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SQURACES OF INTORMATION

This chapter attempts to drew a bridge between
national policies and goals for abt education maatiéned in
chapter IV, with the curriculum designed for schoolg.

For this purpose, the investigator has taken the

curriculum outline developed uader the 'Review Commitiee

for 10 year school, 1977" as the basic text as this

coﬁtains the mogt recent“curriculum outline available. The
Stete Bosrds of Education have slsp furnished the invegstigstor
with the curriculum for schools in thelr States,

however, these documents are dated from 1969-76 and have

not been renewed uander the directives of the 1977 xeport,

The investigator has been geverly limited in making a

thorough examination of school curriculum foxr the

folloving reacons:

1) To date no gtate curriculum is available that

hag been resdjusted according to the

directives of the 1977 report.

2) No detailed study hes been made on a national
level %o document exisiing school practices
and Esage of the State and Cenitral board
curriculum outlines.

3) No resesrch has beea conducted to verify the
time tzken by State Goveraments to formulate

pev curricula according to policies msade by
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the Central Government ia the past.

4) No research is available on the time taken or
manner in which schools in each gtate
reprganize their curriculum to meet the new
directives given by the Centre or the State boards

of education,

Therefore, the format of this chapter hag been
designed to making a coantent snalysis of the most recent
art education programme, supplied by the Ministry of
Education. References %o State board curriculum mnt¥X
outlines, teacher/headmaster interviews and
questioanaires are used only Pto substantiate evidence

available in the 1977 report,

Owing %o the proverbial poor respounse to posted
guestionnairesg, information and data obtained from the
guestioanaire oa art education in schools designed by the
investigator have not been used. Interviews conducted
on the bagls of this questionnaire in schools of Baroda,
Delhi and Madras, throw light on the existing practices
of art education in some schools of this country but no

generalizations can be extracted from them,

It is, however, not within the scope of this
study to document the existing practices of art education

in schools, but rather, to analyse how government policies



have been translated into school curricula. Such an

englysis will provide, at one level, an ides of how

policies are subject to change and modification when

tranglated invo a curriculum or scheme of study. The

cecond level of hovw the curriculum is used in the

classrooms throughout thig country would follow ag a

wider research study, which should be undertaken &t a

governmental level, and is beyound the sgcope ofi any one

regearch student.,

The aimg of the chapter:

a)

to reveal the importance of the curriculum
constructiion process in echieving the

national goals of education,

to érew out the link beiween goveramental

oale of art education and the manner by

0]
®

which these goalg have been used or not

used to deeign a school curriculum,

%o highlight any inconsgistancies in this

policy-curriculum tranglation.

to use the above evidence and analysis to
build a foundation for a new apprpach o
art educatvion that will serve to meeit the

goglg of education, if need be,
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THR IMPORTANCE OF CURRICULUM CONSTRUCTLION IN ACHIEVING
NATIONAL GCALS,

The relevance of this chapter to the study of
art education in India is that it avtempts to provide a
framework of snalysis that draws atiention to the
process of curriculum construction, Curriculum
construciion znd design, occupy 2 middle position on the
contianuum of governmental policy making on education and

what the student learns in the clasgsroom., It ls suggested

e

n this chapter that perhsps curriculum construction

e

[ 7]

one of the most important aspects of & study of
educationsl practiceg; for the curriculum xk& that

congtructed will determine to gcome extent what the

Jte
in

student will learn, how and what the teacher will teach
and how the gschool activities will be organized., This is
not to suggest that all malpractices or achievements of
the school can be traced back %o the souvece of curriculum
congtruction. However, it will be suggested in the
course of this chapter that the fsrmat,Acontent and
gpproach mentioned in curricuvlum outlines made by the
Centre and State Boards of Zducation, do carry with then

th

pav

a value bais, If g value bais do not x convey the
besic concepts of education 2s iaid down by the
government, then it is legs likely thet most schooles in

India will achieve the gpecified goalg of education, ... .



Prevalent Praciices in Curriculum Consitruction; factors

Ca the contlauum of the process of Lormel

step that follows outlining

[0

aducztion nlanning, th

wrriculum construction

e
P
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national goals for esduc y
by the Centrsl government, followed by thoge prepared
by each state government, C(ne of the most congpicuous
features peculliar to curriculum congtruction ian India,
ig that curriculum designers both at Cerntre or State

level formulate polic

Jote

gg &ng curriculum outllines without

tematic analysis of curriculum ussge in

in
u)

eny prior gy
sehools. No% one of the government reports reviewed
in chapter IV mentioned asny research data on school
problems, %teachers epproach, materials svailsble ox
students regponse to the curriculum, during the'period

1949-1979.

3

l

'he second characterigtic featurs is that the
proceedure taken gince independence igs that the Ceniral
Goverament through the Ministry of ZEducation snd other
agencies‘(such as NCERT) draw out directives snd outlines
for curriculum oonstrucfion for all the school subjects,
Lach State Board of Education uses thegs guidelines to
construct a (detailed in some cases) curriculum for

schools under their 3State board. This is evident from

the incorporetion of a subject called Work Bxperience in
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the State Board curriculum, after the suggestion ves

0z

iven by the Centre in 1964, and then sgain in 1975.

The frequency of meetings of the Central Commissions,

or Review Committezs on Gducation are gporadic,
Appraisals of education have been made by the Goverament
in yxx the past few years in quick suocesﬁioh, 1975
(NCaRT gpproach paper to 10 yesr school) followed in

1977-~78 Iswarbhail Patel Revievw Committee Report. .

Lxaminations 3 a catalyst for change 2

There is no evidence asg to how long it takes
the State goveraments to redssign she curriculum based
on directivee given by the Jentre, or if all the stategs
do so, Nor ig thesre any avallable evidence on how(long
thegse policies take to be implemented in the schoole
throughout the couwntry. The catalysts in this chain
of curriculum construction snd implementation, ig the
State Board eand Central Board examinations that are held
throughout the country for the high school passing
certificate. Once the States and the Centre change the
examination questiong, in conteat and format in accordance
vwith the latesgt policy decigions, the states and schools

readjust their curriculum to the requirements of these

Board examinations, yet this is only a suggestion,

Problems encountered in changing curriculum

procesdures, (hovwever gound the goveraments intentions may be)
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are numerous in a country as large ss India. Major
changes such ag the introduction of a nevw course such

Bxperience which is today o be replaced by

=

as Wor

43

a courge termed Socially Useful and Productive work,
require additional staff, readjustment of the time-

table, materialg and new syllabug outlines, It i

in

difficult to imagine now long it takes for each school
in the country to incorporate such changes, despite
axamination pressures, I% may be inferred that school
practicee do lag behind in sssimulating changes in

curriculum ag suggested by the State or the Centre,

No-Doun-upward movement of change.

