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CHAPTER - VI1I
REVIEU, MAJOR FINDINGS AND SUGGESTIONS
7.1 Review

The present investigator as a teacher-educater and
actively enéaged in the educational apostolate of the
society of Jesus, Mary, Joseph, also belng one of the
executive members of J.M.J. Education Committee, is
interested in the groyth and development of the schools run
by the Socliety of Jesus, Mary, Jogseph (JMJ schools).
Appraisal of the schools was selected as one of the means of
atarting renewal and change. The significance of the study
is seen from the fact that the results of the appraisal
would reveal the sgtrengths and weaknesses of JMJ schools,
which would bring in awvareness of all concerned and create

opportunities for improvement and developmental programmes.

The study wag "An Appraisal of the Educational
Ingtitutions (schoolg) run by the society of Jesus, Mary and
Josgph in Andhra Pradesh, India. The objectives of the study
were to appraise the sachools; to know its strengths and
weaknesges; and basing on its findings to suggest a

programme for improvement.
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Studies on appraisal started in India by school
gurveys. The movement of evaluating the system of secondary
schools began in 1950's. Prof. H.B. Wood, member of the
U.S.A. Team of Educationists, wunder the auspices of the
U.S. Educational Foundation in India, directed the school
surveys. The evaluative criteria prepared in 1940, revised
in 1950 were studied and adapted for India, resulting in the
Evaluative Criteria for Indian Secondary School. These
criteria have been revised by Mukherjee in 1959 and
introduced the current terminology in the Indian set ups.
He also condensed the c¢riteria to a congsiderable extent

(Mukher jee, 1959).

Desai (1966) started an evaluative study of the
secondary achools of Gujarat in 1960, +tried out the
Evaluative Criteria, and conditioned it for a fairly
complete picture of the secondary schools of any area chosen
for investigation. Basing on this study and following the
same model, but with Increased aspects Rodrigues (1982) made
an evaluation of the Jesus and Mary schools in India.
Taking these studies as foundation, the present investigator

proceeded to appraise JMJ schools.

The study was a normative survey, an operational

regearch. The tool used for collecting quantitative data
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was the appraisal tool used by Rodrigues ;1982). adopting it
to suit the Philosophy, goals and aims of JMJ Educational
Apostolate and the conditions of JMJ schools. The school
Appraisal Questionnaire (SAQ) was modified and SAQ - Form A
wags used to collect data from the Headmistresses and the
teachers; SAQ - Form B and SAQ - Form C were constructed by
the investigator on sgsimilar lineg to collect information
from the sgatudents and parents respectively. These tools
were also translated into Telugu, the regional language. A
Supplementary Questionnaire ’ was also prepared by the
investigator to collect qualitative data and to give gcope
for the respondents to give their opinions and suggestions.
These SAQ were based on the purposge, process and product of
the achoolg, which dealt with the aspects: Awarenesg of the
aim, Institgtional Planning, Leadership, Organ;sation,
Curricular Programmes, Co~curricular Activities; Pupil-
Welfare Services, School Community Relations, Religious and
Moral Education, Systen Maintenance, System Renewal,
Investment and Innovations. Each aspect was measu;ed by
different criteria indicating it and each c¢riteria was
determined by the extent of the conditions existing in the
schools. The SAQ Form -~ A congists of 13 aspécts, 82
criteria and 460 conditions given in the form of statements.
The SAQ Form - B, and Form C are condensed form of SAQ - A

and congsigts of the same number of aspects and criteria, but
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160 conditions and statements: The Supplementary
Questionnaire congistas of 30 questions in SAQ - A and 20
questions in SAQ-B and SAQ - C for the free response of the
respondents. An interview schedule and observation chart
were also prepared to conduct case studies and make an
indepth study of the selected schools. A General
Information Schedule also was used to collect institutional

data.

The study was the appraisal of all the achools run by
the society of JMJ in Andhra Pradesh. Hence all the JMJ
gchools which were recognised by the Government in Andhra
Pradesh were gelected for appraisal. Since the aim was to
evaluate the JMJ schools for their improvement, it was
necegsary to gdelect the entire universe. The selection of
the whole universe algo helped to know the strengths and
weaknesases of the entire JMJ educétional apostolate in
general and each s@chool in particular. Only schools were
selected, though there are colleges run by the society of
JMJ. To make a comparative sgstudy and for efficacy of
developmental and renewal programmes, a common grade was

preferred.
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The data was collected systematically. The four groups
who are dealing with the schools, namely, Headmistresses,
teachers, students and parenta were gelected as respondenta
in High schools and only Headmistresses and teachers in
Elementary schools. The decision of appraisal of JMJ
schools and its purpose wasg made known to the Headmistresses
in the general body meeting of the JMJ Education Committee,
by the investigator requesting their co-operation and
involvement of thelr teachers, studenta and parents. The

invegstigator visited each of the 25 schools on convenient

dates given by the Headmistresses and met the respondents.

The purpose of the evaluation was explained to them and
their co-operation solicited. A supporting material on the
philosophy, History, Aims and gbjectives of JMJ Education
was supplied as a background ﬁaper. Sufficient time was
given to them to complete the SAQ. 'All the teachers and
Headmistresses were involved in rating the school. The
students of tenth class only were gselected as they were in
touch with the school long enough to know the strengths and
weaknesses and were better able to give an objective view of
the gatate of affairs. They were selected 5 to 10% at
random. For the same purpose, the parents of the same
students were selected from the parents group for rating the

gschool wusing SAQ - C. They were called to the school and
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the purpose was explained and the tool was given to them
along with the supporting material to compiete it (to £il1
up) at home. The general Inforamtion Schedule was filled in

by the Headmistresses and the office staff.

