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ANALYSIS AND INTERPRETATICHN OF‘THE DATA

"Po gain acceptance that will promote organizational

growth, the principal must possess soclal skills for getiting

along with people and have the ability,to understand and

motivate individuals and groups'.
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ANATYSIS AND INTERPRETATION OF THE DATA

SECEION - I 3
501 . INTRODUCTTION :

In the previous chapter the problem for study, tools of
data collection and statistical technigues ﬁsed for analyzing the

data were described.

The present chapter igs devoted to the analysis and
interpretation of the data accoxéing'to the objectives formulated

in the previous chapters

The first. section of this chépter\deala with the
description of secondary school principals! administrative and
leadership behaviour and their valuese An attempt in the end is
made for the identification of schools having principals with
high initiation and high consideration patterns and schools having

principals with low initiation and low congideration patterns.

The second section of this chapter is devoted to the
in~-depth case-studieé of-the schools having principals with high
and low administrative behaviour and leadership behaviour as
identified in the first section of this chapter. This section
éreéents the profile of six schools, three among the schools
having high initiation and high consideration pattern of leadership
behaviour and three among the schools having principals with low
initiation and low consideration ﬁaﬁtern of behavioure The
profiles are graphically representated and lastly, they are
followed by the observations on the profiles and indepth case

<

studiese



o 189

242 COLLECTION, CLASSIFICATION AND TABULATION OF DATA :

After deciding‘upoﬁ the research instruments for Data
Collectiongprincipals and teachers of the selected secon@ary
schools were contacted and reguested them to respond to the
questionnairess The principals and teachers were assured that
the information got from them would be used for resgarch purpose

alone and not for any other purposes

Qut of .60 schools to which questionnaires were given
only 50 schools returned them duly filled in both by the teachers
as well as by the principalse

After serutiny it was found that 50 principals and
227 school’ %teachers have returned their gquestionnaires duly

filled ine

Among these 50 schoois, 12 schools were of English mediun,
4 of Hindi medium, 32 schoolg of Gujarati medium énd 2 schools
were of Marathl mediume. These schools were selected from Baroda,
Bharuch, Surat and Valsad districts of South Gujarat and a few
from Vallabh Vidyanagar, Xheda of Central Gujarate 'The schools ,
included both of pure ﬁoys and oi girls and a mixed type of schools;
as we;l as schools of state and of Central Govte

Thus the sample chosen from the population is regafaed
as adequate in view of the representation given to the various
types of schools, mediuns, manggements, areas in ﬁhich they are
situated and the éize of the schools on a randomised basis, but

egually selective in nature.
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In the present study the samﬁle though not larger
compared to the population, is carefully selected to represent
a good cross~section of the whole populations Aadiseshaia and
Sekhar (1977, ppe70) point out that a relatively small sample,
selected carefully ﬁould be more representative than samples

selected hapazardlye.

The respondents selected to answer the guestionnaires
are the teachers and head-masters of the secondary schools, of'
.both the sexes, employed on full~fime basgis, possessing minimunm
general qualification for the teaching professions They have
varied soc;al backgrounds and their years of exPerience range
from 2 to 20 years, teacher's perceptions about the administrative
behaviour and leadership behaviour of thelr principals are
studied and measured Sy the research tools selected for the
puUIrpose. Thus,»in this‘qonnection, a secondary school as a unit

for the present studylmeans a principal and five to two teacherse

53 GLANCING AT THE PERSONAL DATA OF THE PRINCIPALS :
‘In this section, persbnél data of principals is
studied ecarefully as the research work is based on that,
therefore personal data of teachers is not eopsidered here, as
it is not relevant ffom the point of view of objectives set

forth in the Chapter-IV.

The respondents were required to supply the data
regarding their age, qualifications, sex and locality and

experience in years as a principal. They were also asked to
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supply the information in which their additional experiences,

qualifications, skills etc. will be mentioneds

As 5ge of the Principals s

After the analysis of the age of 50 principals it was
found that the mgjbrity of the principals are of o0ld age group
" iee. 625 of the principals were between 50 to 59 age groupe
About 28% of the principals were found between 40 +to 49 age
group and 10% principalg were below 31 To 39 years of age groupe
It was found that majority are of matured principals.'

_ of |
B. Sex wise distribution/Principals

The analysis of 50 principals,according to their sex
indiecates that 76% of principals are of the Male sex and the
remaining 24% of principals are ladies.

b

Ce Bxperience wise distribution of Principals

- The analysis of Administrative experience of 50
principals in the present study sample indicates that 66% of
thenm are having administrative experisnce at school level upto
9 years, 12% of principals are falling under the category of
10 %o 14 yeérs and 22% of them possess 15 or more years of

experience in Administratione.

D _ Background.of the Principals :

It was found that 76% of the principals had their
background in urban setting and the remaining 24% received their

education and they were brought up in rural setting.
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Ee The gqualifications of the Principals :

The analysis of the qualifications of 50 principals

i

is given in the Table No. 3,

Table Noe¢3

Shows the Qualifications of 50 Principals under study

[ Daull Rl Rl ekl Tandl St Saaf Jeal 2 2k Rl Bl Bl Sl Raall Tandl Rendl Taaull Suull Suadt Saadh Tl Saud r"'i"'."b"l"ﬂ"‘&".""’.‘
Divisions Academic _|Professional Totalse

BeAe B54C0NMe BeSCae ﬁ'io.&o Ve COMe MeSCe Eoi‘.‘caa ﬁ-mu
[ 2t el Rl el Bod "'i:"i"‘t"ﬁ"t"a"‘k“i‘1""ﬁ‘&"i-ﬁ"‘i“t-‘é""é—&""'h"i“‘ﬁ"i"ﬁ"t"."i"ﬁ‘
Principals} 20 2 4 [ J— 6 | 33 17 == 50
Percentagey 40 4 8 36 — 12 65 34 ~= 100
Ul Rl St el el Sl Sl Sl S Bl S Tad Tt ol Bt eyl 2l Rl o R e e e L L LY ]

The anaiysis indicates that cent percent principals
are having BeEd dégree and only 17 principals are having M.Ed4
degree to their credit i.e« all of them are having‘neeeésary
qpalificationg required for teaching profession. Out of 50
principals none has obtained PheD. degree'either in education
or in thelr basic academic field. Only one‘principal has

submitted her PhDe thesise -

~ In their academic career 8% are science graduates and
12% are post-graduates in science:, ﬁhile 40% have graduation in
Arts and 36% are pbstwgra&uaﬁes in Artse Further analysis
indicates that 4% are Commerce graduates but none §f,them are

having post-graduation in commerces

P, Special Information aboul Principals :
Eighteen percent of principals have different academic

qualificationss Out of 50 principals 9 have chown their talents
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in other areas such as one\is'a Craft Master, one has taught
English in Addis Ababa for 9 years, another principal did her
'"Vinit! aegree in Eindi. One pr1n01pal d@id L.L«B. and another
one has submltted her Ph.D.\tnesms on teaching of English

Jlanguages

AnOuher prlnClpal has passed his 'Rasntrabhasha Kovid!
- and one has also worked as an Admlnlstrator in Inspecting Branch
for few months in Gujarat States ' One Pr1n01pal has worked on
several posts such as a Secretary,Jllla Acharya Parlshad Sangh,
President of his school board, and as a trustee 100 While one
of the principals have been worhlng as a member, ngher Secondary
Board, Gujarat State, as a member of Gujarat State Education
Advisory Council gnd as a member of Gujarat State Teacherts
Boaid, Yet .another principal is labelled as a resource pérsonnel

in New Mathamaticse

The‘sample was selective sample for several reasons -
uptill now Shelat - (1974), Darji (1975) etc. when they studied ,
they took representative sample and had hard time to get the-
correct responses | \
lany studies are éonaucted on lgrge samples but thig
study was mainly devoted to have an indepth analysis of PROFILES
of principals with high initiation and high consideration and
© low initiation ané low coﬂsideration patterns aimed to arrive at
certgiﬁ conceptualizations. about the leadership behaviour aha
also to throw more hypothesis of indegénous nature for

-

indegenous studiese



The investigatdr: went for interviews of the same
(high initiation and high consideration and low initiation and
low consideration) principals a number of times.in order to

study the emerginé pattern of profile deeplye

Therefore, one may find o greater qualitative emphasis

rather than quantitative one in the present. study.

5e4 ANALYSTS OF THE DATA :

S5ebdet Identification of leadership behaviour scores

Principals of the secondary schools cannot be eXpeéted
to'belong to the same leadership behaviour category, because
they come under varying environmental influences and they have
different personality make-ups. Their ideologics, valueé,
atitudes, ﬁereep%ions are ﬁound to differe Therefore,
differences in the patterns of leadership behaviour do develop

and the phenomenon is quite naturals

The sum total of the scores gnder the two dimensions
of principals leadership behaviour, viz. initiation and
consideration was obitained for each individual principal
seperatelys Schools were lebelled as tHigh' or tLow' on the
basis of their mean-score position above or below'the grand mean
of the respective scorese These four diffefent patterns of
leadership vize. High initiation and High consideration, High
initiation and low consideration, Low initiation and High
consideration and Low initiation ané Low consideration have been
obtained by qombining the levels of initiation and consideration

factorse



The scores representing the responses of the 227

secondary school teachers when analysed yielded the following

results. (vide Appendix o C=1 ),

Table Noe.4 shows the digtribution of principals of
50 secondary schools under each pattern of leadegship behaviour

" as perceived by the teachers.

Table Noe4

Noeof The HE  The The The  Totale

' i
! i
] b \ 1
; pattern. Hh. Ld, IL. 5
] ® 1]
1 Schools. 18 09 08 15 50 ;
H t
H - )
4 1
| Percentages 36% 18% 16% 30%  100% ;
! 1
1 H

In a Quadrant Scheme for describing principals'

leadership behaviour on two dimensions, the above data can be

a

expressed as follows.

Table Noe? (Quadrant Scheme of Halpin (1966, pe99)
Consideration (M = 36404)

; Below Mean.: |  Above Mean. '

| Above H,, N =9 - "HH N = 18 ‘

5 Hean. ("i",") 18% ,‘““""‘,"""",("‘7"“) 36% } ‘
H : t IV T !

i Below 1L N = 15_1@1 IH =~ H= 8

{Meany  (-,-)  30% (<o) 6%

' .

According to the concept of leadership behaviour given
by Halpin and Winer, the subject scoring high on'initiation' and

high on 'considerationt! is considered to be most effectives
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From the above quadrant; it is clear that out of
50 principals, 18 principals manifest high initiation and high
consideration pattern of leadership behaviour, 9 principals
manifest high initiation and low consideration pattern of
leadership behaviour, 8 ﬁrincipals manifest low initiation and
high consideration pattern of leadership behaviour and 15
principals manifest low initiation and low consideration pattern
of leadership behavioure. This picture is-guite satisfactory.
Most of the principals are clustered at the two extremes, more
at the high initiation and high cbnsiﬂeration extreme and less
at the low initiation and low consideration extreme. This is
in line with the findings of Halpin (1966), Shelat (1974),
Darji (1975), Mehre (1975) & Patel (1979)‘., Please refer table
No«6 on the next pagee -

The colums 1 to 4 in %he table above can be exﬁlained

ag follows -

1) The leaders shown-in colﬁmn (I) are highly effective

as they are above the mean of initiaiing\structure and

consideratione.

2) The leaders in column‘(II) are ineffective., They
appear‘§ery kind to the staff, but they aré weak in the

" initiation. |

3) The leaders shown in the column (III) are the most

ineffective because, they are below the mean of initiating

structure and below the mean of consideratione. |

4)  While, the leaders in .the column (IV) are also

congidered harsh and ineffective because they press hard on the



I

(£l
(2

(L

(ol

(6

(8
(L

(9

(&
o

(¢
(e
(L

b 9 *ON TTEYL * Ny
l..'...-8.I.Oi.Oll!-ltyllnan-!IIG-!U.IOI;O!C'O!.EI.O’..lc.lt!-.l.o-la.l,|l.u,nllmldlcll-a-ltl.olcl.wlldlﬂ.lﬂ.l.w19!6’1‘!‘@'0'3'0.‘3'1!._'l..tl..'
9% €6°62 9 £6°Ge % LLel2 o LE*0Z*UsepeTEURE ‘STOOUDE L1BPUODSE | °(9861) UITPRAIN SB(
"o *02- 9% *02 o *0lL o *0G °SUOTTTUS ‘sTOOWOg ArBpuUOdes . *(086L) uopSufT
o 1262 o €6 9% G°9 o ¢ *0 npBUTTHR] IO STOOUOR %ﬁd@soommA..Awwmwvwmwgooﬂ m>ommmma4
% *0S % 0L % ol o *0f *ysapeTfueg‘*DeI* I £18pU0DLS Amwm: TouzY weTsT
, .dnpsmmnmgmg
% 0°hG % L), % L*10 % 90°0¢ ‘uoTyeonNpy FO €996 TTOD A 9L61) SIUPH* T°X
, . *soutdd TTTTUd
1 pue jexslnd o 99848 ) .
: a1 UT ©FaTTO0pH ucTABOUDPH -
% €°20 - % L°cl % 0°6€ % 0°GY 1SIeY0Be ] A1BlUsWeTE *(9L6L) TUSHOUD BAPUSUE
% 0%°99 ¢ 99*9 % €€°8L % €6°8L *puBTIBYL ‘STOOUDS AL1BpPUOIDS *(LL6L) Suoameg
% Lol - % £6°62 %-€0°GE  *qBlued ‘seFSTTOD UOTHBOUDH °(9L6L) eadnh Tned =€
% vyeLE % 2vrLL o vLoLL % 0°0¥ - eqexslny ‘seBe TTOD*DPE T *(GL6L) uTTIwesT AAT
* S TRYBHIUOURT 2 :
9% G6*8L % 89°4¢ % 18%2¢ o 9k*6e . ‘epauy WOXI STOOUDS ,.Ampmwv edpued* H*q
. *10TI48TQ STRUBEYOUBT \ u :
% 0°6€ % 0*9 % 0°6 % 0%67 > Jo Tooyog Armpuodsg *(GL6L) Tlxegry Q
% 0°LE % 0°LL % O°Ll 9 0°GE  *BpoIeg JO TOOUSE AIBPUOOSS T e(flel) seTeus BTN
% *0¢ %°8 %8l % *9E  empoleg JO TOOUOS AIBPUODSS *(6Q6L) JeqUETIN .,308

\

W P e B eV e T oD aa D e PV e WP s B e ® P e W e ? s P e P et P i P e P e T i P e P e P e P e B o P P e P e P e P et P et P e P e P n P o P e P e M e 8 e P s P e P s P cn S e P e Ve M

- .-H‘H

*HT

* I

QH.E.

* 3 Tdueg

some)

*ON

Q-Hm

!O'Ol‘ﬂ‘ﬂl)li‘@'i-.I-OOICIIQI..Jli’ll‘!'wI..OI-CIIOlli.l-‘&litl!lcﬁl!&ll‘.l‘l-lal&l:illdllallﬂul‘l.nl@ll"‘llb‘Oi.'ﬂ‘#l&lﬁli'ﬂ."lé!“.

1

:_SHTHONYI SHY

0 a

08 J0 {(9961)

mmzHS ® ZHmmém J0 TWTHOS EZ%&Q&&O ¥HL NO qEsVg zmmaaﬁm mDOHbdmﬁm mHmmmmndﬂQ HNO04 DNIMOHS TTEVE ¥

{



198

subordinates to get the work done without any human consideration.
They are described by Halpin as 'Martinets' and fcold fish's.
Though they may get some recognition from.%heir superiors}’%he
subordinates hate them for their slave driving. B
From the above table it can be observed that the
maximun noe. of primecipals (18) £all in the high initiation and
high consideratlion pattern. . This suggests that in Barocda Cityj
Quite an apﬁreciable number oxf priéoipaLs menifest the high
initiation and high consideration behavioural paittern. Shelat
(1974 ) found that 35% of principéls of Baroda Distriét manifesting
high initiaﬁion and high consideration pattern, while Darji
(1975) founé %hét 49% of principals of Panchamahals ﬁistrict
are manifesting high initiation and high consideration patterne
The trend in the manifestation of the high initiation and high
‘consideration pattern to a gester extent (36%) than the low
initiation and low consideration pattern (30%) is continued in

the present study alsos

The principals falling in Quadrants-II & IV océupy
the middle position. At times, they are effective and at times,
they fail to be effective. However, they never attain the
level of that effectiveness which is manifested by the principals
naving the high initiation and hi;gh consideration pattern of
leadership 5ehaviour. To say in the words of Halpin (1966,
pp=98, 99),"The leaders in the guadrant IV are the martinets and
the tcold-fish' go intent upon getting the job done that they

forget~-that they are dealing with human beings, not with cogs
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in a machines The individuals described in Quadrant-II are
also ineffective leaderss They may coze with the milk of
human kindness but this contributes 1ittle to effective
perfoémance unless their consideration behaviour is accompanied
by -a necessary minimum qf initiating structure behaviour".
listed in the Table Nosb

The above resultséreflect the various patterns of
leadership behaviour manifested by the heads of the secondary
schools, primary teacherst' colleges, colleges of education in
India and Secondary Teécher's Training Collegeé of Bangladeghs

It is observed that leadership behaviour in the
studies of Mehre (1976), Gupta (1976) is less effective. Shelat
found that prineigals of Baroda District Schoole possess almost
equal percentage 3560 (HH) and 37¢0 (LL)e This clearly shows
that in Baroda District, schools with effective principals aé
well as less effective principals have the same scores. Bub
the present research'(1989) can emphatically say that the
effective principals of Barodas District excel very well
(HH - 36.0) than the less effective principals (LL-30.0) in
recent years. Similarly, Darji §1975), Lyngdoh (1980, Eranklin
(1975 ), A.Rajeevalochana (1981) studies appear that the
perceﬁtages of principals manifesting the high initiation and
high consideration pattern of leadership behaviour is higher
than that of the low initiation and low considerétioﬁ paftern.

secondary

It shows that . schools of Panchmahals and Baroda Districts
in Gujarat, Shillong and the colleges of educatio? and Primary

Teachers Training Colleges of Gujarat possess more effective
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leadership behaviour. While Islam Azhar (1982) found that a

41arge noe of principals exhibit ineffeotive leadership behaviour
(5000 ) ,But.the present study reveals that majority of the
secondary school principals (36;00) exhibit the effective

i

leadership behaviours

In the present investigation the initiating  structures.
Mean score is 3Te44 and consideration mean écore_is 36e04¢
Halpin in one o#f his studies of léadership,behaviour of
educational administrators arrived at a mean score of‘37-9 on
'Initiating struecturer, & a mean score of 41.1 on the
'Consideration' dimension. This shows that principals of the
secondary schools of Barods cify appear to be almost at par on
the 'Initiating structure' and quite lower on 'considerationt
as compared to the-éducational administrators studied in the
U.5.A. This means that the principals of the schools of
Baroda pity are used to behave as f Democratic 1eaders: '
considering ieachéré as their colleggues in all the résPects,
but they ére bureaucratic in their style, and hence follow
rules and regulations stiretly,while lower score on
'conéidefation' dimension shows that principals are paying a
very very less attention tbwards the personal problems of the
teachers and do not oconsider their stand-point in many cases
and situdtions, but in no case pfincipalé can be labelled as
tautocratic leaders',conside:ing their teachers as subordinates
and not as their colleagues in all the respect« This sort of
findings are visible from Darji's study and Darji feels that

was due to our legacy from the British rules But now, as
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present study shows, in .city areas, most of the educatioﬁal
institutions are working on the principh?s of democracy and
"following the legacy from.the U.S.A. of democratlc cultures

B

The present invesﬁigation compares very well with
the investlgatloﬁ%mg'@ Shela.t and Darji. It appears from the
comparlson of results in Shelat and Dargl's studies with the
presenﬁ s»udy that Panchmahals’ have more effective leaders and
135; ineffective leaders. +han what Baroda District has
Moreover, there has not béen mich notable change in the
situations of Baroda as per the comparison between Shelat's
and present study depicts - Quadrants-I & III), and so far
as the low initiation and high consideration & high initiation
gnd low consideration pattern;of leadership behaviour are
concerned .. (Quadrants~II & IV),in the last 14 years. Barods
‘District & Baroda city stands at a higher level.Panchmahals
éppears 0 be better off so far as the leédership behaviour of
the secondary school principal is concerneds It ié difficult
to perceive the causes. . This may be due to socio~economic
backwardness of the district where the leaders have to be strict
in getting tﬁe wofk done‘systematicaily and at the’same time
manifesting conszﬁerate behav1our with the down-trodden
backward communzty of the district from where a substential
gize of tne ‘teaching commity comes, but which is not the

situation in the Baroda c¢ity and dlsnrlcts

In the following pages and the second section of this
chapter, 3-principals from high initiation and high consideration

& low initiation and low consideration patterns of :leadership
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behaviour have been chosen for the purpose of case-study, which
will be helpful in giving the clear profiles, about their
effectiveness and will be helpfvl in arriving at the characteri-

stics of effective leadership behaviours in the endes

Interpretations and Observations on Leaderghip Behaviour :

Leadership is An important criterion for maintenance
and improvement of the gquality of stafi and organization.
Without a good leader, the staff organigzation cannot be improved.

Here are given some of the observations on leadership bechaviours

#he principals of the secondary schools of Gujarat
minfest a variety of leadership styles. Because principals come
under varying environmental influences and they have different
personality meke ups. Naturally, their ideologics, values,
attitudes, perceptions, moods are bound to differ. Therefore
administratorfs behaviour differs from school to school and
other relating variables which are dependent on administrator's

behaviour are also bound to-differs

Apart from Leadership behaviour description guestiopnair
the principals® leadership behaviour pattern in this study is
also derived from teacherst! perceptions of their principals as

measured by Admlnlstratlve behaviour description questlonnalrea
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5ede? Interpretation of Administrative Behaviour of School
: Principals?t 3

The principal is officially designated as an
administrator of the schools. Since educational administrators)
leaders are being made accountable more and more for educational
efforts in terms of guality, improvement of character and texture
of their administration, their administrative as well as

H
leadership behaviour are recognised as very important ones.

In order to identify the administrative behaviour of
the principals of seoondary‘schools, the invesfigator has
adopted and used in the present investigation, the version of
the 'Administrator Behaviour Description Scale' developed by
the department of educational administration, facult of
education and psychology, M.S .University, Baroda based on
leadership studies in the Ohio 8tate Universitye The total
scores representing the responses of teachers on all the 22 items
in the tool Administrator Behaviour Description Scale have been
summed up for each principal of the school after taking its
mean. Thus the means of the 50 princiﬁals have been gathereé
togethers The investigator then drawn a Grand mean i.e. the
feann of the means which is 6082in the present case¢ This is

presented on the graph No. 1 o
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According %o the tool Leadership‘Behaviour Deseription
Questionnaire which was administered earlier, an investigation
has beén able to get four patterns of leadérship behaviocur vize.
High initiation and High consideration, High initiation and low
consideration, Low initiation and High consideration and Low
initiation and Low consideration. ﬁow those principals who fall
in the High initiation and High consideration and Low initiation
and Low congideration patterns have been selected for the study
of thei¢ administrative behaviour in depth. (Refer Appendix
NoesCa2)s ‘

s

The investigatoy.. further carried on deeper component-
wise study of the four components of administrator ts leadership
beh;viour measured by the Administrator Behaviour Description

Secale which are as under :

1) Commnnica%ion (Items 5, 9 and 20),
2) Representation (Items 2, 10 and i@):
3) Organization (Items 3 & 11) and

4) Intigration (Items 4 and 12).

These four components measuring the leadership
behaviour of the administrators are clubbed to form the two
major dimensions of leadership behavicur viz. Initiating

‘structure and consideration.

