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CHAPTER 111
REVIEU OF RELATED LITERATURE AND STUDIES
3.1 Introduction

School Appraisal was done mainly by school surveys.
Though the achool aurveys was started in the U.S.A., it

aspread to other countries too and gained momentum in India.

The Evaluation criteria are the contribution of school
surveys. Evaluation studies based on different theories and
models are reviewed in this chapter. School Appraisal and
s#¢hool effectivenesas studies done both abroad and in Indlav

are diascussed in brief aspectwise in the following sections.

3.2 Evaluation Studies

Evaluation - mostly relating to programme evaluation
had been a very important aspect to research in the U.S.A.
and the U.K. Many studies were conducted evaluating
programmes. Institutional evaluation or accreditation

studies are comparatively very few.
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3.2.1. Studies on Evaluation Theory and Models

Many studies were undertaken to study the evaluation
theory, models of evaluation, the perceptions of people
regarding evaluation. The studies such as: The development
of Accreditation at the Elementary school level (Swessen,
1976), A general systems theory of educational organization
and Accountability (Clemsen, 1976), A model and
organisational plan for the Accreditation of Elementary and
Secondary Schools (Smith, 1978) etc, reveal that Evaluation
was a favourite area of research. The gtudy of Phillips
(1979) +to agsess the relative importance and variability in
the evaluation of colleges and Universities by the Regional’
Accrediting Criteria was a meta evaluation. Engles (1980)
made a study on ’'Effective Evaluation’: as models and
criteria for accountability. Rivers, (1980) prepared a
proposed model for Accountability for the State of Louisiana
School Boawrd; An analysis of the standards for Evaluation
and Accreditation of New England Public High Schools was
done by Fallon (1981); General Theory of Evaluation was
analysed by Platt (1982); and the factors and conditions
influencing usefulness of planning, Evaluation and Reporting
in schools was atudied by Campbell (1983). These gtudies

show that many researches are done still on the theory, and
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criteria of evaluation. .They throw light on the literature

on Evaluation.
3.2.2 - Appraisal Studies - Respondents (Participants)

Unlike Inspection, Appraisal is not a one man show.
Even in insgspection, a team is used. fhe persons to be
eng;ged in appraisal of an educational institution are none
but those who are concerned with it - the administrators,
teachers, students and parents. Hany studies in
institutional appraisal have taken the perceptionsg of the
above group. Gracia (1983), in a comparativ; study of the
effectiveness of the accreditation process in senior High
Schoo}s observes that principals, staff members, parents and
studepts participated in +the schools’ self-study reports.
Cgmpbell (1983) while studying the usefulness of planning,
Evaluating apd Reporting in school, found among others that
the more complete the involvement of key stakeholders,'the
higher will be the degree of utilisation of the process, and
the information it produces. Askew’'s (1980) s9study of
Catholic Education indicated the need for parents, educators
and studentg to work co-operatively in the development of
educational policiea and procedures. An appraisal of
adminigtration, faculty, student and community perceptions

of effectiveness of community service programmes in
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community colleges was done by Glock (1975) to determine if
these groups differed signlificantly in their perceptions.
Samper (1979) while evaluating the implementation of the
stated goals and objectives of The Colombian Comprehensive
Secondary School made use of administrators®, teachers’ and

students’' perceptions.

3.2.3 - Discusgion

fo appraise an ingtitution is to have a still of it; to
know its aims, needs, strengths and weaknesses so that it
can improve itself. Many of the researchers have taken the
participation of administrators teachers, parents and
atudenta in this process. xhe significance of involving all
interested persons is to;ensure diversity, individuality,
innovativeness, creativity, motivation and credibility as
Rivers (1980) mentions. The persons who administer, teach
and spend their 1life in the institutions, and those who
benefit from the services of the inatitutions are the besat

judges of the effectiveness of any institution.

3.2.4 - School Appraisal - (Aaspecta: Criteria)

)

School surveys have helped to develop the criteria for

evaluation or appraisal. The different studies by
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regearchers have revealed the importance of different

aspects in the evaluation of schools and institutions.

Desai (1966) based on Evaluative criteria for Indian
Secondary schools (Wood, 1940) selected the aspects:
Purpose, Physical facllities in the achool, teaching -
learning programmes, co-curricular programmes, organisation
and adminstration, pupil welfare and school community
relation and curricular programmes in secondary schools.
Johari (1965) mad; a study of the Primary schools based on_
the aapects: building, equipment, organisation, staff,
craft, teaching methods, community living, and teacher pupil
relationship. Fatak (1973) evaluated the secondary schools
undetr the same aspecta as Desai: Purposes, Physical
Facilities, Organisation and Administration, Curricular

Programme, Pupil-welfare and School Community Relations.