The data thus collected though the SAQ were quantified.
The entire data were computerised and analysed in the Indian

Statigtical Institute, Madras. The total score of the SAQ

wag taken as the appraisal acore of ihe achool. Based on
7

the Appraisal score, the effectiveness of the school ...was

determined and studied. The teachers total scores were

taken to determine the high effective and low effective
aschools.

The s@gchools were studied medium wise, and respond%ng
group wige. School Appraisal and School Effectiveness wére
done using descriptive and differential aﬁalyses. Medium,
group and intergroup comparisons were made using 't' values
and 'F’ valueg. Correlational Analysis was done to find the
intercorrelatedness of the aspects, group wise, medium wise
and effectlvenesswise bagsed on the sgcores of the total
sample. | Multivariate Analysis was done by the Principal
Component Analyslis and the structure of effectivensas in high
effective and 1low effective schools was studie&. Case

studies were conducted of four gchools, the Most Effective
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High school and Elementary school, the Least Effective High

School and Elementary school. The Headmistresses, three
selected teachers, students and parents were interviewed
uging the semi-structural interview schedule. The

investigator observed the schools on several occasions based

on the obsgervation check-list.

Profiles of all the 25 schoolg were drawn aspectwise.
Profilea of each asapect were also drawn for the entire
gsample. The findings formed the basis for recommendations

for improvement and renewal programmes of the JMJ schools.

7.2 Major Findings

The main findings of the study are the following:

1. The JMJ high schools are rated above average by
the four appraising groups: Headmistregses (70.7%)
Teachers (70.5%), students (62.2%). Except the
parents (58.2%) all the groups have rated the

total SAQ score above 60%. (T. 5.14)

2. From the ratings of the four groups aspect wise
the teachers lead the sgcores in seven aspects

(5,6,7,8,9,11 and 12) headmistresses in three



(1,3,4) and students in the remaining three

(2,10,13). (T. 5.15, 5.16, 5.17, 5.18).

The profiles s8seen groupwise reveal that the
tedchers') headmistresses’, common average,
students’ and parents profiles follow in descending

order (Fig:5.1)

The Headmistresses and teachers have appraised all

the aspects above 60%. (T. 5.15, 5.16).

The four aspects which scored below 60% by both
the students and parents are (1,7,8, and 9)
Awareness of the Aim, Pupil UWelfare Services,
School Community Relationg, Religious and Moral

Education (T. 5:17 and T. 5.18)

System Maintenance is rated the highest by
Headmistresses, Teachers and Students , and
Institutional Planning by parents. (T.5.15,

T.5.16, 5.17, 5.18)

‘In the Elementary Schools, the Headmistresses have
rated all the aspects above 60%. The teachers have

rated eleven aspects above 60%. (T.5.33, T.5.34).
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10.

i1.

12.

13.

The Headmistresses top the scores of ten agpects,
where as the teachers only three aspects, in

elementary schools. (T. 5.33, T. 5.34).

The profile of the Headmistregsesg rises high above
that of the teachers in the Elementary

schools.(Fig: 5.2).

The aspects; pupil welfare services and Religious
and Moral Education score very less (51% and 53%)

in the elementary school teachers. (T. 5.34)

There 1is no significant difference in the ratings
of the headmistresses between English Medium and

Telugu Medium schools in any aspects (T.5.35).

The teachers perceive sgignificant difference at
0.05 1level in the aspects Pupil Welfare Services,
System Maintenance and System Renewal between the

English and the Telugu Medium schools. (T. 5.36)

The students appraisal shows marked differences in
Awarenegs of the aim, co*curricular acitivitlies,
Pupil Uelfare Services, Religious and Moral

Education, System Maintenance, System Renewal and
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14.

15.

16.

17.

Innovations in the two media schools at 0.01 level
and school Community Relations at 0.05 level.

(T.5.37)

The parents find gignificant difference in
Institutional Planning, and Pupil Welfare Services
at 0.01 level and in Awareness of the aim at 0.05
level in gchools of both the media. (T.5.38).

For all the aspects, the "F’ wvalue among the
groups is gignificant at 0.01 level in both
English Medium and Telugu Medium. Hence the score
of all the aspects of school appraisal differ
significantly among Teachers, Students and

Parents. {(T. 5.40 and 5.41).

In the aspect Awareness of the aim, the four
groups Headmistressesgs, Teachers, Students and
Parents do not differ in their perceptions. For
all other aspects all the four groups differ

gignificantly at 0.01 level (5.39).

According to the perception of the teachers, the

13

school numbers 1, 11, 'and 26 are found high
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18.

19.

20.

21.

9
effective and the schools 2,and 2% are found low

effective. (T. 5.44).

The sgchool number 1 and 20 are found the Most
Effective and 9 and 25 are found the Least
Effective, among High Schools and Elementary

Schools.(T. 5.43, T. 5.44, T. 5.52).

In the perception of the teachers of the High
Effective and Low Effective High Schools, there is
a @gignificant difference between the scores of
almost all the aspects (12) as rated by teachers,
in a few agpects (6) in students and in none of
the aspects rated by parents. (T.5.55, T.5.56,

T.5.57).

