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sponﬁaneous, permissive, emotional and highly\pefsonal“.
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REVIEW OF RELATED LITERATURE
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2e1 Int;oduction :

A

"M?n is the only creature th2t does not have fto beg%nla
new in évery gene?ation;‘buﬁ can take ﬁhe advantagg of the
knowl edge which.has acculumalated through the centuriese. This
fact is of partiéulaf‘importance in research, which operates
as a contlnuus function of ever closer approximation to the
truth. The 1nvest1gator can be sure that his problem does not
eixist in vaccume, and that cqnsmderable work has been already
done on problems which are directly related o his proposed
investigation. The success of Qis‘efforts‘wili depen@ in no
smali meagure on the extent to which he capitalizes on the

advances m2de by previous researches".

%.{ﬂ‘y . rd
The Sciencexqf Educationa2l Regearche

.The present study is based on the leadership and
adfinistrative behaviour of prindipais'of secondary schoolse
Educational admlnlstratlon agsumed 2 new s;gnmfzcance after cur
independences Studies have been made in %he Western countries
ag well 2s in India recently to measure the orgaénisational
‘climate, admlnistrator and admlnlstratlve behav1our, leadershlp
behaviour, values, teacher morale, student achleveient in
learning and other allied problems to' identify condltlons under
which an individual coild.effectively function 2s an educational

administratore
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It is not the 1ntent10n of‘the researcher to review the
_voluminous researches, both forelgn and Indian, done in thls
field, but to concentrate only on the main trends and mdjor
conclueiéns. The objective will be'to see whet other researches
have to say on dlfferent factors that affect leaaersth behaviour

and administrative behaviour of the school prlncmpal.

The purpose of the present investigation is to throw
ilght on some ¢oncrete dlmen51ons and give perceptible dlrectlons
to 1mprpve education in the secondary schools through the
develojment of the. effective characteristics in jrincipals and
some of the related varlables such- as de0131on—making behaviour,
communlcatlon behaviour etc. along with the values which will

nurturehprincipals personality effectivelya

';The major trenQSemerging fromethe researehes of Tead(1935)
Bernard (1938), Helpin & Winer (1952), Getzel and Guba (1957 ),
Hemphill. and Coons (1957-60), pertain to various approdches used
by reseaechers to identify and expiain leadership behaviour on
the basis of dif?erent postulates or theories. Researches of
Hemphill and Coons, Helpin & Winer have made it possible to
fldentlfy dlfferent dimensions of leadershlp behaviour and have
tried to measure theme This has led to study and 1nterpret the
leadership behaviour in different organizations inelud;ng |

schools and collegese

Administrators of secondary schools are known by the

,designa%ion of princip2l or head-mastef. JTheyrare the school
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éxecut%ves,who ére involved in'relat;ng and integrating problems
of velues, peoPie and organisation into 2 mganingful wholee It
is here that the role_oflpfinéipél or administrator as a leader
emergess ‘He hasg to exhibit his‘leadérship behaviour and

quelities in 8 more meaningful way in order %o prove his

effectivenesse.

Sincé individuals differ from each other, administrator
behaviour differs from school to school which is to. say that the
other variaﬁles depéndent on administratﬁr behaviour also differ
significantlys. It is & known fact that'the administrator
crucially affects'thé‘ovérall school progﬁamme."ﬂence,
administrative behaviour should be thoroughly anélysed and

sﬁudie&.

-
-

Immegart's (1977)(reyiew and a re?iew ﬁy”Willower (1977)
both conclude that the guality éndjqnéntity of such researches’,
had incrgased significantly over the last two decades. While
reselrches and theories ébound} littlésis really known‘about
the effective leader, what gualities, what behaﬁidurs, what
values, whai jractices} what procedures actually make principal

effective.

There has;'howevér, been & substantial amount of research
on school organization snd the priﬁcipaiship based on & variety
of tpeorgtical frameworks such as s§cial systems!,theory; role
theory,\6rganization's‘theory,~theories'basednon the leaderéhip

and administrative behaviours, etce etce to na2me just 2 fewe



18

There afe many conceptions of the‘role of‘the school

pfincipal. Those dominating the research 1iterature'inciude
principal as a 'tleader, 1nstructlonal superv1sor, edmlnlstratlve
decision maker, organlsational change~agent and confllct manager'
While most prlnoipals 1ncorporate elements agsoci2ted with each

of these images in thelr actual behaviour on the job, the most
prevalent 1mage reflected. in the research literature is that 1mage
in fterms of scores on the 1eadersh1p behav1our descriptlon
ouestlonnalre (Halpin and Winer, 1957), the Executlve Professional
Leadership Scale (Gross and Herriot 1965) and varlous other

HeAsSUr es e

In thls follow1ng section the 1nvest1gator has reviewed
some selected researches which have direct bearlng on the present

studye It will ‘be interested to review some Indian studies in

this 2rea,

!
262 RELATED STUDIES — IN INDIA :

2e2e1 Role of Principal and hisﬁleadership behaviour :

Mahajen, JeMe (1972) found that most of the principals
(i) fail to play en effective leadership role in the academic
field’in the schoolé-due to limito& time and eneréy, (ii) They
had a lack of propér:knowledge of concept of supervisiop.and
received no cooperation from fhe‘teachers, (iii ) They have shown
their reluctancy in helplng and guiding teachers in the area of
subject content and teachlng methodology. (iv) The pr1n01pals
in. most of the cases have failed to win confldenoe of the
teacherse This is whav he has reported about the academlc role

of DrlnClDalS of Delhi schools.
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Darji D.R. (1975) has studied leadership behaviour of
secondary school pfincipéls of Panchmehalt's District. He found
that the leadership behaviour dimensions and patierns were
critical indicators of orgenisational climate, staff horale,
academic motivation, school innovetiveness and academic statuse
The leadership dimensioﬁs and patternskwgre found to be .
significant in relation to pupil motivations towards schools and

academic status of schoolse

Darji has found that the heads-evincg inadequacy with
regard\to thelr tinitiating sfructure} and that is due to want
Jof reqﬁired jrofessional‘traininé. tConsideration' qualities
of the head differ according %o the mature of self-perceived
roles in'relation to the organisational set-up of'the schoolsse

The reletion between teacher~morale 2nd the two -dimensions
éf leadersbip behaviour, vize ‘Initiation' and 'Consiéefation'

is significante

As one moves from high morele schools to low morele
sehools; the percen?ageiof principals menifesting the high
initiation and high considération leédership behéviour pattérn
goés on decréasing and pércentages of pfincipals menifesting
the low initiation and low consideration pattern of leadership

behaviour goes on increasingse _ : o

His chief results are -

1) The percentage of principals manifesting high initiation

E
4



2)

3)'

4)

~2(}'

and high consideration leadership pattern.is the

highest (49)s The prineipals manlfestlng low initiation
and low con51derat10n pattern occupy the second position
(35), followed by prlnc1pals menifesting high 1n1tlat10n
and low conszderation and 1ow 1n131at10n and hlgh

f

consideration pattern of leadershlp behaviours

The m2jority of principals.in the‘ége group 36-40 menifest

the high initiatién and hiéh,consideration leadership

pattern the mRjority of the principals in the age group

30_35 manifest the loﬁ initiation énd low cdnsideration

pattern.

Most of the méle principals menifest the high initiation
and hlgh consideration 1eadersh1p ‘behaviour pattern.
Most of the femfle prlnclpals menifest the low inmtiation
and low consideration leadership pattern.

\ .
The majority of principaig with 1-5 years of experience -
2s principal menifest the low inifiation and low ‘

congideration patfern. The majority of the principels

‘with 6-10 years of experiénce as principels manifest the

high initiation @nd high consideration pattern of

leadership behaviours

Thus .,'. Darji studied principels leedeiship behaviour in-

relation to school climdte 2nd teacher morale.
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Vats, I.P: (1972) found that administrative leadership
appééreﬁ to be somewhat personélistic, fnrther there was 2
formdl type of relation in the education department and the life
of the'subordin&te& Qas made difficult because of the
‘aaministrative inapty.

Mahant (1978) studied administrative behaviou? of school
principels of Centrsl Gujarat. The investigator used 2 self-
devised,questionnai;a to'measure principaléaadministrator
Behaviour and cateéékiseﬁ the schools (277) taken\forfstudy as
schools with principals having Most effective administrator
behaviour (98); Moderately effective &ﬁ@inistrator behayiour
(78 ) and Least effective administrétor behaviour (103.)s His

'
. -

findings are -

1) No signifiqant difference was found in teacherg and
principals?' perceptions ofvprineigglis administrator

behaviour on any dimensione

2) Administrative effectiveness of school principals was
not found to be affected by the sex of the principels.
The coefficients of correl@tion of the variable 'sex!
with each of the six dimensions ofnadministrator behaviour

were found to be low @nd non-significant.

" 3) Age was not found to be a determinant factor in meking .
either the principals an effective or ineffective school

principals.-
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4) The length of expérienqe‘alSO did not influence the
administrator behaviour of school principals.
5) . Size of the school 2lso did not affect the effectiveness

of administrator behaviour of principals.

