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CHAPTER - V

DATA ANALYSIS
5.1 Scheme of Data Analysis

The data collected from various groups had been
analysed keeping in mind the different variables, groups and
factors involved, to draw out conclusions. The thirteen
aspects in the school appraisal, namely, Awareness of the
aim, Institutional Planning, Leadership, Organization,
Curricular Programmes, Co-curricular Activities, Pupil-
welfare Services, School Community Relationg, Religious and
Moral Education, System Maintenance, System Renewal,
Investment, and Ignovations were conceptualised,
operationalised and measured using relevant tools. The data
were collected from the four participatory groups - heads of
the institutions (Headmistresses), teachers, students and
parents. The data thus collected were_analysed at various
levels - describtive, differential, correlational and
multivariate and profile analyses. The entire data were
computerised and analysed in the Indian Statistical
Institute, Madras. The analysis 1is presented for School
Appraisal and School Effectivenegs gseparately. The analyses

are tabulated and presented along with interpretations.
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5.2 School Appraisal

School Appraisal is done by studying the strengths and
weakenegs of the thirteen aspects of the school selected for
the study. These agpects are measured using the tool SAQ.
There are three forms SAQ - A, for Headmistress and
Teachers, SAQ - B for Students and SAQ — C for Parents. The
gscors of these respondents are found for each aspect and
their means are calculated for every school. The scores are
analysed at various levels - descriptive, differential,
correlational and multivariate analyses. The results of the
descriptive and differential analyses are tabulated, and

along with interpretations are presented in this gsection.

5.2.1 Descriptive Analysis

Descriptive analysis of the data regarding high schools
and elementary schools giving a picture of the thirteen
aspects of the school are outlined below, aspect wise for

each grade of schools.

5.2.1.1 High Schools

The high =schools are appraised using the tools SAQ -

A, SAD - B and SAQ - C by collecting the perceptions and



ratings of Headmistresses and teachers, students and

parents respectively.

Scoring of SAQ - A.

This tool was administered to the headmistresses and
teachers along with a hand out on the short history of the
J.M.J. Society and its Philosophy of Education, with Aims
and Objectives of J.M.J. Educational Instituions. They are
asked to respond to the items by indicating whether the
condition mentioned under each criteria exigsta or not. 1If
the <condition is existing, they are asked to rate it on a
gix point scale.-
if the condition i1s not applicable,
if the condition is not followed
if the condition is slightly followed
if the condition is generally followed

if the condition is mostly followed
if the condition ig all the time followed.

& WO M

The scores aré added for each aspect and the total
scdre iga found for each respondent. The score of the
Headmistresses and mean score of the teachers were found for
each school under each agpect along with the standard

deviation of the scores of the teachers.
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Scoring of SAQ - B,

The students were given the form B which is also a
rating scale, with 160 gstatements which are conditions
expected in a good and effective school under the thirteen

aspects. They are asked to rate the conditions in the

and X
school by putting any of the numbers 0, 1, 2, 3, dAas

follows.

if the condition is not followed

if the condition is slightly followed

if the condition is generally followed

if the condition is mostly followed

if the condition ig all the time followed
if the condition is not applicable.

Wl N O

The scores for each aspect were found by adding the
ratings and the mean scores and standard deviations for each

aspect are found. This tool was used only in High Schools.

Scoring of SAQ -~ C,.

This tool was used to collect the ratings of the
parents of the High School. Similar procedure was followed
with an exception that they were asked to encircle one of
the numbers 0, 1, 2, 3, 4, or X, marked against each
-condition, according to the extent of its existence in the
school. The mean and standard deviations are calculated for

each aspect.
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Scores for the thirteen aspects of School Appraisal are
calculated for each school. This is done group wise and the
gcore of the headmistress, the mean scores and standard
deviations of the teachers, students and partents are

tabulated for each aspect.

5.2.1.1.1 Awareness Of The Aim

The perceptions of the headmistresses, teachers,
students and parents had been collected regarding the
Awvareness of the aim of the school by the SAQ and the Means

and S.D. are presented in the table 5.1
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TABLE 5.1 Showing the mean and S.D. of the aspect
Awarenesa of the alm by the responding groups
of each schools

Sch. Max  Headmistress Teachers Max Students Parents

No Score Score Mean 8.D. Scere Mean 8.0, Mean S.D.

1 120 114 20,2 10.67 120 74.2 15,75 66,0  16.04
2 53! 4.6 16.45 67.6 1434 55.2  25.87
3 84 84.8 18.50 47.4 1653 55.4 15.6%
4 75 78.4 18.53 58.8  7.03 59.6 26,33
5 74 8.8 7.78 56.6 16,95 63.4 6.2
b 91 9.2 17.79 76.8 5.3 76.6 20,92
7 116 96,4 13.87 5.2 1314 62,2 15.12
8 LA I 5.0 21.26 61.8  9.H 58.2  16.86
9 84 55.8 19.82 7.8 5. 42.8 24,5
0 7B 67.4 15.32 8.7 1.4 85.0 19.25
1 104 102.0  11.17 2.4 273 85.2 21,47
12 109 .2 8.3 76.2 18,56 70.8 19.28
13 94 5.2 9.30 8.0 &M 88.4 24.58
14 as 89.86 7.73 86,2 16.73 79.0  20.74
15 77 90.6 120 3.0 4.5 70.8  12.98
1 2 86.2 9.24 2.4 4.4 82.6 15,32
17 103 83.8 1395 8.2 15.49 8.4 21,54

Average(7714)  91.65 Z2.31(714) 85.41 22.52 (56%) 47.39 20.00 (55%) bb.41 22,12

The maximum gcore for the aspect avareness of the aim

is 120 for all the four groups.
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Headmistresses: The table 5.1 illustrates that, of the
17 s@achools, except one (16th) all other Headmistresaes have)
the gcore, for the aspect, above the mid value 60. The
scores range from 22 to 116. There are seven schools which
have the score above 100; This shows that the Headmistresses
think the schools are very well aware of the purpose. Five
of the schools have the scores between 80 and 100 which also
shows good awareness of the aim. In almosgt all schools

except one, the headmistregsses perceive that they are aware

of the aim to a great extent.

Teachers: According to the perception of the teachers,
.fifteen achoola have the mean, above the mid value 60. Two
gchools have the mean below 60. Three schools have the mean
above iDO. Nine of the schools have their teachers’ mean
score between 80 and 100; which shows very high awareness of

the aim.

Students: Thirteen aschools have the students mean
score for the awareness of the aim above the mid value 60.
Four schools have their students’ mean below it. Two of the
schools have the means 47.4 and 37.8 which are the lowest
among the means. The maximum mean score of the student is

86.2. This 1indicates tﬁét according to the students’
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perception, they are not very much aware of the purpose or

>

aim of the achool.

Parents: Regarding the parents’ perception of the
schools awareness of the aim, 13 schools have their mean
gcores above the mid vaiue and 4 of them below it. The
least mean is 55.2 and the highest 1is 88.4. Here the
parents too feel that the gchools are not very much aware of
their purpose unlike headmistresseas and the teachers

perceive.

5.2.1.1.2 1Institutional Planning

The ratings of the Headmistresses, teachers, students
and parents, in the second aspect of the School Appraisal,
Institutional Planning, is quantified and the means and S.D.

are presented in the table 5.2.
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TABLE 5.2

Sch Max  Headmistress Teachers Max Students Parents
No Score Stores Hean 8.D. Score Mean 8.0, HMean S.D. .
i 80 80 76,4 528 2% 9.8 3.7 19.0 2.83
2 74 37.8  15.64 17.4 5.73 15.0 &.57
3 48 34.0  8.02 16.4 4.76 10.4 6.05
4 % 52.2 13.47 7.6 174 120 7.2
5 40 9.4 5.53 18.6 2.73 1.8 2.14
b 58 1.4 12.94 20.6 2.80 19.0 3.52
7 80 70.8 %.70 - 19.0 3.95 15.4 4.80
8 74 50.4 13.83 17.6 4,03 7.6 3.W
9 8 18.4 13.34 2.8 3.49 1.8 3.8
10 36 5.2 T.58 19.2 271 B4 182
1 57 »70.2 5.64 20.4 4,45 16,4 5.43
12 73 9.2 446 22.6 1.20 17.47 3.83
13 57 76.4 425 21.4 2.15 20.6 3.3
14 44 516 472 19.8 1,72 18.2 5.4
15 56 1.2 147 16.4 3.26 15.6 5.82
14 37 4.6 20,38 21.0 2.0 14.6 5.24
17 7% 3.6 1450 17.6 5.6 15.0 4.9
Average 57.63{724115.7 56170) 18.4 18.8 781 4.21 17.41 (7310 10.21

The maxinum score for the headmiastresses and teachers

is 80, and for the gstudents and parents is 24.
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Headmistresses: Of the 17 schools, two of the schools’
headmistress perceive perfect or maximum poagible
institutional planning, the score being 80. Six of the

schools’ score 1is above 70, showing very good planning at

the institution level. Three schools have below 40, the
midvalue.
Teachers: The maximum score is 80, Four Schoolsg’

teachers perceive that there is very good institutional
planning asg their mean is above 70. Eight 0of the schols’
teachers’ mean falls between 50 and 70 indicating average to
good institutional planning. Three schools have their
teachers’ mean below 40, the midvalue, showing very poor

institutional planning.

Students: The maximum score for the students for the
aspect Institutional Planning is 24. All the schools have
their mean score above 12, the midvalue. Sixteen schools
have their mean sgudents above 16. Five of them above 20,

which shows existence of very high institutional planning.

The least mean score is 12.8, which is just average in
planning.
Parentsa: The maximum score is 24; In two schools the

parents perceive very high institutional planning their mean

198



score being above 20; Nine schools have mean above 16.
All, except one s8chool have the mean score ab_ove the
midvalue 12. The least mean score is 10.4, showing poor

planning in that institution.

5.2.1.1.3 Leadership

The aspect ‘*Leadership’ in the School Appraisal is
measured by the SAQ by obtaining the ratings of the four
groups: Headmistressesg, teachers, . students and parents.

Their mean and S$.D. aré presented in the table 5.3.
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Table 5.3

Sch Max  Headmisiress Teachers Hax Students Parents
No Score  Scores Hean §.0. Score Mean 8.0, Mean S.D.
1. 140 160 157.6 3.20 4 386 3.98 332 %0
2. 147 98.6 29.2 W2 53 9.2 10.4
3. 105 17.2 25.3 2.0 55 146 1.8
4. 104 103.4 3.9 268 4.2 294 120
T 105 125.0 15.3 Nz 61 HLO 78
&, 13 1264 25.7 38.8 2.9 3646 5.4
7. 160 133.4 4.7 k5.4 34 B8 HS
8. 147 120.6 23.3 k5.0 3.2 2.8 8.9
9. 105 2.2 236 . 7.8 3.8 27.0 2.8
10, 104 82.4 18.8 N2 37 7o T
", &0 ‘- 145.0 7.2 ™4 7.7 80 104
12. 143 128.2 9.2 7.2 45 3.4 7.8
13. 81 140.8 17.8 8.0 4.7 B[A 44
14, 126 ) 125.6 18.2 B0 5.1 380 0.3
15, 127 ‘ 12,6 1.4 28.2 61 3.8 A7
1. 122 109.06 4.7 ].8 61 3B b4
17, 149 £83.6 .7 2.0 7.0 30.8 5.2
Average 24765) 27,4 18310740340 32.5‘(?5‘&)7.49 29. 16611994
Leadership: Leadership aspect of the school Appraisal

is geen from the point of view of the four groups as follows
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Headmistress: Two schools have the maximum score 160.
Nine sgchooles have scores above 120. Sixteen schools have
the score above the average 80. Only one school scores 60,
which is rather low. On the whole, ag headmistress

perceives there isg average to good 1eader§hip in the

gschools.
Teachers: One school’s teachers perceive maximum
leadership in the headmistress scoring 157.6. Ten of the

schools have means above 120; which also show a rather high
leadership. Fifteen schools have mean above average 80 ,

and only two schools’ means are below the average, viz, 63.6

and 52.2. The teachers also perceive average to good

leadership in the sgchools.

Studentg: The maximum score of the students is 44. Of
the 17 schools, twelve have mean above 30, which shows high
leadersghip. Sixteen schoois have mean above 22 the averége
and only one school mean is 19.8, below the average. Hence

the schools’ students perceive average to high leadership in

their headmistresses. 1
1

Parents: Nine out of seventeen schools’ mean are above
30 out of a maximum of 44; which shows high leadership.

Sixteen schools means are above 22, the average and only one
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school, has scored below the average 16.6, showing below

average leadership in the perception of the parents of that

school.

5.2.1.1.4 Organization

The aspect Organization is quantified by the four
groups of School Appraisal and their means and S.D. are

repregsented 1in the table 5.4. along with theilr maximum

gcores.
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TABLE 5.4

Sch. Max  Headmistriess Teachers Max Students | Parents
Ne Score  Score Mean 8.D. Score Hean  S.D. Mean 5.0,
1 240 234 220.2  10.26 40 34,2 4.9 24.8  2.44
2 207 143.4  43.24 0.8 3.8 218 601
3 172 138.2 3.5 3.6 2.50 8.6  9.62
4 120 1440 33.93 2.2 3.7 8.6 9.39
5 78 175.8  22.86 M4 63 2.0 4.8
6 149 81.4 36,21 1.8 349 28.0  b.80
7 234 200.2 17.75 28.8  5.84 8.4 7.03
8 207 70,0 32.82 29.0 2.6 22.2  4.bb
9 172 13.2 36,72 24,6 6.3 20.0 4.10
10 120 129.8  44.65 36.4  5.24 x 23.4 450
11 219 203.4 20,42 KX IS WA 23.2 7.5
i2 220 186.4 13.60 2%.8  7.83 23.2 4.5
13 180 221.2  10.46 2.4 2.8 2.2 5.7
14 194 160.6 14,76 e LA 26.8 6.1
15 184 192.8  5.23 9.6 2,58 23.2  4.43
14 161 164.6 13,4 30.8  5.49 3.2 8.33
17 234 130.0  19.80 30.0 5,59 24.8  4.87
AVERARGE 181 (76X} 43.47 170.1 (710 #4147 29.82 (754) 6.47 22 (550 7.18
Headmistresas: The maximum score is Z240.
have scored 234 as the highest score. Seven

seventeen

gschools

have

scored
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organizational ability. Sixteen schools have the score
above 120, the average, which reveals . average to good
orgaﬁization in the schools. Only one school has score 78

out of 240, which is an indication of poor organization.

Teachers: The maximum score being 240, the highest mean
is 221.2. Four schools have high organization power as their
mean is above 200. Sixteen schools have means above 120 the
average; and only one school's mean is below ft, 113.2.
Hence according to the perception of the teachers, the orga-

nization is average to high in all the schoolsexcept one.

Students: The highest mean score in Organization out
of 40, ig 34.8 followed by 34.2. Ten schools have mean
geores above 30, which shows high to very high organization
gscore and sixteen schools have mean scores above 20, only
one school’s mean is 19.6, which is very near to the
average, which shows that almosgt all the students perceivg

average toc high organization in schools.

Parents: 3l1.2 is the highest mean scorse, 40 being the
maximum score. Only one school has mean score above 30:
Fourteen schools have mean above 20, the average gcore, and

three of the gchoolas below 20. 14.6 ia the least mean'foﬁ
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the  schools. Which show the parents perceive the

Organiztion factor as average Iin the schools.

5.2.1.1.5 Curricular Programme

The scores of the schools in Curricular Programme is
obtained from the four groups by the SAQ and their mean and

S.D. are presented in the table 5.5.
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TABLE 5.5

Sch. Max  Headmislress Teachers Max Students Parenis
He. Score  SBrore Mean  S5.D. Score Mean  S.D. Mean 5.D.
i 160 150 157.0 600 32 43.8 4.2 4.8 453
2 145 101.6 22,77 2.8 3.8 2.0 137
3 98 9.8 11.M 2b4  5.39 26.2 10,46
4 7% 116.2  25.64 0.4 225 27.4  14.88
5 68 119.2 23.42 28.2 2.7 2.6 443
b 122 135.4  20.04 8.6 609 3.0 63
7 150 136.2  20.70 3.8 6148 338 8.2
8§ 145 124.8  20.14 2.0 3.2% 28.0  7.43
9 78 73.4  18.02 26,0 493 32.4 6.9
10 79 114.2  15.28 0.4 4.4 28.4 10,15
1 125 141.4  10.47 40.2  10.54 2.8 11.02
12 157 1244 12.01 7.2 542 3.6 743
13 88 145.0 18,92 43.2 3.8 3.8 133
14 123 4.6 1177 38.8  4.45 43.8 279
15 124 122.8  0.40 25.4  5.08 35.0  9.30
16 117 105.4  9.40 3.4 848 29.8  b.11
17 158 133.8 13.33 3.8 9.57 2.2 618
AVERAGE 119.18(74)28.67  125.23(78)24.29 35.25(48)8.2 32.93(63)9.69
Headmistresas: The maximum score

Programme

the

is

160.

next is 157

which are very high index of effectiveness
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of Curricular Progrgmme. Four schools scored 150 and

above, and ten schools scored above 120 which indicates high
occurence of Curricular Programme. Fourteen schools have
scoresg above 80, the-a&erage and three gchools scored 79, 79
and' 68 respectively. The indéx of Curricular Programme thus

depicts average to very high in the schools.

Teachers: 0Of the maximum score 160, the highest mean
obtalned 'is 157. Ten schools have scored means above 120,
which is an indication of high Curricular Programme. The

least mean 1is 93.4, which 1is also above the average 80;
which shows that in the perception of teachers all the

achools are very high in curriculatr programme.

Studente: The total score is 52. The highest is 44.6.
Four schools have ﬁean scores(above 40, which shows very
high curricular programmes. - Thirteen schools have-mean
scores above 30 which is high. All the schools have means
above 26, the average which indicates that according to the
perception of students, all the schools are above average to

very high in the factor Curricular Programmes.

Parentas: Like the students, the parents’ maximum score
is also 52. 43.8 is the highest mean obtained. Two schools
have mean scores above 40. Twelve schools’ meansg are 30,
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which 1s above average and all the gschools have mean score

above 26, which shows that the parents perceive average to

high curricular Programmes in the schools.

5.2.1.1.6 Co-curricular Activities

The perception of the Headmistresses, teachers,

students and parents of the High Schools expressed through

the SAQ in the agspect Co-curricular activities is presented

in the tabular form 5.6.
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TABLE 5.6

Sch. Max  Headmisiress Teachers Max Students Pareats
Na. Score Score Mean  5.D. Gcore Mean  5.D. Mean G.D.
1 160 156 146.6 16,87 56 43.8 4T 0.0 7.82
2 152 89.0 24.84 25.2  6.40 24.6 14,15
2 104 122.0  25.36 5.4 2.58 27,0  12.17
4 049 121.6 24,60 ‘ 19.4  5.57 3.6 18.91
5 052 123.6  13.94 6 7.28 4.6 8%
& 12 125.6  24.B4 34 1L 34.6 1005
7 154 127.6 1176 4.8 7.08 33.2  10.48
8 152 116.2 30,79 2.2 4.3 2.4 5.61
9 101 8.6 17.24 24,8 479 0.4 10,21
10 049 17,0 23.22 28.2 5.9 7.2 9.9
11 128 142.8 14,13 47.2 8.8 28.4 12,40
12 144 142.2 24,14 5.8 649 2.8 13.23
13 102 139.4 18,04 42,4 8.87 3.2 12,64
14 116 M6 1.9 36 13,26 43.2 645
15 114 115.2 3.12 23.6 4.9 7.0 .27
1 114 107.6  15.98 364 1174 3.6 1444
17 160 12,0 14.52 3.4 T.64 37,8 9.45
Aver- N
age  115.2972)36.29 121.70(76)28.33 34, 14(61) 11,56 31.44(56)12. 71
Headmistressgses: The maximum score under this aspect is
160. There is a lot of variation for the different schools
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depicting the existence of co-curricular activities. One

school has the maximum score 160. Two schools have scores
156. Five schools score are above 150, showing very good
participation in Co-curricular activities. -Three schools

gcores show very low occurence of Co-curricular activities.

Teachers: The maximum score for the teachers for this
aspect is - 160. The highest Mean Score is 146.6 and the
least is 78.6. 10 schools have means above 120 and only one

school below 80. The perception of teachers regarding the
agpect co-curricular "activities is rather high in the
gchools.

Students: ] The maximum s8core is 56. Four schools mean

scores are above 42 and 5 sachools have means below 28,

which show rather low score from the part of the students.

Parents: The maximum score is b6 for the parents’
group. Only one school’s mean is above 43.2 and five
schools mean below 28. The rest of the schools score

average to above average scores.

5.2.1.1.7 Pupll Welfare Services

The aspect - Pupils Uelfare Services is appralised by

quantifying the perception of the four groups by the SAQ

and is presented in the table 5.7.
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TABLE 5.7

Students

Sch. Max  Headmistress Teachers Max Parents
No. Score  Score Mean 5.0, Score Mean  S.D. Mean §.D,
1 200 180 170,00 20,00 9% 44.8 5.4 3.6 B8.45
2 167 9.6  34.27 57.4 5.57 40.0 16.37
3 &9 89.0 17.23 9.2 6.43 27.6 13.87
4 73 7.4 34.62 46.0  10.49 4.2 24,05
3 44 16,6 33.27 4.2 7.98 52.4  13.95
6 74 100.2 19.30 4.2 8.03 3.2 115
7 180 148.0 1183 4.8 9.50 60,2 19.99
& 167 124.8  33.50 36.0 4.82 4.4 10.44
g &9 80,0 28,45 27,0 3.4 45,4 15,54
10 73 105.0  30.80 44.8 4,96 48,2 18.90
1 142 5.6 25.18 48,8  26.99 53.6 24.78
12 170 139.6 13.23 2.4 10.65 52.2  26.31
13 100 67,2 22.42 67.2 A4 40.6 15.8
14 15 101.0 19,88 5.2 29.3% 85.8 17.60
5 127 155.4  11.20 4.4 249 53.6  16.67
14 155 126.0  15.86 35.6  25.03 39.8 17.22
17 178 22.6 36,29 38.4 1.5 1.2 15.52
Aver- 128.76(61)46,38  122.93(61)38.%6 48,19(50119.86  48.89(54)20.18
age
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Headmistresses: The maximum score is 200. Two of the
schools’ sgcore is 180 showing existence of very good pupil
welfare services. Seven schools have scores above 150, six
of the séhools Headmistresses scoré is below 100; which
shows that they perceive not enough of pupil welfare

gservices existing in their schools.

Teachers: The maximum score for the teachers is also
200. Four of the schoolg’' teachers mean score is above 150,
which shows that the teachers feel rather good about the
gerviceas for the pupils' welfare exieting in their achools.
Three schools’ mean is below 100 and hence these teacher’s
perception of the pupil welfare services seems to be very

unsatisfactory.

Students: The maximum score 1is 96, None of the
schools’ students mean score ig above 72. Nine of the
schools’' mean score isg below 48 which show that the pupil

are not very happy with the existing welfare services in the

schools. The other eight schools mean score are above
average.
Parents: Of the maximum score 96, eleven schools have

mean ascorea above 48 and six of them below 48; which shows

2



the parents also perceive below average to average welfare

services only, for the students.

