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PHE SPROBLEM

i1 thmé‘mtmﬁ 3

Bducotien ghnnot be considored in g vacumme It 10 g
sub-gyoston of thd society and ls ¢logely related to its
¢ultural, cconomif, coclal and political agpecta, E2ducation
has to be vicwesd as on importsnt olonent of sociagl changGe
A concertod effort to provide atloost the minioum educatdon
to 2llwill go # Aong way in bringing about scciagl and econonle
transformation. The role of cducstion in bringlng chout this
social tramﬁg;xﬂmtim is vory crucial, porticulerly in the
pregsent Inddlaon context, Also, ooonomic development and
improved stondiards of educaticn are closcly linked, one connot
procress without the other, Illltoracy and inappropriate
education seriously robtard moderndsation ond devalopminite
Removal of illitoracy and for that mabbor, un;vemalisation
of elameatory education and cﬂavelmg}mmt«wiméeﬁ edacation
are, therefore, cur uvegent necds dn the cuntrye Ag a Gevelopw
soont stratogye. thore has &0 be a systematie effort to create
an effective modern: . force for the foum as vell as for the
factorye, Tha primary schooling stage provides the potentind
work forca not only for the scenomic growth ond ramoval of

poverlty but also for the mstononee of cur daemecrpoy on a



acund and strong footing. It 19, therefore, imperative that
ve quicken the process of universalisation by Introducing
a davelopment and worke-oriaented system of education,

The Education Commission (1968) exsmined the spectrum of
education in rslation to national development and chserved that
illiterascy was inconsistant vith an age of scientific and techne-
logical progress and emphasized the need to liguidate illiteracy
and provide facilitles for continuing sducation, 1t has further
roiterated that conventionsi mm will be of no avail in the
achievsment of this objective snd if the trend was W be
reverned, 3 massive unorthodox naticnal nﬂ:c;rt was necessary,
The Education Commission further added "The licuidation of mass
iiliteracy is necessary not only for promoting participation in
the working of democratic institutions and sccelerating
programnes of production, sspecially in agriculture, but
alwo for quickening the tempo of national development 4in general,
@nployces in large commercdal, industrial and other concerns
should he mads functionally litorate as eaxly as possible®™,
Following the rectnmendations of the Education Commission,
more sericus thinking was given to the need for creating
nonwconveantional channels €@ achisve the objectives of Univere
salization of Elemantaxy Education. This vwas emphstically
stated in the document on Hational Policy of Edcation brought
out in the year 1968, The vetaran sducationist J.P:; KNaik
(1966, 1973 and 1977) through his writings created a nationwide



awarenocas as well as an intellectunl debate regarding the
need for and nature of the gliernative channel of education
to be inoialled in the country, thms laving the foundations

for Non-Formal Bducation progrormes in Indiae

Tho official pronouncement rogarding tho dovelopmend
of a schone of UFE cone throudh the resciuticns of the CABE
hold in tovember, 1974, Therceafenr concrete efforts wera
made o incorporate NFE prourammos in a plonned manney
under thoe VI Five Yeor Plon. Thefgﬁvexnm&nt of India brought
developmental progravmog for provisien of elementory eduagtion
undoy the Mindmamn Needs Catagory and lounched a nationwlde
programac of WPE, Tho schane wag specially onvisaged Zor
gpoeding up the procaess 0f unlversalisgtion in the nine
educationally backuard stotes of the country. Since thon the
UFE programnes in various ports of the country have grown
consideorobly, It ig true that even aficr soveral years of the
programmes ' initdation, the csunery is gtill €ar away from tho
1desl of wnivorsclisation of Elonentary dduecaticn, Nevortheloss,
one ean casily see that NFPL progrommes have botome an intoozsl
part of the cducotion gystem in the countrsy. Almost all siates
of tho country operate programmos of WFE with or without
centrol agsistinee, Alno there are several voluntary organisne
tions operating theldr own innovatlive progzamemes of Wil
throughout the country. JSeveral of the gtatas hove an

independent Dircotorate of NFE; others have gpecial wings
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created within the directorate of educotion to look after the
organigation and functloning of th@'ﬂfﬁ seheme in the respective
state, Thus IFE has coma o sty In the countery. If this
progranmd ghould contribute effectively o the achlevement of
the goal of universalisation of Dlementary Lducntion, it is
imperative that the programme remaing dyngmle and sengitive

to the changing needs and demands of the developing scocioty.