The total scores measured on the components of
> - kY - ‘L I » *
'Communication! and 'Organization' are presented, as Initiating

structure behaviour’ and the total scores on tRepresentation?
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. . ‘ . . . ;
and tintegration' are represented as consideration behaviour of

the principal. Refer the Appendix NosCole

For further detaills, t~test ig administered to the
scores on Administrator Behaviour Description Scale for the
High initiation and High consideration and Loﬁ initiation.and
Low consideration groups onlys. The results are given below in
the Table Noe T .
NoaT7
A table/showing the overall scores on the Administrator

Behaviour Description Scale :

LRl Bl el 2 2an? Rend el Sl Sanll Denll Sull 2k 2k Sl Danll Saull Tandl Sl Tandl Sl Tandl Danl el Tl 2 Dl ask Sl Tl Sl Tl Sl
Tools Pattern. He Me 5D Significant level
O¢01

B ™ G e T R T e T B A T T T g T T L G G G G e e T R LT R TIGT TE AT T O G T G

HH 18 30633 380 t ¢ 7«10
LL 15 21439 3842

ABDS.

w-"c""n"-"'u"':"‘w"‘e"'a"'s",“‘n"»“»"‘s"e'—b"i."‘:"'c"‘i—'w"‘a-u""a"s“"ﬁ"‘o"n"‘s"‘c“"'m"i«
Finding (i) = The above table shows that the overall

Administrator Behaviour Description Scale scores of High

initiation and High consideration and Low initiation and Low

consideration patiterns are gquite significant at 0,01 level,

hence there exists a wide difference in the style of

administration between both the groups.

In order Yo probe further, the investigabtszr  has
clubbed the four components into two components leading to the

two dimensions of leadership behavioure

n
s
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The following table shows the scores of Administrator
Behaviour Description Scale on the two dimensions of leadership

behaviour. Refer Table No. 8 .

TABLE Hoe 8

Sro Dimensionss Patterns. No Me gD, Significant
Nos o level 04D1e
[iand Sl Sk el "Rand Sl Rl Lol Sl ol R VRl Bl Sl Sl Tl "handl Rl e B S hal Zeal Sl il Tandl "Rl el Bl "Saull Rundl Baall Tl 7 |
1) Initiating HH 18 14496 2445
structures ¥ = 5456
(Commmnication 1L 15 1075 1689
+0rganization )e
2) Consideration. HH 18 15039 1659
(Representation t = 1283
+Invegrity ). 1L 15 10464 1682

Finding (ii) = The %table shows that the differcnie is
significant at 0.01 level, which means that both the groups
differ in their ‘Initiation' and 'Consideration' aspects

significantly .
The further detailed analysis on the Administrator,

Behaviour Description Scale scores of the four components was

carried on and the results are given in the following table Nos 9.

A table showing component-wise scores on Administrator

Behaviour Description Scale of both the groupse.

A Table Bo. -9 o



TABLE ¥0.9
6"."“c"'c"‘o“‘b""s"e""n"“o"h,“'o"a"s"'o‘--"‘n—u“ﬂ-"u"&"w_t"t"‘e"‘i"?"s?‘b‘."s-i“i"'16
Sre Componentss Patterns. I Me 5D Significant
Noe - level = 69019
""';_S"'U"'B"'G"‘E-ﬁ"‘i-v-h"'%"'ﬁ"-"‘h"b"'i"t""6""‘-"‘0"’&"’8“6"00—"“0:"‘"“G""h"‘c“‘&"“i
1) Commumnicatione HH 18 847 1440 \

t = 560

LL 15 602 134

2) Organizatione HH 18 61 1037
t = 3456

LL 15 4e72 083

3) Representation. HH 18 846 1409
t = 6.76

L 15 5«88 1620

4) Integration. HH 18 6.7 0.78
T = 6478
LL 15 4476 0.85 |

Finding (iii) = Thus, the table shows that the t-value

is significant at 0.01 level for all the componentSu‘

56443 Interpretation on Value Scores :

The investigator has thought that there was some kind
of relationship between the efiectiveness and ineffectiveness
-of the principals and with the values they possess. Hence, it
was thought by the investigator to administér the value-tool %o
the principals of High initiation and High congideration and

Low initiation and Low congideration groupss

Phe tool consisted of 12 values in a circle and the
principal has ©to rate himself on the given values, The

principalts overall value score is ag under :
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A table showing the principal's overall values score.

.

TABLE Noe 10

[l 2l Sf S Tl 2ol el Tl bl -Saull Rl Zenll Raoll Saull 2t nlk Dl bl 2kl Zeul2andl Jaud il el A [ 2anl il Sl Sl 20 2k 2l
Pattermne e Me SDe "G--V&lue 0005
Significant levels
PRl Rl et S R R R RV R S 2t Bl Rl Tl Rl Seall Tead Rl Tull "Ranll. Seaull- Suall Tl gl el ‘Rl St 20 2k Dk Dl Rl Dol
HH 5 :
15 82:6 17445 5 5 185
LL 12 68458 20.97 not significant.
[ Sl Sl A I F Rl Bl Rk Rl Sl St el TRl Rl S 2 Rt el Sl Sl Sl bl Tl Thandl el Tk Tl Tt el ‘At 2l Bkt Rand

Findings (1) = The above table reflects-that the
t~value is not at all significant which means that {the two.
groups ~’High initiation and High consideration'and Low
initiation and Low counsideration do not differ in the possession

’

of their valuess

In order to further analyse these values individually
with a view to obtain some deeper information, the investigator
has calculated the t-values of each value separately. This is

presented in fthe following tables.

TABLE No. 11  Showing % value for each valuse.

N
gy N L g e g S T g T gy S g T g T G T g e R g e L e e g e e e e g gy S g R e g e (e o

Valuee Patterme Neo Mo SDe Significant level
001
B G B A T R AT R T T AT T T G LT A T T ST T B T T L T LT LT O T T LT G R TG e ™ T e
1) Coutage. HH 15 6¢6 2,69
T = .98
LL 12 508 2623
2) Responsibi- HH - 15 6e46 1440 :
litye. ' T = 62
LL 12 600 2621
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Y Velue. . Patterns Ne M.  SDe  Significant level
. N OeO1 #
3) Integrity.  HA 15 7. 1264
8 b = 1403
1L 12 585 2035
4) Paith. HH 15 722 2425
¥ o= 1s12 -
L 12 565" 223
5) Competances HH 15 TeT3 0+96
$ = 3405
LL 12 566 2418
6) Loyaltye HH 15 Te2 2604
t = 1642
L 12 541 267
7) Sensitivitye HH . 15 5066 2471 -
t o= o
LL 12 5016 180
8) Loves _. HH 15 6o 4 2635 . 4
T = 043
LL 12 5675 2e66
9) Justices HE 15 826 1:66
T = 1a42
L 12 6s16 2:58
10) Magnanimity. HH 15 Tet 219
1L 12 6s66 1461
11) Accounta- . HH 15 566 2,16
bilitYQ T = 1441
L 12 Se33 2¢42
12) Respect. HH 15 6693 1483
t = 274
L 12 bed1 1478 :

Findings (ii) = The above table makes it quite clear
that none of the velues is significant except, value Noe5 -
which is named *Competance ', This value is significant at 0401

level, hence it can be concluded that both the groups of the

*®Jignislevel at 0e01 = 279
(af225)
Signi.level at 0e05 = 2606



No -



212

principals differ only on the value called tCompetance's In

rest of the values they do not differ at all.

But, if the graph of values is referred to (Graph
Noo2 De21%, griﬁéipals of High initiation and High consideration
and Low iﬁitiaxion\anﬁtLow consideration pattern show gquite a
big differences That is due;to the overall difference in the
means of High initiation and ﬁigh Consideration and Low
iniﬁiation and Low consideration patternse This poiﬁt is

further discussed in the case-studies of the principals.

S5ebdud Interpretation of Principalst! decision-meking,
Conilict-resolution and Communication Ifunction's :

The principals of High initiation and High consideration
and Low initiation and low consideration patterns were given
further additional three more gquestionnaires on the decision-
making, conflict-resolution and communication functionse The
graphical description is presented on the Page No.213 , Graph

Vo 3 »

The investigator has prepared these tools and has
established their validity after following their test-re-test, -
gsplit-half methods in consultation with the experts. The details

of the tools are given in Chapter-IV.

The data obtained on these three tools further scored
in detail and its t~value is obtaineds Below is given a table-12
showing the t-value of principals"Various funciions between
the High initiation and-High consideration and Low initiation

and Low consideration groupe



«function

YPIMika.
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Table Nos12 - Showing scores on varlous funetions of HH &4EL
nauterned principalse

grzﬂégét;rﬁegﬁ&nétloﬁu. ﬁa M SD. t-value. Slgnlflcant
Noe ‘levels
0"1;-'.s“-"n**"—-—-“'e"n-u"z-'-»-&“-"8"0"';---5"»".&-»“’a"@-a"'-'—n"h-t"t“n"tc
1 ) HHE Decision 18 1888 2682 3048 0401
makinge
LL 15 12626 6489
2) HH Conflict 18 15.72 2029
Dedd 0601
LL Resolution. 15 973 3671
3) HH Communi- 18 3445 5647
cation. - 4435 0. 01
‘ L . 15 28626 9393
m"'i""-"‘“-""b"’"&"'6"’&"’&"’»"‘&“’9"»"&“‘."5"&"-“e‘a"“&"'w"‘u"‘-"a_s"'ﬁ"."n""o"w"i""ﬁ0

Pindings (1) = The table indicates that the way of
resolving the conflicts, the mamnner of communication and the
art of decision-making of High initiation and High consideration
group of principals and the Low initiation and Low consideration

groups differ significantly at 0.01 levele.

Duded Interpretation of Self-Rating Scale :

This tool is used in thé present investigation to
neasure the self-evaluation of the principals an the two dimensims
of leadership behaviour. This self-rating of principals is,
again, comparsd with the staff's perception and ratings on tvhe
same dlmen510ns of leadershiyp behav1our. Through the application
of ABDS tool. The tool ABDS makes it possible %o rate prinecipal
as a democravic or an autocratic leader and to evaluate whether
he is effective in initiating structufe or in consideration or
in both the dimensions. In the end it can be proved whether

principal's perception (Real-Self ) about themselves differ from
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the teachers'! perception (Real-staff) or ﬁot self-introspection
is said to be helpful in defining and clarifying to himself his
behaviour vis-a-vis his group members and the goals of the
institutione If there happens to be a wide difference in the
perceptions of the teachers and his own perception in regard to
his behavioural pattérn, it is pogsible, that the prinecipal would
make efforts to modify his behaviour and would try to come closer

the expectations of the stzff.

The data obfained on Self-rating scale and on the
Administrator Behaviour Description Scale on the two dimensions
of leadership behaviour are further correlated by product moment

method bagsed on the formula given under :-

TABLE NQ.13 - Showing the correlation between the scores of
Self-rating scale and Administrator Behaviocur
Description Scale.

NBxy - {(Ex) (By)

D =
/ (zx2 - (Ex )23 f¥Ey2 ~ (5y )23
Scores :
\
Iritiation Consideration
ABLY RYEE ABLR Shs
X T X Y
E = 50 ¥ = 50 N = 50 N = 50
§X2 = 660e2 By = 875 Ex = 664645 By = 889
Ex2 =9077.58 Zy? =15981 Ex2 = 9152453  By2 =16311
b = 1320 3k = 1328
8D = 2.71 8D = 2456
XY = 1135743 XY = 11887+4
af = 48 af = 48
I =“Ov399 r = 0182
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The interpretation on the data is that the value of
tyt on Initiation is r = 0399 which is significant at 0.01 level,
while the value of r = 0.182 on consideration is not significant

at 0405 levels

The findings, therefors, are as under -

1) There is no relationship between the teachers! rating
of the principals and self-rating of the principals on

the dimension called tCongideration'.

2) There is a very high negative relationship between the
ratings of the teachers! and the self-rating of the
principals, on the dimension called ‘'Initiating
S8tructure's This means that the principals have rated
themselves very high on Initiation while teachers

perceive them inverselye.

This shows that there is a wide difference in the
perception of the administratorts behaviour between the teachers
and the headmasters. The reasons for this disparity may be due
to some lacking in the administrator's behavicur which does not
stand upto the expectations of the staff, due to poor cooperation
existing amongst the staff and the principal or due tor much
nepotism or possibly the involvement of thelir own ego or differenty

angle to look at many administrative and academic matterse
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Sangchen Sonsena (1977) also atudied results of
differences in mean perceptions scores of teachers and
principals on Administrator Behaviour Description Scale. Thal
version, the results revealed that significant differences
existed of the Thai Administrator Behaviour Description Scale -
which were significant either at .01 level or 05 level.
Prachack Taotipaya's (1977) study revealed that significant
differences exist between teachers and principalts perceptions
on Administrator Behaviour Description Scale.s Thal version
John M. Clannis (1973) also got a significant difference
between principalst' self perceived authentic behaviour and
combined teachers' perceptions of authentic behaviour. Recently
Nivedita Das Purkayastha (1986) has aloo got a significant
difference between teacher's & principal's self-perceptions

at +05 level «

The following section-II of thig Chapter is devoted
for the indepth case~studies of the selected High Initiation and
High CGonsideration and Low Initiation and Low Consideration

patterned priuncipalse
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55 PROFILES OF THE THREE HH PATTERNED /"HH Pattern /
SCHOOLS :

¥ SCHOOL PROFILE KO.1 -

Background and the identifying data of the school :

The ;chaol belongs to the high initiation and high
consideration pattern of leadership and administrative behaviour..
The name of the school 1s Bright English Medium High Schools
It is situated iﬁ the peacefui_locality.of Karelibaug area which
is away from the general crowd of the city« The school is a
Governﬁent recognised school and is managed by the private truste.
It is run in two media - English and Gujarati« The school was
‘established in 1973. The medium of instruction was English only
gsinee 19734 Gujarafi medium of instructicn was introduced in
1987-88. There are in all 17 classes of Gujarati medium from
Hursary to Stde VI with 865 students in the'cﬁrrent academic
year. There are total 4900 students studying in 101 classes in
alle There are 15 classes of English Medium, X.G.Section;

32 classes of Pfimary sec%ion,\12 classes of Secondary gnd
Higher Secondary section and 25 classes of Day schoole The

total staff today is 182 (inclusive of all personnel-104 teaching
persoﬁﬁel end 78 non-teaching staff ). 3But initially, the school
‘was started with 32 children upto 2nd Stde in 1972 The nanme

of the founder ;fa’thei- is iiir Jayendrabhai Shah, who is now |
glving his services as a Director and the school is handed over
to a trust. The school is in three units. ,

In Unit=I : Kalyan Nagar = Two ghifts are helde MNorning Shift

is for the Gujarati Medium (Fursary to St@eV)e Theré are thus

in all 12 c¢lassess
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Noon shift is also for IEnglish Medium and Secondary

4

and Higher Secondary sections are held theree There are in all
8 classes. 7

Unit-II : School's Second unit is in Amit Commercial Complex,
V.I.P. Road, There, the K.G. and Primary section of English
Iedium classes are helds

Morning Shift : Nursary to Std.II - 29 classess

Noon Shift  : StQ.IIT to VII - 27 classess

Unit-III : Day School Building : It is in Ranchhod Park Society,

Karelibage
Nursary to StdeII

..

15 classese

7 classess

ov

From~3tdeIII to VII

Secondary section was started with one class of 8th
in 1279 and now éxPande& %0 10 classes from 8th to 11th science
and commerce higher secondary classes. 12th science and commerce
clagses will be started from the next academic yeare Thus, it
will be a full-fledged school from Nursary %o 12th with well-

eqguipped laboratories and a library.

At present, school-unit in Gujarati medium ig comprised
cf classes from Nursary to standard 7th, but gradually it will

be extended to higher classes alsos

'Day~schoolt is its special characteristic. It helps

in all-wound development of the child.

The Pay school was introéduced in the year 1981,

initially with 18 students only. Today it is throbbing with



700 kidse It is a kind of residential schooles Ever since its

establishment, it has taken a great strides on the path of

progresss

Day school has two sessiouwss. The morning is entirely
devoted to academic periodse. During post lunch sessions, pupils
of X.G. section and lower K.G. classes take a nap and relax
under the supervision of teacherse Late afternoon periods'are
meant for co-curricular and exira-corricular activities which
include debates, quizes, discussion, computer training, out-door
and in-door games; art-crafts, dance, mugic etc.etc. Specialists
are engaged for thisgpurpose and it is seen that the stage-fear
of the child is removed, child is given an exposure to the outer

world which builds in him self-confidence and creativeaty.

The school has a well-stocked library with reading
material inviteé for varying ages Fnd standardse In all, there
are 4000 books. Alongwith this, educational video-movies are
shown time to time. Schoﬁl owns g video-camera too. All the
celebrations, activities and demonstration lessons are recorded

and shown to children which they enjoy a lote

School is housed in large two storeyed buildings
having 52 rooms. This includes classrooms, rest rooms,
activity rooms, laboratory, library, multipurpose hall, dining

hall and kitchene )
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Delicious and nourishing food is served thrice a day.
Great care is shown towards cleanliness and balanced diets The
teachers supervise and give experiences to develop table manners

and etiquetfs to the children,

Thus, an individual care, a congenial gtmosphere and
helping hand, mothexly love and caring approach, a pleasant
academic environment, opportunity to ell and ample of co-
curricwlar activities, appetizing and nourishing food are some

of the notedwofthy features of Day schoole

An institution is known by its teachers and their
qualitye This school, fully applauds and appreciates the
sincere, hard efforts'put in by {the band of dedicated teachers
wh§ éparg no efforts to bring out school to this high level of
achievement either through kind or cash or by préviding a

certificate.

School elso appreciates doners who have done their

best to help the school whenever contacted. -

The pupil-teacher ratio is kept low in order to give
more attention to each students Special remedial classes are
arranged for weaker students with a view %o bring them‘upto the
average class levele In doing S0, & special care is taken to
avert any complexities in thems Thus the whole process is

imbued with child-psychologyse
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Staff-meetings are held thrice ayay. Beginning of
the term, before Diwali vacation and in the middle of the second
term. Theve meetings are held outside the school campus - a sort
of plon”c is arranged in order to provide a cnange in the daily
routlne and give an opportunlty'dj mixing with fteachers and
tnelr principals It helps them to bring the distances at a

3

lower level.

The staff i1s very co-operative, c&-or&inating, well-
qualified and well-trainede Mobility in the staff is seen in
case of femalgs only, that too due to marriage and transfers of

their husbands etc.

The staff is helpful 'in decision-making and cooperative
in abiding by the decisions. Hence, this leads to the smooth

and steady academic as well as administrative functioninge

The relations between the princlnal and the management
are very cordial and sweet. The director has given a free hand
to run the school to the prlncipal, though principal always

consults and {takes a joint GQecisions in policy-matterse

School has always encouraged the students not only %o
take part in the school activities but alse to take keen interest

in the outside activities, where they have won laurels.

School, as a token of special appreciation awards the

toppers and rankerse One boy has won silver medal in All Gujaratb



Open Karate Competitione Some students have secured first and

second position in the state level Judo competitions

School Girls, alsc do not lag behinde One girl from
youngest group éecured first posi%ion in oéen fancy-dress
coimpetition organised by NICA (North Indian Cultural Association,
a local cultural Body) in Gujarate ‘

Pupils in this school are doing excellent jobvboth in
the academic as well as co-curricular activities. Pupils have
received prizes in ;nspecﬁion parade held by the Boy Scout |
Association and dfawing competitionsa Araund 600 -entries were
sent for All India CGamel Colour Contest and fifty students have
_won prizes in various groups. 100% result is’ shown in JreEnglish
Examination. Students participate in various programmes such

as Essay Competition, Tree plantation, Blood Donation etca

Girls take participation in Garba Competition held by
‘Lion's club of Vishwamitri, Muniecipal Corporation Garba
Competition and Shreya Sadhak Mandal Nritya, Ras and Garba

Competitione They almost win either the 1st or 2nd prize in it

Pupils also appear in Hindi Competitidths held by
Gujarat Vidyapeetha, Ahmedabad. Thus though English is the
medium of instxuciion,the students are quite efficient in National
language 4006 Pupils also excel in drawing and painting

exXaminations. .
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Inglish Bxternal Exsminations are held by the society
for International language studies, Jaipur. The school generally

gets 100/ result in this examinationse

School celebrates 'Sports-Day Celebration!.On this day
~a grand parade by all the students ié organised which is led by
the captions of different groups marching smartly, with different
colourful flags which are named after our great leaderse

; . .

Various games are played. on that day, some are purely

for pupils, some are for teachers, some for non~teaching stafl too.

The aim of the school from the very onset has been %o
achieve bigger and better standards. E%ery year school has made
\tremenéous progress in quality and gquantity both. The, aim of

the gchool is fto inculcate in the young sﬁudents-all the human
values of joy, love, tolerance, shbwing pespéct to eldefs{ sharing
-responsibilities and thus make this world a better place to

LIVE IN‘and to0 build up a2 better commmity to LIVE WITH. Bub

the main objective of the school 1s to take individual care and

avtention of all pupils.

The school also aims at preserving individual)staﬁe-
wise and Indian National cultures through celebrations of
various yearly festivals and organising outwardly tripse This
is meant Yo identify the feeling of secularism and oneness among

the students of gll.
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Increaging strength of the pupils is a problem for .
the principal. This is so because the principal is more coacious
about the quality of the school's education and hé€x only fear
is that the school may not degrade in quality due to over-
burderning. As a step to check this, prinqipal's wish is to -
stop further extension programmes. Principal feels‘that the
school has reached its optimum growth. Principal often prescribes
sonme special articles, magazines for the staff to read, but
after consultation, in meetings and in casual talk with the
librarian it is revealed that those books, magaziﬁes are hardly
referred to by the teachers. And the only reason these teachers
give i1s the lack of time and time constraints. Principal,
therefore, had to come %o the conclusion that the teachers must
be internally motivated, not externally, Then only this problem

can be solved.

There are some other extra-curricular school-activities.
The school has acquired B.B.C. computer and . trained its staff-
for computer-programminge. In-se¥viice training is érovided to
the science-teachers, specially for comﬁ§r~0perations§

In sports ted, school is not lagging bwhind. In the
Judo competetions which are held by Barcda Judo Club, the
students Sf this school have participated and were able to win
the prizes. Similarly, sports organised for inter-school
competitions by the Baroda District Association, pupils do take
part and try to bag the prizes. Some of the students are sent

o the Gujarat State Athletic meet alsoe
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Another significant activity of the school is 'Talent-
Search}u To develop the hidden talents and insights of the
students, varioug academie, co-curricular & cul%ural activities
are arranged on Saterdayse Stuéents participd%e enthusiastically
in various com@etitisﬁs like musical chair, kabaddi, volley-ball,
obstacle-race, skipping race etce

Picnices provide a refreshing experience away from the
8ay b0 day monotony of the class room for the students as well as
1o the teacherse. Hence, students are taken out to picunics,
field-trips, eutings to various educational institutions ete;
quite regularly« The school has taken tours to Singapore, Hepal,
Somanath in Kathiawad, Mount Abu, Ajanta-Illora etc. XK.G.

sections are also taken out once in every monthe.

School also organizes various exhibitions such as
philatelic, brides of India, science in our daily life ebca It
also advocates various celebrations and‘campaigns such as
lieet~l ess~Day campaign, funfair, Republic-~day, Chrismas, Ganesh-
puja, Raksha~Bandhan~day, Diwali, Teacher's day, etc. Awards
are given to the best teacher, best pupils, best peons etc. in

order to motivate them further and further.

Projects like first-aid, tree-plantations,preparation
of teaching aids, a shadow=-play etc. are also organized in the

school.
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‘These sorts of.apﬁivities evanienébie the introverts
to come out. of theii shells, probably which is not ﬁossible
during the regglar classes. Such occasiops provide them with
~ opportunity to interact with each other. The relationship

between stﬁdeﬁts and teachers also is strengthened therebys

3

-’

Studénts are,ﬁhe future citizeng of democratic India.