5.2.1.1.8 School Community Relations

The aspect of school-community relations existing in
the schools, appraised by the four groups through the SAQ

is presented by their means and S.D. in the table 5.8.
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TABLE 5.8

Sch. Max  Headmistress Teachers Max Students Parents
Ne. Scere  Score Mean  S5.B. Score Mean  8.D. Hean G.D.
1 120 115 M3.6 10,33 #3495 21.0  11.08
2 99 8.4 20.1 2.6 64 23.2  9.Z8
3 78 74,2 26,87 13.0 1.7 20.0 13.84
4 I 76,4 23.40 22.8  4.45 3.6 13,59
5 3 8.2 8.14 23.0  5.18 20.8 10.38
b 79 a4.4  19.52 2.4 2.5 3.4 5.9
7 115 5.2 1547 3.0 2.4 7.4 4.3
8 79 48.8 2178 27.6 4.2 248  B.bb
9 78 47.4  19.80 #“.2 3. 2.0 ..5.37
10 37 .2 69 26.8 4N 22.0  11.58
1 83 0.8  14.96 26.0 1‘5.68 2.6 12.14
12 97 82.8  11.58 26,4 6.09 2.2 1.7
13 44 100.0 2057 3.8 9.9 22.6 11.25
14 47 M.b 12,61 .0 5.4 5.6 12,74
15 78 91,6 11.30 8.2 172 2.8 10.30
16 &4 51,6 20 20.0 10.22 2.8 53N
17 114 83.2 4.4 2.8 7.60 2.8 L4
Aver- 77.76{65)26,48 79.64(66)24.52 25.04(37)9.27 24,37(35)11.28
age

Headmistresses: The maximum score is 120 both for the

headmistresses, and teachers. Six of the schools have scores
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above 90; of them, three scoring 114, 115, 115, showing

very good relationship between the school and community.
Four of the schools score is below 60 showing poor
relationship between these schools and the community. The

others have average scores.

Teachers: Five of the schools mean scores are above 90
the highest being 113.6, showing very good relationship
between the school and community. Three schools mean scores
are below 50% which indicates no good rapport with the

community.

Students: The maximum score is 44 both for students
and parents. Two schools mean scores are above 33 and 11
schools’ means are above 22; six schools means are below 22,
which shows poor relationship existing between the school

and the community in the perception of the students.

Parents: The highest mean score gived by the parents
for this aspect is 32.8 out of 44 showing 74.5%. Except
three schools whose mean gcores are below 22, the rest of
the gchooleg have sgcores 22 and above, which indicates
average to above average relationship existing between the

achool and community.
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5.2.1.1.9 Religious And Moral Education

The aspect Religious and Moral Education in schools has

also been appraised by getting the perception of the

headmistresgses, teachers, students and parents. They were
quantified and the mean and S.D. are presented in the
table 5.9.

— =
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TABLE 5.9

160.

Sch. Max Headmistress Teachers fax Students Parents
Ne. Geare  Score Mean  S.D, Srore Mean  B.D. Mean 5.D.
1 160 148 144.6 30,80 44 28.2 4.2 2.4 9.26
2 145 .0 2T 9.8 453 1.4 8.5
3 83 103.4 33.18 8.8 3.3H 15.4 9.3
4 45 1016 31.37 8.0  2.61 20.4 11.62
3 29 102.6 11.15 3.2 1.2 20.0 4.36
b 100 4.0 24.32 2.2 8.4 23.0 3.8
7 148 9.4 E272 28.4 3.0 25.0 10.42
B8 145 75.8 .95 20,6  5.20 0.8 2.79
9 a3 9.6 29.20 9.2 2.79 22.8 6.3
10 45 8.8  13.50 2.6 408 19.6 4.2
i1 110 166 3323 24,2 9.8 200 7.97
12 134 121.0 4.50 24.8  3.18 19.6 8.21
13 80 132.8  20.03 .4 L4 27.2 7.25
14 &9 102.6 10,05 2.0 5.3 204 7.4
15 82 {22.8 15,92 21.8  6.24 20.8 4.31
16 98 .6 20,14 20.8  8.24 19.4 5.9
17 156 107.2 16.41 9.6 9.9 24.4 7.0
Aver-  101.18(3)38.76  106.77167)33.98 22.93(5216.95 19.86145)8.99
age
Headmistresses: The headmistresses’ maxXimum score is

Six schools have scores 120 above.

N

B3
~3

Three schools have



scores below 80. Thus fourteen schools have above average
score, showing the existence of religious and moral

education to a satisfactory degree in those schools.

Teachers: The teachers’ maximum score is also 160.
Five of the schools’ teachers® mean score in this aspect is
above 120. Two schoolg have mean scores below 80, which
doegs not give a satisfaétory picture of the schools.
Between 80-120, there are 10 schools showing average to

above average existence of religlous and moral education.

Students: Their maximum score is 44. The highest mean
score is 31.14, whichw§p9ws not one schools’ students’, score
on religious and moral education is above 71.4%. Nine of
the schools’ score is below 22, which indicates that the
students are not gatisfied with the existing religious and
moral education in the schools as compared with the

headmistresses and teachers.

Parents: Like the satudents, the maximum score for
parents is 44. The highest mean score is 27.2. Eleven
schools mean score are below 22 and the others i.e. between
22 and 27, showing not very satisfactory picture on the part

of the parents.
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5.2.1.1.10 System Maintenance

The system maintenance existing in the s@chools
appraised by the four groups are presented in their mean and

S.D. in the table 5.10.



TABLE 5.10

Sch. Max  Headmistress Teachers Max Students Parents

No. Secore  Score Mean  5.D. Score Mean  S.D. Mean S.D.
1 80 80 77.6 4,80 44 3B.B 4.6 RB.2 4B
2 80 56.8 b.74 R NS 264 7.28
3 b1 69.4 9.77 28.8 8.97 2.0 .97
4 52 59.6 10.01 5.6 2.0 24.2  10.03
5 37 68.2 3.97 3.2 5.5 29.6  3.72
& &3 75.0 5.33 7.2 643 2.2 43R
7 80 67.4 12.21 3.8 412 23.4 3.4
8 80 0.2 11.40 1.8 349 7.2 3.9
9 b1 wa B A A A b2
10 52 614 5.39 40,0 2.83 25.2 3.8
1 74 1.6 8.45 ‘ B4 LA 21.4 8.3
12 75 9.4 4.50 6.4 430 27.4 2.7
13 47 72.4 671 4.2 .22 28.8  3.49
14 b4 I 2.87 4.4 10.13 0.8  4.74
15 58 7.2 15.60 40.8  5.42 25.6  6.18
16 72 63.2 7.4 #.2 2.1 2.6 b5k
17 78 60.4 8.24 364 43 27,0  5.&2

Average £3.65(82)12.98 £5.67(82110.9 37.26(8536.18  27.16{62)7.22

The maximum gcore for this aapect lg 80.

Headmistregses: Four of the headmistresses sgscores for

this asgspect is the maximum 80. Twelve gschools have gcores
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above 60, shéwing very good maintenacne of the system. Five
of the schools have below 60, of which only one has below

40. On the whole the system is maintained very well.

Teachers: The maximum s8core is 80. Fourteen schools
have teachers’ mean scores above 60 and not even one school
below 40. Three schools means scores are between 40 and 60.
Hence the teachers too regard the system maintenance very

high in the schools.

Students: The maximum score of the students and
parente Is 44. 16 schools have mean score above 33 and only
one school below it, scoring -28.8 which depicts very good

system maintenance in the perception of the students.

Parents: Maximum score is 44, only one school has mean
gscore above 33. The highest score is 33.2 out of 44.
Fourteen of the schools have mean scores between 22-33 and
two schools mean écores are below 22. Parents on the whole
find average to above average system maintenance in the

schools.

5.2.1.1.11 System Renewal

The table 5.11 repregents the mean and $.D. of the
aspect sgystem renewal in the schools appraised by the four

groups.
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TABLE 5.11

Sch. Max Headmislress Teachers Hax Students Parents
No. Score  Score Mean  5.D. Score Mean 5.0, Mean S.D.
1 120 120 112.6 12.89 24 20.2 472 13.0 5.40
2 120 67.2 14.83 4.6  3.93 12.0 6.87
3 &6 85.4 21,78 0.6 2.24 2.2 6.52
4 27 B3.0  21.95 1.6 2.06 1.2 476
5 50 94.8 7.08 19.6 4.83 13.6  4.59
& 85 107.4 1517 7.4 4.02 6.6 3.24
7 120 02.0  15.63 8.2 2.1 16.0 2.74
8 120 78.6  19.60 9.0 L&7 10.6 2.87
9 kb 4.0 13.02 - 140 L3 15.0 5.29
10 27 77.6 1354 3.4 2.5 13.6 450
1 92 5.4 14,69 5.6 6.37 4.4 7.3
12 8 98.0  10.14 7.8 2.04 2.6 4.28
13 b4 9.4  10.82 2.2 1.3 15.4 4.9
14 79 . 734 489 17.6  3.26 17.4  2.30
15 85 94,8 15,57 3.2  5.47 4.6 4.84
16 8 748 12.01 3.6 671 4.2 3.7%
17 115 84.6  12.14 16.8  4.02 17.8 8.83

Aver- 8E.88{69)30.58 86.49(72)28.47  16.19(6714.49 14,19(5915.59
age

222



Headmistresses: The maximum |gcorsa of the
headmistressesh is 120. Four of the schools’' Headmistress
have rated their segchools with maximum score for sgsysten
renewal 120. A fifth school also has score 115. But three

schools which have very 1low scores on this aspect. The

remaining 14 schools are above the ascore 60. There is a lot
of wvariation in the scores of Headmistregses, in this
aspect.

Teachers: 120 being the maximum score of teachers,

three schools’ mean sgcore is above 100, which shows high

gystem renewal. Eight of the schools score are above 90.
Only one &chool’s mean sacore is 34. The reat all have above
60.

Students: The maximum score of the students and
parents is 24. Two school’s score are above 20 which is
very high. Four . schools’ mean score above 18 fifteen
gchools’ mean score above 12. Only two schools acore is
below 12.

Parents: Unlike the above groups, the parents score of
system renewal did not exceed 18 in any case. Only one
school’s sacore falls below 12, all the rest lie between 12

and 18.



5.2.1.1.12 Investment

The mean and S.D. of the aspect  Investment’® of the SAQ

done by the four groups are represented in the table 5.12.
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TABLE 5.12
Sch, Max  Headmistress Teachers Max Students Parenls
No. Score  Score Mean  5.D. Score Mean  S.D. Mean 5.D.
1 120 12 106.4 11,20 32 28.4 .02 27,0 3.9
2 1M 66,2 18.03 20.4 408 8.0 6.72
3 &1 &2.2  29.20 160 3.3 214 .39
4 57 862 19.30 th.6 182 20.8 9.62
5 3 94.0 7.97 8.6 7.9 24,2 4.44
& 88 105.2  14.52 8.2 4.2 7.2 2.
7 "2 0856 18.37 2.6 3.83 5.6 3.14
8 M 81.8 2.0 21.0 4.2 5.8 5.31
9 A1 4,0 1474 19.8 4.3 22.4  b.56
10 57 9.2 18.8 18,6  1.50 6.8 2.04
(& 87 93.0 19.32 2.8 7.1 19.0 11.02
12 91 ?1.2 5.27 21.4 &97 21,6 8.01
13 &0 e .70 27.4  3.93 23.2  4.55
14 94 83.6 5.89 20.2 3.7 26.4 5.93
15 85 8.2 15.14 6.8 1.9 21.0 6.23
14 B9 7.0 14,460 2.6 9.93 25.2 5.4
17 114 04 1378 19.4  5.00 24,2 b6.68
Aver-  83.88(70)23.67 86.84(72)24.75 21.46(6706. 12 22.1(6917.57
age
Headmistresses: Five schools’ headmistresses have

scored their schoola investment to be very high; above 110
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out of the maximuﬁ 120. On the whole, seven schools score
lie above 90, and fourteen school have scores between 60 and

90. Three schools score lie below 60.

Teachera: The maximum score for the teachers is also
120, in this aspect. Only four schoolg’ have mean scores
above 100. Seven schools mean falls below 60.

Students: The maximum score 1is 32. Three schools’

students rate their schools above 24. All the school’s mean
scores are above 16, which shows the studentg consider the

schoolg’ to be investing quite well.

Parents: Seven of the schools’ parents have rated the
schoolg’' investment above 24, out of the maximum score 32.
Sixteen schools mean scores are above 16 and only one
school's gscore is below 16, showing the parents too

congidering the sgchools investing in a very high way.

5.2.1.1.13 Innovations

The efforts of the schools in introducing innovations
and throwing away old unpractical customs and observations,
ancouragling c¢hange for growth and development are measured

by the SAQ, and presented in the tabular form 5.13.
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TABLE 5.13

Sch. Max  Headmisiress Teachers Max Studnets Parents
No. Score  Score Mean  8.D. Score ' Mean  S.D. Mean 5.D.
1 120 16 109.0 18,09 20 7.6 1.2 10.6 4.1
2 109 67.8  17.1b 2.2 1.60 9.4 4.9?
3 34 7.8 30.%3 &6 1.9 0.2 412
4 73 84.8 3143 9.6 .20 13.8 5.3
3 2b 81.6 8.93 4.8 334 12.8 8.06
& 83 98.6  19.4 5.8 312 5.4 3.4
7 116 102.0 18,08 16,0 2.00 5.2 1.47
8 109 8.6 17.62 5.2 319 13.0 .20
9 34 3.4 1L 1.0 2.61 1.6 5.4 -
10 75 &b.2 17.47 "o 179 1.0 2.1
11 20 93.4 18,38 6.0 5.02 13.0 7.01
12 73 2.6 12.04 13.0  5.62 1.4 5.58
13 103.0  19.70 7.2 147 10.4  4.18
14 B2 £8.8  15.34 6.4 3.50 2.6 3.83
13 & 8.6  10.80 14,2  3.49 12.8  3.04
16 97 66,0  17.84 8.6 623 1.8 5.23
17 109 83.4 1091 14.8 4.35 13.8 3.8
Aver- B1(48)27.68 B2.18(68)28.52 13.96(70)4.27  12.17(61)5.47

age

Headmistresses: Cf 120, the maximum score,

five

schools’ headmistresses have rated their schools high above
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100 in innovation, seven schools scored above 90, fourteen
schools score between 60-90. Only three schools score below

60, the mid value.

Teachers: The maximum @8core is 120. Six of the
schools’ teachers' rate their achools above 90. Except one
schools sgcore, which is below 60, all the sixteen schools

score is above 60, the average.

Students: The maximum score students and parents is
20. Seven sgchools scores are above 15. Fifteen schools
gcore are between 10 and 15. Only two schools below 10, the

mid value.

Parents: Only two schools’ parents rate the
Innovations of the school above 15 (in 75%). Except one
school, 16 schools rate it between 10 and 15. Only one has

below 10, the average score.

5.2.1.1.14 Total Score

The total mean gcores of SAQ for each school from the
four groups Headmistresses, Teachers, Students and Parents
were found by taking the sum of the scores of thirteen

aspects for headmistresses and the sum of the mean scores
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for the other groups. The Mean and §.D. are presented in

the table 5.14.

TABLE 5.14

Sth. Max Headmistress Teachers | Max Students Parents
No. Score  Score Mean 5.0, Score Mean  S.D. Mean S.D.
1 1840 1767 1693.8 155.53 640 445.8 29.94 395.6 57.12 \
2 1649 1012.0  263.14 385.4 42.87 318.2 122.53
3 1060 1223.6  250.54 276.2 50,31 278.0 124.30
4 829 1221.8 289.23 334.4  10.48 345.8 143.13
5 b7 1331.8  138.06 382.2 59.48 373.8 73.54
b 1219 1441.2  233.89 436.4  40.49 426.8 50.22
7 1767 1523.2  201.73 458.8 43.48 386,86 B2.17
8 1669 1248.6 270.80 406.8 39.73 317.8  43.29
9 1060 745.4 281.88 22,4 17.30 39.0 MK
10 829 1099.4  148.70 377.2 18,48 343.0 83.55
11 1375 1531.2  174.03 1360 128.06  355.0 105.52
12 1584 $4éb.4 30.28 — 451.0 48,32 38%.2 119.%5
13 1063 1624.0  187.20 . 5018 4646 9.8 85,70
14 1283 1209.4  72.47 445.8 55.20 444.0 9M.72
15 1299 1428,8  100.99 33k.6 0 28,31 3I™s BLLM
16 1239 1163.6 127,40 409.2  107.35 3844 6L.T2
17 1741 1166.6  141.10 372.2  Bh.2B 4242 8233

Aver-  1301(70.7) 1297.7(70.3)230.0  398.07(62.2)60.74 372.75(58,2142.75
age *
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The maximum score for all the 13 aspects is 1840, both

for the headmistresses and Teachers.

Headmigtregsesg: From the appraisal of the

headmistregses, six schools’' scores is above 1380 (75% of

!
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total scores 1840) and fourteen schools between 9Zd and 1380

and three schools below 920.

i
|
|
Teachers: The maximum total score both for%
|
;
i
i
|

Headmistresses and Teachers ig 1840. Seven schools’ total
mean 8scores are above 1380, sixteen gschools teachers’ total

mean scoresa lie between 920 and 1380. Only one achool’s:

‘
l
i

score is 745.4, below 50%. \
%

Students: The maximum score of _the students andi

ﬁ

parents 1s 640. The highest mean score is 501.8. Fifteen§

schools mean scores are between 320 and 480, Only two§
schools scores lie below 50%. The least mean score is 276.2
(43%).

!
Parents: Of +the maximum total score 640, no schools

mean score is above 480. Fourteen schools scores lie
]

between 320 & 480, and three schools scoreg are below 320,

(50%).
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three schools,

the

Conclusion: Except for +two to
schools total appraisal scores are above 50% of the total
score, which shows the schools are above average.

5.2.1.1.15 Total Sample - Groupwise - High Schools

The SAQ wvas administered to four subgroups
Headmistresses, teachers, students and parents of the 17
High Schoolgs and their responses in each aspect were
quantified  and presented for the total sample. Groupwise

gcores for the

given and described in this section.

-

5.2.1.1.16 Total Sample - Headmistress
The table 5.15 represents the mean,

of mean

with the

view of

point of view of the Headmistress.
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13 aspects of SAQ and the total sgcores are

and percentage

with maximum scores in each aspect of the SAQ along
total SAQ score. The table 5.15 gives a comparative

the different aspects of school appraisal from the



Table 5.15: Showing the Mean S.D. and percentage of the
School Appraisal of Headmistresses of total

sample.
S.ND Aspects Max, HMean 8.D A
Store Store

1 Awareness of the Aim 120 .65 2.3 76.38
2 Institutional Planning 80 57.63 15.47 1.9
3 Leadership 160 121.06 27.07 75.6b
4 Drgamzalion ’ 240 181.29 13.47 75.53
5 Curricular Progranme 160 119. 18 28.67 76,49
&  Co-Curricular Activities 140 115.29 36.29 72.04
7 Pupil Welfare Services 200 122,76 45,38 61.38
8  S8chool Community Relations 120 77.76 26.48 44.80

9  Religious and Moral Education 140 101,18 38.76 63.24

10  Syslem Maintenance a0 £3.65 12.98 82.06
41 System Renewal 120 82.88 30.58 &9.07
12 Investment 120 83.88 AT 6990
13 Innovalions 120 81.00 27.68 67.50
14 Total GAB Score 1840 1301, 12 384,32 0.

The scores of all the headmistresses ofthe total sample
are taken and mean score and $.D. calculated for each aspect
of the School Appraisal and the total score. The
percentage column shows that in the v;ie\.r of the
headmistresses, all the aspects score above 61%, and hence

it can be concluded that they consider their schools as

232




>

|
J
effective schools. The total score percentage shows it to !

be 70.71% which is a high one.

5.2.1.1.17 Teachera - Total Sample

The teachers as one of the most and begt associated
group, have appraised the schoolz on all the thirteen
aspects. The maximum score, mean, S.D. and percentage

(Mean) in each aspect are depicted in Table H.16 %
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Table 5.16 Showing the Mean S5.D. and of percentage the
School Appraisal of Teachers of Total Sample.

8.N0 Aspects Max. Hean 8.0 i
Score Score

1 A&areness of the Am 120 8541 22.52 71.18

2 Institutional Planning a0 36.03 18.06 70.04 3
3 Leadership 160 118.31 34.03 73.94 |
4 QOrganization 240 170,06 4,17 70.86

5  Curricelar Programme 160 125.23 24.29 78.27

6 Co-Curricular Activities 160 121.70 28.33 75,06 !
7 Pupil Welfare Services 200 122.93 38,96 1.4

8  Schoel Community Relalions 120 79.564 24.52 66.37 §
9  Religious and Moral Education ~ 160 106.77 33.98 66,73 i
10 System Mainienance 80 45.67 10.90 82.09 i
11 Syslem Renewal 120 86.49 24.47 72.08 i
12 Investment 120 86.84 28.75 72,37 i
13 Innovations 120 82.18 28.52 68.48

14 Total 5AQ Score - 1840 1307.27 29.52 71.03

The perception of the teachers regarding each aspect of
the school appraisal and the total score is depicted in the
above table. In thelr perception too, the schools appear to
be rather effective ones as the percentage column shows
61.47% as the least score, and highest 82.09%. The total

score percentage is 71.03 which is also high. There is
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compatiability of the perception of the headmistresses and

teachers for most of the aspects.

5.2.1.1.18 Students - Total Sample

The perception of the 346 students of the 17 High
Schools is taken and the maximum score, mean S.D. and the
percentage of mean ig presented in the table 5.19 for the
thirteen aspects of School Appraisal and also of the total

sCcore.
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Table 5.17 Showing the Max. gscore, Mean, &.D. and
percentage of the Students of 17 High Schools on
the School Appraisal aspeocts.

S.N0 fspects Max. Hean 5.0 %
Scare Score

1 Awareness of the Aim 120 87.39 20.00 56,16
2  Instilulional Planning 24 18.80 4.21 78.33
3 Leadership 4 32.90 1.49 18.77
4 Drganization 0 29.83 b.47 74.57
5  Curricular Programne 52 B.5 8.20 b7.78
6 Co~furricular Activities 56 4.4 11.56 £0.9
7 Pupil Helfare Services % 48.19 19.84 30.20
8  School Combunily Relations 44 25.04 7.29 56.91
9  Religious and Maral Education # 22.93 5.95 52.14
10 Systea Mainienance 44 37.26 b.18 84.68
i1 Syslea Renewal 24 16.19 3.49 67.45
12 Investpent 2 21.46 b.42 67.06
13 Innovatians : 20 13,94 .27 69.80
14 Tolal SAB Score 640 403.96 84.35 63.02
The mean percentage score lies between 50% to 85%. The

pupil welfare services mean percentage score is the leaat of
all scores (50.20%) indicating the pupils’ verdict that
they need more welfare services; 80 also for religious and
moral education (52.11) 1in which they deslire lumprovement.

School-Community Relations (56.91) and Awareness of the Aim
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(51.16) also score below 60% calling for improvement.
System Maintenance scores 84.68% which 1is very -high.
Institutional Planning Leadership and Organization are also

considered to be very high in the schools by thig group.

5.2.1.1.19 Parents - Total Sample

Parents have appraised the schools by giving the
ratings of the different aspects of the SAQ, and their
maximum score, mean, S.D. and percentage of mean are
presented in the table 5.20 for the total sample, for each

aspect and also for the total score.



Table 5.18 Showing +the NMax. Score, Mean S.D. and mean of
the parents of 17 High Schools in the School
Appraisal aspects.

