CHAPIER VII

THE TRYOUT OF THE RENEWED APPROACH
T0 ART EDUCATION.
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This chapter follows chapter VI which attempted

to descriﬁe the need for a renewed approach to

Art Education, The theoritical argument and

description of the renewed approach termed 'An

Integrated Problem Centred Approach te Ar+t éducation"
n

is used in this chapter for the develepment of ftwo

units for a tryout in a schoeol,

The purpoée and aim of this portion of

the research is fto

s describe the process of curriculum unis
construction using the renewed approach,

to tryout the units so that the
theoritical arguments of chapter VI
may be subgtantiated with examples,

to observe and describe the process
of implementation so that practical
suggestions for the further
improvement of the approach can be
undertaken,

”

It must ﬁe made quite clear, that the development
tryout of the unit design based on the reneved
approach have been undertaken only to substantiate
with examples the conceptual ideas contained within
the appreach, The proceedure used~f§r the try-out
wag net of an exPer%memtal nature and even less of

the clinical kind. Since this research is only a
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pathfinding one, the attempt has been to describe
the process of implementation as thoroughly as
possible so that subsequent experimental resgearch

can be undertaken in thig field.

PROCEEDURE FOR THE TRYOUT,
Stage I : Identifing the schoel and class.
In order to conduct the tryout one

school in New Delhi was choosen based on the

following criteria;

receptivety of staff to the try-out
and the approach,

the use of the Central Board syllabus
of 1977 (analysed in chapter V)
in the school,

1]

English should be the medium of
instruction in the school, so that
the observations could be reproduced
in this thegis without translation.

The name of the School ¢ Abner Memorial School
(Govt, Recognized)
26 Feroz shah Road,
New Delhi-110001.

Description: The school is situated in a large old
house with limited space for a playground etc,, as
it is on the main road of Feroz Shah, (Photograph 1)

~

in the centre of New Delhi‘city. The étudents ‘
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come mainly by bus from 0ld Delhi and New Delhi and
belong to ; middle class population of business
families and merchants. The medium of instruction

is Bnglish, though the mother tongue of students

is Hindi., The Principal was very receptive to the
idea of the try-out and the appreoach. The classrooms
(Photograpﬁ 2) were gmall and cramped with 50
students sitting often % abreast on small desks. The
wallg were méimly bare with a blackboard and a
cupboard in each room. A number of doors opened out
from the clasgsroom into the verandah of the second .
floor, Noise of classes around could easily be
heard as tﬁe building was not designed to house a
school, The school followed the 10+2 year

schooling system and is co-educational,

Arrangement of a class for the Tryoubs:-

The investigator wasg offered the social
studies class for either class VII or class VI for
the' tryout., One social studies period each day for

two sections of class VI were choosen for the fryout,

The time table drawn up was as followss

Daily from 2%.9.80 - { GClass VI B, 7.40 %o B.30 A.M,
. 3.10.80 Class VI A, B430 to 9.10 A.M.
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The tryout was conducted each day in the first and
second period respectively in class VI B and VI A
for approximately 50 students in each section, total

number of studenﬁs 100,

The social study class was choosen so that
the tvwo main aspects of the renewed approach would
be tried out, The First agpect being the role of
art as an aid to teéching integrated units of the

syllabus, and secondly the process of learning

through art about other subjects and the skills

related to art activities and cultural history,

‘Both the Principal and the Social Studies
Teacher for Class VI were hesgitant about giving
their approval for this tryout in Class VI, They
said "Class VI is very noisy, and undisciplined,
why dan't gou take class VIL", The Social studies
Peacher went as far as bto comment "Half your
class time will be spent in disciplining the students.

I suggest you to take clasgs VIL instead".

-

The decision to implement the tryout
in clags VI was finally taken when the Social Studies
syllabus for this class was revievwed, The

syllabus for Geography, History and Civics foxr that
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period was most suitable for the integrated approach.
The syllabus topics to be taught in this period

were:

Geography - Climate of Asia,
Vegetation and Resources,

History - Coming of the Aryans.
The later Vedic Period,
Gautama Buddha,
Civics - Local goveruing bodies
The village Panchayat,
The Text books used for class VI were NCERT
publications based en the Central Board Syllabus

for 10 year schoeling 1977.

