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CHAPTER V'

DATA ANALYSIS AND INTERPRETATIONS

5.0 Introduction

- This chapter deals with data analyses and their in-terpretatio’ns after the
implementation of the valtie ‘elariﬁcati_on’ strategies applying critical
pedagogy. The data have ‘been Aco}lilectedi through (i) observation of
students’ behaviouf in different situat_iens, ne'mely classroom, playground
and dufing‘ iﬁterVention ‘seésio'ns (ii) vﬁhstrtxctufed -interviews with
teachers and students, (iii) mtensxve Journal mamtamed by the students '

and (iv) anecdotal records mamtamed by the 1nvest1gator

The present study isa quahtatlve mterventlon study, its data consists of ,‘
two types, namely, quanmatlve and quahtatlve For the analysis of
quantitative data percentage analyms has been employed For the analysis
of the quahtatwe data ‘the researcher has employed content analysis
_ method. The data obtained for the study.have.-_been analyzed, interpreted
'and discussed with’refereh’ce to the reSeareh,vquestiOns stated in Chapter I. -
Studenfs of Junior‘jSecondafy‘ were el\yéi‘eief ' what is 'honesty and
.dishonesty but' had eon"sid‘efable difﬁcultyf in discriminating f‘be’tweer'l
' ~honesty and dlshonesty in a specific situation. Inablhty to discriminate
the value practlees by other people in a speelﬁc situation gave rise to

- value conflicts in the sample of subj,ect.‘ Many times students thought in
terms of‘ "'fi’ght/WrOng" or "‘good/bad"' when thei‘fl vahie’s were in
-opposmon Hence in the followmg dlscussxon the areas of value
conflicts of the sample have been presented as honesty / dlshonesty,

obedience / disobedience and so on.
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5.1 Research Quesfion No. 1

fWhat kind of value conﬂzcts are faced by the sample of

sub]ects ?

The value conﬂic"cs‘ among‘ ’theﬁ*sample- of subjects Wéré identified with -
the help of Focus Group Discussion. The followmg areas of value
conflicts/themes emerged from the focus group discussion: Dignity of
labour, Dls(nphne Honesty, Obedience, Frlendshlp, Loyalty, Justice,
Team spirit, Fellow feelmg, Study, Hygiénic living, Mutual help, Love,
.Dlsmphne Cleanliness, Equahty, Justlce Freedom, Happiness, Trust,

- Environment and Punctuality. .-

- From the above enlisted value ¢onﬂicts; the investigator selected six
conflicting values/themes. The Criterié applied fof the selection of
‘these value conflicts Were those value conflicts which were common to
'all the sample of subjects have been COHSIdSI‘Gd for the present study.
They were: 4 ‘

(D) Honesty/d1shonesty, (2) Obedlence/dlsobedlence (3) Dlscxphne/
Ind1301p11ne 4) Cooperatlon/ Non«cooperatxon (5) Interest/Lack of

Interest in study and (6) Punctuahty/Lack of Punctuahty

S | Value conflict: Honesty/l)lshonesty

5.1.1.1 Introductlon
Honesty is referred to as truthfulnesq Itisa quahty within an individual
that urges a person to be true to .onese_lf and to others. It is actualized by

the person’s ability to stand up for one’s convictions and commitment. It
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ennobles a person’s. character, establishes a person’s reputation as a
trustworthy individual and'_'brings respectability.

The following is the analysis and interprététions of data on value conflict
' experienced by the students on Honesty/ dishonesty prior to intervention -

programme have been tabulated in table 5.1 below.

Table - 5.1: Value conflict on Honest'y/Dishonésty.

Types of conflict Number of students | Number of students
! NHmD ino

Honesty/Dishonesty _- 926 26/74

Table 5.1 .presenté the pre intervention data of 35 students on 'vélue}»
" “conflicts- honesty/dish‘onesfy.; From “che-;abové table, it can be observed
that 9 students (26%) wanted to. beyﬁo‘nest. On the other hand 26 of them
B (74%) did not want to bé honest. ;Fhe hature of value conflicts for both
' grouptSv were similar. The nature of value conflicts as répbrted by the
‘students were:- (1) They felt disgustéd with the practices of dishonesty in
and around them, () Tt was difﬁcult;t()' : sﬁrvive for an honest person in
this part of the World, and (3) Why should they be honest when evefy .
one else is d’ishdnest? The ﬁétu‘re of Val'ué conflicts raised by the students
showed that the environm'ental factors played an important role in the

- perception as well as the behaviour of the students.