There is np evidence that curriculum construction
in this country takes place through a dovn--upward

movement. Though the school administration is fairly
autonomous under the State regulatory rules, there is no
Z¥d evidenece that successful practices or curriculum:
developed by the schools have influenced policy making

at the state or Central level., Representstion from

the schools of various regiong &re minimal during the
formulation of Central policies on education, ag

suggested by the list of experts constituting the committee

for curriculum construction. The result is that a

by the Centre and other high level educational agencies,



degign do not effect the approach %o education on a
national level, resulting in & certain distance
between the central education programme and the sitate

programme and classroom practices.

With respect to curriculum reconstruction from

g Centrel or State level, it is difficult to speculate
) D

$H

with any accuracy hov long Teacherts training Colleges
reguire to readjust their programmés o meet the new
school demands. There is also the p;oblem of a

backlog of inservice teachers, in a country that affords
few facilities for ingervice teacher's training, such
factorg, also will efféct the rate of chengs in

assimulating curriculum chsnge.

1

~ Above, a broad outlins of how school curriculum
in this country have been designed, bhas been mentioned,
The factorg effecting and inhibiting the assimilation

of curriculum changes of the Ministry of Education,

have also been gpelt out.

The observations were mads that the process
of curriculum consgtruction followg an up~-down movement
though there ig no clear evidence of the rate of this

downward flow., However, it is clear that there sare



schools throughout India that ere divectly effected by

the curriculum designed by the Centre, i,e. the

Kendriya Vidyalaya Schools that are directly governed

by the Central Board of Education, so also there are
schools in the different States that fall directly

under the State Boards 6f Education, Therefore, it appears
that the curriculum designed by the Centre will iafact

over verying time periods effect to some extent the

schools spread throughout the country,

Analyseig of Date : Curriculum congiruciion

i

Below, is an enalysis of the latest available
curriculum formulated hy thé Central Governmeat in 1977.
This document may (as has been gsuggested above) effect
the school programmes throughout the country té some
degree, An analysis of the 1977 curriculum outline
for 10 yesr school with relation to art education will
therefore be undertaken to review how educational policies

have been translated intp a curriculum outline for uge in

Schools throughout India.

The gtatus of Art Bducation in the 10 year School
curriculum cutlined in the 1977 repori.

1) The Status of a Digcipline and Time Allocation

The firgt agpect in analysing the art education

programme in the school curriculum is to understand the



stetus of this subject in relation to other subjects

that have been pregecribed in the cur;ioulum. The statvus
of any school subject can be evaluated by the time alloted
for the subject, as one meagure of importance given to

it in the totsl school curriculum, Granting a subject

the statug of a separate discipline which requires time
for the implementation of its study, is the first .

important indicator of the value placed on the subject,

The objectives of education, in past years snd
in the 1977 Report, have suggested that tart activities',
tcultursl avereness® snd 'creative activities" are '
important for the dévelopient of the student'; personality,
For this resson,; Art education wasz glven ﬁheﬁstatus of a
separate discipline and sllocated bime in the school
curriculum outlined in the 1977 report. The breakdown
of time allocation of art in relation %o other subjects
are &g prescribed in the 1977 Report as follows:

Structure, Curriculum Patiern snd Time
Allocation for 10 year School.

Clase I-IV/V Time Allocation
1, One Laonguage 20%
2. Mathenmatics 20%

3, Environmental Studies
(Social Studies, Nature sStudy
and Health BEducation).

4. Socially Useful Produétive Work 205
5. Gameeg and Creative Activitieg, )
such ag Muegic; Dancing and 20%

Painting,



Analysis of Time Allotment and Status of Art Education

in Primary 3chool

Ae recommended by this 1977 report, it gppesre
that esch school subject area (of which there are five) is
to be alloceied approximately 20% of the entire gchoclrtime.
4 further anaélysis of thig time allﬁtment, it is noted
that under item No, 3. Environmentsl studies gsome atltempt
hes been made to integrate the social studies and nature,
health studies under brozd topic aress in the syllabus
outline of this subject. Under item No. 5 Games aand
Creative Activities :; it is clear that these are two
separate disciplines sharing 20% of gchool time. No attempt
nas been made to synthegize these subject areas,

Thug in termg of iime allocation it appears that
tCrestive Activities" i,e, Music, Dancing and Painting are
érovided less than t%e equal share.of school time becauge
it shares 20% of school time vwith games and physical
activities.

Structure, Curriculum Pattern and Time Allocation.

Class V/VI = VII/VIII Time Allocation
(per week)

1. Languages (2) "7 hours,”
2. Mathematics -~ 4 hours,
3., History, Civics and Geogresphy. 4 hours.
4, Science - An integrated course, 4 hours,
5. The Arts (Music, Dancing, Painting) 3 houvs,
6., Socially useful Productive Work ‘ 6 hours,

and Community Service,
7. Games, Physical -Education and 4 nours.

supervised Study ) —

Total 32 hourg,
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Analysig of Time Allocation and Status of Art Education
in Clagses VI=-VIII,

in the break down of the curriculum it
oppears that for classes VI-VIIL the students are
to learn more subjects, Langusges, include two

languages : mother tongue and Hindi, which are given
7 hours for study i.e. the third highest alloiment

of time. Science and Mathemetics are given second
highesgt priority in terms of time. Social studies

ig given for history, geogrsphy, civics which
translated into time patierns, is approx. 1 hr,

20 minuteg per sub-gubject area. The highest time
1limit ag glven %o a new subject Socially Useful
Productive Work (6 hours)., The least time in
relation to other subjec%s in given for the composite
subjects of Music, Dance and Painting. Significant
to note ic that in middle school it is sugsested
that 3.U.P.¥W., Maths and Science are to be given
highest priority in terms of time for study.

The gSocial Studies and 'Creative Activities!

register the greétest fall in time sllocation for

middle school in velation %o primary school,



gtructure Curriculum nattern and Time Allocation.

Cléss VIIT/XI-X Time Allotment
(per week)

-

1. Languages (3) 8 hours

2. Mathematice

Alternative 1 .
or  Alternative IX 4 hours
3. Science Alternative I
(theory and Practice) ' 5 hours
Alternative I1
4, History, Civics and Geography 3 hours
5. One of the following:
The Arts (Music, Dance,Paintiag
. etc, '
Home gcience ) 2 hours
Lgriculture :
Commerce
Economics
Social Reconstruction
Classical Languagegs etc,
6. Socially Useful Productive 6 hours
work and commuaity service,
7. Games, physical Hducation 4 hours
and superviged study
Total 32 hours.