This would in turn sequire that the programmes of NIL are

jsubjecteﬁ to periodie, critical avaluation oo that the prograwme

doos not degenerate and just become an inferdor version of the
formal education set upe The progent study is one such effort
in this dlrectlon to understand the operation of HFE 4in a

Aistrict of Larnataka.

1,2 Conceptunl Bagls of NoneFormsl Education 3

Honefomaol Education developed lts roots in our country
at tho operaticnal level mainly during the late 1970's. However,
it is lmportant to note that by then the concept of HFE had
received considerable attention of ewperts In the field of
education at national as well as intesmaticnal levels, Thereforo,
the basle featnres of tho NFE pregrammes as they got developed
in India werce cbhviously influenced by the cngoing debates and
discusgsions sbout the coneept itaelf, Thus, before going for
further elaboration sbout the presont study and its background,
it should be portinent to 1llustrate some of the definitions
and viow points pertaining to None=formal Education.



The regort of the Intemational Commission on the
Dovelopment of Bducntion, entitled 'Learning To De’ (Faure,
1971) exploins the term, noneformal oducation to indicate
éhat loagning activity, which taokes place ontside the usual
setting of the classroom, The report summorised the new

pattern of learning as followss

"The ccncept of educction limdted in time to schooleage
and confined in gonnee to schoodl bulldings must be gupsrseded,
School Bdncatlon must bo regarded not as the end buk the
fundamental component ©f total educational activity, which
inciudes both Ingtitutionol and out-ofeschool educations A
proportfon of educational activity should be deformalised and
replacod by flexible divernifizd models®s Klels et.al, (1974)
have defined nonwformal education ag any institutional and
systomatic cducational enterprise {usually outside the purview
of traditional schooling) inm vhich cocntent, moedia, time undts,
adndssion criteria, staff focilitlos ond other gystem conpenants
are adopted {or porticular student populations {or situaticnas)
in order to maximise the meintenance constraints of the systens
Coombs (1973) defined noneformal educotion as “one vhich is
imparted through organisations ocutzlde the formal educational
institutiong®e He cophasized that the term education should
not mean merely the several lovels and types of formal oducation
1.8+ primazry, secondary, snd postesecondary, general and
speciallised but all those gystematic programnes and processes

of education and training that lie cvutside formal education,
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These non-£formal odication progrommes include, for avarple,
worker and farmers 'training programaos.e In specific torms,
Cacmbs pointed out that Noneformal Zducation is on organised
systenatic cducational activity carried on ocutside the framos
work of the formal systan to provide solected types of
léaznimg gibtuations to particular subject groups in the populae

tion, adults ag well as childrone

The non=formal education progrgoume is flexible in
nature as against the rigid formal systom and ig regponsive &0
the needs of the leoarner, While it 1s utildtariasn education
outgide the formaliged hierarchial structure of the education
system, it may alzo serve the purpose of preparing the
indtvidual for entry into the formal systeme It s ecsential
to difforentiate betucon non-formal education and informal
gducation, wWhile tho formor 1s education civen intentionally
cutside the formal syvabtem, the latter refers to educotion
incidentally picked up in life situations. In addition,
informal education takes place almost all the time, informally
and incidentally, vheoreas neneformol educational programmes are
organised and planned in ralotion to the gpeelific needs of
the learner. o8 Adiseshiah (1979) has pointed ocut, "Noneformal
B@ucation is not a second class education for second class
people. Roneformal education is the people’s poucr, thoe power
to change cur soclety and to make it more towards the Dath

of justice, tolerance, uwnderstanding and clarity.
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1.3 Relationship Botween Formal and NonePormal Bducation §

Mhatever may be the varving shadss of Interpretation
given by dlfferont opertg, Honeformel Education iz seen in
India as supplementary o the formel system 0f education agnd
not as a substitate for the szng. The twe systems gcongtitute
ong intograted vhole. Honeformal cduecation strangthens and
enriches formal education, Houvever, the relative ploce of
formal and noneformal componant in any edacatlional institution,
will vary considerably, depending upon the leamers' needs
and envizonuental circumstonces. It should also bé rememberod
that none-formal education iz not the over-all remedy for all

the 1lls of formal education,

None=formal EBducation iz thot education thich is
flexdibley lifo anvironment ond learnor-orientedy diversified
in content and method; none-suthoritarion and particlpetorys
in its process. it helps in the cnrichment of humon and
envircnmental potontiale It is intended for all agowgroups
and sections of gocictye Fhis meons that all categories of
people = child, youth and adult « will bo in o position to
uge non=formal opportunities for leazrning. XKesping these in
view, Naik (1975) ecne out with a comprehensive sot of objectives
of Moneformal education which vere: (a) to develop., broaden
and deepen the oocial commitment of education and relatae it o
the needs of the socioty, (b) to uild 2 doliberate, systematic,