Glock (1975) in appraising the effectiveness of

community services, wused the five categories such as-the

status, the gcope, degree of college; and community
interaction (cooperative effort); instructional processes
(Planning, and implementation of services); and

administration and staff support (Human and material
resources). Evaluation of Administration, Instruction and

Services of Dalton Junjior College by Chapman (1977) was donse
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in the following areas: administration, Iinstruction,
library, curriculum, counselling, academlic advancement and

student activities.

Askew (1980) made a study of Catholic Education based
on organlzation, general aupport, lnatructlonal quallty,
management and finance, Catholic valuea and Parish
Community-School relations. In his study on the
effectiveness of implementation of goals, Emanuel (1983),
covered areas s&uch as: Leader;hip, quality, community-wide
programmes and ‘events, educational resources, distribution
of funds, community awareness, information distribution,
coordination whieh are based on educational philosophy,’

organizational structure and services and programmes of the

institution.

Rodriguea (1982) while making a critical study of the
educational Institutions, appraised them on: Purpose,

institutional planning, leadership, organisation, curricular

programmes, co-curricular activities, pupil-welfare
services, school~-community relations, religious and moral
education, system maintenance, system renewal, investment

and innovations. .
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3.2.5 - Discuasion

The studies stated above and the factors or areas
selected to evaluafe, accredit or appraise an institution
refer to either the goal or purpose, procesa and product of
the inastitution.. It pertains to the whole of the achool
system covering every éub~sbstem or aapect of education.
The goal; purpose or aim of an institution is evaluated by
many: Leadership is a very important aspect studied. Many
appraisals have been done on curricular progr;mmes, co-
curricular activities, school community relations. The
study of the resources, both human and material, planning
and organization also are considered by many researchers.
Maintenance and Reéewal of a ayatem and innovationa apeak of
its improvement. Student UWelfare Services, are also
appraised in Schools. The above gtudies reveal the

importance of theae aapects In the study and appraisal of

gchools.
3.2.6 - School Appraisal - Related Studies

In all education saystems there are machanisms and
structures for evaiuatlng the extent to which &chools and
collegeas are effective, and for using this information when

decisions are to be made In relation to these institutions.
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Only a @gmall literature on the subject of school evaluation
exiata. There are many publications on educational
evaluation and pupils assessment generally, and a large
(generally American) literature on the evaluation of
educational programmes exists. A survey of the literature
on 8pecifically institutional evaluation suggests, however,
that this is a relatively neglected area of study and
research by scholars, however important it may be in
practice to those who administer educational systems.

Some of the studies that have relevance to the present
‘inveastigation are reviewed in the following sectiohs of the
chapter. The atudies reviewed are presented in a summary’
form indlicating the aspects and the authors in the table 3.1
given below. The stu@ies are pregsented aspectwise in a

chronological order.

83



Table 3.1 Aspects of School Appraisal and the Authorg who

studied them.

W e " — " ——_— -7 — " —— " - e . = e T i Vo M o v o M Ak Wy e W e o A — " - —

S.No Aspect Year Researcher's Name
1. Purpose/Aim 1966 Degai
: 1973 Fatak
1979 Samper
1980 Craig
1981 Booth, Bernard,
Manrique
1982 Rodr#ues
1983 Emandel and Reed.
2. Institutional 1981 Bernard
Planning 1982 Rodrigues.
3. Leaderahip/ 1966 Degal
{administration) 1973 Fatak
1975 Darji, Glock
1977 Chapman
1979 Smiley
1982 Rodrigues
1983 Eganuel
4. Organization 1965 Johari
1966 Desai
1973 Fatak
1974 Shelat
1977 Chapman
1980 Askew
1982 Rodrigues
1983 Emanuel
5. Curricular 1965 Joharli
Programmes 1966 Desai
Teaching Methods, 1973 Fatak
Instruction 1977 Chapman
1980 Agkew
1982 Rodrigues
1983 Emanuel
6. Co-curricular 1966 Desai
activities 1982 Rodrigues
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S.No Aspect Year Researcher’s Name
7. Pupll Welfare 1966 Deaali
Services 1973 Fatak
1977 Chapman
1982 Rodrigues
1983 Emanuel
8. School Community 1965 Johari
Relations 1966 Desai
1973 Fatak
1975 Glock
1980 Agskew
1982 Rodrigues
9. Religlous and 1980 Askew
Moral Education 1982 Rodrigues
10. Syatem Maintenance 19465 Johari
1966 Desai
1973 Fatak
1982 Rodrigues
11. System Renewal 1982 Rodrigues
12. Inveatment/ i98¢0 Askew
Management 1982 Rodrigues
and Finance 1983 Emanuel
13. Innovations 1973 Bhagia
1975 Dargl
1978 Balasubramanian
1982 Rodrigues
Hence the asgpects mentioned in the table give a

comprehensive picture of the school system, covering all its

activities.
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3.2.6.1

A

- Related Studies - Abroad

limited number of s8tudies had been recorded on

institution evaluations. They are given below:

i)

ii)

Chapman (1977) made a study to evaluate the
Administration, Instruction and services of Dalton
Junior College (Georgla) based on the zatlsfactlon
levels of graduates. A questionnaire was
developed by the investigator and mailed to 456
graduates. The analysgis of the same made clear

that Dalton Junior College was preferred by many

graduates for various reasons to the Universities.