In the Elementary Schools, there is highly
significant difference between the scores of the
teachers of the Most Effective School and the

Least Effective school. (T.5.58)

In the school aspects appraised by the
Headmistresses and teachers in Elementary Schools,
only the curr¥cular programmes and Pupil Welfare

activities differ significantly at 0.01 level and
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22.

23.

24.

Awareness of the aim at 0.05 level. All the other
agpects do not differ consiq?ably in the scores of

these two groups. (T. 5.42).

There 1is significant difference in the perception
of the teachers of High Effective and Low
effective schools, in all the twelve aspects at
0.01 1level and in the aspect Innovations at 0.05

level .(T. 5.55).

According to the ratings of the students of the

above schools, the aspects Curricular Programmes,

Co-curricular Activities, School Community
Relationa, Religious and Moral Education, System
Renewal, . Investment and Innovations are

gignificantly different in their mean values at

0.01 level.(T. 5.56).

The parentsg of the ﬁigh Effective and Low
Effective schools rated the aspects and though

thetre are differences in their means, they ae not

significant at any level. Hence they do not find
congiderable difference Iin these schools. (T.

5.57).
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25.

26.

27.

28.

29.

Correlational analysls reveals that according to
tﬁg ratings of the teachers, all the aspects of
gschool Appraisal are significantly related to each

other. (T. 5.59).

Almost all the aspects are sgignificantly inter
correlated according to the students and parents

also. (Table 5.60, 5.61).

Medium wise the tachers find all of the aspects in
English Medium inter-related significantly at 0.01

level. (T.5.62).

In Telugu Medium schools, except Organisation with

Awareness of the Aim, with Curricular Programmes,

with Religious. and Moral Education and with
Innovations, all other aspects are inter-related
significantly. {(T. 5.63).

In the High Effective schools, all the aspects
except Awareness of the aim with Leadership,
Curricular Programmes, and System Renewal, are

related to each other. (T.5.64).
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30.

31.

32.

In the Low Effective schools, there are very few
aspects which are inter-related. From the inter-

correlation Matrix (T. 5.65), it is seen that only

146 out of 78 correlation co-efficients, are
significant at 0.01 level. 22 are not significant
at all. The aspect System HMaintenance is not

correlated with any other aspect. The aspects
leadership, and organisation also correlate with
very fgy agpects. Hence in low effective schools
there igs onesided growth in certain aspects to the

neglect of other aspects. (T. 5.65).

The factor loading of the variables of Appraisal
of schools by Teacherg of . English Medium, the
factor loadings of the fiﬁst five . components
account for 94.2% of the variance. The first
factor explaing 80.22% of the total variance. The
first factor is equally influenced by the thirteen

aspécts of School Appraisal. (T. 5.66)

In Telugu Medium schools also the first five
factors account for 94.2% of total variance; the
first factor accounting ‘' for 67.4%. All

the aspects, except Organisation and Investment,
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33.

34,

35.

have significant loadings with the first factor.

(T.5.67).

On comparison of the components of the first
principal component in English Medium and Telugu
Medium Schools, they are almost the gsame. Nine
out of ten aspects (except Pupil Welfare Service)
of Telugu Medium coincide with that of English
Medium. All other four Principal Comp&?nts differ

in these two media of schools (T.5.68).

In the High Effective schools, the firast factor

explainsg for 83.45% of variation and the first

five factors .together account for 99.55% of
variation. Except the aspect Awareness of the
aim, all the factors have high correlation with

the first factor. (T. 5.69).

In the Low Effective schools, the first factor
explains 89.84% and the five factors together
explain 99.99% of the variance. The flrst factor
hags equal "influence on all the thirteen aspects.
All the agpects except System Maintenance

correlate high with the first factor. (T.5.70).
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36.

37.

Comparing the aspects in the Principal Components
of the Effective schools, all the ten aspects
except System Maintanance of the High Effective
group coincide with those of the Low Effective
group. All the other principal components have

different constituent aspects (T.5.71).

The variables innovations, pupil welfare services,
co—-curricular activities and Institutional
Planning are the distinguishing aspects in High
Effective group. Awareness of the aim, Co-
curricular activities, Religious and Moral
Education, School Community Relations and System

Renewal Constitute the Principal Component I in

Low Effective Schools. (T.5.69%; T.5.70).

To the first Principal Component of the English
Medium schools, almost all the aspects except
Pupil Welfare Services, contribute highly. System
Renewal is the most contributing factor. In
Telugu Medium Schoolsg, the agpects Religious and
Moral Education, System Renewal, Innovations and
Leadership are the distinguishing aspects in the

first principal component. (T.5.74, and T.5.75).
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a8.

39.

The case sastudies reveal and confirm the school
Appraisal findings. The most contributing factor
of Effectiveness of'thq Mogat Effective High School
(case 1) according to the teachers, students and
parents is the Leadership of the Headmistress
along with the open, cordial climate existing in
the school campus. Ingtitutional Planing and
Organisation are done very much in collaboration
with the teachera and they are involved very
actively in all the activities of the school;
motivation is provided by the Headmistress.
School renewal programmes are conducted regularly
and Innovations are attempted and

ingtitutionalised. (Case No. 1).