3 Thus he had tried to establish the relationship between.
vériables such as age, sex, experience with administrator
effectivity. |
| He aléo used 0CDQ fo measﬁre schook?qlimaté. He féund

that schools having principals with more effective administrator
behaviourvhad open climate, whereas schqols having principals
with less effective administrator behaviour had closed climftes
The principals m@nifesting more effective administrator behaviour
séored higher onfintimacy, thrust, gqnsiaefatién, communication,
humén relé&tions, democratic deéentralization and non-graded order
dimensions of 0CDQ; whéreas prineipals‘manifesting less effective
administrator behaviour scored hlgher on dlsengagement hlndrance,
aloofness, and produetlon emph331s dimensions of 0CDQ.

Mehant iougd that 1f the prlnoipal were to provmae
) leadershlp to his collegues in educational matters, two changes
should invariably be made. (1) They should generate & 'WE' feeling
instead of 'It kind of management, (2) There should bé two way
flow of communication where orders are hended down from the
principal to teachers ané understandlng and feedback from the

subordinates to the superiors to be prov1ded. He-coneluded that
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the horizontal flow of communication will have to be stimulated
| at the levels of teacherst and principels' 8ssociations because
it ié through such communications among te&chers and principals
1t would be p0331ble to decide whether the choice and sequence
of the content in & dlsclpllne will lead %o the attainment of
the objectives of the new syllapus axi prov131ons of.flexibllztj
lies in the veriety of instructionsl situations to retain the
relevance in the immediate environment. (3 ) Development of
training programmes for p;ineipglg of secondary schools wiii
ﬁrepare them t0 perform the expected 1eaaership task or develop

the- suitable administrative behavioural skillse .

Patel BeNe (1975) studied instruction2l leadership
behaviour of school princip2ls in relation to teacher morale and
‘clim2tes His study ié focused on instructional 1eadershiplof
priﬁcipais and sﬁﬁefvisors, and improvement of the standard of
instruction in secondary schdols} He has“used a self-devised
tool based on the Trait’ ﬁpproach. ‘He found significant
relatlonghlp between leadershlp behaviour anﬁ progressiveness
.0f schools and their innovativeness. He had shown that school
pr1ncmpa1's age, and senlorlty do not contribute to his
effectiveness of leadership in moving & traditional school towards

progressive-nesses Some of his findings are -

i) Effective le2dership is menifested in open climate schools,
ii) . Leadership behaviour shifts from being-democratic to
authorltarlan 2s schools are elassfled from the climate

continum from openness to closeness.
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‘iii) ‘ Leadersﬁip'was found to be firm and detérmined and
‘ task-oriented in controlled climdte schoolse’
iv) Leadership was found to be weak and uncertain and the
task-pfoneness waé low in familiar qliﬁaté schoolse
v) -In autonomous clim@ite, thg pfincipal is a perfectl&
democragic leader, ﬁhile‘in controlled clim?te his
leadership is @etermine& and firme He tries to see that
teachers work hard and fulfil their tasks.. Infﬁaternél’
climte school the principal further deteriorates. He
works hard for the staffe ‘ﬁg, thus, proved that there
is int§r~ré1atidnship among organisational Elimate,
1eaderghip behaviour/and teacher-morale. \
vi ) Prinecipalts ihstructional leadership behaviour is
‘ positively and significantly related to téacher—moralg.
vii)  There is a positive and significant relationship between
principalts leadership behaviour and school clim@te.
viii) There is a positive and significant relationship between

teacher-morale and climate.

Patel has also gi#en a chart showing perception of
leadership qualities of principals by the teachers of the three

types of schools (Progressive, more progressive and nonfprogressiveﬁ

Shelat (1975) has almost reached similar conclusions as
regards to the rel@tionship between leadership behaviour of |
sthol‘principals and orgonizational climete of secondary schoolSe

She found, high‘initiation and high consideration pattern of
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leadership behaviour of school principals closely agsociated with
Open, Autonomous and Controlled cllmates, the low 1n1t1atlon and
low consmderatlon pattern a38001ated with the closed cllmate
schools, the gh initiation and low consideration pattern wmth
the Autonomous, Controlled and Closed ellmate schools, and the
low 1n1tlat10n and high conszderation is associated with Open
and Autonomous climate schoolse

Shelat alsoibund leadershlp behav1our of school pr1nc1pals

contrlbutlng p031t1vely to the effectlveness of schools-

‘ ' Her findingg weré that high leadership is indicative of
high idbiation and.high consideration; 'Initiating structure!
aimensibn of leadership seems %o bé cIosély related to the size
of schools, but the correlation between the tconsideration!
dimension of leadership and the size of the schools ‘seems o be
lowe |

She dld not flnd pupil academlc motlvatlon as a dlrect

functlon of leadershlp behaviour.

Shelet has studied leadership behaviour of school

: prinbipais of Baroda Distriqt; She found that compared té e
large-sized school princiﬁéls a greater number of small sized
school prlnclpals manlfest hwgh 1n1tlat10n anﬁ high conS1deratlon
pattern (high initiatiod and’ hlgh con31deratlon) of leadership -
behaviour. Gompared to-2 small sized scnool a greater number of

1arge schools have prlncipals manifestlng low -‘initiation @nd low
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coﬁsidération péttern (LL ) of leadership behavioﬁr. .é small
number of large~éized as well as sm@ll-sized school p;incipals
manifest high initiation 2nd low consideration and low initiation
and high consideration patterns of leadefship behaviour

respectivelye

She studied inter-relationships among school prinecipals!
leadership'behaviour, organizational climete of the échpols and

teacher morales

Dekthawala (1976) studied teacher morale in relation to
student achievement, Student achievemeut was measured on 3.5.C.
Examination regult. The study re%ealed that teachers' morale is
'positively and significantly reléted‘to studenﬁ aehieve@ent;

(1) \She found that 37% éﬁinéipals of secondary schools of
Gujarat State have manifested the HH pattern of leadership
behaviour, while the percentage of the HL, LH and LL were 26%,

23% and 20%s

i

(2) \ The teacher morale.in schools of North Gujarat‘regioniis
signifiéantly higher (340464) ﬁﬁan the morale in the schools of
Khﬁch—%auraghtra région (330697 Je While South Gujarat region has
higher morale (362419) éndvcen%ral Gujarat has only (331443) low

morales . .

(3) " There wés_no significant relationship‘between the teacher
morale of urban and rural schools of Gujarat, between the teacher
morale in the tboyst', 'girls' and 'mixed schocls',betweeuthe~
teacher morale and the size of the school, between the teachers’
morale and teachers' experience. = . A )

(4) Morale among married teachers is comparatively higher than
amongst the unmarried téachersa Male teachers have higher morale
than female teacherss - o
(5) Similarly morale in the old group is higher than the morale
in the younger group. ' ' '
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Derek Segqueira (1986), studied ménagerial styles and

achievement motivation is relation to institutionel efficiency.
The menagerial styles were decided bn the,manégerial grid by

Blake 2nd Mouton (1964 )e

ﬁis sample consisted of 30 of which 15 were educational
‘managers and fifteen wefg industrial mﬂpagers. His finﬁ%ngé
are as follows - ) 7 |
: C
1) There is 2 high'pésitive relétionship between the Qe1
sfyle and high n-achievement scoreses: '
2) 'The.mean n-achievement score of the %1 style managers

ié more than double

f

the mean n-achievement score of the 1.9
style<managersf ' ’

. 3) There is no- significant différehce,bétween~the dominant
menagerial styles of educational manage?s and the dominant
managerial styles of indgstrial\ménaggrs.

4) The maﬁagers~from both edﬁcatioh and industry who have
higher neachievement scores seem to be more 9pecific andkclear
in idéntifying their immediate and long term go@lse

5) Menagers with & 10We§ n-achievement scores seem to
f&ilowré 1¢9 managerial style and have a high concern for people

and & low concern for productione:

Nivedita Das, P (1986) worked in Bangladesh‘and stﬁdied
administrator's behaviour in secondary schools. '

¥
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The study revealed that : |
1) The perception of teachers about their prinecipels (Real-
sfaff)'aﬁd thé‘percepﬁioﬁs of Headmesters about themselveé (Real~
self) in regard %o édminiétrator;s behaviour différ significantlye
2) The effectiveness of,admgniéirator's behaviour of the
Headpasjers,at tﬁe secondary ievel does not show & parked
differences depending upon some of their biographicel
characteristics such asg -sex, age, lengtheof experiences,
training, qualif;caﬁions and non-personal vﬁriablesﬂl;ke social
background, economic baékground etce
3) . Effectiveness ofileaderéhip behaviour of the Headmasters
i§ not the function of some school veriZbles like.period of
establishment, patterns gf menagement, size and typese.
4) Headmasters! staff'description is siggificantly rélated
to their self-evaluation of their'administratofs' behaviepr.-
5) ' The style of leéaership behaviour varies as 2 degree of
morale varies. ‘ )
&) School menifesting relatively open climate have Headmdsters
with relatively more'effective administrator's behaviour than
schools m2nifiesting relatively more closed climates
7) Leadership behaviour pétterns of secondary schools’
‘Héadmasters is a funection of‘the}organisafional élimate of the
school s ‘
8) édministrafor's behaviour of the Headmesters ie not
signifiaantly agsociated to the diménsion of organisational

climate of the schools.’,“
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ﬁehref(197§) Tound significant positive relationship
between the édﬁiniétréti#e experience of the pxihcipal*and
. elimete types in the collegés of education in'Méharashﬁra.
“ Mehre identified the leadership behaviour paétterns of
the principals &n 26 collegese It ‘was found out that oﬁt of
26 colleges studied, 18 of them menifiested the low initistion
- and Xow consideration pattér; of leadership behaviour a2nd the
rem8ining 6, 1 and 1-manifgqted the high initiatioﬁ and high -
consideration, high inifiationﬁand<iow consider?tion and low
initiation‘énd high éonsiaerétioh patterﬁs of leadership |

behaviour respectivelye . '

He also found out that & significant positive relationship
existed between the perceptions,df the teacher educators about
the behaviour of their principals and the perceptions of the

-\

principals @bout themselvese
. Mehre has given the following five principal findings of

leader behaviour studiese.