5.N0 fAspecls Max. Mean 5.0 %
Score Score

1 Awareness of the fim 120 bb. 4 22.12 55.34
2  Imstitulional Planning 24 17.4 ' 10.24 72.54
3 Leadsrship 4 29.10 9.94 6613
4 Orgamzation 40 22.01 7.18 55.02
5  Curricular Programme 52 32.93 2.69 63.32
6 Co-Curricular Activilies 56 3.4 12.71 56.18
7 Pupil Helfare Services 9% 48,89 20.18 50.92
8 Schoo} Connunily Relations 44 24.37 11.28 55.38
9 Religious and Moral Educalion 44 19.84 8.99 45.13
10 System Maintenance . 44 27,16 1.22 61.73
11 System Renewal 24 14,19 5.59 59.42
12 Investment 2 22.10 7.57 69.06
13 Innovalions 20 12.17 3.47 40,85
14 Total 9AQ Score 640 368,04 105.40 51.30

The perception of the parents of the total sample is
depicted in the above table. , The Mean score percentage
reveals that higheat score is 72.54% for institutional
planning, and then for investment (69.06%). Leaderahip
curricular programmeg, system maintenance and Innovations
also score above 60%. But the other aspects score only

below 608%. The least scored aspect is religious and moral
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education indicating the desire of the parents for better
religious and moral education and their eagerness for the
spiritual growth of their wards. Pupil Welfare Services
score only 50.9276 which also is a clear sign of their
desire for better amenities and weifare gchemes. The total
score is only 57.5% which is r;ther low compared to the
other groups score. Fig.5.1 gives the profiles of the J.M.J.
High Schools according to the preception of the responding

groups.

5.2.1.1.20 Findings And Observatons

Following findings are drawn from the perceptions of
the headmistresses, teachers, students and parents, of the

High Schools.

1. The four groups rate the aspect Awareness of the
Aim above average. 7The mean scores show that the
headmistresses and teachers rate it high (77% and
71%) where ;s the students and parents rate it

rather low (56% and 55%) (Table 5.1)

2. For the aspect Institutional Planning, all the
four groups mean percentage ~ is above 70%

72%,70%,78% and 73% respectively (Table 5.2)
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The three groups headmistress, teachers and
gstudents score the Leadership aspect of the school
above 70% (76%, 74% and 75% respectively) and the
parents 66% which shows rather good leadership in

the schools. (Table 5.3)

For +the aspect Organization also, the first three
groups scored 76%, 71% and 75% on an average. But
the parents rated it only as 55% which shows

rather average organization (Table 5.4)

The Curricular Programmes is observed to be good
ag the teachers rate it highest (78%) and then
headmistresses 74%. The students and parents also
.see it above average, 68% and 63% reaspectively

(Table 5.5)

The game is the case with Co-Curricular
Activities. The teachers (76%) and headmistresses
(72%) rate it rather high, but students and

parents find it average (61i% and 58%) (Table 5.6)

Pupil Welfare Services are found to be at a low
ebb by the four groups. 61%, 61%, 50% and 51%
respectively. There is 1lot of consensus in the

rating of this aspect. (Table 5.7)



10.

11.

12.

13.

Schools Community Relétions are also just around
average level in the schools according to the four

groups (65%, 66%, 57% and 55%). (Table 5.8)

/
Religious and Moral Education is rated still at a
lower level. 63%, 67% by headmistresses, and
teachers and 52% and 45% by students and parents,

which is very poor.

System Maintenance is very high according to the
perceptions of the three groups, headmistresses,

teachers and students 82%, 82%. and 85%

respectively and average according to the Qgpentsﬁiﬁ'

(Table 5.10)

The three groups headmistresses, teacherg, and
sludents do consider System Renewal above average
(69% , 72% and 67%) and parents consider 1t to be

average (59%)(Table 5.11)

Investment is rated above average to high by all
the four groups with mean percentages 70,72,67 and

69 respectively (Table 5.12)

Innovations is also geen to be above average by
firast three groupg and average by parents (61%)

(Table 5.13)

241



14. On the whole the total appraisal score reveals
that there is consensus in the ratings of
headmigtress and teachers and not much difference

in the perception of students and parents

To summarise, the asgpects Institutional Planning,
Leaderghip, Organization and System maintenance are very
high in JMJ schools. The aspects Pupil Welfare Services,
School Communty Relations and Religious and Moral Education
are rather low and the rest of the aspects are average in

the achools.

Comparing the toﬁal appraisal scores of the four
groups, the headmistresses of school no’s 4, 5 and 10 have
rated the schools very low. The school no.9 is rated by the
teachers very low. For school no. 14 there is a lot of
consensus regarding the ratings among the four

groups.(table 5.14)

When the aspects are seen groupwise, the headmistresses
and teachers have rated all the aspects above 60% (Table

5.15 & 5.16)
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The following aspects are scored above 60% by all the
four groups.
Institutional Planning
Leadership
Curricular Programmes
System Maintenance

Investment and
Innovations

The low rated agpects by the groups are the following

Pupil Welfare services

Religiocus and moral education

School Community Relations.

System Maintenance and Ingtitutional Planning
are the highest rated aspects. (Table 5.15 &
5.18)

[

The school profiles ) fig. 5.1 "shows that the
headmistresses and teachers have rated the schools rather
high and the profiles lie above the common mean profile. The
profiles according to the mean percentage ratings of the
students and parentgs show an average to low ratings. The
profile of parents rating is the 1lowest. For the aspects
Institutional Planning, Leadership, Organizations, System
maintenance, System Renewal, Investments, Innovations,

three groups seem to have consensus to a great extent.

5.2.1.2 Elementary Schools

There are 8 Elementary Schools which were appraised

using the SAQ. In the Elementary Schools only the
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Headmistresses and teachers were taken to collect their
perception of the schools. Since the students are very
young and not able to appraise the school, they and the
parents were not involved. But the students and parents

were interviewed to know their view of the schools.

5.2.1.2.1 Awarenegs of the Aim

The ratings of the Headmistresses and teachers of the
Elementary Schools were quantified, scored and their mean

and S.D. are given in the table 5.19.



Table 5.19 Showing the score of the Headmisdtress mean and
S.D. of the teachefs with maximum score and mean
% for the aspect Awareness of the Aim

S.No of Headmistresses Hax Teachers fAspects
School Scgre - Awereness of the
Score 5.D. 4 Hean 8.0, Mean %
18 114 - 95.00 120 8.73  15.97 71,84
19 99 - 82.50 76.20 19,34 63.50
20 10 - 91.67 104,75 1.26 87.29
21 43 - 40.00 73.50 28,45 61,25
76 - 63.33 . 102.80 5.40 85.67
79 - 65.83 9375 16.91 78.12
24 105 - 87.50 95.25 427 79.38
25 73 - 8.8 38.72 3.20 32.29
C.Mean g8 2274 73.00 1014.25  15.23 84.38
The maximum score for the aspect both for

Headmistresses and teachers is 120.

Headmistresses: The seven headmistresses consider
their schools asg above average, where as the 21lst school's
headmistress, considers the school not very much aware of
the aim of the school. Three of the schools' score is
above 100, which is very high showing the Headmistresses are
sure of the schools’ awareness of the aim. Three schools

are just above average showing scope for betterment.
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Teachers: Except the last schools’ mean score, all
the rest are above average. Two of the mean scores ar;
above 100, showing that the teachers perceive that those
schools are aware of the aim of the school. Three schools
are just above average. This shows that effort has to be

made to make the aim of the school known to all concerned.
5.2.1.2.2. Institutional Planning

The Headmistresses and teachers have expressed their
ratings of the aspect Institutional Planning of their
respective sachools. The score of ﬁ.H., mean & SD. of the

teachers are expressed in Table 5.20

«
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Table 5.20 Showing the Mean and S.D. of the Headmistress
and teachers of Elementary schools for the
aspect Institutional Planning.

8.0 of Headmistresses Hax Teachers
School Score
Score 8.0, A Hean 5.0, 1
18 6 - 82.50 &0 53.00 16.14 66,25
19 68 - 85.00 55.80 24,17 89.73
20 75 - 93.75 74.73 1,71 93.44
21 7 - LB 53.20 1552 66.50
45 - 54.25 £0.60 550 73.75
23 & - 57.50 57.00 7.43 TLES
24 &7 - 83.75 57.50 4,42 71.88
25 iz - 52,50 2vns 13.17 27.18
C.Mean 35,25 1465 69.69 54.23 B.26 &7.78
Headmistresses: The Maximum s8core for the aspect
Institutional Plgnning is 80. Seven of the sachools

Headmistresses have considered their schools institutional
planning above the mid value. Four schools scores are
high, (82.5% above). One school score is only 37 showing
that planning at the institutional level is very poor in

that school.

Teachers: Teacher's preception of the planning at the

institutional 1level 1is also given in the table 5.20. One



school (No.20) is having very good planning as it scored
74.75 (93.44%) as also rated by the-Headmistress  Six of
the schools are above average in planning and one school has
very low score, 21.75, where as the headmistress has rated

it just above average.

5.2.1.2.3 Leadership

The scores of the Headmistress, Mean & SD of the
teachers’ sgcore of appraisal of the aspect Leadership with

the % are given in the table 5.21.

U
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Table 5.21 Showing the Mean & SD of the aspect Leadership
of SAQ by Headmigstresses & Teachers .of
Elementary Schools.

S.No of Headmistresses Hax Teachers
Schoal Score

Store 8.D. [ Mean 5.0, 4
18 134 - 85.00 160 120.75  21.87 547
19 128 - 80.00 84.60 54,90 52.88
20 153 - 93.40 154,00 1.83  94.25
21 72 - 45,00 98.73 3600 41,72
22 103 - £4.40 119.00 25.31 74.38

143 - 89.40 ‘ 125.73  34.18 78,59
24 134 - 83.80 133.25 12,39 83.28
25 400~ - 62.50 45,33 058 28.%3
£.Mean 121,13 27.00 73.7% 118.47 36,14 74.04
Headmistress: Of the maximum gcore 160, the

headmistress have rated their schools for Leadership as
given in the table.-5.21. Five of the schools leadership is
very high above 80%. Two schools score lie between 60-65%
and only one sgchool has 72 (i.e. 45%). This aspect is
congidered high in themselves by the Headmistresses except

one.

Teachers: The teachers maximum gcore 1is also 160.

The school No.20 has the highest score 154 (96.25%).
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School 24 also has Pé high score 133.25 (83.25%). Four
schools score 1lie between 60-80% and two of the schools
below it. One of the schools has 45.33 gcore (28-33)
showing very 1low leadership. There is digparity between

the rating of the headmistresses and the teachers.

5.2.1.2.4 Organization:

Table 5.22 Showing the Mean & S.D. of the aspect -

Organization of school Appraisal by
Headmistresses and Teachers of Elementary
Schools.
5.No of Headmistresses Hax Teachers
Schosl Score
Score 8.0, % _ Mean 8.0, e
18 213 - 89.58 240 17325 1276 73.02
19 214 - 90.00 144,60  37.47 8025
20 218 - 0,83 213.50 1.00  88.9%
21 122 - 15.83 160.30 28,82 45,88
190 - 79.17 174.75 18,30 72.B1
176 - 3.3 185.25  15.17 77.48
24 173 - 72.08 166.50 10,91 49.38
2 123 - 54.25 74.33 2.08 30.97
C.Mean 179,13 396 74.64 176,32  B3.46 73.47
Headmistresses: The maximum score for the aspect
Organization is 240. The headmistreasses perceive very good
organization in three schools(80-%90%). Three schools are



having organization scoring 70-80%, and two gschools just
around the mid value gcoring 50% above. On the whole it is
good, but there is room for improvement in this aspect as

perceived by the Headmistresses.

Teachers: The maximum sceore for this aspect for
the teachers is also 240. There is only one school (20)
which has scored more than 80% (88.96%). Three schools
gcores are between 70% - 80%. Three schools are above
average, which show on the whole teachers too perceive that
there ia good organization In their schoolsa. Only one

_School (25) has rated it very low 30.97% showing very poor

organization.
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5.2.1.2.5 Curricular Programmes

Table 5.23 Showing the mean & SD of the aspect curricular
programmes of Headmistress & Teachers of
Elementary Schools.

S.No of Headmistresses Hax . Teachers
School Score

Score 8.D. i Mean 5.0. 4
18. 143 - 89.38 160 16,75 33.08 72.97
19 138 - 86.25 101,00 3185 43.13
20 1531 - 94,38 133.23  00.9% 95.78
21 71 - 44,38 75.00 18,22 44.88

107 - 66.88 131.50 9.20 82.19

124 - T .75 573 9172
24 118 - 13.75 186,00 5.74 NS5
25 109 - 68.13 62,25 4.19 ~38.?1
{.Mean 120,13 25.42  75.08 152.87  27.43  95.54
Headmistresses: The maximum score is 160, The

school No.20 is rated very high in curricular programme
(151). Except one school scoring 71 (44.38%) all the other
schools scoge above average to very high in curricular
programmes which shows, good attention is given to the
academic progress of the pupils. Only one school (No.21)

has scored very low 71, necessitating special care.
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Teachers: The maximum score for the aspect is 160.

Teahcers also rate school No.20 very high scoring 153.25

(96%). Six of the schools have high to very high mean
gcore in curricular programmes. : Only two schools have
fallen below 50%. The teachers of No.21 also rate the

achool low 75 (46.88%) No.25 is élso rated very low 62.25
(38.91%) Dboth of which need special efforts to shoot up the

academic life and curricular programmes.

5.2.1.2.6 Co-curricular Activities:

Table 5.24 Showing the Mean & SD of the aspect co-
curricular activities  of S.A. by the

Headmistresses and Teachers.

S.MNo of Headnistresses Max Teachers
Schaol Score

Score 8.D. % Mean 5.D. %
18 140 - 87.50 160 106,25  27.87 4b6.41
19 149 = 23.13 90.80  24.50 54.73
20 155 - 96.88 146.00 .41 M.
21 bb - .25 77.50 ‘ 20.51 48.44
2z £ - 40.00 116.73 330 72.97
23 38 - 23.75 121.25 7.88 75.78
24 109 - 68.13 M85 450 49.53
25 99 - 61.88 82,75 8.05 2b.72
{.Mean 105.13 40.40  £5.33 117.63 32;24 73.52
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Headmistresses: The maximum score for the aspect

2

co-curricular activities is 160. Three zachools score very

high in this aspect scoring above 140 (87.50%) one scoring

as high asg 155 (96.88%). Three gschools score above average
(i.e. 60%). Two have very low score 38 and 66 gcoring only
23.75% and 41.25% respectively. They pay less attention to

the cocurricular activities of the students.

Teachera: The teachers rate the 20th school as
very high 146 (91.25%). Four other sachools sacore of
teachers are between 106 -121 (60% - 88%); which also show
that co~curricular activities are taken care of and
encouraged and participated“by the gstudents. Two schools
are below average scoring 77.5 (48.4%) and 42.72 (26.7%)
regpectively. They do not have much care for cocurricular
activities. School No.21 1is rated below average both by

headmistress and teachers.
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5.2.1.2.7 Pupil UWelfare Services:

Table 5.25 Showing the score, of H.M., Mean & SD of the
teachers of Elementary Schools in the aspect
pupil welfare Services in their schools.

S.No of Headmistresses Max ;. Teachers
School Bcore

Score 8.D. % Hean 8.D. 4
18 183 - 72,30 200 122.50 46,79 41.25
1 180 - 90.00 ‘ 104,80  35.80 52.40
20 171 - 85.50 160.00 2,71 80.00
21 107 - 53.30 106.00 33.40 53.00
2 126 - 63.00 12.20  17.69  56.10
23 &4 - 32.00 J6.73 2366 4B.38
24 130 - £5.00 135.25 8.26 67.62
5 98 - - 45.00 4.5 9.94 22,12
{.Mean 132.63 43.22 863 102.26  24.86 51.13
Headmistresses: The maximum score is 200. Pupil

Welfare Services scores range from 64 to 185 ie 32% to

92.5%. This being the appraisal of the headmistresgses, it
shows that a lot more ig to be done in this aspect. Three
of the schools are above average. But two schools are
below average scoring 98 and 64 is 49% and 32%. These

schools are to be taken care to provide better facilities

and services for the welfare of the pupils.
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Teachers: The teacher’'s maximum score is also 200.

In the perception of the teachera, the maximum mean score

for pupil welfare services is 160 (80%) which ias very good.

Two more schools have mean scores above 60% which shows
j

rather good care, facilitlies and:services for the students

welfare. Three schools have just:average scores and two of

them below 50%, one 96.75 ie 48.38% and the least mean score

is 44.25 (22.12%), which clearly needs the attention for

betterment.

SRS

256



5.2.1.2.8 School Community Relations

Table 5.26 Showing the score, Mean & SD of the Headmistress
and teachers of Elementary Schools for the
aspect school Community Relations.

S.No of Headmistresses HMax Teachers
Schael Score

Score 5.D. 4 Hean 8.0, 4
18 114 - 5.00 120 72.50 17.82  &0.42
19 105 - 87.50 4£5.20 18.08 34.33
20 106 - £8.33 99.75 0.95 83.13
21 44 - 3647 C130 0 10.67 56,5

79 - 45,83 87.80 8.14 73,17

57 - 47.50 102,66  25.10 85.59
24 8 - 69,17 78.25 5.50 &5.21
25 82 - £8.33 32.00 6,22 26.67
€.Hean 83.75 2445 &9.79 74.24 19.43 41,88
Headmlstresses: The maximum score is 120. The first

three schools score on School Community Relations is very
high above 105 (87.5%). Three other schools scores are
above 60%, showing good relationship between the school and
community. But two schools’ score is very low 57 and 44
(47.5% and 36.67%) respectively indicating only very poor

rapport and understanding and cooperation between the school

and community.
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Teachers: Teachers maximum 8core is 120. Only one
gschool has mean score above 100. But 4 other échools have
high mean scoresg ranging from 72.5 to 99.75 all coming in
the range 60% - 83%. Two schools have just average mean
scores. Only one school has a very 1low mean score 32
(26.67%), indicating very poor relationship and
collaboration between the school and the community. There

is very much need for. improvement.



5.2.1.2.9 Religious And Moral Education

Table 5.27 Showing the score of H.M., mean & S.D. of the
teachers of Elementary Schools for the aspect -
Religious and Moral Education.

8.Ng of Headmistresses Hax Teachers
Scheol Scare

Score 5.0, % Hean 5.0, %
18 144 - 90.00 160 98.50 16.38 61,56
19 122 - 76.25 90.16 40,03 54.35
20 13 - 94.38 148.50 0.58 92.81
21 &8 - 42.50 T 8.8 39.09 54.53
22 83 - 55.00 94.20 8.92 58.88
23 .32 - 32.50 13.55 435 70.78
24 118 - 713.73 100.50 13.07  62.84
25 103 - £5.63 39.50 22,76 28.49
{.Mean 104 34,55  46.25 84,62 2856 32.80
Headmiatreaseg: Out of +the maximum score 160, two

schools have sgcored 151 and 144 respectively, which shows
éhat maximum care is taken to ensure good religious and
moral education. Three more aschools have good scores
securing above 60%. One school has just average 88 (55%).
Two of the schools have scored very low 68 (42.5%) and 52
{32.5%) which ig a rather poor index, showing that much more

is needed to be done in this connection.
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Teachers: The maximum for the teachers is also 160.
One school h;s mean score 148.5 (92.8%) which is very high.
Two more schools have mean scores above 100 and a few others
around it. Thus seven schools have mean scores above 50%
and one school’s mean score ias low 39.5 (24.69%)a ,§howing
that there 1is 1lot of difference in the schools regarding

this aspect and that great care is to be taken to improve

this aspect.

5.2.1.2.10 System Maintenance

Table 5.28 Showing the gcore of H.M., Mean & 5.D. of the
teachers of Elementary schools for the aspect
gystem maintenance.

S.No of Headmisiresses Hax Teachers
Scheal Store

Score S.0. 4 Mean 5.D. L
18 76 - 95.00 80 50.00 25,39 62,50
19 " - - B&T5 £5.80 11,16 82.25
20 75 - 93.75 76,00 2,45 95.00
21 68 - 8.0 5.5 1488 81,50
2?2 56 - 70,00 61.50 6.55 76.88
23 59 - 73,75 59.00 | 5.29 73.7%
24 &8 - 85.00 85.67 2,31 82.09
25 57 - 71.25 37.25 10,72 .56
{.Mean g2.62  13.66  78.28 59.80 12.23 7475
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Headmistresses: The maximum score is 80. All the
eight .schools score on system maintenance is very good,
above 56 (70%) which shows very good care is taken to

maintain the system.

Teachers: Except one school, all other seven schools
teachers’ have rated their schools for system maintenance
above 60 (50%), which is very good. Only one sgchools mean
score ig 37.25 (46.56%) which needs more care towards

maintenance of the gchool in i1ts different criteria.
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5.2.1.2.11 System Renewal

Table 5.29 Showing score of the H.M. Mean & S.D. of the
teachers of Elementary schools for the aspect
system renewal.

8.No of Headmistresses Hax Teathers
School Score ‘ -

Score 8.0, % Hean 5.D. 4
18 110 - 91,67 120 65.00 3609 54.17
19 90 - 75.00 70,86 30.10  59.00
20 114 - 95.00 112,50 3.9 975
21 2 - 40.00 s W b0
22 75 - 42,55 77.20 759 4.1
23 87 - 56.467 ’ 81,73 3108 48,12
24 73 - 77.50 82.25 6,18  68.34
25 &0 - 50.00 1.75 117 3979
{.Mean 85.25 19.77 71.04 76,40 14,87 63,47
Headmistresses: The maximum score for the aspect,

System Renewal for the Headmistresses is 120. Two of the
headmistresses have rated their schools very high 110 & 114
(91.67% & 95%) regpectively which shows a lot of effort is
being put up towards renewal. Four other schools scores are

above average and two are just average in system renewal.

Teachera: The teachers maximum score is also 120. One

school (20th) has rated very high 112.5 (93.75%) the system
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renewal which also tallies with that of the headmistress.
Four - schools are just above average scoring above 73.25 to
82.25 (60% - 70%) and two are just above average. One of

the schools is very low in system renewal as indicated by

the mean score 47.75 (39.79%).

5.2.1.2.12 Investment

Table 5.30 Showing the score of the Headmistresses, Mean,
8.D. of the teaching with the % and Maximum for

the aspect - Investment.

5.No of Headmistiresses Hax Teachers
Schaol Score -

Score 5.0, X Mean 8.0 4 —
18 106 - oan 5700 30.47 47.50
19 88 - 73.33 £3.40 16.48 352.83
20 12 - 93.33 112.00 0.00 93,33
21 80 - £6.67 70.00 14,94 358,33

73 - 60,83 82.80 18.68 69.00

28 - 23,3 90.00 25,12 75.00 -
24 9 - 80.83 85.00 3.3 .47
25 71 - 59.47 39.00 16.46  32.50
(.Mean 81.88 26,34  48.23 74.26 21,65  61.88
Headmistresses: Of +the maximum score 120, two of the

gchools score, as rated by the Headmistresses are 112 and

106, above 100. Three schools have gcores above 60 (50%)
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which shows very good investment in the schools. Four
schools have above average 59% above. Only one school has

very low score 28 (23.33%), which needs to be taken better

care of.

Teachers: The maximum s8score is 120. One school has
very high mean score 112 (93.33%). Two more schools have
mean scores above 70%. Of the rest, three are above 69% and

two are just average. But two schools are rated very low by
the teachers unlike the headmistresses. The mean scores
being 57 (47.5%) and 39 (32.5%). They see the investment

neither very encouraging nor sufficient.

P
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5.2.1.2.13 Innovations. o

Table 5.31 Showing the score of the Headmistresses, mean

gscores, S.D. and mean % of the teachers of Ele.
school for the agpect Innovations.