Anglyeis of: Time Allocation and status of Art Education

in clgogseg VIII-X,

The status of Art Education in clasgeg IX
and X, that is, the last two years of schooling,
falls to that of an elective subject, @s it is one

choice amongst seven or more others, The time =zllotment



for the elective gsubject pccupies the lowest time period
in the school curriculum, 7The two lowest time
allotments are given to Social Studies and the elective
subject with the highest btime priority given o S.U.D.W.

Science,; Methematics and Langusges in that order,

Some obgervations on Time statug of the digeipline
in the 10 year school curriculum,

The Igvwarbhal Patel Report of 1977, has
provided a breakdovwn of the curriculum under sepsrate

discipline headings. The subjects to be covered are
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éociailv Ugeful and Productiive Work, Physical Education,
Upto Class VILII Art Educstion or Creative Activities
is a compulsory subject, A detail of the time
allotment for zach subject at each of the three stagssg
of education have been quoted above ag they eppear

in the 1977 report. It is assumed that the subjeois
to be included under the scheme of 10 year schooling
have been chosen and organized in 2 nanner that a
student undertzsking this study may achieve the
following aims of educetion as gpelt out in the 1977
report., The objectives of this educationsl programme

ares

To engble an individual to acquire knowledge,



skills, habitg, attitudes and values necesgsery for

i

i) a successful performance of hig responsgibi-
. lities ag a citizen; and
ii) A rewarding personal life by development of

a) innate talents

ul-
v
b) powers to creative enterprise; and

¢) the capscity to appreciate the
splendour of life revealed fron
communion with nahure and man
with man

Time Allocstion and Achievement of Obicsctivess

The relastion betwsen subjects chosen to be
included in the school curriculum end cobjectiveg of
education ig a direct one. Suggesting by fhe relationship
that some subjects given suffic ient time of its study |
will vesult in the development of the sssoclated
tknowledge, skills, habits and attitudes®. What gtaads

"
to gquestion is whether the ftime 2allotment for sach

Q
et

study are sufficient and neceggary for the

4]

ub je

coquisition of the associated skills and attitudes.

oy

Art education, as has been outlined in the
1977 curriculur is provided with a time sllotment
that ig less than zny other curriculum subjects in the
gscheme of gtudy. Not only is lese time provided for
the study of art, butl there is a lessening of time for
Art a=s the student pragressesxthrough the stages of
school, The student in the last two years of gchooling

hag an option %o study or not to study Art. Thie renders
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Art education in relation to other subjects has &
lover status with reference to the time allocation,
Thig reduced time allocation in relation to other
subjects may be explained by a number of reasons.
Each reason will be analysed below to understand what

the status of art is againgt that of other sgubjects,

8) That the subject allocated less time
than other subjects, requires less time
to obtain the objectives that govern the

subject.

b) that a subject allocated less time, is
not so necessary or sufficient for the

achievement of the goals of eduoation.’

c) the exclusion of a subject in the final
’ years of schooj, reveals that planners
are uader the impression that the subject
is no longer important to attain the

general objectiveg of school education,

The high level committee who designed the
curriculum outline under review, have failed to offer
any explanation that can answer the conditions spelt
out gbove, or the reasons why art occupies such a
minor position in school education, In fact, there is
a complete abgence of any explanation of why a

subject has been included or excluded in the programme,
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nor ig there zny indication given of hov the combination
of the said subjects can achieve the aims of education,
The 1975 NCERT report, which is being reviewed by thig
1977 committee, hovwever, sgpecify in great detail, the
importance of Art Education foxr the development of the
students personality. (See chapter IV). It may be
hypothesised that the curriculum desiéner are in
dissgreement with previous educationalists, and do not
feel that Art education has a major role to play in
achieving the goals of education, oxr that they are
unaware of the effect of unéqual time allocation on

the schooling process for the attainment of National

Goals,

Examinations : an indicator of status,

Another important indicator of status iz the
one related to Yexaminations", In fact, there ig a
close link betw;en examimati;n subjects and time
allocation for subjects, The framework, is that, those
subjects that are exemination subjects for the final
schooling leaving board examination, are givea the
status of compulsory subjects and are given the
maximum amount of time, This is the cage of subjects
such ses Sclence, Mathematics, Languages, Soclally
Useful Productive Work, Subjects like Art Education

snd Physical Education that are not directly linked



with the final board examination, and hence do not

occupy &g much school time,

Congequently, it appears that examination
subjects occupy more school %ime and will, it appears,
get preference in terms of time, funds, trained
persgonnel to afford students sufficient training to

qualify for the examinations,

The non-examination subjects, that are
allocated lezs Time than other subjects will easily
evoke in the minds of students/teachers a position
of irrelevence or as inconsequential in the entire
scheme of study. This attitude towards Art education
hag been decried by all thoss concerned with education
in all the education reports dating back to the
1950's. The relationghip of time allocation and
examinations may be significant faciore that effect

the status of any subject in the school curriculum,

CHARACTERIGTIC FEATURES OF THE INDIAN SCHOOL CURRICULUM

This section of the analysis of the school
curriculum is restricted to finding the characterigstics
featureg of the curriculum, in order that they may
be used to re-sxamine the position of Art education
in the process of education and for the attainment

of educational gos&lg,
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There sre numerous methodologies that assist
in categorizing curyiculum designs and aid the
analysis of the educational process., The categories
of esducational approacheg may reflect the
characteristics of the objecitives of education, -~
that is, an educational system that is designed to be
socially useful can be termed a spciety oriented
education ag againgt the chiid centred education sic.
Other categories refer %o the approach and educatiocnal
phileosophy contained within the school programme e,g,
the integrated learning approach; the project approsch
vwhich are examples of recent innovations in

curriculum approach and emphasis.

The most general category that can be glven to
the Indian School curriculum is that it is a discipline

oriented curriculum,

Discipline oriented school curriculum.

Thoroughout the period reviewed in chapter IV,
and the approach adopted in the 1977 report, there is
a consistantancy in the approach to education, which
consists of dividing the scheme of the schoel

curriculum into well defined discipline areas.

Historically, this dlscipline centred spproach to

education was inherited from the British Schooling



system, The years following Independsnce reaffirmed
and established thie approach %o educgtion in the
formal gschooling system of India., Over the years,
some subjscts have changed or have been reorganized,
but by and large the discipline structure has not

been replaced by any other curriculum orientaiion.

