CHAPTER IV
SURVEY OF GOVERNMENT POLICIES FOR
ART EDUCATION IN SCHOOLS.

1947 el 1979&
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This Chapter provides an historical survey of the
major trends in educational philosophy and the Government
policies concerning art education in schools, in
chronological sequence from 1947 to 1979; Thig documentation
of major educational policies and ideas will be uged as a
framework against which the curriculum for preseat day
practices of art education in schools throughout the country,

can be studied in Cheapter V.,

For purposes of documentation, the survey of educationa
ideas has been presented in chronological se@uence, to
provide a congolidated picture in which changes and
continuities can be easily detected. Some attempt to provide
historical expla.nations for the frends in educational
philosophy will also be made at the conclusion of each year

or decade and in the summary section of this Chapter,
ANALYSIS OF DATA

The main emphasgis of this chapter 1s to gtudy and
highlight the explainations and rationale for the inclusion
of an artv education progxamme in the school curriculum, as
they appear in various Government reports aand policies.

The aims and objectives of education during this periog,
will be snalysed in order %o undsrgtand the forms of
expla_nations that determine the inclusion or exclusion of
art education in the school curriculum, I% is belleved
that the nature and status of the art programme in schools

are determined by the objectives and the rationale given



to the discipline, The same is true for all disciplines
in the school programme, e.g. the justification for the
inclusion of the discipline of mathematics may be: its
relevance to daily life in an industrializing nation, in
which case, the curriculum deeign will be structured %o
meet the needs and experiencesg of the period. Such &
curriculum for meathematics will, however, diffexr from one
that is designed to develop the pure skills of mathematical
thinking, in which everyday numerical problems sgerve only
ag exampleg but not as the ultimate aim, The attempt
then, is to discern the subtle shades of justification and
expla_nations given for the discipline of art ag a part of
school education, in order that subsequent curriculum

designing may provide the means to meet these aims and

~intentions of general education,

It is, therefore, necessary to classify the forms of
rationale provided for Art education in schoole. The
broad, general categories formulated by Eisner (1972) meke

up the framework for analysis used in this studé the§ ares

v - "Ihe Instrumental viewpoint:- which considers the

" discipline of art as a meens toward an end., Education

through art, or art educatiocn for "the dsvelopment of the
entire personality of the child", is a form of this

-
instrumental vieuwpoint where art education is used to

convey a certein. type of education,.
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The Egsentialigt viewpoint:- stends in contrast to

the above approach, for this form of rationalization maintains

that art has something uaique to contribute to the-

i

development and education of the child, and that art education

is essential for its own sake for the kinds of experiences

it can offer the child.

The extra-curricula-—approachs« This viewpoint heolds

that art is an important gource of entertainment and serves
ag an acceptable extra curricula subject, not necesgsarily a

part of the core curriculum subjects,

Each of these viewpoints can be eXxplained and
legitimized in numerous ways and it will be of supreme
impoxtance to study the main gqualifing category under which
Art Education in scho&l heve been explained in Government

reports in %the pericd 1947 - 1979.
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THE PRE-INDEPENIENCE PERIOD

By way of introduction, the period before Independence
wag one in which some dominate philosophies and approschesg
to education were formulated that still have an effect en
educational theo?y; and for thig reason are being megtioned

in thig chapter,

In 1919, the British administrators trangferred the
pover over education to the Indian minigtry under the
Government of India Act. What the new Indian ministry
inherited by way of formal schools vwere thoge few elite
schools that were founded on the British Schooling system
which was designed to prepare young Indians for
administrative posts in the British regime. Many of the
Indien leaderg of that period gav the importance and
necesgity for education and wrote extensively on the
subject, Yet, what kind of education wvasg ;uitable for India,
was a matter of congiderable controversy between the
extremist and moderate schools of though%, However, there
wag a conslistant and growing nationelistic sentiment thau

dominated most of the philosophical writings of this period,

Be tween 1921-37 numerous experiments that emphé%@d
the "Indian® aspects of education and culture wvere

initiated. AThe Jamia Millis Islamia College for teachers
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in Delhi, had a school for Indian children., Naik (1974)
guotes some of the objectives of This colliege and school

8s: P

"o seek to broaden the education of youth on
their own cul tural heritage without rejecting what is true

and useful in the culture of others....."

Other institutions thav were egtablished arocund
thig time were Visva Bharati Vidya Bhavan, Srineketan,
S8ilpa Bhavan, these emphesised in different ways the
importance of Indien ars and cultural education kmx

in a period when India wag s%ill a colony under the Britigh,

ot s Nt i o St st

{/k midéf?ef war activities end attempts to gain
pglitizgi'freedom, Mahatma Gandhi formulated an economic
plan for Free India,‘ Programmes for political and economic
freedom influenced to a great extent the concept of Bagic
Bducation of 1937, The major emphasis of education’was
seen in the light of political and economic needs,
identified at that period. Compulsory education for all
children of the school going age was proposed against
the elitist educational system of the British.

Vocationalization of education in order %o ensure econonmic

self sufficiency against foreign domination was the framework



uader which school programme wére degigned. Schools were
given the tagk of developing vocational skills at a low
capital outlay to act against the increasing destruction of
handicrafts and haadlooms by industgy, and %o meet the
needs of the unemployed. Basic Bducation (1937) in the

~

words of Gandhi vwas a plea for thes

¥Literacy of the whole personality"

~ )
by "Peaching the head through the hands®.

-~ -~

The philosophy of education that dominated this
period, stressed the inclusion of art and crsft in the
_ school programme for its vocational potentialities. An
outline of thié approach lg stated in the ZaKir Hussain
wardhg Scheme for Basic Bducation, Report 1938 which
emphééed the uge of crafts in schools so that education can

become a "self supporting scheme',

\The return of the Congress ministry in 1946 brought
fresh impetus to the Basic BEducation approasch and in the
‘subsequent post-independence era the basic education
\philOsophy continued to influence sgchool programmes in both
Ex& private and governmental spheres, Programmes éesigned
under this framework, stress the importance of art and
craft as they are necegsary for the development of
vocational skills, and return the respect due to hendicrafis,
in a age of mechanization and mass production, and

reinstate the occupation of millions of people, that had

suffered exploitation under colonial rule,
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ART IN SCHOOLS IN THE PRE~INDEPENIENCE ERA

The only source of documentation of the position of
art in school edacatiog in the Pre-independence era is
provided by a book edited by Macnee (1931). The information
provided suggests that a fevw private, miséionary and public
schools offered courses in art and crafis. New Era School,
Bombay founded in 1930, and Doon School, Dehra Dun hed
art and music courges that uere degigned ﬁo fight "the

-

boredom of students and help them to live fully",

~

The U.,P.Government subscribed to the Scheme by
offering crafte ag a gubsidary subject, The Maharani
Gaytri Devi Girls Public School, Jaipﬁr had a programme foxr
crafts that included, card meking, leather crafts, alpana,

weaving ete,

Numerous schoéls of this period afforded students
with extra curricula club activities in which drama,
debating, music were included, Thig exfra-curricula status
of art activity is also seen in accounts of the celebration
of Indian festivals in the schoolg that were accompanied
by dramatic performances and exhibition of students vork,
Suggesting that in echools of thie period there were still
art programmes designed under the British system as an
extra curricula activity and others following the

vocational approach to education,

The next report that contains some important ideas



on art education is from the Committee appoinied under the
Depertment of Education, No. 6773 Resolutioan of 17th August
1946, Bombay which wag chaired by Mrs, Hansa Mehta, The

regolution reads ag follovws =

"The Goverament is anxious that Art-Hducstion

-in the province (Bombay)should fulfill
adequately the needs of.gpecialized education
in a1l branches of Art by teaching of the
subject in a special school of Art and also the
needs of aegthetics and cultural education in
primary and secondary schools."

-~

In the same report, Dr. A.Coomaraswamy highlighted
~ the importance of art education in Indian schools. He
pointed out that Fine Artg and Applied and Decorative arts
had never been divided, and that art in Indis vwag always
a "part of life®", (oomarasvamy then pointed out the main
obieétives of Aﬁt Education in schools in India.