5.No of Headeistresses Hax Teachers
School Score

Score 8.h. 1 Hean 5.D. i
18 120 - 100.00 120 57.50 37,44 47.%2
19 30 - 73.00 57.40  26.84 48.00
20 120 - 100.00 120.00 0.00 100.00
21 72 - 50.00 45,50 5.19 3.9

58 - 48.13 37,20 2467 4.7
23 21 - 17.50 B3.50  24.96 T1.25
24 74 - 78.33 84.75 2.50  70.43
25 84 - 70.00 39.50 11.90  32.90
€.Mean 83.42 34.31 69.68 79.65 13.36 66.38
Headmistresses: O0f the eight schools two scored

maximum which is 128 in innovations, showing that in the
perception of the headmistresses, these schools are very
much innovative. Four other schools score is also high
scoring 72 to 94 and above (60% above). Only two schools
are having scoring 58 (48.33%) and 21 (17.5%). This reveals
the perception of the headmistresses that most of the
schoola are very good at innovations,‘ and two are poor

innovators.
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Teachers: The maximum score for this aspect for the

teachers is 120. One school’s mean score is. the maximum
120. The headmistresg also has rated the school gimilarly.
Two schools mean scores are above 70%. The rest are below

50%, the Jleast mean score being 39.5 (32.92%). There is
difference in the perception of headmistresses and teachers
and more can be done in the innovative aspect of the

teachers in each school.

5.2.1.2.14 Appralaal Total Scores

The " total scores of all the 13 aspects of the school
Appraisal of the Headmistresses is found. Also the total
mean scores and 85.D. of the teachers mean gcores for the 13

aspects of the school appraisal is found and is given in

Table 5.32
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Table 5.32 Showing the total score of the H.M. & Total
Mean s8core & S5.D. of -the Teachers for the
School Appraisal. '

S.No of Headmistresses Max Teachers
Schoal Score
Score 8.D. % Mean 8.D. %
;
18 1679 - .25 1840 1180.75  278.64 6417 i
19 1344 - 83.91 1070.76  172.34 58.19
20 1711 - 92.99 1675.00  347.67 94.03
21 721 - 50.05 1052.75  242.30 57.21
22 1172 - 83.70 277,30 332.45 69.42
23 935 - 31,90 13538.66  232.30 73.84
2 1389 - 75.4% 1362.92  242.30  74.07 o
25 1103 - 59.93 564.41 91,32 30.47 A
Headmistresaes: Table 5.32 gives the total score of
school Appraisal by Headmsitregses and Teachers. The

highest s&core 1is 1711 out of a maximum of 1840, which is
92.99% a very high score. The next highest is 1679 (%91.25%).
All the schools’ score is above 50% which shows that the
headmistresses consider their achools average and above

average. Four of the schools score is above 75%.

Teachers: The total school appraisal score of the
teachers gives a little different picture. Only one
school’s total mean. score is 1675 (91.03%). Five of the
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schools total mean score is above 60%. Two above 50% and
one below ‘it 30.67%. Most of the schools are above average
except one very much below average and the other very much

above average.

5.2.1.2.15 Elementary Schools - Group Wise

The Elementary Schools were appraised taking into
account the perception of the Headmistreas and teachers. As
mentioned by the investiga?or earlier for reasons already
stated the other involved groups students and parents are

not taken into the appraisal programme.

5.2.1.2.16 Elementary Schools - Headmiatreas

The Mean scores of the eight headmistresses for the
thirteen aspects were calculdted with SD and the mean %.
This gives the overall picture of the School Appraisal

aspects in the opinion of the Headmistresses.
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Table 5.33 Showing the Maximum 8core, Mean score, S.D.
and Mean % of the Headmistress for the 13
agpects of School Appraisal.

5.M0 fispecls of School Max. Hean 8.0 Mean
fAppraisal Score Score %
1 Awareness of the Aim 120 88.450 22.74 73.33
2  Institutional Planning 80 55.75 14,65 69.69
3 Leadership 160 121.13 ?7.00 75.71
4  Organization 240 179.13 39.16 74.64
5  Curricular Programme 160 120.13 25.42 73.08
& Co-Curricular Activities 160 106,13 40,50 66.33
7 Pupil Welfare Services 200 132,463 43.22(”“”«(;{3.‘31
&  School Communily Relalions 120 83.75 24,45 v .79

9 Religious and Moral Education 180 106.00 34,55 66.25

10 System Maintenance 80 62,62 13,64 78.28
11 Syslem Renewal '120 85.25 19.77 71.04
12 Investment 120 81.88 26,34 £8.23
3 Innovations 120 8342 351 69.88

The table 5.33 illugtrates the perception of the
headmistresses of the total sample of eight elementary
schoolg on the 13 aspects. The Mean percentage gives a
comparative picture of all the aspects. Almost all the
agspects are lying within a short range of 12% (66.25 - 78.

25). The highest mean score is for system maintenance 62.62
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(78.28%) showiné the amount of effort put in to maintain

the system. The least mean percentage is 66.25% for
religious and moral education.The headmigstresses are
concerned about better education for values in life. Pupil

welfare services and co-curricular activities also come in
the same scale. On the whole there is a lot of homogeneity
in the scores of the various aspects. The appraisal shows

all the aspects to be above average.

5.2.1.2.17 Elementary Schools - Teachers

The teachers are very much agssociated with the school
activities and hence their total mean score, 5.D. and Mean

% are calcuated and given in the table 5.34.
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Table 5.34 Showing the mean score, S.D. & Mean % of 13
aspects of School Appraisal of teachers.

5.80 fAspects of 5.A. Max, Hean 8.0 Hean

Score Store 4
1 Awareness of the Aim 120 104,25 15.23 84.38-
2 Instilutional Plamning 8o 54.23 8.26 67.78
3 Leadership 160 118.47 36.14 74,04
4  Organization ' 240 176,32 23.46 73.#7
5 Currim;lar Progranme 140 152.87 27.43 95.54
&  Co-Curricular Activities 160 117.63 32,24 73,52
7 Pupil Welfare Services 200 102.26 24,86 .13
8  Schoe! Communily Relalions 120 74.26 19.43 &1.88

9 Religious and Moral Education 140 84.62 28.56 52.88

10" System Maintenance 80 59.80 12.23 . .75
11 Bystem Renewal 120 76,40 14,87 £3.67
12 Investment ’ 120 74.26 21.63 &1.88
13 Innovalions ) 120 - 79.65° 13.36 b6.38

The mean score, S5.D. and mean-percentage of the 13
aspects of school appraisal is given in the tabular form. The
highest score is for curricular programmes (95.54%) and then
for avareness of the aim (84.38%). Tﬁe teachers feel happy
about the curricular programmes of their school. Eleven
aspecté have mean score percentage above. 60% which is very

.good. Only two are around 50%. The least scored is pubil
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welfare

(52.88%).

servfees 51.13% and religious and moral education

Attention has to be paid to these aspects.Fig

5.2. depicts the profiles of the Elementary schools.

5.2.1.2.18 Findings And Observations

1)

2)

3)

In the Elementary Schools the following aspects
are rated above 70% by both the headmistresses and

the teachers.

Awarenegs of the aim {(T. 5.19)
leadership (T. 5.21)
Organization (T. 5.22)
Curricular Programmes (T. 5.23)
System Maintenance (T. 5.28)

The aspects rated to be low by the headmistresses
are: Religious and Moral education, Co-curricular
activities, Pupil-Welfare Services. (T. 5.27, T.

5.24, T. 5.25)

The teachers have rated the aspect pupil welfare
services to be the leagt.The other aspects rated
low are Religious and Moral Education, School
Community Relations and Investment and
Innovationsg, and System Renewal.All these are less

than 66.6%.

272



4) Pupil Welfare Service, and Religious and Moral
Education are considered to be weak by both the
groups in the Elementary school (T. 5.33 and T.

5.34)

5) There 1is a lot of consensus in the ratings of the

two groups of school No. 20. (T. 5.33, 5.34)

6) The Headmistress of school no. 21 and teacher of
gachool no. 25 have rated almost all the aspects

leagt in the group. (T. 5.33, 5.34)

The fig. 5.2. reveals the profiles of -the school

aspects according to the headmistregsses and teachers of

Elementary schools. In the aspects: Institutional
Planning, Leadership, Organization, and System
Maintenance, both the groups seem to have the same
perception. In agpects Awvareness of the Aim,
Curricular Programmes, ‘Pupil Welfare Services,

Religious and Moral Education both the groups differ

considerably.

5.2.2 DIFFERENTIAL ANALYSIS

The collected data were subjected for differential

degcription. The differences between means of the
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different groups Headmistresses, students and parents

of E.M. and T.M. schools; a;d inter group comparisons
in High Schools and are examined for each aspect of the
school appraisal using appropriate statistics. In the
Elementary Schools, the differences of means of
Headmistresses and teachers are also presented. This

section gives details of the differential analysis.

5.2.2.1 High Schools ~ English Medium And Telugu Medium

There are o6 English Medium High schools and 11 Telugu
Medium High Schools. A comparative analysis is"ﬁade of

the differences of the means of the two Media:

5.2.2.1.1. English Medium And Telugu Medium Schools

There are 6 English Medium and 11 Telugu Medium Schools
and the Headmistress have appraised the school using
the SAQ. The Mean, S.D. and t' values of their

gcores are found and presented in the table 5.35



Table 5.35

Showing the gignificance of difference between
the Mean scores of various aspects of the
School Appraisal in English Medium & Telugu

Medium Schools as perceived by the

Headmistress.
S.ND ASPECT OF 5.A. Englsih Medium Telugu Medium

Mean 1 Mean 5D 1ot

1 fwareness of the Mm 91,83 17.97 76 89.73 26,44 75 0.19
2 Insiitutional Planning 56,33 18,43 70 58,18 15.69 71 0.24
3 -Leadership 122,33 2470 76 120,36 30.64 75 0.12
4 Organization 160.00 57.05 47 192,91 34.13 B0 1.29
$  Lurricular Prograome COMB33 3BAT A9 12400 27.22 79 0.84
& Co-furricular Activities (103.67 46,49 65 12164 32.43 76l 0.82
7 Pupil Welfare Services - 101.83  S6.66 51 134.18 40.56 &7 1.2%
8 School Community Relations 74.00 32.12 &1 79.82 25.76 67 0.38
9  Religious & Moral Education  91.47 49.53 S8 106.36 135.27 &7 0.6%
10 System Mainienance 67.17. 16,58 83 467,55 11.73 84 0.70
11 Systewm Renewal 76,33 39,37 A2 87.55 27.83 73 0.56
12 Investmeni 77,50 31.10 64 87,36 20.73 72 0.74
13 Innovations 73.83 37,35 61 84,91 23.62 70 0.6b
14 Tolal Score 1201.83 443,42 A5 1355.36 306.44 73 0.7

Since the

between

score

of

the

t’ values are less than 2.13, the differences

means of each of the 13 aspects and the total

the English Medium and Telugu Medium Schools’ are

not significant even at 0.05 level. Hence in
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the view of the Headmistresses, ‘the aspects of SAQ are the

same in both the media.

From the table it is clear that there is no significant
difference between their means. Except for awarenegs of the
aim and leadership, the means of all other asgpects including
the total score, the Telugu Medium schools have higher
means. When N = 17 and df = 15, the t value 2.13 is
gignificant at 0.05 1level and 2.9%95 is significant at 0.01
level.  Hence it is evidegt that there is no significant
difference between the means of the Headmistresses of

English and Telugu Medium schools.

5.2.2.1.2 Teachers - English Medium and Telugu Medium
Schools
78 Teacher of 6 English Medium Schools and 114 teachers
of 11 Telugu Medium schools have appraised their resgpective
schools on SAQ. Their means with $§.D. and the .t° value is
given in Table No. 5.36. Uhen N is 192 and df is 1%0, t of
1.97 is gignificant at 0.05 level and 2.60 is significant at

0.01 level.

jev]
~J3
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Table 5.36

Showing the gignificance of difference between
the Means scores of various aspects of the
School Appraisal in English and Telugu Medium
Schools as perceived by the Teachers:

8.N0 ASPECT OF S.A. Englsih Medium Telugu Medium

Mean SD % Mean S0 % M’
1 Pwareness of the Aim 83.83 21,72 70 8660 23.02 72 0.93
2 Ipstitulional Planning 56.87 15,91 71 55.40 19.50 49 0.52
3 Leadership 124,37  32.15 76 116.03 35.21 73 0.9%9
4  Organization 166,00 43.83: 69 173.10 M.18 72 1.02
5  Curricular Programme 126,53 26,06 79 124.25 22.82 78 (.58

& Co-Curricular Activilies 121,40 27.86 76 121.93 28.67 76 0.47

7 Pupil Welfare Services 114,97 38,33 57 12B.%0 3&34 64 2.2%

&  School Communily Relations B4.53 25.46 &8 76,23 23.68 &6 0.84

9 Religious & Moral Education 106,70 34.10 47 106.83 33,89 &7 0.02

10 Sysiem Mainienance 47.80 10.39 83 64.08 10.98 80 2.19*
11 Sysiem Renewal 92.07 22,54 77 8230 25.03 &9 2.58
12 Invesiment 90,03 22.76 TH B4.45 E5.88 0 1.4
12 Innovalions Bb.60 22,23 72 73.88 2%.68 &b 1.73
14 Tolal Score . 1315.70  309.70 72 1300.95 327.44 71 0.28

Out

on SAQ by

* BSingificant at 0.056 level.

of the means of the 13 aspects and the total score

the teachers of the English Medium and Telugu

Medium Schools, only the means of: 1. Pupil Welfare
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Services, 2. System Maintenance and 3. System Renewal are

significantly different at 0.05 level.

Pupil-Welfare Services: The means of this aspect for
the E.M. Schools is 114.97 and for T.M. aschools, it is
128.90 and the differnce of the meansg is significant at 0.05
level. Hence it is concluded that there are more pupil-
welfare services for the Telugu Medium pupils than for

English Medium pupils in the view of the teachers.

System Maintenagce: The difference between the two
means of E.M. and Telugu Medium teachers for the aspect
“gsystem maintenance lg gignificant at 0.05 level, which shows
that more care and epxenses are made for the English Medium

schools than for the Telugu Medium Schools.

System Renewal: The obtained ‘M’ wvalue (2.58)
indicates a significant difference between the means for the
E.M. Schools and.T.M. Schools at 0.05 level and very close
to the sgignificant wvalue at 0.01 level. There is more
effort at gystem renewal in the English Medium schools than

in Telugu Medium schools.

Other Aspects: The difference of Means in other

aspects - Awareness of the aim, institutional planning,
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Leadership, Organization, currieular programme, Co—-

curricular activities, School-Community réiations, Religious
and Moral Education, Investment and Innovations are not
significant even at 0.05 level. therefore it is concluded
that, the E.M. Schools and T.M. Schools do not differ as
far as these 10 aspects are concerned in the opinion of the

teachers.

5.2.2.1.3 Students-English Medium And Telugu Medium Schools

From the s8ix English Medium schools 122 students and
from eleven Telugu Me@iggméghpols 224 students of X class
rated their schools on thev13 agspects of SAQ. The difference
in -their means are given in Table No.5.37. For N 346, and
df 344, the *t’ value 1.97 is significant at 0.05 level and

2.59 gignificant at 0.01 level.
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Table 5.37 - Difference

Telugu Medium
students.

between

the Mean scores of various
aspects of the school appraisal in English and
perceived by the

schools

as

8.Ne fspect of 5.4, Englsih Mediua Telugu Medium
Hean 80 % Mean 8D P

1 fwareness of the Ainm 63,50 17.9%2 33 70.38 20.98 59 3.04**
2 Institutiomal Planming 18,40 410 77 19.10 427 80 1.48
3 leadership R0 7.9 74 33:13 .07 75 0.64
4 Organization 29,33 6.89 73 .21 628 Th 1.2
5 Curricular Programae 34,37 8.4 66 35,92 7.97 69 1.&9
6  Co-Curricular Activilies 30,47 10.82 54 36.97 1131 &b 5.20*
7 Pupil Welfare Services 2.13 17.06 44 52.84 20.59 35 491
&  Schoo! Communily Relalions 23.33 8.4 53 26.21 9.76 &0 2.56
7 Religious & Meral Educalion gl.ib 4,82 48 24,33 6,71 53 4.26
10 System Mainienance 35.47  b.63 80 38.87 5.28 88 5.68*
11 Sysiem Renswal 15.00 465 6 1740 414 71 432
12 Investmeni 21.37 670 67 2454 5.63 67 0.5
13 Inmovalions ’ 13,10 3.9 66 14.62 437 73 3.1
14 Total Scare 380.07 77,49 59 421,24 . 85.03 46 4.44%

** Singificant at 0.01 level

- Significant of 0.05 level
Results: (1) The table 5.37 reveals that there is

gsignificant difference between

aspects.

the means of the following



Awareness of the aim: The difference between the mean
gcore of +the English Medium schools and Telugu Medium
gchools differ sgsignificantly at 0.01 level as .t' value
(3.06) exceeds the value 2.59 at 0.01 level. Thig indicates
that the students of Telugu Medium gchools are more aware of
the aim of the school than that of students of English

Medium.

Co~curricular activities: As revealed by the ‘t°
value (5.20) there |is very'significant differepce in the
mean sgcoreg of the two categories of students, with regard
to co—cgggiéglar activities. The Telugu Medium students

gscore thelr schools high in co-curricular activities.

Pupil-Welfare Services: The mean score of Telugu
Medium Students_(sz.ad) differs very significantly than the
mean score of the English Medium Students (42.13) as seen
from the ‘t’' wvalue (4.91) which is significant at 0.01
level. Hence the pupil welfare services are more in Telugu
Medium Schools than in English Medium Schools as also
expreased by the mean scores of the teachers of the schools

of the two media.

Schoola Community Relationa: The difference betwesen

the means of the Telugu Medium schools and English Medium
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Schools with respect “to the aspect school community
relations is significant at 0.05 level (t = 2.56); This
leads to the conclusion that there is more school community

relations among the T.M. people than E.M. community.

Religious and Moral Education: The table reveals
gsignificant difference between the means of Telugu and
English Medium students regarding religious and Moral
education as t = 4.26 isg gignificant at 0.01 level. This
reveals that there\ is more effort made at religious and
moral education in Telugu Medium schools than in English

Medium .Schools.

System Maintenance: The mean difference is significant
at 0.01 level as t = 5.68 in this case. There igs more
effort made at system maintenance in Telugu Medium schools

than in English Medium schools.

System Renewal: More attention 1is pald at system
renewal in Telugu Medium schools than in E.M. Schools as t =

4.32 is significant at 0.01 level.

Innovations: The table indicates more innovations in
the Telugu Medium schools than in English Medium achools as

t = 3,19 is significant at 0.01 level.
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Total score: The total mean scores of Telugu Medium
421.214 and that of English Medium 380.07 differs
significantly as t = 4.44 is significantly at 0.01 level.
So taking all the means and their differences, it reveals
that according to the students the Telugu Medium Schools are
more effective with regard to the various aspects of school

Appraisal.

Other Aspects: All the other aspects, Institutoinal
Planning, Leaderghip, Organization, curricular programmes
and Investment, the difference between the means are not
significant even at 0.05 level. Hence the Jelugu Medium
schools and English Medium Schools do not vary in these

agpects.

Conclusion: It is very evident from the table that all
the sgignificant differences iIin the mean scores of various

aspects are in favour of the Telugu Medium Schools.

5.2.2.1.4 Parents-English Medium And Telugu Medium Schools

Eighty eight parents of the X c¢lass students of English
Medium Schools and 188 parents of Telugu Medium X clags
students, appralsed their respective schools on the school

Appraisal Questionnaire. Thelr Mean scores, S$.D. and "t’



test values are given in the table 5.38. The df is 247 and

t = 1.97 is sgignificant at .05 level and 2.59%95 is

gignificant at 0.01 level.

Table 5.38 Showing the Significance of differecne between
the Mean sgcores of various aspects of School

Appraisal in English and Telugu Medium school
as perceived by the Parents.

5.Mo fAspect of 5.4, Englsih Hedium Telugu Hedium
Mean 8D 4 Mean 8D % M

1 Awareness of the Aim 63.03 21,05 53 68.95 B2.56 57 2.07°
2 Institutional Planning 13.20 6,13 &3 19.08 12.16 80 2.83
'3 Leadership 2933 10.95 &7 2893 9.2 &6 0.3
4  Organization 21.47 8.17 54 22.43 6.3 56 1.07
5 Curricular Progranme 32.50  10.78 63 335 877 64 0.62
& Co-Curricular Activilies 32,07 13,57 57 30.98 11.99 55 0.48
7 Pupil Welfare Services 42,67 17.54 4§ 3355 20.77 56 424
&  School Community Relation 24.50 1,97 56 24,78 10.72 35 0.15

9 Religious & Moral Edn 18.77 9.42 43 20.6B 8.56 47 1.47

10 System Mainienance 27.77 B.&D 63 2670 5.9 A1 1.20
11 System Renewal 13.93 6,01 58 14,38 5.24 40 0.44
12 Invesiment 23.10 731 72 2433 7.54 &7 1.80
13 Innovalions i2.02 5.94 60 12.28 S5.08 41 0,38
14 Total Score 356,33 112.32 56 376.80 98.82 59 B8.3i*
df = 274 t.os= 1.97 t.os = 2.595

*+ Significant at 0.01 level
» Singificant at 08.05 level
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The following are the observations from the table (1)
There 1is significant difference in the mean scoregs of the

following aspects.

1. Awvareness of the aim: The t wvalue (2.07) is
significant at 0.05 level. Hence it reveals that
the Telugu Medium schools parents are more aware
of tﬁe aim of the schools than that of the English
Medium parents, as also expressed by the t value

of the . parents.

2. Institutional Planning: The difference 1in tﬁe
mean sgcores of this aspect reveals that T.M
Schools are having better Institutional Plannihg
than English Medium Schools and that this

difference in significant at 0.01 level

3. Pupil UWelfare Services: The means 42.67 of E.M.
Schools and 53.55 of T.M Schools with respect to the aspect
Pupil UWelfare Services and significantly different at 0.01
level. Hence it can be concluded that there are more pupil
welfare services in Telugu Medium Schools than in English
Medium Schools. Thig is In consonance with the preception

of teachers and students.

4. Total Mean Score- The difference between the total
means of the T.M and E.M. schools is significant at 0.01

level. This reveals that on the whole T.M. Schools are
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more effecitve than E.M. Schools according to the preception

of the parents '

Other Aspects In the remaining 10 aspects of School
Appraisal, difference between the mean is not significant
even at 0.05 level. Hence the schools do not differ

significanlty according to the parents, in those aspects.

5.2.2.1.5 Findings And Obgervations

Comparing the scores of the English Medium and Telugu

Medium Schools, the following conclusions are drawn.

[ S

13 The mean scores of the following aspectg asg rated
by the Headmistresses differ: Organisation,
curricular programmes, co-curricular activites,
pupil welfare gservices, Religious and Moral
Education, System Renewal, Invegstment and
Innovations and the mean scores of the Telugu
Medium =schools are higher in all these aspects.
But none of these means differ significantly.
Only the mean sgcores of Awareness of the alm and
Leaderahip are saslightly higher in English Medium

schools (T.5.35).
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(2)

(3>

>

The Teacﬁers of the two media also find ten‘éf the
aspects not different. Only the aspects Pupil
Uelfare ’Services, System Maintenance and System
renewal differ significantly at 0.05 level. Pupil-
WUelfare Services seem to be higher in the Telugu
Medium Schools and System Maintenance and System
Reneval higher in English Medium Schools.

(T.5.36).

All the mean sgcoreg of the Telugu Medium Students
are higher than that of the English Medium’
Students. But there is significant difference in

the mean scores only in the following aspects:

i) Awvareness of the Aim

ii) Co~curricular Activities
iii) Pupil Welfare Segvices

iv) Religious and Moral Education
‘v System Maintenance

vi) System Renewal and

vii) Innovations: and the total mean score
too.

All these differ significantly at 0.01 level and

the mean -score of school Community Relations
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(4>

(5>

(6)

> - .

differ at 0.05 1level. Hence the Telugu Medium
students c¢onsider their schools better in these

aspects than English Medium students. (T.5.37).