@herein citvlzens are given thé right to wotes To give them
alnlng as to how to cast voie for the rlbht and resnon51ble

candidate, every year, elecolons are held in the schoolu The ’
Suudenu s unlon—offlce bearers are elected uhrough secret ballot
systenms A s»udents' union also givesan 0pportun1ty to brln " out
the hidden leadershlp and admlnlst auzve guality in the pupllSs
Vice-Pregident, General —Secretary,MJo;nt—Secrenary, class~
represén%ative, all come,%ogether ‘o form various committees
like-Discipline Committee, Gle@hliness Committee, Sports-Committee,

6L o

School does not have a canteen Of its OWﬂc It also
does not have its own play—bround. School takes on lease from
the corporatlon on yeaxr rly basis a playgwound for its puplls’

-

benefit,.

Value-inculcaiion 1s done in a very pratical wayse To
make puplls 1°arn to be venerous, school has encouraged them %o
donate funds for tne Blwnd Welfare Assoczatlon, Drought ﬁellef

Pund etc. pfofusely which school pupils do nlcely.
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School Achievements a2t $.3.C.Board :

The result of $.5.C. class is the mirror of the hard
and sincere effoits of the staffhand the cooPeratién of the
students and parentse The school has achieved the goal %o
secure 100% résult in S.3.¢. in the year 87-88, 76% in the year
84~85 and T8.14% in the year of 86-87e

For this success, school principal feels that parents
and teachers who are of devntgdvnature, who are always prepargd ;
to shoulder any extra iesponsibility in +the interest of the

school, are to be thanked dulye

Parent-Teacher Agssociation :

- Parent-teacher assoclation is a regular feature of
the schogl. Parents are coopérativee A chance is given to
them for any suggestions if at all, they want to offer, in the
matter of school administration. They have to give it in writing

and then their suggestions are considered by the Body.

The school is striving hard to make its 'Bright' mark
in the field of educations School -aims at and striving s%ill
harder and higher to become a better ones The school has a

motto which is accepted by all. The motto 1s written below «

A WILL WILL FIND A WAY9 ¢
 School is 15 years old . This is the time for the

school to build iis physical, external and internal as well as

infra~structural faclllt¢es, keep its directions clear and

translate the ohllosophy into actione
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PROPILE ON VARIOUS CRITERIA

-

4) Principal's Value-profile :

Thie profile has been drawn from the self-evaluation
of the values, as the principal pessesses them in the quantitativei
way and as perceived by the principal himself. DThe resulis
reveal a well-integrated core-value system of the principal.
The graph throws light on several values. Refer graph o4 on
page—-230.
1) Principal shows a higher position on almost all the
values compared to the meane
2) Lven among the existing velues in the principal, the
principal is very high on the values of justice, and guite high
¢n the values like accountability, beauty, loyalty and competancy

as well as in coumge.

Iv is observed by the investigatdx.. that school
principal has a courage to innovate (as described in the
background data) and to keep the campus clean and nice. The
principal feels highly accountable for the result of the school

and hence, year by year the results are improvinge.

B) As per the leadership behaviour is concerned, the
prineipal shows high initiation and high consideration pattern

of it which means, he has high initigﬁion and high considerationes
The investigator. found that the staff morale is quite high. His
score on I.$is 49 (Mean=3T7) and on consideration is 39 (Mean=36).
¢) As regards principal's administrative behavioure It

has been found that he is high in the scores on the following






components of Administration -
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TABLE N0O:14 ~ Scores ou ABDS of School Profile Noel

All her values are above the score of the grand mean
and hence that means that the principal is highly integrated in
his values and therefore, effective ones Beauty and its ¢uster
is nmore, domingnt fthan the other values only in the value of

Fh

aith' that the principal has scored below the average mean.
That is so because, faith being theeovert qpality, it ecan not be
practically put into the testing. Hence, principal herself put
it lowe Informal comments from the stalf revealea that the
principal is a person of high integrity. Irom the interview
with the principal; the investigator Judged, the principal t¢

be a person who has a high degree of courage, competency and
Justicec She seems to be a person of 'origin' nature and
believed in the principle of 'Self-help’.

S AT AR aa )

She was less pronefiowards a fawn,

theory and as such believed least on the dogma of destingy.
Five of her values stand apart from the set. They
are -~ justice (Score=10), beauty (Score=8), competancy (Score=8),

accountability (Score=8) and courage (Score=8). That also shows
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that in wordly affairs as well as in educatlional administration,
she ig extrovert and very much punctual and that she possesses
a great gesthetic sense as sﬁe is highly tEeautyt-consciouss
She shows a perfects match in the sub~groﬁp of vélue 'Beauty .
D) Principalts score on self-rating-scale reveals that
shé is very much conscious about hew own self—imaée, Sﬁe has -
scored 17 (liean=17)ech the dimension. ‘As an administrator and
21 (liean=17) on thé dimensione As a personel administrator’
which 1s quite legitimate. She has no fancy idea about hew-self
norshe is suffering from either inferiority or éuperiority

compl ex:

) The investigator undertook the study of the other
three functions viz. decision-making, conflict-resolution and
cormmunicaticne It can be seen from the graph that the school

stands out very high in 2ll the three funciions. Scores of

Dele ¢ 19 out of 26 responses, % Mean = 18488

. 1

CsRe ¢ 14 out of 21 responses. é M = 1572
1

Communication : 36 out of 47 responses. E. I = 3445

From the response of the principal on the tools, the

following characteristics emerge outb.

1) Tunction of Decision-making :

The principal's score on the decisiocon-meking process
. . L /Pa33§‘ .
is shown in the table No.20/ . 1t is seen that generally on all
the items the principal has been on a high score. Principalts

total point-wise functioning on the decision-making can be
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sunrarised as follows -

Principal always takes some time for thinking peacefully
before taking any decision, as she appréqiates the seriousness
of the decision, bui she is not at all Eesitant in taking any
decision. Though she has formed various committees for taking
decisions, an uvltimate decisicn rests‘on her side, thus, to some

)

extents, principal seems to be ‘power-oriented' and 'authoritarim!

.

in nature.

The principal follows the basic rulés for decision-
maling process. The decision-making committees take decisionse.
The process reflects quickness and many a times, $he takes
decisions by her own without consulting any one else. Principal
makes a conscious efTort to commnicate the decisions orally
and through written notices, but she is not scared about its
repercussions a% various levels. She always prefers to stick
to the decisions once made. Whén decicsions are made,
constitﬁtional and institubtional goals are'given more importance
by the principai, even-though they are sometimes unfavourable to
her own selfe¢ She is not in the favour of changing the
committees’ members of the Decision;ﬁaking Committee everyyear -
as she believes in the principle of 'trial and error'. She

maintains secrecy before releasing the decisionse

On the events of the difference of opinion, the
principal looks to the objectives of the school. In the eventis
of the unhappy decisions, she persuades the staff to stick to it

and follow it verbatinme Even principal herself abides by the
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rules. and regulations and therefore, she remains in the position
of taking stern steps against those irresponsible individuals
alsgfzo not implement. the decisicns. DBut she does not believe
in legal actionse.

Thus as regards the application of decisions, she sees
the follew-up work of the decisions, but she does not agree that

the decisions cannot be changed 'if they are harmfule

2) Conflict~Resoluticn Function :

Conflicts arise in hér school, bulbt the principal says,
they are very lesse The principal does not agree that the
conflicts are the signs of a progress, but She agrees that life,
and conflicts are intertwined together and the best way is to

overlook unnecessary problems and conflictse

As regards her perception of the role in the conflicts
gshe Teels that she can run the school better without conflicise
And that she can convert conflicts into faix competition if it
is ofi the small-gcale. She often attacts at the root-causes of
the conflicts and tries to “Wmproot-their roots itself in order
to settle the matter for ever:. She believer in the principle
of nbn-interference and non-meddls—ing with anybody's personal
problems, but if the problem is related to the school, she takes
it as a sacred duty of a principal to resolve the crises in the

school—~matterse
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The principal agrees that she cannot solve the deep
rooted conflicts in the school, but she Leels that a sort of
psychological solution can be found outs in many a problematic,
situations. However, she feels that the hasty means of solving
the conflicts do not help in the long run. Problem-solving is
an- art for her and that art consists of solving the problem

through Toves

Principal being highly value~oriented, believes, that
the lack of integrity in the thought and deed of the principal
can create many more problems Tather <thah helping in resolving

the conflictse

3) Commmication function :

The principal is unambiguous in her communication, as
she can able %o establish clsar rapport with the commnicatee.
She is talkative and hence discusses many points with staff such
as instructional programmes and latest developments in it and
changes made in the same. She always encourages teachers Lo work

in team-spirit.

Principal is of a very noble heart hence she.never gets
annoyed by thetggéticism.labelled against her. Moreover, she
is often ready tolher words back, if they are wrongly interpreted
as a result she has hardly any difference of opinion with her
staffe Whenever the school work is appreciatedy she often
attributes it to the team-spirite Sheis,tius self-less to tha't

extent« But she often feels embarrassed to given her e¥ticisnm

on otherts views,especially in meetings.
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Principal is frank enough %o talk %o the strongers,
noxr she is afraid.of any Back~%iting, discouraging statements
nmdde about her in her absence, ags she believes in the Irank and
open communicatione She believes that lack of communication
can cause harm to the institution, though she believes philosophi-
cally that silence has many meanings and that sometimes it is
beneficial to keep quiet and observe silently. Because words

carry ~potent powers and hence they should not be wrongly utteredes

Principal believes in the efficacy of written as well
as oral télks, as that can depend upon $the situation. She
prefers to hold 'feam~discussion befors taking any decisionse
She can even listen patiently the complainis from the pupils to0e«

But she has not completely mastered the art of being a witnesse.

After school hours she talks in a different tone ‘o
her subordinates and that tone is more of a friend than that
of an administrator. Thus she knows the art of modulation of
voice & tones

/

The principal feels equal freedom when she talks with
her subordinates and with her superordinates. She often uses
persuasive languége while talking with her staffe¢ Principal's
general mode of behaviour/operation is such that éhe_explains to
her staff why a particular action was important: and then asks
members to follow organizational lines, rules and regulations

meticulously.
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But she ;. often likes to give her commands, suggestions
to her staff especially when conflicts betﬁeen two members occurs
At that time she acts as a counsellor and not as a principals
Naturally, inside and outside, after the school hours, staff is
not aFraid of her. She is always an easily approachable
personality'%o them., She thus, behaves as a democratic leader

not as an aubthoritarion ones
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CASZ STUDY AD SCHOOL PROFILE NO..II

General information regarding the school

"he school vize Sardar Vinay Mandir is one of the
}

highest among the schools having principals with high leadership

and administrator behaviocures

The school is situated formwarly, away from the crowd
of the city in the green ares of XKarelibaug, behind Sardar
Chhatralaya in a very spacious area. The schocl is having its
own big building as well as blg play-ground. The school is of

a mixed type and its medium of instruction is Gujarati.

The gchoel 1s a Government recognized school and is
managed by the private truste The school was established in
1972 The initial staff was of 3 teachers and 25 pupils in
secondary section, but at present school's strength is that of
1700 students and some 60 personuel including teaching and
non-teaching staifs This is because today the school is é full
fledged qrganization with science and commerce streams at Higher
Secondary level over and above K.G., primary and secondary
sectionse' Thus with 16 years the schiool has blossomed into a
big flower.

The school building is having twenty classes and i+
runs into two shifts - morning and noon shifts for differeat

sectionss
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One of the significant characteristics of this school
iz that it is highly value oriented and based on the sound‘and

practicél philosophys

2he school was established with a broad aim 4o educate

pupils who will be good and better citizens of tomorrow. The
school tries %o bring out the hidgen capabilities'éf boys and
girls by providing opportunities of all sorts to alle The
philosophy set by the school is - ™o be ever optimisiic agd o
nurbture positive attitudes és this helps in minimising crises
and conflicts and keeps the administration smooth". The school
adopts the principle of t'Iove begets‘Love', and believes that
all problems can be solved by love and sympathye This has
maintained its congenial atmosphere t1ill today« It is because
of this philogovphy that the school does not have the system of

corporeal punishmente

\ For any wrong action done by anyone he or she is
reguired to say 'Sorry' for that,thus the malice from the heart

is removed.

. The stafi is very good and highly cooperatives It has
got a paternal-type relationship with their lesder. There is an
atmosphere of love, spirituality ., and sympathye Teachers pay
respect to their principal (may be due to his old-age) and help
him in solving tﬁe problems. They take an additional burden on

elkiewe
their shoulder by their own anqﬂprincipal from his heavy duty.
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The ﬁrincipal expects from the staff that 'A11 staff
members should be an institute in themselves;. They‘must know
each and every school activitye. ZFor that they must willingiy
participate in all sqrts’of school functibnings‘ They should
try to know sométhing of everything and everything about
" something apart from their usuai various committees and work
digtributione. For*fhat they shogld show'their willihgness'and

initiatione

The gtaff 1s permanent in nadure, with no mobility
except one or two, who have left the .school as they went to the

foreign countriess

The management has got a full faith in {the principale.

They have a very cordial, firm and warm relationse.

Pupiia of the school excel in different co-curricular
getivities like 'Xho-Kho!, eica games. They organize various
camps like blood-donation etce Celebration of weéks - like
Gandhi, Nehru wegk, celebration‘of various festivals like Ganesh,
Navaratri, Holi etc; and arrangemént of varioué competitions
like Garba, dance, Bhajans, Rangoll, Mehendi, etc; are the common
features of the co-curricular activities’in the school, but the

picture of $.5.G. results is not so good.

Novel features of the schoolj Some specific specimen actviviivies :

Principal has started a new project called tAdoption

of Pupils*e He has asked his teachers to édopt and nurture

'
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educationally and aéa@emically at least some tone to five pupiis'
ag if they are their own sons and.daughteésg He askéd them to
- maintain every possible details about them and then to prepare
.a case stﬁdy, keeping up~to-date historical record for them
. with a view to judge how such childrgn grow and develop with
teachert's support and personal guidance as against thosehgengral
pupils who are deprived of their personal attentions Principal
has started this systenm since ten years and yet some sincére
teachers are following ite A file is maintained of such boyse
In order %o provide facilities to poor students,
principal used to arrenge for them 'Night classest' in school -~
providing them library, building, water, lighting facilitiese

Teachers too are made available soretimese.

Another noteworthy feature of the school 1s -
Cultivation of PERSONAL CONTACTS between teachers and pupils, .

between teachers and principal and between piincipal and pupilse.

Principal has asked students to pfeparekan tafter-
school time table" per hour, Whioh\they would submit to the
principal aleng with their signature and address - with the
tacit understanding that they will follow it in Yotoe The
principal used to visit as per the convenience any pupil's house
by turn o observe whether the pupil has followed his time~table.
Dgring these visits principal does not jake even a glass of

water from his pupilts house Zo0 as not to come under anybody's

obligation. He visit's their houses on his own expenses, at his
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own risks at old age. Thus principal tries %o establish a good
rapport with his students_a?dpindirectly'ﬁeaches~them.to keep
their words faithfully. Pupils‘too take up their plans
seriously -and thus respect their principals This naturally
impresses upon the parents and a good, cordial relations are

built among themselves.

Since the inception of the school, schoolts S.3.C.
result is in between 35% to 60% onlys Anyway it is never less

thaﬁ that of the averagé $.5.C. Board's’result-

The school attracts many poor boys of médiocre calibre
and they are sometimes below aﬁerage income groupe This is the
cause of the poor S.5.C. resulte DMNany students come from the
nearby slum-areas such as Tulsiwadi, Xabarsian etes and many
pupils are admitted directly Zrom tHe corporation schools, the
low standards of which is very welknown. The school denies
admission to none. As a result, school has got a very few number

of students of bright heritage and career.

Parent-Teacher Association is a regular feature of

the school functioninge

. The principel says about the history of the schools

that when the school was sﬁarted, it was’with only 20~25 -boys,
that tod, as the principal says, are begged from the other well
settled schoolse School has welcomed the most dull, mischief-

maker and third-rate students from those established schools and
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has taken an adventurots step of opening the school. The sole
“intenticn behind this was to take up a challange, to improve
such students who are most mischievoﬁr, abscounders, truants
etce who are looked down by the other schools, society and by
pérents too to somelextent. It is only through constant
counselling and love +that the principal has at least been able
to persuade them to come t0 school regularlye Thqs the major
change which was noticed in them was - 1) They have starteé~
loving school 5nd school teachers and tried 0 be present in the
school premisese. 2) They have started respecting their clders,
incluling parents étc. The same batch was so well trained that
during Navarachana and Navanirmana agitation~biggest in Gujarat .
so far from ' studenis! community, these students eame regularly
to school, never allowed school-working to be disturbed by the
outside agency, and they too have not taken part in the school
strikes In case of feachers!'! absence, these pupils used %o
handle the classese That shbws %he effective leadership bf the

school principals

In order to attract these pupils to school, the
principal has diverted thelr tremendous énergyrinto playing
various games, competitions, atheletics, etce and moitivated
them to won various prizes in varied games. Principal himgelf
uéed to join pupils in their games on the play-ground, forgetting
~about or keeping aside his high-ego of the Head-lMastere. He used
to spoil his hands, and cloths alongwith the boys while playing
with them. He used to pass through the burning ring ete. and

used to motivate pupils for such adventurous games. Naturally
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that has provided for pupils a good model %o be imitated and
helped to cut down the fear of a léadership figure. 3Boys got
an attfaction towards thé school, they‘became regular séhool
goerss Thws has naturally boosted pupils' morale and they were

looked by the society as an assets

A very good rapport has been built in between the
principal and the pupils so much so that the pupils follow
pr1n01pal's word ceremoniously and pay resPect to him and obey

each and every wora of hlmuwitb love.

But principal admits that as far as their academic
excellence is concerned, they lag behind, but he does not feel

sorry for that, looking to pupilts béckgrounde

Principal’s love tbwards pupils is very well-known.
At ﬁhe time of Founéatiéniceremony ( ?ﬁﬁﬁgiif“), for coustructing
a new bulldlng for the school he has asked one of his pupils
.to dig the soil, thus passed on that honour of inauguration to

his pupile

Once a handicapped pupil was admitted in the échool.
He has a tendency for giddinesé. He used to utilise it as an
excuse for going home earlvero Prinecipal, after a case study,
came to a conclu51on, that the boy does not want to attend thel
school and that he actually hates going to the sqhool. So he

asked the boy to sit in his own cabin whenever he would feel like
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going hdme; A good rapport 1s established between the pupil

. and the prin01pal. Principal has also asked other boys of the
school not to make a fun of him but %o help him as their friend.
The congenial and homely atmosphere has had its effect on thé ‘
hoy's psycﬁic, as. a result“of that he soon developed a habit of

attending school regularlys

Thus the humane treatment and psyohologicél approach

gliven %o the boy speaks much for the principal ts characters

In a free response interview, the following wvalues

were named as forming his personal value system :-

1) Prayer, 2) Integrity, 3 ) Understanding, 4) Tolerence,

5) Subsidiarity,»6) Exactitude, 7).Fostsring good human relations.

The possession ox these value° to a high degree 1s
borne out by obgervation as well 'as in the priorities manlfested
in administrative behaviour. There is a strong support from:.
the factual evidence that values do play a. significant pért'ih
the“policieé} the eritical decisi@ns, the activities se;gc%ed
and the total formation offered to the pupils..

The prinecipal is h:. hly value-orienteds His philosophy‘

can be summerised like this :

"There are very many good people in this world from

whom we can learn many things. We can mould our way of living
; _ o

if we can keep our eyes opene
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There is an every chance for furtherldevelopment and
renewals He advocates the methods of self~introspection and
meditation"s Apart from the readings‘ofxﬁoly geriptures like
Ramayana,ahd méhabharaﬁ, books on Vivekanand, Ramakrishna
Paramahansa and Shivanandvetc. have moulded his life. He
himself has teken an initiation from Swamin lMadhusudan Saraswati

and regularly sits in the meditations.

He is self-less and ego-less.  He can say 'sorry! %o
the parents on behalf of his staff-oWing pupils?’ responsibility
on his shoulder. He will néver hesitate to own;his mistgkes
ané in correcting themgz,Naturally gtaff too follow his suit
and keep healthy an@ caggnial atmosphere, own their mistakes, R

say sorry for their errors and always stand for their éoryeqtiona

"louch the heart of the pupil", thgn only you can
inculcate values in them and bring desiféble behavioural changes
in theme IThe only key to this is - Love, Love and simple iove.
You must love your puplls sineerely.v The homent principal-is
out of his office, pupils immediately stop gossiping, chit-
chatting, smoking, and regpect him aﬁd his dignitye Pupils too

love him. 'Give love and receive love', says the principal."

"ie mugv create among pupils’a'sense of discrimination
between what is good and what is hot. Then the discipline will
take care of it auﬁomaﬁicallye For that of course, a good deal
of '?atiencefis needed. It ié a very lengthy and time counsuming

kY
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process which one has to undergo§ He calculatcs the time\i.e»

24 hours of a day and says = vie can get aﬁple time for the
tService of mankind' through the improvement of pupils' lot -~
provided we think, we act and will for that. The only thing

that comes in ocur way is our !'Showy business and Show-coff policy'e
We pretend that we are very busy and therefore, cannot provide
time for pupils' guidance. Therefore, the problem of discipline

arises. Bubt this problem is very much missing in his school".

The principal believes in the 'Unity in Thought~-Ford
and Deed', "As I behave, so my stafi, and so my pupils: Hence
he himseif.is very much serious and conscious about his ideal
way of behavicur which he wishes, not insists, as he is against
any sort of compulsion, his pupils® to follow by their ownl’ He
believes that life is worth-livinge There is a charm in living
lifes Only thing that is tc be developed is -~ POSITIVE ATTITUDE
AND OPIINISTIC OUZLOCK.

tForget and forgive' is the motto of the principal
and therefore of the schoole He is interested in the peaceful
settlements« He does not allow problems to come to hime He

agks his staff 4o clear them, if at all, at thelir levelss

Principal believes in the theory that man makes
migstakes, but we must provide time to them for its improvement.
"Think of our own mistakes and the treatment we would like to be
rmeted out in that case, then look at the pupilis or stafflé
problems. Yours will be a more sympathetic apéroach", 3ays he |,

often.
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About the problem of discipline, says principal -~
"Phe discipline should come from withine. It cannot be enforced
from outside", Hence no corporeal punishment is given to
late-coners, liers etc. He only asks them to say sorry?' and

makes pupils realize their own mistakes themselvess Pupils

tr

start feeling sorry from within for their behaviour and feel
asnhamed of repeating the word 'Sorxryt'e Thus they improve

from within and that voo for ever:
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PRINCIPAL'S PROFILE ON VARIOUS SCORES

A) As for the leadership behaviour is concerned, the
principal shows high initiation and high consideration patterh
of it which means that he has high consideration and high

initiation, the scores of which are like follows respectively -

4946 (Mean = 36404) and 454 (Mean is 3T«44)s The investigation

found that the staff morale is quite highe

B) As regards the principal's administrative behaviour,
it has been found that he is equally high in the scores on the

following components of administration -

TABLE NO.15 ~ Component-wise scores on ABDS of school-profile-2.

1 [} i |}

' 1 ! . 1

Initiating | 1) Commmication : Oe4 2) Organization : Te4 |

structure, ' ! ;

- Mean t Te5 Mean 2 546 !
A A 4
~ ! |

Conside~ 3 ) Representation: 9.8§ 4) Integration : Te2 f
ratione H

' Mean : Ted) Mean Y|
i —i s e S S S
) Principalt's score on self-rating scale reveals that

ﬁe is very much conscious about his own gelf-images He has
scored = 20 (If = 17«4 ) on the dimension called principal-or
self as an administrator ané scored = 21 (Mean = 17.7) on %he
dimension - self as a Personnel Administrator. The scores

reveal that he has neither any fancy ideas about his self-image
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nor he is under-estimating himself unnecessarily,on the contrary,
teachers’ perception about their principal as revealed in the

Leadership Behaviour - Description Questionnaire test and his own

self-image through S.R.S. test are quite congruent.

