CHAPTER I

- EMERGENCE OF THE STUDY

- . -
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le INTRODUCTION

Creation of a sound primary education system appears
to be‘a‘basie ccmponént of any strategy for social, political
and economic development of a country. In fact, it is
primary education which develoés ;be basic innate abilitiles
of a person to live a full personal life as an individual
and as a member of a family, and an eéonomically productive
life\as a worker, and a sociaily useful life as a citizen
(Hug, 1975)¢ Education at this.stage moves the children
into a cohérent,moral. intellectual and affective universe
(Faure, 1972), creates an awareness .among them about their
ﬁast and helés in developiné a conception of the futureé
Education at the primary level acquires speclal importance.
as it prqvides an’ opportunity for capturing and nurturing
talenté at the early stage of growth, thereby contributing
to the development of a national pooi of ability (Islam,
1975).

-
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Many studies regarding the role of schooling in
economic development have shown that primary e&ucation
plays a vi%él role in national economic development in
developed as weil as developing countries. Fﬁrthero

Schultz (1963) points ocut that primary schooling is perhaps
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the most profitable o0f all levels of schooling since it
entails the lowest cost per year of schooling. The education
at this level has a pervasive value in reducing cost and

in improving. the productivity of the economy, as the rate

of return is higher in this than in any alternative
investment. It would ‘be more appropriate in the context

of the situation in the developing countries to say that
more and better elementary schooling. should be relevant to
the needs and realii;ies of lifg in the country, where the
rate of illiteracy is very high and the per capita income

is lowe In a country in which the level of economy is low,
if the level of schooling is raised substantially and
rapidly, it becomes a substantial source of growth, assuming
of course, that the education provided is of the type and
guality most relevant to development and growth of the
natione It is seen that primary education contributes to
the productivity of the lsbour force, and at the same time
it creates an enlightened and responsible citizenrye. The
value of primary education as an instrument of social change,
lies in its capacitylof contribute towards equalization and
expansion of economic opportunities, in promoting educational
and social mobility, in creating social concern and civic

responsibility, and in instilling cultural and moral v_alues.

It is in this context that universal primary education

is viewed as an imperative factor in preparing the future



citizens for the task of national developmente So, atleast
with regar& to primary education, one can safely say that

it should be made universal as early as possible and that

no stone should be left unturned to achieve this goale In
fact, at the level of government policy, educational planners
throughout the world have been giving a high priority to the
achievement of universal primary educatione This is well in
line with the directive Article 26 of the United Nations
Universal Declaration of Human Rightse It has been proclaimed
in the article that "Everyone has the right to education.
Bducation shall be free, at least in the elementary and
fundamental stagese. Elementary education shall be

compulsory.”

It: may be obsgerved that most of the developed
countries like U.Ke, UeSsSeRs, UsS.A., Japan, have already
attained a high level of schoolinge It is also true that
developing countries, in general, have not succeeded in their
efforts to bring each and every child to school. However, it
is important to mention that most of the countries, irrespec-
tive of their economic status and political ideologies, have
taken the prov'ision of universal primary education in the

form of a constitutional guarantee.
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2. PRIMARY EDUCATION IN BANGLADESH

Béﬁglédeéh is a new-boin developing countrye. She
aChievéd her indepepdence through a long drawn struggle.
With the struggle for freedom, the people of the country
witnessed a conscious shift in values and became conscious
of the crucial role of education in materialising these
 values and imparting them to the younger generation of the
countrye ;t is fully(recognised that education is an
important factor enabling the emergent country to cope with
the demands of the modern world and to achieve a fuller and
better life for her peopie by‘reconstruéting the national
economye Bangladesh is a large agrarian society where:i;n the
majority of students do not go past class V. According to
the National Census conduéted in 1981 only 22 per cent of
the people in Bangladesh are liteééte. The illiteracy level
is as high as 87 per cent among wémen and 70 per cent among
menes It is needless to point out that a well organised
primary education  system ig perhaps the easiest and cheapest
way for Bangladesh for converting itself into a li;erate
nation and lifting her people out of their ignorance. Afterall,
primary education acts as a tool for extending mén's aﬁareness
as it confers a guaranteed access to knoﬁledge and opens up
opportunities for wider experiences and greater intellectual
activitye. It is a matter of common observation and jﬁdgément