1) - The évidence indicates that.initiating structure and
'consideration’ are fqndamentai dimensions of leader behaviour
‘and th8t leadership behaviour dgscrﬁption Questionnaire provides
%‘practical and useful technique for measuring thé behaviour of
kleaéer on these @imensions- | | |

2) ' Effective leader behaviour is 8ssofiated with high

performance on both dimensions. ,
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3)  There is, however, some ‘tendency for superiors and -
‘subordinates to‘evaluate oppositély. the contribution of the

leader behaviour dimensions. to the effectiveness of leadershipe

4) Changes in the attﬁtﬁdeé of'gropp menbers %owardseach
'other, and group‘oharacferistics such as harmoﬁy,.intimacy and
procedural clarlty are 81gn1flcantly agsociated with the
leadershlp style of the leaders Hzgh 1n1t1at1ng structvre
combind with higﬁ'cqnside}ation is as5001ated with favourable
groﬁs‘éttitudes and Wifh/fa§ourablé changes in group attitudesﬁ-
\5) There is only & slight-positive'relationship between

tﬁe wéy the leaders bélieve they should behave and the way-iﬁ
which %beii group members describe theim as behaving.

26242 - Prlnclpal and his- Admlnlstratlve Behav1our :

1) Rajeevalochana (1981) in her- dootoral thesis. exnressed
that there is a close relationship 2mong the four types‘of
XAaéministrator leadership.behaviours (high iﬁitiation and high
ccn31derat10n, high 1n1tlat10n and low consmderatlon, low
1n1t1atlon and high conszderation and low 1n1t1atlon and low
conszdera ion) and the tnree types of organlsatlonal climete !
of schools (ngh Low and Average) because £2 is significant

-

2t 401 level.

2) There is & significant difference between teachérsf
ratlngs of princip2ls on the 'Adminlstrator Behav1our Description

ucale‘ and achlevements of superv131on work. The eorrelatlon

t
5
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coefficient 'r* is positive iﬁdicating fhat the high initiation
: and high congideration Qgttern of administrator's‘behaviour ié
relateéd to high achievements and the low initiation and low
congideration paittern of'leaaership Sehaviour is related to low

achievements, tr! is‘significant at +05 levels

3) There is & significant difference between teachers!
pérceptioﬁs of principals on the administrator behaviour
description scale (current,peréeptions) and teacﬁers' perceptions
of principals on the Self Rating Scale_(Ideal expecte@tions ).

‘The mean test values show aifferences bat *tt test is not
gsignificant at 05 ievei.

4)  More experienced principals did not demonstrate
administrator behaviour superior to that gf‘the less experienced

(

principals.

5) Sex of the principals ha@s no influence on their

administrator behaviours

' . oo \ s
6) There was no significant difference between teachers and

princip®ls' perceptions of principelst' administrator behaviour.

7) There was no significant difference between the principals!
perceptions of their administrator behaviour as measured by

administrator behaviour description scale and SES., .

Principal's administrator beh@viour is also studied in

relation to school climAte 8nd teacher-morales She used 0CDQ



' and teacher morale inventory of .u. Dekhtawala to measure -

school clim@te and teacher moralss.

Momata ﬁas‘(1983) has studied the. Administrative behaviour
of Secondary school‘principals in relatioas t0 selected school
vari2bles - such a&s teacher's attitude tqwafd work and work |
setting of the instiﬁutién,‘school'climate and Student
achievemente. Her sample was consisted of English medium
secondary schools in Gujarat State and ifs neghbouring Union
merr:;torie's namely, Deman, Dadra and Nagai Haveli. Some of the
major findings of the study with fegard to secondary school
principalts aéministraﬁive behaviour (frequency 2nd effectiveness
ratings ), teacher's a%?itude toward work énd wdrk setting of the.
" institution, séhool clim@te in terms of socigl and learning |
enviornments, and sﬁudeﬁt achievement, and their interrelaﬁionﬁﬁps
are given here as under ":- \ ' ‘

1) . The administrative tasks which the secondary school
princip2ls often perform 2re only moéerately effective in their

performances

2) The secondary school princip2ls perform their
administrative tasks perfaining to student personﬁel and stafi
 §ersonnel more frequently and,effecti§ely than their
administrative tasks pertaining to }nstrgction,'board policies
.and oyerationé as well as‘those pertaining to staff personnel.

i
1

3) ' The secondary school principals perform their

administrative tasks pertaining to instruction more frequently
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and effectively thén the administ:éti§e tasks pertaining fo

board policies and operationss

4) The climate of the schools in- terms of social 2nd -
learning environments is characterized by satisfaction,

cohesiveness and friction in the descending ordere.

59 ‘ There is-a p031t1ve and 51gn1f10ant relatlonshlp between‘
Prlnclpal's admlnisﬁratlve behaviour (Irequency and effectiveness
‘ratlngs) and teacher's attitude toward wor& and work setting of

the institution, on the whole,

-

~

' 6) " The feacher3~in $ehools ﬁaving principals with high level
of administretive behaviour'ﬁanifest‘moré favéurabvle attitude
toward wor‘ and Work settlng, towards superv1sory relatlons and
admznlstratlve pollczes of the institution than do the teachers
in schools having princip@ls with low level of admlnlstratlve

behaviours

7) ) The attitude of teachers in the schools having principals
with high levgl'éf administrative behaviour is ﬁqre favourable
towéfd staff relatiﬁns, educational effectivgness,'and student '{
.eﬁaluation practices than of the teachers in schools_having
principals with low lévelxof administrative behaviour, but these’
differences &re not 8s merked @s in their attitude toward’

gupervisory relations, and administrative policies and supporte

&

I

8) Secondary school principelts administrative behaviour

(frequency and effectiveness ratings) is not. significantly

s



34

related to any of the dimensions of school climate namely,
cohegiveness, friction, difficulty, satisfaction and

competitiveness.

9) In schools having principals with high administrative
behaviour, studeﬁts are more s8tisfied and there is less fricfion
than in schools having principéls with low administrative

behaviocure

10) Secondary school principalts administrative beheviour is

not significantly related to student achievemente

11) . There is no significant difference in the student
achievement of schools ha@ving principdls with high and low levels

of administrative behavioure

A study done by Sharma, M.L. (1972) found that Principalls
effeoti%eness as rated by teachers and the teacher's satisfaction
were positively‘relatedlto school's organisational climdte. In
another prediction study (1972), he revedled that headmester's
leadership behaviour and their effectiveness were significant

predictors of organisationdl clim@te.

In another study (1972) in which Sharma coll@borated with
Sheh found that different cliéate type schools varied
gignificantly in respect of the initiating structure of the

leadership behaviowr of school principalss

t
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In associ2tion with Perham, Sharm@ attempted to study

i

(1972) the effect of different types of schools climete on the
tconsideration' behaviour of their school princip@lse They
found significant difference in this regd@rde The ' ratio wes

gignificant at .01 levels

2e2¢3 Studies on School Effectiveness and Innovativeness and
Leadership Behaviour ol school Principéls 3

Indian Studies : & few Indi2n studiés done on educational
innovations and diffusioﬁ of change include the wérk of Bhogle
(1969) Rei (1972), Buch (1972), Jheveri (1972), Bhagia (1973),
Patel (1973) and Doctor (1973 )s Studies of Buch, Bhagia 2nd
Patel focus more directly on the role of leadership in 'schools
in adopting or diffusing innovationse. 'However, in no gtudy &
frontal\attempt has been m2de to correlate Girectly school
effectiveness and innovativeness with the leadership béhaviour,
as structured by Halpin.;

Among Doctor's (1973) various findings.on factors
fecsiav innovations and chenge in secondary schools of South
Guaarat, one substantiates the assumptlon that highly innovative -
schools have their leadership imbued with high innovativeness.
She also found that most of the school innovations are school

headmagter~centred,

Bhogle (1959) found that headmasters of schools with
démocratic and favourable attitude towards teaching, advanced in’

age and ge%ﬁing more salary were found to be more prone to 2dopt
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i

innovationse Though not proved stastistically, headmasters
having low role conflict 2nd more teaching experiences were
found to be showing more readiness to 2dopt innovationse. In
this study, it was fgund that the personality of the headmasters
and the organisétional characteristics of schools played @ more
important role in &ccepting innovations than the personality

factors of teacherses

Bueh (1972) found that princip@lts exposure o new ideas,
his administrative ability, positive reinforcement from the
‘authority, @nd community involvement in schools differentiated
betweeﬁ gschools of‘high adaptability and low adaptability, and
she has identified five significant predictor variables which
mékes the school highly édaptable naﬁely, principél's inter
school visitation, their self-rated administrative ability,
parents’involvemantgprofessional meetings attended and the
vicinity of training colleges Moreover, the personality traits
of the principals also contributed to the adaptability of the
schoolse She h8s come to the confusion that the administrative
and leadership behaviour of school prinecipals differentrate

between schools of high adaptability and low 2daptabilitye.