- 5.1.2 Value conflict: Obedience/ Disobedience

5.1.2.1 Introduction - |
- Obedience refers to b‘éing ready: to subject oneself to the commands, |
wishes and guidelines of othérs_. It trains one to rise above one’s personal

and individual wishes and desires for something nobler.
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The value conflicts experienc_ed'hy the students in the area of obedience
/disobedience ‘prio.r to -interveotion v'prog-ravmm‘e was obtained through
focus group discussion have been analyzed and, tehulated in table 5.2
‘below. | ' | ' - | |

Table- 5.2: Value conﬂlct on Obedlence /Disobedience

Types of conflict ‘ Number of students Number of students in %
Obedience/ T SB0 14786
Disobedience 3 s

"I’able 5.2 presents - the »pre-_inrervenfiorl davtéi‘h on value conflict
‘ obediénce’/disobedience }from the stiiderit The tahle 5.2 showed that 5
students (14%) wanted to. be obedrent whﬂe 30 students (86%) did not |
want to be obedient. The nature of value conﬂlcts as reported by them
-was similar for both the group. They reported that the school authorrtxes
" ‘were too hard on them They were treated hke small children. “We are

1ot kids, we do not like to be told always treat us like grown ups” were -
- some of their worries. Another factor that. gave rlse to value conflict was
atiributed to the teacher’s behavrour of favourrtlsm The teachers
favoured a few and negleeted and dld not care for others From thrs it can
be concluded that the authorrtanan ‘and favourrtlst behaviour of the
teachers as well_ as admlnlstratlon gave rise to value conﬂlcts among

‘students.

513 Value conﬂlct Dlsclplme/Indlsclplme o
'5.1.3.1 Introduction L
- Literally, dlsmphne means a mode 'of life irr accorda’nce with certain rules
' and regulatlons It also refers to a state of an individual’s orderly conduct
gamed through trammg in self-control and in obedxence to socially

approved standards of thoughts and aotlons
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The fdllow_ing is the analysis and interpretation of data obtained prior to
intervention programme‘ -through focus group discussion on value

conflicts- di'séipli‘né/ indiscipi‘ine is giveh in Table 5.3 below.

Table- 5.3: Value conflict on Discipline/ Indiscipline

| VTypes' of conflict - Number of students Numb’ér of students
o R ' lm%

- [Discipline/indiscipline | 728 |- 20/80

Table 5.3 presents the’l.pré—iﬁterveﬁtiOh pro‘gfamxin'e‘ data of students on
&iSciplihe/indisc{pliné reVealed'that out é}f 35, 7 students (20%) preferred
discipline. But the entire school environment made them to follow the
crowd.. 28 students 4(80%)" re;;orted that life 1n the school was too
'meéhanical. There were too many rules éﬁd_*fegulaﬁ-ons and dos and
donf’ts. Thil_s, it cari'bé concluded that rigid rules -ahdAregulétion.s without

" human touch gave rise to value conflicts on discipline/indiscipline.

* 5.1.4 Value conflict: Cooperation/ Noﬁ-cddpérafion ’
~ 5.1.4.1 Introduction A | o |
Cooperation is the ability to work well with others, keeping in mind that
all are working toward a-coﬁdm’on goal. It _iﬁvolvE:s pulling one’s own
. weight, p_lus pitching in;and helping ’whénevs‘r necessary. It requires

going out of the way to help others orxhelping when one is free.
“The following is the analysis and intérpretatiéhs of data' on value

conflicts- Cooperation/ Non—éoope_r‘étion reported by the students prior

to intervention.programme is given in Table 5.4 below.
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. Table 5 4: Value conﬂlct on Cooperatlon/ Non— cooperatlon

'Types of conﬂlct Number of students Number of students
R | m% :
-Cooperatron/Non'-_ e 8/27 R 23/77 :
coo'peration RS R ‘

‘Table 5.4 presents the pre mterventlon data. on cooperatlon/non- .: B

cooperatlon obtained through focus group drscussmn It revealed that 8

} students (23%) belongmg to the h1gher caste did’ not want to mix W1th

' the other forbad free mmghng w1th the rest in terms of goxng out of the

way to help others or helpmg when one is free On the other hand the;‘ -

rest of the class whlch constrtuted 27 (77%) felt segregated left out and

- pot respected They therefore, d1d not want to cooperate with the former

group‘ »

a jThus 1t can be concluded that lack of acceptance and feehng of berng

better than the other acted as bamers m the bahavxour of the students

5.1.5 Value conﬂlct Interest/ Laek of Interest in study
5.1.5. 1 Introductlon

‘Thrs value stands for love of knowledge of theoretlcal prmcrples -of ; any K "{;:_'

: act1v1ty, and the love for the drscovery of truth A man w1th knowledge e

~ values hard work in studxes develops hxs ablllty to ﬁnd new facts and

relationships, and is a seeker for knowledge

The followmg analysrs and mterpretatmn of data on Value conﬂlcts-

o Interest/Lack of Intérest in study reported by the students pmor to

_1nterventron programme is grven m Table 5.5 helow
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Table 5.5: Value COIlﬂICt on Interest/Lack of Interest in study