intentional, parallel gystem to the formal system of education



and o make the closed cucaticnel systom more flexible ond
opcn, (€) to foed tho cppotltos of leaming o the needy
people and change ¢he ingtitational amprosch o education,
(3) to promote human resource davelopment and improve the
functional efficiency of pooples (@) to bring cbout attitue
dinal changes in people and develop an objective, sclentific
and retionpl ocutlook in them, (£) to wmoet the oducational
necds of a large numbor of outeofeschoal youth, () €0 usher
in desirable cocial chenges and ensure socisl justics,

(h) o mebilize public opinicn and create a participent

socicty,.

l.4 Role of Various Agencics in NoneFormal BEducation ¢

Honefonnsl Aducation has had varlous fopmg and emphacos
from timg to timey social education programmes with a long
tradition, community education schomes, traditicnal adult
literacy programne with occent on the 3 R's, developmente
oriented fanctional llteracy programes, edkcotion of wrkerse
correspondance and continuing cfication, on-thewjob uporading
of cidlls and Imouvledge, oxtension education, hoalth and
fomily life educational prograwes. women's activitices geared
to child=tare, home, famdly life ond nutrdtlon, follow-up

gorvices for litoratos and neoelitoratesn, oko,

When we gee thoe multitude of progrommes and algo thelr

vast scope, naturally we con infer that no single agency csn



cover all the above prograwmes An on offective mannor.
Governmental and nonegovernmental agenciles, univerglties and
veuth bodics, developmental and welfare organisations have

to play a vital role in the f£ield of non-formal Education.
Atcording to Hassan (1975) “If Nomefornal EBducation has

to gather momontum and make a sociceccenomie and sociowculural
dmpact, it is necesssry that both governmentol and ROReQOVEIN=
montal agencies share the rogponsibility. Bdecational
suthoritics at the Central, State and District levels have

to be involved in prowting ond funding Nonwformal Dducation
Schenes. Simaltanecusly, educationsl institutions, as well

as enterpriges, co-operativas, panchayate, rmanleipalitics

and the media have \to participate more getdvely thon in the
pagt to make Non-formal Eduecation a truly life-long and 1ifoe
wlde procoss. 2bove all, nop-formal education can got its

real socdal value only 1€ voluncary orgondsationg fully
understand, their irreplaceoable role in promoting and orgmndging

progranmes of Von-formal Bducation®,

in fact, in our country, both government and private
3 agencieos have to work in co-ordination with each other for
affectively oporating the large spectirum of Hon=formal BEducation
programmes.,  Even universitles have g role o play for
effective implementation of noa=formal education programnese As
we Jnow the programmes of Continuing Educntion in many

universities have gaggad way to enrol working pcople, Universities



also have 2 responsibility in training dlfferent functioneries
is in lon=formal education, carrying cut research studies

and exporimentaticn and exploring new dimensions of WFH,

Thus we £ind that there i need for a multiplicity
of agencies for effective implemontation of the programmes
of Non-fommal Education. If non-formal education has to
make an impact on the people and the gocioty and Keesp pace
with soclo-geonomic neods under way, its speed has to be
accelerated,. Howvevar, 1t 1s necessary that there ic co=ordinge
tion among the various agencies for setting a favburable stage

for the grouwth of non=formal education as o contimaim,

The fore=going didcuasions highlight thot a wide varioty
of programmes were organised cutside the formsl oducationsl set
up from the total convas ©f NFE in the counteye. Thase NFE
progronmes nove a multledinensional charaocter, Different
dimcensions of the concept relate to dAifferent aspects of human
life and progress. Also NFE 1z not confined to any particular
agew-groups Different schemes of HIE are In operation vhich
have bean cvolved keeping in vieuw the needs of the loarners of
particular target groupse For ingtance, there are programmes
sudteble for adults wiidle there are also programmes in operation
egpecially designed o meet thoe needs of chidldren of the schoole
going age groupe The gpecific concorn 0f the present investigoe
tion was the WFE progrormes meont for drop=outs and nohecnrolled

children of the school golngewage.