The main feature of a discipline oriented
school curriculum is that it consists of content aress
orgenized under geparate disciplines, each which ig
contained within a etrict boundary, The boundariss of
each discipline ave maintained or adhsred to so that
there is no merging of discipline content areas., The
inter-disciplinary sxchange is regtricted for & numberx
of reagons, the main reagon being that a discipline
oriented curriculum &lso ig constituted on & hierarchical
structuring of various disciplineg withia the whole

programme, The hierachical structure is obtained by

[3]
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the formstion of a set of core self-cont
disciplines that are accompanisd by other disciplines

that gre not core iLtems but contribubte to the

ione of education thaet the progremme hopes to

ey
f
D
>
0]
o

achieve, 4gs suggested earlier ithere ig the
examinzation pregsure that contributes to forming the
hierarchical gtructure of core sgubject group in the

curriculum, Subjects that are important for the Indian
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A diecipline gualifieg as an area of gtudy

in the school curriculum by the:

a) value of the discipline objectives,
'b) value of the content of the discipline,
c} veiue of the activities related to
- learning the content,

Each digcipline carrieg within it a cet of objectivesg
in congonance with which the content and learning
activities are organized. The content aand learning
activitieg of & discipline mugt establish their value
by contributing to the national goals of education.
Therefore, a subject like Hindu philosophy ox
psychology are not disciplines that are ingtituted in
the school curriculum as the objective of their study
do not 1en& in anyway to the achievemsnt of the national

goals of educstion,

The disciplinee chosen to form a part of the
school curriculum, contribute & fvaluable' content and
'valuable! lesrning activities relevant to the purpose
of education in genersl, 8cience and nmathematics
are two aress of study that form the core of the Indian

School curriculum, becsuse the content of each
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discipline ig thought to be of relevance to a nation
that is modernizing snd developing its industrial bage,
The learning activities related tc sciencs and
mathematiés are believed to inculcate !quantitative
thoughtt and a gpiritv of ‘'scientific iﬁquiry} which
are als; of value for g c{tizen in an industgializing
nation, Thug the value of the conient and learaning
activities of a discipline ©o the wider scheme of

objectives determine the stabtus of the discipline,

There are some disciplines that are not able
o maintain their individual identity in the school
programme becauge their content ig eagily sbsorbed by
another discipline. Heslth Education, which is of
(value for its content and objectives, is easily absorbed
by the discipline of Biology end Humen Scienceg, as
this subject is unable to maintain -its autonomy of
over its content areas. In a system of education that
is based on sharply defined digcipline areag (of
content and activitieg) such looseness of fraﬁes and

boundaries are not tolerated,

Other gsubject areag are givea poor status in
the echool programme if they do ne furnish both |
relevant content arsag and learning activities, The
value of Physical Bducation ig greatly reduced as it

offers no 'content' o the school programme. The value



pf Phyesical Bducation is determined only by the

activities it affords, In relationship to disciplines

/

that afford both content and relevaat activities, the
position of phyesical education is sigaificantly reduced
it theoriticslly afforés no 'content',

&g

Socially Useful and productive works.is 8
nev discipline sdded in 1977, %o the school curriculum
and it fulfills all the criteria %o establish itself
ag a fulflegded discipline, becauge the objectives of
S.UP. W, are closely related to the Nationsl goals
of eduﬁation the conteat and activitieg are sgsen io
be relevant, even though much of the content is
borrowed from other discipline arezg, Exchgnge
betvween disciplineg is tolerated in this scheme only
when the disciplineg concerned are not threatened
or totslly absorbed. Ffor example, references to
scientific inventions caa be made in & hisitory lesson
vilthout questioning the avtonomy of science or
history as important disciplines., The question of
the status of a discipline is raised only when
the subject has & loose frame ov when it has no
prescribed content or relevant lesrning activities to

offer the school programme,
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Art as a Disgcipline in the Schopol Curriculum.

ist of criteria, outlined above,

|

- the

o

Usin
that are used %o qualify a discipline for the inclusion
in & digecipline centred curriculum, it is important
to understand if Art Education as a discipline

satisfy the criteria mentioned,

a) Value pf the objectiveg of Art Education

'The anslysis of the time allotment and
examination gtatug of a subject, suggest that art
education iec 2 subject area of less importance to the
school curriculum., Importance and status is being
measured, in this cage, with the relstioaship of time
and the achievemenis of the goalg of education. It
can be deduced, that a subject that ig given legs time
and ie not a compulgory subject in the last two years
of school, musgt have acquired this position because
the objectives of the study of this discipline are
not gufficient or completely necegssary for the
schisvement of the general gosls of education,
Objectives of art education, as specified by the
1977 report, state that art education inculcates a
sense of appreciation, power of observation and
ingspires imagination., The general goals of education
state that the tiannate talentst of the gitudent and
"powers creativé enterpriset aﬁd tappreciation of

-~ -~

the splendour of life revealed from communion with
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nature and man! are to be achleved through 2 study

of the prescribed subjects and sctivities,

However, art education has a limited place

n this list of prescribed subjects in terms of tinme,

f

thus, suggesting that the goalg of education are not

necessarily schieved through education in ths arts,

If the objectives of .art education guch ag
the development of tobsgervation skills!, timagination!
e, are not congidered valuable to acﬁie%ing the )
ainas of 10 yser schooliﬁg, then the status of ars

education in the school progremme is not one of

utmoet importaace,

b) What is the content of Art Bducation 9

LI

,Under the ligt of criteria that qualify s
subject as a fulflegded digcipline, is the value
placed on the content Xhgk that it offers for study
in the school., What congtitutes the content of art
education in the school programmes, ig @ difficuls
question for curriculum and syllabue outlines of
different States and reports offer a variety of
angwerg, fTheoritically, technicsl itraining in vavious

media iz not ®rmed as 'contentt but rather ag

tiearning activitiesg", Over the yearsg, especially



art offered in some high schools, the content or
thzory paper containg aspects of the Hisftory of

%t and Culture, Fundamental Principlinas

-
-5
o
I;}al
s
S

line, form et%c,) and Appreciation of
art. Avt activities, i.o, lesvning activities in
uging different media such as clay, paints etc. are
not considered tcontenth strictly speaking except in

-~

Mugic sducgtion whsre 1

[1:

erning of ragas and traditional

)

forme of musgic are contained within both activitiss

in

and content areag,

The most significant feature of the zesneral
nattern of art educstion for Clacsges I-VIII for the
year 1950-79 hag been tha complete abgsence of any

"oontent® ares in the Ar% Zducation programme.