Bhagia‘'s (1973) conclusion of her study on school
principalts perception of the characteristiés of innovaiions as
related to their diffusion was that for an innovation to be‘
adopted and‘get diffused, it must appedr to the school leadership

to have some intrinsic characteristicse Thus, in the success of
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‘the diffusion of educationdl innovations, the school leadership
holds the key. It is associated with the principalts better A
percepbion of the intrinsic, the utility and the situational
characteristics of the innovations 10 be difiused. An innovation
reqﬁires the creation of f%vourablé attitude before it could be
adopted by the principsls. The creation of such & favourable
attitude is e@sier among the principals manifésting the high
initiation and high consideration paftern of leadership
behaviour and more difficult among the principals with the low

initiation and low consideration pattern of leadership behaviours

2¢2+4 DPrincipal and his values :

3

Studies on values have usually been in the area of naming
" values and categérising-them, or trying to discover the types of
values certain types of people holde eege Truth, Beauty and
Goodness.

Medan (1977 ) made a study of student's peréonal value
systems, their perceptionsg of managefial values and the
relationship of values and precedents to decision-mekinge. The
purpose of the resedrch was to study the person2l value systems
of gtudents madjoring in the various curricula and their
perception of m2nagerial values. His study indicated that the

correlation was found significant at the «05 level,

Pandyats study in (1959) consisted in the me@surement of
modern educational velues from different stand pointse His aim
had been to stﬁdy the historical, philosophical, psychological

and practical values in education with a view to ang@lyzing the
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concept a2nd content of modern educ2tione. He discovered that

educational values were conditioned to time 2nd culture and

were not permenant.

dnand (1979) studied teacher values and job satisfaction
involviﬁg 143 tea2chers teaching in various schools of Sikkim
and he found that religious @nd aegsthetic values are positively

related to job satisfactions

Others who h2ve undertaken value stgdies with m®jor
variables like ego, ideals, ch2nge of values in terms of
different social strata, the value ideal of students from
different disciplines, conceptions about 1ife; the individual
differences on socigl, religious and administrative values are
Agarwal (1959), Broacha (1959), Tandon (f967), Mehrotra (1968),
Bhusan and Adhuja (1967), who studied the v2lues among ﬁigh and
low aohiéviig M.Ede corfespondence students belonging to
different socio-economic levelse. The important conclusion was
that values’are not dependent on socio-economic conditionse

The correlates of onets value systems are gstlll to be exploreds -

Basing himself on Pal (1967) study which indicated that
students majoring in Engineering, Medicine, Lew and Teaching
possessed a diétinguishing pattern of valués; Bhushan and Ahuja
(1967 ) wanted %o £ind out if students taking one and the same

specialised course have similar value systems

1
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‘The study proposed to explore value-systems of two
extreme groups—the low-achieving and high-a8chieving M.Ed.
correspondence studentse It was hypothesized thet achievement
is 2 determinant of instrumental value system. |

The sub-system equally preferred (beyond chance) by both
the groups h2s been found to be consisting of values such 8s
self-control, obedient, logical, honest, cheerful, polite,
capable, ambitious, courageous, and cle2n. It was found that
the two groups did not differ in their value preferences for
about 60% of instfumental values 2nd only 17 to 22% of them
differentiate between low 2nd high achieving groupse. However,
cert2in values seem more emphasized than others in each of the -
two groups.

_ In another sgudy, value~-preference 2nd personality pattern
was studied by R2o (1950)e 315 women students of the Intermedizte,
B.i, class 2nd married women -‘were given & projective teste
Su%jects were asked to state qualities which were necesséry for
‘an ideal men and womdn's 15 qudlities like love, s8crifice,
beauty, truth etc. were selected on the merit of frequency of
each qudlitys Three out of 15 were to be asgigned to e2ch person
which the subjects considered to be very essentigle & known
group of 32 girls out 315 students were studied more Entensively
and according to Sheldonts (1969) temperamental test, were
classifieds The results showed that education, maturity, social
and economic back-ground, sex temperement and mental mlke-up

have & great influence on the sense of valuess
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Recently siségé Stellae Anne Lobo (19835 has studied in
her PheDe work ébou% the Yaiuesfmanifestea‘in principals with
reference - to institutibnal~gfficiency. She,h?s mede an indepth.
" study of values cﬁosen_in :glation to institutional efficiency
and competaﬁcy“of the pripdi@als. | ‘
| Shé hasg aiso investigated the principalts values and
pupils' concept of principal's yaides. The principalé'
leaderéhip behaviour is rélatéd t0 school effectiveness. She
*found'that teachers of‘efféctivé schoolg did experience their
~principal as an important lgader, a clarifier of purposes,
unifying-uniting:épd directing staff in @ meanihgful 2nd

purposefu;‘effbrtS§A

The stud& has iﬁvgstigated how ﬁhé‘peréonai value éystem \
of the principal'as perceived within a given theoretical
framework of valueé mekes him effective in{hié role performances
Thé\question pursued here is\whéther an educational philoséﬁhy ,
ig sufficient o motivete the principal to a competent stendard .
) of(performance or would his persondl value éystem be & more
effective\motivating,factor. And the problem investigated is,
to what extent the vaiue;orien%ed abpro?ch to education
. contributed fo institutional effectiveness. Do the value system
of the principal influencés the way he administers his
institution ? Do.the values positions reflected by the

organizatibn:iﬁself make 2 diffe:eﬁce tet;ts a&minigfration ?

.

Some of her findings are as under -
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1) Principals who ranked themselves high on administrative
strategies have mostly paternal climate éharacterizing thelir
institutions. - While other group showed high scores on %hé
positive dimensions of leadership behaviour and their school
clim2te was most characterigzed @s 'Opent's In other words, these
scored high on their actual role performance but h8d scored

themgelves as average for administrative strategiess

2) A self-image that is remotely alighed to the imdge es
perceiv;d by others would indicate that the principal is not in
touch with re2lity. The profiles show that principals who do
not reach the predetermined standgrd of coreness in values have

an unrealistic image of their competency.

3) Principals who manifested @ coreness of values were also
guaged to e clear and specific in the overall operational
objectives for their institutione Some principals menifested a

greater depth of visione

4) Most of the prineipals who clarified their values were
found to follow 2 democratic pattérn of administrative Sehaviouro
Those who clarified their values and chose the bureducratic
approach found themselves handicapped by the communication gap
and the results of the profiles indicated these principdls to be!

less effeétive than they would otherwise have been.

5) Certain schools menifested problems e.g. of power struggle,

- staff hostility etc. The principelts tenacity of purpose 2ad a



42

sense of auty cpuld‘gpring from his personal value systems The
principal was found to administer his insti%ution to the
satisfaction of his clienteles

;
6) Principals who had succeded in achieving institutional
effectivgness are principals who give great importance to
esteblishing rapport with their staff-memberss 'To g2in
acceptance that will promote orgenizational growth, the
prineipdl must possess spcial skills for getting élong with
people and have the 8bility to understand and motivate ihéividuals
and groups'. (Krajewski). . ‘
7) In sone céses, the principals in pl@nning their policies,
did not pay sufficient attention to support goals, even though
theoretically they were specific about the educational gofls.
The go2ls were operation@lized in terms of what 'others must do!
without considering their own ceonitribution in it - hence their
éttention was more on working out detailed procedures for‘rﬁuﬁine

WOIKe

8) Bach principal's agsessment of the cfitical areas in

- administration showed that they were well aware of their
strengths and we2knesses ~ almost 211 of them had blue-prinits
for improvements Of course, some of these~principals are giftéd
with higher conceptual skills and would na2turally attain a
higher degree of sucéess. On the whole, the studies seemed to
point 6ut‘to the fact that against the context of their natural

management-talents; how effective the prinecip2l would maké his
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institution was depending on how well he clarified his values

in terms of the current situadtione

9) Tt was found that in the spontaneous response of the
pupils on the values of the principal that those principals’
who achieved institutionsl effectiveness ﬁad values that were
of the affiliating type @nd less of the self-growth typees The
affiliating type velues were 'cther-oriented! values while the

1Self-growth! values built up the personality of the principalse.

