CHAPTER w» IX

REVIEW OF RELATED LITLRATUKE

Since thore are varydng intcrpretaotionas for the tem
‘Soneformal BEducation®s o wido speecturm of stadics are
available gll over the world, Oince the concept of NFE
entercd the Indian scene only in 1970%s 4t has a hiotory of
less thon a decade in our cowntry, Thio ig the reapon that
rascarchers have been concantyating tholr attention in this
emerging area only of lato. In thiso roview, only those studias
conducted in Indla rcoloting to the age=group S-14, have been
roported by tha researchor gince his prosent study is ane

such sindlar affort.

2.1 The Context of Honefornal Eduestion Programmes dn India o

VFE programmes relating o the agoegroup 9«14 wore
esoontially prompted by the findinge regavding formal educotion
partdaularly with roferonce to tho problom of wagtage and
stagnation. Thus it is anpropricte to givo an over viow of
studies rolated to wastade and staonaticn in the forual scheme
which actually provided tho coptaxt for the operatdon of NIE
progrommes. Tho problaoms of wastooe, gstagnation ond deopecud
have baen piudied in almost all states of Indla. Since the

Tegearches on the problems of wastage, stagnation and dropeoud



are substntial and cover aimost all paortg of the country, the
fiadlngs are congsidorably roprescntative of thoe Indian

population,

SelaEa, Surgeon (1988) conducted o study on wastage ond
gtamation., It was found that povegty, cagte, poor cdwcetional
hackground of parents, poor quallty of tocching, faulty
adnission policy, death of porants, undemouricshnent, mental
rodardation vore gome of ¢he reasons £or wastage and stagnas
tion. The study algo roported thot arade I had the highest

porcentage of wastage leee, 31,0 por cente

Pratap ot al {(1970) oboerved thot there wag highest
abygenteodgn in the months of Jonvary, februorye. 2pril and
Cetcher «iiich codncided with agricultural operations, fostivol
celehrationg and marriage ponconge The study alse rovealed
that Governmont Schoeols shoyod the highost percentage of

WA LaiGe

Durcow of ¥oonomics ond statistice, Andra Pradesh (1970)
conductad g study which ondorsed the flndings of Pratap &t ale
Sarkar {(1980) invostiyoted the reasons for childrmm o JdLop=otite
It was found that school environmment did not contribute 0 the
rate of Jdropecute, PAllal, Denjcaln ond bNadr (1980) grrived at
similay conclusiconge Thelr study revealed that the incidonce
of dropecut is mere oswong SC/5T ond othor bookward communitics,
It was algo found thot large size fomily alse exorts dts

influence on tho Qropeout rabo,
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Kasinath (1980) found thoat the incidenca of nop~caroliment,
non-attendonee ond drop=out is grestor in roral gregs then in
urbhan agreags. (g study aleo revealed that the ghitracting and
holding povcr of poorly couipped schools with poor school
climate 16 much lege thon that of gohools which are betker
endowved with these facllitios.

Vathsala (1981) identified drop=cuts as hoving 10w
acceptmes and achlevenont, She found thaot they have a
neurotic predisposliticn. Fotontial duopeouls wore more in
ruzal schodls than in urban schoolg, The poronty of potential

Arope-outs vore indiZferont to education,

Haik (1981) concducted a survey relatimg’ﬁo ohildeen
in the age-group G-14, Tho survey revealed the eouses as to
why cach non=attending child was not coble €0 receive education
and to idontify mcagurces needed &0 énoble him %0 attond school,
either on o fuli-time formal basis O0r on a portetime nonw{omel

baslae

Nayontara (31981) found that drop=oud rate is more
omong glxis than buys. Tha drop-sut rate in 1ilitorate
famillos wag more than thot in litorate foniliea. Gupta (10832)
cama cut with the obscrvaticn that vicinity of children 4o

ochoolg 1g a favourable £a¢tor O chack the drop-cut rats,.