D) Principal's value profile :

This profile has been drawn from the self-evalustion
of the values, as the principal possesses them 'per se' in the
quantitative way and as perceived by the principal himself. The
results reveal a well integrated core-~value system of the

principals The graph throws light on the following valuess

Principal shows a higher position en almost all the
values compared to the mean of High initiation and High
consideration patterns as well as tc the low initiation and- low
consideration paftern's mean, except in values named courage
and accountability. A vast difference can be seen in between
the effective principal's and ineffective pgincipalls value

SCOI'ES e

Even among the existing values of the principals, the
principal is very much high onfhe values of faith, competancy,

| loyalty, love and justice.

It is observed by the investigetdd: that the principal,
being a man of old-age, above 55 and being a cardiac patient,
has now reduced in the wvalue of courage, which at one time ﬁaa

reflected highly in his life-time especially at the inception of
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the schoole The éaxmthing'ean(be said about the accountabilitys
The prinoipai himself has confessed that he is not mucﬁ bothered
about pupils' $.5.C. & H.S.C. Examinations® results. Because
pany a pupils come from the nearby slum-areas, and if
accountability is valued much, then thaf can result into school
dropoutse !

Prineipgl's other values reflect that he is highly
integrated in his velues.and therefore, he is effective one.
Beauty and\its‘ﬂuster is more dominent, no doubt, he scores
highest on the valﬁe of faith which falls in the domain:: of
Truﬁh. It was revealed during interview that the principal has
& high faith in the concept of Personal God? mants devotion
towards lord and he believed firmly in the principle of surrender-
and ultimate Grace showered by the Lord. It is this faith in
the personal God, which is the trw reason, why we shouldflive
our life virtuously, value our life and live it By the code of
values. We must try to be good and always do god for otherse
He has deep faith in‘the Hindu religion and scriptures which
have helped him and guided him $ill today in all his crisega
He is, thus, agman of tintrovert' nature, believes in the
- principles of 'sincerity' and faithe ﬁe is loyal %o his
profession and often tries to inculcate values amongst the staff
and pupils and to a great extent, he has been the successful ones
That speaks ab&ut his cqmpétanoyp ‘Phis is revealed by the
gtall members about the principal. The principal i% strong
supporter of the.motto that 'Love begets love' and that. the
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things can be traﬁsformed_through lovees He is .equally high on
the value of love alsocs ‘The invéstigatév& has found that there
was complete congruancy bptwesn principal's teaching, preaching
and éractice. He is thoroughly‘valueﬁloaded person and is highly
effective personality. Many staff-members have emulated his
exgmple of deulcatlon and continued the pollCIeS wnlcgfszt up
some years agle The teachers have undertaken of prOV1d1ng
extra-time to prepare pupils for local examinations and 1nter-
school compe%itions. The principalts tralnngj:he monitors of
each class was also observed to be effective. They are keeping
silence and doing their work quietly in the absence of their
teacherse In the principalts behaviour, and philosOphy, love
for children standgithe top prioritye I% appeared to the
investigator that the principal is quite strong in affective
domain of values rather tham on cognitive domain. This affects
his leadership bghaviour, which shows high consiéeratiop gnd
then high initiation.

This again helps his communication behaviour which has
made him more 'pérson-oriented"than 'rule-oriented'. I¥ is
more of a t*person to person' type of éommunication. The
principal's values héﬁe been the chief motivating and co-
ordinating factors in the decisions of the principal and seem
to be responsible for the instituﬁionalﬁ,effeotiveness.‘ His
conflicts-resolution behaviour is also governed by thg humane
consideration and more personal thdn institutional in its

approache
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B)- The investigator undertook the study of the other
threeffunctions - viz. ﬂecision-méking,“éonflict—resolution
and@ Communications I% caq;be géen froﬁ the graph Ahat the
school stands out very high in all the three funciionse

Scores of the three functions are given below : .

'Decision-making = 23 out of 26 rQSpbnses = Mean = 16
Conflict Resolution = 18 out of 21 responses= M ~ = 13
- Communications = 42 out of 47 responses = M = 32

Refer table no.20, -page noe339s

1) Function of Decision-making : '

It is seeh from the table that generally on all the
.items the principal -has been on a hignh scores The componentwise
summary of principal's decision-making function can be presented

briefly as follows,

Principal agrees that the act of decision-meking is a
. very complicated actione IT requires deep thinking before
decisions are made. 3But he always does decisions keeping in

mind the interest of the inétiﬁ&ign before the individual interest

) He,al&ays consults his other staif members and.giveé
due recogpition to their thinkinglbefore he takeg any decisione
Thig is qnite:democratic way of decision-making, and reflects
that the principal is not at all anthoritariaen in his nature.
Eventhough, the other members of the managipg committee have got
a full'faith in himn, he always consults them before taking any

decisiones He sometimes consults principals of other schools too

-
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in case taking jointudeciéiSﬁs. Even, spmetimes, he allows
teachers to decide for themselves or for the school, he simply
chairs thg session and asks the group to come to the conclusiones
Being much considerate in ﬁis nature and approach, he tries to-
visualise what repurcussions will his decisions arise in

the minds of the people of different cadre and calibre. That
Speaﬁs about .his affectionate nature and high sensitivity. His
philosophy is such that very few people should be suffered by

hime Thus ' his decisions are seldom ego-~centric or uni-decisionse.

In his decision-making body, he has maintained the
same people of high experience, he does not like to change the
member-ship every jear’as that gives learning experience to noné
and can vitiate the staff-morale. But he is sometimes quite
leanent in his application of decisionse He pardons and forgives
the tresspassers of law on simple regquest. This agein reflecis
his afiectionate naturee But as far as hies own case is concerned,
he never taken any liberty in the application of the decisions
even though they are trouble-some to hime This sets a vefy good
example before the staffs But he will never take any stern-steps
and legal action against thosevirre3ponsible individuals who
do not implement the decisionse. He believes that tforgiveness!
is a virtue and ultimately the culprit wiil feel shy about
his own deeds. This is his tested philosoPhy. (ﬁﬁﬁrwﬁﬁﬁﬁuﬁﬁﬁﬁﬁj

forgiveness is the weapon of the powerful ones e

He tries to maintain secracy of decisions before its

due announcement. But once, he has made up his mind for its
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application, he tries to communicate'oréliy as well as through
written forms the\decisions'to all 'the concerned members. He is

* thus, prompt in communicating his decisions.

He often tries to remove the defects from the decisioné,
and always keeps before him the effectiveness of the ins?itution
and institutional goals and hence in casé?ény discord, he tries
to explain the 1ogié behind such a ﬁeeisioﬁ to his staff members

and tries to win their s&mpathy and support.

2) Conflict-Resolubion function :

~ Principalts philosophy about iife is reflected in his
acts of conflict resolution. He believes tﬁat life and conflicts
are intertwined in each pthero Conflicts‘are‘bound to be there
in 1life, but the best way is nogibe frightened by them and raise
onets blood pressure. He believes that stress and strain i.es
- conflicts to.a cértain degree prove as a challange in life and
one cain progress with these wordly blocks and personal blocks 1o
some extent, but lnckilé, due to his considerate nature, school
exhibits no conflicts or the least conflicts in its working.
But in case any conflicts ariss, he sees to it that they are
solved amicably immediately rather tham turning them into any
sort of healthy or otherwise competitionse Conflicts are the
.evils, hence, they have to be removed irém its rootse This he
thinks as the primé duty of the principal. DBut he never allows
problems to change hié\philOSOPhy-Or values which he has muriured
$ill today. He therefore, can faté any situation undisturbedly.

But by his own, he will never meddle in the problems of otherse



251

JPrincipal believes that it is necessary to solve %hg
deep~-rooted conflicts, if at all, they are there in the school,
in order to run the school smoothy. He is againsty the idea of
power politics. On the contrary, he feels that it is always
possible to solve the problem through love and phychological
approach, but never by the hasty means or unfair means of
solving the conflicts, as they do not help in the long run.
Principal feels quite certain that it is because of the lack of
integrity in the thiought and deed of the principal that many
problems can arisee It is really an 4¥t to solve the conflicts

amicably.

3) Communication function :

Principal can communicate clearly and is 1in g
positiqn to make his point clear to the staffe To clarify his
point, he needs many words which makes him talkative but he
‘avoids misunderstanding t@?ebye By his speech, he encourages
'teachers to work‘together and is often réadily discusses the
changes in the instruectional programmess Thus principal tries

to bridge the gap between the head, and the subordinatcs

Principal listens to fhe teachers as well as pupils
patiently, as a witness and never interprets their statements
while listening to theme He ofien uses persuagive language
while dealing with the staff, because that is in his nature to
love his staffs Hisg love makes hin tolarent and he can withstand

the opposition from the staff if the need be, but he often
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explains te the staff why such and subb‘action was necessary,
from the institutional Point of views Principal prefers
written commmunication to'dral one, bgt this he does not follow
as a rilee As there is no double standard in his behaviour,

he does not change his comrunication style even after the: '
‘'school hourse He is always friendly towards his staff & pupils
in the school as vell as outside the schoole He is more or
less a sort of patefnal leader to fhem, but ha¥dly autocratic
cnee In case of aﬁy higher-officialts wvisit or during inspection,
principal can talk to them fearlessly as he is highly value- |
oriented and quite experienced one« Through his communication,
ke often enlivens the group of people sitting dull and idles
This he considers as a meritorious deed. But he never maintains
inféllibiliﬁy of his wordse He is quite flexible in character
and can change his words, if they are meant for the betterment
of the schoolwpersonnele Though as an elderly person he advise
his staff, he never means by that the staff should follow his

suggestions in tota.

The principal a%tributes.the success of the school
'to his subordinates and accepts a back-ground positione  Thai
speaks about his humble naturee As he believes in the principle
éf tforget and forgivet', he is never annoyed by the statement
of any staff~member. Similarly, if anybody is annoyed by him,
he never hesitatesto speak'sorry' to him, but he strongly
criticises activities like back~biting discouragins etc; as theff

considered to be bad habits.
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Principal always encourages his gtaff to speak clearly
Y P

what is there in ther- minds andlkeep their minds clean instead.
qDon't put any malice in your heart, which is a seat for Divine
to residef says he oftepa Therefore, in his school he waé
successful in creating lateral, horizontal and verﬁicle, three
sorts of commhication channels. He believes that lack of
communication can be dahgerous %o the school climate and can
harm the staff ﬁoralea Of course, as a believe® in Indian
Sceriptures, he has a strong faith in the value of observing
silence in many occasionse Moreover, each and every word has
its own connétative and denotative sense, therefore, words are
t0 'be used very judiciously, then only that can be oélled as a

real communications
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/ HH Pattern /

SCHOOL PROTFILE NQ.3

Central School, Harni, Baroda, is the third highest
among the schools having principals with high leadership and

gldministrative behaviours

There is a great net-work of XKendriye Vidyalsgyas all
over the India. A peep into their organizational set-up will be
necessary to understand the role of each Kendriya Vidyalaya.
Therefore, the investigatdy | has preéented a brief history of

Kendriya Vidyalayas School hereine.

History of the Central Schools :

The scheme of 0pening Kendriya Vidyalayas with a
common sSyllabus and medium of instruction to cater to the
educational needs of the children of transferable Central
Government employees, including Defence personnel, was first
mooted by the Second Central Pay Commission which recommended
it for children whose education was often didhpted owing to the
frequent transfers of their parents from one linguistic region
to anothers The Government of India approved the scheme in
November, 1562, In 1963, 20 Regimental Schools, then functioning
at places having large concetration of defence servicexpersonnel,
were taken ove¥ as Kendriya Vidyalayze Since then, the demand
for Keﬂdriya Vidyalayas has been rising stegdilys To meet this

demand around 750 Kendriya Vidyalayas had been opened till %oday
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About 345 lakh pupils are on the roll of Kendriys Vidyalayas'

!

and more from 25;000.staff members are on the muster-role of
Kendriys Vidyalayas Scheool -in Indiae¢ There are in all 31
Central Schools in Gujarat, out of which three are in Baroda.
The scheme has.-also been extended over to the Public Sector
Undertakings an@ Institutions of Higher Learning with-the

permission of the existing State Governmentse

The main aims of Xendriya Vidyalayas are toApursue'
excellence in the field'of school education, to initiate and
promote experimentation and inﬁavativeness in education in
collaboration with other bodies like the CABE and NCERT, to
develop the spirit of natiocnal intégration and create a sense

of 'Indianness' gmong childrens

_To meet these aimg, Kepdriya Vidyalayas Schools try
to maintain the quality of teaching reasonably high by an
appropriate teacher-pupil ratio and by making a provision of
suitable teachers with high academic gqualificationse As
Kendriya Vidyalayas Schools are meant to cater to the'gduca%ional_
needs of the transferable families, it bas opted for Hindi and
English as the media of instruction, ultimate object being to
enable pupils to achieve proficiency in both the languages .
Even ﬂhersamé gyl;abii and texXir=books are fellowed in all the

Kendriya Vidyalayas Schoolss

Kendriyas Vidyalayas prepare students for the All Indisg

Secondary School and Seniocr School Certificate examinations
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conducted by the Central Board of Secondary Education @BSE),
New Delhie

Some Kendriya Vidyalayas are partly residential in
charactere Hostel facilities are provided ingthese schools for
the benefit of particularly those students whose parents are
transferred in the middle of the session to stations which do

not have a Kendriya Vidyslaya.

~ Education upto Class-VIII is free in Kendriya
Vidyalayas; However, tuition fees at varying rates is
chargeable from students of Class-IX to XII depending upon the

~income of the parent.

No tuition fee is charged from the wards of teaching
and non-teaching staff of the Vidyalaya,from ST /SC pupils and

pupils of ex~service men and those who were killed in wdrse

Kendriya Vidyalayas are run by the Kendriya Vidyalayas.
Saﬁgathan (formed in 1965) which is qun» autonomous body under

the Ministry of Education and Cultures L . .= 01 .
Tﬁe Deputy- Minister of the H.R.D. is appointed as the Chairman
of the Sangathans Theimotto of the Kendriya Vidhyalayas Schco;
is CF?% -Siff??ﬁxT§§§M (0 God Sun, please dispel the darkness

of Ignorance and show the Reality 10 USs e

Xendriya Vidyalayas Sangathan has announced several

awards such as tincentive-awards, national-awards, stagnaetion
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increment for staff'motiﬁation. Egsey competitions for teachers
are heldup and the best articles are printed in the monthly |
magazine called 'Sangam's A token amount is paid to such teathers
for contributing their articles in it. Similarly, promotion

guota for the pagts of TGI, PGT and prinéipals was also raised

to 33% %.

Moreover, regularly, yeérly '*Principals! Conferénee'
is arranged during autumn and winter breaks, in order to discuss
thﬁi&prohlems, to review the existing policies and practices,
to share experiences with each other, to present papers on
various topics, to expose principals to progressive ideas and
practiceg in school management. it is a sort of tin-service

education course! for the principals.

NIEPA also arranges for newly appointed and promoted
principals a sort of inservice-training programme on the topics
such as conduct rules, CCA and enquiry proceedingse ZPrincipals .
are also sent to International Training institute, Mosman -
Australia for courses in school management on deputation &
commigsioners are deputed to Visit Russia alongwith ﬁhe Indian
Delegatiohs Orientation_coursgS'are arranged for the resource
personnel and directorse Teachers too are send for in-service
trainings and they are sent on one year's deputation to diploma

courses in various countries like Australia and UK.

The centre for cuitural Resources and Training, New

-Delhi has been organizing orientation courses on the appreciaiion
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of arts for the Kendriya Vidyalaya teachers (150 every year)
with a viéw 0 inculcate in pupils a sense balanced education
through which thely intellectual, emotional and apsthetic

faculties may develope

To create social awareness and envirounmental consciocus-
ness among pupils and to poster among them a sense of belonging-
ness, a spirit of enquiry and’ values, Kendriya Viayalayas
Sangathan has been organiging projects such as National -
Integration Projects, Youth Parliament, Camps, in which
activities such as dances, drams, music, folk as well as
classical and othef co~curricular éetivities, scouting, Guiding,
$rekiing, social-services-activities, celebrations of national
days and festivals ete; etc; are celebrated with a gay and
enthusiasme. Similarly, projects on population education,
environmental education and those sponsored by the UNESCO are
organized with a great zeale Almost every Kendriya Vidyalaya
has its own nature club who visits mountains, rivers, forests,
deserts, factories, slums and there théy study thé various .
ecological problemse So far there are 120 such nature clubs

in Indis which are affiliated to the World Wild Life and of Indisa

Nature club organizes the activities suchf%elebration
of wild life week, visits to zoological parks and sancuaries,
collections of leaves, rocks and insects etc;‘plaha&ioné of trees
and flowe;~plants-in schools and visits to lakes and rivers. All
India essey competitions on environmental topics are also held up

regularlye



£.U.PW. is another note-worthy feature in the Kendriya
Vidyalayas School. The purpose of introducing this- course as an
integral part of the ‘school curriculum was %o provide a

corrective to the predominantly bookish character of education

4o .
antl inculeate the ethos of Gignity of labours

There is a board called - school Games Federation of
Indiae The promising players aré selected and coached by experts
‘f;qm;institutionss ceLe NSNIS Patiala and LNCPE GwaliorXe The
topmosts are provided sports' hostels, merit-schoolarship etc.
beeover, selected PIES‘(Physical Education Teachers ) are

deputed for specialized training both in India and abroad.

There are in all 190 Adventure clubs all over India
Which are affiliated to the Ngtional Adventure Foundation,
leerute The club carries activitvies like,rock;climbing, river-
«crossing, swimming, judoQKarate’training etc; etce )

One more owbstanding feature of the Kendriya Vidyalayas
School is the progressive use of Hindi‘Language. Special
, Works@ops for 30 days are organiged tokproﬁide functional

knowledge about Hindi to their staffs
Kendriya Vidyalayas School bringé out a number of
publications for teachers, pupils, principels; various reports

on projects eftce ‘4 list of various publicationsis given below :-

1) Sangam : Three two-monthly bi-lingual issuee
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57

3
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Beacon lights :'Poems on- moral qdupation in Hindi,
English & Sanskrute.

Being and Becoming : on anthology of one-act playss

Brochure on In-servics education courses.

Evalﬁation of a Kendriya Vidyalaya ~- a tool to be.

used for every years

- Annual Report - English and Hindi editionse

Covers for Tri-Regional Principals! Conference Reporte

Papers and Answer sheeté for Departmental Examination

. Tor Principals.

- Ahd many more allied publications.
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CENTRAL SCHOOL, BARODA

Central School, Harni Road in Baroda is'the third
highest among the schoolg having principals with high leadership
and administrative behavioure The school is situated Tn the

peaceful locality and green fieldsof Harni areae‘

1) " General information and background regarding the
Scihool

There is a Vidyalaya lManagement Committee (V.I.C.)
which msets thrice in a year and if need arises, a special
meeting can be arrangede There are in all 10 members in this
Baroda Management Committee and the Vice~Chancellor of .S.
University, Baroda is agting as a Chairman gnd the principal of

the school is its Bx-gratia members

The relation between the principal and the management,
are guite satisfactory and cordiale Principal is virtually
given a free hand in the day to day administration of the school,
as such there is no scope for any conflict between then. Also,

. there is no interference from outside or from within the

comnittee members in the administration of the schoole.

This Central School of Harni started in the yéar 1865
with 4~5 teachers and 60-70 pupils initially, but today its
growth is nearly a 1000’pupils and 54 teaching plus non~teaching

personnels The school is having 27 classes and it conducts
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classes from Pr 1mary to Higher Secondary levels Itscarpet area
is two acreso¢ land and it has two big play—#rounds and a

spacious one storeyed buildinge

The school tops in various éurricular examinations.
The results of the last 7 years of S .S.C.Examinations reveal. .
this facte School almost scores in between 88 to 96% of results.
But the results are unpredictable, because as pupils are mostly
those of transferable pareﬁts, one year,»there is a poor lot
of pupils and one year better lot. This affects the results.
Moreover, as the total strength of the pupils who sit in
secondary and higher-secondary ekamlnatlons, is less in (nardly
40 ) number, one or two failures may bring down the results!
total percentages. Hence, it cannot be linkxed with the |
primeipalts efficiency and effectivess. The medium of the

school is EBEbglish and it provides a co-education,

The total sgtaff today is 55 in number, out of which
28 are in the secondary sections There are two iteachers who
are Ph.Ds degree holders, one teacher has done hig diploma in

Electrical gadgets and the other one has his diploms in S.U.PN..

Qut of the to#al strength of the staff, 50% of the
‘staff members are provided with the residential quarterse. There
is a facility of free and full medical tfeatmenf L.T.C., canteen
+ faecilities to deaence schools, plus all other’ fa01lit1es whvcn

Foum
hhe Central Govte ‘has announcedntime to time.
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In spite of these facilities, principal faces the
problem of shortage of teachers véry acutelys Because, teacher's
appointment\procedure is wery lengthy, it delaysﬁthe appointment
of a teachers. Ioreover, there is a lack of qualitative teagchers
in a gooé numbers Central school ~..- needs teachers who are
having profiéiency; both‘in their subjects as well as in the
languages-English as well as Hindi. Thus, both content-mastery
and language magstery is a mus? for the teachers of central

schoolse

Moreover today, payscales of the central as well as
State Govtsu(teaghers) are almost the same, hence, teachers
prefer‘to join the services of the State Govts; Also, the
teachers of the CentraI“Schools are heavily bur@ened and there
is a constant fear of %ransfer tooe All these aspects are

absent in the 3tate-level schoolse

To meet this challenge, principals are empowered %o
appbint part-time as well as full-time teachers on Ad-hoc basise.
But this is possible in the urban areasonly,in remote places,

it is still a big problem.

There are staff associations and union of teachers
at a Hational levels They are publishing magazines such as

X.V. link, monthly néwsPaper and journal ofiA.I.K.VJE.A.

There is no conflict between teachers or either

between teachers and pupils nor is there any occasion for

'
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cohflict in between the teachers and the prinéipal.

There are various committees a formed by the % eachers.
‘Such as (1) Academic'commiftees. They are subject-wise too,like
sanskrit teachers’ committee, Hindi committee, etcs (2) Hobby
clubs - like adventure club, maintaineering club, nature club,

music clube

Private tuitions are not allowed for %he teachers.
Therefore, the standard of.the teaching remains very high in the'
school and ﬁo partiakity in teaching is done in the school.
© Similarly, gifts are not alloWed‘from.the pupils, in case any
gif¥s are to be given, they should not be more than Rs.25/— in
any case. This ©Urbs wyarious mal-practices such as nepotism,
passing in the examinations, copying, etc; or any undye favour
done by the teacher to any pupilo"

P

Principal has a right to recommend the names of the
effective teachers for the 'Bestteaéheré' Awards' at state as

well as g% Hational levels

School conducts classes on socially useful productive
work le.es SUPYe This helps pupils to acquire certain skills
and values such as self-reliance, dignity of labour, toleranée,'
co=~operation, sympathy and helpfulnesse Boys také interest in,
preparing electric ﬁeaters, switch-boards, table-lamps, clock-
repairing, girls take interest in the preparation of dolls,
rakhis, decoration-pieces, wall-hangings, bag-preparation,

painting of saries, embroidery works etce
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. Many service-orienﬁéd activities are conducted such
as visits %o hospitals (pupils write the letters for patients, .
making beds, reading news-ﬁapers, magazines, purchasing medicine
ete. ), forming traffic squades to regulate traffic in the morning
and in tﬁe evening in front of the school, taking part ;n the
rescue operations and reiief wbrks, organizing the beautification
programmes for the school, adopting villages for adult education
work, helping police in the traffic controlling during festvivals

and celebrétions at the public ﬁlaces and temples etce

In 1983, when Kendriya Vidyalayas School has organized
a big trekking programme in Himalayas as well as in Nilgiri§;y
specially to the Pandari Glacier and jamdar glacier, some of the
boys of this school have also participated in it Similarly,
more than 10,00Q students of various Kendriya Vidyalayas Schools
underwent rock climbing $raining imparted by the HSE
Hountaineering and Allied Sports Institute, Panchamadhi in
1983-84 and Uttarkashi.