10) 12 out of 25 schools that were sampled revealed that
the principalst and the institutionst' values and priorities
verbally owned by the principales to be the sz2me ag they were

perceived by the pupilse

The values of the principals s assessed by him and as
observed by pupils are comp@red @nd & number of them would
synchronizes $Since, values can be observed throuéh behaviour,
the greater the coreness of the velues, the higher will be
their congruepe§a ’ |

The study discovered that not 2ll or any %alue lends
itself to meking the insbitution effective. Values are powerful
motivators but not all values will lead to institutional
effectivenesss In this study the values have been culled out
and named as being relevant are Faith, Goodness and Competencee

Finally certain generalizations arise from this study -
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i) Principals whose velue-gystem menifests 2 coreness
achieve 2 relatively nigher degree of institutional\effectiveness-
ii) & principdl needs more than a philosophy'of Qﬁucation in
_order ta be effectives
iii) To educate his pupils and lead his staff, the principal
must come across more &s & person than as an administrators
iv) When principalts values manifest @ coreness, the pupils!

observations show & greater congruency with the principalts

self-agsgessment.
v) Values need a nurturing atmosphere.
vi) Bffective principals establish priorities, clarify values

and communicate them successfully. For this they choose
teriticalt situation and platform welle ,

vii) The spiritual dimension seems to be @ common factor in

all the schools that are emerging as effective (relatively ).

263 BEVIEW OF STUDIES - OUTSIDE INDIA ¢

2¢3¢1 administrative and Leadership Behaviour of Principals :

Meny studies were undertaken in U.S.4., mainly on the
areas of student achievement and motivation, school effectiveness,
orgénisational clim@te of school, teacher morale and leadership

’

behaviour of princip8ls.

However, Halpin (19566) had developed & paradigm for
resegrch on administrator behaviour.

Halpints paradigm consists of four p2nels as under :-
Panel ~ I ¢ The organisational task defined in terms of

behaviour or behavioural productse



Panel - II

Panel -~ ITIT

Panel -~ IV :
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Administrator Behaviour .of the officially
designated leader in administrdtive rolee

Variableg associsted with administrator behaviour

. on the part of group members other than the

leader's pro&uct of the behaviour of group members
specified conditiogs, under which the administrator
and other group members are required to operate,
patterns of administrative organisation and
community factors that bear upon%the formal
organisations It is stipuldted that these
variables be reported objectively and measured
rel;ably. |

Criteria of a2dminigtrefor t'effectiveness! two
levels of criteria are postulated (ﬁ) Intermediate
criteri@ such a8s eva2luation or ratings of leader's
behaviour and (2) outcomes of behaviour medsured
in terms of organisation products and changes in

these productss (pped2-43)e

Helpin attempted to develop & theory based on the

description of how administrators do behave., He defines

adninistration as humPn activiiy which hasg four'components -

(1) task, (2) The form2l organisation, (3) the work group or

groups, (4) the leader or leadefs.

Halpints organisation composed of leader and group members.

So to the leaders, go2l achievement might be more important,

while %o the group members, it is the social need-satisfactions
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However, the leader's behaviour should be so structured as to
achieve both, for goal achievemeqt and for m@intenance.

There is & potential conflict between-leaders and group
members, the one emphég;ng the nomothetic dimension and the
other fhe ideographic dimension of the institutional activity.
According to Hglbin the formal group has two variables :

’Za) Responsibility var?ables to the work one is expected to do;
'(b) Formal interaction variable indicating the persons with -
‘ﬁhom one is expected to wo?k. They indicate the group dimensions

of efficiency and moralea

The leader is defined ag that membef of the organisation
who is formally charged with responsibility for the organisationél
‘accom@lishment. Every leader has three responsibilities : (a) as
a group leader (b) as a decision meker (c) 2s & subordinate to

his superordinates.

Halpin in envisaging these responsibilities to the leader,
accepts the hierarchy principle in administrative organisation

for realising goals like Taylor, Weber, Getzels and others on

:

the subject Gide

Halpints Paradigm using these concepts, provides an
analytical frame of the leader behaviour. The paradigm is Tirst
elaborated in four panels separately.  Later the four panels are
1;nked togethgr to give an integrated picture of the model.

Halpints paradigm is given on page Nos 47e
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Description of the Total Paradigm :

The model is based on the conception that the public
schools have a task of producing desirable behavioural outcomes
in the students and in order to bring 2bout these desirable
outcomes, the group members or the teachers continously engage
_themselves in problem solving behaviourse The administrator or
the school head-master as the formally designated leader of the
organisation, has a2 key role in the problem solving behaviour.
By perceiving the task situation in the orgenisation, teking
decigions and providing leadership to his immediate group members
(teachers ), the school head-masiter or principai indicates his
behaviour as a leader of‘the organisatione The way in which
the principal perceives the task determines his attitude and
approach in tackling the problem. In other words, the. task

defines the purpose of the organisation.

Halpin's fourth panel consists of the criteria of an
"Administratorts effectiveness. Here itwo ievels of criteria are
£OStulated. (1) Intermediate criterion such as evalustion or
ratings of the leaderts behaviour &nd (2) Outcomes of behaviour
measured in terms of organiéational products and changes in

these producitse

Halpin (1955) in.a study oﬁ the observed leadership
behaviour an@ Ideal leadership behaviour of 132 aircraft
commanders and 64 educaﬁionai administrators, aimed at
determining relations between a leéderfs ideal (how he thinks

he should behave as a leader) and his actual leadership behaviour
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by his subordin@tess It was found that the mean scores of the
administrators exceed the mean scores of the commanders for

| consideration, but the reverse was true for initiating structures.
These differences were a8ll significant at the +01 level, for
both 'real' and tideal! scorese The consideration behaviour

of educational administrators is described as relatively
independent of their initiating structure, whereas, There is @
greater tendency among aircraft comménders for those who exhiblt

consideration also, exhibit structuring behavioure

Only'a low consideration was found between the real and
ideai scores. The highest correlation was that between the real
and ideal structuring behaviour of educational administrators.
~I£ can be said in general, the leaders' belief about 'how he
should behavet asg a leader is not highly 2ssociated with his

beh@viour as described by his followerse

The above finding is corroboraited by Hemphill (1950)
using leadership behaviour description questionnaire on some
staff members of liberal Arts collegese

Most of the studies dealing with the principals' behaviour
used one of the two tools-leadership behaviour description
questionnaire - developed by Hemphill and Coons (41950) 2nd
leadership behaviour description questionnairg constituted by
Halpin and Winer (1952) for measuring the Leaderlor Ldministrator

-3

_behaviour,

i
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The Ohio State Leadership studies developed yet another

instrument for measuring sdministrator behaviour of 'school
principals which is used in the present study. It consisis of
22 items distributed under four componentse

5

Shuster 2nd Wetzler (1S58) stress on the need for the

\ goal-sgsetting 2nd goal-Girection behaviour of a2 leader ag all

\

important in & schoole

Lipham (1660) used some attitudinal instruments as
Edward's personnal preference schedule together with interviewé 
to determine the personnel variables related to the 'judged
effectiveness*t of public school princip2lse. His findings
indicete the conditions and qualities of effective principals
in the lerge school systems The study shows that the following

characteristics are necessary to become an effective principal.

1) purposefulness in gelecting every éctivit&.
2) concern for achieving higher status.

0 3) effective communicability.
4) feeling of securitye

Quelities of an ineffective principal -

1) more pre~occupation with speculationss

'2) complacency - satisfied with thekpresent level of

achievenent of statuse

3) loath to work with teachers out anxious to assist'child:en.
4) highly dependent orothers for supporte
5) likely to exhibit strong emotional redctions in upsetting

’

situations.



50

Miel (1656 ) from her study of tstatust' and temergent!

leadership questions, comes to the conclusion that the following

2ctivities are exhibited by real leaders -

1)
2)

of the

1)

2)

Providing exbertise knowledge. .

Contributing to good group structure through meintaining
humén relations.

Fostering leadership in otherss

Co-operating and co-ordinating others! efforts.

castettar (1971) comes to the decision about the effects

leadership behaviour on his subordinates as follows -

Subordinates are quick to detect the feelings of the
head about the organisational in%ent} and
his commitment to goal-achievement.

~

Rengis Likert (1965 ) found out thet employee-centred

supervisors are highly productive than job-oriented supervisorse

The study of Nicolai (1972) gives following findings

ebout the effective administrators' behavicur of superintendents

of schools.

1)

2)

3)
4)

He communicates effectively with school bo&rd_members,
edministrators, parenﬁs,rstudents and community.

He mekes firm decisicns and is consistent in demonstrating
administrative leadership functionse |

He initiates change and innovationse

He practices good humen-relations techniques.
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thenA(1948) remarked in her fiédings that prineipsl,
teacher 2nd parent group felt that. the principal was friendly,
found time to téik to p50ple and wasg not ﬁrimarily concerned
with managerlal aspects of. admlnistvaﬁlonu All groups‘viéwed

uhe pr1nc1pal as & People-orlented Admlnﬂstrator. This last

fact is 1mportant g it refutes some of the literature which

states that administrators lack humen-skillse

Galloway, 50:; Louis (1975) in his doctoral study
inveétigatea reiationshin between the leaaer behaviour of -

- Mississlpi public elementary sthool prlncipals and teacher

morale as perceived by~teaohers. The following were hlS flndlngs.

1) There wag no significant difference between te2cher a;nc'l
‘prineipal perceptions of the school prinéipalsy;eaﬁer
behaviour. .