an evorall anolysis of the chove studios raveals
thet thore are goveral recgong £5r wastadgss stagmadion ang
drop=cut in onr country. The reasons are irrelevont
cuzricula, faulty mothods of teaching, poor cconomic hacke
ground, mental ratardation, poor hoalth otes Than we £ind
that thoe aguses of wastaoe and stagnation, as the above
atudico have revealed, are oelthar economic, sooial or

ingtitationale

The oloming rate of wastage and shognation, as
rovealed by the zbove studios, has necescltated he formilae
tion of noneionanl oducation progromnes for children of the
agoegroup S-l4, The schooln in the formal set up alone cannot
cover all childran who are left out of the cducational zot Up.
The noneformal a&acatiézz programmnes have to supploment the
fomal get up in the glgantice Sask of universasllsing clementney
education. This 4o the roason ag to vhy KYE prograwmes have
come €0 stay in our countey particularly in the context of

universalization of slanentary odudnticn,

268 Research and Revelopmeribol Activitics Rolated 40

NFE Progrommes $

Ag dlscuaszed in Chaptor-l, the inveotiqator has
identified the different dmongiong in his stady as
(1) organisction and functioning of none-formal oducation
cantres, (2) CQurricular matorials folloued in the NFE centros,

(2) Tenching=lesrning processes adopted in the NFE sentroa,
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and (4) Effcctivencss 2f tha LIPS prosraame in terms of
learnors® achiovemont and peroeptions. An attampt is made
here to preasont the rescarch ptudles conducted in the area

af NFE undgr tho saee hends mentioned abowe,

2eZad Orgonisation and E‘ancti@ning a

Saraswathi {(1979) made a cavcestudy 0f a noneformal
educoticn centre ot Thamaralpadl in Tanilnode, The clionteole
covered children of the ago-group 6«14 o She studied the prow
bable reasuns for motivaetion of the pupils atetending the
HPL contro, She also anolysed the programae in temms of the
sugoestions givan for motivation and identificd the possible
raagons for motivation in tho contre. It was found that an
atmosphero to receive the eduastional programme was created
at the centre, The stody indicated thot the programmg was
opon and floudble in Semo of timmmh@émmﬁdeaming apericneaes

]

provided,

Ingion Inotituto of Sducation, Fune (Yalk, 1979)
conduated on action researeh project for universalization of
primary education for cut-ofeschool children, A houschold
survoy investigotod the sucnoric and oeducational statas of the
fzmiliog in the project areas and identified 1llisercte ond
éemi—lica;ate cuteofegchool ¢hiidron. The projoct envisaged
to organdsze a systom of plonning, monitoring and supervision

of partetime primary cdeation in collaboration with the
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community, utilising locsl rescurces to the extent possible,
Classes were held botween 7 and 10 pem, and in moat of the
casas the local commnity took the responsibility of lighting
arrangements, Teachers waere Jdrawn from within the coomunity
8o that they could collaborate with the local community in
organising the activities of the NFE centras The classes

were provided with rentefras accommodation by the comemnity

in achool gooms, private housas, temples, panchayat offices,
cowesheds and similar structures. Each class was supplied
with a amall lightwweight hlsckdoard which the teacher could
take from gromp t¢ group, A folding flannelegraph of double
foolscape aize, with pockats for holding language and numeracy
materiale was supplisd to ench NFE centre. A set of hardboard
cuteouts of all the letters of the alphabet, vowal signs and
numerals could also be used with the flannel graph, if the
situation demonded. A Canvas bag was designed to carry the
blackboard and all othor teachinge~leasrning esuipment, Teachinge
leaxning matarials such as primers, readers, slates and slate
pancils wers supplied to‘aaah NFE centre well within time so
that instruction would not sutfer,

Sjatha (1960) investigated into the constraints on
sducation of the lellore District yanadis v&th a2 vieaw to
suggest somd strategies of none-formal education, She traced the
historical Gevelopment and the existing facilities of education
for yanpdia. She also studied tho enrolment pattern among the



yanadi childeen of tho ageegroup 6-11l and probed into the
axtent of obsentealsm, wastoge and stagnation. It was found
thnt the rate of drop-out wag very high among girlg and in

wad villagen.

Sivarajon (1982) conducted s study porteining to the
£acilities ond constraints in providing non-formal educgtion
for Harijmmsz. He tried 0 £ind cut the extent of interest in
aefucation anong Hardjomng, He studied the nature of Harljen
familieg, their environmaﬁé and the naoture of their involvensnt
in education, Hs also tried to locate the reagong for the
high rote of dropeont among Harijan students. The study
ravealed that insppropriate home conditdon and lack of
motivation were two magar factors affecting the education of
Harijans. YThe major reasons attributed to the phomonenon
of dropping ocut weret looking after the younger ong in the
family, helping parents in house hold affairs and evonomic

back  ard.nabss

A reviow of the foregolng studies shows that researchors
have concentrated upon verious facotors of organlsation and
functioning such ag establicshment of HPFE centreg, time and
duration, physical focilities, timely supply of teachinge
learning matoriale etee Some studies have glso concentrated
upon the enrolment pattorn and the motivationnd £actors in
regpect of chlldren attending the NFE centres. Some studies
have 2lgo come out with the cbgervetion that the couses of
heavy dropeout are tha poverty of parents, illiteracy among

tham and other socizl problems.