Smiley (1979) in her study was concerned with the
develop&ent of a Management Appraisal Programme
(MAP) model for the non-academic administrative
areas of the Autonomous University of Guadelajara

(UAG). Specifically the study

(1) developed a management appraisal ingstrument
applicable to the non-academic gervice areas

at the UAG,
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(2) ascertained from division and department heads
and Supervisors, thelr perceptions employed in
each of the non-academic administrative areas

and

(3) developed a management appraisal programme
model and a proposed plan for its

implementation, evaluation and revigion.

The analysis of the data revealed that there wag higher
perception of management effectiveness for top level
management and middle management than for supervisory level.
The analysis established that it was possible to organise
related itema Into meaningful managerial sec¢tions that could
form the basig for developing a management appraisal

programme.

iii) Samper (197%) made an evaluative study of the
Implementation of its stated Goals and Objectives
of the Colombian Comprehensive Secondary Schools.
The schools, opened in Colombia in 1970 under the
name of Institutes Nacionales de Education Media
Diversificada (INEM), had specific goala. The
purpose of the study was to assess the extent to

which thosge goals and objectives had been
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7iv)

implemented as perceived by their administrators,
teachera and atudenta and alaso to analyse the
degree to which INEM system was effective in
preparing students from all aocio-economic levels.
Questionnaires and guided Interviews were designed
to collect information. The primary implications
of the findings of this gtudy was that there was a
need to revise and reformulate INEM objectivea to
more realistic and attainable ones. Major
digcrepancies were not found in the distribution
of soclo - economic composition of the local

INEM:

Apkew (1980) made an investigation into the
C@tholic education in a selected Metropolitan
area. The main purpose of this study was to
examine the perceptions of the Catholic achools

held by parents, educators and students.

Three formg of questionnaire which were
congstructed for the office of school services of
the Archdiccese of Denver were utilised to collect
data. The questionnalires, which were composed of
statements which required the respondents to react

to a four point Likert type scale, were designed
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v)

to obtain opinions of the respondents in aix major
areas of concern. These areas or subacalea were:
organlzational alternatives, general support,
instructional quality, ~management and finance,
catholic values, and Parish Community - School

relations.

Based upon the information which was obtained
in this study, significant differences were found,
among the parents, educators and students on the
subacales of Organizational alternatives, general

support, Catholic values and parish community-

achool relations.

Craig (1980) applied the Discrepancy Evaluation
Model in the evaluation of the Caldwell Senior
High School Educational system. The main purpose
of this study was to apply a systematic procedure,
the Discrepancy Evaluation Model (Provus, 1971) as
a meang of determining the effectiveness of that
gystem, in meeting its stated goals as perceived
by 1Its instructional staff, and administration,

during the 1978-1%79 aschool year.
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vi)

The application of the Diascrepancy Evaluation
Model was wused to determine what dlscrepancies
existed within that system and then to specify
interventions that could be wused to reduce or
eliminate these discrepancies. The evaluation was
accomplished for the purpose of increasing the
egtire system’s activity level to its most
optional level of efficiency to more effectively

reach its stated goals and objectives.

Booth (1981) made an evaluation of the “Governors
school for the Gifted’ during the period 1973-80.
The purposes of this study were to determine the
degree to which Virginia Governor’'s School for the
Gifted has fulfil;ed ites original Goals, which
were to provide intellectually challenging and
enriching experlences for the participants. A
model was provided which was a modification of the
Diagnostic and Evaluation Scales for Differential
Education for the Gifted (DESDEG) for evaluating
the eight decision components of the programme.
Data were collected from four sourcesg namely the
former participants, parents, faculty and
administrators, using the queastionnaire and

structured interviews and the study is based on a
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vii)

random sample of these populations for the first 8

vears of the program (1%973-1980).

On the basis of the finding, the four
populationa concur that the programme has met ita
objectives and should be continued. Suggestions
for modifications in the existing programmes are
proposed, as well as recommendations for future
gifted programming, budget request, the
partlcﬁpant selection processg, and faculty

gselection and training.