1« To help the child apgreciate beauty, but

not to make them necessavrily into artisgts,

2. That artists should apply art to daily
necesgsities of 1life,

To pave the way for cultural prograess, DY, A.Coomaraswanmy,
also cuggested that there chould be a Départment of
Bducation and Axt, with an advisory Board %o see to itg
performance. He concluded with a remark that has been

"fundamentsl to his philosophic thinkiag,

"Art without Science is Poveriy,

Sclence without Art igs Barbarism®,

~



The syllabus recommended by this committee of 1946, was that
art education should be made compulsory for Primary and
Secondary Schoole and should be designed to achieve the

following objectives:

"o develop creative self expression in the child,

-

For the inner needs of the childs

To enlarge the powers of visualization and
imagination and to deepen emotions.

To train the eye aand hand,

To release creative impulses and suppressed
empbtiong and allow the “"Lifeg inner dynamisn
To Zrov, ~

To develop a full personality.

Art education in, school was %o form one phasse
of the movement towards educating the nation
to a deeper appreciation of Art which is an
egsential element in human civilization,®

-

TEACHERS OF ART

The Commitiee of 1946 algo made recommendations for Teacher
"Training courseg, The Art teascher, it was suggested, should
be an artist, craftsman and a student of child psychology.
The teachner should be a ﬁigh school pass with an 1,G.D,

degree or the J.d.School of Art degree,
SUMMARY
It appears that the period just before India atteined

independence is dominated by educationsal philosophies that

are deeply influenced by nationalistic sentiment., The status
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of art under the Gandhian model is an important one, because
art in school is seen as essential for the economic self
sufficiency of the country. In a world torn by & second
world war, art and cultural activities were celled upon to

reinstate some semblance of order and harmony.

Tn the Bombay University Repoxt of 1946, there are
aspects of western educational philosophy that have heen
incorporated. The numerous references to paychological
sdvantages of art activity rveflect the theories of Lowenfield
and others who stressed the need for art for the "ihner
development of the child"., Emotional growth, andﬁharmonious
living were the aims of ;rt education that grew alongside
the Gandhian model and symbolize the first phase of fthis
survey. Both the spproaches mentioned above, stress the
need to provide school students with an understanding of
Indian Culture, so that tlife and art' were no longer
seperated. In this periéd much of thé discussion on -
education wag related to ﬁéking it more relevant to Indian
needs, Discussion on art education vwere held to reingstate
a "senge of India®, by the reintegration of art and
education which vess characteristic of Indian and not bthe
British way of life and egpecially of their schooling

gystenm, *

1947=1950 ~ THE ERA OF INDSPENIENCE

e g

With the formation of an Independent and democratic

India the Constitution was drawn up, in which the



democratic secular rights of the Indian citizen were

spelt out, In conformity with democratic ideals, free and
compulsory education up to the age of 14 years vwas to be
provided, citizens of Indis vere algo given the‘freedom

of expregsion and the freedom to practice any religious
and cultural traditions to which they belonged. Education
wag a state subject though the Central Goverament
acknowledging the importance of this subject continued

to formulate policies and directives for the same,
Bducational Institutions were governed under missonary,

private or government organizations.

For this period, thers are two important documents
that indirectly relevant to school education; the first
is the Radhakrishnan Report of 1948, on University‘
education, and second, is the report on the conference
of Yeacher Training College in Iadia held in 1950, Both
thege reports provide some of the dominate ideas and
policies for higher education which in turn have effected

the school programmes in the country,

Dr. Radhakrishnan chaired the meetiag on University
education ia India and made the comment that

"sducation is for the development of the

-person and the need for culture is that

it holds the society together, and gives
the individual balance and perspectivet,

~



The Chairman, also drew atiention to the “unIndian®
character of the present educational system and decried any
system that produces,

#A geientist without consciousness and
~techniciang without tasgter,

-~

The need to develop and strengthen a nevw natvional
identity with the wake of Independence is a sentiment
mentioned also by Maulan Abul Azzad the Minister of
Education, at a conference on Art in Calcuftta, (1949).

At thie conference Azzad spoke of the necessity-ef eﬁriching
Indian cul ture snd decried the fact that art had no plece
in education. (From previous reports it appears that wvhat
he may have meant was thet art had no prominent place in
education). He continued to say that,
"no education vwag complete without the
~development and refinement of emotions
which can be done best through
provisions of facilitieg for training

oneg sensibilities by prectice of one
0f the fine arts".

~

He also pointed out that there was a "progressive

-deterioration in public taste and sesthetic standards".

-

The role of education, as mentioned by both
Dr. Radhakrishnan snd Azzad above, wag toﬁimpart to the
student population of India & sense of culitural unity
‘and sensgibilities that would withstand the impact of

industriglization and moderaization,



MUSEUMS_AND ACADEMIES

It was also in this period that the Government of
India established the National Mugeum in New Delhi in
1949. "The museum housed gsome of the important art
objects from sll perts of the country for public viewiag".
It was only later that a special programme in the form
of guided tours through the galléries of the museum and
a travelling museum equipped with reproductions and plaster
casts of art objects of National importance were ingtalled
to be taken to schools and such institutions, so as %o

spread an awareqaess of India's vagt cultural heritage,

In the year 1950, the three National Academies of
Art were egtablished, The primery function of these
academies of Dance, Drama and Mueic, Literature aad Fine
Arts, wag to encnurage the study and resesrch and V
documentation of these various art forms., These academies
were algo meant 1o co-ordinate the activities of regional
or State acedemies. Publications of journals and
monographes and organizing of programmes and eXhibiticns
were part of their activity to circulate snd educste the

public on information on these fields of art,

The establishment of these ingtitutions suggest
the Government's decision %o provide the country with
supplimentary means of cultural education, beyound

the school and uaiversity. The function of the Academies

°



T .
was not only educational butqpreserve and provide
1o
enoouragementqthe arts as the traditionsl forms of
patronage were breaking down and being replaced by the

government,

Directly relevant to tThe school art education
programme was the form of education given %o school
teachers., A report of the firgt Teachers Training Colleges
in India vas chaired by Smt, Hansa Mehta the Vice-
Chancelloy of M.S.University, Baroda in 1950. At this
" time there were 62 Teacher Training Colleges unevenly
distributed around the country. The president of
the coaference spoke of Teachers as the “Cultural Armg"

o) -~
whoge duty it was to 1ift art from the low pedestal of
an extre-curricula gubject in the school programme, Under
item No.15 of this report the recommendation was made:

To make Regearch and Training in Basic
Education a one year courge in the
training of teachers. It was proposed
that in this course teachersg viould learn
one main craft and two subsidary crafts
{e.g. spinning or kitchen gardening etc,)
for 24 hours per day along with commuai ty
work,

Hoviever obgervations on this programme suggest
that teacherg resisted this scheme as it was not part of
the general pattern of education, Shri J,P.Naik commentis

at this conference, that craft trainiag for teachers had

proved too expensive a proposition,

A brief outline of the forms of art education
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in various Teacher Training Colleges are given below to

throvw some light on the status of art education in these
colleges and the type of programmes that teachers would

take to the schools. Based on this report, it appears

that only 8 of the 62 colleges provides art/craft training
facilities to teachers, This number increased to 24 colleges

in 1967 that offered facilities for Training Art Teachers,

1t appearg that none of the B,Ed. degree courses
of colleges in Andhra, Patna, Baroda, Karnataka, Poona,
Delhi or Bombay offered any art teaching in their selection

of specizl methods of Teaching.

Lucknow L.T.Degree course offered no art but

suggested thats

"women candidateg who desgire an endorgement

-

on their diploma of s gqualification to teach

ginging may appear for an oral eXam.,."

-~

Calcutta Univergity under the 'Methods of Teaching!

subject 1list Ar%, crafts and music, but no other details

are given.

The Davigd Hare Training College, Calcutts -

offered a training course in craft work from 1947 on a
compulgory basis.