2e 242 Curriculor laterdals ¢

Cne pilot preject widely known as Dinmdadhaz prejceot
was taken up by NCERT in nine villages of Nainital district
in Uttar Pradesh (Rowat ond Gupta, 1974). Thore vere 68
dropw=cuts in Bhuniadhar village, It was thought that the
children should be glven some fundamental koowiedge in
lanquage, arithnetdc, envircnmental studics dncluding science
angd soclal scicnces, art, workesompesrisnca and health education
and acccrﬁing;y matexials were propareds The materiols
thus preparad were used at the BFE centre for insgtrucidonal
purposes and it was found that the result in the children's
progress was narveloug, By and large, 1t was noticed that
thig project was insgtrumental in bringing a change in the
leorning pulsudts of childran, The credit of making this
pLOQUamme & gucCass, as roported by the project personnel,
should go to the active participsation and help rendered by

the communliy as & whola.

Chnickermane (1979) doveloped a scheme for elementary
non=formal education for oub of school children, after an
analysls of contont and its cxgaﬁisatian for achieving a
certain level of acadenic standard in elanentary non=formal
education gentres. He developed matorisls including a fow
curricular inputs in order to gear up the level of acadenic
standard in elementary noneforwmal education mentres, It wos

found thot univargalization conld be achioved through parteiine



education for cut of school childreny part~time education
should be of three categories, one catering to the

majority who dropped out hefore closs IV, the second

being general education for those who laft after class IV
put would be going in for secondary sducation, and the third
beinyg vocational education for those who left after class IV,
who desire to take up 2 wocation.

Baik (1979) developed an activity-based curriculum
for cut-nfeachool children and tried the sane in the none
formal eMucation centres, A unit analysis of tha prescribed
governmeat curriculum was done figxst and than sultsble units
for the part-time classes wvsre inciuded, lHistory, geography,
and sclience merged into one another as integratsd knowledge
of lmman envionment, natural phencmens, and human atfaire.
Study of language and mathematics was related to rutal
pupils'® day~tosday life. Command on lsnguage, numegacy and
resgoning was the major aim, Activities were orgsnised on
Independance Day, Republic bay and Gandhi Jayenthi which gave
a feedback to the curricular inputs, Attemt was made to use
primers snd readers in order to take the pupilas from femiliar
language and content towards the comprehension of tha standard
language of the region and unfamiliar materisl. Spscially
prepired seta of supplementary reading materiasls ware also
liberally provide new types teachingelearning nmaterials relevant
to the learning situation.
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Tha UHICSE alded projoct on Comprehensive Access €O
Primary Education (CAHPE) talten up by NCERT (1979) is s new
venture not only because 1t is for those children who
remained neglected go far. but also becauge it follous a new
strategy and appreoach, A gttenpt has been made in thls
project €0 reach out to tho cuteofeschool children and educate
them, wheorever they are, without making 1¢ obligatory £or them
to come £ schools. There ise, hovever, provision for them o
came back to schools, Lf tbeg?%esiraa The loesmming moterdaly
for these children are not ddscipline = griented Boxt-books,
ut consist of short duretion tenching modulos based on thalr
speciflc nesds and problemss The leorning materials are
aimed more at imoroving their cuality of life rathoer than
teaching them the three R'ss Four prineciples are kept in view
while developing the curriculum for this projecte Thoy are
ralevance, flexibility, logal specdficity and soclially usciul
productive work and social services. The major eongiderotion of
the projoct is for leagnerg from the dlpedvantaged populaticn,
glrls snd learners from scheduled castem, scheduled tribes

and backward clasgses belonging to the age=grfoup Geld,

Sharime (1000) develeped an effective model of noneformal
aducation for rural devolopments HMe tried to relate noneformal,
formal and Informal edneaticn in the pural context, Five BPE
fmeilitatorg and flve administrators were consldered for data

collection, For afministratiocn of cquesticonpaires, fortythree
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dropecuts and ninetecn childéren onrolled for schooling uere
selected, It uvag found that che involvenat of teachersg,

gome HEFE gtudents wd communidty workers in cuzciculuam
plonning and materiol development goducad tho doop-ont rate

in the cmtres, & systans model devaloped during the @ra&nmg
progrepme was offective in Jdeveloping understanding of the