that in the present day moaern world economic survival and



growth depends greatly on farsighted policy choices, on
a wise application of éciencé and technology, and an
intelligent participation of the people in political and

economic activitiese

Under these circumstances, primary education has to
be a carefully planned activity.,whidh involves taking the
six~-year old child and graduating him five years later,
equipped with the basic learning skills and wiﬁh’added
useful knowledge which he can practically make use of in .
his immediate environments. In particunlar, he should be
stimulated to continue reading and studying on his own so

that he may continually improve his quality of life.

Realising the instrumental role of primary education
for the growth and development of an individual as well as
his society. éangladésh has also evolved major policies for
creatiné a thrust towards universal primary education. It
is pertiAeﬁt here to present some of the major policy
statements made by the Bangladesh Government at different
stages and to trace the extent of success achiéved in their

implementation.

There are three statements in the Constitution of
the People's Republic of Bangladesh Qsdvefnmént of Bangladesh,

1972) which have a bearing on education and are of special
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significance for primary education:

The state shall adopt effective measures for the

purpose of

- establishing a uniform, mass~oriented and universal
system of education and extending free and compul sory
education to all children at such stages as may be

determined by law;

- relating education to the needs of society and
producing properly trained and motivated citizens

t0 serve these needsy

- removing illﬁ;eraqy within such a time as may be

determined by law;

Following the direction implied in the constitutional
provisions, the First Five Year Plan (Government of
Bangladesh, 1973) spelt out detéiléa steps whereby primary
education could become more equally and easily accessiblees
Priﬁary education was to receive 18 per cent of allocations
for eduéation and was seen mainly as a level where the child
would'acquire’basic skillse Eight major objectives were
specified in the First Five Year Plan (1973-78) for fulfilling

the constitutional dirgétives relatingfto priméry educations

i) The total enrolment will go up by about 25 million .

-

from a base of 6 million t0 8.5 millione



ii)

iiil

iv)

v)

vi)'

vii)

viii)

_cost or at subsidised ratese.

The percentage of the primary age-group students
attending schoolg will increase from 58 per cent
to 73 per cent in 1978.

Ninety per cent of the boys of the primary age

. group will be given access to primary education

during the plan.

Participétion of girls will be accelerated. At
present 40 per cent of the girls of primary échool‘
age~group attend schoolsf this will be ra;sed to

55 per cent during the pian.>

The cﬁrriculgm at the primary level will be revised
to make it more relevant to the real life obtaining
in the country.

Text books as well as writing and instructional
materials will be'supplied to all children free of
)
Drop=-out rate will'be reduced from 63 per cent to
52 per cent by undertaking éupplementa:? and non=-
formal measures such as well designed educational
pProgrammes throuéh radio and television. Innovative
measﬁres such as provigion of feeder schools, child
feeding, female teachers, sports and recreational
facili;ies and synchronisation of holiday with crop
seasons, will be intré&uced to reduce drop-out
between class I and class II, where the problem is
more acutes -

Educated housewives will be encouragedhto teach in

the primary schoolse.



3e QUANTITATIVE AND QUALITATIVE ASPECTS: AN OVERVIEW

In pursuance of‘the steps spelt out in the First Five
Year Plan, the Government decided to take over the management
of 6,509 primary schools and issued necessary orders and
guidelines for :nationalization: as a first stepe on July
1973. Subsequently, by Act, No,VIII of 1974, entitled
!Primary Schools (taking over) Act, 1974" the Government
made provision for the nationalization of 36,165 primary
schools including 't:hOse'which had already been taken overu
The number of students in these primary schools was estimated
ﬁo be 847 million, of which 56 million were boys and 3.1
million were girls; 91 per cent of the total students
belonged to rural arease. There were 1,55,141 primary
school teachers of whom 1;47.387 were male and 7.554 were
female. This was of course an excellent step tsken for the

improvement of primary educatione.