The first problem encountered by the
invesgtigater was to find a means of integrating the
social gtudies and sciences in & situatioa where
integration of subjects had not existed before, The
investigator discussed in detail with the Science,
Social studies and Language and Art teachers of

class VI to be able to gather information about

the standard and subjects that were being taught to

this class.

General Comments about class VI.

Apart from the words of waraing about
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indiscipline, the class teachers for clags VI A

and B offered the information that class B was

‘much better in writing" "though a much noiser class",
‘éhe accumulative scoresﬂfSr sections A and B )
revealed that the average grade of section thended

to be higher than that of section A, but on the

whole the English and other subject teachers commented
on the poor verbal skills of class VI in general,
Stage II  Developing tvo units for an Integrated

Problem Centred Approach to Art Education
for class VI,

The first agpect of interest in develeping the

units for class VI is that in the Piagetian model
this age group years ten and eleven represent the
transitory period from the concrete to formal
operation stage, This stage then is identified as
being one in which the student is able to reason,

use deductive logic and form symbolic modes for
communication, Such a stage then becomes crucial for
the exemplification\of the renewed approach as

it is possible at this stage to use the problem

centred method in its complete form,

The general methodology of the integrated

problem centred approach can be summarized for
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as follows (the details of which are

gvailable in chapter VI,

The Integrated Problem Centred Approachs;

1)

2)

3)

4)

5)

\

is structured on self contained lessons
that form independent units that have a
flexible time budget to suit the needs

of the students.

the lessons are structured in a

o
problematic form to initiate and
provoke reasoning and the use of stored

knowledge for gaining new information,

the problems and activities based on
problems of each less&n are geguenced
to previde a step-bhy-~step educational
experience that have a rhythmic pattern

for xeinforcement and learning,

-

the problems in the approach are so
des;ghed so as to provide an integrated
experience with content drawn from

different subjects,

the activities designed for learning
are problematic in form using art

activities familiar to the student,
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6) art activities are used both ag an aid
' to learning and for an understanding
of cultural history and the properties

of each medium,

Figure 1 is a flovw chart that represents the 2 units
designed for the tryout based on the syllabus for |
Clags VI, The flow chart contains the problem(s)
on which each lesson is centred, and the activities
for the lesson and reveal the sequensting rhythm

between each lesson and the units,

Basged on the flow chart, below each day‘'s
lesson as they were implemented in section A and B
of class VI will be described to exemplify how the

approach was realized in the try-out,

The format for describing the tryout will

be as follows:

DAILY OBSERVATION OF IHE IRYOUT

1. Flow chart of the day!'s preblem, lesson,
activities and materials required.

2. Descriptive observation of the class
held on that day in both the sections
VLI A & VI B.

2, Observations of the Teaeher.'



4, Cumulative Evaluation of studentss

Photographs and some examples of the
work done by the students,

5. Analysis and comments for the day,

Observation Proceedure for the implementation of fhe

Units of the Approach,

The investigator designed a simple
guestionnaire for the teacher observer and for each
student., The students questionnaire wag attached
to papers on which written and other clagswork was
done, The papers vwere distributed at the beginning
of the class and the last 10 minutes of each class
wasg given to fill up the evaluation questionnaire

by each student in both sections.

The use of photographs and student
evaluations are given great significance as it

provides information about the process of problem

solving that was stimulated by the lesson., Comments
of Teacher observers are uged in a limited capacity
along with the students and investigator's so that

a 3 gided vievw of the process could be achieved.

No pre-post test proceedure was found to

be necegsary as this tryout was aimed at observing
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the process rather than outcomes of the unit

implementation,

The investigator conducted all the class so
as to be able to obgerve the whole process of the
implementation in detail and to analyse the

limitations of the lesson planning,

DAILY OBSERVATION OF THE TRYOUT

Lesgson 1 - Introductery class,

Problem 1 ‘- What would life be 1like in 2980 A.D.

S—

Introduction 3 Problem 1 Verbal |

why do we study Discussion  Evaluation.
the school What would life :
subjects ? be like in 2980 A.D,

Objectives: To find out the angwering patiterns of
students in each section,

To study the regponses of students in
an imaginative gituation,

Activity: Verbal Discussion

Degeription of legson 1

Introduction: The investigator-teacher introduced
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the class with the aims of the tryout. The teacher
asked for the students co~operation and said that
for the next few days all the social studies
subjects vwould be taught together, The students
extended their welcome with gmiles and giggles
egpecially when they were asked to give permission
for the pho tographer (accompanying the investigator)

to take photographs of them vwhile they were at work:

Observationss The students had been warned
(threatened) by their class teacher to be on their

best behaviour for the visiting teacher, ¢ '7 "\
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The Investigator opened the les
#Why do we study social studies, science, maths,

éft gtc 2 1

This introductory question vas asked so as
to initiate student response so that the Investigator
could observe the patterns of ansgwering, to find

out who dominated the class by answering etc.