Cgmania Univergity - Faculty of Education imparted

in their B.EBd, itraining c¢ourse in "Educational Handwork

end Drawing" vwhich included Blackboard illustrations ete,

-~



Nagpur University Training College was the only

one of itg kind that mentioned organizing art and drama

.elubs for its tescher tralnees,

The conditions in relation to 8rt education for
teachers appears to have been better in colleges under
Madrag University and the Trevancore Univergsity, and

have been gpelt out in greater detail,

Madrag Univergity - offered teacher traineesg an

optional subject of art/eraft and music, In %he course
practical training was imparted on preparation of Vigual
Aids and Basic craft and art/crafts. Under Topic No. 5:
Aspects of Curriculum : Teachers were informed of methods
for integrating the curriculum turough a central crafi,
through projecs methods, and the place of physical
activity like handivwork in the gsystem of educaﬁion. Under
the topic neading: Methods of Teaching, an option of

art and craft was included, The gyllabus for these

subjects covered areas such asg

1) Place of Art in Education
2) Art aad social needs.
3) Skills and appreciatica,

4) Production as a meang of cultivating
' discrimination and training appreciation,
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5) On cultivating an artistic envirommsat,

Pravancore University ; also gave details of their

educstion programme in which it wes mentioned that the
subject "Methods of Tesching” consisted of work in wood,
paper, cérd, clay, bead and @ire, end draving and degigning
along with mechanicsal drawing, The theory papser on craft

covered the Iolloving arsass

1) Place of craft in Education,

25 Relationghip betvween Arts and crafits.

Bj Cultural view of crafis.

4) Craft in the pregent life of the community,
5) Organization and techniques of how craft can

help other subject teaching, lelisure time
activities and vocational agpects ete,

The gyllebus for Art: covered the following practical areas:

Drawing and Painting in perspective,

-y

Drawing ia correlation %o other school gubjects,

1)

Copying from post cards, charts and illustrations.,

o

Free hand dravwing.

L2 ]

Shading.

ce

The theoritical aspects of the optional syllabus for Art

included the following topicss

Nature of Art
Problem of Beauty
Paychology of Art
Uses of Art

Indian, Chinese, Wegtern, modsrn ideas of Art.
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History of Art: in India, China and Japan,
Essentials of Music,
Orieatal Drama,

- (Qlessical Western Architecture, 3culpture end
Painting.

SUMMARY

In thig period between 1947-1350 it eppears that
though the government wag providing.facilities for cultural
education outside the systems of education, the school
programme in art aad teaéher training colleges had very
few facilities for art education, With the exception of
the Travancore Univergity no other college provided for
an understanding of the cultural history of India which
in turn must have effected the art programme of schools of
that period, TFurthermore the status of art aﬁd crefis
training in colleges was that of an optional subject
offered by only a few oolleges; which suggests that most
schools utilized the service of untraiﬁed teachers of art
or craftsmen and artists or did without an art programme,
Strangely enough, the craft programmes offered are Indian
in orientation, but the items mentioned under the Art
syllabugs deal with perspective draving and painting that
have no place in the traditional forms of the plasgtic arts
pf this country. Hovwever, western influenceg on art sad
education %k had already made their impact and the

regultant divigion of the arts, is evidence of the sane,



The essense of the educational philosophy of this
period is characteristically one thet aims at creating
a national identity, and cultural awsreness amongst the
citizens, so that they may understand what it means to be
an Indian and take pride in Indian culture and her unique

aesthetic sensgibility.

1922=23

The main source of information.on Government “
educational policies during this period are derived from
the 1952-53% Report of the Secondary Bducation Commission
chaired by Dr. A.Lakshmanarswvami Mudaliar the Vice-
Chancellor éf Madras University. This report not only
gives an idea of the problems facing education and the
statue of art in echoole, buft makes recommendations that
effect the pattern of education for mesny years to follow,
The Commission was organized to review the effects of
economic and socigl problems such as poverty, (
industrialization and wemployment on educational efforts,
It wasg believed that the ideals of democracy were not
being achieved in Indis mainly, because of the functional
approach to education, which was "too bookisgh®" and
"isolated from life", It was noted that education should
%rain,the "whole pe;sonality" and that the present
practices in schoolg had "left out whole srsas of the
pupils personality, emotit;n,al life, their social impulses,

their constructive taleats, their artistic tastes..."

-
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rigid uniform structure, bookish learning and the exam
orientation of schooling it vwas decided to give a place of
honour to subjects like art, craft music and dance and the
development of hobbies that would cater to the "“non-
cognitive" aspects of the child's personality. It was
suggestedﬂthat the place of honéur due to art and crafis
would come by name thege activities "co-curricula" gubjects
instead of "extra-curricula®", The térm co-curricala is

&n American«term which &eno%e§ subjects.in the curriculum
subjects, but must be provided a place in the activities
of the school. It was hoped that through the co-curricula
subjects students would emerge with “inner resources of
interest which could be cultivated aad pursued as pleasaat
and useful activitieg", It was stressed that through a
sufficient emphasis oﬁ cultural pursuits one of aims of
Secondary education would be achieved, i.e. "the need %o
reorient the educational system in such a wa§ that it

would stinmulate 2 cultural renaissance®,

-

Therefore, the 1952-53 Commission Report recommended
that co-curricula activities should be made compulsory

up to middle school and optional in High School,

The suggested curriculum for middle school was:

1. Languages
2, Social Sciences

3. General Science



4, Mathematics
5. Art and Music
6. Craft

7. Physicel Education,

The curriculum recommended for High Schools was divided

into 4 categories:

A i. Mother Tongue D, Three subjects from

iiﬁ Other languagesu 01’18 Df the .fOllO\‘lin
< groups: ‘

B i. Social 3tudies
ii, General science znd

i. Humanities
ii. Science

methematics,
. iii.Commerce
C. One craft from the ligt: . .
iv, Agricul ture
spinning angd veaving .
D g and < v¥ Fine Arts:
wood work '

vi." Home Scisnce,
metal work
#Subijects under Fine

rdeni

gazdening : Arts.
talloring X History of Art
typography Dravwing and Design
gewing and intig
embroidery Fainting
nodelling. Modelling

B} Dance

Music.

The aime of Secondary Education were also to develop

the "democratic citizenship spirit" in the students, which

vag defined as followss

a) Independence of thought,
b) Secularism and tolerance,



¢) Capacity to discern dogma and propogands
and being exploited by powerful mass media,

d) Openeszs of mind to weigh tradition with
. nevw ideas,
e¢) Cleasrneass of gpeech and writing,

On the gquegtion of Patriotism, it was maintained that the

o]

eggential gqualitieg were "a sgincere eppreciation of

social and cultural schievements of one's country....."

~ ~

There sgppears in this Commission report & general
degire to improve education and to inculcate an appreciation
of Indian Art anad Culture, However, art is consideied,
in this report to be a "non-cognitive subject thel can
cultivate good habites, ;nd leisure ac%ivities. To
withstand the groving unregt and unemployment problems
that stem from urbanization and industrialization, ars
and craft in the school curriculum is called upon %o be
instrumental in creating students with personalities that

are "constructive" end Y“productive®,

-~ -~ ~ -~
However, there appears fto be some confusion between

stated ideas end the recommendations made in this report

for Secondary education, Firgtly, tﬁe history of art is

only taught at the high school level as an optional subject,

Such a position puts notiong of secularism and telerance

that can be developed through an undergtanding of different
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cultures in this country, into the background., Secondly,

it is very importent to note that, though art is attributed
many virtues such as.deveioping the “entire personalitym

and "stimulsting & cultural renaissaace", thig discipliae

ig given & co-curricula status and considered a "none
cognitive® activity of human beings. This notioﬁ that

art is anaactivity relatéd solely to the sensges and
emotionsl aspects of human beings, ie one that is both
foreign to Indisn philosophy and its artistic traditions.
The division between the work of the intellect and work of
the "hands" runs in accordance with the division of labour
that was brought about with the process of industrialization,
in which the divigion of the entire personality was given
legitimacy and status in varying degrees, This concept

of art versus science or'cognitive activitieg is a
significant philosophic posgition reflecting economic changes
of the period which vwere ftranslated into educational

programmes and in other institutions within ihe society,

fon

192
in this year, there was organized a Seminar on

'Art Education® by the Lalit Kala Academy, Delhi (1956).
At this eemxnax those ianteresied in Art were present and
presented their viewg on art education in schools, teachexr
training colleges and profeésional art schools., The vievg
presented at this seminar are not nécessarily indicative
of the gﬁnerai ethos of the period, nor of governmental

policieg, hut reflect the ideas of & few interested fteachers
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and in@ividuals who concerned themgelveg with the meaning

and importance of art in education,

The general comments made on the purpose of Art

in Bducation at this Seminar were;