1.5 Universalisotion of Lleuentagy EMeotion and

Hon=£formal Bducakion Programmes §

Thig i1g one of the top most prioricies, not only in
Indin, but chroughout the entire wworld, In the Indisn
context, Zdusationists and adminlatratora, hoave been
constantly and continuously vicwing with esnccrn the faet
that the goal of free and compulsory oducation hnad cluded
the comntry desplie cincosted cfforts in the poat -
Indepondonce perdiod, The congtitutional directive contained
in nrticle é% ot have been achioved by 1860, The target
date was £lrast rovised to 1970, then to 1976 and sgain to
1988 and 1890. The policy frame in the Sixth Fivee¥ear Plan
lays duwn that the mein objective of edunational Qevelopmond
w11l he to susure gssontial ninimum educction o 31l children

upto the age of 14 dthin the next 10 yeors.

Ag per a rocent agsessoent, durlng thoe five years From
1972-73 to 197677, 02.5% of children dn tho 611 ageegroup
vera enrollod in olementacy schools, but 63,1% of them drcpped
outs In the middle stago, 3643% of childran in the 1le14

age=group were arolled but 774 of them dropped outy

The fourth Bducational Survey carviad out by the
Hational Councll of dSfucational Hesearch and Training, Hew
Delhi in 1878 hos revealed intezesting sbhitistics, of which

a few figures are mentioned in Toble l.l.



Table 1,1 ¢ SLOSSISE LROLMENT I TUE CCAMIRY

Q&&SS&S s i3 38 08 V}»VIII

{in millices) {In millicns)
Rursl Urban Tokal ural Yrban Total
51,8 7.2 69 i1 7 13

According to the Pourth Educational Surnvey (1978), to4al
enrolment in clagses Y to V wao 69 million (38,279 girls).
In the rural areas, the cipolment wes 73.70% (35,18% agirls)
0f the total enrolment in ¢lasges I to Ve, In clagaes VI

to VIIE, 1B million children were enrolled altogether, of
wvhich 32,70% wore girls and the ¢orresponding enrolment for
the rural sreoos was 11 millien (27.83% girls)e Enzolment
in rural aress was 61,03% of the total enrolment in classes

VI £0 VIII,

Avcording o the reoort af the torking Grcup on
Univercaalisation of Ulementory Bducation set up by the Union
Education Ministry (1978), 3720 lakh more chil®ren belonging
to the age-gooypy =14 had ©o be covered Surdng the Sinth Five
Yeor Plan Periods, Out of these 320 lzokho, 100 lakbhs beleaged
to 1ll=14 agee-group and the other 220 lakhs come under Ge=11
age=-group, The Working Group sucgested that 130 lakhs out

0f 22¢ lakbs in the zgee-group S=1l1 have to be coverad through
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part=-time classes, while 100 lakhs will be taken care through
formal schools, In the case of 1le14 age-group, 60 per cent
could be covered through formal schools while 40 per cent

would be covered by part-time classas.

tle, thus, gec that ¢uite a big chunk of children in
the agewgroup 6«14 have to be aducated through partetime
clagses, ’{115.3 clearly pointg cut the noed for initlating a
gystem of education in ths countery which would supplement the
afforts made through the formal school get up and thereby
pave the way for achieving the congtitutional directive of
providing universal alementary education, It iz in this
context that the programmes of non-formal education have been

conceivad and lsunched in the country on a massive scale,

1«6 Attempts made in India for achieving Univaersalization

of mmentgx Educatdon through Nonwformal ways of
Bducation

in order to cater o the needs of nonesatarters (those
who have not gone to classes) and dropeouts (thoge who went
to school but dropped out subsequently), the linistry of
Education and Social welfare, Government of Indla, envipaged
in the year 1975, to adopt non-formal ways of education at the
elementary stage, Accordingly, keeping in view the recuirements
of the agemgroup 9=14, the Ministry of Education formulated

the schemas of partetims education and multiple entry into
the formal system,
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Objectives of the NFPE pregrammss vere get boazdng in
ming the clientelz wond their recquirements, experiences galned
so far, inputs in termg Of monaeyY, nanepower, time and other
facllities, The objertives of noneformal oducation, particulorly

of the aoewgroup Yel4, imre identificd ns £ollouss

1. To ensble the villing children o get eatry into formal
schools at multiple polnts,
2e To dmprove the gualitcy of life of children through

noneformal edhcatictie

Thege obiectives have twe imporiant implicationse The
first okbjective has beon {dentificd in ralatdon to formal
elemenbory cducation, while the second one, correzponds o a
general sducational component vhich prepares them £or playing
their adult roles productively and In an effective mannere.
Therefore, on the one handy as o programme for univaersalisatdon
of elerontary educstion, the noneformal education proorarme
is related to formal elementary edcation, and on the othar
hand, it is &kin te adult ocducation bocouse of the requiranent
of the clientelc end thae gppronch 0 be adopteds

Ageordingly, the Minlstry of Education of the Government
of Indla envisaged in 1975 two typos of progranmes for the
non-gtarters and the drop-outss They are (a) partetime

efducation (B) continuing aducation.