There was an uneasy sllence., The
Invegtigator posed the gquegtion again saying

tWhy do we learn Geography "?.

| /
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A few students raised their hands. Their
answers were "To learn about Asia', '"To knovw about

other countriesgt,

-

To the question 'Why do we study histery®
a few more gtudents respoﬁded with tTo learn about

ancient man®,

T: 'Why should we learn about ancient man 2"
élass A + B - No ansver, )
The investigator was obviously disturbed

by this silence, and the implication that student%

could not verbalize why they learn different subjects.

Ts tWhy do we study mathematics 9

gilence,

T; "Okay, then tell me what you learn in mathematics! -
Stu&ents T8 count and subtract'. ]
T: 'Why is this usefult' ?

silence, ’
Ts vAlright, why do we learn Art "

One Student: 'To help the country By making things",

Such an answer seemed to have been learnt from some
aduld comment and did not ensue freom the students
own observation. The teacher then set aside this

topic and moved on,



—3242% -

Problem 2,

"What weuld life be like in the yeaxr 2980 A.,D.n

Once again the students remained silent, but N
attentive, the investigator explained that 2980 A.D,
would be the time when the students of class Vits )
great great ,........ grand children would be living.
The explanations brought about numerous smiles and

glggles especially from the girls, Very slowly

and moving at a very slovw tempe the ansgwers 1o the

gquegtions began to flow,

tWe will be travelling in rockets",

1We will be living on the moent,

-~

The investigator tried to provoke their imagination

with quegtions such as;

tWhat ® would we wear ?" - No answer,
"What would we eat ?" - Ans: "The same Things" {

-

"Where would we go to school ;“ -
“Ang: "In laboratories". °

Similar reactions occured when this lesson was
presented to class VI A, At the end of the class
the teacher explained that students should give

angwers to all the questions agked in the evaluation

sheet,
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Observations of the Investigator:

—— —

4 Students were very polite and eager and
consp icuougly suprised by the questions put to them,
yet not unnerved, The Teacher-ebserver remarked
that students would take time to get used to the

class with a new teacher and the questioning method,

some of the students had developed the
habit of raising their hands vwhen a question was
asked to the class, but when asked to ansvwer wvere
unable to do se. The half raised hand to avoid
being asked to angwer was more prevalent in class

VI B.

Student''s Evaluation.

Class VI B No. in class - 30
1. Did you understand this lesson Yes/a little/lNo
25 11 0
2. What difficulties did you have in the class today®
15 students ansgwered this question saying they

had never thought of living on the moon.

Others said they did understand why they studied
school subjects,

(Exemple 1,2,3)
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3., If you learnt anything new or interesting in
the class, mention some examples,

The examples were mainly about living on
the moon, why they studied other subjects and the

new teacher,

Class VI A No. in clags -~ 42
1. Did you understand this lesson Yes/a little/No
. 23 19 0
2. What difficulties did you have in the class today?
16 had difficulties,
One student said she could not hear,

Teacher talks too fast,

3., If you learnt anything new or interesting in the
class, mention some examples,

The examples were mainly about living
on the moon, why they studied other subjects

and the new teacher,

(8ee example 4,5)

Analysis of Lesson 1

Observations of the observer and students
and the investigator clearly indicate the difficulty
that resulted with the answering of problems 1 and 2
2. Givin, that this was the firsgt class, students

generally do take time to settle down %o learn the
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norms of a new approach and the teacher., The most
suprising feature was the students inability to
answerVWhy they study science or the social studies;
is a direct reflection on the irrelevance of education
as it exists to day, in the minds of students. There
1s no attempy here %o generalize on this point,

but even a hundred students in any part of the world
not knowing why they come to school is a serious
problem, and should be congidered by teachers and

curriculum designers.