The present approach to Art Education had so far not been
properly conceived. Art had been treated more ag a skill
or craft rather than an education, The educative value

of art was conceived of as aiding the development of an
integrated personality adjusted to oneself and in relation
to the environment. It was suggested that art ghould find
a plece in the curriculum to make & contribution to the
intellectual, emotional, physical and spiritual development
of man so that "he grows to be a good individual and a

good citizenst,

§ -

The specific recommendation wereg

1) Teaching of art and crafts should belcompulsory in
the early stages of education, up to the age of about
13 years, in order to give the child a more complete
education., In later years, art was to be aﬁ optional
subject oriented toward higher education or vocations.
(This recommendation persgisbts in educational programmesg
upto the present date),

2) The distinction between Art and Craft was to be

A bridged asg crafs waé "bagically &s much a creative

activity as the rhythmic expressions in the sritg,

-
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3) Meritorious students were to be given opportunities

to work as apprenticies in mugeums ox with articts,

4) Art schools vwere to improve the standard of art
teachers, refregher courses should also be provided

t0 those in-gervice,

Various specialists in the field of Art and Education
read out their papers on differeat subjects of particular
important to this study are two papers on "Art in the
Bducation of the Adolescent", Shri Sudhir Khastgir sad
Shri §.X.Mukherjee in whiohﬂsome pertinenthobservations
on art education in schools was made., Khastgir, comments
that it was "no longer a question of the value of art

for adolesceﬁts but of the teaching methods" to be ugsed
for the same, For Adolescents "need strongﬁsympathetic
hearts to encourage them", He ;aid that in his own public
school teaching career, aespite lack of time and

regources, he encouraged students %o make nature studies

and "copy great worke of art from Ajanta® etc,

Shri Mukherjee slso saw the importance of improving
the aesthetic sensibilities of the young adolescent and
suggested taking them to museums and exhibitions and teyrs
to Ajanta, Madurasl ete, in order to increage their
exposure of obhjects of sesthetic standard. "For ihe
child could hardly obtain a love for arg wheamsurrounded
by cheap prints and calendars",

-~
/

Other articles, such a&s the one by Bishau Da& and
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R.M.Raval entitled 'Purpoge of Art Education® drew
attention to the faét that "the services thag art could
render are némerous, for itﬁmakes work eagier, increases
productivit§, so art should not be comparimentalized
and unrelated to the life of the school®, Art should
no longer be congidered a hobby because‘it is considered
"impractical® or "complex" or "bohemian and eccentric®
5ut as a cen%ral %heme of“the ;hole of education, A
Some of the practices that were critized in this
seminar ware; "impogition of adult stsndards on studentg
art work" "G09§ing of teachertg diagrams...". Teacherts

-

~ Il
training slsc seemed to have much to be desired.

Another obssivation was made on ingpection of
Art programmes in the gchool, It wasg obgerved that
Bombay made prbovisions for an art inspector but denied
him powers to augment or cut gschool grants, and the
result vas that the suggestions of such inspectors vent
unheeded, thug, inhibiting the continuoue appraisal
of art sducation and teachergs methods of impsrting
kxwhx knowledge. In the other stetes, ingpectors of
Bducation ingpscted the art programmeg also, yet becauge
art wag "not given a proper place - even Iagpectors

treated it as & subject of subordinate importaancew,

It wags suggested that Teachers ghould be given

training in psychology edagogy and how to %each art
& P8y 8Y¥s P g0&¥ ’
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history of art, prianciples of art spprecisation, crafts
and art practicals., It was observed that the condition
of art teschers in “"regpect to proper eqguipment, sslaries

-
and status were not only unsatisfactory but pitiable®,

The memberg at this Seminar made . - recommeadetions
for the school art programme in which the syllabus for
age group 13 to 16 years wass
Drawing {object, life drawing etc.,)
Imaginative compogition (in any medium)

Illustration (black/white or coloured).
or

o]
fte v

N il el
L Sl A

Design (black/white, water colours, iempers sfic..)

iv) Simple outdoor sketching in any medium,
v) Simple clsy modelling and casting in plaster
- of paris,
vi) Theoriticsl instruction should include:

a) Lives of great painters and sculptors
of the world,

b) Elementary study of Indian Art and
Architecture,

CONCLUSION :

The report of 1956 represents the opinions of a
individuals interegted in the field of art, through their
obgervatione and recommendations it appears that the
statug of art, art teachers wag very pitisble. It was the
conditions in the country i.,e. social uarest and falling
standarde of discrimination and acgthetic seneibilities

that had given rise for the aneed for such & review, 1%

=

ag suggested thait improvements should be initiated from

the

1~

choo

in

level, which was the main emphasis of that

*

Seminar in 1956,

~



It ig observed that 'Art' for schools 2s recommended
by this committee referred to only the plastic arts, the
division between ithe performing arts is e%lll prevalent in
educational wEk writings today,

1957
g
There wasg & national seminar on the "Role of Arts
-~
and Crafts in Bducation and community Development® held
-~
in Madras (1957). The recommendations made at this seminar
can be divided under 2 headings.
1) Purpose of Art and Craft for School and
- Community Life,

2) Methods of developing sesthetic taste in
the community,

Under the first heading various commentg vwere m&de to the
effect that traditional art and craftekhould form an
essential part of education in the curriculum of schools
and colleges, For the public, there sghould be art aad
craft activity ~entres for relaxation and to inculcate an
understanding of the Indisn heritage. To dsvelop such
interests i% was suggested thet there ghould be numerous
art and craft exhibitions, research ghould be carried out
for the preservgtion of old designs and for the gtudy of
nev needs and useg of craft ftechniques, Exhibitions on
the "Idesl Home" for different soclo-economic groués
was gelieved to\be the way to help make homes "egsentially
o

Indian in simogphere and in all detaile®,

-~



It appears that this seminar vwas organized %o
meet the needs of semi-urban and urban dwellers, where the
destruction of art activities in daily life activities
had already taken place. For in Rural India, as it still
is today, there is 1ittle place for exhibitions on
"Tdeal homes" as people live by their means and art is an
integral part of their daily life, whether it is meking
rangoli designs in front of the house or psinting on the
walls as is done in Bihar or Maharashtra etc. What ig
observed through this report is the falling standards of
individuél tagte and community sensibilities in semi-

urban and urban areas,

It must also be mentioned that this decade of the
50! also saw the opening of the National Gallery of Modern
Art in 1954. It was slso at this time thet the Goverament
of India took the initiative and began & scheme in 1953
for the distribution of 100 scholarships (at fs. 250 per
'month)/ggose interested in obtaining highér education
facilities in fine and performing arts. Both these
projects express the patronzge given by the government
in encouraging contemporary artistic expression alongside

those government institutions that helped to pregerve and

study traditional forms of art, throughout the country,

SUMMARY ON .THE BDECADE OF THE 50's

The firet ten to thirteen years aifter the atiainment
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of Independence are of exireme historical importance for

any country. In relation to education, it appears that
national bodies and governmeant institutions acknowledged
the importence of education for & democratic country.