The Parents means of these two types of schools do
differ significantly only in two aspects namely,
Institutional Planning and Pupil-Uelfare Services
and the total mean score at 0.01 level and in
Awareness of the aim at 0.05 level. In all these
the mean scores in the Telugu Medium score are

higher than the English Medium Schools. (T.5.38).

Except the teachers, all the three groups,
Hgadmistresses, students and parents have the
total mean scores higher in Telugu Medium Schools
than >Eng1ish Medium Schools and the differenée in
the teachers _score ig very small and

insignificant.

The profiles of schools as seen by the responding
groups reveal a lot of sgimilarity in the aspects
between the English and Telugu Medium Schools.
They picture the‘differential analysis of the two

media schools.(Fig. 5.3. and 5.4.)
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5.2.2.1.6 Analysis Of Variance For Comparison Among The
Groups.

The scores of the different groups Teachers, students

and parents for the 13 aspects and Total score of the school

Appraisal were compared by calculating the Analysis of

variance medium-wise

Becaugse of the maximum scores of the aspect vary for
Headmistresses and teachers; students and parents, the
gcores have been reduced to a common maximum for purpose of

analysis of variance.

5.2.2.1.7 - Total Sample - 4 Groups

The significance of difference of the mean scores of
four groups —~ Headmistresses, Teachers, Students and Parents

on the 13 aspecta and the total sgcore.

The 68 mean gcores of the 17 schools of the four groups
wvere compared for significance of difference through
analysis of variance, for the 13 aspects and the total mean

scores of the four groups and is presented in the table 5.39

289



Table 5.39 Anovas for comparing the scores of H.M.,

teachers, students, and parents on 14 (13+1)
variables (based on the Mean scores of the
group).
S.NO  School Appraisal Aspect ‘E’ Value Remarks
I Avarencss of the Aim 2.6z NS,
2 Ingtitutional Planning 69 .55 S
3 Leadership 62.26 5=~
4 Organization 71.69 S
5 Curricular Programme 122.26 S
-6 Co-Curricular Activities 84.11 S**
7 Pupil Welfare Services 28.56_ =~
8 Schéol Community Relations 49.93 S T
9 Religiouas & Moral Education 50.0§ S
10 System Maintenance 38.99 S**
11 Syatem Renewal 76.99 S
12 Investment 52.77 S*»
13 Innovations - 122.67 S»»
14 Total Score 74.87 . S it

N.S - not Significant
S** Significant at .01 level

For df of 3 and 64, the F value of 2.75 is significant

at 0.65 1level and a value of 4.10 ig significant at 0.01

level.
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Conclusionyg:

1

2)

5.2.2.1.8

The

teachers,

The groups Headmistresses, Teachers, Students and
Parents do not differ in their perception of the
awvarenesgs of the aim of the schools among

themselves.

For all other aspects, namely Institutional
Planning, Leadership, Organization, Curricular
activities, Co-curricular Programmes, Pupil
Welfare Services, School Community Relations,

Religious and Moral Education, System Maintenance,
System Renewal, Investment and Innovations, the
four groups mean vary significantly as the F value
of these groups are far higher than 4.10 which is
significant at 0.01 level. Hence all the means of
the 12 asgpects and the total mean scores differ
significantly for all the 17 schools.

English Medium Schools - Comparison Among The
Groups

F ratios were calculated for the three groups,

students and parents of English Medium schools and

the results are tabulated in the table 5.40
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Table 5.40 ANOVAS for comparing Teachers, Studeﬁts and
Parents Mean sgcores on 13 aspect and total
scores of the E.M. Schools.

S.NO School Appraisal Aspect F Remarks

I Avareness of the Aim 29.73 see
2 Institutional Planning 514.71 "

3 Leadership 12.79 ”

4 Organization 9588.09 ”

5 Curricular Programme 975.09 "

6 Co~-Curricular Activities 725.48 ”

7 Pupll Welfare Services 241.26 »

8 School Community Relations 51.41 ”

9 Religious & Moral Education 583.52 »

10 System Maintenance 529.53 ”

11 éystem Renewal 1074.92 ”

12 Investment 736.27 ”

13 Innovations . 754.56 ) ”

14. Total Score 777.25 "

S Significant at 0.01 level 4.6

df (2,285)

For df of 2 and 285, F ratio = 3.01 is significant at
0.05 1level, and a value of 4.65 is significant at 0.01

level.
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The table 5.40 reveals that for all the aspects and the
total score, the F value among the groupsg is significant at

0.01 level as every F ratio is above 4.65.

The three group’s scores in all the agpects of the
School Appraisal and also in the Total score differ
significantly (which shows there is no consensus in the

appraisal of schools by the three groups).

5.2.2.1.9 Telugu Medium Schools - Comparison Among Groups

The score%m_ofAthe Teachers, Students and Parents were

subjected to analysis of variance and F ratios were
calculated to find the significance of difference within
the mean scores of these groups. The F ratio’'s are given

in the table 5.41
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Table 5.41 ANOVAS for comparing Tesachers Students and
Parents of (13 + 1) aspects of school appraisal
of Telugu Medium Schools.

S.No School Appraisal Asgpect F Remarks
1 Avareness of the Aim 19.91 se=
2 Institutional Planning 347.10 ”

3 Leadership 938.49% "

4 Qrganization 2047.27 ”

5 Curricular Programme 1879.47 ”

6 Co-Curricular Activities 1844.68 ”

7 Pupil Welfare Services 319.84 ”

8 Schqg}_Cbmmunity Relation 520.61 ”

9 Relig}ous and Moral Edn 1005.91 7

10 System Maintepance 852.73 ”

11 System Renewal 1197.26 ”

12 Investment ' 911.08 ”

13 Innovations 879.03 ”

14  Total Score 1108.09 "

o Significant at 0.01 level
df (2,489)

For a df of 2 and 489, the F value 4.65 is significant
at .01 level and hence scores of all the aspects of school
Appraisal and also the total score differ significantly

among the three groups.
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5.2.2.10 Findings And Observations

The mean scoresg of the groupé Teachers, Students, and
parents were taken to find if there is any significant
difference among them regarding their ratings of aspects
both in English Medium and Telugu Medium Scnools and also

the total sample ".F’ ratios reveal the following:

1. The groupg - Headmistregses, Teachers, Students
and Parents do not differ in their perception of
the aspect Awareness of the aim of the schools

among themsgelves. (T.5.39).

2. For all other twelve aspects and the total score
also all these four groups differ in their mean
scores very significantly at (0.01 level as

revealed by their F ratio. (T.5.39).

3) The means of all the aspectg and the total mean
scores of the three groups differ gignificantly in
English Medium schools, whi&h shows there is no
consensus regarding the appraisal by the three

groups. (T.5.40)



4) All the mean scores of all the aspects of school
appraisal and also the total score as the ‘F’
value is significantly at 0.01 level in Telugu

Medium schools. (T.5.41)

5.2.2.2 Differential Analysis 0Of The Elementary Schools

The Elementary Schools were appraised by collecting the
perception of Headmistresses and teacheﬁs, by asking their
rating on different aspects of the school appraisal in the
Appraisal tool SAQ. The data thus collected were subjected
to computer analysis using proper statistics. The following
gsection gives Fhe significance ngghe difference be%ween the

means of headmistresses, and teachers by ‘t’' value in the

thirteen aspects of School Appraisal.

5.2.2.2.1 Headmistreases And Teachers 0Of Elementary Schools

The two groups involved in the appraisal of Elementary
Schools are the Headmistresses and Teachers. There are 8
H.M.’s and 41 teachers. The Mean and SD of each group for
the thirteen aspects are given in the table No. 5.42 and the
wt’' value to find the significance of the difference in the

2
means is given in the last column. For N = 49, and df = 47,
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t = 2.02 1is sgignificant at .05 1level and t = 2.69 is
significant at 0.01 level. .

Table 5.42 Showing the gignficance of the difference
between the mean scores of the thirteen aspects
of gchool Appraisal by Headmigtregses and
Teachers of Ele. schools. .

S.NO fspect of 5.4, Headmistress % Teachers %
Mean sh Mean Sb W
{  Awarensss of the A 88,00 22.74 713 101.25 15.23 84 2.0&

2 Institutional Planning 55.75 14.65 70 34,23 8.26 68 (0.41(NS)

3 Leadership 121,13 27.00 76 118.47 35,14 74 0.20(N5)
4 Drganization 179.13 37.16 753 176,32 Z3.46 73 0.35{NS)
5 Curricular Progranme 120.13 25.42 73 152.87 27.43 % 9.93*

& Co~Curricular Activities 106.13 40.60 &6 117.63 32.24 73 0.89 WS
7~ Pupi] Relfare Services 132.63 43.22 b6 102,26 2B.86 51 E.77™

8  School Comaumily Relaliens B83.75 24.45 70 74,26 19.43 62 12118

9 Religious & Moral Educalion 106.00 34.55 66 86,62 24.86 33 1.87 M8
10 Svstem Mainienance a2.62 13.66 75 59,70 12.23 75 (.39 NS
11 Syslem Renewal ‘ B5.25 19.77 71 76,40 14,87 64 1AL NS
12 Invesiment 81,88 26.34 48 T74.26 21,65 &2 08B S
13 Innovations 83.62 34,51 70 79.45 13.36 66 0.59 NS

* * gignificant at 0.01 level * gignificant at 0.05 level
NS not significant
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0f the thirteen aspects, only three aspects namely,
Avareness of the aim, Curricular Programmes, and Pupil
Welfare Services are found to differ significantly in their
mean scores of the Headmistresses and the teachers. 0f
these differences of the means of the Awareness of the aim is
gignificant only at 0.05 level. The other two mean
differences are significant at 0.01 level. All the other
differences are Enot significant. In the awareness of the
aim, and curricular programmes, the means of the teachers
are significantly higher than those of headmigtresses, which
shows that the teachers are to a greater extent satisfied

with the two aspects in the school, where ag in the aspect

‘Pupil Velfare Servicés, the mean of the headmistress is
greater than that of teachers showing differences of
perception in it. The teachers seem to wish for better and

more welfare gservices for the pupils than the existing ones,

when compared with headmistresses.

5.2.2.2.2 Findings And Obgervations

1. In the Elementary Schools, the headmistresses rate
all the aspects rather high  since the least
average is 66%. System Maintenance is rated the
highest (78%) and the least scored are co-

curricular activities, Puplil Uelfare Services and
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Religious and Moral Education (66% each) and
Investment is rated at 68%. The rest are rated

above 20% (Table 5.42)

The teachers of the Elementary School (T. 5.42)

rate the aspects

1) Curricular Programmes,
2) Awareness of the aim,
3) System Maintenance,

4) Leadership,

5) . Organization, and

6) Co-curricular activities, in
decreaging order and all of them are
rated above 70%. The least scored
agpect is Pupil Welfare Services
(51%). Religious and Moral "7
Education, . and School Community

Relations, are also scored very low.

Comparing the ratings of the two gréups, only
three aspects, namely Awarenegs of the aim
curricular programmesg, and Pupil Welfare Services
) i - di-{hnn"
are significantly,in their mean scores. Awareness
of the aim differs significantly only at 0.05
level and the other ten aspects do not differ
significantly &if¥fesrédnt in their mean scores.

.Thus there seems to be agreement in the appraisal

of the schools.
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5.3 School Effectiveness

The Effectiveness of the schools is determined in two
ways. One 1is the grand total of the total mean scores of
the four (two in the case of Elementary Schools) groups is
taken and ranked iq the descending order and the schools
with first rank 1is <considered the most effective and the
schools with the 1aét rank is considered to be the least
effective ones among the High Schools and the Elementary

Schools. The second way 1ia from the ratings of the

teachers.

The teachers are the persons who are in touch with all
the activities of the schools in a very intimate way, than

any other groups of students and parents. The Headmistress

being the person in charge of the administration, there is
a possibility of being biased in thelir pérception.
Therefore, the teachers group is faken for determining the

effectiveness of the schoole based on the rule: the schools
having scoreg above M+ISD are considered High Effective
and the schools having scores below M - 1S5.D.is considered
low effective, where M is the Mean Score of all the schools
and S.D. is the standard deviation of these scores of the

teachers.
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The total Mean Scores of the four groups are totalled

to get the overall totals and accordingly the 17 schools are

ranked. The totals are given in Table No. 5.43

Table 5.43 Showing the sgchool No. total of 4 group Means
and ranks of the 17 schools.

-ty - —— -] 27— >~ > A7 U o - . - —— ot i o (r —

School Total of 4 Total Means
Na, Maans Rank
1 4322.2 1
2 3384.6 X )
3 2837.8 XIIX
4 2731.0 XV
5 2754.8 XIv
6 3493.4 VIII
7 4135.6 11
- 8 3642.2 _ . Vi
9 2456.8 AVil
10 2648.6 XV1
11 3697.2 v
12 3850.6 III
13 3608.6 VII
14 3382.2 X1
15 3439%.0 IX
16 3196.2 XII
17 3704.0 1v

— - ——— " o e AP e e e s M b e W G R R e W e S e W e e W oy S e
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From table 5.43 , the most effective High School is
School No. 1 and the least effective High School is No.9%
based on the perceptions of the four responding groups.

Table 5.44 Gives the nmaximum Score, Mean and SD of the
total Score of SAQ Schoolwise by teachers

- —-—— A T ———— " - —— " - " A - T—_— " Moy - - - o . A o - o~

School Max Teacher Score

No Score Mean sD

1 1sa0  1693.8  1s55.53
2 1012.0 263.14

3 1223.6 250.54

4 1221.8 289.23

5 1331.8 138.06

6 1411.2 233.89

7 1523.2 201.73

8 1248.6 270.80

9 745.14 241.88

10 1099.4 168.70

11 1531.2 ' 174.03

12 1426.4 30.28 N
13 1624.0 189.20

14 1209.4 72.67

15 1428.8 1006.59

16 1163.6 127.40

17 1166.6 141.10

- > —-— o - - - Yo " - " - - W o f—- - - -l " - - - o " o o~
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The mean of the total mean scores of the teachers is
1297.7 out of 1840, and its S.D. 1is 230. The schools
1,11,13 have scores above 1527.7 (M + 1 S.D.) and hence they
are considered high effective gchools. School No 1 is the
most effective one. The schools Z and 9 have total scores
below 1067.7 (M - 1 S5.D.) and hence considered to be low
effaective. The achool 9 have the leaat total score for the
teachers is 745.4. Hence it is considered to be the least
effective one.

Table 5.45 Showing the Mean, SD, the intervals M - ISD,

M + ISD and the Low Effective Schools (LES) and
High Effective Schoolg (HES) baged on teachers

ratings.
Mean S.D M-1SD M+1SD L.E.S Average H.E.S.
School
1297.7 230.0 1067.7 1527.7 2,9 3 to 8 1,11,13
10,12,

- —— -]~ ——— - -~ — - - - - A W - - - o A A - G - - -

5.3.1. Descriptive Analysis

The Schools 1,11 and 13 are found to be high Effective
and Z and 9 are found to be low effective . The following
section giveas the descriptive analysis of these schqols in
terms of the perception of the regponding groups, teachers,
Students and Parents both for High Effective and Low

Effective High Schools.
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5§.3.1.1. High Schools

The schools No.l, 11 and 13 are considered to be High
Effective Schools based on the appraisal of the teachers as
degcribed in 5.3. These schools are described group wise in

this section.

5.3.1.1.1 Teachers - High Effective Schools

Forty eight teachers of the lst 11th and 13th schools
have appraised these aspects of their schools. Their Max.
score, Mean and S.D. with mean percentage is given in the

table 5.46- N
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Table 5.46 Showing the Mean and 8.D. of School appraisal
of teachers:High Effective Schools.

8.N0 Aspecls of 5.h, Max. Mean 8.0 Mean
Score Score %
t Awareness of the fim 120 106.4 7.56 89
2 Institulional Planning 80 74.3 3.60 73
3 Leadership 160 147.8 7.10 92
4  Droamization 240 214.9 10.00 90
5 Curricular Programme 160 147.9 8.20 92
& Co-Curricular Activities 160 144.3 4.20 90
7 Pupl Welfare Services 200 167.4 2.20 84
&  School Communily Relalions 120 101.5 11.50 83
9  Religious and Moral Educalion 140 131.3 14,00 &2
10 System Mainienance 80 73.9 3.20 52
11 Sysiem Renewal 120 102.5 9.00 &
12 Invesimeni 120 103.8 .80 87
13 Innovalions 120 104.8 7.%0 5]
14 Total Score ' 1840 1616.3 ‘ 81.60 &8

N

The schools 1, 11 and 13 had been considered as High
effective schools and the table 5.46 shows the Mean and S.D.
of the combined scores of these school teachers. All the
mean scores are vVvery hiéh. The mean % column shows 82 as

the lgast percentage for Religious and Moral Education and

93% for Institutional Planning the highest. Hence the
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teachers of the high effective gschools have rated their

schools very high and for all the thirteen aspects and also

the total score. The total average percentage is 88 which

la very high.

5.3.1.1.2 Students - High Effective Schools

The ratings of 69 students of School 1,
quantified and their maximum s8core, mean

percentage are presented in table 5.47.
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Table 5.47 Showing Mean and 5.D. of the school Appraisal
of students of High Effective Schools.

S.N0 fispects Max. Mean 8.0 Mean
of S.A, Score Score 4
1 Awareness of the Aim 120 76.% 6.2 65
2 Institutional Plamning 24 20.5 0.8 85
3 Leadership LT} 37.0 2.3 84
4 QOrgamization 40 33.5 . 0.8 84
5  Curricular Progracoe 52 42.4 1.9 82
&  Co~Curricular Aclivities 56 4.5 2.5 %
7 Pupil Welfare Services 9% 53.6 1.9 36
8  School Community Relalions 4 3.1 4.4 Al
9 Religious and Moral Educalion 44 27.% 3.6 &3
10 System Maintenance L1} 38.1 2.5 87
11 System Reneval 24 19.0 2.9 7 h
12 Invesimeni 32 25.9 3.5 81
13 Iongvatiens 20 17.4 16 &8
14 Total Score s40 4.9 39 73

* The students of High Effective Schools have rated the
schoole _regarding the thirteen agpeﬁts of school appraisal
and -the result is presented in the tabular form 5.47 above.
The highest score percentage is for Innovations; (88%).
Then ayatem maintenance (87%) Inastitutional Planning (85%)

Nine of the aspects are scored above 75%. The least scored
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is 56% on pupll welfare services, awarenesg of the aim 64%
and religious and moral Education 63%. The total score is

above 73% which gives a rather satisfactory image.

5.3.1.1.3 Parents - High Effective Schools

65 Parents of tenth class astudents of schools 1, 11 and
13 have appraised these sgchools on the thirteen aspects.

The table 5.48 gives the particulars.
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Table 5.48 Showing the Mean and S.D. of the schools
appraisal of parents of High effective Schools.

5.N0 Aspects Hax. Mean 8.0 MeaN
of S.A. Score Score 1
1 Awareness of the Ain 120 73.2 13.2 61
2  Institutional Plamfing 24 18.7 2.1 78
3 Leadership 44 3.2 5.9 Al
4  Qrqamzation 40 23.4 1.3 39
5  Curricular Programme 52 31.61 4.9 59
6  Co-Curricular Activities 56 33.2 6.0 59
7 Pupil Welfare Services 9% 33.4 8.5 54
8  Scheol Communily Relations L1 22.1 0.9 30
9 Religious & Moral Education 44 23.2 3.7
#0  Systen Maintenance # 27.8 5.9
{1 Sysiem Renswal 24 14.3 1.2 &0
12 Investment 32 23.1 4.0 72 N
13 Innovations 20 1.3 1.4 57
14 Total Score 640 390.1 ‘ 2.7 b1

The table 5.48 shows the maximum score, mean acore,S5.D.
and percentage of the thirteen aépects of school Appraisal
of high effective schools of parents perceptions. The
highest ;core is for institutionaiwblénning (78%) lnvestmentéyﬁb
acores community relatione 50%: then Religious and Moral

Education 53% and Pupil Welfare Service 56%’and Organization
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Co )
and cocurricular activities 89%.The total mean [-= acore

percentage is 61% which is rather good.

5.3.1.1.4 Low Effective High Schools - Teachers

The schools No.2 and 9 are the Low effective schools
and thirteen teachers have appraised the schools on the

thirteen aspects of the school appralsal. It is given in

Table 5.49.
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Table 5.49 Showing the Mean & S.D.

of the School appraisal
of teachers of Low Effective gchool.

S.N0 Aspects Max. Mean 8.0 Mean
0f 5.A, Score Score 1
1 fAwareness of the Aia 120 53.2 0.69 4
2 Institutional Planning B0 28.1 13.70 35
3 Leadership 160 75.4 23.20 47
4  Organization 240 128.3 . 21.30 53
5  Curricular Prograne 160 97.3 5.80 &1
&  Co-Curricular Activitlies 160 83.8 7.40 52
7 Pupil Welfare Servites ’ 200 88.3 .70
8  School Community Relations 120 52.9 7.80
9  Religious and Moral Education 160 56.8 10.20 2
10 System Mainienance 80 52.6 5.80 bb
{1 Syslem Renewal 120 30.6 23.50 42 :
12 Invesiment 120 33.6 17.80 4 .
13 Innovations 120 45.6 31.40
14 Total SAR Score 1840 878.7 188.30

The Mean scores of the teachers of the Low effective

schools are given in the table 5.49.
for system maintenance 66% which shows very much
taken for maintenance in the school.

programmes Iias given 61%. All the other aspeqts

60%. Institutional planning
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then innovationa (38%). Only four aspects are rated above

50% and other nine aspects rated very low.

5.3.1.1.5 Low Effective Schoola -~ Studenta

Forty four students of tenth class of achool No. 2,9
have given their perception of the thirteen aspects of the
school appraisal and the maximum score with mean, S.D. and

Mean % is given in the Table 5.50.

312



Table 5.50 Showing Mean and S.D. or the aspects of school
appraisal of students of Low Effective Schools.

S.No Aspects Max. Mean S.D Mean
of 5.8, Score Score b4

1 Awareness of the Ain 2 57 21,1

2 Institutional Planning 24 15.1 - 3.2

3 Leadership -44 28.0 1.6 b4

4  Organization 40 21.7 4.4 &

5  Curricular Programme 52 29.4 4.8 57

&  Co-Curricular Activities 56 5.0 0.3 45

7 Pupil Welfare Services % 42.2 21.5 4 ’

8  School Comaunity Relations 4 17.9 5.2 4

9  Religious and Moral Education 44 16.3 3.8 38

10  System Maintenance 44 37.4 5.6 &

11 Syslem Renewal 24 14.3 0.4 )

12 Invesiment 2 20.1 0.4

13 Innovalions 20 1.6 0.8

14 Tolal Seore 640 338.9 85.7 53

The perception of the students on the thirteen aspects
and the total score is given in the table 5.50. They have
rated system maintenance very high (85%). The aspect,
organization (69%) 1is rated high Religious and HMoral
Education 18 rated the leaast (38%¥). The School Community

relationa (41%), Pupil Welfare Services and Awareness of the
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alm rated 44% each and co-curricular activities (45%) are
also very low in the schools. The total score average is

53%.

5.3.1.1.6 Low Effective Schools - Parents

Thirty two parents of X class studenta of the achools
No.2 and 9, appraised the schools on the 13 aspects. Thelir
ratings are represented in the table 5.51 by the mean, S.D.

and Mean % with Maximum score for each aspect.
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Table 5.51 Showing Mean, S$.D. and Mean % of the aspects of
achoolas Appraisal of Parents Low Effecitve

schools.