The Review of 10 year schooling, 1977
orescribes 1ittle to no 'content' for the artv education
programme, It isg assumeé that when States reconstruct
their curriculum for 10 year gschool, they will also
fo0llow the Centrelc directives and add no content

area %o the dlgcipline of arsg,



1977, 10 year schooling ; Art FTducation gyllabus,
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The tabulation reveasls at a glancs that in the report
of 1977, no art history or fundamentals of art

{ thepritical aspects) are %o be taught in the eantire
school education programme, Muglc 2ducation which ig
ptionel subject in clage IX and X has in

its syllabus a Yghort histery of music", The complete
abgence of Art ﬁistory oY any 'content? of art in the
latest prescribed éyllabus isg a featﬁré of school
education, that may be eaid to contribute %o reducing

Art edueoation to an activity oriented discioline., In

the schem2 of discipline oriented curricula, each

u

D

o
ce

w
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ject n sgarily has to offer both content and

ot (=

o

vitie in order %o qgualify asz a fulfledged

Al

c

n

w

discipline. Becauge art sducatlon is prescribed no
tcontent area', the subject is said to be of legs

importance. TFurthermore, the examination and



evaluation of activities ig an extiremely problematic

tagk,

Phyesical educatioan and Art sducation are iwo
exampleés of the school curriculum, that sre not
examination subjects, becsuse evaluation of students
activities is not essily guantifiasble. It is only
when the programme included Art Ristory in the syllabus
of some states for'class I¥ and X, that it attains
the pogitica of an optionsl examination subject. Due
to the activity bases of Art and Physical Education
the subjects are coaverted into leisure time

activities,

CULTURAL HISTORY IN THY SCHEME OF INDIAN 3CHOOL
EDUCATION. ) ‘

In every report over the pagt thirty yeareg,
recommendations have besen made o provide such
education %o school students that they may grovw up

with an 'Appreciation of their Culiural Heriiage!'.

In the 1977 report the objective related to thig

agpect ig summarized as follous:

tpromoting an understanding and
-appreciation of our cultuxal’
heritage while simulteneously
stimulating dssirable changses
in our traditional culture-
pattern®,

-~

With such an objective =2s the guiding principle for



designing the school curriculum, it would be logical

to supposs, that provision could be made in the programme
of 10 yeer school to introduce the gtudent to some
agpects of cultural history, along with the regional
manifestation of the major arts, =so that gstudents can
appreciate the culture of their country. In order that
studente can stimulate a change in the culture of their
country, they must know their cultursl history and
trends and changes that are taking place, so that they

may be a part of this process,

Suprisingly, art and cultural history is
abgent in the content of the school art education
programme, and ig not related to the activities that
stpdents perform in it, thereby, divoring their
creative pursuits from fthe main stream of cultural

events in ths country,

Cul tural History content in QOther Disciplines

Since an understanding of Indiats culiural
Heritage is aa importent stated nationalrobjective
for education, the 1977 syllabus of each discipline
wag examined to find refergnces to Indian Culture,
or Culturel History. Mention of Indian cultural
history in any form is not fouad in the syllabus
outline of 3Zcience or Mathematics., In Languages only

a brief meation is made %o the history of Hindi

literature, with no attempt %o draw out a programme
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that aids students inAunderstanding the literary

achievements of other imporiant Indian languages.

In the Hisbtory syllabus a very poor repregentation of
the cultural history of India is made, The bresk down

for the 1977 syllabug is as followg

Clags - Higlory syllsbuss
Gulbural History
gontent
Clasgs I ang IT No mention.
Clags III item 4

item 5 out of 15 others.,
top ics-monumentsg, music
dance religions,
languages handicrafte

<Q
e
s Q”
1]
[ 6]
-
<3

festivals,
Clasgs V No mention
Clags VI Mentioned occagionslly
a5 & subseciion of &
major topic,
eg. "Age of Guptag -
Adminigiration-Tradce
Religlon-Art-Scisacen,
la ]
Glags VII as above,
Clegs VIII " No meation.
Clasg IX-X History of mankind -

no mention in detalils of
cultural history topics
to be covered,

No mention of culture igs made in the Civics syllabus

nor is the relationship of cultural development %o

Geography made in this school syllabus.
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Sociaglly Useful and Productive Work contains seven

item headings one iz named Cultural recreational
activities, which sppears to refer only to art activitiegs
for entertainment sad recreatiocnal purposes in the

scheme of productive work, without any emphasis on the

historical aspect of any of the arts.

The state syllabus, that date to a period
before this 1977 report was published, revesl a
similar pattern, where Art or Cultural higtory is
completely neglected in primary school, and only
partially mentioned as part of the middle school

History syllabus.

i}

Cultural Hisbtory in the osptiongl sgubjisct of 'Wiage Artgl
for Qlase 9-10 in different states., - ~

In the high school syllabug offered by sonme
states, undef the optionel examination subject termed
Fine Arts" or 'Musict, someé aspecis of cultural
ﬁistorg ha@e been included. The suggestion ig that
if 2 subject is to be examined by the board it requives
a quantifisble content area. The range and quality
of the art history programme in these differeant states
are very wide, and some states such as Karnataka and
Heryana have completely omitied sny mention of this

agpect of art in their high school curricula,



“Agsam (1973) makes a brief mention of Indian
painting in its’progéamme for "drawing and painting®
for class IX and X and asks stadents to copy and dr;w
1ncplratloq from Ajsnte mursl pain ihgs and miniature
paintiags, |

Maharashtra (1975) provides one of the most

elaborate and detailed outiine for Art History study
in the optional subject of "Elements of Fine Artg"

in class IX and X, The artﬂprogramme cofers the
practical areas of drawing and painting etc. and a
section termed ‘'EHigtory of Art' and tAppreciation of
art', The Higtory of Art syllabus outline given
covers a historicsl survey of art in India and Buroepe,
from prehistory to the Renaisgsance pericd upto modern

trends in Art. Appreciation of Art covers areag such

ag fundamentale and principleg of design.

Another approach to the tcaching of art
history, is provided by the syllsbus for high schools

from Jommu and Kashmir (1970). In this approach

under the selective gubject 0% Fine Artgs, there is ohne
commen theory psper on Art hist 1y and apprecliation;
which draveg a chronological outline of sach art forn
rather thesa a composite study of all major arts in
chronologiceal ordexr, eg. Art of Paintiag,

Architecture etc, The student then algo hesg to study

threes practicel grt forms, i.e. drsving and painving,
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modelling and sculpture, music, dance or higher

english,

Madhya Pradesh (1975-76), also offered an
glective gubject termed Fiae Arté, in which vigits
to museums and art exhibitions are egpecially
mentioned along with a Higtory of Indisan Art that
coverga only the peinting and geulp ture of importeont

periods of Indian history.

The syllsbus for the high school leaving
certificate examination, from Manipur (1975) shovs
the snother extreme in the developmeat of nigh
school syllabus, Higher clagses are offered drawing
and painting ag an elective sgubject. In the
theoritical course for developing an appreciation
of fine arts the teacher ia agked to show students
coloured post cards from the National Gallery of
London on the vorks of Bellini, BlGreco, Corot, da

Vincli eic,

Punjab board of education (1976-78) cffers
yet another approach %o art history in the élective
subject for claes IX and X in which strong emphasis
ig laid on the fundamentals &nd principles of
design zuch as; colour, balance, rhythm, proportion
etic, This gyllabug 2lso offers a detailed outline

of the syllabus for teaching Indian Music and
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Dance as optionsl subjects for the genior clagses.