In doing so, the aim of education wags defined in these
early years as being one in which citizens of the country
could acquire knowledge useful for @ country that was

in the process of modernization and industrialization.
Education, vag also cglled upon to provide & new impetus
for the development of a new cultural identity for a
country that had recently gained independence from foreign
domination. Time and zxin again, in the reports on
Bducation in this period, mention is made of this nesed
for a cultural identity to meet the demands of a young

nation,

On the practical level, the British school system
of formal education with its disciplines and examination
structure vwas acceptved in all these conferences ag the
ingtrument that was to aid economic and social development,
A few of the spokesmen at these seminars during this ‘
decade foresaw the dangers of ¥ swift modernization and
called upon art education (in i¥%s numerous forms) %o
assist in solving some of the inherent problems.ﬁ
Preservation of tradition, the need for harmonious living,
the "geientist with tagte" are all the catch phrases of

~ -

this period that characterize the changes that vere
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occuring in the economic sphere. On one level, sanction

vas being given to the processes of modernizing this

country, and on another for the development of a new cultural
identity. However, the bridge betvween thege two levelg

wags a matter of some confusion, In historical terms

the country vaes 2t a turning point, and questions arose

as to how to look at the past and on how to consider the

future in the context of the past,

For the preservation of art and culture geperate
government institutions were set up, The schools were
not directly givea the objective of contributing o the
preservation of culture by the education of the young.
Art in education wes geen &g providing some activiiies
that may help in solving some of the problems brought up
in the process of modernatization, such as social unrest, -
unemployment and for entertainment in leisure hours., Art
education wag awsrded the posgition of a "co-curricula
activity", though its importance in the ;ntire development
of the personality of the child was acknovledge throughout

this period.

The gap betvween the ideas on modernization and
cultural development wag further widened, &s nons of
these seminars or government policies on education gpelt
out in any detail how the schools were %o achieve these

ideals, Though the idess in the commission reports 1949,



wii0ls=

1952=-53 are clearly spelt out no whers wag there an
devailed approach provided for translating the ideals of

democracy into classroom teaching practices.

Art in education in this period was terned & co-
curricula subject in which hardly eny traianing in
traditional artes were to be given. The rationale for
art in education wag to provide activities that were to
supplement the burden of academic work of the resgt of the
curriculum, by being relaxing and afférding students with

interests outside the important discipliine subjects,

The economic or vocationsl or cognitive importance
of art are cléarly uaimportant in the scheme of education
pf thisg period. Art, was seen as important for emotional
development as sepsrate from cognitive development, and
necessarily for the relesse of_“unconscisus desiregh of
every child., This instrumentsl viewpoint of the uge of
art for personality development, end as therapy vas
purely on the level of social == p%Fhology and not on

the economic or on the cognitive level,

From the discipline centred approach to education
stemmed the ceparatist notion of the process of learning,
where it vas believed that no diescipline ailded the
acquigition of gkills in other subjects except language

study, There ig no mention of the importance of learning
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science for the understanding geography or for that matterx

learning art to comprehend sclence,

1964-68

The hopeful period of the 50'g with its optimiam
for the future vwas replaced by reports of the 6Q's that
ring a note of degpair and disillusionment, at the failure

of education to meet the modern demznds of the nation,

During this period an important commission was set
up to léok into the policies of education, the meeting
wag chaired by 8hri D,S,Kotari. The report from this
Commigsion of 1964-06 sténds as a turning'poinv in the
higtory of education'in this country egpecially with
relation to art education., It must be noted that such

high level meetings were held because

a) education vwags understood %o be a
- vitally important subject concerning
the entire nation and its future,
even though it wag a Stafe gubject.

b) yet none of these Commissiong vere
a resulv of extengive research in
the practical field of education,
The problems ldentified in education,
the system and teaching practices
were from the pergonnel and felt
needs of the experts of the Commission,

c) no systematic empirical study of
- schools vwere undertaken to arrive

at national recommendation or
solutions, that are described in

any of the reporis.

such a proceedure then, ig¢ greatly influenced by the
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opinions of the dominant members of the meeting, and
can be said to be governed by the ethos end politioal'
philosophy of that period and of personalities,

-

The Kotari Commission report, as it is called,

.r/

outlines in great detail the problems of the country
during the 60's. Reference is made oftea to the problems
of illiteracy‘and unemployment, end the lack of economic
‘self-sufficiency. 1t was suggested that the educational
system had fallen short of itg @ims to universalisze
education even 20 years after Independence and the
constitutional provision for compulsory education had not

been met over thig period of transition,

The Commission Report clearly states that educat ion
cshould be geared to vocationalization, science zand
technology to meet the pregsing problemg of unemployment
and economic self sufficiency,

"Science, loosens the bonds of dogmatism
~and &cts as a powerful digpeller of
fear and superstition faztalism and

passive resgignation®,

With this new emphasis on the vocationalizatisn of
educetion the gtatus of art once again was revised. In

these years the rationale given for art in education were:

1) The vocational poteatialities of art,

2) The entertainment value of ert, its importaace
- for self exprezsion etc,
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The most imporvant aspect of thig Report is the
call to education to aid the country's unemployment
problems, by making education "need-ﬂased", in which
subjects were to be taught under the formal structure,
along with the introduction of work experience, A scheme

which hoped to provide opportunities for instruction in

produc tive mannal labour,

Both vork experience and ar® cow-curricula activities
were non-eXxamination gubjects vwhich uander the scheme of
education and pressure of the other core examination
subjects brought a difference in status between thege
two disciplineg in the school curriculum, Science, socisl
sciences, mathematics and languages formed the core
curriculum gubject areas, that occupied most of tﬁe school
schedule and hence were of greater status than the other
subjects such ag art,physical education and work experience.
The only area in which, art work was given importance
wag in its role to cultivate performatory skills of

vocational value,

Co-curriculgféctivities and hobbieg like debates,
drama etc., had "more of a quality of play, which would
give greater oppértanity for creative gelf eXpressiont,
How gelf expression wag %o be developed, wass not spel%

out, nor does this 1964 report provide any detail as o



why self expression wag important for cognltive and

emotional development,

1966

A Seminar on Art and Crafit in Teacher Educatlon was
held the éomments of the learned Art higtorians and
professional teachers and artistsexpressed the opinions
of these interested persons which vere very different to
the genersl policies on education taken by the Kotari
Commigsion. The difference in opinions and empﬁasis
can be sesen in the light of this fact that at this Seminar
there were those who involved in ari and in the Kotari
Commigsion only those in genersal education, Thekmain
emphagis of all paperg read at this geminar gtated the
need to revitalize an interest in handicrafts snd home
industries that were dying or facing extinction due to the
impact of indugtrializetion and modernization., The welcome
address of Dr, Salamatullsh of Jamia Millia Islamia, and
the inaugural address by Prof, M.Mubeh mention the slow
death of crafte and the ®industrialization of the soul?,
Thexre were four papers oé the relationsghip between Art;
and Crefts and Industry, and one of them was rsad by
Dr. Mulk Rsj Anand who decried the indiscriminste
expansion of industry and the destruction of crafi

industries, the high value given to 'mental!' activities

gs compared to the low eiatus of msnual and hand viork,
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that on the one haand government policies

vwere eacoursging the process of ilndustrislizsiion and were

reforming the educational system to meet the new needs of

gcience and

involved in

technology, and on the other hand thoge

the field of art were protesting against the

onslaught of indusiry and its effect on the traditional

art formes of India, The geminsr initiated & poaeitive

attitude toward machine-made products. It was suggested

that

1)

efforts should be made to revive the
traditional crafts,

to find new creative gpheres where thig
important human endeavour would be
continued in the context of & modern
economy on the topic.

-S8imilar problems concerning Art Bducation as was

menitionsd in the 1956 Semingr are restated in thies

seminar reports

1)

2)
3)

5)
6)

The low gtatus of art ian schoole as an extra
X% curricula activity,

Poor gqualifications of the teacher,

Unsymgathe tic atiitude of the administrators
of school bodies.

Art programmes were understood ag being
devolid of any educational a@ssociations.

I11 peaid staff,

I11 equipped schools for a successful art
DY OZLANME ,
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7) Inadequate time allotment,

8) Literature on art in and from India were
excep tional poor, if not lacking.

9) Evaluation me thods of art activities were
insuificient.

10) Students in general were given a poor
under standing of Art.