However, the major targets of primary education set
for the First Five Year Plan period have remained unrealised
even when extended over the Two Year Plan (Government of
Bangladesh, 1978) up to 1980. In fact, it has been observed
(Firdous, 1980) while reviewing the draft second Five Year
Plan that the nation achieved practically no growth with
regard to primary education during these periods; For
instanée. the eight year period ffom 1973 to 1980 did not

record any increase in the enrolment figures at all, which

b
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remained to be 58 per cent 0f the total population of the
particular age-group. This can be easily seen in the .

figure presented in table 1le.1.

Igble le] $ Enrolment of 5 to 9 age group population

Year 5 to 9 age group - '‘Enrolment: in-lakh -Percentage of - - -

population in lakh enrolment to total
. "population in age
- - ' —_ — . dar o9
Male Female Total Male Female Total Male Female Total
1973 53 50 103 40 | 20 60 '75.5 40 . 58
1978 60 58 118 4746 214 68 79¢2 3647 572
1980 63 61 124 48 227 70 7646 36 565

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

In fact.*ihe'figures presented show a siénificant,
decrease in the enrolment of .girl students over the periode
On top of this low enrolment, is the problem 5f'wastage and
stagnation. Even among those enroled it was fonn@ that only
32.5 per cent completed their primary sdhoolipg. In this
connection, a study conducted By the Institute of Education’
and Research (1977) has shown that the highest nunber of drop-
outs was in the lower classes., pointing out the need to
strengihen the programme in these classese. In another study
(NFRHRD, 1979) on enrolment in rural Bangladesh, it has been |
Eoﬁnd that oniy 38974 per cent of allysch@ol age population
go to school 19 rural areas and the rest 61.26 per cent
remain outside the schoel; and, again, the participation rate

varies from one social class to anaﬁher; The study also
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_showed that the socio~economic badkgréund of the families
seems to have influenced their childrens' participatiqn in
school. More than 83 per cent children éf day-labourers
did not go to school; other groups with similar poor perfor-
mance were the children of~fishermen;‘barberé; blacksmith
étc. About 75 per cenﬁ of these groups together did not go
to schoole. The participation rate of girls~was mach less /
than that of boys in all the groupse Further, it is worth-
while to mention that on the basis of distribution of
population and that of primary schools it was found that on
an average. there wés one primary scheol to cater for the
educational ;eeds of 393 primary school age cﬁqldren in the
ccuntry.~'making Banglgdeéh as a whole, each Thana has. On
an average, 93 primary schoolse There are on an average
4424 teachers in each school and teacher studeni ratio is
1345 (FREPD, 1979). ‘ ‘

-~ . -~

It is frequently pointed out (Pirdous, 1980) that, in
Bangladesh, a.child on completion ofgéheAprima:y schooling
£inds himgself or herself most useless in thé productive
field even in comparisom to one who hés not at all partici=-
pated in schoolinge This is because the uneducated one can
work with his father in the field whereas the educated one

' can neither do the same, for he has not practised field work,
nor 18 he suitable to be employed in any other productive job;
Hence a guérdian without the capability to give higher educa=-
tion to his children finds it better not to educate them at
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all even in primary school. Thus it is argued that
children who are being traiﬁed through our school system
are not f£it for any work, apait f;om the fact that thére
is a big gap between working life and life in the schoole
fhe UNEéCO Report fLeariné to Be: (Fau;e. 1972) states
that education suffers basically £rém the gaé between its
content and the living experience of i%s pupils, between
the systém of values that itiprgaches and the goals that
are set up by society; between its ancient curricula and
moderp sciénceoA Tbé net result of schooling tbday is that
the children drop oute. Wh& do they drop outf Because
they want to work and theéy have to worke. The urgent need,
therefore, is to be bridge this gap and to devise a system