West Bengal (1974) oiffers yet another
spprosch to teaching Art History im the optional
subject of 'Elements of Indian Art! topic for the
senior clasées.‘ A unalgue feature Bf‘this state
progremme is the inclusion of imporitant coatributione
of the state 1o the cultural history of India,
Inclusion of topics such as Pala-Zena grt of Bengal,

forms part of the Hisbtory of Indiaan art course,

Above, the invegtigator hes described
some of the characteristic featureg of the Art
education programme offered in come states as an
optional subject in high school, It appearg, that
there is no congigtant gpproach in the state gyllabus
as to what formulates the content of art, %o some

t means; Indian Art History in chronological

=

sequence, to cthers it means knowing the Fundamentals
of Design and to others it means looking at

postcards from %he National Gallery, London,

The ambiguity that surrounds the content
teaching of Art, is a congplouous feature of the
Stete eyllabus, 2ad suggests that this is a regult
of the vaguenegs perpetuated by the Central
Government directives, that ingsist on tecultural

awareness' as an objective of education; but previde



np guidelines for its study. The variety of content
approacheg taken by the States to teach the coatent
of art, is peculiar only to art education. 1In
subject areas such ag Science and Mathematicg and
even Hisbory, the basic content is by and large the

same throughout the stateg, The Central Government

e

s partly resgponsible for thisz ambigulity and
slackness, that has produced this incongistancy
between objectives of education and curriculum

congtruction for art education.

In conclusion i% mey be hypothosised thail
the absence of any consisgtant study of cultural
history especiall§ in priméry and middle school and
its optional status in high school, must result in
the students emergiag from their schools with 1ittle
to no idea of the contributions India hag made to
the culture of mankind and with little understanding
of the numerous culture and psoples who inhabiit
this one country, Such aa ignorance, coatribute %o
a loosening of bonds of national integration, and
staling the process of cultural change, which are the

very objectives that Indian education hopes 1o achieve,

c) Activities 2ad QObjectives of Ari educatioaqs

The third criteria that has to be gatisgfied
in the discipline oriented curriculum, is the

relevance and value of the learning activities



nffered by the subject. In Methematicg Lt iz understood
to be problem solving, in Languages, reading, writing
and comprehension, and in Art it is vworking with
different media, As suggested above, the Art education
discipline prescribed for schools hag ne ‘content!

area and relies solely on the importance of its
learning activities tc scquire a pogition in the school
curriculum, %The objectives of Art education are
limited in vrenge of spplication to the learning
activities. The deduction ig that while a student is
working with different tart' medis, he will have en
opportunity to shtain the ogjectives ofs gelf
expression, development of imagination, emotionsg,
gkills of observation, appreciation and co~operation,
The development of 'creativiiy' and ‘aesthetic senget
is believed to be annecessary outcome of working witﬁ
different ‘art' media, i.e. "Draving sad psinting;
priat making, mobile constru&fion, magk and puppet
making, etitching, clay and paper mache, This is the
suggestion made in the 1977 report, and thege are

sgen to be the contributions that srt education can

make to the gtudent'e personalidy, :

Ag can be expected, the Ceatre and the
State Boardes of ZBducation prescribe gimilar
objectives and learaing activities for art education

in school. For this reason, the sum of objectives

2



pffered by the 1977 report will be analysissd
in detail to draw out the relationship beiween
objectives and what the student will lsarn from the

sctivities in the ort education school curriculum,

alient featuves of the Objectives for Art educatioa.

lff)

The 1977 report, mentions & list of ten
objactiveg that ere to be attained through work in
the ten different medig., Throughout the period

1947-1979; the objectives of Art education for schools

th

have remsined fairly constant with an emphagis on

free exprecsion and creativity. Most of the siste

found to be that "Drawing end Painting legsong"
have often canstituted the sntire Art educatiog
progremme, Irom the 1956 report mention ig made that
in eome gchools Ard education is uadersitocd to be

nt

only 'Drawving sand Psinting' claszges, and fteachers

EJ-
o)

interviewed by the lavestigator alsgo confirm thi;

o

prevealent notion, Therefore, it may be sald that
the variety of the nmedia offered to studente in the

ATt educstion programme nay very from place to place,

ct
.

and region to regioa, The availability of material,



A congigtant feature in the Art education

programme are the objectives that are oputlined for

it

the students when they work with some oy 2ll of the

ted 2y the Educationsl Reporis and

1) The objectives for srt education have
chavacteristically (since Independence) been‘very
breoad and genersl, and cannot be termed as
Pinstructional? objectives, The "development of
areativity“ Drx"self expresgiont ére not strictiy
objectivesﬁthatacan be reached or attained through
one lesson oX more, but are long term aims, to

which the ehtire programme is geared. An
instructional objective in art educestion could be
nthe student will learn how tb uge lavs of
éerspeotiveﬁ but such ingtructional objectiveg do not
appear in agy of the reporis snsalysised in this
study,. The teacher, who uges the gyllabus outline
for classroonm teaohiég, has only these broad
objectives in~hénd, and iz not glven a@;hints as
to vwhat ars the short term objectives or indicators

{of student behevior, work, clessroom situation)

that may enhance the achievemen® of long term



goals. It is sssumed that state and school

educabor

®

end teachers understand what is meant by
the term tcreativity' aad will know how and when

t csn be developed, for no report offers any

e

(5]

xplaination of thig ratner complex %term,

V]

The gecond charecieristic feature of the

Z

f

)
oéjectives of art education is that they are nearly
always ones that are not easily svaluated or
guantifiable, For example, "development of imagination®
or "pbservation®, are objectgves of art education )
tha% cannot bhe %raded or evaluated accordiang to the
me thods used normally for other gubjects in schools,
It has been suggested in. the courge of this chapter

that the gstatus of art education has suffered

greatly because it defies quantification aad evaluaiion

which ig & necegsary feature of schoolieducsation.

OBJEGTIVES OF ART BDUCATION ; 1977 REPORT

A brief analysis of the objsctives of art
education will be undertaken to highlight the value
of each area and its conitribution to the =chool

programme

1) Development of creativitys- The term fcreativitys

hag often appesred in coanection with Art education,

though no ons over the years has offered any definision
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for the same, Though the term is still a

477

controversial issue in educationsl qircles; it i
interesting to note that whean it appears it does so
in relstion %o art, drama etc. The suggestion then
may be that educators draw a relatvionship betwesn

Art snd creativity and do not suggest that creativity
can be developed by the learning other subjects such
as Mathematics, Scienceg, Geography etec, Another
explaination may be that a student who developes
tereativityt in the study of art in class I-VIII,
will be able to transfsr this creativity o othexr
subject areas., Again, the reports studied in this
context do not offer any explaination for the uses

or meaning of the term !creativity'.