2) ”here wes 8 positlve relationship betwedn tefcher's
perception of leader behaviour 2@nd tescher moreles The
high ~ morale of the teacher:ﬁfelatedtihelr principalts
leader behavlour. |

3) There were significant rélationshigs between the tedchers”

N peresptions -of tﬁe,ériucipélé} leader behaviour as
‘meaéured by the twelve @nd scales of the Leader Behaviour
Description @nd Teacher Morale as‘measgred by the ten

sub-scales of'P}T.o. (Purdue Teacher Opinionnaire ).

Bander (1973 ) concluded from his study that teacher's

relationship with “their princip2ls was @ crueisl f2otor in
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i

maintaining their morg2les ~Considerations on the part of the

prxacﬁpals boosted up their mor%le, and authorlt%tlanlsm and

harsh behavzour lowered their mora2les

i

Behruen 4, Arther (1975) remerked in his findings thet

& gignificent réla%icﬁshig’exists betweeﬁ the principal's’

| leadership style and the organisational climate of the schools. -

,’?rlnclpals who were more 1deographlc in thelr leagdership style

were in schools having @ more open clim®tes School cllmate did

not appear to be & determining factor im school innovations

Innovative schools were not more open in their climete than

1)

2)

3)
4)

5)

6)

schools with @ more closed climdte.

Lanfenberg (1986)‘r9%chéd the conclusion that é - '
The successful principal'is a strong dominent leaders
He t&kes.initi&tive in administering the school and
working with parents and teacbers.‘ '
Princip2l is involved with @nd interested in @ wide
range of. activities at the schoole ‘
de is highly regaraed by the tedchers.in the schools
He .can organlse and moblllze the skllls and efforts of
the teacher °
He c@n ﬁeflne hlS role ag an organlser and integrater of
aet1v1t1ess )
He can provide teachers with new ideas. He is ultimately
in charge of every face® of the school operations

i

Brewer, Fredrickgray (1980) found that (i) leddership’
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behavioural characterlstlcs 1nvclving organlsation, communication,
procedural method frlendshlp, thrust, respect @nd warmth are
viewed 51m1;§£;;1y by teachers and principalse (ii) The size of
éehools is not & determinant factor of leadersﬁip behaviour of.
principals in establishing either open or closed atmqsphefe in

the schoolss

Robert Hale (1973) in his doctoral study investigated
relationship‘betwécn gelected persongl vaRri2bles of the faculty
members &nd ac2demic dedns and faeulty perceptlon and |
' effectiveness of the 2cademic deans. 4 secondary purpose of fthe
study was to 1nvest1gate relat 1onsh1ps between the leader

behaviour .dimensions of consideration and initifting structuree

\ His findings + (1) An inerease in ye&rs of experience 2s
academic uean result ed in decrease in consideration scores. .
(2) &n lncrease in years of experlence as academic dean resul*ed

in an 1ncrease in the initiating svructure.

John. Me Clinis (1973) did & doctoral study at the

f /
© Wisconsin Universiiy in 1973 to determine the rela@tionship of
-y ‘ \

authentic beh@viour of princip2ls as self-perceived and as

perceived by teachers., His findings are as under :

1) There is & positive relatlonshlp between authentic
K behav1our énd initi8ting structure ang conszderation.
2) There wog. @& gignificant dlfference between principalts
self - perceived authentic behaviour and combined teacherts
>pe:ceptions of authentic behaviour-
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Thalen (1974) states that leadership is & set of Tfunctions
through which the group coordinates the efforts of its
individuals. He concluded from his research that there &re

¥

several appro2ches to leadership.

Henry Otto (1955) finds thet the principsl @s an individusl
himgelf brings something to his executive position. His energy,
devotion, loy2lty 8nd m@ny other personal and professiondl )

‘attributes are significént factors in the kind of leadership
%o be found in his ‘school. His person@lity 2nd training,
influences his 2dministrative behavioure. It is %o be expected
that person@l 2nd professiond@l qualities rank high és the&

influence upon leadershiﬁs(
. Hartson, Mitchell .James (1978) found in his doctoral
study that principal's beh@viour is mpré considerate and more

té@sk-orienteds

- 2302 Studies on princip@l behaviour :

~Large-scale systemdtic sttdy of school principals in
America begag with the initiation of thé‘gationai’Principalship‘
study et Harvard University in 1959 Prior %o thet research’
effort, studies of the performance of school‘principals were
limited essent;élly to stetus surveys thet chromicled various
static dimensions of the principalshipa These studies focused
on the chafactgristics gf pfineiﬁals, their experiences, '
preperation and working conditionse While the opinions of

<
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principals and demographic data associated with their
principélship'are useful and informative for some purposes,
these data do not-provide much unders%%naing about administrative.

behaviour and on-the~job perfdrmance of 'principals per se;

Hemphill, Gfiffiths, and Frederikson (1962) soughf to
‘determine dimensious of importance in the eiementary school
prineipelship relatéd to uhdergténding ‘the nature of “the job
of the principadle They’considefed a2 gtendard administrative
situation in which adﬁinistéative behaviour could be carefully .
recorded and obsefved. & national s&hple of 232 princip2ls,
137 men and 95 women, paéticipated in the study, 4 simulated
principalship and organiéational,eontegt.were desiéned that
would permit the rese@rchers to observe jhg ways din Which sfudy
pa;ticipahtsxr65ponded to 2 wide 2rray of administrative téskse'
Analysis of the results yieided‘a large number of observafions

bearing on principal behaviocurs : S b

1) Women, more often then men, tended to @sk subordin2ies
for information.

A

2) Women tended to do more work, discussed problems more
With superiors, and used informa%iqn provided in availéble
background mdterial.somewhat more frequently then men. f

3) Men mede more concluding decisions, followed pre-establishd
structures more‘ofteng and took'a gredter nuﬁberﬁof
termin%l‘actions than wcmén.' | |

4) Principals who had little &dministré'ti:ve experiez{ce tended
to follow sﬁggestions mede by otheré and to discuss with -

f . { 3
others before t8king fin2l action, those with more



D g §
&9

H

experience responded to outsiders, directed the work of

others and andlyzed the situ2tionse

Gross anﬁ Herriott (1065) studied the Execuﬁlve

Professional Leadershlp (EPL ) behaviour of 175 elementary

school DllﬁClpals in 40 large school systemse

1)

2)

3)

4)

The m@jor findings were :

1

The sm@ller the school enrolment the greater the

principaltd'Bxecutive Profession2l Le&dershipe.

Pr1n01pals who ha&ve the gveateot amount of formal
educatloa do not provmde the greatest prof3931onal .
Ieadership to thelr te@chers

Several condztlonsnay st@nd in the way of a prlnclpal
desiring to serve as the leader of hls/her profes310hal

staff. Among these are hls/her unw1111ngness to allow

 teachers to participate in decisions 2bout central “school .

issues;‘his[her stress on distinctions of status in terms

“

of “his position in relation to ueachers, hls/her :

unw1111ngness or 1nablilty to offer social sunport to hls
teachers; the lack 01 ménagerial support teéchers
feceive froﬁ the principal; and'tie princip@lrte failure

to sténd behind hzs/her teachers When their authorlty |

over pupils is quesﬁloned.

More eXperienced prlnclpals do not . generally demonstrate
greater Executive Professzonal Leadershlp than uhelr

less experienced colle2gues. The_weakest pxecutlve
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Professiondl Leadership is exertéd.by princmpals apn01nted

to their flrst prinClpalShlp at age 45 or older. Those
ap901nted between the ages of 36 and 40 exh;blt the
strongest Executive Professional Le%dership the
professional ieadérship of this last group is higher .thén

that of principalsﬁappoiﬁted when they are 30 or younéerg

5) Four personal characteriétics'éf prinbipals predict @

' highzdegree of executive professional le8dership; & high
le#el of‘ac&demic chievement in’collegé, é high degree
of interpersondl skills; the)nmtive of sérvice; gnd the

commitment of off-duty timeto- one's jobe ; ’

6) ' Sex and mﬁrwtal condltlons have no 81gn1flcant relat;onshlp
- with the executlve professional le2dership behav1our of

I . .
principslse S . Lo . -

Foskett (1067) studied teachers and principal's sgelf
perceptions of elementary school pr1n01pal's behav1our. 3 45
items role-norm inventory was sdministered to 22 elementary \
school prlnclpals and 367 teacherg. The 1nventory measured
expectations held for the prlnclpal in reg8rd to his/her actlons
toward teachers, pupils, parents, tlie profe531on, and the
communify“,The study reve&led agreement in the prmncxyal's’
self—pereeptionsland te@cherts perceptions of principalts
behevioure It further revealed that agreémént in princip2l's
self perceptipns are higber‘than tedchers perceptions of -
p;incip&l'é beh@vioure .