where working .-and learning can be combined. -

4o CURRICULUM POR PRIMARY EDUCATION IN BANGLADESH

-

It is evident from the foregoing discusgsion that while
~ the recomstruction of schools, increasing of teaéhers. and
equipment are needed for the improvement of enrélment of
children, the developmazflof an appropriate curriculum is
also indispensable fSr improving the quality of primary
#ducation in Bangladesh. It is the quality of education that
affects the system in the long run. And the quality of
education 1is directly linked with the quality of curriculume
Curriculum is an academic investment made in order to cater
for the needs of the s&ciety and the individual childe
Suitable content experience would make the child who undergoes
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schooling é worthwhile person in the séciety. If the
content experiences of the teaching-learning situation
equip the child for adapting to change.‘to the unknown;
then a majority of.the people can contribute to the

development processe

'(In Bangladesh, as in most other developing countries,
ié is a e;pcial task to the carriculum framers to decide the
cgrriculum for the primary school childrgn taking into
consideration)their real life situations and the developmental
role of primary education. Because, in Bangladesh, the
primary school age children form 1625 pervcent of the total
populatibn and 91 per cent of them are in rural areases also,
a’majorit§ of the children .are of poor health. ' In fact, it -
has been reported (FREFD, 1979) that the average height and
weight of Bangladeshi children show a decline ovér the past
15 years. Furthermore, some of them may have develéped_less
mental capaéitj because of severe malnourishment suffered

during the first two years of life.

By and large, the children learn their life roles
from observation of their o@n parents who themselves are in
most cases illitefate and fail to realise the value of formal
education. Moreover, in a basically agricultural society
such és Bangladesgh, where the birth raté is high but the per
éapita income is low, children:s capacity for manual labour
which adds an extra hand in %héﬂ agricultural task is valued

higher than their capacity for intellectual work and learminge
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Thus a majority of the cﬁildren in Bangladesh are growing
up within such a context of life. ‘

Keeping in view the above consideratidns.lthe
Government of ‘Bangladesh felt the need to improve and to
revitalize the primary education curriculum and to meke it
up~to~date and relevant to the purpose it has to serve.

For this purpose, the go§ernment constituted a National
Curriculum and Syllabus Committee ét‘the end of 1975 on the
basis of the recommendations of the Natienal Education
Commission (Government of Bangladesh, 1974), with a view to
improving the curriculum and syllabi st different educational
stagese. The National Curriculum and Syllabus Committee
completed ites task of revising the curriculum for primary
leducation in 1976 and thig revigsed curriculum for primary
education in Bangladesh has already been introduced in the ‘
schools since 1978. It is necessary tO mention that in the
educaticnai ladder of Bangladesh, primary education‘consists>
of classes I to V meant for children of the age~group 5 to 9

yearse

The National Curriculum and Syllabus Committee
{Government of Bangladesh, 1976) recommended the content
areas for various stages of s¢h501 educatian in Bangladeshes
The subject or coﬁtent areas to be covefeé during the primary
:stage are listed in the falloﬁing:



1. Mother tongue ~ Bengéli

2. Mathematics -

Je- Environmental Studies

4. Physical Education includiﬁg health education.
" 5e Arts and Crafts including freehand drawing and .

manual work ~ |

6e Musiq |

T Religiéﬁs'mducation

8. English (only from Classes III to V).

- R [N L

In the report of National Cur#icﬁlum and Syllabus
Committee, the detailed syllabus of each subject of each
class in the primary level is preceded by the specific
instructional ebjectives and followed by the guidelipes,of
content, using teaching aids and methods, assessment
procedures, preparing text books and teachers: hand book
etc. 2he instructional objectives of each suﬁject and each
class have been provided in the syllabus in considerzble
detaile Then, for fulfilling or achieving those objectives
detailed content have been prescribed for each subject. A
list of‘teaching alds have been given againét each item of
the content to be used ithhe classroome There is a mention
in the curriculum of the activitiés‘to be performed by the -
teachers and the learners in teadhiné the contents of each
subject in each class which can be referred t® as the method
of‘teaching. It suggeéts. further, to assess the students