Another notion that is contained in this
objective is that students will develop their
Nereativity" by working with different media, The idea
Es that giv;n @ paper and pencil, or lump of clay,
students will automatically develop their

"ersativity®,

-~ -

This one to one correlation between ‘creativity!
and 'working with a medium' has not yet been proved
#e% in educational research. There are numerous

outcomes of suck an activity, when students are



allovwed %o work with a medium, they may learn to
explore, pley, experiment, develop their senses and
or just make something. Yet 'creating! some thing
and the term 'creativity'! do éet alwayé imply the
same mental and physioalractivity. Inventiveness,
originality, *boundary breaking, Justaposing two
objects/ideas that have not been placed together
before are some of the other terms and phrases used

in connection with crestivity.

It must - -be made clear that the term
toreativity' and its usage are always relative to a
épeoifio siiuation and change from person to person,
snd from one culture to another, The ambiguity'
that surrounds this !'term' must also confuse the
teacher, whoge respoﬁsibiiity it ie to develop
‘thege traits, in the student. YCreativity! being
a relative %erm cannot be judgeé by the teacher
from his or her standard, or from the students,
or from the class ability standard. To achieve the
objective of M"ereativity" would pe a difficuls
task i§~the'm;aning of term is unclear to

Bducationalists and Teachers,

ii) The development of Observation and Awareness

Thig objective is glven great lmportance



in the report for 1977. The teacher is offered

the guideline that students obgervation gkills may
be geveloped by motivitating them with topics drawn
from their daily life, (home, school écﬁivities,
daily incidents, people, milkman gports, festivals
etc,). "Observations ere to bs encouraged by

outdéor sketching, where gtudents can observe and
draw or paint the common activities that they see,
However, for the most part themes are to be given o
students and they ave to execute the theme fLrom
memory. This activity may bring to ithe students
attention, the observations and details noticed, and
help them to use thelr past experience Lo portray -
the theme, Thematic activity that reply on memory
offer opporitunity for the development of only some
obsefvational skills, if accompanied by fudher
exercises in pbeservation of real life, student nay
lesrn to envich their memory with more detsils and

clarify aspects they had partially obsgerved,

This objective, is congidered valuable for
the totel development of the student, in that they
will become more aware of their surroundings. It
ig significant to note that no aspects of critical

observation, or avareness is suggested in this

scheme of gtudy.



iii) Development of Imagination, Bmotiong and Self
- Expression.

Qver the years under study the objecitives
of "gelf expressioun” and 'development' of smotionsg
havé perhaps been tﬁe mas% often quotéd as nationai
aims of education and ags objectives for art education
in particuvliar. Unfortunately, the eXxplaination and
definition of these terms, 'self expression' and
"emo tional development?® have no% been oleariy defined
in any of the governmeﬁt reports, The absence of
any operational definitions for these ferms have
made the snalysis of curriculum extremely difficult’
especially vwhen & correlation between objectives and

sctivities is being attempted,

Further discussion on art and human
eXQressioﬁ are to be found in Chapter II and VI
of this study, along with refersnces éo related
literature, In this context it ig important to
highlight the educetional process of situation that
vould he necesgary Tor the “development of emwotions
i ,

and self expresgion®,

in order that "development® of

: - A <
temotions! and “expression® ghould cccur the curriculum

- - -
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outline, mugt necegsgarily provide a sequenced getb
of activities that are governed by the lawg of
human development. The hierarchy or oxvdering of
activities in education is based on the procegs in
which development takes place, in mathematicg for
example a student learng to count before learning
hov to add, subtract etc. However in the Art
curriculum of all the State syllsbi and the one
included in the 1977 report no gequencing of
activities iz menbtioned. The media, and a few
themee are mentioned as guldelines to the teacher,
It mey be deduced that for the !development of gelf
expregsion and emotioas" 1% is Snly necegsary that
number of Opportunitiesﬂfor eXpressién should be
provided which will ultimately lead %o the
development of the expression and the emotions
contained within it.

This belief is very prevalent in most
vritings oé'Art egpeclially in the governmental
reports. Ariesing from this approach is the guegstion
whe ther the tability to expregs® isg a skill
(mental or/snd physical) that cea be developed.

The arguement taken by %he investigator ig that the

tebility to express" oneself in various media

-~
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requires the develgpment of numerous skills both
mentel and physical, TFirgt and formost in order 1o
express something one &ust have a particulaxr control
over the medium used for eXpregsion, whether one is
uging words or paiht or the human body. The gkill
over tne medium can be developed just as a child

learns a languasge and learng how to uge the language

(1

for expression, so also some skill is required to;
handle a-brush, to sing different nctes, or to move
oneg body. Some of these gkills are of a physical
nature, others are cogaltive gskills that involve
thinking about the expression and executing it

while at the same time involving motor ckills., The
development of both varieties of gkills is possible,
only when thoge of a physical nature are not divorced
from the related wmental operations. In the art
curriculum available for schools however, this basgic
feature of humaan development is not ecknowledged.

%$%x8 students ere trazined only through thematic
exposure to the medium, training in control over the
medium ie fermed as 'technicsl training' i,e. holding
a brush, mixing paints, learning to block print etc,
The technical ftraining agpect does not ilmplicitly implie
that once students have control over a medium they

will know how to utilize it for expression. In the



curriculum objective, the suggestion is that
"eXpressiong" andvemotiong" can be developed. Such
én objectiveﬁcan be achievéd only if .technical

skills are taught and activities for the refinement,
expangicon of the expression are provided for,
Development pf "gelf expregsion® and “emotiong
suggest a progréss‘ve refinemen£ of tﬂe relateé skills
whether they are mental or physicel. Such a
sequencing of activities is not made available in the
school syllabi reviewed in this study, consequentially
reducing the chanceg of the attainment of the
objective through the school curriculum, There

seems, therefore, to be an pbserved iacongistancy

and co§fusion between this important objective and ithe
curriculum activities, The objective of "oflfering
ctudents the opportunity for free exPresszon" ils
better guited for the scheme of study sugges%ed by

the 1977 & curriculum cutline, In that case themesg,
and & variety of media could be placed before the
students to express themselveg as they want,

The objective vould be schieved by such a provision
of learning activitieg, However, whea the objective

s uged the educatioanally

Fad

"development of expressioa®
relevant opportunities must be provided for so that
the expressions of gtudents ig developed. For this

development the components for development have to
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hbe differentiated snd defined and the asctivities
N
best suited for the Jdevelopment of related gkills,

have to be organized in 2 meaningful manner for the

development %o occur,

Due %o the poveriy of definitions in the
school curriculum angther agpect of eXpression is
left uneccounted for in the school curriculum.
Expression, even self expression suggests the
externalization of a feeling, 1ldea etc. through a
medium in so doing, humen eXpression is communication.
In oxder that students learn to develop this aspect
of self expression, students must obtain a feed
bsck from others, whether the commuaication was
effective, whethsr the expression was undsrstood
Eg another -etc, Activities of self expression for
commuaication maE? be improved by the obsgervations
made in the previcus activities, Such a provision
is not provided for in ihe recommended arst
curriculum, suggesting that perhaps "communication
of expressions® is not an esseatial gortion of the
artistic endeavour not is it related to the