Types of conflict - | | Number of students “Number of students
o , : , - | in%

Interest/ Lack of In- - 629 ‘ 17_/83 o
terest in study R S P

Table' 5.5 presehts’ the pre i’nteryerr‘ti’o'rr progremme»data on interest/lack

~of mterest in study obtained through focus group dlscussmn shows that. .
jout of 35 students, 6 of them (17%) Were mterested in thetr studies. .
.But they said, “What is the pomt of studymg‘? We are niot gomg to geta |

_job on the ba51s of our stud1es‘7” Academlc quahﬁcauons mean very -

little or no value for seeklng JObS Of 34 students 29 (83%) had- no SRR

mterest for studies. They sald they were hot gomg to.get anythmg out-

- of. thexr studies. These days jobs y were- not glven on the basxs of merit
but” on the basxs of one ] afﬁmty towards a particular group The _'
students Vlewed education ‘as merely earmng a hvmg There: was af";__

clear mdlcatlon of lack of motlvatlon for study among them,

5.1.6 Value conflict: Punctualxty/Lack of Punctuality
5.1.6.1 Introduction SR |
The word punctuahty is orlglnated frorn a Latin Word punctuare whlch -
means the observance of the' appomted time (E. Charles, 1998). Thus 1t |

means ‘arriving and acting on time. Punctuahty also 1mphes obedience to

the authority of a person or law It is also deﬁned as ‘the art-of domg the '

nght thlng, at the right tlme

The followmg analysrs and 1nterpretat10n of data on value conﬂxcts- "

:punctuahty / lack of punctuahty reported by the students pnor tof .

_ intervention programme is gwen int Table- 5.6 below.
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' Table- 5.6: Value conflict on Punctuality/Laek of Punctuality

Types of conflict Nurnb-er':of students Number of students I
Punctuality/Lack  of | - 9126 26/74
Punctuality - :

Table—S 6 presents the pre mterventmn data on punctuahty/lack of ‘
punctuahty obtained through fecus group discussion. 26 out. of 35
students (74%) felt that coming to school on time was of no use. The
-students reported that they did not gam anythmg by working regularly on _
~ their home work’ and study Whlle 9 students (26%) wanted to be -
punctual but then there was no -use_of being punctual because, others too
come late or do not do their»wnr'l{'lon time. “A few of them who came 1ét'e |
no action were taken against them. So, | why to take extra trouble of
i coming to school on time:. Why to submrt homework on t1me‘?” The value
~conflict as reported’ by the students had an 1mpact of work culture of thé
school envxronment Students’ behav1our was influenced by what others:

 did or was done to others

5.2 Re‘search'Question Né.'zi'
How are the sample of sub]ects copmg wnh the value conﬂtcts .

-tlzat they Jacein thezr day to day life?
. The following is the analysis ‘ain"d interpretati'o'n of data 'on the ways in -
_ which the sample coped with their valué conﬂrets It was obtamed

through Focus Group Dlscussmn Persons frorn whom the subjects got | '

help is presented in table 5.7 below.
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Table -5.7: Persons from whom students got assis nce

Got help from No. of students
01. Father 10 .
02. | Mother 07 T
03. Teacher 05 14
04. Friends 09 26
05 Self help 02 6
06. Others(Elders/ Nelgh bours) 02 6

Data presented in table 5.7 indicates that out of 35 students constituting
the sample, 17 of them (28%) sought assistance from their parents for
resolving their value conflicts. Another 9 of them (26%) approached
their friends for resolving their value conflicts. Teachers were
approached for assistance by only 5 (14%) of them. 2 (6%) out of 35
relied on their judgement for arriving at a solution to their value
conflicts. Another 2 of them (6%) sought assistance from their

neighbours.

Thus, it can be concluded that 98 students (94%) totally depended on
parents, teachers, friends or neighbours for assistance for the solution
of their problems. Only 2 students (6%) reported to have taken

decision relying on their value judgement.

Having ascertained the persons from whom assistance for resolving
conflicts the sample group got, the investigator asked further questions
such as what kind/sort of help did they get? The data on the kind of
help the sample group got was obtained through Focus Group

Discussion is presented in table 5.8 below.
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Table- 5.8: Kmd of help the sample group got

RE?

Help sought

Klnd of help got

01

Parents

| 48% of the sarnple of subJects got help from |
‘their parents in the form of advice, dos and

‘don’ts, using appeals to morals, adherence to’

traditiOns ‘social norms and customs

02

Teachers

| 14% -of the sample of subjects got help m the |

form - of morahstrc talks,-  pointing ~ to

consequences and threatening actions.