The school believes in Mass-Participation i.ea'maximum
participation of all "students who are physically fit in outber
gamese Hence, some of fthe pupils excel in following games -
’athletics, yoga, basket-ball, foot-ball, and ﬁin)various pfizes

and shields every year.

The school has organized till today very few tours to
picnlc~spots as a pleasure trip because there is a very high

degree of mobility among the studentise. No sooner did they get
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vacétion, then they would go %o thei&fnative places for its
enjoyment. Vacations are generally in summar or in autume
‘Moreover, many pupils transfer the school as thefe'paréﬁts are
posted somewhere else. But school definitely arranges for the

tours for the study purposes, camps, competitions etcs

" Parent-Teacher-Association :

It is not compulsary 1o have parent-teacher-association
in Central schoole I% depends.on the whim  of the principal;
But there-is a class-wise parent teacher association and once in
& years Paregt teacher association is held 1. an a large scde,
but in order to improve academic staﬁdardséf 10th and 12 th,
parent-teacher-association is crganised three times in the months

of January, February and March in Central school at Harni

Parehts of weak and dull as well as bright pupils are
contacted, their socic-economic conditions are discussed. Thelr
emotional and psychological problems are tackled, conflicts in
home gs well as facilities they get ih home are discussed in
details and some sdutions and ways and means to improve their

conditicns are discussed in such meetingse-’

Moreover, remedial classes - before and after school

hours are managed for the weak students.

Yet principal personally feels that parents come with

negative approach, but an efficient principal gives a different
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turn to thelw idedlogies, makes them‘posiﬁive and asking

solutions from.themselves.

Principalts Grudge and hig unigue position :

Principal feels that the students of the Central
' schools are given a step-motherly treatment by the local

institutions especially in the admission procedures etc.

Mbreover; principals are given memoé in cage theiw
performance is not found propere. They are either sacked, /
transferred, demoted or suspénded by the Central body if the
results are below the standard levels Thus, both qualitative
and qpantltatlve improvement of the school is souéht aftere
In order to fulfil such a heavy task, prlnclpal is given the

‘highest authority and high powerse

This shows that principal's positien is maéesﬂrong
and powerful by the Sangathan itself«  He can appoint any inquiry
commission and can take any disciplinary action against any of '
fhe staff member if found gpilty and can impose minor -penulties

1006

Similarly, for the staff of class IVih, i.e. 'D' grade,

principal acts as an appointing and terminating authoritye.

In all. oflicial matters, in inspecting annual class

reports and records, supervision records, etc. in money-matiers
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and variocus sanctions, principal's say is very much importanvy.
Hence, sonmetimes principal behaves more or less as an autocrat
and as a sort of commanding officer. He has to supervise

~

three teachers in a day-dailye
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PROFILE ON VARIOUS CRITERTA

) As per the leagtership behaviour is concerned, the
principal shows HH pattern of it which means he has high
consideration and high initiation, the scores of which are like
follows respectively - 38¢00 (Mean = 36e04) and 41475 (Mean is A
37e¢44)e The investigation found that the staff morale is quite

high and the climete is congenial.

B) As regards the principal's administrative behaviour,
it has been found that he is equally high in the scores on the

following components of administrations

- —— — o oo

| Initiating !(1) Commmication = 847 ! (2) Organization = 6e2 |
% structure. E Mean = Teb Mean = 56 E
[} ! t —“
i Considerationé(B) gegresen~ = Teb (4) Integration = 65 i
! ' atione. !
1 t 1
i E Mean = Te5 Nean = DeT i
! —— ' 1 R
ll’;

ABLE NQO.16 -~ Showing Scores on ABDS of School Profile Noe3e

c) Principalt's score on self-rating scale reveals that

he is very much couseious about his own-self image. He has
scored 24 (Mean = 1T7e4) on the dimension called principal as an
administrator and scores 12 (Mean = 17.7) on the dimension called
self as a personiel administrator. The scores reveal that he

‘has over-estimated aboumt his role of an administration and he

has under-estimated,: about his role as a personnel administration.
Anywaj, teacherts perception about their principal aé revealed
~in the Leadership behaviour description questiomnaire test and

his own self-image through S.R.S. tool are quite congruent. The
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e o ks g
principal seems téZmore proned towards initiating structure

thdn towards considerations

D) Principal's value profile -:

This profile has been drawn from the self-assessment
of the values df_the principal on a given set of values and their
. clusters, as the principal posseséfthem tper se' in the |
quantitative way, as perceived by the principai himgelfs The
results reveél a well integrated core-value éystem of thg

principals The graph throws light on the following valuess

The principal shows a high position on almost all the
values except.: loWe (Scofe =3) and‘justice (Score = 4), though.
in all other values he is qpife high on the scalee He has
toPPeé the values such as courage (Scofe = 10), integrity.

(Score = 10) faith, coumpetency, loyalty and goodness. Also his

score.on beauty is quite high (¢ ) The core values and its
cluéters which are explicitely reflected in the. greph are Truth
and Beautys A vast difference can be seen in between the
effective prinecipals! and the awrage:’ ineffective (Low initiation

and low consideration pattern) principals' value scoress

As the principal is an employee of the Central Govie,
he has %o folloﬁ rules and regulations and constant orders which
are issued to him from the higher authorities, this has made
him more of an.r initiative structure-oriented and less towards
consideration oriented.‘ Hence, the values sucﬁ as lowg Jjustice

and respect are quite low in his scoring. He is more file and
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office~orders—oriented~féther than the person-orientedes His
competaﬁey, loyalty, faith aﬁd?iﬂtegrity are quite well exhibited.
Jon his day to day administration functions and his yearly S.5.C.
Exémiﬁation results which are qnife gbove the averages ,Eis
courage is seen inJimplementing anyﬂnew rules and régulations
and educgtional polioies~méticnlously from the very beginning‘
He is good towords those who follow the rules and regulations
properly. . Hence, he.is quite high on the value of goodness
(Score = 10), but he cannot be méde accountable for any of hié
business. Hencé, his Score = 7 on accountability is quite lowe.
E) The inyestigator has undertaken the study of the other.
th¥ee functions, viz: decisicn-makiﬁg, conflict resolution and
 communication. It can be seen from thé graph that the school
stands out very high in.all the three functions. §cores,of

the three functions are given below -

Refer table Noe20, page no«339. 4
D.M. = 20 out of 26 responses — Mean = 16
CRe = 16 out of 21,responées - lNean = 13
Comme = 41 out of 47 responses = Mean = 32
I) " Decision~making function :

The principal always takes some time for thinking
}peacefully before taking any decisionse ,ﬁé believes that the
decision-making is a very cruciai task, but in any decisioms,
.prime importance ié‘given to the school and its objectives rgther/
thdf to any body¥s personal interests To make it more systematic,
‘principal haé_appointed various decision-making bodies for

various functionse
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Once, -decisions are made, the principal sees that
they are communicated to the staff through the written form of
communication immediately, but prior to that its secrecy is

maintaineds

If there happens to be a difference of opinions, the
principal always stands at the school's objectives and Government
G.Rs. and directives. He hag never tried 1o coax any member of |

grganisafien o . .
the p- to follow any decisions. Thus, to some extent, principal
of the Central School, exhibits in authoritarign type of
leadership, which js made so by the Kendriya Vidyalayas School
itself¢ The principals are given tremendous powers in the

N

constitution of Xendriya Vidyalayas School.

Principal himself has to foilow certain rules and
regulations verbatim, needless to say that he often insists
on the principle that the decisions once taken have to be
followed perfectlys He is many a times reluctant to change the
decisions once made though sometimes they are against the
personal comforts and favour. 3By the authority, given to him
and to some extent accountability for the job, compells him to
take stern steps and legal actions against those irresponsible
individuals who do not implement the decisions, but such cases

are very very fewa

Decisions are jointly and collectively takén and each
gtaff member is given a full freedom to express his will in the

staff meetings. The principal generally changes the meuwbers of
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the decision-making committee every year through secret voiing

in order to give chance to all. Thus the whole process of
decision-making is embued in the democratic principles, but in

no case he allows staff-members ¥o decide the matiter without his
coﬁsen% and arrive at the decisions by thely owne As 2 Govergment
official, posted sometimes from the outside, he will never
consider the conseguences that will take place in different
groups and individuals working in various «qpacities after
announcing the decision. loreover, no time is wasted in either
Tormlation of decisions and their implementations. The

principals of other schools are hardly consulted by the principal.

I1) Conflict-resolution function :

In the personal interview, the principal has revealed
to the investigator that as per Xendriya Vidyalayas}School
structure, he was given tremendous powers as a principal.
Natywwally, wnen this is the case, he himself has experienced
a very very little amount of conflicts in his school, though
personally he yields the capacity to resolve any conflicts
seriously and he also thinks that some sorits of conflicts are
necessary to make progress, as conflicts pose many more challenges,
risks and follies in the decisions made €arlier. So “he takes
conflicts as a positive sign of an acitive organigation. But
the principal by his own never meddles with somebody;s personal
problems. Similarly, there is no external interference Witﬂin
the schoolts policy-matters, hence the scope of confliets is
quite limited in the school« Though highly value~oriented,

principal has no idea personally whether the principalts
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divergence in speech and deed can cause any conflicis in <the
school. But personally principal believes that any confilict
can be resolved peacefully, with loweand with psychological

approachs

ITI) Communication funection :

Though basically, principal is ond of observing
silence, he is very muech clear in his communication, vHe can
establish the .wave-length with the communicatezeasily with

those limited but pointed words.

"By his soft-speech, principal always motivates his
staff, makes then aware aﬁout the latest development in the
education and oftep discusses with them any change in the
insfructional plans: and programmes. He often feels Iree in
consulting his subordingtes and explains to them why a
particular action was important.. in the staff meetings. Of
course, principal often insists on the follow-ups of the
rules and regulatious meticulously« Principal hardly disapproves
the statements of the other person, but he tries to persuade
them and fully convinces them about his action. He likes team-
digcussion-type of communication before taking any decision,

He prefers to communicate by written notices +to oral ones.

This is because of the bureaucratic nature of the Central Schoolts
in-built structures. Often his mode of behaviour is like that

of a consultant and counsellar than that of an administratore.
While listening t0o others he often plays the role of a witnesse.

He can boldly face the inspectovs:> and other higher officials.
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The principal under any circumstances, keeps his
words as final wor@s, and does not allow teachers to interfere
in his policy-matters. Sometimes, he aen commands the staifa

He is quite frank in his criticism. DIut whenever, school work

is appreciated, heatt¥ibutesit to the team-spirit,

Principalts relations with the staff after schools
hours are very very cordial and friendly, Small and petty things
beve¥make him upset. He always welcomes criticism pertaining
to his behaviour eagerly, and always stands for the corrsction.
But the principal ﬁislikas negative commmication like back-
biting, derogatory statements etc; as that ¢poils the school's
climate and brings down the morale. lMoreover he believes in
the power and efficacy of Words,\therefqre one must use them

Judiciously.



5.6 -PROFILES OF THE THREE LL PATTERNED . - .
§CEOOLS ‘ / 1L Pattern/
PROFILE NO.4

The gchool called Wew Ira Girls! High School is. the
/!
lowest among the schools having principals with low leadership

and administrative behavicur.

The General information regarding the school :

‘The New Era High School, though built formarly away
from the city, it is néw iﬁ the middle of the city because of
the expansion of the city itselfe It is located in Bhootadi
Zampa, near Havi Qharati, Karelibaug. It does not have a
play~-ground of its own, as there is a shortage of land in the

heart of the city. ut it takes a play-ground on leasc from

the lMunicipal corporation on yearly basis for pupils’ benefite

The school was established by a Parsee péyson in 1835,
and for so many years he was running the-school single~handedly.
Later, it was handed over to a private trusts Formarly it was
a boys' school onlye. In the year 1964, Girls' school was opened
and added to the main trust. The school is having Gujarati
medium for the purpose of instruction. Presently, the school
is having a multi-storecyed,; .spacious, neat and clean building
having more than 18 big rooms, a library and two laboratories
wﬁich are well-~developed and well-equippeds There are at ﬁresent
2110 students and 54 teachers and 24 non-teaching staff inclusive

of all the sectionse
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Vhen the Higher Secondary wing was started in the
vear 1976, the school had all the three streams - Scilence,
~

Commerce and Arts. Today only two streams are in continuation

~

viz ¢ Seience and Conmnmercee

Because the sghool is purely of giris, pupils
geherally dontt indulge in the activities such as rioting,
strikes ebtc. They are obedient, punctual, neat and tidy as per
their natural womanish tendencies. Though they are not quite
excellent in their academic field, they do take part in various
co~curricular and extra-curricular activitiess DPupils appear
in the external axaminations in the subjects like inglish, Hindi,
Sanskritv and Gujaratis They also appear in the tesgt called

Hational Talent Searchs

In games, pupils lag behind, but in 'Xho~Kho' they
take more interest and since last three years, they are getting

awards in Kho-Xho.

In near future, principal is planning to start Judo

and Scout training. ¥.C.G. wing is opened in 1987.

Pupils do talke part in the various elocution
competitions inside and outside the school. They celebrate
various festivals, such as Garba in Navatri, Réksha~bandhan,
Independence Day, Republic Day, Gandhi Anniversary, Teacher's

day etcs



Various competitions that are conducted include

Rangoli, Mehendi, Quiz programmes, decorative arts etcs

s Pupils hold election every year in order to inculcate
democratic valuess Various gymﬁittees are formed which are
helpful in school programmings such as study circles, sports
club, science ciub, disciplinary circle, social studies circle,

tour & travelling club, Health club and prayer club.

There are some special awards. These awards are given
to those girls who represent the school in‘various games and
sports and who are coming from poor families. Playing Keats,
uﬁiforms are provided to them free of cost, even extra-moretary
help such as facilities of 1odging and boarding, ticket
expenditure ebtce is also borne by the schoole Moreover they.
are gi#en presents suéh as travelling keats, tiffin-boxes which

will be of any helpe.

Special features of the school :

Schoolts noteworthy feature is that it arranges a
special gqidence and counselling and special talks of Lady
doctors on various adolescance problems,‘sex—education and on
motherhoods They are made wware of menses and its_periodic
cycle and its effects on the body« In order to take an extra
care, girls are provided extra Sanetary napkins, medicines etce
from the school, free of costs. - Even the management is more

ihterested in solving the hygienic problems and ready to spend
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‘over and above the budget on sanitations Lavatories and latrines
are made clean by using various detergents and’prOper inspection
is qﬁten carried on by the éohaol committee.\ ’

| School also arranges talks on various adolesscance
problems, psychological problems, adjustment pfoblems for the
mothers of the school girlse Théy are ma&e aware of various
"problems, Such days are called 'Mbthers'lﬁéy' and a sort of
| training is proviﬁed t0 them through expert lady doctors and the

discussion along with them is encouraged in such sessionse

The gchool also arranges special classes for the'éull~
pupils as well as for the bf;ght pupils and study habits are
developed in them, throﬁgh various experiments based on
motivation, self-fulfilling prOpheSies etce Lectures of"experﬁs
are arranged on these subjectse -

School does not allow girls to go home earl& iece
before the school hours, in the absance of any permission-seeking
}etter from the parents. The reason is to take more precautionary
action against girls who qthérwisé’can create some immoral
problems in the schoole. Some such cases had been there in the

paS‘t . ) 5

In spite of the low initiation and -low consideration
pattern of leadership behavioure The last 6 years*' $.8.C.
Examination results show quite a satisfactory academic development

The results are varying bétween from 69% to 92%.
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Parent Teachér,Association is a §eryhactive body in
this schoole Parents give co-oPeratlon to a max1mum level s
They attend the mee‘tings regularly and attend various talks,
lectures, training programmes which school arranges to enlighten
the parentse. A talk on vocational guidance and counselling and
women's hygiene are afranged specially which are helpful to thenm

in understanding and guiding their wardse

Teachers are highly gqualified, ekperiencea and . expert
in their fiel@s. They have g long teaching exyerienée as most
of the staff is at the verge of .retirement. Namﬁra;iy sueh a
gtaff does not want ‘o ﬁake further progress in academic or
aldministrative areaés They have developed a sort of stagnancy

indifference
and /sowards their school work as they are the least motivated.
Their interests are now shifted from the school activities to
social asctivities. Most of the teachers aré having heavy
responsibility in homes T;ey have either to marry their sons
and daughters or to’settlé them in their jobse. Moreover, they
are interested in looking for any Jjob or doing private tuitions
something which will help them after retirement, in éarning some
income. Some of thém are busy in building their own houses orz
in repaying fhe building loahs before retirement. The échool
morale is low as guch aﬁd the gpirit is not at all encoufaging
either to the prinecipal or %o %he staffe The staff is interested
in money-making busiﬁesa aﬁd as'such quite 1athargio in the
school's progress or developments The organizational climate is

suffocative and stinks of ‘personal interest’s
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Interviews wiﬁh some of the staff members revealed
to the investigator that there exists quite a big proportion of
- antagonisn between the principal and the teachers. The reason
is that the staff wanted anyone amongst-them should have been
promoted 44 the post of a prineipal, whereas, as a matter of
fact, the present principal was appointed from the outside.
Before joining this school, the present principal was wbrking
as a principal in Chhota Udepura School and here lies the bone
of contention, because the leaderéhip is thrusted upon the staflf,

from above by the management, without taking any consent from
the Staff =



PROFILE NO.4

PRINCIPAL'S PROFILE ON VARIOUS SCORES

A} As for the leadership behaviour is concerned, the
principal shows Low initiation and Low oonsideraﬁion pattern of
it which means that she has low consideration and low initiation
scores. ﬁhich afe like follows respectively - 28,4 (Mean=36+04)
-aﬁd 286 (Mean is 37e44)« The investigator found that the

staff éorale is quite low and the ethos is not only quite
unsatisfactory, but rather suffocative climate prevails in the

school.

B) ~ As regards the principal's administrative behaviour,
1% has been found that she is equally low in the scores on the

following components of administrations
iABLE NO.17 ~ SHOWING SCORES ON ABDS OF SCHOOL PROFILES NO.4.

[ 2 el “‘u"'c,""w"&"'s""a""a“’ﬁ“‘u"t"o"t" b Bl Pl el Rt Sl Rl Rl Sl Sl el el e e e X
Iniulatlng' (1) Communication = 648 ! (2) Organization = 4«4
f
Struovure‘ ; Mean = 705 ; Mean = 5.6
. o -; o - - —.u--u-’—--.:ol:- mmmmmmmm u-:t—\—-“—- - m-—-—:— -
Conside~ | (3) Representation= 5.8 1 (4) Integration = 4.4
© rati 1 . ! Tean

ravions i Mean = Te5 1 Mean = 557
c"9"‘B"'n"'n"u"‘"s"'n:"a"’c"ﬁ"ét"w"'ﬁ"a‘*s"‘a"'a"'a""a"e""\ip"u"‘e"g"'s"'ﬁ"'u"‘u""s"6"'5"&1
¢) Principal's score on self~rating scale reveals that

she is quite clear aboutl her own self-image. She hag scores
.16 (Mean = 17+4) on the dimension called principal as an
administrator and scores 13 (Mean = 17+7) on the dimension
called self as a Personnel Administrator. The scores reveal
that she is quite pessimistic about her role, and hence under-

estlmates her gelf 1ma e as bthe staff is gquite inadjustible To hen

»
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On the contrary, teacher's perception about their
pfincipal as revealed in the Leadership Behaviour Description
Questionnaire test and his own self-image through Self-rating

scale tool are quite congruent.

It was revealed during the interview with the staff
that there was a sort of intemval strife between the principal
and the staff. The reasoh is that the principal was appointed
by the management,much against the wish of the staff - as she
came from outside the Baroda and had surpassed vhe local
school candidatess This agony is reflected in the behaviour
of the staff tilldoday. And hence, sitaff adopis the policy of
non-co-gperation with the principal almost on all issuess

~

D) Value profile of +the principal : ;

The value profile of ‘the principal of this school

- shows that all the values are below the mean value scores excepd
the value called tgoodness' (Score = 6e¢5) which is again, not
very much high., This is the self-evaluation and still the
principal has scored herself guite low in almost all the values.
That means that the principal is quite aware about her own

stand and rates herself in the real sense. This is again due

t0o her thumble nature' based on Indian | culture and philéSOphy
that we are nothing in our geni@s compared to the vdst univerée
or this is also due to the inferiority complex which the

principal is having about her own personalitys

1
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Among the scored, values, principsl is high on values
" such as 'Goodness, Accountability, Respect and Competancy,
though they too are below the average mean-value and as such
they do.not emerge strongly. They are ﬁhe so called cherished

values by the proposal -

Hence; it can be concluded that there did not exist

a well-formed core-value systems.

Principalts self-evaluation on the given values
themselves shows that 'Goodness and i%s cluster ranks somewhat
high and respect, goodness and aécountability are some of the
high vaiues and deminant oneg overall. It can be ooﬁcluded,
therefore, that values cannot-guide the critical decisions of

the principal at such a levels

) The investigator undertook the study of the other three
funections -~ vize. Decision-making, Conflict-resolution and
Communication. It can be seen from the table that the school
stands out very high in all the tnree functions, yet the scores
are significantly different at 0.01 level.

Scores of the three functions are given below -

Decision-making = 21 ) Refer Table NowCd
— . _ Appendix and

Confliet-resolution = 14 g Table Noo 20 ,

Communication = 42 j Page Nos_ 239 .
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1) Function of Decision-making

It is seen from the table that generally on all items
the principal has been on a high scoree The component-wise.

summary of principal's decision-making function is given belows

The principal agrees that the art of Decision-making
is quite a critical act and as such needs deep thinking before
taking any décisions. She often takes sometime for peaceful
thinking. But wherever decisions are taken the principal always
gives prime importance to “the school and its objectives rather
than any person holding any position in the school organization.
But the principal has centralised the acts of decision-making,
_and hence she has no£ appointed any committees on different
areas of decision-meking, but she herself takes various
decisions within her capacity. She hardly allows any of her
teacher to take declsion on her owne Bubt she always cogsiders
about the consequences that will take place in different groups
and individuals working in varicus capacities after her
announcement about the fecisions. Thus the principal  takes
such time in decision-making and much time in decision-
-implementing. She éomg;ﬁimes consults princivals of other

schools for taking decisions.

The principal keeps the decisions very secretly till
the time of its declaration. But she is much concerned about
its dissemination among the staff through written form of

communicabtion.
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Tn the case of some unhappy decisions, she always
tries to persuade her staff about its validity. DMoreover,
if’any mistakes are noticed in any of the accepted decisions,

then she tries to correct the decisions: immediatelys

The principal is ever watchful to notice that
decisions once taken are carried oubt perfectly, she herselfl
~too follows rules and regulations very sitrictly, but in the
case of any law~breakers, she hardly takes any stern steps
and legal aétion as she complained to the investigator thai
the gtaff today i3 more protected by the Government and there

ie & strong local union of the teachers.