S.N0 Aspecls Max. Mean 8. Mean

of 5.A. SCORE SCORE 1
1 Avareness of the Aim %0 54 &
2 Institutiomal Planning 24 \ 13.9 1.3 b4
3 Leadership 44 | 28.1 1.3 &4
4  Organization 40 20.9 13 52
5  Curricular Programee 52 3.2 0.8 &2
& Co-Curricular Activities 54 21.5 4.4 49
7 Pupil Welfare Services 94 43.2 4.5 45 ’
8  Schaol Coemunity Relalions 44 22.6 0.8 51
9  Religious and Meral Edutation 44 17.1 8.1
10 System Maintenance 44 27.9 2.1
11 Syslem Renewal 24 13.5 2.1
12 Investment 32 20.2 3.1 63
13 Innovalions 20 10.5 1.6 52
14  Tolal Score 640 338.6 28.8 53

The parents perceive the less effective schools as an
average school. The mean scores are around the mid value in
all the aspects. The highest scored aspect is Institutional
Planning (66%) and Leadership scoring 64%. Investment,
System Malntenance and Curricular Programmes also are rated

above 60%. The leaat acored 1s Religious and HMoral
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Education 39% 1llke that of gtudentsa’ appraisal. Pupil

Welfare Services, Co~-curricular Activities and Awareness of
the aim are also rated very low. These agspects are rather
very poor In the aschool according to the perception of the
parentsa. The +total Score 53%, which is just above average.
The Profiles of the high effective and low effeetive

schools are given in Fig. 5.5 and 5.6.

5.3.1.1.7 Findings And Observations

1. The , achool effectiveness was determined according
to the perception of the teachers. Among the high
achools, the s&chools with nhmbers 1, 11 and 13
were found to be high effective. (and the schools
2 and 9 were found to be low effective). Of these
the school no. 1 was fbund to have the highest
total acore both of the teachers and'the four
groups totals put together also. Hence school no.

1 ia considered the most effective school.

2. The teachers of the high effective schools, 1, 11
and 13 have rated all the aspects of the achool,
very high above 80%. The least scored aspect is
Religious and Moral Education (82%) and

Institutional Planning the highesat (93%). Hence
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the (T. 5.46) teachers of the high effective
gchools find the aspects of the s8chool very

aatisfactory and high.

According to the ratings of the atudents seven
agpects namely, Institutional Planning,
Leadarahip, Qﬂsﬁuiaatida, Curricular Programmes,
System Maintenance, Investment and Innovations are
rated above 80%. Pupil UWelfare Services (56%)
Religious " and Moral Education (63%) and Awvareness
of the aim (64%) are found to be :rsxn: low

&4

according to them. (T. 5.47)

According to the ratings of the parents, none of
the aspects are above 80%. The highest rated
agspect is Inastitutional Planniné (78%), Inv#atment
(72%) and Leadership (71%) are also rated abovg
70%. All the other aspects are rated below 70%.
The following aspects are.found to be % low by
the parents in these schools. Schooi Community
Relations, Religious and Moral Education, Pupil -
Uelfare Services, 4Innovationa, Co-curricular
activities and Leadership, all being rated below

60% (T. 5.48)
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Acéordlng to the ratings of the teachers, the
achools 1lying below M -~ ISD were considered(lees
effective and they are 2 and 9. The least total:
score is for sachool no. 9, both by the teachers
ratings and by the “total score of the four groups
ratings. Hence achool no. 9 s the Least

Effective school. (T.5.43, 5.44, 5.45)

The teachers of the low effective schools rated
the aapecta rather low. The aspects System
ﬁalntenance (66%) and Curricular Programmes (61%)
only are acored above 60%. All the other eleven
aapects are rated below 60%. Nine of the aapects,

Awareness of the aim, ‘Institutional Planning,

Leadership, Pupils Uelfare Servicea, School
Community Relations, Rellg;oue and Moral
Education, System Renewal, Investment and .

Innovations are rated be;ow 50% by them and hence
considered very Ineffective in the achools. The

least scored aspects are Institutional Planning

(35%) and Innovations (38%). (T.5.49).

School Maintenance is found very high (85%) in the
low effective s8achools by their Students. The

apgpecta Organization, Leaderahip, Institutional
1
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Planning, Inveatment and System Renewal are also
found to be 60% and above. The leaat scored
agpect 1ls Religious and Moral Education (38%).
The aspects Awareness of the aim, Co~curricular
Activities, Pupil Uelfare Services and School
Community Relations, are also rated very low

(below 50%) by the students. (T. 5.50)

8. The parents of the low effective schools find five
of the aspects, namely, Institutional Planning,
Héadership, Curridcular Programmes, System
Maintenance and Investment above 60%. The highest
acored aspect is Institutional Planning and the
least scored is Religious and Moral Education.
The asgpects Awareness of the alm, Co-curricular
activities, Pupil Uelf%re Servicea, and Religious

and Moral Education are found to be very low

(below 50%) in these schools (T. 5.51)

5.3.1.2 Elementary Schools

The Elementary Schools are also described effectiveness
wise taking the appraisal score of the teachers into
consideration. The schools above M + ISD are considered

High effective and the achools below, M - ISD are taken to

319



be Less Effective where M is the Mean of the total scores of
the teachers and S.D. is the standard deviation of the total
scores.

Table 5.525howing the Mean and S.D. of the Total score of

school Appraisal and the intervel M - 1 SD and M +
1 5D of the Teachers of Elementary‘Schools.

- ——————_ o 4" - -~ - o~ -~ s Vo> W - " - o o——-_-_ o~ " > ]--—- "o - - . "

Group Mean S.D M-18D M+1SD

Teachers 1192.82 301.17 891.65 1493.99%

Hence, high ° Effective school is 20 and the less
Effective school is 25. Since there are also the most
effective and least effective Elementary Schools

regspectively, they are described in the case study 3 and 4.

i

5.3.1.2.1 High Effective Elementary School

1

The high effective Elementary school is School No.20
based on the condition stated in 5.3.1.2. The table 5.53
gives the mean and 5.D of the aspects of school appraisal of

the headmistresses and teacheras for the school No.20.
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Table 5.53 Showing the mean and S.D of the school aspects
of headmistresses and teachers of school No.20.

SN0 Apects of School Headmisiress  Max Teachers
Appraisal © Bcore % Score  Mean 1) B4
Score

1 Awareness of the Aim 110 72 120 104.75 1.26 &
2  Institutional Planning 75 94 80 7475 1.1 83
3 Leadership 153 96 160 154,00 1.83 9%
4  Organization 218 H 240 213.50 1.00 89
5  Curricular Programme 154 94 160 153.25 0.96 9%
&  Co-Curricular Activities 135 77 160 146,00 1.41 M
7 Pupl Helfar; Services 17 85 200 160.00 2.7

&  School Comnunity Relatiens 106 83 120 99.75 0.95

9  Religious and Moral Education 151 94 160 148.50 C.58

10 Syslem Maintenance 73 94 80 76.00 2.45

11 Syslem Renewval 114 95 120 112.50 3.6 %
12 Investpent 112 93 120 12,00 0.00 93
13 Innovations 20 100 120 120.00  0.00 100
14 Tolal Score 1711 93 1840  1475.00 347.67 ™

The Table 5.53 reveals that the headmistress and
teachers have scored the aspects of the school very high.
The aspects Innovations has maximum score for both the
groups. The least percentage is 86% for the headmistresses

and 83% for the teachers. Hence the achool No.20 is
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considered by both headmistress and teachers to be very

effective.

5.3.1.2.2 Low Effective Elementary School

The low effective elementary school is school No.25.
The scores of the headmigtress, and mean scores of the

teachers are pregsented in Table No.5.54.
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Table 5.54

Showing the mean and S5.D.

of the School aspects

of school No.25 according to the headmistresses

and teacher

8.

S.NO fipects of School

Appraisal

Headmisiress  Max Teachers
Score % Score Mean SD
Score

1 Awvareness of the Aim 73 &1 120 875 3.20 3R
2 Institutional Planning 42 53 80 2.5 1347 &4
3 Leadership 100 83 160 45,33 0,58 28
4  Organization 123 51 240 74,33 2.08 3
5 Curricular Programme 109 68 160 2.5 4,19 39
& Co-Curricular Activities 79 &2 160 42,75 8.05 27
7 Pupil-Welfare Services 98 49 200 44,25 .94 22
8  School-Community Relalions 82 &8 120 32.00 4,22 27
9 Religious and Moral Education 105 (.13 160 3?30 22,76 25
10 Sysfea Maintenance 57 71 a6 37.85 0.2 &
11 System Renewal &0 50 120 47,75 #.17 %0
12 Investment 7 59 ?20 39.00 16.46

13 Innovalions 84 70 120 39.50 1490 I
14 Total Score 1103 40 1840 54441 94.32 31
The headmistress has rated the school as average. The

highest acored aspect

leas

have

t

ig system maintenance (71%) and the

acored is pupil welfare service (49%).

The

acored the school very low in many aspects.
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case of teachers, the highest scored mean is for system

Maintenance (47%) and the least scored is Pupil Uelfare
Science (22%). All the aspects are scored below 50% by the
teachers, which reveal that the school is really very low
effective. Profiles of School No.20 and No.25 are gfven in

18 S 29 omd 5 B4
gection 5.5.2.2. (Fig. 6.3. and 6.4).

5.3.1.2.3 Findings and Observation

The rating of the two gchools No.20 and 25 reveal that
the. headmistresses and teachersg agree on the high effective

and low effective schools. There is a lot of consensus in

the ratinga of the high effective #chool, where ag 1t is

lacking in the low effective schools.

In the Elementary Schools, sgchool no. 20 is found to be
the most Effective and 25 is found to be the least effective
elementary school according to the ratings of teachers.

(T.5.52).

According to the perception of the Headmigtresses, all
the aspects are very high in the Most effective school, the
least scored being pupil welfare sevices (86%). The
teachers also rated all the aspects of the Most Effective

school, very high, above 80% (T.53).
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In the Least Effective Elementary school, the
headmistresses have scored almest all the aspects to be
average. The aspects Systen Maintenance (71%) and
Innovations (70%) are found to be rather high. The least
scored is Pupil Welfare Serviceé (49%), System Renewal
(50%),‘ Organization’ (51%) Insti¥ut16na1 Plannin§ (53%) are
also found very low. The teachers of the Least Effective
achool, have rated all the aspects quite low, all below 50%.
The maximum s8cored (47%) aspect 1is Systom Haintgnance,

System Renewal ies rated to be 40% and all the regt are rated

below 40%.(T.5.54).
5.3.2. Differential Analysis

5.3.2.1. High Schools

Differential analysis is done by calculating the “t’
value to find if thekmean gcores of the Teachersg, Students
and Parents of high cffective and low effective schools are

gignificant.

5.3.2.1.1. Teachers

The Mean, S.D. and 't' values of High Effecitve and Low
Effective Schools are given in the table 5.55 below, as

perceived by teachers.
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Table 5.55 Showing the significance of difference between
the Mean scores of the 13 aspects
SAQ by teachers of the High and Low Effecitve
groups of High schools.
5.ND Aspects High Effective Low Effective * '
of S.A. Mean 8D Mean ]
1 Awareness of the Am 106.4 7.5§ ' 55.2 0.6 1.6
2  Institutional Planning 74.3  3.40 28.1 1370 4,673
3 Leadership 47.8 7.0 75.4  23.20 4,78%
4 Organization 214.9 10.00 _18.3  B1.30 5,38
5  Curricular Programme 147,8 8.20 97,5 58.00 8.03%¢
6 Co-Curricular Activities 144.3  4.20 83.8 7.40  14.06u#
7 Pupil Welfare Services 7.6 2.20 88.3 .70 9.47%%
8  School Communitly Relations 161.5 11.50 52.9 7.80 S.608
7 Religious and Moral Education  131.3 14.30 66.8 10.20 5.95%
10 System Mainlenance 73.9 3.20 2.6 5.80 4,738
14 Syslem Renewal 102,5 9.00 50.4 23.50 2.98%+
12 Investment 103.8 9.80 53.6 17.80 7,428
13 Innovalions 104.8 7.90 45,6 31,40 2.48%
** Significant at level 0.01
* Significant at lelvel 0.05
48 teachers of the High effective High schools and 13

teachers

achools.

means

gchool

The table
of the
appraisgal. The

value t
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of the Low effective High schools have rated their
5.55 reveals marked difference in the

two groups with regard to all the aspects of

2 ig gignificant at 0.05



levels and T = 2.66 ia gignificant at 0.01 level for N = 61

and df = 59. From the *t’ values it is evident that the
means of all the aspects of_the two groups are significantly
different at 0.01 level except that of Innovations which ia

significant at 0.05 level.

5.3.2.1.2 Students: - High Effective And Low Effective
Schools

The mean, S.D. of thirteen aspects of the achool
appraisal of High effective and low effective schools are

given in table No. 5.56
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Table 5.56

Significan

ce of

difference

between the Mean
acores of various agpects of school Appraisal
the High effective and low effective groups of

schools - students.
5.N0 Aspecls High Effective Low Effective *t*
of 8.4, Hean s Mean 5D

1 Awareness of the fim 76,9 6.2 52.7 241 158
2  Institutional Planming 20,5 0.8 15,1 3.2 2.3
3 Leadership 7.0 2.3 28.0 1.6 .08
4 Organizalion 3RS 0.8 27.7 4.4 1.8
5  Curricular Programme 2.4 1.9 9.4 4.8 3.45*
&  Co-Curricular Activities 4.5 2.5 25.0 0.3 13.57%
7 Pupil Welfare Services 33.6 1.9 2.2 215 0.47
&  School Comeunily Relalions 31 A4 17.9 5.2 2.95%
9 Religious and Moral Education 27,9 3.4 16.5 3.8 3.35
10 Systea Mainlenance 8.4 2.5 37.4 5.6 0.16
11 Systes Renewal 9.0 2.9 14.3 0.4 2.77*
12 Invesiment 235.9 3.5 20.1 0.4 2.B4%
13 Innovalions 7.6 1. M4 0.8 555

** Sjgnificant at level 0.01

* Significant at level 0.05

»

The High effective schools are 1, 11 and 13 and number

of students whogse response

wvas

congidered for school

Appraisal is 69 and the low effective schools are 2, 9 and

the number of atudents is 44.
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freedom is 111 and t = 1.98 at 0.05 level and t = 2.62 at

0.01 level.

All the mean scores of High Effective schools are
greater than that of the Low Effective sachools. From the
column . of *t’' wvalues, it is clear that the aspects
Institutional Planning differs at 0.05 level between the two
mean geores. The agpects Curricular Programmes, Co-
curricular Activities, School Community Relations, Religious
and Moral Education, System Renewal, Inveastment and
Innovations differ very significantly at 0.01 level. The
remaining aspects, namely, Awareness of the aim, Leadership,
Crganization, Pupil Welfare Service and System Maintenance
do not differ significantly according to the perception of

the students among the High Effective and Low Effective High

Schools.

5.3.2.1.3 Parents -~ High Effective Schools Vs. Low
Effective High schools.

The mean and S$.D. of parents of both High effective
group and low effective school gnd the ‘t' value are given

in the Table 5.57.
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Table 5.57 Significance of the difference between Mean
scores of parents in the aspects of school
appraisal in the High Effective and Low

Effective groups of schools ~ Parents.
T5.ND fisperls High Effective Low Effective *1{'
of 8.4, Mean sb Mean ]
1 fwareness of the Aim 3.2 13.2 59.0 5.4 1.67
2 Instilutional Plamning 18.7 2.1 15.9 1.3 1.84
3 Leadership 3.2 5.5 28.1 15 0.92
4  (QOrganizalien 23.4 1.3 20,9 1.3 1.78
5  Curricular Programme 3.1 4.9 P2 33 1,38
& Co{urricular Aclivities 33.2 6.0 275 4d 1.27
7 Pupil Welfare Services 53.6 8.5 43.2 4.5 1.61
8  SGchool Communily Relations 22.1 0.9 2.6 0.8 -0.85
g  Religious and Moral Educalion  23.2 3.7 7.1 BA 1.00
10 Sysiem Maintenance 27.8 5.9 27.9 2.4 -0.02
{1 Syslem Reneval 14.3 1.2 135 2.1 0.29
12 Investment 234 4.0 ‘ 0.2 3.1 0.9
13 Innovalions . 1.3 1.4 0.5 16 0.3

For twelve aspects, the Mean of the high effective
schools are higher than that of low effective gchools. For
one aspect - gchool commnuity relations, the means score is
glightly higher than the other group. The %*t’ values given
in the last column reveal the significance of the difference

between the means. The number of parents in high effective
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schools

the

low

from whom responses were collected are 65 and in

effective gschools the number of parents considered

for data is 32. Hence total number of parents is 97 and the

degrees of freedom is 95, For df 95 the values of t at 0.5

level is

1.98 and t 0.01 level is 2.63. From the last

column in table 5.57, it is clear that name of the ‘t’
values are gignificant either at 0.05 level or 0.01 level.
Hence there is no significant difference in the mean scores
of any aspects of the High effective and low effective
groups with respect to the parents. That is, the parents do
not preceive considerable difference in the High Effective
and low effective achools. The Profiles of these schools
are given in the Fig. 5.7, 5.8, and 5.9. )
5.3.2.1.4 Findings And Observation
1. The teachers of the High Effective schools and Low
Effective schoolg have rated the agpects of the
school and their means are gignificantly different
T at 0.01 level in "all the aspect except
Innovations, which is significantly different at
0.05 level. (T.5.55).
2. The ratings of the students revealed a different

picture. Only the mean scores of the aspects
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Curricular Programmes, Co-curricular Activities,
School Community Relations, Religious and Moral
Education, System Renewal, Investment and
Innovationa differ significantly at 0.01 level.
The mean score of Institutional Planning differ

only at 0.05 level. (T.5.56).

According to the parents, none of the aspects of
the High Effective and Low effective schools
differ significantly, though there are differences
in the means. This shows that in the perception
of the parents there is not much difference in the

agpects of those achools. (T.5.57).

The profiles of the teachers, students and parents

of these two groups of achools (Fig. 5.7, 5.8 and

5.9) also depict the same findings. In the
parents ratings, the mean score of the aspect
School Community Relations is higher in 1low

effective schools than in high effective schools.
They also rate the System Maintenance equally in
both the groups. The parents being not very
closely associated with schools may be the reason
that they are not able to differenciate between

the high effective and low effective schools.
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5.3.2.2 High Effective And Low Effective (Schools)
Elementary Schools

The schoole falling above the gcores M + 1 SD of the

Teachers total mean 8core are congidered to be High
Effective and the schools having scores below M - 1 8D is
congidered to be lesg effective. From the table 5.54, it is

noticed that School No. 20 is the high effective school and
School No. 25 is the 1low effective school among the

Elementary schools, based on the appraisal of the teachers.

5.3.2.2.1 Teachers: High Effective And Low Effective
Elementary Schools
~The table 5.58 gives the diferences between the means
of the High Effective sachool and Low Effective achool by

giving the Means and S.D. and the corresponding ‘t' value of

the thirteen aspecta of School Appraisal.
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Table 5.58 Showing the
Effective and Low Effective Elementary Schools
- according to the perception of the teachers.

difference

of

the means of High

5.K0 Aspect of 5.A. % School No 20 % School Ne 25
Mean 5D Hean D "'
1 fwareness of the A 87 104.75 1.26 32 38,75 3.20 3882
2 Inastilutional Planning 93 745 .74 2T 275 3.7 7.98+
3 Leadership 96 154.00 1.83 28 45.33  0.38 143.31*
4  Organization 87 213.50 1.00 34 74,33 2.08 120.40*
5  Curricular Prograsse 96 153.25 0.9 39 &2.25 419 42.3%4
& Co-Curricular Activities 91 146,00 1.41 27 4275 B.05 2527+
7  Pupil Welfare Services 80 160.00 2.74 22 44.25 9.94 Z2.48%
8  School Cospunily Relations 83 -??.75 0.95 27 32.00 6.22 2154
g Religious and Moral Edn 93 148,50 0.58 25 39.50 22.76  9.57*
10 Bystem Maintenance 76,00 2.45 47 37.25 10,72 7.05
11 System Reneval 94 11250 3.49 40 47.75 .17 11,01
12 Invesiment 93 142.00 0.00 33 39.00 6.4 B.87"
13 Innovations 100 120.00 0.00 33 3950 1150 43.53%
* Significant at level 0.01 level
For n = 8 and df = 6, the value t = 2.45 is significant
at 0.05 1level and t = 3.71 is significant at 0.01 level.
The two achools 20 and 25 are considered the most effective
and the least effective Elementary Schools. The Q%’\valuea
reveal that all the aspects of school appraisal differ very

gignificantly in their mean valueg as all the ‘t’ values are
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gignificant at 0.01 level. Hence there is marked difference
in these aspects according to the perception of the

teachers.

5.3.2.2.2 Findngs And Obgervation

The teachers of the Most Effective Elementary School
(No. 20) and the Least Effective Elementary School (No. 25)
find all the aspects to be different. Their mean scores
differ very significantly at 0.01 level in all the thirteen
agpects.(T5.58) There is lot of difference in th mean
scores of the two schools’ rating by the teachers, the high
effective one sgcoring all the aspects more than the low

effective one.

5.4 Correlational Analysis

The data c¢ollected from the different groups through

the appraisal questionnaire regarding the 13 aspects of
School Appraisal are subjected also to correlational
analysis. The inter-correlations of the different aspects
of appraisal by the teachers, ‘students, parents and the
total sample are done. Inter-correlations of the aspects as
perceived by Teachers of English Medium and Telugu Medium

Schoolae are alao separetely also found. Inter-correlations
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regarding perceptions of Teachers of High Effective group

and Low Effective groups are also calculated separately and

presented in thig gection.

5.4.1. Inter Correlation Among Asgpects

5.4.1.1. Teachers: Global

The inter ~-correlation matrix of the aspects of school
appraisal with resgpect to the teachers of the total sample

is presented in table 5.59
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Table 5.59 Inter -Correlation Matrix of School Appraisal
by Teachers of Total Sample.

SN 12 3 4 5 4 7 8 % 100 1M1 12 13 14

[ah)
83
~3
—

3. 795 .87 1

4. 770 .78% 845

3. 7468 780 (806 785 1

6. 736 (B16 734 LET7 765

7. 700 .72 705 .767 \737 .737 1 N
8. 711,795 .725 674 779 (849 814 1

9. .803 .820 .787 .731 .78 .818 .782 895 1

0. .778 .804 .780 .498 .811 .780 .670 .798 .809 1

1. .731 .835 (812 725 756 .814 714 .B36 .B71 .861 ¢

2. .810 .803 .840 .785 ,B05 .831 .735 .850 .841 .827 .893 1

13, 707 783 (843 720 762 (7B (734 (847 .B32 .773 .941 .92 1

Total: 14, 867 .505 .%07 .874 .8384 .884 .842 .905 .925 .872 .914 .93 904 1

Results: Following are the conclusions drawn from the

correlation Matrix table 5.59

When N is 192 and df is 190, an r of 0.138 is
significant at 0.05 level and 0.181 is sgignificant at 0.01
level. (Thorndike and Hagen, 1970) In this case, all

correlation c¢oefficients are significant at 0.01 level the
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values of ‘r’ ranging from .67 to .936. Thus all aspects of

the school appraisal are significantly related to each

other.
5.4.1.2 - Students, Global

Inter Correlation of the aspects of School Appraisal by

students of the Total Samples - .7 % DR
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Table 5.60 Showing the inter correlation of the 13 aspects
of aschool appraisal by 346 students of X (Tenth)
claass of the total sample.