{

However, the investigator took the
observations made in this class to modify other
lessong, as it was clear that students had had
a limited experience in understanding the concept
of ttime' and re-creating the tlife at another
time! with their imagination. The ability to
undefstand the concept of time and changes in time
is a difficult one but very necessary for

understanding most subjects of: the curriculum,

The students inability or lack of fluency
in bridging time gaps with their imagination seemed
té beg the investigator to proceed with the reneved
approach as such imaginative and reasoning
abilities formed an essential for developing skills

for understanding histery especially. The use of
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imagination to bridge the gap between known and
unknown is crucial to education in general and

this approach to art education in particular,

Date: 24.9.80

Lesson: 2e

Problem: 3. What would the climate of Asia be like
in different parts given the physical
features and the position of Asia on

the globe ?

Introduction

Py &

K t
* Verbal  * "Problem 3 Problem 4 " Evaluation
Actions to A draving ef
a free hand
map to show
rainfall in

Shov movement
of heat column

vwinds ) Agia in
, summer and
rain .
e winter,

Objectives of lesson: To involve students in
understanding the colour
. gymbolism used in the physical

feature map.

To help students explain the

.t

movement of hot air, winds
from the sea over Asia in

winter and summer.
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Activities

i. Verbal Discussion
ii, Gegturesg: The whole class wasg
asked to use their hands
over their Text book map
of Asia to descoribe the

climatic changes.

iii. Draving: The class vas asked to
drav a free-hand map of
Asia shoving rainfall
distribution in summer

and wintexr,

(In Clags VI B - Due to shortage of time

this activity was
postponed for lesson 3)

~

Description of Lesson 2 @

With extreme caustion and expectation that
these students require ef%ra qﬁestions to provoke -
the problem solving process, the investigater hung
up & large map of the physical features of Agia,
Each student & was asked te open their Texthbook
to the page vwhere a similar map was shown, The
investigator began by asking what all the celours of

the map meant. The whole class was K& asked to show



the different features through gestures, For example

Dark brown - means very high mountains (arms vwould
fly wp),

Light brown - means not so high mountains (arms
would come dovwn lover) etc, -

While the students gave the action description the
Teacher pointed to the relevant places on the map,

to co-ordinate the positiom of the physical features,
All answers were given by the students and all the
students partook in making the hand gestures,

often *singing' in chorus “light brown means not

so0 high mountains and yellgw meang desert® etec,

The Investigator gave little to no clue té the
angwers but only repeted questions and provoked

students till they were able to find the solutions,

Problem 3 : Relationship of physical features of Asia,
and climate,

To initiate this preoblem questions about
the movement of the earth in summer, the axial
inclination etc, were asked, The regponse vasg
hesitant and unclear, The investigator without
giving the angwer demonstrated the process of the
earth movement using the closed fists of both hands,

one representing the sun, the other the earth,



The students were guestioned ag to which area gets

the most sun in summer, Answers began to come in.

Once it wag established on the map where -
the heat would be the greatest in summer over Asia -

the question was asked to the class.

‘What happens to hot air ?*' No ansver,

The investigator searched for an example
familar to the students to exemplify the question

agked,

T -~ 'What happens when you boil water 2
s8t., - {Sﬁeam comes! )
T - ;Dnes the stéam go up or doun 2!

St in chorus - "Up",

- -

Then returning to the map the invegtigator asked
the original question again, students responded,

The following question - If air rises here,
what will happen ?

Silence,

The Investigator‘then through hand actions

showed the movement ef sea winds rising to f£ill the

space created by the rising heat column,

Students repeated the gestures over thelr

ovn Text book map.
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The general lack of comprehension of the
concept in Physics of the effects of heat oh elements
and gases, made it necegsary for the invesgtigator
to repeat this question and the gesture severai times

before students could appreciate the process.

The formation of rain and identifing where
it would rain was also conducted using hand gestureg

and finer movements. (Photograph 3),

The same proceedure was used to describe

the winter climate of Asia,.

Class VI A was asked to make a free hand map

showing areas where it rained both winter and summer,

In class VI B gince there was a sghortage
of time due to a late agsembly, the lesson was cut
ghort and the free hand map dravwing was left for

the 3rd lesson.