HIE toaschiers and the progronimeds

Mallick (138&) developed learning materials on the
principles of progromaicd learning for non-fnrmal educatien
of girls in rural areas in the agewgeroup lleld portaining o
haalth oducetions 1t was found that the try-out of the tonce
slide programae on 1l to 14 year old girls was o viable meshs
of teaching i1llitorates without the ageslstahco of a teacheal.
The gtudy also rovealed that tapoe=glide prasantation made the

loggon intoresting ond proved more useful in large classes.

An overall onalysis of the studies mentioned zhove
Indicates that there s anphasis on the life-cupeorionces of
pupdls and funetlonal lmevledge in the currdcular matericls
developed and trisd by tho resesrchors. Some studleg haeve
tricd te develop materials which con bridoe the gap betuean
formal and noneformal get up s that pupils could switch over
o tho fornal syshkamn, 1f they so desire, Thore are some
studies uvhich have attempted to daveleop an adtivitysoriaied
curriculum go that dlfficule concepts relataed o acicnce and

aritometlc coculd be mada conorete, By and large, 4% con bo
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infarzad that the above studics have made o headuay in
preparing and trying out ndy curricular materials in o

meaningful vave

2623 ToachingeLoarning Processcs 8

Chichermone (1964} conducted on experinontal study
pertaining o teaching in single-taachor schoolss In the
exporimental group, he ddvided che ontire atadenic work into
e parts = clasaes and houses. Classes were meant for
ingtruction and housos for activities. In the eontxel group,
the classes vere caught dn tho usual and traditiznal lines.
Studants® progress uas oosessed porlodically. The study
revealed that the new epperimental method yielded bettor

rogults than the traditional mothods '

Saraswathl (1979) conducted a casoe-study of a NEE
centre in Pandlnadae a8 part of the study, she gtudied tho
tesohing-learning procegses adepted in the IIVE contra, It waz
found that thoe above procegses were related to the lifeesyporicnces
of pupils. The study revegled that the environoental approsch
vialded better regults as compared to the other traditional
mothodss  She also came out with the obsegvetion thot the
tenching-leamning processes shoald rolate to the local needs

af chilas 2ile

Naik (1979) pdoptsd scme dynomic methods of teoching

in the action roscsrceh projzet confucted by the Inddan Institute



of Bducation, Pune, She comce out with the cbhscrvetion thab
group methods promote congeninl teacherspupll relationa, The
teachor cen mowe from group €0 group for observing and
oulding each pupil and porsonal contactz can be well estobllished,
Attompt was made to introduweo the process of intaractlon omong
the puplls themoelves in coch group. This type of dlscussicon
helped puplls to learn things boetter, The teachexn, however,
was the adlmowicdged guide and rofree of the clags. Hg £or
as ovaluotion ig concerned, in addition to daily evaluotion
of cunllegchievement Guring group work, the project evolvsed 3
steass-{rea dovice of pordodical gvaluation in vhich the
pupils' progross idn each area of leasrning could be assessed
in a2 relgxed, nonecxamination atmogphere, It was a Glstinot
fenture of thig pgoject that noe nRomoevork wag givan to ‘the
learners. 5411 thelr npote books ware depooited in the cantre
itsels andl a fow independent study poriods yesre 50 arranged
that puplls oculd do the additional work by woy of axercises

in the NPE centre its2l £,

argal (1980) colliected information £rom noaw-formal
cdacatdon centrces run by Covernment Basic Training Institutos
of Dhopal Divislion ¢o test the effoctiveness of a few methods
of teaching, A survey cuestionnolre was prepared o hknow the
views of ond suggesticns from teachors, studentg, porents and
officera of the desprtmont of cducatich related to NFE cantros.
It was found that most of the teoschors uvsed questionegnswer
tochnicug. Some teschors used denonstraticon oand Dlay-way

methods, Vory fow paronts encpired about the progross of ohildran,
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Shazme (1980), while doveloping a model of noneformal
education for rural dovelgpmont, tried to ovolve instructionsl
mothodologiea and a battery aﬂi avaluative tools for avaluaticn
of noneformnal edmecation, e found that a majority of teachoers
needed orientation in tesching methodology and individualised
ingtouction. A gystans model developed duving tho training
programme wan effactive in developing uwnderstanding of the