03

Friends

26% of the sample of subjects got help form |

friends was 'mo‘stly fgr()up status, showing

| enthusiasm and suggestrons

04

Self

“,6% of the sample of subJects demded thelr
actions on the basis of moralistic talk recerved ’

- | from parents teachers and elders.

05

Others(Elders
& Neighbours).

6% of the sample of subjects got help form '

, »others in the form of advice, dos and don’ ts.

From the above table 5.8, it can be observed that the sample group got -

- assistance from different persons. 48% of th‘ev.sample of subjects got

help from parents. Assistance was given by the parents in the form of

advice, do’s and don’ts using appeals to morals adhererice to . -
g app

tradrtrons social norms and customs Usmg appeals to morals, refer to

as good boys/girls do not do this or that. It is appropriate to adhere fo -

the customs and traditions.. If you do not, then you are a bad boy/girl.‘

. Parental control meant- if you do not obey, then I’ll tell yourfathe‘r or

t/ice versa. 14% of them got ‘help from the teachers, in the form of
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moralistic talks, pointing to consequences and threatening actions.
Pointing to consequences by the teachers was like “if you do that you
will get hurt”. This type of help was based on the superstitious belief
and fright rather than reasons. Threatening actions ‘was like “T will

punish you if you violate or do not do as I tell you”.

' 26% students sought help from their friends mostly in the .form of
group status, showing enthusiasm and sﬁggestions. It was conforming
to what parents and teachers said. For example, because parents and
teachers said therefore we have to comply, we should not displease our
parents, if they come to knqw they will punish us. 6% students who
decided their courses of action Were aware of the expected behaviour

of the society and they judged and acted accordingly.
5.3 Research Question No.3

In what stage lof moral development do we find the

sample of subjects?

Test of moral judgement developed by R.C. Das (1991) was used as
tool for the pretest and post test for the experimental group. The
procedure recommended by R.C.Das (refer Appendix- C, D and E)

was used to analyze the pretest and posttest data.

The average stage value and Prihéipled Morality (P) score on pretest

and post is given in table 5.9 below.
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Table- 5.9: Average stage value and Principle score (P) on
Pretest and Posttest of students

Experimental Group
S.N. Pretest P Posttest P
-1 3.5 6 4.1 16
2 3.30 5 3.97 14
3 2.38 2 3.94 ) 17
4 3.63 11 -3.80 12
5 397 14 4 13
6 4.05 1 14 4.41 20
7 2.97 6 . 3.66 13
8 327 8 3.38 7
9 . 3.69 » 11 4.27 16
10 4.02 17 4.13 17
11 311 7 ' 347 9
12 4.05 15 4.47 22
13 3.13 6 4.36 _ 19
14 3.69 12 4,38 17
15 372 12 4.44 17
16 3.44 11 525 30
17 336 8 - , 3.6 9
18 3.44 5 4.27 13
19 3.58 13 3.6 A 8
20 3.61 9 3.97 18
21 4 ‘ 14 4.94 22
22 - 3.47 , 9 4.4 17
- 23 3.97 16 . 4.22 17
24 3.80 10 4.02 15
25 . 3.94 11 4.16 13
26 3.61 11 4.19 19
27 3.36 , 7 ' 3.55 111
28 3.41 7 4.30 15
29 394 16 4.16 17
30 336 - | 11 4.02 14
31 3.83 12 430 18
32 3.27 ) 8 394 13
33 3.58 10 . 3.66 10
34 3.25 : 8 4,1 16

Table 5.9 presents the pretest and posttest average stage value score

and Principled Morality Score (P) obtained by each student. The
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comparative average stage values and principled morality score
showed a definite measured pattern of stage vvalu'e. Prior to the
intervention programme,v the average stage value of 2 students out of
34 corresponded to stage 2. The average stage value of 4 students out
of 34 was stage 4. The average stage value of 38 students corresponded

to stage 3.

All the sample of sﬁbjects, after the intervention programme showed an
increase in the average stage value. 2 out of 34, whose average stage
value was stage 2, in the pre 'intervention programme increased to stage
3. The average stage value of 19 students increased from stage three to
stage four. The a\}erage stage value of 15 students remained in the
same stage as pre intervention progréfnme but there was an increase in

the average stage score in terms of points.

On the whole, the average stage value of the sample increased
significantly. The irierease in average stage value suggested that fhe
right behaviour of the students consisted in doing one’s duty, showing
respect for authority and maintaining the given social order. Thus, it
can be said that the intervention programme had an impact on the

sample of subjects.

The scores on the pretest and posttest on the experimental group have

o beenlpresented graphically in figure 5.1 below.
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Experimental Group

0 ! 2 3 4 5
Average Stage Value

Figure: 5.1 Average stage values on Pretest and Posttest of
students
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5.4 Research question no. 4

Is there any impact of the prepared Intervention
Programme in helping the sample in dealing with value

conflicts?