2y . Conflict~-Resolution function :

Principal faces various problems in °her schoois
She took sometime for her settlement in the school as a
principal as she was a new-corner and -:. had to face many
problemsformarly. Today they are gquite reduced in their numbers
Yet, she believes that the presence of somé‘confiicts makes
one progressive and nence they are welcomed. She also believes

~
strongly in our .Indian Philosophy like 1aﬁugs<yag o1 ?Uﬁ?d l

(Ehagvat, 1st canto, said by Kunii to Lord Krishna ) meaning
thereby that the life and conflicts are interiwined in each other.
Hence conflicts are bound 4o be there. The best way is to face
them boldly and not to be ;n~atﬁentive towards them. But she
believes in the principlé; that lesser the conflicts, better

it is for the schoolt's progress.
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As a prinecipal, she thinks that 1% is\her duty to
solve any problem and to see whether those deep-roote& causes
were settled or nots« She has always tried to resolve those
conflicts which were in continuation since long in order to make
school s functioning smooth and sound. But she is very well
aware about the fact that if one tries to pacify conflicts
through applying any third-rate techniques sUnh\as threa%&ng ete.
then the conflicté will not be permanantly solved rather they
will get subgided temporarily énd can cause trouble at any

moment in fuburee.

Princlpal believers that there are certain elements
in the school who are often interested in creating disturbance,
-but she did not agree to the fact that it is because of the
lack of "integrity ;n the thought and deed of the principal that

creates problems.

Principalt's philosophy about the conflict-resolution

can be summarised as under ;- '

"It is an artlto resolve conflictse. They canh be
solved through psychological approach and treatment. IT the
principal is having any philosophical and cuiﬁural background
about India, then that is directly helpful in solving the
"problems. Aﬁyway, it is only through love that one can win

over the problems permanantlys
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3) ‘Communication funection :

The principal communicates in clear cut way and can
éstablish the fapport with commmicatee. She discussed changes
in the instruc%iénal programmes with the teacners, encourages
them towards better planning, in working together and informs

them about the latest.: development in the field of education.

Principal concerns freely @ith her subordinates as
well as he?fﬁigher officials unhesgitantlye. She listens
passively to her staff members,\uses persuasive languages
whife dealing with the staff and hardly gets up-set by their

remgrks about here

Principal uses both the media - written as well as
oral, of communication and holds a team~discussion before
communicating any deéision, She 1s frank and proud in many
a cases. After school hours, she communicates to her staff
as if she is theja: friend and well-wisher, and not as a principals
She often changes her mode of speaking (that means during
school hours, she is often harsh and hard ). She often takes
the lead in enlivening a group of people sitting dull aﬂd ide.
But under any bircumstances, she keeps her words as final words

of authority.

The principal often gives suggestions and commands
the gtaff. She hardly allows her teachers o interfere in her
policy-matters. When conflicts between two members occur then

she communicates as a counsellor and not as a principals She
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knows how to play the role of a witness. She would not feel
embarassed to give her any criticism in the group discussion.
She is even ready to take her words back it they are wrongly

interpreted.

As principal bellieves in the frank discussion, she
dislikes negative communication like back-biting,discouraging
etc. She believes that lack of commmication can be dangerous
to the school, though she understands that some communication
can be carried smoothly only by observing silence as silence

has many meaningse

But whenever the school work is appreciated, she

attributes it to the team-spirit.



298
/1L Pattern /

$CHOOL PROFILE NO.5

The Wavrachana School is one of the lowest among
the schools having principals with low leadership and low

administrative behaviour.

General information regarding the school :

The school is situated in the densely cultivated
green trees,-away from the noise of the city, in the area
called Samae It is a sub-urb of Baroda citye The school is
of an English medium; It provides co-education. It has its
large play-ground and the surroundings are beautifully decorated

by flowerpots, creepers, paintings, sculptures, etce

The school is a Government recognised one and managed
by a private trust and Welfare Society with the objectives of
initiating and promoting variocus educaticnal and social welfare

activitiese The school was established in June 1967 »

gchool's special character is that it is linked with
the Central Govie and hence adopts all rules and‘regulafions,
syllabii, promotional schemes, examination patterﬁ, etc. as per
the gchools of Central Go%ernmenta _VWhen this séhool was started
in Gujarat it had to take a special permission of the local
Govte of Baroda. The school started upto the 7th divisions .
initially. A% that time, the school had 67 pupils end

6 teacherse Now it has developed into a full fledged school.
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At p;esent there are 1207 students in all and 58 teachlng and
non-teaohlng staff memberss Total classes are 31 in nunmber and
the school has opted for science and Arts streams at hlgher ;
secondary level.

School has an auditorium of its own, a stage and a

canteens

’

‘Like Gurukul, many classes are taken under the shadows
of the big trees and special hutments cum classrooms are prepared
for the study-purpose. Thus pupils are exposed.to the natural

surroundings and settings. -

The school building possesses all necessary modern

amenities required for a progressive schools

The school is affiliated to the Central Boaxrd of
Secondary Education (CBSE), New Delhis The ‘school preparés
students for the All Inala Secondary School Examination at 10th
gstandard and for the All India Senior School Gertificate
Examination,<ﬁew Delhi at +2 stagee The students who pass at
+2 stage are eligiblé for admission in the thrée year degree
courses’offepgé by all the Universitiss ih the Countrye

The school has started its Secondary Section in
:1972-73, and Higher Secondary section Waswstarted in 1975;760
It is an inétitut;on with a national as well as

interngtional putlook catering to a bfoad and all round education
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for the childrene. Every effort is being made to maintain a
high standard of\proficieney in all subjectée

The epphasis is given to those teaching methods that
call Tor gréup sﬁud;es, assignnmnts} cb-Operativé efforts, free
discussicn, independent study and preparation of projectse
Special attention is béing paid to the increase of general

knowledge of the étudents‘

The school aims at training the students into healthy,
. g00d and intelligent citizens, who will ultimately become
leaders of the countrye It‘emphasizes the mouldiné and
development of the overall'personélity - physical, intellectual,
moral end spirituale The school agms to make pupils capable of
giving expression to their imagination to develop their
originality andltalents in arts,icrafts, literature and oratory
ete. School tries to cultivate the spirit of ingquisitiveness,
enguiry into the minds of studénfs,to cultivate an aesthetic

. sense through encouragement of qualities such as creativity aﬂd
-resourcefulnesss School élso attempts to cultivate a sense of
moral vaiues through worthy behaviour, sociable manners$, proper
discipline and orderliness throﬁgh developing in afudents a
sense of personal and group responsibility, a sense of resPéot
to other's oPihioﬁs, ideas, pfaoticae and to encourage the
developmentléf such eharacterisﬁics as tolgrancé;»compassion,,

integrity, and other relative objectives.

The staff is highly qualified and trained,possessing
the qualifications as laid down by the Central Board of Secondary

Zducation, New Delhis
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i

Teachers enjoy a full academic freedom. Teachers are
even allowed to work out their own schefies for marks of

observation in their subjects, but the scheme must be informed

to the students and the principal before 1ts implementations

'There are\some four teachers having Ph.D. degrees.
As they are more gqualified than the required, they sometinmes
create a problem for the principal by going beyond control in

some situationss But mostly teachers are cooperatives

Pupilé are well trained and well disciplineds. Hence
the school has never seen problems such as rioting, strikes,
closing down etce In case of any such problems, parents' help

is sought and with parentt's liaison, problems are cleared outb.

Sﬁecial features of the school Q ‘

' School provides to its teachers an additional,
inservice and intensive tiaining programme on a more or less
compulsory basis in the school itself, sometime parents and
pupils too are orienteds There are special vocational training
courses for the teachers.‘ All these activities are done in

order to preserve the standards of the school in high esteem.
There are no failures in the school because in case
of failures, Re-testing is arranged ahd the pupils are promotede

Thué the problem of wastages and stagnation is avoided.

Visiting lecturers, and scholars are invited in the
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‘gchool to instruct the pupils in their‘syeéilizations. Thus

school takes care of pupil's academlic growthe.

School uses all sorts of new audio-visual alds such
as computers, slides-projectors, T.V., films etc and tries %o

enrich pupilts fund of knowledge.

The school is a member of Russian, French and British
embassies and with their collaboration, it arranges many

cultural, curricular and co-curricular programnmess

School believes in the 'Free-Disciplinet systeme Aas
such no ﬁunishment, no late fees or degradation is theres Yet
the school does not witness any cases of irregularity, confusion
and chaos because of the in-=built giructure and the ethos of
the school: Therefore nowhere the progress*of the school is
stuck ups Pupils are away from the hazards such as drug

addicts, value deterioration, immorality etc.

While imparting instruction, emphasis is laid on the
Creative aspect and stress is given to the modern educétional
methods such as group work, free discussion, preparation of
projects, individual study, and self prepared assignmentss
Instruction is linked %o problems of day to day life by
organisiﬂg field tripss Special attention is paid to the

increase of general knowledge of studenis.
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liorcover, pupils’participate in the various
co~curricular activities according to their individual interes?t
and aptitude such as arts & crafts which includesvpainting,
drawing, linocut painting, wood-cutting, clay-modelling,
dancing, music, and Physical Education which includes swimming;
shooting, yoga, hiking, gymnastics, camping, cricket, hockey,
football, Indian games and sports. The sc%ool has recently
snatched an award of Rs.25,000/- in football at district levelThe

school has specialized in Lawn Tennis, Volleyball, etc.

The school has a gpacious Hobby Hall, wherein students -
are provided with aﬁ;le opportunities for the optimum use of
thelr leisure time. Students are also motivated to compete at
the local as well as state level competitions and thereby

develop thelr personalitye

As per the educational patiterns of 10+2, the new areas
of work experience vig : the repairs and maintenance of Ilectric
Gadgéts, Electronics, Horticulture, Seed Production, Commercial
Art, lMeal planning, it's preparation and preservation, Music etce

are offgred in StdeIX and X.

Training courses in various areas such as - the
Firgt-Aid, effective speaking, effective communication and
achievement motivation are being conducted under the guidence

of the experts.
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A trained counsellor is appointed to help the students
t0 solve and resolve the problems of adjustment and socialisation.
The problematic and psychologicélly disturbed students are even
referr@d to-the psychiatrisise

Activities of educationai and vocational guidance are
being planned in consulation with the experts in various fields.
Aptitude tests, interest inventory, adjustment tests, I.Q.tests

are administered to ensure reliability in guidance.

In Academic Field too, students'appear in various
External Examinations in various subjects such as National Talent
Search Examinations, Sanskrit Sxaminations called Aryabhatta,
Ramanujam, etc; organised by Ahmedabad Sanskrit Parishad, Hindi
Kovid and G.K. Testse They all score in good marks and thus
keep up the prestige of the school, in fact, pupils also take

part in various essay competitions and win the National Awardse.

The result of the school is 100%, since so many years

in All India Secondary School Examingtions.

There are various school committees such as excursion
committee, committees for film, liaison, celebration, ctce
Projects Committee is established to guide the students. to
prepare projects, to suggest topics for individual study. Yearly
souvenlr and bulletins are published in which gtudents give vent
%o their feelings through essays, poetries, guotations in

various languages eftce Bullentin's contents are mogtly essays,
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a message from the principal, a report of the P.T.A., annual
results, various awards obtained by the school, and Functions

which were completed in the years

There are other committees like Xitchen-gardening,

Evaluation, 4dministration, Science and Mathematics club.

The school emphasises the development of the allround
personality of the students. Keeping this inwiew, the students

are continually cbserved, tested and evaluated.

Over and above periodical tests, marks are given for
home work, class work, cleanliness, discipline, invelvement,
individual study, projects, stce

Parent-~-teacher association has organised many
activities e.g. books-exhibition, refresher courses in maths,
&€nglish, etce for parents. Computer trdining is also provideds
It has heiped the school to collect a handsome amount 5f money
for the library project. P.T.A. igs crganised thrice in a year,

even execubtive committeé is also called on that day.



PROFILE FO.5
PRINCIPALS PROFILE ON VART(QUS SCORES :

A) As for the leadership behaviour of this principal is
concerned, the principal shows Low initiation and Low
consideration pattern of it which means that she has low
consideration and low initiation, the scores of which are as
follows respectively - 30 (Mean = 36404), and 31433 (Mean is
37e44)e The investigator found that the staff morale is quite
low and unsatisfactory, while the ofganizaﬁional climate is

quite suffocative and dull.

B) As regards the principals administrative behaviour
is concerned, it has been found that she is equally low in the

scores on the following componsnts of Administration.

Lot Raak Sl Rt Sk St Dl handl el bl Sall Al 4 "‘—s"'t-u'*'d—c"s-o"s-&"‘u-ra"' "R e s
Inlﬁlatlng; (1) Communication = 831 (2) Organization = 546
L]
s ructure,: lean = 7.53 Mean | =546
m———-:--.—--n— . Wi v —_i o e i 1t S S S o S T T WY VR B SO Wy S ey S A s e e Fo S
Conside- t (3) Representation= 646} (4) Integration = 53
i t f

ration. ! Mean = Ted! Mean = 567
.-D”‘ﬁv"i"v—i‘-&"ﬁ"b"‘h"“‘t"ﬂ"‘“‘u_t"b—i Ml Bl Tk hed ek Bk 2k St 2ad Tk Saal ek Sad X |

TABLE N0.18 ~ SHOWING SCORES ON ABDS OF SCHOOL PROFILES NO.5,

C) Principafs gsecore on self-rating scale reveals that
she is guite clear about her own self-image. She has scored

17 (Méan = 17.4) on the dimension called principal as an
Administrator aﬁd gcored 18 (Mean = 17.7) on the dimension
called self as g Personnel Administraetore The scores reveal
that she is guite.clear., aboub her role and can look at her

own self 'objectively', therefore, there is not much difference

between the mean scores and the self-rating-scoress

~
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Moreover, teachers perception about their principal
as revealed in the Leadership Behaviow Description Questionnaire
test and her own self-imgge through self-rating-scale are guite

congruent.

D) A value profile of the priucipal :

On her self-assessment on the tool of values, the
prineipal has scoréd aimost parallel to the mean scores except
on the values like integrity; love, accountability and respect -
but that too at the very marginal level. According to the
toolts evaluation criteria, principalt's all Valﬁes, except
integrity, are below their effectiveness - as all the values
are rated below than the score = 8¢ Thus, tﬁis principal is
guite aware about her own position and has neither overestimated
herself nor underestimated herself. She is'quite conscioué
about her capacity and capabilities and quite correct in her
self~peroeption; She has, thus, mastered in the art of

twithnessingts

On the values like courage, faith and competancy,
she is even below the mean scores. Not a single value except
love has emerged significantly and strongly, as such the
principal lacks a wéll-formed core-value gystem, yet it can be
concluded that ﬁhe principal has quite a good amount of
congruency in the value called 'Goodnesst! and its cluster. But
none of the values of the principal has obtained the reguired
score on the tool. It was found that she was not clear on her

priorities and hag@t no definite philosophy of educatione
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E) The investigator undertook the study of the other

three functions -~ vig. Decision-making, Conflict-Resolution and
Communications I% can be seen from the Table No. 20 Page Nou339
that the school stands quﬁ very high in all the three functions,
yet’the scores are not significant at 0.01 levelwhen t-test is

' applieds Scores of the threefunciions are given below :

Decision-making = .19
Conflict~Resolution= 15

Communication = 43

/
(Refer the Table C-4, Appendix).

1) Function of Decision-making :

It is seen from the table that generally on all the
items the principal has been on a high scores The con@ohent-wise

summary of principal's decision-making funetion is given below.

The principal thinks that the decision=-meking is a
very cruclal task and hence she elwayslﬁhinks peacefully before
gny decision is taken. While taking decisions, she always
gives prime importancé to the school and its objectives rather
thdn %o anybodyfs personal interest« TFor bringing objectivity
in the decision-making acts, the prinecipal haé formed various
committees. ©She even consults fhe ﬁrincipals of other schools
in caée of any ambiguity on the situation. The decisions are
taken collectively, but the committee members are not changed

every year. She often gilves due regard to the oplnions of others,
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and consults some of her closest and nearest persons. She often
considers about the consequences that will take place in
different groups after the announcement of the decisionse The
principal circulates the decision through written form and
insists on the strict imgleméntation of it. She often keeps

the decisions very secretely till the time of its declaratione

In case of some unhappy decisions, she tries to
persuade her staff about its validity and the need. . If any
mistakes are fofmed/and Tfound out in any of thg accepted
decisioﬁs, then she tries to correct the decisions inmediately.
But the principal is quite strict in its implementation part
and she hefself too follows various rules meticulouslye That
is the reason why sometimes the principal takes stern steps
and legal actions against thoée irresponsible individuals who

do not implement the decisions.

In her school, there are four teachers who are.
Ph.D. degree holders and several other teachers are specialists
in their technical subjects. The principal is simply M.A,B.Ed.
and hence that weakens her professional career and status, as
a result of that her leadership and administrative competancies
are often guestioned by the staffe The staff tries o
counteract _her decisions, tries to go against her planning etc;
and thus often disturbs the'd:equﬂfbrium of an organization.
Being a lady principal she often tries to resolve the conflicts
‘throughusing her inborn emotional aspect. called loves and

thus keeps the group~maintenances
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Another‘reason of the antagonism between the staff
and the principal is -~ the principal is quite junior in her age
and that sometimes hurts the ego of some of the staff memberss
As a result. af that they try to disrupt the workings of the
school organization. Thus, eventhough the principal is highly
valve-oriented, she alone is unable to lead +the school towards
successe |

2) Conflict-Resolution Function :

The principal believes in the fact that because
the life and conflicts are intertwined, one must pay immediate
attention to the conflicts and solve them as early as one can.
She also does not endorse the view that there should-be many
more oceasions for conflicts as that leads towards progresse.
She congiders it as a good sign, if there are any sort of tustles
between the members of a group on 2 small scale, because guch
a conflict can be turned easily into a fair competition.. As
e principal she takes it as her duty %o settle down the conflicts
on permanant basis by removing their deep-rooted causes.
Because of her values she can stand boldly and stibk $0 her
principles in spite of so many conflicts, peacefullys She has
tried to resolve those conflicts which were in continuation
since long, not by using any third—rate’techniques of conflict
resolution, but by peace and negotiation. She believes that it
is because of the lack of integrity in the thought and deed of
principal that many problems arise. Hence, one must be

oriented,
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The principal is of opinion that to resolve conflictis
is an art and that most of the7prqb1ems can be resolved if
tackled psychologically and k@i&ldﬁa@ She also believes that
if the princivpal is having any philosophical and cultural
background about India, then that is directly helpfvl in solving

the problemss

3) Communication Punction 3

Though the principal sPeaké only a few words, she
is unambigWous and establishes a perfect wave~-length with the
communicatee. She keeps on infewmwing the teachers about the
latest developments in the field of education and often
discusses any change in the instructional programmes. She
always encaurages them to work together in planning and
implementing. She prefers team~discussion type of communication

¥

before taking any decisions.

She can diséusé any facts wiﬁh her subordinates as
well as superiors without any hedtations She can listen calmly
and hardly disapproves the stabement of otheis while conmunicatings
Thus, the has mastered the art of witnessing. But the principal
is rather rough in her language. She often uses & harsh language
while dealing witﬁ “her staff, Therefore, if any member goes
against her opinlon during the staff meetings, she is not easily
purturbed by that. The principal communicates more with oral

talk, rather than through written notices.
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Principalts rough nature and impolite language o
remains so even after the school hours. Even outside the
school also the principal talks with her staff as 1f she is yet
their boss and méintains the same bureaucratic relationships
with them. But she is not fanatic and she always stands for
correction. She never keeps her words as final words of
authoritys When conflicts between two members occur she
comnunicates to them as a counsellor but not as a principal.
But mostly $he believes in commanding the staff, because
she believes that a lot of free-rein given to the teachers
sometimes spoils the whole organizational set-up and she often
dislikes the arrogancy of the teachgrsa Even small talkg can
make her upset and hence she often commands her staffe The
principal would never feel embarrassed to give her criticism
even in the midst of the assembly to anybody but as against
that whenever the school work is appreciated, she attributes

it to the team-spirit.

The principal believes in frank and open communication
and hence, $he dislikes negative communication like back-biting
etc. She often talks boldly evenwith the strangerss She
believes that it'is the frank discussion which is the soul of
an organization ané that the lack of communication can be
dangerous to the institutions Of course, the principal believes
that some non-verbal cues and silence too have a great sense’
and meaning in itself and that there is power in each and
everyword. Hence, she believes, it is always the honest, sweet

and frank communication which carries its effect on the peoples
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PROFILE N0.6

The gschool is the third lowest among the schools
having principals with low leadership behaviour and

administrative behaviours

The General information regarding the school :

The school called Jeevan Sadhana English Nediunm Schoél,
though built formarly away from the city,\it is now in the
middle of the city because of the expansion of the city itgself.
It is located in Bhootadigzampa, near Navi Dharati, Karelibauge
Because the_school today is in the heart of the city, which is
densely populated, it does not have a play-ground of its ow?,
as there is a shortage of Qlace. \But it takes a'play-ground on
lease from the Municipal corporatioﬁ on yearly b@sis for pupils?
benefite. \ ‘ K .

The scﬁool has a co-~education system, it is of BEnglish
as welllas'Gujarati mediume THe school runs into twofsessions.
Morning session is meant for English mediuﬁ students, while Noon-
session is meant for the Gujarati medium studentss Here, an

attention is given only to the English mediﬁm school «

The school is a full-fledged organization. It is
having its own pre-primary, primary\and‘secondaryfsections and
is recognised by the department- of Education. At present, there

are some 22 teachers and 770 gtudents, studying right upto the
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_ Higher Secondary. There are total 24 non—teachlng personnel,
over and above the teaching’ personnels N
!

Formérly; the school was started with a few chiidren
and the school ﬁas houged in gn'qld rented godown with tin
‘TODfSa» The story dates back to the yeér 1956, The grains
godown at Hujarat Paga were the premises. The noted educationis%
Shri Haribhei Trivedi lighted the lamp of education and
proclaiﬁed the birth of Jeevan Sadhana. It took two decades'
inceséent work to fulfill the ideas set at the time of the

inception of the schoole

Then eameﬂthe-long charished help from the Govie of
Gujarate The school had received a land admeasuring 24,000 Sqe
Feet from the Municipal Corporation, Baroda and late Sir
?atesinhraé Gaelkwad had laid ihe foundation stone for the rew
school buildinge

Later on Baroda Mnnlcipal Corporatlon added 20,000 Sge
feet open land to meet the sports! needs. Today it has been -
able to get it's own building which has dzstinction of being
one of the notable educational byildings of the decade in
tropical countries which is even so todays Af the time of-it's
. . inaugural function late Léknayak Shri- Jayprakash Narayan had
come to addréss the schools At that time other veteran
personalities present were late H.H.Shri Fatesinhrao Gaekwad,
Chancellor of M.S.University éf‘Baroda, late‘Scientist Dr«Vikram
Sarabhai, Shri Sanat Mehta Ex-Finance Minister of Gujarat and

Dre ‘X.N Kulshresthas
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The year 18th February 1956 saw the birt@ of Jeévan
Sadhana. 'fhe leading citizens did not add a usual routinized
school to the City's educational world bute.." the school aims
at cultivating intense desire for a purposeful life, a need for
depth of knowledge, creation of a cultural man, building up
- healthy citizens and laying out a perfect pattern for democratic

life".

~ 'Thus the school emphasises on all-round develoPmeht
of the children. They are involved in Community work over and
above their studies., " By cérrying\bux various adtiv;ties and
running differeﬁt types of educational centres, sehﬁol wishes
to grow into a Commmity Centred Institution and ﬁﬁlfil its
obligation tcwardg sociéty. | ‘

The school believes in more ga.ﬁd more experimentations

‘and projects. The school has been making efforts to hel% the
would be citizens to develop broad outlook”tcwards‘life,'thirst :

for knowledge and inculcate habits that help health and hygiene.

l
H

Jeevan Sadhana has two important sections : vigz.

(1) Executive Council (2) Academic Councils

" Executive Council consists of life members who pay a
fee of Rse101/~ to 1,900/— and aboves It also includes Active
workers. and Founder memberse Executive Council looks after

financial and other aspects, while Academic Council is being
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constituted by Active workers and Educationalistse This body
is empowered to decide academic issties, admigsions and the

selection of teaching personss.