Problem 4 was designed to enable gtudents
to *translate’ what they had learnt through hand
gesiures and éroblem solv;né fhoughts into a free
hand drawing of wind and raim.msvéments over Agia,

Thig class vwas quite eager to do ths free hand drawing,
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Observations of the observer snd investigators

The students were eager to partake in this
lesson and resgponded in a group to the questions raisged
by the Teacher, Observer "The gpproach vwag interesting

“to them. And I think since
they did not open the text

books, and the lessons were

taken generally, and
logically, they liked it.®

-~

The fundamental cencept in this geography lesson
required a knowledge of physics and the laws of Heat
and its effect on gases., However gtudeats learnt
both concepts by a process of questioning and
reasoning, thereby fulfilling a part of the

integration of subject aspect of this approach,

The students seemed to enjoy group
responses and activities for this held their attention
for longer periods of time than waiting for some

students to gilve answers,

Student Bvaluation

Total no., of students - 43 Date: 23,9.80

Class VI A

1. Did you understand this lesson Yes/a little/No
41 2
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2. What difficulties did you have in the class today 2

Difficulties - One student said - boy push me,
2 - nev questions (Example 6),

A1l the others said they had no
difficulty.

%. If you learnt anything new or interesting in the
class, mention some examples.

Students mainly answered by describing what they
had learnt eg.

- Asia,

- climate

-~ apimals

- cloths ete.

Map and student's opinion of class (Example 7),

— - ~

Total no, of students - 44 Dates 23.9.80.

Class VI B

1. Did you understand this lesson Yes/a Little/No
40 4

2, What difficulties did you have in the class today?
40 gtudents said they had no difficulty,

4 students said they did not understand ®“rainy’
system" and hot area climate (see Example 6)

3. If you learnt any thing new or xnterestxnm 1n the -
class, mention some examples,

Most students described that they had learnt about

- map of Asia (Bxample 8)
- gnimals
- teacher nice.,
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One student saids not new but interesting, .

One student saids "I gotv interest in climate of
~countries (Example 9),

-

Analysis of Lesson 2 ' ,

Interesting to note is the quick fall in
the number of students who said they did not understand
the lesson. In class VI B it is from 11 in the
previous class to 4, and in VI A frem 19 to 2 in

lesson 2,

’
The major changes that can be observed in

the method used in Lesson 1 and 2 is an increase
in the questions asked by the Investigator and the
content of Lesson 2 was one thougﬁ unfamiliar to

the students was more tlike" the content they vere

- -

used to studying.

The increase in the question technique
requires a further look, The types of questions
agked were often grouped so as to find supplementary

angwers to the original questions eg,

tWhat happens to hov airt
;What happens when water”boilsﬁ

tDoes the steam go up or down',

-~
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Such a sequeﬁce of questions suggests a hierarchy

of questions and a hierarchy of answers, each builds
up to the concept in the first and each is depeadent
on knowing the answer to the previous one, O0ften

in schools, and obviously in this class little
attempt was made previougly to angwering questions
that form the base for large concepts. The problem
centired approach necessarily builds en sequenced
information drawn from various disciplines which

was well exemplified in the above episode,

An alternative to gingle answers given
by a few gtudents was found by the activity of
invplving all students in making hand gestures to
demonstrate the central problem. The involvement
of all students (barring a few) may be said to
have aided in re&ucing the‘numéer of students who

had difficulties in the clasgs to such & small number,

Other factors such as the growing

familiarity of the students to the Investigator's

-

style ahd approach may also be said to be

influenctial in making this class a little more

t sucegsfult,
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Practice in deductive thought at each stage
is required especially for students who are not
familiar with this mode of thought. Clearly the
Integrated Problem Centred Approach has to be
initiated at the begianing of schooling if the
necegsary skills for complex thought processés is to
be made possible, This tryout thea was to be Llimited
as students were not familar with the problem solviné

technique and reasoning on their own,

This was also the first class in the tryout
plan where two tart! activities in the form of aids
were utilized, The activities were the use of hand
gestures (Photograph 3) ahd draving of a free hand
map. Interesting to néte is that many students
mentioned they had never drawn a map before ang
were pleased with the regults or suprised by them,

(Example 7).

The hesitation to draw a map was overcome -
by reducing the amount of t;me spent on it, Most
of the drawings with the exception of one were
drawn quickly without a rubber within the given
period of 10 minutes., This instructional meagure

assisted in assuring that student doﬁﬁt trace from
{ B

-~
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their books or become too self-conscious about the
work they produce, In the initial stages when
students are attempting a new topic a limited time
period helps to sustain their effort, interesgt

and captures their spontaneous expressions.