The importance of art was acknowledged but the
neglect of the art curriculum in schools was congldered
to be the factor that effected the whole educational
system, 3hri A.Kalam, Head of the Depariment of Art and
Craft Rducation in Jemia Millia Islemia Gollege said,
"No wonder. the gtudents lack confidence, self relience
énd self motivation ox sponténeoﬁs creativity" when
the schools have gziven so little emphasis on art activities.
It is interesting to note that the associatvion of the
poverty or low standard of education in general wag
attributed to the neglect of art education in schools,
This opinion and explaination ig not suggested in the

genersl BEducational Commission to date,

The recommendations made toward improving Teacher
Bducation re-emphasised the.need %o educate teschers in
the importance of art for communication, for better
observation and perception. I% was believed that Art

could deepen appreciation and develop good taste, in
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daily 1ife., Art could also be used for the teaching of
other curricuvlum subjects, and was important for the

education of human gensibilities.

Theece recommendations acknovledge and register a
set of expla.nations for art in education, that include
the importance of practical work for cognitive and
emotional development, However, it appears that forceful
justifications and recommendations for srt were made at
a time when art in education wasg in a very threatened
position., Yet, degpite the low gtatus of art and its
precarioug position in the school system, it is difficult
to detect any consistant philosophy for the value of art

in the context of education.

1967

In this year a report was published on the
proceedings of the commitiee meeting on the "Improvement
of Art Education in Our Schools"., The meeti&g wag
chaired by Shri X,G.Saiyidian, QMOSt of the problems
facing education and art in schools were identified as

were similar to those mentioned in the 1966 repori, above.

The major contfribution of this seminar was the
list of objectives of Art Educatioa that were gpelt out,
giving some idea of the aims and retionale for the

inclueion of art activities in the school,
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QBJICTIVES TOR ART BDUGATION FOR MIIDLE MVD JUNICR

HIGH SCHOCL (age 12-18 years)

1) To develop "“design consciousness® in

children which will enable them %o
improve their perscnnal appearance,
surrouandings, homes and school and
community,

N

2)To help them in their al¥pound individual

3)

4)

5

)

-and social growth, enlarging their
educational horizong and enriching their
lives.

To discover and nurture in them art abllities
which are of value to them in any creative
work they undertake,

Io contribute generously to their intellectual,
spiritual and aesthetic growth, i.e.

fostering growth and development of

creative, gpiritual appreciative and aesgthetic
gualities and abilities and poteatialities.

To give children a deep and lasting eanjoyment
of art that will persist in their adult
lives.

OBJECTIVES FOR ART IW THE HIGH SCHOOL STAGE

(age group 15-18 years in general and for an
elective subject).

1

)

2)
3)

(S

b

To provide opportunity for creative expression,
To devedop sensitivity to appreciate art,

To .develop the fundameatals and techniques
which will provide the meang for better

art eXpreggion,

To develop a satisfying vocational interest.

To seek out talented children and provide

conselling, where possible, in the choice
of a vocation,



6) To'provide a gradual transition from pre-
- adolescent art training fo art educatioca
suited to the needs and interests of the
adolescent,

7} To develop a genuine relationship between
contemporary art and daily living.

8) To help in the development of & well-integrated .
personality.

SUMMARY ON THE DECADE OF THE 60's

o

| The objectives cited above can be analysed in
order to highlight the rationale behind the approach %o
art education, Tor the first time, mention hag beea made
that the value of art education is not only(tovinculcate
a certain concept of beauty and enter tainment, though this
is generally what is meant by “appreciation and ,

sénsibilities" and such other terms.

-

Some mention is made of {the importance of art

I3

activitieg for an alrouhd developmeat of the persoanality
(objective No. 2,4 ig'middle school and No. 8 in the

high school gection, above), However, nowhere in this
report is i1t explained hovw and in what manner axt
activities be related to the cognitive, gpiritual and

emo tional development of the human being. No expla nation
is given on the manner in which art work can effect
thinking or feeling. As mentioned earlier, the philosophic

stand and logic argument of educationaligis of this period
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remaing unclear, gg no attempt is made to explain in vhat
manner srt effected the process of education, apart from
references to “enrichment of life" énd "providing &n
pppor tuaity for self expregsion® %or th; "development

of the pergonality®, None of tﬁese objec%ives are’
explained either ia cognitive or psycho-eimotional terms.
The inability, of those interested in the Ar% attending
these seminars, to exXplain the educational gignificance of
art activities in substantial educational and concrete
termg, lends a2 certain limpness %o their srguments and
recommendations. It is not clear whether for example
“ereative expresgsion® ig made avsilable only through art
éctivities and canno% be developed by learniag sciencs

or mathematics., Creativity seems often to be associated
only with artwork, though in daily life crsativity is

prevalent, in all spheres of living.

Nor ig it explained in sny of the reporis from
the 60's what special abilities the gstudent will acquire
througﬁ education in art., The curriculum structure in
these reporte though goverﬁed by high idealg, regort
to an spproach to ert that is based on technical
training in x&dmu various media., Yet how work in these

media aid or fosgter growth is again not mentioned.
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Details on Teacher Training, the breskdown of the
course to trsin art teachers is also given without making
any correlation betueen work in one medium and its
importance to child dsvelopment, An occasional reference
to the development of motor gkills at a younger.ége
level, is made in relation to the impovrtgnce of handwork

in primary schools.

It can be summarized that in the 60's the Art
experts in their capacity to direct the art programmes
in schools made by government bodles gave insgufficient
attention to explaining in p%Fho-cognitive terms the

importance of art in education.

In the governmentasl educational reports of thig
pericd there appears a strong move towards streamlining
education into the aczdemic and vocational subjecis to
deal with problems of unemployment and gelf sufficiency,
Education, in this period is seen as being ingtrumental
in making the students tfit' for adult life and different
vocationsg., 1In philosopﬁicai terms, it is unclear whetiher
educstion is seen as a product or 2 process. In policies
"and in objectives it appears that education is geared
toward producing a "good citizen" and in practice education
is degigned to equiﬁ students wi%h knowledge that vwould
be valuable for higher education or a vocation, Though

there is some inconsistancy on this account, it can be



obgerved that schools were to impart knowledge in
academic subject sad develop some physical skills that
were also séen as being necegsary such as physical
education, art and work experience, The school structure
vag organized on the divigion between manual and mental
vork vwhich in theoxry ié what they most wanted to destroy.
In the spcial and economic structure of the country

the rift between manual and mental division of laboux
had already taken roots, it was then difficult if not
impossible for the schools not to reflect the ethos of

the age,

1270

The reports from 1970 to 1979 form the last section
of the historical survey conducted in this regearch,
The effort will be to liak the governmental policiesg
relating to srt education to the references made about
art ag it is practiced in séhool. Furthermore, objecti;es
of art educatioa and educational philosophy will be
analysised in greater detail as these recent reports
are directly relevant to the next portion of this study

i.e. curriculum design and the development of a new

curriculum spproach for art education.

Specizl mention must be made of the scheme
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initiated by the Department of Culture in December, 1970.
The echeme ig called 'Propagstion of Qultuﬁe among
Schoolg and Colleges" and it wag attached to the Faculty
of Music & Fine Arts: Delhi University. The main-
purpose of this scheme was to conduct in-gervice teacher
training courses in the Appreciation of the Arts so that
teachers from all over the country could learn to
understand the tdiverse richnessg" of Indian Culture and
integrate the séme in the schoslﬁcurriculum. It>was
hoped that the gtudent population would benefit from this

programme by scquiring a knowledge of Indian Culture in

their school education.

It must be noted agsin, that throughout the period
1947~70 art in schools was uaderstood as practicel arg
clagses this wag the first time- thet the government had
introduced the idea of teaching about the history of

Indian art and crafts on a large scale basis.

In 1973 the Department of Culture made provisions
for the preparation of Audio-visual aids and guide bocks
for high school teacherg vwho attended the course organized
under the scheme, The Educational Kit was provided to
ingtitutions from which the teaohervwas given training
under this Scheme. The kit consisted of bookeg on ILadian
music, drama, dance, literature and the plastic artg.

A cassette tape recorder and tapes with recorded samples of



~-511

w

]

different classical aand folk music from different parts
of the country was also provided. A slide projector and
some 500 Slides on the various art forms of the

country was provided in each kit, The National Museum
(Wew Delhi) sided this scheme with the preparstion of e
faw ploster casts depicting Indian Sculpture through the
ages, that was given along with the kit for every school.
By 1977 over 1600 teacherg from schools, &ll over the
country had received trained and some 300 kits had been

distributed.