Thug it sets a bold step in the direction of acadgmic
administra%ion b& giving a scope ¥for academic decisions to
educational workers instead of non-academic trustees, which is
a usual pattern. If it.is true that the e@ucational pattern
which does not keep child in the centre goes out of focus, it
is equally true that the educational administration which doesﬂ

‘not keep the teacher in the centre goes out of focus.

Similarly, subsidiary units like Parent Teacher
Associaﬁioﬁ, Students 00§neil and teachers Council are also
functioning very satisfactorily. The’;ntire structure is based
on democfatic line and, therefore schoolt's way of life is

ﬁatqrally based on a democratlt philosophy.

School's symbol is letter 'Jee! in Gujarati version ¥
which is so drawn as to give a pilcture of an owl, which is a
aymbol of knowledge in European countries. 'Jee! again meaﬁg-
tJeevan' ieee lifee Thus the school in which howfto livgf§2fe

is sgo&n-is called Jeevan Sadhang ~ A wéy towards Happy lifes .

Special features of the gchool :

The school starts with a 'Sammelan! - a symposium
‘which is bging attended by all the students and teacherse The

day's programme is discussed along with a review of yesterday's
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A -

Students have their own Stﬁdenﬁ:s Councils There is
a tendéncy among school children to creaté special Libraty
Numbers like Tilak Ahk (Ank means magazine), Ravindra Ank,
Science Numbers, Pyara Bapu Ank, Bangla Desh Ank, Jayprakash

Smriti Ank, and Sun-Eclipse Numbexr.

Students run a co-operative tuck-shop where pupils
get clean eatables along with an experience in co-operative

shop~-management | : -

During the Centenary Gelebrations of *1857-Freedonm
Movement', school has arranged a comprehensive exh;bition which
was visited by 10,000 citizens. !

School has i%¥s.own Out-Science Club which develops
interestipg scientific ideas. Pupils participate on Radio/T.V.
productions on special occasions like national festivalse Field
trips are a regular featurees The juniors are vieiting different
parts of Gujarat, while seniors visit different parts of India.

Stuéents are gﬁided for appearing in ég-eurriéular
examinations like Hindi, Sansiirit, Arts and scholarship
competitionse. Pupils never miss sport meets and their .

achievements also are very satisfactory.

A special coaching class is being conducted by the

school teachers for scholastically backward students. A regular

H
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information letter and assignments in connection with homework

and curriculum is being given to the students.

School examination system evaluates classwork, prbjects;
behaviour and participation in co-curricular activities. School |
has a plan to exempt students from examination who show
extraordinatory. achievement in the above heads along with

academic work.

Organisation of 'Shramadan' is the cornerstone of
National Building activities. This item provides an opportunity

¥o child to be prodﬁctive and responsible organism for the natione

Thus it is not just a school, but it is a Commmnity

Centres

X

Its building and other facilities are given freely to
voluntary agencies aiming at social and cultural growthe It
conducts yrogré.mmes such as child welfare, craft training for
ﬁothers, cultural and creative plays - stage shows for primary

school children etec. ‘

In 1979 in continuation of the International Year of
the Child IYC-1979, the school has decided to extend its
community centred activities. The programme was called 'HEARLS
CHILDRIN' meaning thereby "Health and Environmental Awareness -
as well as @gadiness Techniques for the school going childrent,
Through this programme school has decided to raise an

approximately a sum of Rs.30,000/¥ through donationse
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What is this School Readiness Project ?

This is not just a school, but it is a Community
Centres ChildrenQnotAgoing 0 school will be trained for about
6'weeks during the Summer Vacations Thus liking will be created

in them to go to the schools.

Jeevan Sadhana Trust had aspired to develop itself
into a community centre and to enlarge its 'family'; So it
approached -several instifutions working in different fields for
the all round development of the child and the youths It was
a bold éxperiment of "Taking school %o the Neighbouring

Community"e

The undermentioned organisation were working in close

" co=-operation with Jeevan‘Sadhana in 1980

1) Anterbhiarati : A movement contributing in the field of
natiohal Anterbharati integration.

2) Keumudi : A women's indﬁstrial éo-opergtive societye
3) Youth Service‘Centre : A play-centre training children
and youths in bhysieal fitness and for employment in defence
servicess

4) The hikers : Aa institution devoted to the cause of
mountaineering and hiking expeditionss

5) Nootan Sanskar Kendra : A cultural organisation of .
amatuer artists in dramatics, music and folk dancess

é) Kreeda : A youth organisation affilisted to

International Falcon Mbvement(IFM) proving an umbrells for

spreading friendship and understanding among youth of the world .
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ST Lok Sadhana : An oréanisation encouraging various
getivities of éistér institutions in the field of eduecation,

play and cultural enrichmente. ./

8) Grahak Sadhana : An association for consumer's movement
and educatione

9) Jeevan Sadhana Kréeda Publication Trust : An
association witﬁ an ideal of publication.of milti-coloured

" booklets on social developmente

10) ’ Medical care centre : A centre devoted to the Family
Planning movement as well as child and mothercraft with

nutrition programme.

SERVICES TO SOCIAL AGENCIES :

There are many social agencies to whicp school extends
administrative and other services, includingﬂpse'of the Trust
building for their activities. They are the Society for
PhysicallyNHandicapped Association for the Study of Human
Activities and Different Indisn Lenguages. Bhulke Bhavan - A
center for child's allround development; Nootan Bal Sikshan
Sangh ~ an association devoted to the pre-school education;
Maltri-Friendship - An association of youths contributiné %0
orientation in education; and Ybuth Hostels Association - An .
association devoted for all round development of the youth and
encouragement of friendship among youths. The school also allows
its building to be used for various Community Activities such as -
rﬁnning centre for Adult and Social Education, Tailoring class
for neighbourhood women, mobile library for neighbourhood youths,
Nutrition centre for children, Night reading'centre for self

study, Evening Bducational guidence centre and Training Centre
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for Tailoring, Fancy-work, Up-holtry and Printing etc;etce

SOCTAL HEALTH PROGRAMMES :

The school is interested in the Tield of Medical Care

and Nutrition for the children of age group of 9-17.

In preprimary section, childrents parents have been
showing keen interest in comprehensive medical check~up done in
their presence. Discussion with doctors on behavioural problems
and nutfition and diet is orgenised every year. Small booklets,
charts, guidence material on special problems of health are
prepared, exhibited and distributeds PFilms on the 'Child Lifet
are shown to parents, staff members and well-wishers and

neighbourhood people and teacherse

The school had taken up a detailed programme on school
health with the help of Indian Council of Medical Hesearch for
two years from 1970, and received the salary and grant of

RSEZS,OOO/"'&

An enquiry indto the effect of medical care and dietary
changes 'on health and educational growth of children in the age

group 3 to 4 years was conducted.

The Pediatric Depte of S.8.General Hospital had adopted
Jeevan Sadhana for its school héalth programme in 1973 and the

liedical Check-up is done regularly.
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The follow-up work with the co-operation of parents

was carrid out on the 5.5.G.Hospitals

it

Adolescant problem of boys and girls is discussed with

expert doctorse

Demonstrations are arranged so as to give ‘Mothers!
upto date knowledge about the food preparations and preservation
with the help of Home Science: Faculty's Nutrition Dept, /
PeGiatric Dept, and Baroda Citizens Councile

/

3}

*

EMPLOYNENT GHEVERATING SCHEMES :

Under Enmployment Generating Promotion Programme of
Gujarat Govie Jeevan Sadhana Trust,; Kaumudi and Navapura Jagruti
Mandal had undertaken the following schemes and courses such as
Press~operation cum Mechanic, Upholstry for men; Toy making,
Embroidery, anleancy work for women and Book~binding and’

Tailoring for bothe.

These training courses were conducted through

Directorate of Man-power Employment and Training as well as

Gujarat Rajya Khadi Gramodyog,Barodae

These courses had been started in July 1973 and 150
persons upto 1980, have already been trained under this scheme.
At present these trainees are preparing themselves for

supplementing their family income.
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The school has also unﬁertaken a project of improving
good and worthy eéucationél publications for children and adults
\as it has been awarded a baby-offset printing and publication

’

unit by the sister institution from Austriae

The democratic structure of the school is reflected in
fhe educational pattern which keep éhild in the centre and
edﬁcation administration which keeps teacher in the centre ‘and
educaticnal triangle wherein, parents play théir role. Thus
tStudents Council', Students Assoclation and Students Cooperative

and Teachers Council and 'PrA' function in its” entire structures

The.schooi is not thus enslavéd to isolate supject
matter and teaching by vote but it is very conscious that no
activity should be out of focus. ‘Thus the echo of various
projects and activities developed by Jeevan Sadhana was reached
various parfs of the country énd its im@act is quite encouraging.
The school has always shown its readiness +to exPerimént,'
educational innovatibns; plans and projeéts and thus the school
has remained dynamic in the educational fields

- . . .

Paucity of cheap and multicolour childrents books
particularly in regional languages ﬁas a puzzling problem for
all of us. With a will to solve this problem one of the schoolts
founder member during his visit to Vienna proposed a ﬁrojeet to
KINDER-FREUNDE - one of the biggest childrents organisatiﬁn of
Burope. This was in 1963. After studying the different facets
of the project, Kinder Freunde of Austria with the help of
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Austrian Govia. agreed to give a well equipped ultra modern baby
offset printing unit to Jeevan Salhana. The equipment was

shipped to India in 19609«

By now this printing unit has been given a name, |
"Jeevan Sadhana Kreeda Prakashan Trust" and Kinder dffset has

already gone into productione

The total cost of the gifted equipment is more than

Rs+1,60,000/-.

The Trust had to spend sixty thousand rupees to put

it into operatione

'‘Kinder Freunde'is a part of International Falcon
Movement. - IFM - is the creation of socialist movement of the

world.



PROPILE NO.6

PRINCIPAL'S PROFILE ON VARIQUS SCOHES

A) As for +the leadership behaviour of this principal

is concerned, the principal shows Low initiation and low
consideration pattern of i1t which means that he has low
consideration and low initiation, the scores of which are

as Tollows respectively — 3344 (Mean = 36.04), and 31.4

(Mean is 37.44)s The investigator found that the staff morale
is qguite low and unsétisfactory, while the organizational

climate is quite suffocative and dulls

B) As regards the principael's administrative behaviour
is concerned, it has been found that he is equally low in the

scores on the following components of Administration.
TABLE NQ«w19 -~ SHOWING SCORES ON ABDS OF SCHOUL PRQFILES NO.6.«

U ™ -'s"-b""s"'»""a" '-G—»“‘hr-'i'.t'_b_w"' b Sl Rad ol "Bendt Rl e dF Rt Tanl Sank Bandl Sl Saad
Inltwatlng' (1) Communication = 4e4 ; (2) Ovcanlzatlon = 546
hy e ! ¥ .
Structuree o - Mean = Te5 ! Mean = 546
" —‘ -—----—.-:-- 4‘--- St
Conside~ | (3) Representation= 5¢4 | (4) Integration = 562
ration ! ! r :
Ofle ! Mean = Te5 I Mean = 57
el ek et Sl had s R R A T s it el Tl Sl 2l el Rt Tl T
¢) Principalts score on gelf-rating scale reveals that

he is quite clear about his own self-image. He has scored

11 (Mean = 17.4) on the dimension called principal as an
administrator and scored 12 (Mean = 17+7) on the dimension
called sslf as a Personnel Administratore The scores reveal
that he is quite elear about his role and can look at onets
self as 'the witness', therefore, there is to muech difference
between the mean scores and the self»rating-scores; He has

~

rated himselve very lowe
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Moreover, teacher's percepiion about their principal
as revealed in the Leadership Behaviour Description Questionnaire
test and his own self-image through self-rating-scale are quite

congruent.

b) A Value profile of the principal :

This is the self-assessment done by the principal on
the tool of values The value profile of the principal shows
that except for the valuesylove and respect, principalt's other
values are not at all dominant onese To some extent he is high
on the values like integrity and goodness. Looking 1o the
leadership and administraliive patiterns, i1t seems that principal
has rated himself guite high on this value scale and as such
hig subjective element cannot be ruled outs On the value like
competancy, loyalty and justice (punctuality ), he is even below
the mean score. The termirnal values of truth, beauty and
goodness- are supported by just one value of thelir cluster.
(vize Integrity, love and respect-respectively ) indicating that
within the framework of this study, these values have not
emerged strongly. Yet it can be sald thet the principal is
guite dominent in the terminal value celled 'Beauty and its

clustert.

Hence, it can concluded that there does not yet exist
a well-defined value core system. The overall impression
obtained is that the values that emerge more dominantly than

cthers are values that are cherished by the principal but they
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may still be at the level of value-indicators and not in a
position %o guide the principal in the critical acts of

decision-making by reordering the priorities.

E) The investigator undertook the study of the cother
three functions~vizes Decisicn-making, Conflict-resolution and
Communicatione It can be secen from the jable C-4 Appendix
that the school stands out very low in all the three fuﬁcﬁiORSG

rA
The scores are significantly different at 0c01 level.

Scores of the three functions are given below -

o . . - . - - *5

bDecision-making = 10 g (Refer Table No. 20
Conflict~resolution = 08 % Page Ho. 339 ).
Communication = 20 3

1) Function of Decision-making : |

The principal takes some time before taking any
decision so that they would not be made haphazardly. Before
taking any decision, he ofteﬁ discussses!' the issue with the
staff and once it is taken, he circulates it amongst the staff,
but he has not formed any committee specially for decision-
making purpose. In case of any conflicting situatién, he

always takes school!s original objectives on the priority bases.

In case of any unpalatable decisions, he often tries
to persuade the staff about its validity and the need. lNoreover,

if any mistakes are formed and foundout in the accepted
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decisions, then he corrects such decisions and makes them
flawlesse He often consults other school principals in his

decigion-meking functionse

2) Conflict-Resolution Function :

Like the principal of New BEra Girl's High School .
(Profile-~4) the principal of the Jeevan Sadhana is also an
outsiders Formarly he belonged to some other reputed school
in Baroda, now he is opted as a principal for this schoole
Haturally, the staff which wanted a prombtion of any one of
their members as a principal, could not become possible,

Thus ﬁhe.leadership here is an'ascribed'leaderéhip, it is not

achieved hence, the staff is quite antagonist to the principal.

The principal naturally has to face many problems,
yet he is not accepted as one of the members of their group
by the staff till'today* Knowingly the staff opposes principal's
| each and every proposal and thus tries to nuliify his each plan.
The atmosphere and the organizational climate is quite
unhealthy and full of enmity and malices The staff has adopted
the policy of non-~co~operation. Many of the school projects,
programmes, schemes and plans are just thrown away and came
to the stand=-gtill because of the teachers! non~co~0peration¢
and thus want to main the position of a leader.

The same feelings are reflected in the behaviour of
the pupils, as they are iﬁ&igated by the +teachers against the
principal. They exhibit non-co-~operation, in-discipline,

strikes, arrogancy and haughtiness in their behaviours ‘Fed up
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by their such behaviour, the principal has decided to close
down the higher secondary classes for the commerce-gtreanm

from the next year. No &oubt, prineipal is unable to make

any progress in such a suffocatiée situations He fgels that
he can run the school in a betterway if there were no conflicts
n the school, althrough he is trying hard to put down the

" long-run conflictses

The constant conflicts has weaﬁened his position.
Today he can not @oldly face the gschool committee, he cannot
stand boldly and stick to his principies peacefully. Today
he wants %he ghelter of the school-management for each and
every actlon he takes for the school's bettermenfm He has
still continued as a principal because of the strong support
of tl» menagement aboves No wonder that such a principal can
be one of the specimens of the Low initiation and Low
consideration pattern of leadership behaviour. Today the
school has lost iits previous status as well as long~standing

credit and it is Jjust a crest-fdllen organization.

3) Communication Function :

The principal is unambiguous in his communications
He evaluates the statements of other persons while listening
to-thelr"“.communicatlon.‘ He speaks only a few words and is
intex ested in giving suggesitions to the staff members if sought
for. Lhoush he often dlsllkes negative commualoatlon like

back~biting, discouraging etc, he is, ironically enough, often

made a target of that. He often consulis his superiors -over
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the problamatic isgsues, which he often facess He has often
frequent differences of opinions with his staff members, though
he often welcomes fair criticism about his behaviour and

adninistrations

The principal often uses persugsive language while
dealing with the staff and believes in frank and open
communication. He also provides ample opportunity to the
communicatee to open his heart to him and thus, tries to avoid

misunderstanding through clear communicatione.

The principal believes that lack of communication

can be dangerous to the institution.

The principal does not allow teachers to interfere
in .his policy-matters, but he' explaing why a particular action

was important to 'his subordinatese

Because of the gtrong opposition, he hardly does any
face-to-face conversation with his staff, as a result he
communicates . by written notices more efficiently  than through
the oralwork. But whenever the school work is appreciated,
he attributes it to the team-spirit and thus passes the honour

of school-work to his gtaff.
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*3ECTION-TI=*

567 FPindings and Discussion :

1) The scores of the High initiation and High
consideration schools on Administrator Behaviour Description
Scale is 30.33 which is significantly different at 0.01 level
from Low initiation and Low consideration patterned schools!
scores which is 21¢39. This means that the High initiation and
High consideration patterned school principals show high scores
on administrative behaviour than the Low initiation and Low

consideration patterned schools! principals.

2) On a deeper study it is observed that the High
initiation and High cousideration schoolg show high initiating
structure and high consideration than Low initiation and Low
consideration schools',primcipals at a statistically significani
levelo‘ This means that the principals of High initiation and

High consideration schools show high leagership behaviour.

3) The administrative behaviour represents four

components as follows :=-

1) Communication, 2) Organization,

3) Representation and 4) Integratione

The detailed study showed that the High initiation and
High consideration schools show high mean scores than the Low
initiation and Low consideration schools on gll the four

components. In other words, the principals! administrative
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behaviour as reflected in all the four components, show higher
gcores than the Low initiation and Low consideration schools!

principalss

It is obgerved, therefore, that the leadership
behaviour has a closer relationship with the administrative
behavioure Atleast in the present sample’of schools, the
principals with high pattern of leadership show high scores on

administrative behaviour and vice~versa.

4) The question arises as o which is the value pattern
of the principals with High initiation and High consideration
and Low initiation and Low consideration pattexrns ? The stﬁdy
did not find any significant difference between the values of
High initiation and High consideration and Low initiation and
Low consideration principalse On an indepth value-wise analysis
it was found that all the values do not show any significant
difference at 0,01 level except the value on 'Competancet.

The High initiation and High consideration principals reflect
high competance~value than the Low initiation and Low

consideration principals.

5) In the present study the concentration was made on
the three functions of leadership behaviour viz. Decision-making,

Conflict-resolution and Communication.

~~

As indicated in the chapter con foundations the
/ f
investigator has observed that those three components are the
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key components on which rests the success or the failure of the
principals! effectiveness. What will be the difference in these
three components in the principals of High initietion and High
consideration ahd Low initiation and Low consideration patterns ?
The High initiation and High consideration principals show

higher scores in Decision-meking, Confliect-resolution and
Communication, which is statistically significant at 001 levels
This means that the High initiation aﬁd High consideraﬁiqn
principals show a greater amount of sharpness in Decision-making,
a greater readiness for Conflict-resolution and a greater

success in Communication. <Ythan the principals of Low initiation

<

and Low congsideration patterned schoolse

Discussion : . .

1) The percentage of schools showing various patterns of

Psel 5
leadership behaviour in research studies. (Refer Table No.4 ?g

It can be seen that the schools in India and even
colleges manifest. all. the types of leadership behavioure There
is no clear indication as to which leagdership is more prevalent.
In the preéent study the investigator has fouﬁd 36% of High
initiation and High consideration leadership, and on the Sther
extreme 30% of Low initiation and Low consideration leadership,
18% in High initiaticn and Low consideration aﬁd16% in Low
initiation and High consideration leadershipe

a
2) Could a good leader be a good administrator ? and can

a good administriator can be a good leader ? The study says that
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" the principals manifesting High initiation and High consideration
pattern of leadership behaviour also manifest higher sgcores on
administrative behaviour, whereas principéls who show Low
initiation and Low cénsideration pattern of leadership behaviour

get low score on administrative behavioure

3) The investigator took values as a variable to find out
£ the principals of High initiation and High consideration
pattern of leadership behaviour manifest different value patterns
than the principals with Low initiation and Low consideration
pattern of leadershipe. Bult the results do not show significance
of difference in all the values except competance. May be
another study on a large sample will be able to indicate the

clearcut resultse

In the study of Bhushan and Ahuja (1967) who studied
the values among high and low achieving M.Ed. corfespondence
students belonging to the different socio-economic levels, came
to the conclusion that the values are not dependent on socio-

economic conditionse

Recently, Sister Stella (1983 ) has studied about the
values manifegted in principals with reference to -institutional
efficiency. And the problem investigated was, to what extent
the value-oriented approach to education contributed to the
institutional effectiveness. Do the value-system of the
principal influences the Way‘he administers his institution ?

etce etes Some of her findings are as under. (For details, refer

Page Wo,40~-44,
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1) A principeal needs more than a philosophy of eduecation
in order to be effsctive. '
2) Principals whose value.-system manifésts'a coreness
aéhieve a relatively higher degree of institutional effectivenesse
3) Values need a hUrturing atmosphere. '
4) To educate his pupilé and lead his staff, the principal

must come across more as a ‘person' thdm as an tadministrator's

4) . In all the studies done uptill now nobody has found
-out the difference in Communication, Decision-making and Conflict
resolutions The'investigator has observed that as manifested .

in ChapterulIngnd IITx»d that a principal showing High initiation
and High consideration pattern of leadership would be effective
in his communicatvion, sharp in his Decision-making énd sensitvive
towards Gonflictufesolutiqn. This was just a hyéothetical hunch
with the investigatore The iﬁvestigator pfepared a tool on each’
of these functions as sﬁown in the Chapter-IV,.and it is observed
that the High initiation and High consideration pattemmed
principals show significantly higher scores on all the three

functionse

While getting these base-line data and its results,
the investigator went further in-depth into these functions
through the case-studies of three schools.with High initiation
and High consideration pattern and three - .. gschools with iow
initiation and iow consideration pattern. In faect this was the

main purpose of the present studyoe
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*$5 ECTICN - II *

Significant Observation and Discussion on the profiles :

PROFILE -~ I :

This principal belongs to the High initiation and High
consideration pattern of leadership behaviours His scores on
various components of Administrative Behaviour are also quite
high (Refer Tabie No._14 , Page_ 231 ). The profile and the
results of the various tools ®eveal that the school is performing
better than other schools with the same backgreunde The
leadership acts of the principai have been recognized as being

good and trust-worthy to lead the school forward.

' The school is known for its co-curricular activities
Vize touré, trips, etcs and the school is further known for its
. punctuality, cleanliness, discipline etce ftDay-school! is its
special feature (Refer Page Noe 220 ) and the main aim of the
gchool is to take individual attention and individua; care of
all pupilss The in?%i%ﬁ%ion is achieving its stated objectives.
to an appreciable degree and 1s acclaimed as an excellent school

both by the parents' bedy as well as by the communitye.