A gsimilar study was made by Manrique (1981) in the
*Analysis and Evaluation of the Institutional
Goals of the Institute Un;versity Politechnics,
Experiemental De Guayana, Venezuela. Methodology
included the development of an instrument based on
the structures and format of the institutional

goals inventory developed at the Educational

Testing service (1972), which consisted of 16 Goal

areas, 10 of which related to outcome goals and
8ix related to process goals. The constituent
|roups compared were faculty, gtudents,

adminigtrators, alumni and community.
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Degcriptive and inferential statistical
procedure were used to tegt the research
hypotheslis. Significant differences were found
between 'IS8' and 'Should be’ categories on all
Goal Area. It was concluded from the study that
the 16 Goal Areas should be emphasised more.
Regspondents indicated the need for placing more
importance on the process goals ;haq on output
Goales; the general mission of the institution has
not been made clear to the constitut;nt groups,
that there is an evident gap between the attention
being given to the proposed goals and the
importance the respondent groups think these Goals

ahould receive.

It was recommended that an effort be made to
reduce the emphagis on conformity; policy and
decigion making effort should reflect educational
and managerial expertise; there be continuous
analysis of institut}onal goals so that necessary
ad justments could be made in the programmes; that
the preparation of faculty members to be given
special attention and ghort range goals to be

found as a means to long ranged missions.
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viii)Bernard (1981) made a system evaluation; A case

atudy of the Thal Department of Non-formal

Education.
Through extensive interviews, numerous
conversations, participant observations and

documentary analysis over a 16 month period, the
atudy presents a portriat of System Evaluation,
its policy and operational definitions, the nature
and extent of its occurrences and the factors in
the syastem that seemed to serve as incentives and
disincentives to 1its being selected as a worth
while organizational actlivity. It examined same

cauge of apparent Inconalastency through an

i

~

exploratory case gtudy of system evaluation “in
use’ within the working style of the Thal

Department of Non Formal Education.

The data of the study congisgt largely of the
perceptions and opinions of DNFE officers
themselves concerning evaluative activities; Goal
formulation and application, programme monitoring
and asgsesesment; adaptive plgnning, feed back and
documentation. They congist of the details of

deveral evaluation projécts conducted acrossg the
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fos

-

department, and an analysis of the purposes,
procedures, problems and outcomea of thege

projects.

System evaluation of the Thai programme wés
minimal, a result of its being not so much
deliberately avoided as simply ignored. The
regsearch suggests that a positive regard for
evaluation 1is necessary for its conduct. In this
cagse policy guidelines concerning evaluation were
few and tended not to provide strategles for

implementation.

Reed (1983) made a study of the educational Goal
priorities based on the perception of parents,
students, and educators in a gelected Migsissippi

achool digtrict.

The purpoge of this study was to determine
learner Goal prioritieas, and to measure the extent
to which appropriate 1learner Goals are being
achieved by schools, based on the perception of
parents, satudents and educatora. The study was
conducted in a selected sgchool district of

Migsissippi. A total of 450 students, parents and
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x)

educators were sgselected to participate in the
atudy. The data for thls study were obtained by
ugsing the Learner Goal Oplinionnaire developed by
Gassner. The correlated “t’' test wag utilised in
order to teat some of the hypotheals and one way

analysis of variance was utilized for others.

Results indicated that there wvas a
gsignificant difference between what schools should
be doing concerning Learner Goal p;iorltlea and
wvhat schools are now doing as perceived by
parents, students and educators. There was a
gignificant difference among parents, students,
and educatora, In thelr perceptions of what
schools should be doing. A significant difference
existed among the groups of what the schools are
now doing concerning Learner Goal priorities, in
their perceptions. The ranking of Learner Goal
Priorities indicated similarities in the top five
goal prioritieg of parents, students and educators

concerning actual goal emphasis and desired goal

emphagis.

Emanuel (1983) sevaluated the effectiveness of

implementation of goals of the Bureau of Jewish
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Education of San Fransisco, Marin County and the

Peninasula, in the State of California.

The purpogse of this study was to determine how
professional edécators and board members of the Bureau of
Jewigh- Education of San Francisco, Marin County and the
Peninsula in the State of California and its affiliated
schools perceive %he implementation of the goals of the
Bureau of Jewish Education from 1977 to 1982. The study
attempted to ans;er seven questions based on the Bureau's
goala. In addition, there were related questions on
educational Philosophy, Organizational structure, and
services and programmes of the Bureau.

The research design was a descr}ptive institutional
study. This method was utilzed to securé necegsary data for
data analysis and evaluation of the research problem.
Together with the necessary data, a survey questionnaire of
150 questions was sent to a population of 150 professional
educators and board members of the Bureau and its
affiiliated schools, selected randomly. The questionnaire

covéred the following areag; leadership, quality, community-

wilde programmes and events, edugational regources,

distribution of funds, community awareness, information
, .

distribution, coordination, and the changing role or the
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Bureau. the evaluation served to high light significant
qualities, atrengths and wveaknessea of the Bureau's
educational goals. The results of the survey were bagsed on
the preﬁise that all goals have equally significant value in
the Bureéu’a role of education. Findings and conclusions
wvere pregented in terms of frequencies and percentages,

meagurement of central tendencies and dispersion.