Data were collected from different tools like, Intensive Journal,
Anecdotal records, Participative Observation and Unstructured
Interviews' of teachers. The unstructured interview of teachers was
done in two phases; one prior to the intervention programme and the
other after the intervention progranime‘. Pre intervention and post
intervention programme data obtained through unstructured interviews

of teachers is given under each dimension of value conflicts.

The data were analyzed qualitatively following content analysis
method which enabled the investigator to gain insight into the ways of
dealing with the value conflicts by the sample of subjects. The data
obtained from different tools have been presented in the descriptive
form in a specific pattern. The pattern consisted of three columns,
namely area of value conflict, pre and post intervention. In the post
intervention column students’ learning has been presented in the

descriptive form.

5.4. 1 Obedience/Disobedience
The following is the analysis and int::rpretation of the data obtained
through different tools, namely, observation and unstructured

interviews of teachers.
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Table - 5.10: Pre-intervention and post-intervention data on obedience

disobedience in
and around us.

2. Why should
we be honest
when every one
is dishonest?

{/disobedience
Area of - | Pre-intervention - Post-intervention
value
conflict ,

' Analysis of data revealed the following:
-obe dienc | 1. We feel -5 Qut of 6 teachers reported the
e/disobe | disgusted to see | following areas of behavioural changes
dience | the practice of

in the students:

é) Homeworks were done regularly and
submitted on time without failure.
Inability to submit their homework,
students informed the concerned
teacher.

b) Respect for authority and teachers
had improved, and

¢). Students became more feceptive
towards school rules‘ and regulation. ‘
- The invest‘igator‘ observed total |
involvement of the students in co- |
curricular activities and peer group

learning. This indicated that mutual help

| and respect for each other in the class

significantly iinproved.

Analysis and interpretation of pre—intervention and post-intervention

data on obedience/disobedience from teachers is given in Table 5.11

below.
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~ Table—5.11: Pre intervention and post intervention data on obedience
’ . /disobedience based on unstructured interviews of teachers.

Obedience/ V. godd Good ] aVerage Poor | V. pdor ‘
diéobedience » | ' |
| Pre-intervention séofe B " | | ‘.2 3 1|
‘Post-intervention score | 2 | 3 ; 1 |

Table 5.11 presents the pre and p:ost’;intervention ‘programme data
" from teachers on obedience/disobedience. Prior to the intervention
programme, out of six, four -t,eac,he"rAs said that student’s behavior
‘toward obedience was poor'to'yery poor. Prior to intérventioh-, the
teacheré described students’ be'h‘avioi‘v as lack of respect for teachers
 and administration. They did not do their home works. The other two
teachers described the bahaviour of the students in the ‘area of -
_obedience as average. Post intefvention programme results as reported
B .'by the teachers showed a very positive change in the behaviour of the*
vs.tudents. Five teachers rated the behaviour of the students in the ared :
- of ‘obedience as good and very good. The teachers reported that the
- students had become regular in‘submitting their homework. Students
respect for rules and regulation had undergone changes. They had
become more receptive towérdsArules and regulations. The mutual
respect for each other in the class aé well as outside the class improved

significantly. Only one said it was average:

A comparative graphical preseﬁtation of pre intervention and post
" intervention data obtained through unstructured interviews of teachers
on value conflicts: obedie'nce/diSObé;dience is presented in figure 5.2

" below.
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Value Conflict: Obedience / Disobedience

V Good Good Average Poor V Poor

Figure 5.2

(Before and After the Intervention Programme)

5.4. 2 Cooperation/ Non- cooperation

The following is the analysis and interpretation of the data obtained
through different tools namely observation and unstructured interviews

of teachers.

Table- 5.12: Pre-intervention and post-intervention data on
cooperation/non-cooperation.

Area of Pre-intervention Post-intervention
value
conflict
The post intervention data

obtained through observation

showed cohesiveness and
Cooperation/

non-
cooperation - Each one was in- students.

fellow feeling among the

sensitive to others’ - Cooperation was observed in
feeling. the peer teaching in the
absence of any teacher in the

area of study.
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- Sharing of hotes, books and
helping each other became the
- The entire class | common feature.

lacked unity. - Studcnts started actively
| participating in the school
pfogramme. 14 represented the
| class in independence day
parade. 4 girls took part in the

cultural programme for same

occasion.

Analysis and interpretation of pre-intervention and post-intervention
data on cooperation/non-cooperation obtained from teachers is given
in Table 5.13 below.

Table- 5.13: Pre-intervention and post-intervention data on value
conflict: cooperation/non-cooperation based on unstructured

interviews of teachers.