This is the case with the Most Effective
Elementary schools also, The School Community
Relation, and Awareness of the aim also play a
great role here. The cordial relationship existing
with the High school in the same campus is said to
be of great help. The H.M. and teacherg consider
this school to be the best in compariso; to the
other neighbouring schools; but not anything very

gignificant is seen here. (Case No. 3).
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40.

41.

42.

The teachers on the whole identify the schools
with the Headmistresses and it was very evident in
case studies 1 and 2. The Leadership very much
contributed to the succegs of the school.
Similarly the discontent, dis-satisfaction or lack
of interest in the school are also attributed to
the behaviour of the Headmistress. A gtrict
disciplinarian approach, with no involvement of
the teachers or 9ther groups of school community,
where no cordial relationships exist, even though
the gchool achieves high in examination results,
is seen as a gsad gtate of affairs by the
respondents, mainly the teachers. The frequent
change of Headmistresses and the stress,of getting
used to different personalities are seen by the
teachers as a hindrance to the improvement of the

gchool. (case No.2).

The co-existence of High School in the same campus
is seen as a hindrance to leadership in the Least

Effective Elementary School (case No. 4.).

The teachers dedication and involvement,
institutional planning, insgpiring leadership,

System Renewal and Innovations are seen to be the
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contributing factors for gchool effectiveness.

(case 1, & 3).

43. Lack of good Leadership, facilities and
motivation, school community Relations and
meticulous planning and Organisation of different
activities seem to be the reason for
ineffectiveness in the school (case 2, 4).

44. Case studies reveal that success leads to further
succegs and failure or discouragement keeps one
from further efforts. Faith in God, oneself and
others, and the opportunity for making trial and
error and risk taking, are necesgssary. Case study
regults confirmed the appraisal done by the

groups.

7.3 Observations

The Appraisal of the s@schools run by the society of
Jesus , Mary, Joseph (JMJ schools) has, opened a way for
renewal and evaluation. There has been already an attempt
made to spell out the goals of Education in JMJ schools, the

aims and objectives in <c¢learcut terms. Srategies and
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be

activities are planned for their achievement ever since the

appraisal was started by the invegtigator.

From the appraisal of JMJ schools in general, it is
evident that they are above average or high in almost all
the aspects. The four aspects, namely, Awareness of the
Aim, Pupil Welfare Services, School Community Relations,
Religious and Moral Education are considered around or below
average by most of the gespdhdents. With the existing
facilities of money, men and materials, the JMJ schools have
not developed proportionately, neither made adegquate use of
these resources. It amounts to management immorality. The
main reason for this seems to be, the lack of awareness of
the strengths and weaknesseg of the school. This
necessitates regular and systematic evaluations.
Examination result or other achievement of the students is
notkhennw index of school effectiveness or improvement.
Involvement of all the groups of the school community in
appraisal brings in awareness, willingness, co-operation and
collaboration in the developmental programmes. Education is
a combined reaponaibility of the sastate, community and
school. Hence the teachers, parents and public have to be
taken into confidence and collaborative effortd have to
made in this adventure of providing facilities for the all

round development of the future generation. Parent-Teacher

470



Association and use of Community Resources could bring in
the co~operation of all interested and involved in

education.

Some of the JMJ achools pay attention mainly to System
Maintenance; System Renewal is not given much thought.
Keeping up the good traditions and customs started long ago
geems to be their aim. Not any renewal or innovations is
attempted, nor any evaluation of the plan, process or
product 1is made for improvement. Carrying out the routine

duties and daily chorus seem to occupy mogat of their time

and effort. There is no eagerness for renewal or growth on
the part of some schools. There are some other schools of
the other extreme also. They plan meticulously, spare no

efforts for its execution and evalute the results regularly.

They get possible helps through seminars, discussions,
clubs, and refresher courses, vigits and consultations.
Many innovative practiceg are tried out, evaluated and
institutionalised. Hence there are schools at both extremes

of the effectiveness.

Looking at the sgchoolsg, aspect wise in Table 7.1 it is
observed that the appraisal has'revealed the strengths and
weaknesses of each school and of all the J.M.J. schools in

general.
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Table 7.1 Showing the 1level of the each aspect of
school appraisal

81, Aspect of School Appraisal Low below fverage  High  Very High

No, R 44 - &0%  61-B0% 81 - 100%
1 Awareness of the Aim - 367 52% 124
2 Instilutional Planning - 207 801 20%
3 Leadership - 161 0% 24%
4 Orgamzation - 324 567 124
5 Curricelar Programme - 327 487 20%
& Co-Curricular Activilies - 362 361 08%
7 Pupil Welfare Servites 164 36% 441 047
8  School Commynity Relalions - 447 524 04%
9 Religious and Moral Education - 607 367 041
10 System Maintenance - 04% b4% 324
11 System Renewal - 247 641 12%
12; Investment - 241 604 161
13‘ Innovations - 324 56% 123

This table gives a bird’s eye view of the aspects of

school and their effectiveness there of. Majority of the
schools are above average in all the asgpects. There are a
few schoolgs which are very high in all the aspects. The

one agpect which g egeemed to be rather low in all the

gchools ia Pupil Welfare Services: Relligious and Moral

1
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Education is8 also scored average. . System Maintenance and

Leadership are acored high.