Recommendations included suggestions for increasing
e

pedagogical services, adult education, cultural arts,

representation in youth activities and fund distribution.

The final conclusion indicates that the Bureau’s
educational goals are, for the most part, well implemented,

inspite of the need for improvement in some areas.
3.2.6.2 - Related Studies in India

i) The first real attempt at school evaluation has
been done by Degal (1966). He made his study of
the "Evaluation of the Secondary Schools of
Gu jarat, Saurashfta, and Kutch.’ The purpose of
hia study was to conduct an evaluative survey of
Secondary Schools of the Gujarat State and to

study the problems connected with them, to offer
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auggestiong for their better functloning. His

ingtrument consiated of an evaluatlon tool
covering five agpects: Physical facilities in the
achool, Teaching-learning programmes, Co-

curricular programmesa, Organizational design and
evaluation programmes. He also prepared an
interview gschedule and supplementary questionnaire
for the achool. The sample consisted of 127
Secondary schools of Gujarat, Saurashtra and
Kutch. Supervigors, teachers é;d headmasters were

interviewed. Grades for each gschool were computed

and inter disgstrict comparisons were made.

Regults of the study reveal that there was a
general lack of awareness of the purpose of
education in all teachers. The Community on the
whole were ignorant of the wusefulness and
pruposefulness of education. Physical facilities
in the  achools were satisfactory and better
facilities were available in progressive schools.
Departmental rules were followed in majority of
the gchools. The criteria for the distribution of
work load for the teachers were the subjects in
the first degree and professional degree; some of

»

the @8chools had periodic staff meeting and budget
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1i)

1i1)

planning. Deficit budget was a common feature,
where as misalonary and Public Trust aschools were

economically stable.

Suggestions were made, to give orientation
about the values and objectives of education; to
set up state level advisory committee with eminent
educationists to direct the activities; to
organise teacher associations by teacher training
colleges and shool insgspectors to discuss academic
and ¢lass room functional oproblems8; to have
separate accounts staff to audit the school
accounts, and recommended institutional evaluation
programmes to be taken up earnestly to increase

gelf awareness among all concerned.

Johari (1965} made an evaluation of Primary
Schools of Baruch District on the following
agspects: Building, equipments, Organization,
gstaff, teaching methods, community 1living and

teacher~-pupil relationship.

Fatak (1973) evaluated secondary schools of Broach
under the following aspects: Purposes, Physical

facilities, organisation and administration,
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iv)

curricular programmes, pupil welfare and school

community relations.

A major evaluative s8tudy was done by Rodrigues
(1982). 8he revised Desai’'s (1966) tool as its
starting point, taking into consideration the
recent aims and objectives of secondary schools in
general, and of Jegsus and Mary schools .in
particular. The main aims of the study were to
prepare a; instrument for the appraisal of achools
and a quegtionnaire to collect supporting data and
to evaluate the Jesus and Mary schools with
special reference to Innovation and Investment in
the schools, together with case}studies of aschools
and to suggest a programme for:the improvement of
the schools. The s8study was based on the
perception of the staff and principals of the
Jesus and Mary institutions in India, which
included primary, middle, secondary, higher

secondary and colleges of teacher trpotining.

Her tools consisted of (1) an appraisal tool
on 13 aspects revising Degai'a tool, and
questionnaires on: (i) General Information, (ii)

Investment, (iii) Innovation. The aspects in the
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Appraisal tool wvere purposes, Institutional
planning, leadership, organization, curricular
programmes, cocurricular activities, pupil-welfare
services, school-community relations, religious
and moral education, system maintenance, system

renewal, inveastment and innovations.

Profiles were prepared achoolwisge and
agpectwise and strengths and weaknesses of the
schools were highlighted. ’ Suggestions and
recommendation were given for the Improvement of
the Jesus and Mary schools.

P
v) Another related study was done by Shobha (1984) on
the “Techniques of school Evaluation and follow up

procedures with a view to improving the Policy,

Programme, Personnel and Plant.

The main aims of the study were, to adopt, design or
evolve techniques of evaluating the various aspects of a
school system, such that these techniques might be
applicable to all types of schools; and to work out methods
of following up evaluatlon with procedures that would lead

to lmprovement or change.

Various tools like enquiry forms, questionnaire,
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checklists, semi-structured interviews, teacher-evaluation
forma, feed Dback %llpa etc. were ugsed for collection of

data. Case studies were made for indepth study.

The satudy came out with wvarious types of achool
evaluation forms given in the appendices and valuable
recommendations for the wuse, follow-up and improvement of
the schools.

There are other studies basged on the so;io»
paychological dimenzsions of a school. CASE has asince 1966
undertaken several studies of the c¢riteria that make up
School Organization. Sharma (1973) in the investigation
into Organizational Climate of Secondary Schools of
Rajasthan had measured along with organizational climate
teacher satisfaction, principal effectiveness and school
effectiveness. DBhagia (1973) made a study of the perception
of characterigtics of 1innovations as related to their

diffuejion in schools of Gujarat.