®development of self expression',

In chepter VI 2 more detailed discussion

is provided as to how objectives such as developaeat
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of expression, sppreciation etc,, can be achieved vith
the develppment of learning activities and a renewed
approach, In this section the investigator wishes

to highlight the inadequencies of the learning .
activities of the curriculum outline of the 1977
report, and those of most of the states, for the
achievement of the specified objectives, becauge the
terms are poorly defined and the dimPnesions of each

term ere poorly accounted for in the activity outline,
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SUMMARY TC PART T

Inconsistancics between National goals sad the Schopl

curriculum,

‘4. Low status of Art

‘Bvery Bducational report revieswed in
chapter IV has strecsed the importance of Ark
in Bducation, However, in mhxgz chapter V it was
observed that the gehool curriculum outline prepared
by the Jentre gave Art, what can be termed as & iow
status in the curriculum., The status of art it
wag seen vwag determined by varying factorg such
ag time allocetion, the reduction of the discipline
of art to merely an sctivity with no stated
fecoatentt, and by labeling Art as an 5ptiona1 and

congistancy batwesen

o
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noa-examination gu
nationsl goalg snd the curriculum outline is the
rimary reacson for the arazuement for a renewved

approach to srt education in schools,

2., The abgence of cultural higlory,

The national gosls for education, right
from 1949 have stregsed the ased fo provide
students with an understanding of Indian culture

though thig objective has been stated in numerous
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waygs, however it always gppears ze @n egsentisl a

[

i

aducation in India, Yet in the analysis of

&..,;

of
content of school education (1977) it wag found
that there was no mention of Sultur ral, or Art nigtery

in the discip 71ne termed YArt' for claesesg I~VIII;
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ginal topic within

ot

he digeipline of Hisztory for
clegses 1-8 and even in & lesger proporiion in
claszes ¢ end 10. Once agaln there gseemg to he a
very serious lapse on the part of curriculum
designers in omitting the iLnclusion of opportunities
to study the Caltural History of India, Iv ig in
the hope of including this agpect of art education
that the renewed spproach will ailm to be relevant

n the coniext of Indian Bducacion,

pots

Taking the low status of art =nd the

ebgence of Culturasl Higtory as ths two major
h

tancy between gpals
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snd curriculum structure can be percelived, gome
derivatory gaps csn also he observed, Tor example,

Art i3 said to be an essential part of educatiocn

for the development of the titotal psrsonallty) -

- -



of the sbtudent, Such a gtatement is poorly backed
by e#idance of its importance either ia the approach
Yo o in the content of the curriculum. Art in the
school programms is séen more as an extra-curricula
ctivity, divorced from other disciplines which
geverely regtrict its function in 'daveloping the
personality® while the studen attéins knowledge in

-

other disciplines, S0 &lso is the cage with the

e

pbjective of art te cultivate "self expresgiloal,
-~ -

The objective of being able %o eXpress what one knows

ed to the discipline of Art and does not

ot
o

is lim
pervade the entire curriculum and the atiainment of

mestery over knovledge.

Alongside the notlon thai TArst is for ’
entervainment and a 1nanncsgnitive!ﬁactgvity there
ig a tendsncy to givg little atteabion to the
guality of the school Art education programme, 1T,
for example, art is %o be relevant for personality
development then it would assume thet the programme

for Art would have to be designed o meat the

changing personality demands releted to ags lavels and
cognitive development of the gstudents. However,
the art progremme designed for schools, though
aimed at personality development containg no evidence

of careful planning for the gtudent's developmental

needs and changes,



The above arguement ic e brief summery of
the Tindings of chapters IV and V o reeuphaze
the aspects of gchool education that are not designed
in consistancy with the 2ims of education. To thegse
observed lacuns in the system of school education
other aspects can be added that may bhe seen ag
being pertinent evidence of the failure of the

sygtem to meet even the basic goals of education,

4, Dropout rate and foiluve in gchools

The high dropout rate from schoole and

failures mentioned in the Goverament Bducational

ot
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S istics {1978-79) are approximately 60% and
50% respectively. éuch a perqentaée nugt reflect

the inefficiency of the educational process in
providing that educationzl experience that is mosh
sultable to the differing needs of children in

this country, The educational sysiem in a democracy
that aimg at providiang universal educatsion should
not be structured to fail, If a gtudent £fails in
such a system the failure reflects an inadegquancy

of the system and not that of the individual., The
system that aims at giving all citizens an education,
needs to provide for all needs and abilitles so as
not to be gelective or i discriminate bsiveen

pRoples needs. A mistaken notion persists in this



regpect that education necessarily has an inbuilt
failing or selective system, this ig not congietbant

with the basgic educationsl ideal,

5, Bducation relevant for Indis s Structure and choice

-

Another misplaced or ignored objective of
general education ig that of making it relevant
to, the ®life neede" (NCERT, 1975} of the pepple of
India. NThis objec%ive has been éranslated wrongly
to assume that education should be more t'vecation!
oriented. The assumption that the Govergment or )
Hducational system in a democracy cen dictaté the
vocational choice of any of 1fs citizens falls in
direct contradiction with the Constitutional Right

ous

Jebs

for the Freedcom of Choice. This is & ger
misconstruction of an objeciive in educational
praciices. It is not the content or technical
skill that has to be made revelant to the tlife
needs! of Indiats students, but rsther the
approach to learning which sffords those learning
skills that can assiest students to choose their

profession independently and to have those

bilitiss for 'learning how to learn' in whatever

il

~

career they mey chooss,

The discrepencies observed between

eduesa tional objectives and approach are so. large



in areag that are most crucial if democracy is to

be a viable proposition in this country, that it

may be.said that the attempt to Lormulate a renewed
approach that is more conglstant with the natione
objectives, is long overdue. Thé m inconsistancy
between theory and practice in education may be

seen as a gerious threat to democracy in this country,
and a review of the entire gystem of education needs
to be undertaken, the renevwed approach Lo Art
education attempted in this research can be geen
only as a portion of the work that still needs

to be done, The very concept of a uaniform
educational zystem defies the attainmeni of a

tution Right to cultural divergity and freedom

pote
[~

Congt
of expression because & uniform system ilmposes &
uniform¥ty of content and approach which is nos

region or individual specific.