/ Paul.(1978) 'exPlored the school principalis percéption§
of their real and idedl leddership behaviours Leadership.
behaviour description questionnaire (LBDQ) by Halpin ané Wine;,
(1957 was edministered %o ﬁhe prlnclpals to me8@sure their
perceptions of actual role enactment and ide2l role enactments
The quésﬁiones were pharsed as 'I do' and 'I should' 2lternatives.
The questionnaire geneiateﬁ four‘scores,'namely,,initiating
structure actu?l,\consideraﬁion actual, initiat;ng structure
ide2l and considerstion ide2ls The study did not revesl any')
‘difference between principal}s ;éalvand ideal perceptions of
' ?heir leadership behaviour on4its both éimensions, considera@tion
‘and initi?ting gtructuree -

&delmen (1986) compafedhleadership behaviour of elemqﬁtary
and sqeandary school priﬁcipals, as perceived by teachers and |
themselvess The ipvestigdtor used leadership behaviour
descripiion questionnaire in this studye The study yielded the

following resilts : -

1) ' There is not statistically significent difference between
' elementa@ry and secondary séhool prinecip@l's self-

perceptions of leadership beh@vioure

2) Both elementary 2nd secondary school princip@ls have &
*gignifica@nt self-perceived preddminant lezdership style .

of considerations

3) Element2ry school te@chers tended to perceive thelr»
principadls to have & predomlneat leadership style of

initiating structures - c ‘



4)< Elementery 8s well ag secondary scheol tea@chers preferred

a predominent leadership style of consider®tions

Nwadike (1982) studied administrative,and leadership
behaviour of 30 secoﬁd?ry schoel prineip@ls of Nigeria‘in the
studys . The/prihcipﬁis~%md jo teééhers ffom edch school were
agked -to complete the administrator behaviour description
iéﬁestionnairé-andlleaéership behayidur description questionndire
toolse Scores of both guestionﬁ?irés were then comparea among
groups to deterﬁine agreégﬁnt 2nd dis@greement between teadher's
‘ perceptions and principélts self-perceptions of administrative

and leadership beh@viour of school princip@lse.

Results of the study were : Princip®ls. @s well 2s telchers
- s2w the principals as better_édminisjzrators then leaders.
Teachefs were significantly more.negaﬁive in their ra8tings on’
all five‘categoriES of prinecipalts administretive behaviour theén
were the princip%is themsel%es,'and significantly more negétive
‘on 5 categbrieé‘of le2dership behaviour; Teadchers and principals
were in agréement about‘the‘princip&IVs relative 2dministrative ‘
strengths’ovér tbe 5 c&tégories (r=1+00) @nd over the 12
eategéries of le&dership beh&viour (;e0-69)f\ The administra%ive

' behayiouf,descripﬁion questionndire correlated moderately with
the leadership behaviour description guestionn@ire categoriess

‘ ‘ -~

.
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2e303. PRINCIPAL AND HIS VALUES :

A number of studies have been‘conducted abroad on
values especially from the point of view of philosophye But
studies on values from the educational point of view are of
more recent origine It is interesting to note that the
importance of values are gaining ground iﬁ resegrch on leadership
and administrative behaviours

The concern for values had been the result of a better
'appreciation‘of their role in all forms of behavioure The
earlier studies like that of Perry (1925),\Lepley (1949),

Latten (1959), Maslow (1959) and others have tried to find out
fhe values of different categc;ies of role-~incumbentss A real
breakthrough was made when Allport, Vernon and Lindzey (1951)
devised a tool for measuring instrumental valueé, which '
corresponded to six basic interests or motives in personality —
the theoretiecal, economic, aesthgtic, éocial, political, and ‘
religiouse This classification was based upon Edward Spranger's
(1960) "Types of Men", a work that holds that personalities of
men are best known tﬁrough a study of their values or evaluétive
attitudese This tool was used for various studieé and there is
an Indian version of it prepared by Narain Ue in Hindi called

tA Value Survey's “Once this tool had established its reliability,
6£her tools weré devised and refined, e.ge. Personal value scales
(Scott 1962), Value survey (Rokeach 1968), Variations in value
orientation (Kluckhohn and Strod beck 1961)s Social value
questionnaire (Pgrlow 1967 ), Survey of}intér-perspnal values

(Gorden 1960), Value profiies (Baks' and Coach 1965), Inventory



of values. (Well, 1954)‘&&& so on. The value orientation scale
is also devdloped in India by Ads Ansar1 based on Spranger's

~

six types of mene.

Dewey (1963 ) was cqncernéd not so much with the theory
of valueég bux<with a-éetnodology, a way of choosing what option

among other options would be the most creative and satisfyinge.

Piaget (1966) gives equal imporitance to the doﬁaiﬁ
of values ana~feeliﬁgs as he does to %he éognitive domaine 'In
plaget, the whole developmental process ‘'of the child is related
to the whole developuent of the self which in turn is a valuing
selfs Therefore, the development 0f self and the development
of values are parallels .Their important contribution is that
the child is the most important factor in his own education and
devéloPmeht. | |

Kant suggegts that the totality of our world is noﬁ
so much objectivq but the inner ordering of things must be taken
. into account. Hence values' clarification is a methpdology; not
a philosophy - to help ﬁeogie‘to reflect, to explore life and
_ discover meaning for themselves. The ainm of value clarification
is to reduce the gap between the inward and outward demands and
give a sense of direction and purpose to one's attempts Vélues
1nvolve a choice, dellberately made, a stance the self takes Yo
the totdl env1ronment that gradually leads to the development .
of the value gysten in peoPle. Values are deveIOpmsntal and they’

are growing from *Value indicators' to 'Values's One could



(possess a8 value system.where -some values' are actual values -
meaning, they are consistenly acted upon, while othars would be ,
ideals’ that\only attract. Hence values coul§ be .gstudied from

the point of view of classification agd type or as a devéIOpmenta;
" gtudy of valuese Thus simultaneously with research wbrk;two'

dominant -approaches to value education eﬁérged.

Posner, Ba:r&uand Mi cheal (1979) have found out that
the understanding’bf values aid both maﬁagprs and‘gbéiai |
scientists in explaining human.behaviour. Evidenée indicates
that values‘afe reiaté§ to such practical concerns as éeoision—
haking, motivaﬁion, selection of personnel, commqnica%ion,
‘managerial sﬁccess and organizational context difference#. ‘Thia
confirms the importance of the role of valuess |

| Seashore (1947) found a«significént diﬁferenée between
value’profiles of two gréups of‘ﬁen majoring in health, physical

education and applied sciences

Moods M.T. (19?8) analysed tpé,pérceived personal
‘va.lues of educational admiﬁis‘hra‘t\ors q.nd business manage‘rs' in
the Midweét and wéstern regions of U.S.A. He found that there
existed a significant Qifferénce in how educé%ioﬁél administrators
- and businéss‘managers resﬁonded to iteﬁsvrelated\ﬁS ideas -
 associated with peoplees There was a sxgnifieant difference
between the two groups on value concepts related to the goals

- of ‘the organizatione
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'Be John Philip (19805_conduefed a doctoral study on
the rélaxibnship among vaiues, leadership styles and organiza-
$ional effectiveness in a large local ..manufactufing compaﬁy.
\His study indicated that different value factors significantly
predicted Theory X and Theory Y tendenciess Respondents
leaning towards theory X we?e power-aguthority baged,and scored
low in éompassioh, trust and co-operations They scored high in .
risk and force. Respondents were found to lean fowaids theory

and
Y if they valued compromises, fairnessﬂretionality.

Roundy C.Q. (1977) studies the relationships of
principals' values to effec%iveness in a selected MBO programmes
He discovefed that while cause and effect characteristics wére
not firmly established, the felationshiﬁ petween value éﬁd
effectiveness was positives Another similar study but in the
area of industry was conducted by Be John Philip (1981)s The
study showed tﬁat different valﬁé factors significgntlyApredicted
iheory X and Theory Y tendencies. ‘
~ Getlner, B.B.:(1983) too studied Teacher perceptions

of the principals! leaéérship behaviour as related to school.
effectivenesse The data revealed that the teachers of effeétivg |
schools did experience their principal as an important leader,
a clarifier of purposes, uniting and directing’étaff in a .

meaningful , purposeful efforte

The effect of personally held values on perception

was studied in a laboratory experiment by Postman, Bruver- and

A
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uMbGinnies (1948);"Their»finding was‘~ There was & systematic .
relationship between the values held by the individusl and the
ease with which he recdggized the felevant‘value wb;k. This
discovery‘eﬁcouraged further empiricai~studies on .values and

\

role~perceptione.

Bruner and Taguiri (1959) speaking on selective
perception say that it-is not yet~eleér‘on hqﬁ needs, dispositions
and values influence pexéeptual processes and‘oongequently ‘
-inter-personal relationships, but they‘do have. powerful effect
and a greater understanding is called for in this domain.,.Thev ,
values people hold efcht'their definition of instituﬁional roles
ah@ their perceptional of institutional eventse In order tb
prove this the perception and values of principals, teachers and
pupils were studied in fheir/intér-relatioﬁships és well as the
pupil values, school pgrformgnce;'careéi choi§e4was congidereds

R.P:<Priﬁce (1957) construcfed a questionnaire on the
bagsis of the formlation of»traditional ané emergent values
‘called the Differential #élues Invenfory~a'forced1¢hoice
guestionnaire on traditiépal values, the,bthér an emergent value._

. Prince also hypothesizeéd that\tﬁere would be a
relationship between teacher-prineipal values and teacher B
confidence in the pripcipal's léadership and evaluation of his
effectivenesse He found that - teachers with emergent values |
tended to have most confidence in.and pefceive as most effective

a priﬁcipal‘who also- had emergent valuess Prince.concluded it

3



65

‘was not the values themselves but their fitness in the role-set
that seems important in the teacher's estimate of principal

performance.