1.60.1 Part-time Education 4

This is meant €0 cnable cuteof-school children to cone to
the fold of education so that they malke tholr lives productlves
These prograormes will practically £ollow the same curriculunm
as in regular schocls, with o ghorter duragtion due to children's
age, maturity and gometimes, experiance, lere, cutecfsgchool
childraon moang, thoge childrenm whe have not been enrolled in
schools at 31l or «ho have dreppod out of the school at a
vary early stcge after atbtonding classes in 2 formal systan for

a very short time,

1,668 Qentinuing Education 3

This is meant to ensble children in the agoe=group Del4d,
who have attonded formal schooling for four or £lva yvears but
who have dropped out, Thoge programmes oan be of various
durztions, using differunt learning ond instructional materiols
ag well as mothodg. Many 0f£ thom may also be brought &9 the
recular channel after they acculre the recuired standard ang

continug in the fosmal systame

1.7 Preoorumme of Honeformsl f@ducation for Children of the

Age=group 9«14 in Karnatnka State $

5

The Covornment of RKarmataks implemented noneformal

I3

education in the state under partetime and continuing education

\schemes in September 1077, 7The progromme was started in four



districts of Harnatnka 3tate noely Bangalore Ruzel, Hassan,
Gulbarga., Belgaww Initially and twe more dlastricts, Rolchur
and Bolars wore added Surdng 1978, The Department of State
Edqucational Raesearsh and Training. Bangaloro was antrusted
with the rosponsibility of organising ond implementing this
programe in the state, Tha D,8:.E.R.T.,s Dangslore has
propared a opacial instructional materdal o bo wsad in the
noneformnl educatlon centreds Yazchers have boewn drawt from
tho local commmity and unanployed youcthg dn rural oreas have
hoen preferred., 1In some places rotired teachers are also
enployed, The adninistrative machinery in the state for
implenentation of NFE programnmes along with its inter-linkage
with the notlonal lavel gsobt up is GAlagrammntically indoated

belows

MINISTRY OF DBDUCATIGH AN SOCIAL WELPARE

- — - ._-7

Commissionor of Egacation
DeSu EeRp To ' NCERT

Dirvector of Primary Eduoation
{5tate Noneformal Education Wing)

— —— - - ——_ -

?\Jf‘
D.D0,0.1 at | the District Level

Py BeOa { Primary Education )

lig Fg L Contres



1,8 ™The Present Stugy $

The programme of noneformal oducation for children
lounched by the Rornataka Govornment started as early as 1977,
bhut no gystenatic effort has bean mode s0 £ar to evaluate
this proorarme, bven tha DG, E.ReTe, Dangalors which is the
| muclens for mondtoring this programe, has not made ony
comprohensive attempt to find out the gtrapngths and woeaknesses

£ the programna, although therse gre gone stray repores

availables

Boneformal aducation being a dovelepmental programma
particularly for the upliftment of rural childron wvho are
aengaged in dlfferent ocoupntions, is based on the concept of
acptalisation of educational opportunity. Thore is a great need
in €inding out vhother thip programne iz really bopneficial o
the wvorking children particularly in rural orease. The main alm
of this programme is o caber 0 a large number of ¢hlldren at
a comparatively lowvaer cost and as such, the adveutages which
the beneficiaries get from this progoagme have to be studied

in greator detail,

There gre certain importont dimensions in the abova
prograsme which nood intensive oeudye The motivotional aopocts
in regpect of children attonding this programe, aducational
activitieg in the non-formol education contros, curpiculum,
teaching-learning process, nethods and media used in the nonw

formal education gontreg, orgmnisation and functioning of the
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noeneformnal education centres and cutcomes of this programs
are sorc of the dimancions vhich need to be investigated into,
selentlificallye There is o nesd €0 go into dotalls of eceh of
these dimensions, HKegoing all those aspects in vigw, the
prosent study woe formuloted as, YA Study of the Programme of

Noneformal GBducation in Hoasson Ddstrict of Karnataka Stata,®

1.9 Objectives of the Study $

Heeping in view the verious ddmoneionsgs of the research

problen, the fellowing abjoctives were frameds
1, To gtady the organigsstion and functioning of NER
centras,

2e To roview the currienlor moteriasls used at thae NFE

aentron.