achievement daily, monthly, and annually for replacing and
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reorganising the existing evaluation system. éhe results of
_the assessment have to Ee recorded on curulative basis and -
this information gi%en te the parents of the learners once

in a monthe Guidelines have been given in the. curriculum
regarding the principles of preparing textbeoks and teachers'
handbook relating to language style, exercise, spelling, get
up, printing, size of the textbooks etc; The curriculum
guide contains quite a good number of important suggestions
'in respect of period for each subject per week and the length
of each per;ad. with the help of an explanatory chart on the
allocation of time. It further provides suggestions for work
experiences and the utilizatiom of local resourceé of the
students to provide them a first hand experience of their own
socletye Keeping in view the implémentation of the curriculum,
the report suggests that the curriculum for teacher training
should change and it should be in line with the ,realistic and

progressive purview of primary educatione.

. The work carried out by the National Curriculum and
Syllsbus Committee regarding the framing of a mew curriculum
for primary education is definitely a laudsble attempt. The
committee has endeavoured not merely to prescribe the content
outline but has also prdvided va}uable suggestions and guide=~
lines for a successful implementation of the revised curriculum.
Yet, the curriculum frame work prescribed has its own detrac-

tors, alsoe There has been considerable criticism regarding

the adequacy aﬁdﬂappropriateness of the curriculum content

'
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\prescriped by the National Curriculum and Syllabus Committeece
Apart from this, it is needless to éay that the real test of

a curriculum lies in its successful implenentation in the

real life settings that prevail in the schools. Regarding
implementation of the curriculum also; there havenbeen a
number of criticisms from various corners including teachers
and parentse. However, t@eré are no factual evidences
coilected through a systematic study to support or refute the
curriculum being imglemented at present ;n the primary schools
of Bangladesh. It should, therefore, be wort£while as well as
highly useful in ifs implications if such an attenmpt is made
for studying the existing curriculum in a'sciéntific manners
The present stﬁdy is an attempt in this direction. Detailed
background and rationale. as well ;s specific objectives of

the study are given in the following.

Se RATIONALE OF THE PRESENT STUDY

\

There is a wide spréad bélief that quantitative expan=-
sion ;nJeducation inevitably results in geterioration of
quality. But if the conditions necessary for qualitative
education are égtabliShéd; quality can be maintdined even if
guantity increases. Research on Curriculum is one of the
necessary conditions for maintaining the gqualitye It is ome
of the most potent tools for reforming the curriculum alsoe.
Although the concept of Curriculum is implicit in the earliest

“educational prescriptions and programmes of all civilised



societies, ecurriculum as a field of systematic inquiry

emerged only during the early 1920s.

The school curriculum is in a state of continuousg
change all over the world today. Even in advanced countries
of .the world, it is criticised as being inadequate, outmoded
and not properly designed to meet the needs of modern societye.
Against thié background, school curricu%um reformers in many
countries in the Asia and Oceania region have been seriously
engaged in reorienting their curricula according to their
set national goals of education (UNESCO, 1980) and Bangladesh
is not outsidé of this processe. In this process, the
inadequacies of traditional procedures for curriculum formula=-
tion through adhoc committees have become all too obviouse
These procedures tend to cast the curriculum in a rigid and
compartmentalized mould, leav;ng little room for systematic
tryouts and for incorporating new insights derived from
research or expériences of teachers; and, on the one hand,
they delink the formuiation of curriculum from the materials
and methods in which any curriculum f£inds itaconcrete
expression, while, on the other, from the evalﬁation procedures
by which the outcomes are adjudged (UNESCO, 1980). Further,
curriculum has now a growing corpus'of techniqueé which, in
its own right, calls for systematic research, so that revision
of curriculum can be worked oute Also, a coordinated
programme of improvement can be implemented on the bases of
the findings of experts :ins‘tead of being rushed through

haphazardly and in a piecemeal fashion.
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It is unfortunate that no systemgtic research relating
to curriculum for primary education has been carried out in
Bangladesh. The curriculum for primary schools have been
revised from time to time on an adhoc basis (NIER, 1970} and
Government of Bangladesh, 1974). It was not preceded by
careful research, not based onmadeQuate expertise and not
followed by such necessary supporting measures asg the prepara~
tion of learning materials, the orientation of teachers or
provision of the needed physical facilities. This fact has
been highlighted by the National Education Commission of
Bangladesh (1974) through the statements presented here in a