ACooperation/nom V. good Good average | Poor V. poor
cooperation

Pre-intervention score ~ EE 2.
Post-intervention score |© 1 - 3 2

Table 5.13 presents the pre intervention and post intervention programme
data on value conflict- cooperation/non-cooperation.  Before the
intervention programme, five out of six teachers reported that
cooperation among the students was poor. There was no unity among

themselves. Whenever volunteers were asked, most often only a few -
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volunteered. The rest were either too shy or did not show any interest in
the group activity. While only one teacher who said that the cooperation
among the sample group was average. After the intervention programme
the same teachers were interviewed to ascertain the effects of the study.
Out of six teachers, two said that cooperation was average, while three
said it was good and the rest said that it was very good. The teachers
reported that the students were ever willing to help in the school
activities.

A comparative data on cooperation/non-cooperation obtained from

the teachers through unstructured interviews before and after the

intervention programme have been graphically presented in figure
5.3 below.

Figure 5.3

(Before and After the Intervention Programm)

5. 4. 3 Interest / Lack of Interest for study
The following is the analysis and interpretation of the data obtained
through different tools namely observation and unstructured interviews

of teachers.
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Table 5.14: Pre-intervention and post-intervention data obtained

.through observation on interest /lack of interest in study by the

investigator.
Area of value | Pre-intervention | Post-intervention
conflict

The post intervention data
Interest/lack of | - Only 5 were 'obtamed from different sources
interest in interested in study. | reveals that students were

study L . . .l
- 29 of them were taking interest in their studles.

not interested in | Their interests were observed in
study. the following areas:

| - All had made their time table
for study at home and it was
followed sincerely.

- In the absence of teacher each
one did his/her personal study,
home work and helped the
weaker one in their study.

- They became reguiér in
submitting their homework.

- Conducive atmosphere was
| created by decorating the
classrobm with poster and
appropriate quotations.

- Academic achievement of
students improved. 99% of

them were declared passed in

the Class VIII Board
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Examinations. (refer, apperidix—
I) Thus, it can be concluded that
students started taking interest
in their studies and study was

viewed for knowledge and not

for seeking job only.

A comparative data on interest/lack of interest in study before and after the
intervention programme obtained from teachers through unstructured

interviews is given in Table 5.15 below.

Table 5.15: Pre-intervention and post-intervention data on interest/lack

of interest in study based on unstructured interview of teachers.

Interest/Lack of | V. good | Good | average | Poor V. poor
Interest in study

Pre-intervention score 1 2 3
Post-intervention score 3 3

Table 5.15 presents the data obtained from teachers before and after
the intervention programme on the interest/lack of interest in study.
The data revealed that prior to the intervention programme students
‘were least interested in their study. Except one, all the others said that
the students were poor to very poor in their studies. Post intervention
programme data from the teachers, however, showed an entirely
different picture. Out of six, three teachers perceived students’ interest

in study as good and average respectively. It was reported that the

164



students were found trying their level best to excel in their studies

The students constantly approached teacher for help and guidance.

A comparative data on interest /lack of interest obtained from
teachers through unstructured interviews before and after the
intervention programme have been graphically presented in figure
5.4 below.

Fig. 5.4

(Before and After the Intervention Programme)

5.4.4 Discipline / Indiscipline

The following is the analysis and interpretation of Pre-intervention and
post-intervention data from teachers on discipline/indiscipline obtained

through observation and unstructured interviews.

165



Table- 5.16 Pre-intervention and post-intervention data on Discipline -

/Indiscipline
Area of | Pre-intervention Post-intervention
value
conflict .
1 The post intervention data
Discipline/In ‘ ' . :
discipline -The sample group | obtained  from  different

disregarded the rules

and " regulations of

| -the school.

- In the absence of

the teachers, studcnts
would bang the table,
sing and make fun

among themselves.

- At two occasion-

boys picked up a
quarrel and used

physical violence.

| sources showed that a gradual

realization from indiscipline

to respect for discipline was

| observed in the behaviour of

the students. This is evident
from the following facts:- that
- School attendance improved.
- Noisy classroom scene in the
absence of teachers stopped.

- The average stage value of

56% students indicated that

students followed school rules

and regulations.

-Incident of verbal fight as’

well as physical fight among

boys was not reported.

‘A comparative data on discipline /indiscipline before and after the
intervention programme obtained from teachers through unstructured

interviews is given in Table 5.17 below.
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Table- 5.17 Pre-intervention and post-intervention data on disci-

- pline/indiscipline based on unstructured interview from teachers.

disc_ipline/indisciplinc V. good| Good | average | Poor | V. poor

Pre-intervention score | 2 3 1

Post-intervention score | 2 | 3 1

‘Table 5.18 presénts the Pre-intervention and post iﬁtervention data
obtained from teachers through unstructured interviews. From the pre
intervention programme data, it was observed that out of 6 teachers,
three said that discipline was poor, while 1 said very poor. Only two
said that discipline was average. The post intervention programme
revealed that over all discipline had improved. Two of them said that
at present discipline was very good. Other teachers repofted that
students were well behaved and well mannered in the classroom and

in the school.