The principal has univocally established g functional
relationship with the staife The amenities providéd for thenm
are the best among those provided by other institutions. What
stands cut clearly is the first pioneering efforts of the
principal to raise the academic performance and ‘he discipline

of the school to its present gtandard.
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A TABLE SHOWING COMPONENT-VISE SCORES OF THE PUNCTIONS ON

DECISION~MAXING, CONFLICT-RESOLUTION AND COMMUNICATION :

TABLE Noe 20

L Jual 2eud - Aad g Sl 20 nd 2t Bt Dol o I‘?{”Eé%g?@ir*o* -~ L 2l Bened ”Lgngé?‘mggriy-o*s" ¢
Sre Componentse Bright Sarada Central ! New Ngvara- Jeevan
Hos English Vinay Schoole ! Bra chana Sadhane
Medium  Mandir .1 Girls Schools School.
Schoole Schoole 1 High
i School.
t"n“‘;"a"'a"e"'&"'«"‘s"'n"'i"s"&“i"'b"a"‘a‘;‘a"'s”e“‘n"‘0"'0"&'*."'&"&"&"&"&"‘."'-"'0'
1) DECISION~MAKING FUNCTION :
1« Before 2 4 3. ;3 4 3
decision (4 )e !
2« Decision- 9 10 10 i 9 7 4
making .
process (12)s
3s Communication 3 3 . 3 s 3 2 0
of decision (3 ).
"4e Conflicts in 2 3 1 3 3 3
decision (3 )a : '
5« Application of .3 3 3 3 3 0
decision (4)e
TOTAL SCORES=26 19 23 20 21 19 10
2 ) CONFLICT~RESOLULION FUNCTION :
1. The extvent of 1 3 3 3 0 0
conflict (3 ) ,
2¢ Role in the 4 5 3 3 5 3
conflict (7)e ‘
3¢ The result 1 2 0 2 2 2
after resoluticn !
of confliet (2)¢ !
4e¢ Causes of the 5 5 4 . 3 5 1
conflict (5)s
5 Way to resolve 3 3 3 3 3 2
conflict (4)e . !
TOTAL SCORES=21 14 18 - 13 14 15 8
s"'s"»"n"-"5"‘"-"."'»"0"'6"‘."'5'?u"s"s"e"o"a*s"t"

Lt el el 2ud Rk Dol Rk Tl banf 2ol Bad 2ood |

Table Npe20 =
Continuedses
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oteconteas
Pable Nos20

‘ HH PATTERN 1 . IL PATTERN
.“0‘5“:“i“é“i”s“u-o'h—u“a-i*ﬁ“e*e-a”n”i“adc*i”&~a~o*b“‘—o"t~iha“u-
Sre Componentse Bright Sarada Central § New Ravara=- Jeevan
Noe English Vinay Schooles ! Era chana Sadhana

WMedium Mandir ‘ Girls - Schoole Schools
Schooles Schools High . .
_ Schoole
t*c"%*:*o“a;n“i"e*i-a—i~&"v*&*o”ﬁ“e‘s"&—.Jt“afi“u”;’é-s—aﬁﬁ*t—u*o!
3) COMMUNICATION FUNCPION :
1. Style of 4 5 6 1 5 6 2
communi- - - H
cation (6). _ . i
2¢ HMode of - 14 16 15 16 16 6
communi-
cation (18)9 , -
3e Distortion 6 8 T , 8 7 5
in communi-
cation (8)e . , !
‘4e Effect on 3 4 4 4 4 3
’ the leader (5). : , ‘
5¢ Effect on -~ 3 3 2 3 3 1
others (3 )e E B \
6e Ideology(7)e 6 6 T 6 7 3
TOTAL SCORES=47 36 42 49 T 20

el Tl L Tl Sl e Ll el Tl Tl Rl Bad Bead St ek Tk Tl ek T G""!IJ.“‘O"'D""‘8"‘-&"'0—"‘“-0“‘"
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The principal of this school is a process—oriented
principal rather than the product~orienteds éhe pays attention
on the process of decision-meking, and the application of
decisions. The score,therefore on these functions is very high
(Refer Table Woa 20 , Page Noe 339 Jo The principal is known
for her promptness in decisionse The investigator asked her a
partinent»question; "Do you take quick decisions on all '
situations on all problems ? She promptly replied, 'No'!'s. The
investigator asked the further question, 'but Madam, you have
tick~marked on the criteria . of quickness, how do you justify
your action 7 *8he said', look, there are two types of decisions
to be made;One, the érucial problems and second, the temporal
problems. On Semporary problems I take gquick decisions and on

crucial processes, I take time to decide.

Principal , as a person who believes in fundamentalism,
goes to the causes of the conflicis more than the extent of the
solutions. She believes thateirevention is . better than the
curei’ The investigator asked her, how do you explain that ?
tShe saild that we should pay attention to the latent-conflicts
and on the manifest-conflictses All menifest conflicts have
their root in the latent conflictse xShe further said, *small,
lovable, meaningful conflicts add spices to the ethos of the
school, and therefore, 'I believe', she said, such cénflicts are
inewitable and the principal must meke use of such conflicts as a

catalystic agent for changing the atmosphere éf the school with

enthusiasm and activitys
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g The principal believes in the mode of communication.
She likes indirect communication through notices, where
communication is Formal and direct, but small +alk, gossipings,
communication is preferred where communication is a personai
onég She ﬁérself is a person with few words and ftherefore,

she leans more on written communicatione

4 gquestion may arise as to what are the contribubing
factors to the effectiveness of the school ? The investigator
could observe that the principal is a believer in the strict
discipline and order in the school and this attitude of hers
keeps teachers' morale high and the teachers themselves observe
discipline. One incident the investigator noted was that when
teachers wanted to protest over a saterday morning timings,
they wrbte a ;et%er‘to the prinecipal, sought an appointment
with her and gave her their views, 'for favour of respectful
conéideraﬁion'ﬁ In othefWOrds, even the protest is also

registered in a respectfvl and dignified waye

The most contributing factor is the leadership
behaviour of the principal which reflected the following five

gualities

1) using initiation structure most of +the time,
2) using consideration structure at crucial times,
3) communicating directly, precisely +to the staff and

giving necessary feedback,

4) treating the latent conflicts with care before it
manifests on surface level,

5) taking clearcut decisions by self and invdving

teachers only in matters perteining to common interests
AT R %




PROFILE NO.2

‘This school is highly value-oriented & based on the
sound and practical philosphy. :The philosophy set by the
gchool igs - 'to be ever optimistic and to m@%ure positive
attitudes ag this helps in minimising crises and conflicts and
keeps the administration smooth*s The school adopts the
principle of 'love begets love! and believeg that all probleus
can be golved by love and sympathye This has mzintained its
congenial atmosphere till today. The school has got a paternal
climate. The school is known as 'poor-mant schbol', ags most

of the pupils 6ome from the nearly slum-arease

Here is a principal who is very mach high on
consideration score (Refer appendix-C-1), This principalts own
personality is such that he manifests a greater concern for
the pupils, staff and everyone and it is not a routine matter
with him, but really a genuine concern for teachers which has
resulted into an effective team-spirite His concern for pupils
has led him to, 'Students™—Adoption Programme’and tNight-classeg!
for the poor studentse Also he has started a plan of 'Personal
Contact' after school hours with each and every pupil by
visiting and studying their homely atmosphereu’ He mixes with
the boys as a bay and becomes one with them.eijper in the
classroom or outside pn the playgrounds.

The principal's adminisﬁr;tive behaviour shows greater
score onfcommunication' and 'Representationt' dimensions. (Refer -

Table No._15 _, Page No.__249 .
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The principal‘s communication style represents two
charactepis%iCSQ viz : (1) he listens o the people with
attention and (2) he talks of sacred literature and great people
in staff meetingé which instills new idea among the teachers

and inspires themse

The principal is a cardiac patient and he is so much
loved and respected by the teachers that they do not allow any
major conflicts to arise and the teachers themselves found a

committee for resolving the conflictse

In the decision-making process, the principal dbes

take the decision by consulting the tkey-staff! members only.
AMbreover, because of his amicable personality, whatever
decisions he takes, they are mostly accepted by the staff
withous any'resistanee‘

The qﬁestion may arise - as to whata¥e the ﬁajor
significant contributing factors in the effectiveness of the
school ? The investigator feels that the prineipal's philosophy,
such as 'love begets love!, 'forget and forgivetr etc; his values,
treatment towards people and his tremendous concern for the
pupils are so overwhelmingly felt by the teachers and pupils
that they call him the !'The Father of the school's These factors

have made him effective one in nealitys
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SCHOCL PROFILE NOLIII

Here is a school which has excellent physical
facilities, a nice play-ground and which is fully equipped.
The surroundings are quite attractive and decorative and
bespeaks about the principalt's aesthetic sense and his love
for beautye

This school is a unique one and is fully under the
control of Central Govie T4 has a common syllabus examination
pattern and medium of instructions (Hindi and English)

throughout the India.

The principal of the school is known for his High
initiaticn and High considergtion pattern of leadership
behaviour and has high scores on administrator behaviour also.

!

(Refer the Table 16  ,Page Noo_ 275 ).

The school is known for its followinhg distitct

features -

1) the prrsuit of excellencesy

2) promotion of experimentation,

35‘ Innovations and changes suitable 4o the timess

4) Promotion af national integration and creation of

a sense of tIndiannegs! among children, and

5) preparing students for All India Examinations.

- The best teachers are awarded the 'incentive-awards!

and essay compebitions are held for thenms
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Ineservice orientation programmes are arranged for
the teachers and . even principals have to undergo various
in-service 'Courses, Conferences! etc; in order to renovate
their functional stylese

The school is also known for its various projects,
co=curricular activities and national outdoor camps. Its other
unique features are S.W.PWNe or W.C.E. course and the promotion
of Hindi language.

The principal's leadership behaviour at present

reflects -

1) ‘High initiation and High consideration dimensions.
2) High Administrative abilities and scores (Refer
Table No« 16 Page Noe 275 for various scores in

. details ).

3) A well integrated core-value system. He is almost
high on all wvalueses

4) Principalts position is made quite strong by the
Sagathan itself and therefore, the principal many a times works
as an aubtocrat. This has resulted into ;Oneuman's show'! - as
such the school exhibits the least conflicts, SPeediér decision-
. making procedures and gquick communication processes. He often
resorts to 'formal! way of communication. The staff morale is
high, cohesiveness among the group stops groupism. The strict
disciplinarion behaviour of the principal has stopped the
problems of indiscipline among the staff, pupils, etc, strikes

and any other uwnethical practices within the school campus. The
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qualities of teachers is maintained hiéh, because principal
believes in the tight supervision and evaluatione This has
naturally boosted $.8.C., Dxamination results. Even principals
are also given 'memos! for their inefficiency and poor
performance by the 'Ingpecting bodyt', hence they have to

/

maintain their efficiency.

The school does not allow any private tultion-practics,
but the principal has managed to start 'Evening-classest' for
remedial purposes after consulting teachers and parents, for

the benefit of +the pupils.

5) ‘ The principal shows a high position almost on all
the values except on 'love! (Score = 3), while he has topped
on the values such as 'Courage, compebency, loyalty (Score=10)'.
This means that though the principal belongs to High
initiation and High consideration pattern of leadership
behaviour, basically he is higher on initiating structure and
lower (compared to other High initiation and High consideratiocn
patterned principals) onn the dimension called !'Considerationt.
This is so because the princival i1s an employee of the Central
Gevernment and he himself also has to follow various rules and
regulations issued to him from the higher authoritiess This
has made him more of an initiative structure~oriented, more
file and office-oriented rather than the person-oriented and

consideration orienteds
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Principal trusts his own judgement in the case of
critical decisions, he tries to obvain the necéssary information
from all the staff members through written communication. In
practice, the principai permits a lot of freedom in usual
rou%ine; to ﬁis personnel which he labells as !teachers!
autonomy'! and !Experimenﬁatioﬁal~feaoilities'e But on the whole
the prinéipal believes in the strong and honest discipline and
behaviour in his school. Any way, princival as well as the
institution are knéwn for their effectiveness throughout the

district.

The principal of this school was so well—known‘in
the entire district for her effectiveness that the investigator
went to the school gt Chhota~Udepur village. There the picture
of the leadership was entirely very high and she was held in =a
high esteem by the teachers, students, parents and management
committee. When she Joined the present school, the teachers
déclared a gtrike and when they wére defeated in the court théy
were operating on the policy of’non—co—operations And this has
spoiled the entire morale of the principal. The principal was
High initiation and High congideration type of a leader at

Chhota-Udepur, but the following factors affected her leadership

tremendouslye.

a) Non-co=-operation of, the staff.

b) Groupism amongst the staff.

e) Indiscipline in the staff and in pupils, and

d) Loss of professional ethics like tuitions, anomimous

letters, strikes etce
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These factors disheartened the principal to such an
extens that she ﬁas almost lost her cool—~tempor, morale and
zeal, In such a situation, she cannot change the school as
there are not many laly principals . in the districte The
invesﬁigatér has noticed that the work of education cannof be
extracted through notices or legal actions onlye. Teaching in
particular and education in general is such a work which can
be done more by humanitarian values rather than legal ethics.

Therefore, the principalts leadership behaviour at present

reflects -~

1) Low initiation and low considerations

2) ‘~Teachers' chosen disengagement in decision-making.

3) No conflict resolution, but birth of several new
conflicts each day. |

4) Lack of any worthwhile’communicative dialoguee

The prihcipal is not the cause for low school profile,
but the preceding conditions led to the low profiles, Any
leader with High initiation and High consideration profilé is
bound to fail under such an ethos and conditions. |

.Here is a case where the leadership becomes the
effect and the climste becomes the cause. Generally in
educational theories, 1t is believed that leadership creates

climate, but-here, surprisingly, reverse is the cases

" PROFILE - V :

Here is a school which has excellent physical

facilities, lots of chances for development, but because of
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the previous principal's scephisticated autocracy and
authoritarianism, the morale of the teachers is at the lowest

level.

The school which was reputed once is on a low 6bb
since last five years. The new principal - a lady - tries %o
pick-up the threasd and tries to weaweé a new Texture. She Tries
in a hard way, but significant resulits are still to be achieved.

The school has gone Gown in an academic resulise

The school was known for its five innovations -

1) Assignment system,

2) Prayer Assembly,

3) Co-curricular activities,

4) Parents' education programme,
5) Beautification of the campus.

The school carved its name in the first five years
in the city of Baroda, but slowly +the teachers began to leave
the school because of sutocratic behaviour of the prinecipal, —
and also due to the under-payment system by hiring teachers for
pafﬁutime and giving them full-time work with a meagre some
0f Rs«250 peme Slowly the parents began to shift their children

from this school .

* BSecondly, the children were began {o keep tuitions
and therefore, the resulis did not get affected adversely. The

tclimate! was so disoriented that the new principal who is



3a1

enthusiastic, has to try hard.to cateh up the climate and o
enhance the climate.-

The factors that affected the climate were as follows-~
a) Lack of effective communication and therefore, lack

of cohesion.

b) Lack of involvement of teachers in decision-making.

c) Lack of identification of the teachers with the
school and “

a) Lack of conflict-resolution and

e) The scheme of private tuition, has grown

disproportionatelys (

|

The incidence of teachers‘_leaving the school has
increased and the school has maintained its FORM without the
CONTENT. This has affected the principal and therefore, her
score is low of Low initiation and Low consideration varietys
In her owﬁ words ~ 'I am Just beginning to take up and therefore
I must begin from a lower level of initiation and slowly go to
the higher levelt.

Therefbre the charactef&stics of decision-making
reflects principalt's effrots o involve the teachers and also %o

generate faith in the decisionse

The conflicts do not manifest on the surface, but

there are many latent conflicts mostly generating out of
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(a) district in each others, (b) jealcusy, (¢) lack of cohesion,
~and (@) because of closed climate. And as a result of all these,
communication in a formal way and there is hardly informal

communicatione

_PROFILE -~ VI : ,

Profile reveals %that here is a school which is
ineffective and therefore, the principal of the school is also
labelled as ineffective and inefficient. The interview with
the principal has revealed that while the schools ideologies
in the past were praisemorthy, clarification of them in terms

of the changing school situation had not been done.

The overall profile shows that none of the. values is
emerging as core-value, neither is the principalts leadership
behaviour nor his asdministrative behaviour with various

components, have been scored as effective and high above the mean

The scores on leadership behaviour are shown as being
very low (Refer Table No._19 , Page Wo._ 326 ). This shows
that the majorit§ of the gtaff dia no% share his vision for the
institution. Neither is he recognized for his ‘Consideration-
dimensiont. From teachers! talk and observation it was noted
that communication gap existed even on important matters like
co~ordination etc. and there was an open current of hostility

prevailed among the staff for the principale
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The céuse for this sorry staite of affair is - there
has been g change in leadership in the schoole. The Iormer
principal has a facility for establishing rapport and used
democratic methods for handling the staff and its problem.

The present prinecipal is a new-commer in the school, being
opted from the outside. MNMoreover, after the former principalts
retiremenit, the staff felt that any one among the staff should
be promoted as the principal, but the management has selected
an outsider. The present principal, no doubt, will need some
time for the gdjustment in this . new situation and the staff
will also make some time for adjustment with +this new leaders
The principal, though often tries to be corteous and lovable,
is more of reserved nature and slightly bureaucratic in his
épproachg Obsefvations have revealed that in a number of
instances where the principal hag stated a particular action

to be performed, and the reason behind it indicated a set of
relevant values; but the staff had interpreted, or rather
misinterpreted the action in an unfavourable light. This has
made the principal pessimistic,'seepﬁic on his attitude and
that he has lost all the gzeal hé had for exhibiting his
leadership qualities. Thus, it can be concluded that the staff
and the school-climate has spoiled a genuine ané gincere
principal. Thus, though the principal has possessed a sound

value system he does not succeed in his leadership-roles

‘This case study reveals two things -
(1) 7111 today, the principal could not impress - upon

any of the staif-member or even the students by his possession
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of any extra-ordinary virbtues or values such as funciuality,
competancy, love etce

(2) Though' the school has succeeded in maintaining its
achieved standard in the publié examinations, (which may be so
because' of other various reasons like private tuitions,
brighﬁness of the pupils etc) the individual student has yet
not been reached satisfactorily, nor the students are proud
of their leader dgd his leadership actse As a result of that

the school is becoming novoriously famous for ivs indiscipline

and mischief.

Thus the whole case-study can be looked as a case
where' the High initiation and High consideration or High
initiation and Low consideration principal turning into Low

initiation and Low consideration pattern of leadership behaviour,

Formarly, this school was known for its socialistic
approach, and rotation of principalship and the innovat~ions
included assignment system, new examination approach, new

pattern of evaluation and co-operative work etc.

In the year, 1960, the school was considered as the
‘best school' in Baroda. The cause for its downfall does not
lie bnly in the change-of principal, but there are deep rooted
causes -
1) The school was at its pick for the first J0 years and
then the two of its Eﬁmﬁermemberé left the school. But after

1965 the school Qecided to expand itself and made g plan for a
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very large bullding and also admission of 1000 students mores
Therefore, 'the ship became no heavy that it began to

with 1ts own weight'.

Thifdly, the school\which was a cohesive unit of
a 70 staff-members became a uﬁit of 60 staff-members with four
gsvb-unitse (a) Balwadi, (b) Primary, (c) Secondary, {(d) Higher
Secondary and therefore, small sub-groups began to operate and
with the clash interests the.school developed groupism, force
competition and dther negative forces loading to the deterioration

of scheool climates

The factors therefore, affecting the Low initiation
and low consideration climate of school are -
a) wealk Decision-making, pending of decisions,
b) non=-resclution of conflicts and accumulation of
conflictse. |
e) lack of commumication, ga§ in communication,

distortion in communications



508 CONCLUSION :

The pre%ious sections have discussed in depth various
aspects of leadership behaviour and their implications and
applications in the vafious case~studiess Here, in this
concluding section, an attémpt is made to detect some of the

factors affecting the leadership behaviours

Thus, it can be seen from the above that the leadership
behaviour is not independent of school climate and staff morale.
In fact, it is observed that they are inter-dependent. How a
good school like Navrachana and Jeevansadhana - when the climgte
has detgriorated does not allow to funcition even an High
initiation and High consideration patterned principal and
converts him into Low initiation and Low consideration principal.
Therefore, leadership behaviour affects school c¢limate, but the
school climate also affects leadership behaviour. The principle
components which affect leadership be@aviour are - decision-

making, Conflict-resolution & Communications

: To put summarily, in High initietion and High
consideration schools, the conflicts are resolved promptly and
also principals see to it that the conflicts do not accumlate
whereas in the DLow initiation and Low conéideration schools the

accumulated conflicts crossed its limitse They are hardly paid

o

ny attention to and are always pushed into the background. In
High initiation and High consideration schools, conflicts are
uprocted by removing thelr latent-causes and hence the

manifested conflicts - the fruiits there of are also disappeared
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vwltimately, But in Low initiation and Low consideration schools,
after great deal, 2he attention is foéussed on removing the
surface level effects of conflicts and the real cause ig left
untoucheds The wounds are healed, but the diseases aré now.
removed from their base. Hence, it does not work successfully
in the long run and creates the same problem again and again

in new way in new shape and form and in new varietye

In the High initiation and High consideration schools,
nost of the staff members are involved in the decision-making
process. Decisions are taken expeditely because such schools
believe in the maxim like -t'Decision delayed is decision denied,!?

ot hot
but they,not taken in haste, decisions arepdeferred unnecessarily.
Moreover such school principals believe in t'shared-decision-
making process! which is totally based on democratic set-upe
The principals of High initiation and High consideration pattern
take decisions which are helpful in staff-development anéfgrowtho
priented. Many a times the§f§uﬁuristic, in the sense;they have

e

a long-term repurcussions of it.

As against this, schools of Low initiation andé Low
consideration pattern do.not believe in group decisions, they
believe in the decisions +taken by a few, choicest, nearest
end dearest fellowse This helps in manipulation of school
resources and making only favourable decisions. While decisions
which will benefit the whole group are often deferred and
delayédn Mostly decisions are taken in an autoeratic manner

though under the garb of demoscratic fashion, and they lack any
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futuristic attitude and any developmental implications. Their
decisions are based purely on the selfish motives and btemporal

gains. Mostly such decisions come out of apathetic -~ ° attitude,
indifference towards school's progress gnd they are routinied
~and having a stablilizing %endencye This is geen from #he schools
such as Jeevansabhans and New Bra Girl's case-studies,
i With regard to the communication function of
leadership behaviour, it can be conéluded that the schools of -
High initiation and High consideration pattern, there exists a
good feedback channel, the climate is open, regular stafl-
meetings are conducted and the informations are circulated
widely, regularly and openly at all layerse. Both the formal

as well as informal way of communications are resorted to and

a sort of open; frank, congerial, lovable atmosphere is
gensrated in such schoolse

As against this, in schools of Low initiation and

Low consideration pattern, prinéi?als are rigid, not easily
approachable, maintain. & formal structure of hierawvchy tightly,
hardly lovable and always i¥¥itative. There does not exist a
well developed communication channel, not to talk about the
feecdback procedure as most of the informations are in the form
" of orders and direb%ivesu It is mosily a one~man;s show and
one-way trafficking of informaitions, nc regular staff-meetings
are held to pass on any informaiion, put the communications
are mostly kept secret« The whole atmosphere is a closed one,

suffocative and &ull. Generally only formsl way of communication
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is resorted to, As such, it reminds of an authoritarian type
of leadership behaviour.

In the Tow initiation and Low consideration pavterned
schools, tradition has been a usuval stand by in the business of
running the school and the teaching was carried on as usual, but

innovative practices are very few,almost nil.

Phe management does not appear to seek an anthesitic
Teedback from the stvaff hence there is a lack of awareness of
the really critical issues for the institubiones

The sohoolaappéar to be fulfilling its pﬁrposes in
a very limited way for thelr main purpose - the pupils have a
poor ‘motivation towards learning. The schéol seems to be
functioning in terms of an inherited tradition or community

ethos rather fthan something that is fully alive within it.

In the enc, therefore, 1ts can be concluded -

1) . Commmication affects leadership behaviour.

2) Conilict-resolution affects leadership behaviour.
3) Decision-making affects leadership behaviour.

4) Leadership behaviour affects climates

5} ‘ Staff morale and ethos and‘behavioural norms affect

leadership behaviour of the principal definitely

&) Administrative behaviour is related to the leadership
behaviour. )
7) The values possessed by High initiation and High

consideration and Low initiastion and Low consideration

patterned principals are more or less the same.