-

collective forms

fIn the developed and prégressive countries of the
presgntﬁworld. extensive researches and explorations
pertaining to curricula and syllsbuses at the different stages
of education have been in progress. With the change of time
and the expaﬁsion of the horizon of knowledge, great reforms
have been introduced in the field of education. But unfortu-
nately, the waves of such educational reforms are yet to reach
the shores of our bank. The text books which were written
over a decade ago and the syllabuses that were framed during
the time are still followed with slight modifications here and
there. Such conservative, out-=dated, traditional and low-
standard materials fail to meet the requirements of an advanced
education system needed in a developing society. The commission

also adds that the present education system in any country is
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\encogntered with differené préblems. Attempts at solving
them have often ﬁet with disappointment. ' The @ain reason
for this is the lack of realistic, goad-directed and problem-
- oriented research in the field of education. To meet the
needs in\the near future, the Commission gtrongly recommended
conducting of-regearch, undertaking of survey works, agd
polleéting of infd:métion pertaining to various aspects of
primaty education. Different branches of research in this
field should include such aspects as currlculum and syllabus,
textbook, school buildlng, teaching materials and aids,

examination system or evaluation as well as wastage at

different levels of education system.f

-

In regponse to ihis recommendation, the Government of
Bangladesh brougﬁi about a reform in the curriculum and
'séllabus of primary education through the NCSC which has
already been put into practicee At the time of preparing the
curric@luﬁ; the‘curriculum and syllabus committee clearly,put’
a set of conditions there, to be fulfilled by the management
as priority in crea?ing a favourable environment for imple=~

menting the curriculume.

Howe%er} no systématic,attempt has so far>been made
to bring qualitative improvement in primarf education through
curriculuin research. In the absehce of any empirical study
on primary school curriculum in Bangladesh, it has also not
yvet been poésible to evaluate the‘éffectiveness of the existing

curriculum as prescribed by the National Curriculum and Syllabus
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Committee. -Even the facilities for implementing the
curriculum in the primary schools of Bangladesh aré not
known due to the lack of systematic researche Therefore,

a study of the curriculum for primary education in Bangladesh
would be of great value, because, it is on the basis of such
a study that an appropriate plan of aétioﬁ may be undertaken

for the improvement of the quality of primary educatione

Mere change in curriculum and syllabus for the sake
of modernization and their revision to make it up~-to-date is
not enough to achieve the desgired goal of primaty education
in the country. With. it, ?evelopment of the necessary
infrastructure at each school for ah effective implementation
of the curriculum is of equal importance. Otherwise; all the
curriculum reform attempts wili go in vain, and result into
a futile exercise of the expertse Periodical revision and
reform of cqrriculum and syllabus.must be Carriednout to
make it f£it for the children of the country, £it for the
national goals and for the contemporary world; and at the -
same time all possible measures have also to be taken to
develop the resources for their proper implementatioq. The
resources for the implementation of the curriculum of the
primary school, includes teachers, textbooks and other
materials and equipment, physical facilities, teaching aids
along with teaching methods and-evaluation procedureses The
éuality of primary education also depends on the adequacy