3e To gtndy the teachling-lecaming processes adopted at

tha RI'G gentres.

de To ngeecss the effectivoncss of the HFE, progrome in

teme of leamors' achioveaent and poreenticnos

1,10 Scope gad Limitations of the Study ¢

The study wogo conductsd in lassan Motrict vhere there
are elght talultass The moln foous of the gtudy wes for the
RFE batch of 1900=81, the yeur during vhich the resssrch siudy

storted, Houvevor, for corbtnin aspects of the study losmers
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Cof 1D7%70 and 1977«78 were aloo interviewed no that a

clearcr ploture of the NEY progroamne in Hacsan Jdistrict
could amnerge. In fact, during tho year 1980w-8l, the none
formal odueatdon programme for ochdldren of the ago=group
S=14, was operated by the Harnataka Government in four
districts nonely, Delgaum, folar, Gulbargn end Hassan,
Theugh the findings of thio research study connot be totally
generalised to the other dlgiricts, there are mony aspects
which appear 0 be ecually spplicgble to other digtricts
also. The regearcher has made an attempt to raview the
curricular nateriasls ugsed gt the HIE centros. Houever, the
ohacrvatlons made are based only on & gencral agssegsment
of tace curviculne motoerials an&ﬁ%g a eritical evaluntion

carrlied cut through a detalled contont anclysis.

1,11 Orgonisation of the Thoslis 8

The first chapter entditled “Tthe Probicm' is an
introdnctory chaptor giving detalls about the conceptual
basis of noneformal eduoation. The picgnificence of the
prescent gtudy and tho gpecific objectives of the study are
alse presented in this chopter, Chopter Il gives o reoview of
rolated llteraturas 7The nethodnlogical details are given
undar chaopecr III, It includes detalls rolated to selection
of sarple, constructicn of tools and procedure adopted for

data collection and analysige Choptor IV deals with the



£irst objective of the study, namely, organisation snd
functioning of NFE centrag,. In chopter V, an attenpt i

made to give g roview of the cursicular materials followed

in the NFE centres in Karnotaka, Also some observations are
made regarding the sultabdlity and ndequacy of the curgicular
matoriels used at the HFE centres. Data and dlscussion
ralated to teoachings~learning prodessos adopted in the NPE
cantros are given in chapter Vi, c¢hapter VII deals with the
effectivenass of tho HFE programee in torms of the performance
el lzutners oh echievenment tests and thelr own perceptions

of the benefits recelved,



Refecsnces

Adiseshiah, Haleolm, 5., (19278), Some Issucs of lonwformal
Education in India, 3
New Dalhi, No.Vol,39, 1978,

Adiscshish, Malcolm, S.. {1980}, Non=formal sducation for
ion. April,1900,

Ambasht, N.K., and Shah, S,¥, (1978), Skatue Reports on Nonsfogmal
; : " | La, Hational Council of
tducnticnal Aeseasch and Training, New Delhi,

Cocmba, Phillp H & et al, (1973), New Patha to Desrning for
Bural Childien a0 XYoutl, International Council for
Educationa) Dovelopment: HNow Yozk, pells

Coombs, Fhillp, (1968), The bexld Educaticnal Criats. New York,
Oxford University Preas.

Coombs, Philip H,, abmed, M., (1974). Attackipg Rural Povexty,
The Johne Hopking Univeraity Presa, Londm, p.a92.

Faure, bdgar ete al. (2971}, Zgamndng to be the World of
MKLey, Paris, Unesco/Londone

Hew Dalhi,
I1lich, Ivan (1971). Reachooling Socdcty, Hartper and Row.New York,

Indla, Ministry of Education (1976}, Regort of the Working Crouyp
New Dalhi,




Intarnctional Council for Educaticnal Development (1974),

¥ichigan State University,.

Faik, J.P. (1966)% Elens

Unfinisned Bupinesg, Asia Publishing House, Bombay,
PpeSeT, 10e13, 26«30, 35«36 and 58«37,

Nalk, J.P, (21975), Elemantary Lducaticr LGN A Promie
30 Keeap, Allied Publishers Private Limited, New Delhi,
pogc

New Delhdi, Pe 28,

Toffler, Alvin {1975), Byture Shock, Pan Books, Iondn,