Awareness of the Aim

The school can progress on the basis of the purposes
and aims it has formulated. Without the sgpecification of
purposes, the school may undertake many activities, but they
will not be effective and will not bear relevant results.
All those who are in the school, and are dealing with it,
should be aware of its aims. Unless the headmistresses,
teachers, gstudents and parents are conscious of the aims, it
is quite impossible to realise them in actuality. The aim
has to be defined into specifications and these should be
translated into educational activities to achieve them.
J.M.J. schools have a special purpose and a specific
philosophy of education. From the appra@sal, it is observed
that the Headmistresses are aware of it to a great extent.
Teachers are also to be educated about the aim of the JIMNJ
schools. Some of them had expressed discouragement as they
have to c¢ater to the gatudents who are not very good
intellectually, socially and economically. But some of them
are very dedicated to the cause of the uplift of the weaker
gections in everysense. The students and parents are yet to

know, and understand it to a great extent. Awarenegs of the
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aim 1s avarage in 36% of the schools, above average in 52%
and high 12% of schools. It 1s observed that no definite
attempt is made to make the aim reach the school community.
It is taken for granted that they are aware of the aim.
Talks, 'discussions and orientation programmes should be
arranged so that everyone concerened is aware of what the
school sgtands for, what are its aims, what are the means to
achieve them, how are they spelt out in the activities and

the daily 1life in the schools.

On the whole, the majority of schools lack the
awvarenegs of the philosophical orientation of JMJ schools.
Evaluation in terms of specific educational purposes, is
very , rare in JMJ schools. There are no specific programmes
for .acquainting the pupils with the aim of the school.
Hence it is concluded that the philosophical orientation of
the JMJ schools ig just average and in its absence, all the
endeavours at Iimprovement of the school programmes are not

likely to be very fruitful.

Ingtitutional Planning

It is observed that every JMJ school hag an
institutional plan prepared mogtly by the headmistress and

the teachers. It is pre-planned and alsoc reviged every
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year. This?mainly due to the Departmental instructions as
well as the directions from the management side, where an
institutional plan has to be prepared. In some schools it
is prepared very superficially, just following the pattern
of the previous vyear. In gome Pther schools, great pains
are taken to chalk out the programmes, keeping in mind the
specific purpose and aim of the school, in accordance with
the needs of the students, teachers and the community.
Similarly 1in the execution and evaluation part of the plan
also, there are schoolsg which are very earnegt and
paingtaking and on the other hand schools which are very
easy going and negligent. 20% of the schools are average in
this aspect, 60% high and another 20% very high. Which
shows this aspect is high in the JMJ school. It is observed
that the main force behind the ;uccess of this aspect and
its effectiveness 1is the headmistresses, along with the

motivated, dedicated teachers.
Leadership

All the headmistresses of the JMJ achools are sisters,
qualified and experienced. They are not given orientation
in administration and supervision in a planned way. Most of
the time they learn from trial and error and from

experience. Through the many meetings and exhortations and
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informal guidance they are helped to some extent to equip

themselves with the necessary skills and qualities of a good

leader. From scorings, it is observed that :. 16% of the
schools have average leadership, ... 60% of the schools high
leaderghip: and . 20% very high. It is observed also that

generally the headmistresses divided their time suitably
between the administrative and supervisory duties. But some
of them are not able to fulfill the academic teaching along
with }dministration: Specially in Elementary schools where
the H.M. has to handle a c¢lass by herself, administration
suffera. Delegation of powers and involving the teachers in
administration and supervision of activities, are done in
certain @gchools, which relieves considerable burden for the

headmistress,

Organization

The organization is mostly left to the headmistress in
the sgchool. The JMJ sgchools organization is average in 32%
0of schools, high in 56% and very high in 12%. It is
obgerved that the managing committee (Governing Body) is not
very active in the school. The appointment of the staff,
and provision of finance' seems to be ite main functions.
The reason‘ for this may be, because the headmigstress

understands the aims and objectives of the JMJ schools, is
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aware of its philosophy. In most of the schools teachers
and other non-teaching gtaff are involved In the efficient
organization of the gchoolsg, but there are schools where in
the headmistresses do not involve sufficiently the teachera
and others. School organization is a combined
responsibility of the Headmistress helped by the teachers.
Making the teachers feel the responsgibility and by giving
them opportunities for sharing in the planning and execution
will result In efficlent orgaenization of the achool. A
gsteering committee ig not existing in many schools, which
would have been greatly helpful in planning and

organization.

Curricular Programmes

All the school; follow the prescribed syllabus. Some of
them fry to plan and implement teaching units on the basis
of the given syllabus and a few of them try to reorganize
the syllabus in order to make experiments to it by giving
newer and more learning experiences fo¥ the pupils. It was
observed that in almost all the schools, the objectives of
teaching of each subject are not clearly understood by the
teachers. Though tpe lesson plans are prepared to a certain
extent, some teachers did not follow it in the day today

teaching in some of the achools. The academic achievement is
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very good in the schools. The 5.5.C and VII class common
examination results are very high and encouraging. Class
room climate is familiar and pleasent in most of the
schools. Teachers are mostly concerned and interested in the
pupilse. 32% of the gchools are average,48% high and 20% of

them are very high in curricular programmes.

The investigator is of the opinion that the teachers be
given refresher courses in teaching methods so that they can
organige the learning process more effectively. Better and
effective use of audio-visual aids and other experience
based teaching will make learning more participatory and
interesting. Remedial classes could be organised in a more
effective way after finding the causes for difficulties of
the students through diagnostic tests. Pupils’ profiles could
be kept up~-to-date and wused for reference, educational,

vocational guidance and counselling.