HFEZ teaoh®r and tho plograimess

A revicw 0f the foregoing stadles ghows that the
traddtional methods of teaching do not work in the NFE gentres
since the nature of the clientele is entirvely dlfferent. Tha
above studies have elther teied group methods or educntion
through work activitics, These studics bhavo alegd rocunmended
for sudtable evaluative techbnicques in nonefomnal educaticne
We also get a clue that there should be g feadback from evaluie
tion to the texching process o that tho UFE teachor could try

modd fied teaching technicuas from time 0 time,

Ze 208 Effectlvencss &

Dhumiadhar Project takon up by tho N,C,E.Re T, New Delhi in
Uttar Pradesh, Rawat, (1979) attompted 40 take core of drop=cuts,
which, in the opinion ¢of the community mahors, was &uc o
aducation not being related with neoeds ©f lifee The comunity
participation and help rendered by the commanity went a longway

in motlvating paronts to send thodrx children who had dropped



<.

ont corlior freom thoe school &6 come 40 the centre. It wos
noticed thet c¢hilldren acouired o very good functionad

nowledge after they attondad the NIFE centroess

Indion Institnte of Bduention, Pune (Haik, 1979)
conductod an action research projceet for universolization
of Eleaentary education for outeof school childron, Skills of
goiemtific enculry, co-oporation, and problanesolving verce
transiad btads, In this project, simpllcity and thrife,
co=opcration instead of competition, sclf-gotomm ond gelfe
relisnce along with social gensitivity and gelfegovermmant
by congensus, were cuphasised as traditional valucs anbedded
in the Indian culturc, The project, in £act, identified
within the loarners' voreunitles, noneprofessicnal teschex's
and this not only ostoblished good cultirel rapport hetween
teachers and lemmnaors bout niilisod and developed the

educated regources of the communitye

Karnataka took 3 radlen] step in thoe £ield of primary
education with the intreduction of the Ungraded School Systan o
é. unigue owperiment in glasses  ofucation (LSEAY, 1902).
Danically designed to agid the slow loarner, the ung&aded
gyetem vhich vae introduced in just three gchools purely on
on experdmentol basls by the D.S,L,R.Tee Bangalore way back
in 1974, ga:&n@&;ilat of momentum and at present, the scheme 48
in opegaticon dn 119 schools covering 211 dlotrices of

Rarpataka Sitolos



The naln features of tho schane oraes

.
b I Thore will be no gradas or ¢lasses in the schoolo.
e Bvery studeont will be given self-lnamning lossong,
3s Bvory student will b glven a2ll encouragenmnt to sce

that he leasns and progressos according to his akdlity
and speed of learning.

da The lcoarning atmogpheroe wald alse aktract the ohdldren
that thoy would otitend the classes without ohsenting
thensel vose.

Be Yackward childron w11l be glvon the uthost core.

Individeal attontion, oncourageaemt and help for laarnings

Ge The tendonoy on the part of tho student to drop=out is
eheoked,
7e Thore vill be no annusl exgndnations ot the end of the

year and as such, foor of falluze io eliminatad.

An evaluation of the ungradsd school systom project in
Karnotaka State has Indlcoted s phenomenal improvemant in the
attendance of children, with no student dvopping out of scheold
This is tho roeson vhy this schoma becaome popular. Slnee the
schools vere started only in the selectad hogkuard rural
areas in the waricus districts of Harnataka State, the mxol
people sere benefited very meche Government also took steps to
sce that tho teschers in the ungraded systom are not transferrod

to other achools,
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in Madhya Pradesh, the lorgest stato in our country
from the peint of physical size, lot of work has boeen done in
the fiecld of KFE, They have introcdueed a mudel also vbich is
known a8 HMadhya Pradosh Model wese e 1975 (SCERY, 1975}
The cbjcctives of this programme aves (1) To make primary
acgtion avalloble to such childran of ageegroup 9=14 tho
nover went o schools, (2) To enable such students to complete

primory education vhe dropped cut before completing the stadce

Tho maln characteristics of this progrowe age as

follouss

1. To make it possible for the dropeouts 4o cover the
fiwe yeors, primary othge In twn years.

2e To arronge sehooling in such a way thot carning end
lesrning may go hand in hande