SN0 1 2 3 4 5 & 7 8 9 W0 # 2 1B 4

2. 4% 1

3.0 751 .49

4 562 381 .76

S5, 498 374 653545 4

b 522 .43 560 511 543 1

7. .520 436 497 .300 .460 457

B 605 .39 644 415 476 554 17

9. .AM2 351 435 384 602 541 462 446

10. 281 .065%r 215 .130¢ 163 .136% .188¢ 210 174 1

1. 611 .306 L6586 421 .59 .584 462 .622 .493 343 1
f2. 426 .260 .55 471 .631.328 .22 .550 .56 .223 .430
13, 600 313 625 479 .646 (586 419 549 .562 341 .760 709 4

14, .848 .534 .829 .650 .810 .733 .731 .825 .65 .322 769 .64 TS5 4

* Singificant at 0.05 level ** Not significant

Resulta: The following conclugsions are drawn from the
table 5.60 When N = 346, and df = 344, r = 0.105 is
significant at 0.05 level and r = 0.138 ig significant at

0.01 level, comparing the values of r in the table with the
above valuea, 1t 1a c¢lear that ayatem malntenance and

Institutional planning are not correlated as r = .065 and
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all other values are sgignificant at 0.05 level. Thus
according to the perception of the students all the other
aspecta of the school appraisal are significantly related to

each other at 0.05 level.

Except the correlation coefficients of gyastem
maintenance with organization (r = .130), with co-curricular
actiy;ties (r = .136) an§ with pupil welfare service (r =
.ilé), all other correlation coefficients are significant at

0.01 level. B
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5.4.1.3 Parenta Global

Table 5.61 Showing

Inter-correlation
Appraisal: Parents of Total Sample.

Matrix

5N 1 2 3 4 5 &6 7 &8 9 W0 4 2 13 14
1 1

2, 40 A

3. .551.397 1

4, 505 .43 757 1

3. 451 .36 .618 .702 1

b, LAB2 .306 .628 .658 725 1

7. .579 .383 .639 .488 .433 .731 1

8. .388 .169% 485 .573 .358 .509 .620 1

9. 602 428 .63 (597 .54 (711 .700 .438 1

10, .442 347 722 784 .727 .620 .526 .3B9 351 1

11, 460 .244 485 568 .479 643 .643

12, .64 291 .53 593 .489 717 588

3. 441211 394 .484 295 .519 556

14, 764 523 .80b .827 (747 .832 (878

685 (645 510

1

AB1 .548 580 .51

1

.688 .494 .357 (3% 560 1

473 815 .734 (7A4 .770 640

1

* Significant

only

at

0.

05

coefficients significant at 0.01 level.
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Inter-correlation of the various aspects of School
Appraisal as perceived by the parents of the total sample
were also calculated and is presented in the table 5.61 in

the form of a Matrix.

Resulta: The table reveals the following oﬁ
examination: N = 188 and df = 186. The values of r are
considered to be significant at 0.05 1level when it is
greater than or equal to .150 and .198 at 0.01 level. On
comparison with thege values, there is significant
correlation between school community relations and
Institutional planning only at 0.05 level (r = .169). All
the other values are significant at 0.01 level also. Hence
all other aspects are correlated very highly with each

other.

$.4.1.4 Teachera - English Medium Schools

The inter~ correlations of the 13 aspects of School
Appraisal of the teachers scores of English Medium Schools

were calculated separately and are presented in the table

5.62
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Table 5.62 Inter-correlation matrix of SAQ Teachers English
Medium

SN 4 2 3 4 5 6 7 8 9 0 1 12 B

1. 1
2. 789 f
3.0 782 .79 A

4. .64 766 837 1

5. .755 .729 780 .720 1

&, 782 .830 .B04 .753 .B18 1

7. 579 .738 .40 .726 (669 698 14

8. 7 .777 751 .720 769 .853 823 1

9. 801 .808 .757 .465 .784 .B90 .777 .931 1

. 10, .785 (795 .794 .489 (791 .822 (587 .798 .807 1

11, 799 .79% .849 811 .805 .863 .493 .B85 .84 874 4

2. .78 747 .794 .74 73 .831 .57 .885 .875 .BO7 .95 1

13, 73 .672 .BOT 714 787 .B22 .TH0 .897 .B9B .772 .19 939 1

The total number of teacheté in E.M. Schools whose
perception was taken for appraisal of schools is 78. Hence
with df = 76, the value of r = ,225 is significant at 0.05
1eve1‘and r = .292 is significant at 0.01 level. The values
of r reveal that all the values are gignificant at 0.01
level. The values range from .57% to .953 which shows that

all the asaspects are highly related to one another.
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5.4.1.5 Teachers - Telugu Medium Schools

The intercorrelation coefficients of the 13 aspects of
school Appraisal were found and are presented in the
table5.63
Table 5.63 Inter m~correlation Matrix of School Appraisal

Aspects of Teachers of T.M. Schoocls:

SNt 2 3 4 5 &6 7 & 9 W 1 12 13

2. .82 !

3. 575 438 1

4, .030s% 316 499

5. 682 (644 741 162 1

&, .45 79 422 449 -TH0

7. .707 620 .78% .230%  .796 634 A

&, 651 B30 422 .-424 663 B9 655 1

9. (743 (797 .641 .-065%s 824 .B42 .840 B30 1

10, 647 (700 428 .-246 678 .817 .663 .83% .863‘ ! .
1. 749 .843 587 .-223% .746 .853 .7 .838 .835 .&52 1

12, .581 .383 .851 .416  .708 .316 .B18 .329 .&09 .349 S22

13, 728 751,753 .086% 740 680 .802 719 .B23 ,687 .869 .743

** Not Significant

* Significant
significant at

only

at
.01 level

.05 - level; all other coefficient
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There were 114 teachers who participated in the school
appraisal of the Telugu Medium Schoola. Hence with df 112,
the value of «r = .184 is significant at .05 level and r =

.241 is significant at .01 level. Comparing the values of

‘r’ with the above values, it is evident that

(1) Almost all the values are - Significant at 0.01
level and hence all the aspects are interrelated

very highly, the values ranging from .246 to .861.

{(2) There are four values of ‘r’ which are not
gignificant not even at .05 level. Th; least
value of r = .030 which is between Awareness of
the aim and organization. Similarly it is found
that organization and Religious and Moral
Education (.065); Organization and Innovations
(.086); and organizatlan and curricular programmes

- (.162) are not related at _all as the values fall

below .184 which ig significant at .05 level.

(3) The aspect Organization 1is related to Pupil
Welfare Services (.230) and to system renewal
(.223) only at .05 level ag their ‘r’ values are

below .241 and above .184.

It can be concluded, that almoat every aspect ia highly

related to all others.
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5.4.1.6 Teachera - High Effectlive Schools

The schools No. 1, 11 and 13 were found to be high
effective and the score of the teachers of these schools
were subjected to Inter-Correlation and the correlation
coefficients thus obtained are presented in the correlation

Matrix table 5.64
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Table 5.64 Correlation Matrix  (lower triangular) of

Teachers Appraisal of Schools - High Effective
rRroup:

S.N0: 1 2 3 4 35 & 7 8 9 W0 ¢ 12 13

—
s

2. a1 1

20 159 699 1

4,703 872 7 1

300 .30 842 .948 715

6. 332 963 .761 (780 .885 1

7. 643 (989 711 (828 .854 .989 1

8. (402 892 .918 .739 .977 .934 .908 1

9. 568 921 .64 .728 (766 .962 948 .BAD 1

10, .409% 904 (889 .733 .950 .962 .928 .987 .96 1

11, L3463 (836 .801 486 .863 .940 891 .924 (947 946 1
2. .B06  .964 .352 .815 .742 906 .994 773 .874 797 740 1

13, 616 970 764 (792 (869 .980 (977 .921 .952 954 .921 928 4

** Not Significant * Significant at 0.05 level
Rest Significant at 0.01 level

There are 48 teachers in the three schools put together
and hence for a df = 46, r = .561 is significant at 0.05
level and r = .463 1is significant at .01 level. The
following are the conclusions from the Inter~correlation

~

Matrix.
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1)

2)

3)

4>

All the inter.correlation coefficients except five
are significant at 0.01 level, which shows that
almost all the aspects are highly correlated to
each other. These ‘r' values range from 0.532 to

0.987.

The aspect Awareness of the aim is significantly

related with only seven aspects.

\.

The aspects Leadership, Co-curricular Programme
and System Renewal are not significantly related

to Awareness of the Aim as the value of r < .361.

The aspects,Schools Community Relations, and System
Maintenance are related to Awareness of the Aim at

0.05 level, as the r valuegs are < 463 and > .361.

5.4.1.7 - Teachers;lLow Effective Schools

also

The

intencorrelation of the.low effective school was

calculated and the result presented in table 5.65.
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Table 5.65 Correlation Matrix (lower triangular) of
Teachers Appraisal of low effective Schools.

5.0 2 3 4 5 & 7 8 9 10 "o B

3. JH7E 948k 4

4, %6 % 977 1

5.0 971 958 LBTE  LR07TF 4

6. 967 .926% 887 ,933F .933# i

7. 953 940 .886¥ .BR9s .T6H 910 {

8. .958% .932% B30+ .B59¥x .918% 973 884w |

7. J9AF  (931% 840w (BBAsx 934 (9BB (904 995 1

10, J£90%F (69643 (499 47933 (593¥x (700¥+ ,530#x .830%r .782%¢ 1

t4. .956F 939+ .B18#x .833¢+ 928+ .956% LB9A (994 988 .842¢¢ 1

2. .939% B98¢ 8133 84%¥x 968 961 .758% .9ABx 967  .b4b%r .94Br 1

13, 911 L898%  (740%x (757w (943 9B6  9ED¥ .942% 942 763x 986 939 1

*¥%x  Not Significant x Significant at .05 level
0.25 and above are significant according to Thorndike and

Hagen (1970)

The following are the conclusionsg, for this group N =
13, and r=0.878 is significant at 0.05 level and r = .959 is
gignificant at 0.01 level.(Thorndike and Hagen, 1970) From

the intercorrelation matrix, only 16 correlation
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coefficients out of 78 are significant at 0.01 level; 40

coefficients are significant at 0.05 level and 22 are not

gignificant at all.
There exists high correlation between:

1. Awareness of the Aim with Institutional Planning
(.99) Curricular Programmes (.971) Co-curricular
Activities (.967) Religious and Moral Education

(.964).
2. Leadership with Organization (.977).
3. Curricular Programmes with Pupil WUelfare Services

(.996) and Innovations (.968).

4. Co-curricular Programmes with School Communicy
Relations (.975) Religious and Moral Education
(.988) and Innovations (.%61).

5. School Community Relations with Religious and
Moral Education (.996), System Renewal (.994).

6. Religious and Moral Education with System Renewal
(.988), Investment (.%967).

7. System Renewal with Investment (.966).
N
8. Investment with Innovations (.959).
9. 40 correlation coefficients are significant at
0.05 level as the r value falls between .879% and
.959.

There are 22 correlation coefficients which are not
gignificant even at 0.05 levell The aspect (10) system
maintenace is not correléted to any other aspect. The
aspects - leadership (3) and Organization (4) correlate with

very few aspects.
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5.4.1.8 Findings And Observations

According to the perception of the teachers, all the
agspects of the school appraisal are significantly related to
each other. It shows there is rellability of the SAQ.

(T.5.59).

According to the rating of the students all the aspects
of the saschool appraisal, except system maintenance with
Institutional Planning, are significantly related ;t 0.05
level. Except the agpect system maintenance with
Organization, with Co-curricular activities and pupil
welfare services all other aspects are highly correlated to

each other at 0.01 level. (T. 5.60).

The table 5.61 reveals the inter-correlated of the
agpects ’acc0fding to the perception 6f the parents. There
is gignificant correlation between gchool community
relations and Institutional planning only at 0.05 level.
All other aspects are highly correlated with each other, as

thelr correlation coefficients are asignificant at 0.01

level.

All the 13 agspects of school appraisal are highly
related to each other according to the ratings of the
teachers of English Medium Schools as their correlation

coefficients are significant at 0.01 level. (T. 5.62).
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hY

In the Telugu Medium High Schools algso almost all the
agpects are highly correlated with each other. The
exceptions are: Organization; with Awareness of the Aim,
with Curricular Programmes, with Religicus and Moral
Education and with Innovations are not correlated at all

(T.5.63)

All the aspects except Awareness of the Aim with
Leadership, Curricular Programmes and: System fRenewal are

highly related to each other (T.5.64)

In the Low Effective Schools there is a change in the
correlation coefficients of the aspects as seen by the
teachers. There are very few aspects highly related to
each other. The aspect. System Maintenanceg does not

correlate with other aspects except with System Renewal,

Innovations and Investment. Innovations also correlate
highly with only Co-curricular Programme, Investment, and
System Renewal. The aspects Leadership and Organization

also correlate with very few aspects (T 5.65).
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5.5 Multivariate Analysia:

The data collected from the teachers regarding schools
appraisal were further subjected to multivariate analysis.
Principal component analysis or structural analysis was done

through factor loading matrices.

5.5.1 - Principal Component Analysis

The structural analysis aims to measure the basgic
factor structure of a given concept. In this study,
principal component analysis wag employed to find out
whether there would be any difference in the factor

N

structures of the gchool appraisal.

The Principal component analysis ls concerned with the
total varlation in a set of variables. It re-describes the
interrelationships among variables under study, transforming
them~ into basic components. The principal components are
always equal to the number of variables. It ig presumed
that the-first few components repﬁééeﬁ¥‘mostly common vector
variance, whereas the last minor components are primarily
random error in nature (Zeller $nd Carmines, 1980). Only

the first few components those accounting for most of the

variance are retained for further interpretation. It is
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noted that the components are extracted in decreasing order

of importance in terms of amount of variance contributed by
each component. It is presumed that the first of component
accounts for the largest proportion of variance among the
items, the second component for the second largest
proportion and so on. Corresponding to each component is a
series of factor loadings which give an indication of the

contribution that the items make to each component.

Principal Component Analysis is done for the appraisal
scores of the thirteen aspects of SAQ of Teachers of English
Medium and Telugu Medium; Teachers of High Effective
Schools and Low Effective Schools, and comparison of the
principal component factors In each case is studied and

presented in this section.

5.5.1.1. English Medium Schools

The School Appraisal aspecté of the English Medium
Schools were scored and principal component analysis was
made to find out the factor structure of school appraisal of
English Medium teachers. .The factor loadings of the first
five components that account for 94.20% of the variance are

presented in the following table 5.66.
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Table 5.66 Factor 1loading of Five Variables (aspects) of
Appraisal of Schools by Teachers of English
Medium Schools.

E.NO Variables / Asvects 1 2 3 4 5

! Awareness of the Aim =265 =377 -84 32 - 118
2 Imstitulignal Planning -.272 +.102 -.388 405 -.329
2 ceadership -.277 -.123 -.354  -.323 0 -.019
4 Drgamzalion -.261 258 -.479 -.484 -.082
5 Lurricular Programme =270 -.095 -1t 049 879
& Co-Currrcular Activities -.288 -.048 -.014 474 -.005
7 Pup1l Welfare Services -.247 74 023 178 083

&  School Community Relations -,288  .213 321 841 -.046

?  Religious and Moral Education -.290 050 309  ,263  -.062

10 System Maintenance =215 =337 088 13 .025
11 Syslem Renewal -9 -28 106 -.226 0 - 131
12 Invesiment -.287 -.149 31t -2 =28
12 Innovalions -.28% -.027 .38 -.304 .088
Percentage of Variance 80.22 B4.60 88.87 92.06 94.20
{Cumulatary)
Eiqen Value 10.43 370 335 414 .279 \

The first aspect explains é0.22% of variation. It is
observed that all the coefficients in the first factor are
between 0.2 and 0.3 indicating equal influence by the
thirteen aspects. The aspects are classified accordingly as

more or less than 0.25. (Thorndike and Hagen, (1970)). The
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aspects awareness of the aim, institutional planning,
leadership, organization, curricular programmes, co—
curricular activitieg, school community relations, religious
and moral education, system maintenance, system renewal,
Investment and innovations have sgignificant loadings with

N

the first factor.

The aspects awareness of the aim, Organization, Pupil-~-
Uelfare Services and System maintenance correlate high with
the second factor. The aspects institutional planning,
leadership, organization, - school community relations,

religious and moral education, investment and innovations

correlate high with the thig; factor. The aspects,
awareness of the aim, institutional planning, leadership,
organization, religious and moral education, investment and
innovations correlate high with the fourth factor.
Institutional planning and curricular programmes correlate

very high with fifth factor.
5.5.1.2 Telugu Medium Teachers

The Principal component analysgis of the school
appraisal aspects with reference to teachers of Telugu
Medium schoolg resulted in five components that together
explain 94.2% of the total variance. The loadings of the

agspects on these components are pregented in the table 5.67.
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Table 5.

67 Factor loading of Five Aspects of School

Appraisal by Teachers of Telugu Medium
Schools.
5.80 Variables / Aspecls 1 2 3 4 3
{ Awareness of the fam -.282 018 -.453  -.464 -032
2 Institutional Planning -.Z288 -.192  -.507 0% 69
3 Leadership -.299  .3k6 059 304 .283
4 Oraamzation 011 825 -.003 -.286 -.172
5 Curricular Programme -.295  .123 0 .Zed -.3E3 559
6  Co-Curricular Activilies -.28% -.d67 204 026 329
7 Pupl Helfare Services -.298 183 150 -.028  -.047
&  School Communily Relations  ~.291 ~-.263 20 129 000
9 Religious and Moral Education -.321 -.037 L1841 -.173 -0
10 System Mainlenance -.285 -, 183 338 -.377 -.546
11 Bystem Renewal -3 -122 -082 -BS0 - 169
12 Invesiment -.23F 43 -.009 iR .07
13 Innevalions =307 -.092 -430 503 -.302
Percenlage of Variance 67,40 86.02 89,79 92.27 94,20
{Cunulalary}
E1gen Value 8.76 2.42 A9 .32 252
Table 5.67 yields the following observations: .
The first factor explain 67.4% of the total variation.

The second factor 18.62% making up a cumulative variance of

B6.02%

of the total variance.
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All the asgpects except Organization and Investment have
coefficients above 0.25. Hence, Awareness of the ainm,
Ingtitutional Planning, Leadership, Curricular Programmes,
Co-curricular activities, Pupil UWelfare Services, School
Community Relations, Religious and Moral Education, System
Maintenance, System Renewal and Innovations have significant

loadings with the first factor.

The aspects Leadership, Organization, Co-curricular
Activities, School Community Relations and Investment
Correlate high with the 2nd factor. Awareness of the aim,
Institutional Planning, Curricular Programmes and System
Maintenance are the contributing aspectas for the third
factor. The aspects Awareness of the aim, Leadership,
Curricular Programmes, "~ System Maintenance, System Renewal
and Innovations have high correlations with the fourth
factor. The fifth factor is correlated highly with
Leadership, Curricular Programmes, Co-curricular activities,

System Maintenance, and Innovations.

The first five principal components together explain

94.2% of the total variance.
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5.5.1.3.

Table 5.68 Comparison
Medium

school appraisal aspects.

Comparison of
Medium and Telugu Medium Schools

schools

Principal

between
with

English Medium
regspect to

components in

Engliseh

and Telugu

significant

Principal English Medium Telugu Medium
Component
I fwareness of lhe Ais fwareness of the Aa
Institutional Planning Institulional Planning
Leadership Curricular Programmes
Organisation Co~Curricular Activities
Curricalar Proyramme Schoul comaunily Relations
Co~Curricular Activilies Pupil Welfare Services
Schoal comaunity Relation Religious & Moral Education
Religious & Moral Education System Maintenance
System Mainterance System Renewal
System Renewal Innovations
Investment .
Innovations
11 fwareness of the Aia Leadership
Organization Co-Curricular Activilies
Pupil-Hzlfare Services Co-Curricular Activities
System Mainlenance School Communily Relations
Tuvestoent
111 Institutional Planning Awareness of the Aim
Leadership Institutional Planning
Orqanization Curricular Programaes
Pupil Welfare Services Systeas Maintenance
_ System Mxinlenance
v fwareness of the Ale Awareness of the Aie
Institutienal Planning Leadership
Leadership Currivular Programaes
Organisation Syslem Hainlenance
Religious & Moral Educatian Systea Renewal
Investuent Innovations
Innuvations
v Institutional Planning Leadership

Curricular Programme

Curricular Prograsme
Co-Curricular Activities
Syslem Maintenance
Innovations
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An examination of the two columns reveals that the
firat factor of the two kinds of schools is more or less the
same. The second factor hag only the aspect organization in
common hence it differs in the two kinds of schools. Third
factor has two aspects only common, the fourth has three
agpects common and the fifth has only one agpect common.

Hence they all differ in the two schools.

Principal Component I

The aspect awareness of the aim, institutional
planning, curricular programmes, co-curricular activities,
school community relatlions, religious and moral education,
system maintenance, syatem renewal and innovations,
constitute the distinguishing aspects of both the English

Medium and Telugu Medium schools.

Principal Component 11

In the English Medium schools awareness of the aim,
organization, pupil-welfare services and system maintenance

are distinguishing aspects in the principal component II,

and in Telugu Medium schools, leadership, organization,
school-community relations and investment form the
distingulshlng varlables. The aapect Organlzatlon las the

common variable for the two schools.
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Principal Component III

The aspects institutional planning, leadership,
organization, innovations are distinguishing variables in
English Medium schools and the variables awvareness of the
aim, leadership, system maintenance and innovations form the

distinguishing asgpects in Telugu Medium Schools.

Principal Component IV

Institutional planning, organization, form the
distinguishing variables of English Medium schools and
Avareneassa of the alm, currlcular activitles, system
maintenance and Iinnovations are the contributing variables

of Telugu Medium Schools for the Principal component IV.

Principal Component V

Organization and curricular programmes are the
distinguishing variables in English Medium Schools, and
curricular programmes and system maintenance in Telugu

Medium Schools.
5.5.1.4 Teachers - High Effective Schools

Principal component analysis was done to find out the

factor satructure of High effective sgchools appraisal by

361



Teachers. The factor loadings of the thirteen aspects are

pregsented in a tabular form 5.69.

Table 5.69 Factor 1loading of five components of Appraisal
- Teachers of High Effective groups.

S.N0 Variables / Aspects 1 2 3 4 5

1 Awareness of the Awn - 180 -5 -.207 544 -.290

2 Institutional Planning -.297 -3¢ -.031 -491  -.033

3 Leadership -.245 426 -. 278 -.240

4  Organization -.25% -232 -.5248 -.089 743

5  Curricular Programme =217 2 -.293 -7 -.183 )
& Co~Curricular Aclivilies -299 017 207 -.287 0 -0

7 Pupil Helfare Services 299 ~.09 M0 -307  -.045

&  School Conmunity Relations -.290 .25 -.47 436 -.123

9 Religious and Moral Educalion -.286 ~.036 .474 .28 A7

0 Sysiem Mainlenance -39 AT 065 183 -.024
11 Syslem Renewal -.282 AT 3B 3 345
12 Invesiment -.2717 -.312 .055 -.372 -.287
13 Innovations -.300 -.039 121 031 -5

Percentage of Variance B3.45 94,01 97.28 98.09 99.55
{Curulatary)
Eigen Value 10.848 1,373 424 105 .189

The firgt component explains 83.45% of variation and

all the variables in the firgt factor, except awareness of
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the aim have coefficients above 0.2. The variable
awareneass of the aim has a low correlation. Only those
variables having correlation coefficients of 0.25 and above

are retained for futher analysis.

The variables ingstitutional planning, organization,
curricular programmes, co—-curricular activities, pupil-
welfare services, school community relations, religious and
moral education, system maintenance, system renewal,
investment and innovations <correlate high with the first
factor. Awarenegs of aim, leadership, curricular programme
and investment correlate high with the second factor.. Only
leaderehip, organization, curricular programme, religious
and moral education and system renewal correlate high with
third factor. The variables awareness of the aim,
leadership, co-curricular activities, pupil welfare
services, system renewal and investment correlate high with
the fourth factor. The variables awareness of the aim,
organiza;ion, system renewal andwinééstment correlate high

with the fifth factor.