Shelat (1974) studied the Organizational c¢limate,
Teacher Morale and Pupil Motivation towards Institution in

Secondary Schools of Baroda district.

s
Dargi (1975) made a study of leadership behaviour and
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its correlates Iin the secondary schools of Panchmahal’s

Districte.

Dekhtawala’sa (1977) study of MNorale in secondary
schoola of Gujarat, Rao’s (1977) study of classroom climate
in sgsecondary schools of Madras and Shelat’s (1978) study of
post-doctoral research in school <c¢limate and Educational
change are worth mentioning. Balasubaramanian (1978) made a
critical study of the strategies adopted for the
installation o; Innovations in High Schoolg in Vellore. He
case studied 4 schools two at each end of the innovativeness
continuum. The aspects studied in these researches form

part of a school evaluation and are to be included in a

quegtionnalre for a comprehensglive achool evaluation.
3.3. Discussion

These studies reveal that educational institutions were
evaluated using various tools and techniques based on
different models and theories either for accreditation or
for improvement. The different agenciegs selected for
gathering data or collecting the perceptions from, were
usually the persona In c¢lose contact with the achools,
namely, the adminigtrators: managing committee, principals

?
or headmasters; teachers, students (present or past),
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parents and the community. The common tools used were
rating acaleas, questionnairea (open and closed ended),
interview, observation etc. The methodology adopted were
normative aurvey and operational regearch making a
comprehengive study of all the (sub systema) elements of the
school system. These subsystems called aspects or factors
in wvarious studies include almost all the agpects in the
school 1life starting with purposes to process and product.
. .

From the many related studieg, it is evident that real
attempts were made to evaluate programmes and institutions.
There are very few studies reported on Institutional
Evaluation or appraisal. There are more studies conducted
abroad, compared to those of Indian. These stu?iea reveal
that there is no fixed «criteria or tool to gppraise an
institution. They are selected according to the need and
nature of the institution. There is a need to appralse the
institutions in India, so as to measure their strengths and
weaknesses and to find ways and means of improving them and

thus increasge their ef fectivenesas.

3.4 School Effectiveness Related Studies

An effective school is one which utilises all its

resources to the full to develop the pupils’ potential. It
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referas to an efficlent organlization of curricular and staff
aources to give a meaningful educatlion which fita the
children for 1life. An effective school capitalises on its
staff, resources and pupils’ abilitiea to achieve the
required outcomes. Appralsal helps to determine the
effectiveneas and efficiency of the school. The studies
conducted by researchers in the varlous aspects selected to
determine the effectiveness of the school are given in the

following section.

3.4.1 School Effectiveness and Aim

While sgtudying the sgschool effectivenegss, the school
management occupieg an important place. Goal specific staff
development programmes are studied by Venezky and Winfield
(1979) and Phi Delta Kappa (1980). UWeber (1971) mentions an
atmosphere of order, purposefulness and pleasure in learning
to make one an effective school. California State
Department of Education (1980) makes a general sense of
educational purpose an important feature. It mentions that
unique features of achoola which operate differently within
every institution give them a specific nature and purpose.

California State Department of Education (CDSE, 1980)
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related achool effectiveneas to a general sasense of
educational purpose. It gives importance in thia aaspect to
the wunique features of schools which operate differently
within every institution resulting from the aim of each.
The National Institute of Education (NIE, 1978) reports that
school effectivenesas goes with a strong sechool sgpirit.
Rutter et al., (1979) is of the opinion +that the staff
conascious on the values and aims of the school as a whole is

of great help in achieving the school effectiveness.

3.4.2 School Effectiveness and Institutional Planning

Institutional planning is 1like foundation for school
effectiveness. Glenn (1981) believes 1in an efficient,
coordinated acheduling and planning of activities, resources
and people, which is nothing but Institutional Plan. Even
in development programmes of staff, joint planning by
teachers is8 recommended by Glenn (1981). Hunter (1979)
suggests clear autonomy of the school from the
digtrict/local education authority, which will necessitate -
Planning by the Institution, worthwhile and efficient inter
departmental meetings and planning exercises, assisted by

staff development programmes (Levine and Stark, 1981) are
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also conduclive to school effectiveness.

3.4.3 School Effectiveness and Leadership

The success of school system depends wupon the
efficiency, alterness, sagacity, imagination, originality
and experience of its leader, the Headmaster. School
effectiveness 1s +the fruit of successful and efficlent
leadership. Research studies reveal that such leadership is
agssociated with - 8killed leadership in providing a
structural institutional pattern in which teachers can
function effectively (Levine and Stark, 1981) and setting a
strong administrative example (Weber, 1971; Brookover et al.
1979; CDSE, 1980; Glenn,1981). Levine and Stark (1981)
congider leaders fully supportive of teachers can attain
school effectiveness. According to Armor et al.,(1976)
achool effectiveness is wrought by ‘Principals who achieve

a balance between a sgstrong leadership role for themselves

and maximum autonomy for teachers’. “Strong ingtructional
leadersgship’ -contributes much to school effectiveness
according to Trisman et al., (1976).