3 To enchle these studants &0 get into the waln gtzeom
of efucation, if thoy so desire.

4o There is complete freedom to Bold claoses abt any place
and at any time suitoble and convenient to the students,

Se There iz no classoystom,
Seo Thore is no anoual exsmination but ocnly in-buile
avaluaticn,

Several steps were taken during the siuth plon periocd
for the univorsalisation of elowentary edacation, particulsrly
after the vorking group on Univergaligation OF Elenentary
Education submittod its zeport in Sopbember, 1977, ne of these
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steps was the introduction Of nonsformal education (NFE)
project by the HCERT at the instance of the ministry of
sducation in June, 1978, Consequant upon the responaibility
glven to the NCERT, experimental BFE prograsmes were lsunched
throughout the country (NCERT, 1982), Staps were taken to
start NFE centres by the NCERT in the four regions of the
country through the four R(C.E.*s and the fleld officess

thay were asked to start 1D centras, on an average, in each
state of their respective reglons. The project attempted to
bring about improvement :tn the quality of life of the children
and algo enable them tO enter the main stream of etucation,
wherever possible, As the project was of experimental naturs,
it was deacided by the NCERT githor to closs doun theas centres
or hand thase over to the states from June, 1982 onwaxde.

Gupta, Grewal and Rajput (1981) conductad a survey
of environmental awarensss swong children of rural snd urban
areas of none-formal education contres, Thay found that the
differences between PR (formal education -~ rural) anda W
(formal education -~ Urban) and NFR (Noneformal Education =
rural) and U on environmental awaremess was significant and
wag In favonr of ¥R and NiR, The aspecta included in the
environmental swareness wared scurce of getting cotton, eodible
portion of tomato plant, animal for watching and houss, effect
of weathox on the growth of plants, shape ¢f earth etc.



Pilley (1982) investigated into the dmpoct of none
graded units upon primary school drope-outse A somple of
875 teachors was solected from 150 primary schools of the
four southaern districts of Tomilnadi, Madhuradi, Ramnad,
Thiranelvell and Konyakamard, Data were yothered with the
help of enrclment oneudry gxaf@rma; a non=graded unit
roeaction ascolce along with on interviow schadnle developed
for the studye It wos found that the nonegraded units
introduced in the primary scheols of Tanilnadu helped
minimise the nurber of drop-outs ond the teachers favoured

the non=graded systan,.

A review of the abuve studies reveals that thae none-
araded system vhich advocates clasgnless aducation hes become
populare Soma studies have attampted o inculeszte in the
legners values 1iko eguality, frecdom, aocial justice,
dlemity of the lndividual, Drothorhood, secularism and
adherence to democratic provessass 5 few gtudies have

attempted multiple entry dnto the formal system 0f aducaticne

2e3 Overall Review ¢

an overalleroview of the studles in non-fommal education
for the agoesgroup 9=14, prosented in this choptar, indicates
that most of them arce in thoe form of status studies. Such a
thing ia bound to happon particularly wien a new ares is

taking shope. Since the history of noneformal educaticn is



legs than that of 3 decsde in ocur countrye regcarchers have
heen concentrating thelr sttention op HFE only rocentlye B
In faot, woot of the gstudles presanted under this review are

af gurvey twpes The pampling procodurss adopted in many
gtudies do not seam o bo adeguate, 1o most of the casess

dnta have been collected through uesticonnaices and interviey
schedules, In vary fouw czgos, obosgvation technicue héas been
tried. In viay of thecse mathodolegical limitationg, attempts
are noccgsary for conducting in depth ond experimentzl studien

in the avergling srea of noneformal eduacation,

he present study ig an ottempt to avaluate tho
prograrmme of nonxformol education for cut of gchool children
in one of the Jdigtiricts of Farngtoka State. In this stady,
in addition o the guostionnaoires and Interviev schedules
adninistored for tho pnrtdcipantg of the progromme, the
investigator hags adoptod the technicpe of observation as well.
The pregent research study attempits o find out the gffactiveness
of the NFE progrosme dn texns of the losnexs® achlevement
and tnelyr own perceptionsy Methodeloygleal details of the study,
such ag, teokmipeos, samplo, instrumontation and prosocdure

of data eonalysis sre given in the next chapltole
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