The five factors together 'contribute to 99.55% of

variation.
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5.5.1.5 Teachers ~ Low Effective Schools

The five components with the loadings of the 13 aspects
of School Appraisal of Teachers of low effective schoolg are

presented in the following table. 5.70.
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Table 5.70 Factor 1loading of Five variables of Appraisal -
. Teachera low Effective Group.

5. N Variables / Aspecls 1 2 3 4 5

1 Awareness of the Aim =290  .087 -.127 -.132 135
2 Insiilutional Planning -.285 .083 -.187 -.438 131
3 Leadership -.265 364 -.438 -.210  -.082
4  Drganization -.269 367 -.299 2713 -.082
5 {Curricular Progranme -.285 154 269 -.207 0D
&6  Co-Curricutar Activilies -.287 017 -.082 488 156
7 Pupil Welfare Services =219 22 3B -.237 100

&  Schoel Communmily Relations  -.287 -.190 -.073 207 017

9  Religious and Moral Education -.289 -.120 -.006 .31 143

{0 Systea Maintenance -213 - 711 -3 -8 255
11 Sysiem Renewal -.287 -.217 014 -005 -89
12 Invesiment -.283 011 .383 306 JA19
13 Innovations =277 -498 43 219 -3
Percentage of Variance 89.84 96.25 98,79 99.99 .99
(Cuaulatary}
Ergen Value 11.679 834 330 197 000

The table 5.70 reveals that the first component
explains 89.84% of variation. All the aspects in the first
factor have coefficents between 0.2 and 0.3 indicating equal
influence on the thirteen asgspects. Only those variables

having correlation coefficients of 0.25 and above are

N\
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retained for further analysis. The agpects awareness of
the aim, ingtitutional planning, leadership, organization,
curricular programmes, co-curricular activities, pupil
welfare services, school community relationa, religious and
moral education, system renewal, investment and innovations
correlate high with the first factor. The variables
leadership, Organization and system maintenance correlate
high with the second factor; leadership, organization,
curricular activities, pupil-welfare services, system
maintenance, investment and innovations <correlate high with
the third factor. The variables institutional planning,
organization, co-curricular activities, school communlity
relations and investment correlate high with the fourth
factor. The fifth factor has significant correlatloﬁs with

gystem maintenance and system renewal only.

5.5.1.6 Comparison 053 Principal Components In High
Effective And Low Effective Schools.

The factor s@structures of two types of schools are
compared. and the variables tha? correlate high with the

principal components are shown in the Table 5.71.
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Table 5.71 Comparison: of aspects of school Appraisal in
high Effective and Low-effective groups of
schools.

Principal High Effective Low Effective
Companent
1 Institutional Planning fuwarness of the Aim
Organization Institutional Planning
Curricular Programme Leadership
- Co-Curricular Activities  Organization
Pup1l Welfare Services Curricular Programmes
School Community Relations Co-Curricular Activiies
Religrous and Moral Edn Pupil Welfare Services
Sysiem Maintenance School Cosmunily Relations
Syslem Renewal Religrous and Maral Edn
Invesiment Sysien Renewal
Inngvations Investzent
Innovations
1 Avareness of the Rin Leadership
Leadership QOrganization
Curricular Programmes Syslem Maintenace
Invesiment
111 Leadership Leadership
Brganization Organization
Curricular Programmes Curricular Programmes
Religious & Moral Edn Pupil Welfare Services
Systes Renewal Systes Mainlenace
Invesiment
Innovations
38 Awareness of the Alm Institulional Planning
Leadership fOrganization
Co-Curricular Activities  Co-Curricular Activities
Pup1l Welfare Services Religious and Moral Edn
System Renewal Investment
Invesiment
s Awarness of the Am System Maintenance

Organization
System Renewal
Investment

Syster Renewal
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Principal Component I

The variables innovations, pupil welfare services, co-
curricular activities and institutional planning are the
distinguishing aspects in High Effective grouﬂx and
awvarenegss of the aim, co-curricular activities, religious
and moral education and school community relations and

system renewal constitute the principal component I in low

effective! group.

Principal Component II

In the principal component 1I, the variables such as

awareneaa of the aim, leadership, and investment are the
distinguishing varaiableaz In high effective group, and
leadership,”. organization and system maintenance in low

effective group.

Principal Component III

The variables - Leadersghip, Organization and Religious
and Moral Education, System Renewal are the distinguishing
variables in High Effective group; and Leadership, Pupil

Welfare Services, System Maintenance, Investment and
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Innovations are the distinguishing variablesin low effective

group in the principal component III.

Principal Component IV

Awareness of the aim, pupil-welfare gervices, system
renewal and investment are the distinguishing variables in
High Effective group; and ‘institutional planning, co-
curricular activities are the distinguishing variables in

the low effective group in the Principal component IV.

Principal Component V

in the cage of fifth principal component, the
distinguishing variables in ﬁ;gh__effective group are
organlzatlon, and gsystem renewal; and in the low effective
group system renewal constitutes the most distinguishing

variable.

5.5.1.7 Findings and Observations

The factor structure of the school Appraisal of the
English Medium Schools wag found by principal Component
Analysis (PCA). The factor 1loadings of the first five

components account for 94.20% of the variance. Except the
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aspect Pupil Welfare Services all the other 12 aspects
have significant loadings with the first factor. The first

factor algo explains 80.22% of the total variance (T. 5.686).

In Telugu Medium High Schools also the PCA of school
appraisal aspects, w.r.t. teachers, resulted in five
components that together explain 94.2% of the total
variance. The first factor alone explains 67.4% of the
total wvariance. All the eleven aspects, except Organization
and Investment, have significant loadings with the first

factor. (T. 5.67)

On comparison of the components of the first principal
component in E.M. and T.M. Schools, it is evident that they

are more or lesg the same. (T. 5.68).

Except Leadership, Organization and Investment, all the
other aspects are common for the first factor. In the
second principal component has only‘Organization in gommon.
The third principal component has Institutional Planning and
System Maintenance in both English and Telugu Media. The

4th hag awareness of the Aim, Leadership and Innnovations

and 5th has curricular programmes in common.
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In the High Effectivé’Schools, factor lo;dings of the
;3 aspects  reveals the "following facts. The first
component explains 83.45% of variation. . The Firstxand
Second factors together explained for 94% of the total
variance and the first five factors for 99.55% of the total
variance. All the variables (aspects) except Awareness of
the aim, have gignificant loadings with the first factor.

Awvarenegs of the aim and leadership have high loadings with

the second factor. The third factor is highly correlated
to Leadership, Organization and Religious and\ Moral
Education. The Awareness of the aim has very high loadings

with the fourth and Organization has highly significant

loadings with the fifth factor (T.5.69).

In the Low Effective Schools (Table 5.70) all the
aspects except ayastem maintenance are equally contributing

to the variance of the first factor. The First component

-

explainsg 89.8% of variation. The first two components
explain 96% of the totai variation and the first five
components constitute 99%9.99% of the variation. System
Maintenance contributes very high (.711) to the 2nd factor.
Leadership andu organization also contribute highly to the
2nd factor. Leadership,' Pupil UWelfare Servicesg, System
Maintenance, Inveastment, Innovations have highly asignificant

loadings with the 3rd factor.
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Institutional Planning, Organization, Co-curricular
Activities, Religious and Moral Education and Investment
contribute highly to the 4th factor. System Maintenance and

System Renewal are the only contributing aspects for the 5th

factor.

Comparing the factoras of the High Effective and Low
Effective group of schools (Table 5.71), the first

principal component has ten aspects in common for both.

Only system maintenance, awareness of the aim, leadership
are not in common. For the second principal component only
the aspect leadership is common. The aspects leadership,

organization and curricular programmesg are in common for the
third factor. Co-curricular activities and Investment are
the common aspects of the fourth component and system
renewal alone ig the common aspect of the fifth component.
Thus except in the first principal components the types of

gchools differ much in all other principal components\
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5.5.2 Profile Analysis
5.5.2.1 Profiles of Schools

The profiles of the 17 high schools Fig 5.10 to 5.34
are presented Iin this section. The supportive data 1Is given

in section 5.2.1.

5.5.2.2 Profiles of the School Aspects

The thirteen aspects of the sachool, rated by the
responding groups: Headmistresses, teachers, students and
parents for the High Schools; and Headmistress and teachers
for the Elementary Schools are depicted by their mean
percentages for each of the schools in this section.
Profiles (Fig 5.35 to 5.47) are drawn to show the level of
perception of each groups - Triangle ( A ) representing the
headmistresses, Square (@ ) - the teachers; Circle (O ) -
the astudentas and Crosa (>; ) - the parents; Plain line ( )
-~ the common mean of the groups. The descriptive analysis
of the aspects were already done in section 5.2.1.1.1 to

5.2.1.1.13 and in 5.2.1.2.1 to 5.2.1.2.13.
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5.5.3. J.M.J. Schools Evaluation Grid
5.5.3.1 High Schools

The scoreg of the SAQ of the four groups -
Headmistresses, teachers, students and parents were
calculated and their percentages were found. The average
percentages of these four groups for the thirteen aspects of
each school are put together to form the evaluation grid.
Since all the schools have average mean percentage in all
the aspects above 30, the representations is made in the
following way in Table 5.72.

Table 5.72 Aspects wise Distribution in Evaluation Grid -
High Schools.

Class Interval Level Colour %
31 - ast Lo : Vielet 3%
46 - 60% Average : Blue 28%

61 - 80% High : - Red 57%

81 - 100% Very High : Green 12%

- - " o - A W W S W 4 W Wh W A S W S W S o b e S o o A s M " O o

The aspects which have average percentage between 31 -
45% are marked in violet; those which lie between 46 - 60%

are marked in blue; the asgpects whose average % lie in the
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interval 61 - 80% are marked in red and those aspects which
are rated from 81 to 100% are marked in green (Fig 5.48).

Observations

There are 3% of the aspects falling in the interval 31
- 45% and they are considered to be low. There are 28% of
the aspects in the interval 46 - 60% and they are taken to
be average. The interval 61 - 80%containg a maximum of 57%
of aspects and they are considered high and 12% which falls
in the interval 81-100% are considered very high in the High
Schools. -This shows that 69% of the aspects are above 60%

and it 18 rather a good picture of the state of affalrs of

the a&chools.

The school 1 has many asbects in the very high category
and is found the most effective High School. 7,8,11,12,13 &
17 "have all their aspects in high and very high categories.

The schools 2, 6, 14, 15, and 16 fall in the high category.

The s@schools 3, 4, 5, 9 and 10 are found iIn the average
category. School No. 9 has all the aspects scored average
or low and 1is also found to be the least effective high
achool. Looking at the grid agspect wise, gystem maintenance
is rated 'high or very high in all the schools. The least
scored aspects are Pupil Welfare Serviceg in three achools,

Religious and Moral Education in three schools and
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innovations in one school. The next least in rating are

School Community Relations and Awareneas of the Aim.

5.5.3.2 Elementary Schools

The scores of the SAQ of the two groups -~
headmistresses and teachers were found and their percentages
were calculated. The average percentages of these two for
the thirteen aspects of each of the school are put together
to form the evaluation grid. The grid 1s depicted in
colours representing the class intervals of percentages as
given below in table 5.73

Table 5.73 Aspect wise Digtribution in Evaluation Grid -
Elementary Schools.

- —— - - - e "o " - o — o —- "~ - - - - - - -

C.1I Level Colour %
31 - ast Lew Vielet 10%
46 - 60% Average Blue 20%
61 -~ 80% High Red 46%
81 - 100% Very High Green 24%

—— - — - — —— o ——— - —_— - - - — = " M e = T M N G S (-

The 8 schools have 10% of their aspects rated in the

interval 31 - 45% which is congidered 1low. 20% of the
aspects fall in 46 - 60%, the average groups and 46% in the
high group of 61 - 80% and 24% of asgpects fall in the
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interval 81 - 100% which is taken as the very high group.
Thus 70% of the aspects are rated to be high and very high
in the elementary schools which is similar to that of high

schools (Flg 5.49).

Looking at the evaluations grid school wise, school no.
20 has all the aspects rated very high and is found to be
the most effective elementary school. The schools 18, 19
and 24 have all the aspects either in the high or very high
groups and schools 22 and 23 are alsgo placed in the high
group considering the common percentage of the total scores.
The school 21 falls under the average group and 25 in the
low group. The school No. 25 1ia found to be the least

effective school.

Aspect wise, the 1least scored are co-curricular
activities in two schools, Pupil Welfare Services in two
gchoolg; The aspects institutional planning, leadership,
organization, co~cu;ricular programme, puplil welfare
gservices, religious and moral education and gchool renewal

are rated low in school no. 25.
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Conclusion

From the evaluation grid of the High schools and
elementary echools, it appears that more Telugu Medium

schools (14 out of 18 = 77%)have high and very high scores

than English Medium (4 ogt of 7 75%). More elementary
sch;ols have high scores (6 out of 8 = 75%) than high
schools ~ (12 out of 17 = 70%). 'Of the 16 urban -schools 10
got high scores (62%) and out of 9 rural gchools 8 (88%) got
high scores. This finding differs from the study of

Rodrigues (1982) where in one found that primary schools

have low score.

The Telugu Medium Schools, almost all are having
headmistressges who are experienced and qualified. They have
trained, well qualified and experienced staff. They are
financially stabler as they are all receiving grant-in-aid,
with security of posts, salary, service and retirement
benefits. In the English Medium schools, though most of the
staff are trained and qualified, experienced ones are found
to be a few. Though they are paid well, they do not have
the sgecurity of retirement benefits, like the teachers in
aided posts. They seek the first opportunity to be absorbed
in aided posts in Telugu Medium or in any other managements

like 2Z2illa Parilshad, Municipallty for monetary benefita.
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The investigator is tempted to come to the conclusion that
principals or headmistresses with leadership, a dedicated
staff with high morale in an open climate, effect change and

improvement in J.M.J. Schools.

5.6 Summary of Major Findings

Summarising the many and varied findings derived 'so far
from the appraisal, the investigator perceives the following

trends.

1. The four responding groups, headmistresses,
teachera, students and parents rate the following
aspects very high in the High Schools.

i) Institutional Planning
ii) Leadership
iii) Organization

iv) System Maintenance.

2. The aspects seen to be high are
i) Curricular Programme and
ii) Investment

3. The aspects gseen to be average are :

i) Awarenesg of the aim ~
ii) Co-curricular activities

iii) OSystem Renewal
iv) Innovations
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4. The aspects seen to be below average are

i) Pupil Welfare Services
ii) School Community Relations
iii) Religious and Moral Educations.
5. There are discrepancies in the perception of the

four groups in awareness of the aim and co-
curricular activities, where the Headmlistresses
and teachers seem to have a common perception on
the higher dimension whereas the students and
parents seem to concur around the lower levels.
The reason may be the aim and purpose of the
school is not made known to the students and
parente efflclently, where as the headmistresses
and teachers are given orientation to a certain
extent in this. Similarly the ekpectation\of the
parents and students regarding the co-curricular
activities seems to be different. Hence there
could be an open dialogue between these
consgtituent groupsg of the gchool regarding the
various aspects of the school, their expectations,

perception, contribution, evalutation etc.

It is also observed that there is a marked difference
in the perception of the parents from the other three groups

regarding Leadership, Organization, and System Maintenance.
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It may be that they are not very much in touch with the

school or their high expectations are not met with in these
agpects. Most of the schoolsg do not have parent teachers
association. The score oﬁ pupil welfare services, school
community Relations and Religious -and -Moral education being
the least for all the four groups reveal the weak points of
the schools and many improvement activities are to be had in

the school to strengthen them.

On the whole, the headmistresses and teachers seem to
have a higher score for the schools, and the students and
parents seem to have similar perception, a little less than
that of the two other groups. The parenta scores are the
least in almost all the aspects revealing a higher

expectation on their part.

.To summarige, the JMJ schools are strong in certain
aspects, average in sgsome and weak in a few aspects. The
common average shows all the aspects except Pupil Welfare
Services and Religious and Moral Education above 60%, which
is a rather satisfactory picture. But given the
opportunities of resources both human and material and the
efforta organised for the improvement of JMJ schools it is
below the expectation. There are a few excellent schools,

but also ordinary schools.
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With respect to the Elementary schools also the above
findings hold good. Their strong aspects are :
(i) Awareness of the aim
(ii) Leadership N
(iii) Organizations

(iv) Curricular Programmes and
(v) OSystem Maintenance

Their weak aspects are the following

(i) Religious and Moral education
.(ii) Co-curricular activities
{(iii) School Community Relations
(iv) Pupil Welfare Services.
There 1is a lot of consensug between the ratings of the

two groups regarding school no. 20; which has come out to be

the most effective elementary school.

There is a lot of disparity in the ratings of
Headmistresses and teachers of school No.25. The
expectations of the teachers in this school are not
achieved. There is a marked difference in the perception of
the two groups regarding curricular programmes, the teachers

rating it very high.

Looking at the mean scores of the English and Telugu
Medium schools except in the case of students there seems to
be not much difference. The table 5.74 gives a bird’s view

point of significance of the difference In meansa.

382



Table 5.74 English Medium Vs Telugu Medium

- - "~ _ > s " S " s oo ;" W - W o "~ " " A" -~ - -

Level of H.M. Teachers Students Parents
Significance

0.01 - 1,6,7,9, 2,7
10,11,13

0.05 - 7,10,11 8 1

Not All

Significant aspects - - -

In the perception of the headmistresses there is no
significant difference between the asgpects Iin both the
media. The teachergs find Pupil Uelfare Services, System

Maintenance and Syastem Renewal significantly differing at

0.0§ level. The gtudents perceive a lot of difference in
many agpects: - Awvareness of the aim, Co-curricular
activiti;s, Pupil UWelfare Services, Religious and Moral
Education, System Maintenance, System Renewal, and

Innovations at 0.01 level and School Community relations at
0.05 1level. The parents find less difference. Their scores
are gignificantly different at 0.01 level in Institutional
Planning and Pupil UWelfare Services and at 0.05 level the
agpect awareness of the aim. It is remarkable to note that
the mean sgscores of the Telugu Medium school students are
higher in all the aspects than that of the English Medium

achool atudents. Hence though in the view of
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Headmistrgsses, teachers and parents, there 1s not much
difference between English and Telugu medium schools, the
students of Telugu Medium gchools consider their schools to
ge better than English Medium schools. The reason may be
that the Telugu Medium sachools are more systematically
organised, have more experienced and long standing teachers.

The expectations of English Medium students may be higher

than that of the Telugu Medium students.

The inter group comparison reveals that except in the
cagse of the aspect - Awareness of the aim, all the groups
differ in their perception @aignificantly at 0.01 level,
which shows there 18 no consenasug in their ratinga. The
digparity of opiniong among these groups are to be clarified
by open di{;logue and discussions- Participative decision -
‘making and involvement of the concerned groups in the
implementation will result in common understanding and

collaborative efforts for the improvement of the schools.

In the Elementary schools, there seems to be a lot of
congsensus between the ratings of the two responding groups:
Headmistresses and teachers. There is gignificant
difference only in three aspects: Awareness of the aim at
0.05 1level and curricular programmes and Pupil Welfare

Services at 0.01 level. Regarding the aspects awareneas of
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the aim and curricular programmes, the teachers seem to rate
the schools much higher than the headmistresses and in Pupil
Uelfare Services the headmistresses seem to be more
satisfied with. In almost all the aspects the average
scores o0f the headmistresses are higher than those of the

teachers.

Effectiveness wise the schools were divided into three
categories. Four schoeols 1, 11, 13 and 20 come under the
high effective group gschools. Eigktee; of them,,3, 4, 5, 6,
7, 8, ., 10, 12, 14 , 15, 16, 17, 18, 19, 21, 22, 23 and 24
are in the average effective groups and three gchools 2, 9,
and 25 fall under the 1low effective group based on the
scores of the teachers. The high Effective schools are
scored wvery high by teachers and low ef(ective are rated

very low.

Table 5.75 High Effective Vg. Low Effective

Level of High School Ele.S8chool
Significance -~—~-—-———r s mm e e e e
HM + Techs St. P HM Teach
0.01 1 to 12 5,6, - All All
8,9,
11,12
& 13
0.05 i3 2 - - -
N.S - 1,3, All - -
4,7410

o - - - — . - — - — . —-— " - fum - T - — -
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The teachers including headmistresses find all the
aspects in both High schools and Elementary ahools
significantly different at 0.01 level in the high effective
and 1low effective schools. Students find some of the
aspects -~ Awareness of the aim, Leadership, Organization,
Pupil Welfare Services and System Maintenance,the same.and
the parents find none of the aspects in both the group
gsignificantly different. Hence in the perception of the
parents there 1is not considerable difference among the
schools. Students find some of the aspectg different and
teachers find all the aspects differing. The divergence in
thelr perception may be due to the level of contact and
involvement in the achool activities. Since the teachers
are very mnmuch a part of the achool, they get a deeper and
clearer insight about its aim, planning and organization.
Students also are more in touch with the achool than parents
and hence the differnce in the outlook on the aspects.
There needs to be more involvement of all the concerned

group to make the school improvement programme a guccegs.

\
The correlational analysis reveal the interrelatedness

of the various aspects with each other.
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Table 5.76

Inter- Tatal Sample Teachers Teachers

Correlation Teachers Students Parenls E.M T4 H.E L.E

Level

0.01 All the Almost ALl Other All C's The rest Almost 1 with 2,5,4,9

Coefficient all Coefficients all 3 with 4
{execpt 5 with 7,12
sentioned 6 vith 8,9,12,13
below) 8 vith 9,44
2 with 11,12

13 with 11 and 12

0,05 - 10 with 8 with 2 - 4 with 1 with 1 with
4,6,7 T8 14 8410 3,7,8,14,
12,13
- ) . 2 with all
execpt 10
N.S - 0with?z - - 4 with {with All the resi.

1,5,9,13 3,51

According to the perception of the teachers, all the
aspects of school Appraisal are aignificantly correlated
with each other in the total sample. The students scores
reveal all aspects except system maintenance with
Institutional Planning all other agpects are interrelated.
The aspects system Maintenance with Organizations, Co-
curricular activities, and Pupil UWelfare Services are
correlated only at 0.05 level and all other coefficients are
significant at 0.01 1level showing high correlation. The
parents scores also reveal high inter.correlation among all

the aspecta of the total sgample. Except Inastlitutlional
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Plénning with Community Relations (0.05) all ot@er

coefficients are significant at 0.01 level showing very high
correlation. Hence it isg evident that all the aspects of
school appraisal are highly inter-related. This also reveals

the reliability of the tool SAQ.

Medium wise also all the aspects are inter-related as
their correiation coefficients are significant at 0.01 level
according to the perception of the teachers of English

A

Medium, and almost all aspects in Telugu Medium schools.

With regard to the high effective schools, all the
aspectsa, except Awarenegs of the Aim with several aspects,
are highly correlated with the rest, according to the scores
of the teachers. In the low effective schoolg, there is not
very sigpificant correlation among the aspects slnce‘ﬁaqV of

the coefficientsare not significant.

From Principal Component analysis it is clear that the
first factor in English Medium schools explains for 80.22%
of the total variance and the first five components account
for 94.2% of the variancé. In Telugu Medium schools also

the firgst five factors explain 94.2% of the total variance

and the first component alone accounts for 67.4% of
variance. On comparing the components, the firast princigal
component seems to be very similar. Only Leadership,

organization and Invegtment are differnt in both.
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In high effective gchools the first principal component
explainag for 83.45% of the variance and the first five
components account for 99.55% of total variance. In the low
effective schools, the first component explaing 89.8% of
variations and the first five components account for 99.99%
of _the variance. The first principal component of the high

effective and 1low effective schools, there are ten common

factors and only System Maintenance, Awareness of the aim
and leadership are not in common. But in the other four

principal components, the two groups of achoola differ very

much in their factors.
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