A comparative data obtained from the teachers before and after the
intervention programme on discipline/indiscipline is given in figure
5.5 below. '
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Value Conflict: Discipline / Indisciplne

V Good Good Average

Poor V Poor

Figure 5.5

(Before and After the Intervention Programme)

5.4.5 Honesty/Dishonesty

The following is the analysis and interpretation of data obtained on

honesty/dishonesty through different tools namely observation and

unstructured interviews of teachers.

Table - 5.18: Pre-intervention and post-intervention data on honesty

/dishonesty
Area of Pre-intervention
value
conflict
Honesty/Dis
honesty

We feel disgusted to
see dishonesty in
and around us.

Why should we be
honest when every
one else is
dishonest?
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Post-intervention

The post intervention data obtained
from different sources revealed that

-Students were honest in their given
tasks such as home work, and
following of the time table made by
themselves.
- Students maintained attendance
registered honestly and sincerely. In

case of any tampering of attendance



was brought to the notice of the class
teacher.

- Students owned up their mistakes.
On two occasions students broke the
furniture and it was repofted to the
Headmistress of the school.

-Use of unfair means during
examinations reduced.

| - Forging of parents’ signature forged

in case of being absent was not

reported.

Analysis and interpretation of data obtained from the teachers before
and after the intervention programme through unstructured interviews

is presented in Table 5.19 below.

Table - 5.19: Pre-intervention and post-intervention data based on

unstructured interviews on honés’ty/dishonesty from teachers

Honesty/dishbnesty V. good Good Average Poor | V. poor

Pre-intervention score - 2 3 1

Post—intérVention score 1 3 2

As the figure shows, prior to the intervention programme, the 'teachers
perceived the sample of students as poor to very poor in the area of
honesty. Half of the teachers said that students were dishonest in their
school works, they were not sincere in their given tasks. Only two

rated the honesty of the students as average. The post intervention
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programme data by the teacher showed that there was a significant
change in the behaviour of the students. Of the six, four teachers said
that students were found to be honest in their given responsibilities
such as maintaining the attendance registered and doing their home

work sincerely. Two teachers rated students’ honesty as average.

A comparative data obtained from the teachers before and after the
intervention programme on honesty/dishonesty have been graphically

presented in figure 5.6 below.

Figure 5.6

(Before and After the Intervention Programme)

5.4.6 Punctuality/ Lack of Punctuality

The following is the analysis and interpretation of Pre-intervention
and post-intervention data obtained from teachers on punctuality/lack
of punctuality through different tools namely, observation and

unstructured interviews .
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Table: 5.20. Pre-intervention and post-intervention data on

Punctuality/Lack of Punctuality.

Area of value | Pre-intervention Post-intervention
conflict '

The data obtained from-

Punctuality/ different sources revealed

Lack of ‘ ‘ that
Punctuality e ’
- Students were |- The majority of the students

very lethargic to | became more active and

school activities. regular in their studies, and
- They  were |co-curricular activities.
irregular in | Participation "~ in  school
submitting  their | activities significantly
home work. increased.

- Given tasks like home
assignments - submitted on
time. |

- Coming to school on tinie
| improved. |

- Habitual returning ~Thé habit of returning home
home late after the | late after the class were not

class was common. | reported.

Analysis and interpretation of data obtained through unstructured
interviews of teachers before and after the intervention programme is

‘présented in Table-5.21 be_low.

171



‘Table- 5.21: Pre-intervention and post-intervention data on punctuality

/lack of punctuality based on unstructured interviews of teachers

Punctuality/lack of V. good| Good | average | Poor |V.poor
punctuality :

Pre-intervention scko,re 1 2 2 1

Post-intervention score | 1 2 [ 2 1

Table 521 presents the. data obtained from teachers through
unstructured interview on punctuality/lack of punctuality. It shows
that pre and post intervention data differed to a great extent from each
- other. Before the intervention programme, two teachers rated
punctuality as average and one said it was good. The rest of them rated
as poor and very . poor respectively. Prior to the intervention
programme, students were very Iethafgic to school activities. They

were irregular in sﬁbmitting their home work.