of these materials and facilitiese. Now the guestion is to

/
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what extent these materials and facilities are available in
the primary schools of Bangladesh. The question 1g of wvital
importance in determining the effectiveness of the cufriculﬁm‘
and the quality of primarg education in the country.
Therefofe, a thorough inquiry about the status of the
curriculum for ﬁhe‘priméry schools of the country is necessary |
to give a satisfactory answer to the above queétion. The
i)resent‘ investigation, “'AAS‘I‘UDY OF THE CURRICULUM FOR PRIMARY
EDUCATION IN BANGLADESH® ié an attempt to answer certain
questions relating to Primary Education Curriculum in
Bangladegh. Some of these questions are! How far are the
objectives of primary education in Bangladesh reflected in
the prescribed curriculum? fo what gxtent’are the specified
objectives of curriculum in consonance with the objectives
of primary education set by experts'from other parts of the
world? What are the contents neededlfor achieving such
objectives? ' How far are these objectives reflected in the
prescribed curricular content? How far is the content able
to bridgé the gap between theory and practice? How is
primary school curriculum being_implementéd in the schools?
ﬁhat problems do teachers face in implementing them? How do
' the teachers assess their pupils' achievement in the schools
and in the class r&om? The present study is‘COndqcted with a
view to answeriqé some of these questions which can be

présented in terms of the following specific objectives.
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OBJECTIVES OF THE STUDY
To evaluate the present Primary Education Cu;riculum
in Bapgladesh in terms of its objectives; ’
To examine wheﬁher the textbooks and other curricular
materials pregcribed are according to the conditions
laia abwh by the National Curriculum and Syliabus
Committee and théir appropriateness to achieve the
set objectives of Primaf? Education; 4;
To ascertain the status of implementation of the
-curriculumAand instructional materials in the primarf
schools of Bangladesh with regard to the following

aspects?

~

(a)  Physical Facilities,

(o)  Time-table,

{c) Students .and Teachers,

{d) Teaching Aids and.Méterialéo

(e) Teaching Procedn;és:

@o’study the assessment procedure followed in schools
and by the téachers for measuring the achievement of
the students; and

To study the préblems involved in implementing the

curriculume.

\ SCOPE 2ND LIMITATIONS OF THE STUDY

Detailed discussions regarding such aspects as context

the study, theoretical framework, methodological procedures
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and so on have been presented in independent chapters that
will follow the present one. However, before presenting
such details it is necessary to mention a few important

\

points regagding the scope and limitations of the present studye

This study is primarily iﬂtended to make a comprehensive
evaluation of the curriculum relevant to the whole of primary
educations Accordingly, as far as analysis of objectives, '
curriculum guide, and syllabi are concerned, all the five
standards pamely, classes I to V, and all £he subjects taught
in these classes have been taken up for evaluation. However,
with regard to evaluation of textbooks and teachers' handbooks,
two subjects namely, English and Religious Education are not
included. As such,~English is introduced as a subject of study
-only from the third standard, whereas all other subjects are
compulsorily studied from Std.I; Regarding Religious Education
actual implementation of iﬁstrﬁctqral programme involves a
complex arrangement as children belonging to different religions
in every class are to be imparted instruction with respect to
their own religion by teachers of respecékve religion. Thus,
there is no uniformity either in the content or in the organi-
satiod of instruction with regard to Relgious Educatione.
Further, an attempt by the investigator to analyse the
programmes in all the religions singlehandedly would appear
not only to be overembitious but also highly presumptuouse. It
is essentially for such reasons that analysis of English and
Religious education textbooks were kept out of the purview of

this studye.
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Again if the findings of the study regarding implemen-
tation of the curriculum should reflect the situation
characterising the wholé of Bangladesh, the ideal approach
would have been to study this aspect taking a representative
sample of schools épread over all parts of Bangladesh. This
would require taking a sample\pf schopis from améng 36165
primary schools located in 478 Thanas of the four Divisions
in Bangladesh. However, it can be easily seen that the
volume of work involved in such a large scale survey would
Place very high demands on human resources as well as time
and financesgs Therefore, it was congidered prudent to confine
the study of implementation of the curriculum only to the
schools located in the 130 Thanas of Dhaka Division. It is
needless to mention that the findings‘in this respect would
therefore be directly applicable only to schools of Phaka
Division, although they may hold some general relevance for
the schools in other parts of Bangladesh alsoe. This limitation
is also applicable with regard to the evaluation of aésessment
procedure and analysis of problems faced in the implementation

processe.
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