Co~curricular Activities

The schools prepare the schedule of the co~curri&ular

activities well in advance through the institutional
planning and various committees. 34% of the schools have
scoreg only average (41 - 60%), 56% of them have high scores

and 8% of the schools have very high acores in this aspect,
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which shows that there should be more effort for
improvement. The choice of activities is done gometimes
routinely. An intelligent and purposeful sgelection of

activities would prove it more interesting and helpful for

the students. The common c¢o-curricular activities are
physical education, games and sports, literary programmes
like esgsay writing, quiz, elocutions; field trips and

excursions, SUPU activities, music, dance, painting etc.
Group competitions are encouraged in a few schools through

house gystems.

The invegstigator <considers that the c¢hoice of co-
curricular activities <could be done more purposefully and
selectively keeping in mind the needs of the students. More
gsocial and community service programmes would help in
creating social awareness iIin them and enlighten them of
their social regponsibility. A selected programme in SUPW
will also help the pupils to be gelf-reliant after their
education, and a taste for job oriented education. tEarn

while you learn’ could be encouraged.

Pupil Welfare Services

There are wide ranging scores in this aspect from 32%

to 83%. The schools were appraised on different services
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like guidance, help for economically backward and
exceptionally bright pupils, health and medical help,
drinking water, sanitary, and hostel facilitiea,_campus
ministry and recreational facilities. This aspect scored

very low in almost all the schools by all the responding

groups. 16% of the schools have scoreg below 40%, 36% have
scores between 41 - 60% which is considered to be average
44% fall in the score percentage interval 61 - 80 and only

4% have above 80%.

None of the schools have a trained counsellor. Most of
the schools do not provide for regular and systematic
guidance services, though informal help 1is given when
certain cases come to light. The economically backward
students are given preferential admission in the schools:
Fees, books, uniformg are given freely or at a concessional
rate, in most of the cases. Immediate medical help is
given as most of the schools are adjacent to hospitals run
by the JMJ society. Regular medical check up is done.
Drinking water and sanitary facilities are provided to a
great extent. 21 out of 25 gchools have hostel facilities.
Campus ministry to look after the gpiritual development of
the students 1% very active and efficient where there are
residential facilities, but nominal in day schools.

Religious services, prayers, recollections and retreats are
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arranged for the cathollc¢c sgtudents and staff, and other
relevant services for the entire school community from time

to time.

The investigator 1is of the opinion that the schools
should either provide a trained councellor or one or two

members of the staff should be given the necessary help and

training to help the students in need. 0ld Students
Asgociation is existing in only one school. It would be
helpful to have it in all the gchools. Good recreational

facilities can be provided to make the gchool a place they
love to live. Canteen, co-operative stores, cycle shed are
some of the major requirements of the students as revealed
in the guestionnaire. These may meet their needs to a great

extent.

School Community Relations

Only 4 schools have Parent Teacher Asgssociation. Eleven
(44%) of the schools fall in the average groups (41 - 60%)
13 (52%) in the high group (61 - 80%) and only one (4%) in
the very high group (81 -~ 100%) in the rating in this

agpect.
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The fact that parents are partnerg in the education of
their c¢hildren 1is not given importance in many achools.
Parents attend the celebrations in the school. They come to
the school when they are called for, regarding the progreas
of their wards. Parents are informed regularly of the
programmes, 8chedule and progress of their children. Most
of them feel gatisfied and confident, when their children
are admitted to the gchool for education. The schools do
not have much rapport with the community at large. A few
schools do accommodate to the needs of the community by
lending the buildings or compound for some meetings or
functions. Public service. is not usually taken up by the
schools. Most of the schools maintain good relationship
with the educational departments.

There is a good rapport between the headmistress,

teachers, and students in most of the gchools.

The Iinvestigator is under the impression that the
schools are negleting their duty to the community around it.
The effective funtioning of the parent-teacher agsociation
in every school will give an opportunity for bringing the
community, mogtly the parents Into the school campus; see
and experience what 1is going on in the school; express,

discuss and sguggest ways and means of Dbettering the
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education of their children and also for ensuring more
cooperation from them. They would realise the aim and
purpose of the school. More involvement in the community
life by organising and participating in ite service and
cultural programmes, will bring in more.social awareness in
the school members and utilisation of human and personnel

resourceg on both sides.

Religious And Moral Education

This aspect is also one of the weak points in the
schools. 15 schools fall in the average group, ¢ in the
high group and one in the very high group according to the
ratings of the regsponding groups. Religious and moral
education 1is provided regularly in all the schools, keeping
in mind the secular characteristic of our nation. The
teachers do teach religious and moral education, but most of
them are not trained in its methodology, which results in
the lessons not being very effective and interesting.
Necessary books are provided along with aids. Some of the
schools sent thelr teachers for in-service programmes and

refresher courses in its content and methodology. A few

schools have taken this agpect geriouasly and are
experimenting new methodology in experience ~ based learning
and meaningful activities in this aapect. The hidden
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curriculum of the school goes a long way in Inculcating the

true values in students and developing their character.

The investigator considers that there sgshould be an
animator for religious and moral education in every sachool,
who will co-ordinate the classes, content and methodology in
a meaningful and effective way. Teachers should be given
training in methodology. More activity-based and pupil

participatory lessons should be planned.