Smith and Purkey (1983) also emphasise on instructional
leadership by the Principal or another gtaff member. Thus

these studies reveal the place, leadership plays, in making
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a 8chool an effective one.

3.4.4 School Effectiveness and Oraggisation

For a school to be an effective one, the resources both
human and material should be organised efficiently. Many of
the studles conducted by National Institute of Education,
reinforce this fact. It has emphasised on clearly stated
rules that are consgistently, fairly and firmly enforced
(NIE, 1978). 1t also believes that there is a link between
aschool'a structure of order and academic succesgs; which
leads to effectiveness (NIE, 1978) Principals, who recruit
their own staff (Austin, 1979, 1981) and who interpret rules
in a manner that enhanceas rather than reduces effectivenesas
(Levine and Stark, 1981); the maintenance of orderly class-
rooms (Armor et al, 1976) which create an orderly atmosphere
conducive to learning which is a result of an efficient, co-
ordinated scheduling and planning of activities, resources
and people (Glenn, 1981) are stated to bear good results.
While Rutter et al., (1979) and Millham (1982) are of the
opinion that schools having organisationally “tight’ regimes
that attempt high expreassive control of pupils are
effective. Reynolds (1982) believes in having a form of

balanced control, neither harsh nor weak.
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3.4.5 School effectivenesa and Curricular Programmes

Related studies in s8school effectiveness reveal the
importance of Curricular programmes, in this field. Rutter
et al., (1979) found that class room management that kept
atudents actively engaged Iin learning activities resulted in
making a school an effective one. The Californla State
Department of Education (1980)reported that teacher
accountability for student performance increased school
effectiveness. Armer et al., (1976) found that teacher’'s
strong sasense of efficiency and high expectations from
students were helpful. Levine and Stark (1981) found that
the co-ordination of curriculum, instruction and testing to
focus on apeclfied objectives achieved through careful
planning and sgstaff development were contributing towards
effectiveness. They also found that the assured
availability of materialas and resources for teaching was
necessary. Researchers 1like Mc Dill (1969), Brimer and
Madaus (1978), Madus et al., (1979), Marjoribanks (1979),
Rutter et al., (1979) and Madaus (1980) found that school
effectiveness was a result of the academic demands of
coursgesg, student’s concern for and commitment to academic
valueg, the amount of time gpent on study and homework, and
in general, a climate of high expectations on the part of

student and their teachers allke. Tomlinson (1980) also
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found that efficient use of classroom time resulted in
effectiveneas. Staff commitment to student achlevement was
thought to be the main factor in school effectiveness
according to Brookover et al., (1979), Walberg (1969),
Rosenshine (1970), Rosenshline and Furst (1571), Ualberg and
Anderson (1972), Moos (1979). Frazer (1981) and Fraser and
Walberg {1981) found that snsuring a favourable
Pasychological atmogphere within c¢lassrooms brought about

school effectiveness.

3.4.6 School Effectiveness and Co-Curricular Activities

Co~curricular activities in any school speak of its
nature and reveals the standard of the school. Reynolds et
al., (1976) and Rutter et al., (1979) found that encouraging
pupils to participate in the running of their schools, would
make them fit into the society later on and it would give
practice in democracy and organisation. Haertel and Walberg
(1981) also found positive learning outcomes in the
classroom, achieved through obtaining the right "mix’' of
coheaiveneas, gsatisfaction, task difficulty, formality, goal
direction and democracy, which can be brought about through

the different co-curricular activities. Rutter et al.,
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(1979) revealed that giving a high proportion of students,
reaponalbility for personal and achool duties and resocurcea

would make them capable and efficient.
3.4.7 School Effectiveneas and Pupill Welfare Services

Rutter et al., (1979) found demonstrated staff concern
for individual and group student welfare a contributing
factor to make the school effective. They also found that
the treatment of students in ways that emphasise and assure
thelr success and potential for successg resulted in their
effectiveness. They also believed that the provisions of a
clean, comfortable and well malntained physical environment
for the atudents was necegsmary. The atudy of Levine and
Stark (19é1) revealed that a programme which focuses on the
needs of llow*achieving students was necegssary in a good
school.