Ta May, 1978 the Scheme was'handed over to &n
aufgqpmous body named the 'Centre for Cultural Resouvces
and Training' at Deihi which continued organizing teacher
training progremmes, and workshops on traditional arts,
guch ag puppetry that could be used gs an educatlional tool
to teach gll the curriculum subjects, The State
Governments were given financial assistance %o contiaue
this work of 'Propsgation Indian Art and Cul ture among

Schools" within each State, by the Centre, W=

-~ . ) Cn

1975
In this year wag published the agpproach paper nemeds
The Curriculum for Ten-yssr School, A Framework by NCERT
which was the recommendations made by an expert group
constituted in 1973 and expanded in 1974~75, by the

Minigstry of Education and Social Welfare that wag to
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As wags the practice the approach paper clearly
states that formel echool system was to be maintained
as the most important insgtitution for imperting of
socially acceptable knowledge. Recommendations made in
this paper aimed at only reforming the school system Iz
s0 as to make the institution more "flexible znd related
to 1ife needs and aspirations of the people, Highest
priority in school education was to be givea to the
teaching of Sclence and mathematics "for productivity®

~

and "the development of a rational outlook", It vss

wag the only way to

"give our children modern knowledge,
~develop their curiogity and teach
them the scientific me thod of
inguiry and prepare them for
competent participation in a changing
society and culture®,

-~

Work experience was %o be the nevw component in school
education to increase the productive and vocational

skills of students in preparatioca for future careers,

tArtistig Experience and Expression!, in this
framevork to Education was that aspect that dealt
with "personal eXpression in aegthetic activiiy",

™ \ s
It wag suggested that art in schools should help



create an

tinterest in beauty and the ability
~to discern it end integratve it intvo
one'sg persoaality“...."Ample
opportunity must he pragvided to
gsach one to preserve and develop
hig origlaality and creatzve
talente and maﬁe use of his gifts,
aptltudes and personal forms of
expression",

~

Reference is also made to the need to inculcate a
spirit of Wational haXmony, and the development of

human values,

-

"Phe Artg snd other sesthetic. activity" mentioned

-

in thig secilion desls with the spproach to art education
that should be taken a&s & model for all school programmes.

Art education was seen as Yereative aesthetic activitiest

- -

limited to the cultivation of a sease of "beauty and
~

harmony®., It was suggested that

-

"4 methodical and enlightensad cultuxre
~0f the gsenses caa, little by little,
remove from the child whatever has
been vulger, commonplace and cruds
in him, for one vho has developed
a truely refined %taste, because of
thig very refinemeat, (the student)
will feel incapsble of acting in a-

crude, brutal or vulgar manner',

-

Mention is also made that art education is a
neglected area in the gchool curriculum, and had so fax
been limited to the lesrning of a few skills of the arts.

The approach to art education in the different school
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levelg were also spelt out. In Primary school, "the
teaching of art should not be fragmented into di%ferent
disciplines", *®“Thesubjects to be included are fine arts,
music, danc; ané drama", “The instruction should revolve

-~ ”
around the relationship of the child with his environment,

both within and withoutth,

-

The approach to be tasken for middle ané the secondary
stage, was %o be more vocational based with the
introduction of more media. "Direct instruction®, it
wag suggested "wag %o be avoiaéd". The adolesceat should
be induced to chuire them as fa; ag possible through

exploration®,

-

The time allotment given to education in the arts
in this approach paper, sum up the gtatus of art as

compared to other subject areasg.

Clesses VI - VIII  Ars ﬁ%? of the iotal time

Science % of the total time

Maths % of the total time

e S { 3 "":i—

Science %

Maths %

Towards the methodology of Education and the

teaching of subjects it was suggested that schools should

i
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consider "experience the key to learning" ag it utilizes
many aspeéts of the child's psychological life in
an integrated form and thererore had better chances of -~

producing effective learning.

Tn conclusion it is noted that educatlon, the process
of education received more psychological explanation
than ever before, However, this approach paper designed
by experts in the field of education was not based on
hation wide empirical research, though the recommendations
from NCERT were to be adopted by all State Boards of
Education., The approach to education continues to be
discipline centred which results in the kind of
rationalization given for each discipline, as described
above, In thig kind of approach, it is believed for
example that only the disciplines of science and mathematics
can ‘teach the scientific method of inquiry and develop

curiésity and a rational @ putlook!, So alsp it was

stated that art activities can best create an "interest
in beauty® and develop ‘originality'. This me%hodology
of ascribing certain instrumental vélues to disciplines
is the most prominent feature of tnis approach paper,

which is& turn structures the strict comparimentalization
of areas of knowledge. Surely concepts such as tbeauty!

and a 'sense of harmony' can be imEXm inculcated ia the

teaching of science and mathematics,which are disciplines that
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have ag their fuﬁdamental premise the law of balance

and harmony. It can be hypothegised also that the
"scientific epproach® is as applicable for the teaching of
éooial sclences, artaand work experience, though this
approach paper careful delignates each disciplinelwith

some values, and suggeet that no other discipline is

capeble of attaining the same,

1978

In this yeer, the report wag published of the
commitiee asppoinied by the Government of India chaired
by shri I,J,Patel.unkxX The objective being a reviewing
of "The curriculum for Ten-Year school" Framework fox
sch;ol education formulated by NCERT 18 1?75.
4s in all the documents mentioned earlier the general
objectives of sducation were ghated as broad national
aimg rather than specific educational objectiveg, for
example, 'naticnal infegration®, “to help giudents to
gresp the¢principles of democr;cy: secularigm and
socialism®, While it was suggested that schools should
be instruﬁental in achieving thege aims, it must be
noted that these cénnot be coafined to ‘schooling but to

gocial institutions on the whole,

Pre

Iin this review, the core curriculum subjects were

to be Science, Mathematics, Social Sciences and Language,



Cther subjects were Socially Ugeful Productive work,
Art and creative activities, Physical Education, Games
and health educatioca. The major change wag the
recommendation to replace work experience with & cubject
called Socislly Useful and Productive work which consisted
of six main themes - Health and hygiene, food, shelter,
clothing, Culture and recreation and social serviceg i.e.
community work, Thig subject was %o be compulsory in all

levels of schdoling and wag alloted equal time in the

school programme as other core gubjecis.

This new programme of SUPW (Socially Useful and
Productive Work) is important, especially for the survey
of the art educétion in the school curriculum. In this
report, one of the 6 items in 3UPW wag termed “Culturs
and Recreation", in which students were to lea;n "ugefuld
skills of 'decérating the classroom, home prepariag A
for national festivals® etc. For classes V/VIII some
aspecfs of Gandhiteg Ba;ic educéticn programme for the
incorporation of'%he c:afts in school wag also made.
Activities such asz toy msking, artifical flowvers,
pottery,book binding, printing, puppets etc., were
suggested as 'useful! creative activities for school
children., Such acti&ities of art work were consldered

useful ag they "reduced the bookisghness of formal

education® and vould make education more voc&tion oriented,”

- -

el

This report is important for it reemphasises the
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need to integrate discipline areas at least in the °
Primery level of School, under the hesdiag "Eavirogmental
qtudies®. This was the firet time (1975 NCERL) some
attemptﬂwas made to break the discipline a@proéch to
education, and the Review Commitiee senctioned this
recommendation,

The Art educstion programme in this 1977 report

wag to be governed by the following objectives: o

L PR

B
i Ao 1

Art education for the development of creativity ' .

5oy

and zesthetic sensibilities, observational skillg, -
awareness and imagination, self exXpression and apprecistion

of the Tundamentals of Arts.

For classes VI to VIII the objectives vere;

1) To help the child sharpen his perception and
observations of his physical and socisl eaviroament,

2) To help the gkk child use his own imegination and
develop his own concepis and expressions through
exploration and discoveries of hig visual gymbols
media and techniques,

3) To develop in the child a sense of organization and
- deglgn.