Syastem Maintenance

The asgpect which is rated very high by all the groups

in all the schools is system maintenance. Almost all the

schools have scoresg above 60% in this aspect. 16 of them.

have high sgcores (61 - 80%) and 8 of them very high scores
(81 - 100%). This finding agrees with Desais (1966) that
the migsionary schools are economically stable and
maintained well. All the schools have good buildings, with
furniture and equipments. Maintenance of material resources
is well taken care of. Timely repairs and regular upkeep of
the building, furniture and the whole school plant is paid
attention to, in almost all the gchools. Maintenance of the'
pupil achievement ig also gtrived for. Staff are attungd to

hard work. The dedication and example of the senior staff
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inspire and motivate the new incumbents. Mogt of them are
regular and fulfil their duties to the satisfaction of the
headmistress, students, and parents.

System Renewal .

System Renewal is attempted in almost all the schools.
The scores -3how that the material renewal is sufficiently
taken care of. Six s=schools have average scores, 16 high

rd

scoreg and 3 very high scores in this aspect.

Renewal programmes are conducted in some sgchools for
the staff. Teachers are deputed to attend refresgher
courses. Planned renewal programmes are not a regular

feature in any school.

The investigator is of the opinion that change can take
place when all concerned are enlightened, motivated and
inspired in the right direction. Hence schoolwise,
subjectwise or areawige refresher courses would help in
revanping the teachers and the sgchool community in personal
and profegssional development which would result in school
renewal and growth. Regular staff meetings, with,open
dialogue and academic discussions can create opportunities

for better development. Constructive digcussions,
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participatoery declsion making and effective planning will be

helpful in this aspect.
Investment

Most of the schools have the aspect investment scored
high. Six of them have average, 15 high and 4 of them very
high scores in investment. Investment in money, time and
men are consldered in this. The investigator hag obgerved
that the material resources of the séﬁools are adequate.
Better and earlier planning could save time and better use
could be made of them. Staff development programmes would
yield better results in the schools, if they are
periodically conducted, resulting in the awareness and
opportunity to usge their skills and talentsg. The
investigator suggests that more schools invest in programme
improvement and staff development, so that it will in turn
result in the development of the school: A proéer
evaluation of the sgachool with all concerned will bring to
light the needs, and the renewal can be thought of in those

linea. Long term plans for the development, will also point

the direction of real investment.
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Innovations

All the schools have made some attempt on innovations.
Mostly it is the initiative of the headmistress and at other
times the encouragement given to the teachers to experiment
and make trials which initiate the innovations. Most of the
schools feel safe in keeping to the traditional methods and
wvays of running the system. There are a few achools which
take lead and c¢hallenge the oid, and try out new and
meaningful ways of imparting education. The scores in this
aspect are: B8 of the schools have average scores, 14 high

and 3 of them very high. Some of the innovatione introduced

and ingtitutionalised are the achool complex, sgsubject
committees, house system, evaluation of the subjects -~
classwuise and section wise, student participation in

maintenance of law and order, cleanliness, etc.

7.4 Suggestions

The Appraisal 1is the means to bring awareness into

pergonag by bringing out the strengths and weaknesses of a

situation, thing. an event or institutions, whatever is
evaluated. In the present study the appraisal of JMJ
schools has revealed its state of affalrs. It brings the to

persons concerned with the JIMJ schools, awareness of the
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situation, its strong points and weak points. 1t makea each
concerned person sensitive to the needs of the institutions
for the sake of the students and the community they serve.
When one Is sensitive to the situation, a desire to renewvw,
change or improve starts, which will result in an action
plan. This action pfhn and its execution will drive one for
a revaluation to see where it has led one and whether the
goals are achieved. Basging on this revaluation, discussions
are made and the strengths and weaknesses are known. The
strengths arouse 3self confidence and create greater self
awvareness while also knowing one’s weakness. It will bring
about a greater readiness for accepting limitations and

deslire for working for a change.

With the awareness of the need and willingness to renew
and change, the growth takes place by improving on the
strengths and overcoming the weaknegsses. The investigator

therefore would like to arrive at the following suggestions:
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7.4.1 Suggestiona For The Schoole Improvement

The appraisal and its findings of every school can
be made use of,for generating awareness among the

staff and all concerned about the

(a) strengths and

(b) weaknesses of the school.

Every school is strong in certain points and even
the most effective school 1s weak 1in certain
cases. Appraisgsal acts as a dlagnosls of the
gituation, an acknowledgement of the agsets and
liabilities 80 that one c¢can draw upon the
gtrengths, build on it and overcomé the short
comings. Awarenegss is the starting point of

change and growth.

Appraisal should become a regular feature of the
school. Every vyear a systematic appraisal should
become a bullt In process so that the development

and change ig continuous and ever moving forward.

Along with the institutional appraisal, there

could be appraisal of each gubject wise
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performance taught in the sgchool. For example,
Mathematica. An evaluatlion of the achievements of
the students from classes VI to X or I to V or I
to X can be made as the cagse may be, in a deeper
level involving all the persons concerned;:
graphical representation of the results can be
made section wise and class wise for easy grasp
and comparison. A diagnostic study of the
weakneagses of certalin class can reveal many truths

for the betterment of the teaching - learning

process.
Appraisal can also be taken up as a group
‘technique. The headmistresses of JMJ sachools

:belonging to a certain district or a ﬁartlcular
'Province (Region) can come together and discuss on
the strengths and weaknesses of their schools.
They can learn from the strengths of each other’'s
schools. For example, one school may be very
strong in co-curricular activities, and another in
Innovations. They can liasten, discuss, share and
learn from each other- They can find solutions for
the problems they face in their school by a

common search.
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Every headmistress should arrange for a digscussion
of the academic progress and results at the end of
every term. Probing on possible opportunities for
growth becomes a combined effort, éreating an
awareness and an earnegtness for change in the

teachers.