The effects of the intervention programme were observed in their
rating. Two teachers rated punctuality of students as average and
.good. Only one rated as very good. Ant)the: one said that students still
lacked punctuality. 5 out of six teachers reported that the students
became more active in the school activities. The students completed

the given task well on time.
A comparative data obtained from the teachers before and after the

intervention programme on punctuality/ lack of punctuality is .

presented graphically in figure 5.7 below.
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(Before and After the Intervention Programme)

From the observations made by the investigator and the teachers, it
was observed that value clarification strategy using Critical Pedagogy
enabled the students to clarify their value conflicts. The students were
found to rise above their likes and dislikes in the area of six dimension
of value conflicts. It was also observed that the students stopped
blaming their behaviour on other’s behaviour. Hence, it can be said
that the intervention programme was found to be effective to clarify

and deal with the value conflicts of the sample of students.

5.5 Research Question No. 5

Will there be any benefits ofthe prepared intervention programme

on the sample ofsubjects?
Data collected from the Intensive Journal, Anecdotal Records and

Participative Observation were analyzed to assess the benefits of

learning value clarification strategies for the sample of subjects. The
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following were the benefits of learning value clarification strategies by

the students.

5.5.1. Reason out and behave éppropriately in different situation

The reasoning ability of the sample showed significant changeé in
behaviour of the students in six areas of value conflicts under study. A
comparative study of the pretest and posttest scores has been presented
in Table 5.9 on page 154. From the table, it can be seen that the index
of reason out and behave appropriately in different situations showed
an upward movement in the stage value of the entire sample. The
average stage value of 19 students (56%) who were in stage 3, have
moved on to the fourth stage. According to Kohlberg theory of moral
stages of development, stage 4 refers to an orientation toward
authority, fixed rules and maintenance of the social order. Right
behaviour consists of doing one’s duty, showing respect for authority

and maintaining the given social order of its own sake.

In the area of study, the entire class (100%) decided to create a
conducive classroom atmosphere by decorating the classroom with
posters, quotatidns of important personalities etc. Each had made
his/her bwn time table for study. Academic achievement improved
(refer, Appendix-I). Students showed respect toward their teachers and
observed rules and regulations of the school. In the absence of the

teacher, peer tutoring was practiced by the students.

5.5. 2. Respecting needs of self as well as those of others
Prior to the intervention programme, a small groups of students
exercised authority to control over the others. As a result, the later felt

let —down and lacked respect from the former. This had created
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resentment among the students in the clasé. Post intervention data |
obtained through observation revealed that the entire class ‘Was
united. There prevailed a cordial and fﬁendly relation among the
'sampie group. Cooperation was observed in their p'eér learning, co-
curricular activities, espec'ially‘preparation for 15 August celebration
2005. In the class those who faired bc'ttér in studies extended their
help to the weaker ones in their studies. Sharing of books and class

notes became common practices.

Thus, it can be- concluded that it is the. organized intervention
programme in the classroom that enabled the sample of subjects to .
rise above their likes and dislike and grow towards cooperation and

mutual respect.

5.5.3. Students learnt to respect rules and regulation in school and
at home. | ‘ |
The post intervention data showed that the students learnt to respect -
rulcs and regulations in schools and at hdme. Analysis of data obtained
through- unstructured interviews and ‘obsiervation revealed that 29
students (80%) who viewed rules and re‘gulétion as forceful imposition
upon them began to undcrsténd the impbrtance of norms in théir_ life.
“They .un_derstood as a means to achieve goals set by the school. 15
students (44%) reported that, “group aétiyiti_es have helped them to
understand how each one’s behaviour had affected others and also the

work™.

A bomparative analjzsis of the Principle morality score of pre. and
poéttest (Table 5.9, page 154) indicated that principle morality score of
30 out of 34 students - inéreased sigﬁiﬁcantly. According to this.
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principlés, right action is defined in terms of general individual rights
and standard which have been critically examined and agreed upon by
the whole society. Hence, it can be concluded that after the
‘intervention programme students had become more receptive to school
rules and regulations. The ihvestigator observed that the instructions
given by the teachers to the studénts' were followed in right spirit with

reverence.

5.5.4. Self managemént skills |

Another assumption with which the investigator had approached the
present study was to study whether the intervention programme would.
facilitate the students to gain self management skill. The analysis of
data obtained from intensive journal showed that 30 students (88%)
‘had learnt “to analyze and examine information and experience in
objective manner and not.carried awéy by the behaviour of people”.
The usual blame that teachers did not teachiﬁroperly stopped when the
students started teaching and helping each other. Thus, a shift from
total dependence on teacher for learning to self reliance gradually had
emerged among the students, making the process of learning a joyful
experience. Thus, it can be concluded that the present study had its
impact in enabling students with abilities to analyze issues critically

- which enabled them deal with value conflicts in their day to day life.

5.6 Conclusion
In this chapter, the data collected through various tools were of two
types namely, quantitative and qualitative. The quantitative data were
analyzed numerically and qualitétivély according to the research

questions. A detail discussion of the results is presented in chapter V1.
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