4} To help the child achieve an slround grovwth ag an
individual and as & social being in tune with our
culture, e

5) To give to the child deep and lssting enjoyment of
. Art that may persist in his adult life,

There appeers to be only a subtle shift in

emphasis in this report on the objectives of aré education,



Here, the aim of art education ig first zad foremost to
B2 enable studenis to observe the physical aad social
eavironment. In the details on the syllabus for art,
suggested topice for art work are mentioned, these

are alsp related to allowihg students b0 exXpress in
various medis the life and activitieg they see arouand
them, The second agpect in which this revievw ig
different from the previoug reports cited above, lis
that the srt media to be made gvallable in schoolgs are
far more extensive and incorporate numerous crafts of the
country such as bamboo work, coconubt and paper mache
work, the use of folklore etc, The indication being
that for the firgt time the recommendation wag being
made for the introduction of a componeat of traditional
Indien art forms and media in the formal school system
to replace the western concept of art education which

s not

in
e

consisted of mainly dravwing snd paintiaz. Thi

to

1)
¢o

uggest that Drawing and Painting wasz not to be
included, but it ig gignificant that some traditional
media were for the firet time incorporated in the scheme
of art education in schoois.

It vag algo stated with reference 4o art education

w

that it wsg %he most "neglected subject in our educational
programme®, It wag saggssted that the low gtastug of
art in sogools wag due to its limited "market value®,
"Arts should not be regarded as = *friage' of schooi

education but as an essentisl ingredient of itw,



Recomnendations were alego made for the introduction of Ard

thaka

g5 0 compulsory exXamination sgubject up to class VIIL,

"d

With regard to Teacher Education, 1Lt was suggested that

i

ne prepéring Primsry School

ot
o

e
[ogd

all Teacher Training institu

Teschers should have provigion for compulsory treining in

]

®ine Arts eo that the future generation of teachers for

orimary schocl are well equipped to hendle %his all lmportant

In conclugion, though, bthis report seems to have

introduced trsditional srv forms g& an innovation to school

1

r% education, the main explagnatvion for art in schools echo

[ty
e}

[G]

thoge meationed in previous reports, ¥or Ard is gtill
considered as a discipline regiricted fc inculcating & sense
of besuty and aesthetic gengibilitiesg., A contradiction
occurs similar to that ia the'reports of previous yearsg, in
that the importance of art for personality dsvelopment isg
firmly establiched but the recommendations for %ims -ellotment
and activities to be included are very limited ag comparéd
to the other core curriculum subjects, In thls report the
SUPW course, which was an innovation introducsd in most
government schoole after this report was published, accepis
art activities as one which can provide productive hobbies
for students. Thig attitude brings the vocational agpect

of art education of the 1960's to a new level, in which avt
is to be congidered as sociai ugeful and productive though
not neceggarily linked to vocations and the future career pf

the studsnt, Secondly, art becomes a ‘recreation' item in .

CN ( f";\

- -~ "\\ ;
the JUPVW courge; a means of entertaining others and of



SUMMARY

This chapier aimed at presenting & chronological

~r

Gocumentation of governmeatal ideag, policies and objectives
of Art education for school during the period 1947=1979.
Bach decade represented contained @ dominant emphasis

or philospphical stance %o art education for schools,

In the ]1950'c or the years that followed
Independence that ﬁas found %o be & great emphasis on
na tionzl identity. The reports of this period suggest
that the goveranment vas eager to cultivate a new
national identity that was supportive of the Indspendence
movement, From this impetus of independence two
parallel apéroaches to art educatioca were instituted
which have continued to be of primary importance in
the later policy decisions on art education., The first
approach belongs to the Gandhian model for education
which uses art or craft as an instrumental component of

t more vocation oriented, It wag

(&0

education to msks
believed that creftis or a vocation should be ihe centre
of education through which other disciplines could

ve taught. ‘

The other approach was to see art education only
as an extra-curricula activity or 'leisure-time activity

n which art played the same role as it had done in

o

the British system of education.



The decede of the 60's ssw an ilncreage in social
and economic problems such ag poverty, unemplo&ment and
unrest, ¥For this reason the goverament reports on
education publisghed during %his period .gtrove to
highlight the importance of science and mathematicg fox
a country that hsd started on the road to modernizatior
and industrielizstion. The importance of the science
and the three Re wasg registered in the school curriculum
so as to assiet students in joinlag this process of
development, Art educetion, during this period was
given a low statug, and it was only in its 'vocational!

sspect that it held a position ia the school programme

in the form of wvork-experience,

In the 70's art education viag once again given
importance only in this aspect of providing some
techuical or vocational training in the Work Hxperience

or the Socially Useful Productive work discipline.

OBSERVATICNS ON GOVENMENT PGLICIZS 1947-1979

From the inception of Indepeandence the approach to
Art education in schools followed two geparate paths;
1) the vocationsl training path of the Gandhian model
2) snd the extra-curricula approach of the British
school educatlion model., These two approaches to art

education have either ruan psrallel or battled with esch
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other for a prominent place in education. The

Gendhian model of ‘education through a craft' may be

seid to be moré tréditionally Indian, as it éttempted to.
integrate knowledge of other disciplines through the

study of a craft that would be of vocational significaace,
However, the years of industrializaiion led to both &
distruction of traditional vocations and crafis thus
leaving crafi-art education without a relevance in

the modern Indian context, Once the vocational asgpect

of art education was found to be minimal the entertainment
and zegthetic velue of art education were the only
reasons -on which art was included in the school syllabug
in the 70!'g,Craft educatiﬁn'persistéd for its vocation&l
importancés in branches of non-formal education,
Vocationalization of education ie still the call of the
day, however, the vocations are not in tﬁe form of an

art as the Gandhian model presgcribed but are chosen

to suit the modern needs., Industrialization in this
country has created numerous social sand economic problems,
vocational education mentioned in goveranment reporis
today have beea instituted to solve these problems.
However, this vocationsl training is far removed from
traditionel crafts or from an attempt to integrete

knowledge and education through an srt,
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Some Significant findings from the survey

1. The most important factor tnai effected school
educetion policies in India during the period 1947-1979
ig the unquestioned acceptance of the formal school
system with a discipline orientation as the accepied
educational pattern for thie country, The formal school
system with its fragmeated discipline structure by
definition gave art education a limited status. The
formel school system being a product of modern
industrializsiion necessarily lays emphasis on the
5 Rs zZrk at the expence of other forms of human v
expression, The discipline orientztion is also geared
to specialization in the modern context and negates
the value of art vhich offers a synthesis of all

.

- knovledge.

2. In the survey & gerious discrepency wag fouad in
the stated national goalg and %the policies for
school education in the arts, Degpite varnings and
recommendations through the years cultural history and
art history of India find no place in the. school
gyllsbus, Throughout the period undex survey mention
of the importance of cultural history Lla creating sz
epirit of nationsl integration and & true ssnge of
citizenghip, however no prominent place hag been glven

in this field of study in the school curriculum,
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It was also found in the reports that teacher
training courses in this country especially in the
early years of Independence had very little
opportunities open for art education study. This
regulted in teachers being unable to iniegrate sn
understanding of Indlan culture and art in the

teaching of other curriculum sgubjscts.

There wsg found o be & substantial difference in

approach on the part of educetionsliste who designed the

Commission Reports and those who attended seminarg
on art ecducation throughout the period understudy,
Thoge interested in the artg aad vwho sckaowledged

the role of the arts in education were unsble %o

[0

ffect in any substaniial maanner the governmental

"3

clicies for egucation,
The definition of art education in thigs entire period
was resiricted sand often meant "Irawing and Psinting

claggeg®, Few or no traditional arts were made =

compulsory part of ITadian school education, TFurthermore,

the importance of @egthetics and art-making for

the education of the gtudent wag poorly explained

in 81l the reports. The poverty of explaination aad
poor definition of the values of art by educationalists
and artists alike was yet another fact that led o

making the artes in education, ingignificant, The



value of art for education was no% understood in any
manner at the higheet levels or in the school room
by the teacher snd heace it is not suprising that
art gradually lost its importance as a fundamental

agpect of education.