Every school must try to involve the parents,
atudents and teachers Iin a more formal way and
also in a scientfic way in the evaluation of the
school, as education is a combined enterprise, a
co~-operative effort of many persons. Growth and
improvement is possible and will be accelerated,

when all co-operate and contribute their share.

All the JMJ institutions (schools in other states,
colleges, hospitals etc) should be systematically

and regularly evaluated.

The entire JMJ schools can be evaluated so that
the evaluation becomes a gstarting point of an
ever growing process for the entire JMJ school

system.
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10.

11.

12.

There should be a regular academic meet of the JMJ
educatiénal institutionas sectionwise (achools,
colleges etc), and also in general, to discuss on
the findings, strengths and weaknesses of the
philosophy, aims and objectives of the JMJ
educational‘ services, and to plan in a systematic

way for their improvement.

During Inspection of the sachools, the District
Educational officers could make a gcientific
appraisal rather than the routine observation and
ingpection of the school. Guidance for the growth
of the schools concerned, basing on strong and
weak points should become a regular feature of the

school inspection.

A number of leaders «c¢could be trained for
conducting appraisal systematically, and for using

appraisal ag a technique for school improvement.
Sechool visitation within the order: visiting the

Most Effective . Schools to learn and to generate

faith and conflidence can be arranged.
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13.

14.

15.

16.

L4.2.

Research and Devleopment (R & D) wing for J.M.J.
institutiong can be set up for staff orientation

and development programmes.

Educational Institutions like College of Education
can become an umbrella for training and
orientation of the teachers, in methodology and
innovations in education.

Orientation capsules for the newly admitted
students and newly appointed staff towards the JMJ
Philosophy of Education, its aims and objectives
can be prepared.

Institutional visitation by selectéd persons for
rejuvenation exercises and sharing the new
experience and knowledge with the entire groups

can be arranged.

Suggestiong for Further Study

A historical study of the JKJ Educational

institutlons and sgervices can be' made. Such a
study is so far not made. The purpose of each
institutions, the felt need for the
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establishement, higatory and development in the
different fields could be put in a syatema#ic wvay
with supporting documents go that it becomes a
source of inapiration and reference.

A deeper case study of the wvery strong
inst@tutions can be taken up so that they can be
helped +to become excellent ones and become an
experimental, innovative school in/all aspects, to

show a way of growth for others.

A diagnostic case study of the weak institution
can be taken up to help them diagnose the causes
of their weakness and overcome them by building on

their strengths.
An orientation programme on school appraisal for

achool effectiveness can be prepared and the

schools helped.
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7.5 Conclusion:

Many of the institutions today are literally dying out
because they have neither the insight to read the signs of
the times, nor the alertness and the willli to leave the
beaten tracks of mediocrity and routine, to face the
challenges offered by the century. A rigid adherence to
traditions only, without taking into cognizance the changing
trends 1In current education, will leave educators asleep,
while the rest of the world goes by exploring newer pastures
and adopting finer aspirations and broader visions. The
pursuit of education must be conducted on a professional,
gcientific, efficient footing, leaving nothing‘to chance.
It is by launching into goal-setting, planning and
evaluation, to integrate the various forces and coﬁplexities
into the vital part of the normal educational process, that

the schoolsg become efficient and effective.

This research was taken up by the present investigator
for generating greater awareness among the JMJ prigcipals
and educators. Thia ia an on-going procesgs. That the
research will take its roots in a saystem, helping the
development proceas of the aystem, that day will be a

glorious day in the history of Education in India. This

research cannot be concluded because appraisgal criteria have

495



been enriched since the time 1950 (U.s Educational
Foundation), there after Desai made a study in 1966 by
congtructing a tool on the indegenous criteria and Rodrigues
(1982) again revising the criteria for Jesus and Mary order
schools ' and the present investigator revising and
reconstructing the tool for the 1990’s. The change,
alterations and additions suggest that appraisal is a
continuous process and it cannot be the end, or it cannot be

prescriptive in the water tight faghion.

But it wmust be said that, the present invesgtigator is
enriched herself and many principals got orientation to
appraigal which enlarged their awareness. They are looking
forward to a day when the results of this study are

pregented to them for further improvements.

In the previous studies, the analysis was made average
wigse and only descriptive. But in the present study, an

advance isg made towards

a. Differential Analysis
b. Correlational Analysis
c. Multivariate Analysis
l d. Profile Analysis and
e. Involvement of students and parents in

evaluation,
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The atudy ends here as far as doctoral degree work is
concerned. But the investigator being actively engaged in
Education and involved in the Executive Committee of JMJ
Education service, will continue her efforts towards
orientation of teachers towards and implementing the

suggestions arrived at the study.

Uhgn the research findings are planted Iin the very
system, it 1is indeed a pleasure to see the seeds of change
sprouting and the new reality, emerging. This study depicts
the present reality and on future depends the emerging

reality.
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