Prince divided fhe 20 principals-into 10 yogngest and
10 oldest and found the difference in values was significant-~the
older principals were more traditionale When the 5 échools with
the greatest difference in teacher-prinecipal values were compared
with the 5 schools with the smallest difference iﬁ teacher-
principal values it was found that teacher with traditionél
values had more confidence in principals with traditional vaiueé

and vice-varsas

In an earlier study Sargent (1967 ) had examined the
relationship between principal 's personality and school climatee
He reached the conclusion that principal's personality relates
"gsomewhat" to the organisational climate of his schoole In
order to érrive at ﬁhis,_he had used two‘personality tests and

measured 22 facts of principal‘s personality.

Thus the area of values opens up infinite realms for
the researcher and is, a wealthy subject of research. The allied
studies that have been discussed, offer positive encourégément
t0o undertake such a research fof wide and deep understanding of
the subjectse

, !
Recently in India Sre. Stella (1983 ) has worked on the

concept of values manifested in principals with reference %o



institutional efficiencyes

The present investigator: wants to study the concept
from the point of view of‘observingcyhat values would be present
in or absent in the profiles of effective and ineffective

principals.

244 SOME GENERALIZATIONS :

In the foll&wiﬁg are given some generalizations
derived from the works of the fore-told researches - both Indian

as well as forelgn workse

1) The High Fnitiation and High Eonsideration and the
Low Initiation and low €onsideration patterns of leadership
thaviour of school prineipals are related to the size of the
high schoolse Principals of small schools tend to manifest more
of the high initiation and high consideration pattern of
leadership behaviour whereas the large schools tend to manifest
more of the low initiatioh and low comsideration pattern of
leader.

2) There is higher co-relation between relationships
iﬁvolving morale énd consiferation ‘than the relationships between
initiating structure and morale. |

3) Male and female school supervisors who occupy parallel
pésitions and perform similar funcﬁions exhibit similar patterns
of leadership behavidur and level Qf effectiveness when they are

described and evaluated by fheir staff memberss
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4) Male teachers perceive female principals as either
'éubordinate-centred' or 'boss;centred', and male principals as
tboss~-centred!, ﬁ \ »

5) There is a Qignificant correlation between values ‘and
their precedent %o decision-making.

6) Principals whose value-gystem manifests a coreness
achieve a relatively higher degree of institutional effeciency
and effectiveness, .

7) A principal needs more than a philosophy of education
iﬁ order to be effectives | ( '
8) To educate his pupils and lead his staff, the principal
mﬁst COmEe across more as a‘person than as an administrator.

9) When principals! values manifest a coreness, the
pﬁpils' observation show a greater congruency with the principals!
self-assessment s

10) Values need a nurturing atmosphere.

11} Effective principals establish priori§ies, clarify
values and communicate them successfullye \For this they choose
critical situation and platform well.

12) The SPiritual dimension seems to be a common factor
’in-all the schools that\é;e emerging as effective relativély.
13) If teachers, principals, students ~ are all busy with
the matters of their own inmterests - Administrative machinery
\gees out of the gear in sucﬁ a school -~ This is a sign of an
Indifferent Leadership, while in school with inspiring climate,
teachers, principals and students are zestful, enthusiastic and

confidents
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14 ) Pleasing atmosphere inspires students to achieve
higher target of their achievements This is the result of the

Ingpiring Leadership. }

15) Leadership behaviour affects the school climate
significantlye — )
16) Democratic leadership behaviour generate high staff -

mo;ale‘and‘student achievemente _

17) Philosophy of a leader affects his leadership behaviour,
vaiues and that tests organisational efficiencye

18) Leadership behaviour affects institutional effectivenesé
inéireetly as it affects gtaff~morale, school climate and pupil
motivations "

19) Experience, age and sex are not the determinant factors
in making principal either the effective or ineffective.

- 20) ~ There is a vast perceptual gap between the ideal and
reél self and ideal and real staff in the high initiation and
high consideration pattern of leadership behavioures \

21) The teachers perceive the principal as extremely task-
oriented in alllthe four patterns and the prihcipal perceives
themselves to be extremely person-oriented. Thus, there is a
vast perceptuél gap between the gigh and low scores in task and
person dimensions of leadership behaviour stylese

22) . The person-oriented leadership style is responsible

fof developing closed climate énd fazﬁliaf climatees While the

Task oriented stylé is respongible for developing paternal

v

climates

23) In open climate schools, principals can demonstrate

effective leadership behaviours
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|
24) In aubtonomous climate the principals are perfectly

deﬁocratio leaderse. While in controlled climate schools, the
leadership is determined and Iirme ” o

25)  In familiar climte, the principal makes little
atfempts tb.provide leadérship to the acts of teachers and the
%ask achievement is also low,while in closed climate leader

does not provide motivation o teachers but in paternal climate,
the leadership of the principal further detefibfates; He works
hard all the time.

26) Principalst effectiveness and teachers’ satisfaction
were positively relateds

27) High initiation and higﬁ‘considefation pattern .of
leadership behaviour is associated with open, automomous,
controlled climate, low initiation and low consideration pattern
was coupled with closed climate.

28 ) The educationgl administrators ténded to show greater
consideration and less of initiation of structure than
commanderse This is due to differential settings in two
different ins%itufions. |

29) An increase in years 'of experience resuitéd in
deérease in consideration scores and increase in initiating
structure scores.

30) . There is higher co-relation in relationships involving
morale and ¢onsideration than in relationsgips between initiating

gtructure and morale.
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2e5 " IMPLIGCATIONS FOR THE PRESENT INVESTIGATION :

The implications of the studies reviewed here for the’

“present investigation are as follows -

1) . - The study of leadership behaviour of school principals
ié crucial in understanding the inner.;ife of the school and

their inputs and outputs.

2) The study will provide a better clue and basis to
understana moral, values, effectiveness, innovativeness,

motivation of teachers and students and organisational climtes

‘35 A few prlncipals have no clear picture about the
ideal leadershlp behaviour and lack the direction to be
effective leader-point out to an urgent need to plan training
programmes that will focus on the 'person' in the admlnlstrator
and not only on the *gkilled administrator' in hlm.

4) . The understanding of valuesg aid both:maﬁagers and
sé%ial‘scientists‘in explaining human behaviqur. Values are
related to such practical concerns as ~ decision-making,

motivation, communication, etce.

5) The administrator behaviour of school principals at
the secondary school level significantly 1nfluences the qpality

of the school, its management, its climate and its achlevements.
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ETheée impliéatiqns will be largely borne in mind while
preparing the research dgsigﬁ for the present studye The présent
investigation wéuid centre around an ares of efféctive leadership
behaviour~in which correlates like conflict~resolution styles?
decision-making styles, and commmication styles and principal's

value orientatidn will be studied in depth.

’ Qhe_abovg'mentiongd‘étudies have their own limitations
but at the same time, it shows the direction and scope for
in%ensive and extengive study of the ﬁroblem of effective
lea@eréhip bghavibur‘froﬁ.several dimensions. However, a
complete study of a;l these interrelgtionghips and -direct
measurement of the characteristics of leadership behaviour is
not an easy task, ;egearcher is Suﬁposeﬁ to be choosy and
selective in his reading and references.

A1l the studies taken together show direct and
positive relationship of the characteriétics of\principalfs
;eadership behaviour with teacher morale, organiZafional climate,
administrative behaviour, pupils? aghievements‘qnd vélue systems.

{

and many more as per the case.

The results obtained from thé various studies on
leadership behaviour in the West are not totally applicable %o
Indian conditidns and they ééllnfqr more elaborate and thorough
investigations into the various aspects of 1eaderéhip behéviour

in the Indian setting..



After theAre§iew.of researches it can be safely’

concluded that the effective leadership behaviour is.a concept,
subject to much researcﬁ and conflicting findings. The s%udy

involves so many divergent conceptuallzatlons and ‘methodologies,
that 1t becomes very difficult to brlng them nearer to an
agreeable theory_or\conceptual frameworke

Moreover, if the results of the"ﬁbevioﬁs gtudies?
are accepted as concius;ons; improvement‘gna_perfection could
) be viewed as viftually4unattainable and‘thereiore, no scope for.

further research any more to anyonees

In meny of these studies, the results may séem.to be
contradictory yet after an 1ndepth studzes, a general conclus1on
seems to be evidente A study on leadership involves agpects |,
such as - pnnc::._pal's a‘t:t:.tudes, policies, procedures, ‘
understanding of 1nd1vzdual teacher; interpersonal relationships,
values, principalts power of. conflict résolutioﬁs}'communications
and decision~makiﬁg acts, etc; which makes it a Very\complex

subject.

Most of the researches reviewed here weré theoretical
and those'-were the empiricaltétudies in the areas of leadership
behavioﬁr- These researches have éervei as a-background in
-planning the present 1nvestiﬂatlonal work and have provided

useful guidelines to the researcher hlmself. The next Chapter

deals with the foundations of lea¢ersh1p behavioure.