3.4.8 School Effectivenessa and School Community
Relations

School community Relations were found ver& necegsary
for a school to be effective. Armor et al., (1976) found
that high levels of parent teacher and parent-principal
contact was inevitable. National Institute of Education

(1978) found Iin -ite studentas that a atrong school apirit;
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cohesiveness among teachers; a co-operative atmosgphere in
the achool and teachera who had high job satiafaction levelsa
and who were, in general agreement with the head’s
educational and proceedural style of management, contributed
much to make a achool effective. Levine and Stark (1981)
related eoordination of required home‘uork together with
improving the quality of home work assignments and improving
parental involvement In students’ learning with sachool
effectiveness. Tomlinson (1980) believed in the involvement
of ;arents to help keep cﬁildren on task. Phi Delta Kappa
(1980) also insisted on fostering high levels of parental
contact and involvement. Reynolds et al., (1976) found that
more favourable teacher-pupll relationship in class room
resulted 1In effective sghools. Brookover et al., (1979%)
stated that a good schools' ‘gsocial’ system was the
prominent climate for its effectiveness.
3.4.9% School Effectiveness and Religious and Moral
Education

Resea;ch Studies in school effectiveness stressed the
atmogsphere of good morality and discipliﬁe which is possible
through religious and moral education. National Institute
of Education (NIE) (1978) stated that principals who were

firm disciplinarians and provide gatrong behavioural role

models for teachers:  and pupils alike would create an
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effective school. Hunter (1979), NIE (1978), Doss and Holley
(1982) stressed high teacher morale as the teachers
influence the students either for good or bad. Venezky and
Winfield (1979) related the school‘ effectiveness to a
cooperative atmosphere in the school. chlpl}ne and order
in a saupportive atmosphere, were considered neccessary by
Glenn (1981) to create a good climate which are the results
of religious and moral education in the school. Rutéar et
al., (1979) found that the establishment of clearly
recognised principles and guidelines for students’ behaviour

would resgult In school effectiveness.
3.4.10 School Effectiveness and System Maintenance

Effective achools are 1linked with the provision of a
clean, comfortable and well-maintained pﬁyscial environment
for students (Rutter et al., 1979). Pablant and Baxter
(1975) found that schools which take trouble over builing
upkeep and maintenance of their grounds create the scope for

its effectiveness.

3.4.11 School Effectiveness and System Renewal
School effectiveness is relatgd to efficient and
effective teaching. California State Department of
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Education (CSDE, 1980) stressed on ongoing in-gservice
training related to the inatructional programme.
Glenn(1981) found that Jjoint planning by teachers in staff
development programmes would result in better participation

and subsequently in a better and effective school.

3.4.12 School Effectivenesas and Investment

According to Phi Delta, Kappa (1980) a low pupil
teacher ratio result in school effectiveness which
neceagitates investment. Levine and Stark (1981) related
th% school effectiveness to assumed availbility of materials
and resgources necessary for teaching for which investment at

the proper time, proper place and proper way lg neceassary.

3.4.13 School Effectiveness and Innovations

School Effectiveness was the result of the use of
competetive team games in instruction according to Brookover
et al., (1979). They also found the use of appropriate
reinforcement practices helpful. Trisman et al., (1976)
streassed on a clear focus on basic skills, small group
discugalon and evidence of inter change of ideas among
staff. National Institute on Education (1978) found class

gsize or gchool organization calculated to increase the sense
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of personal relationships between student and the teacher.
Armor et al., (1976) considered teacher flexibility in
modifying and adapting instructional approaches innovative
enough to result In school effectiveness. Ability grouping
procedure (Brookover et al., 1979) and direct instruction to
be followed to encourage effectiveness in the school. Any
programme which emphasised high order cognative skills such
as reading, comprehension and problem solving were found by
Levine and Stark (1981) to cause and increase the outcome of

the students and hence the effectiveness of the school.

3.4.14 Diacusaion

These studies give evidence about the factors of

effective gchools:

The leadership role of the principal and management

team is vital. It is crucial for schools to be well-managed
organizations. Happy, and efficient staff ia of key
importance. S0 also in—-service training is very important.

Staff operating on agreed, united policies appear to be the
most effective. A favourable school ethos or school climate
is necessary for positive outcomes to accrue. Effective

schools are orderly at all times, ©both ingide and
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outaide fhe clasasrooms. The quality and morale of the
teaching ataff plays a very lmportant part. Schoola with
weak staff will never be as effective as those with a strong
staff.  Curricular programmes should occupy a very major
portion of the school activities, with empathetic pupil care
and learning éentred approaches in the claas room. The high
achievers as well as 1low achievera should find the
curriculum useful and important. Regular feed back on
performance is to be given to the pupils. Pupils should be
involved’ in the running of the school and welfare services.
A well maintalined, clean and éared for school building will .
make the pupils more at home, and they feel as part of it.
High professional standards of the staff through in-service
progéammes and other renewal agtivitlea and innovations will
prompt the pupils to reciproca;e. Good climate, rappoét and
collaboration between and among the administrator, teachers,
students, parents and the community will enhance the
achievement, development and effectivenesg of the school in

all the areas.
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