The use of two activities (gestures and
drawings) te cover broadly the sameﬁtheme wag a
measure ﬁsed to further ensure the retention of what
in the beginning of the class seemed to be a

difficult concept.

Improvements to be implemented for the next class;
The map posiftion in class VI B was not proper and
it had fallen 3 times during the lesson. This
problem had to be rectified before lesson 3. A
necessary recapitulation session was suggested
should be included to revise the diffioult

concepts covered in Lesson 2. The necessary

arrangements were made on the above observations.

Date: 24.9,80

Lesggon. ¢ 3

éroblem: 5 What would be the animal life, vegetation
and life style of people living in
different climatic zones and geographic

regioans of Asisa,



t i © Dproblem 5, ' 1 Bvaluation °
Recapitutation B : i
o3 oba et o3 baitten ot
Legson 2, N

(Map Drawing
.for Class VIB)

~

Objectives of Lesson: To give students the opportunity
to recapitulate the major

concepts learnt in Lesson. 2.

To provide the opportunity for

-

students to use the knowledge

so far acquired teo solve the

central problem of this lesson.

Activities: Written Work: Netes on Region, climate

and vegetation and life
style,

Draving: Freehand drawing of rainfall
. map of Aslia for Class VI B,

- Verbal The questioning-answering
Discussion: technique,

Desgcription of Lesson 3

The Investigator put up the same Physical
Features map of Asia in the front of the class. The
students were reasgsured by seeing the familiar map

about which they had learnt the day previously.

The revision and recapituation session
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completed through the process of asking questions

of the last class, the teacher began by setting N

('\ rd .
before the students Problem No. 5., i+ ' . >, =
RN vt
T AR R AR SR
- . o AT R SN
/The questions of fwhat would grow" in thig« ™\

- \
S

o v - o -~y
region ? Pointing to each zone, and physical L

feature zone resulted in numerous answers from the

¢

students. Supplementary questions were asgked not

just to find a hierarchy of answers, but mainly

to draw attention to the logic behind Problem 5.

The mode of questioning wag therefore aimed at

shovwing the logic of the central question and not

at information finding. Along with the discussion,

students were asked to write down what was being

discussed in point form,

is

St

st

An example of the discussion from Class VI A

given below;

tWhat kind of vegetation vwould you find a reglons
vhere it rains twice a year ¢

'Jungles, marsh lands, thick forests!.

‘Which are the animals that live im thick jungles ?

Hesitation.

"Which animal is strong enough to move through
thick jungles ?

tElephantst



T = 'What other animals can move guickly in such
thick jungles 2!

St - *Birds!
'Lizards!
‘1 Snakes! .
. ete,.
An interesting discussion followed this initial
invegtigation of the relationship between climate
zones, land formation and animal and vegetable life,
Students Animals in cold climates have thick
coats to keep them warm ?
T - Yes, but an animal that lives in
regiong where there is always
snov, what celour would his
coat be so he can hide in the
snow 7%
Student: 'White', the 'Polar Bear!
T. - ies, what aniﬁals can hide and live
in jungles and regions that in
winter are browny, yellow and grey %

Students-~Panthers, tigers, lioens etc.

T Where would we find such regions in
Asia ?

Students~India

In class VI B ~ The class was structured a little
differently to incorporate the drawing of the
rainfall map of Asia, The class began with
recapitulation questions and answers, and then the
teacher asked the students to draw the free hand

map. There wag an outery from the students, refusing
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to draw the map because they had never done it before,
The investigator took charge and converted the
discontent into a game, challenging the students

on who could draw the map the fastest, the students
or the teacher on the board.  Once again a limited
time was given so that students vould complete the

“tagk without becoming too self-conscious.

The map dravwn, the Teacher agked the students
to consider Problem 5, The main ideas discussed
in Class VI A vere also included in this class. An
interesting discussion that came- up in this class
VI B vwas:

Ts What would people wear in regions where

it raing twice a year ?

St - Cotton clothes,

Te = 'Tight clothes or looge ones 2%

St - ;loose one! T

Ty = 'For exampie 2?1

St - Lungis, dhotis etc.

Teacher furning to the map;

"Which countries would people were

lungis ?!
) St - 'South Inaia,"Assam, Indonesia ete.!
T, - 'Very good, nevw tell me, what kinds
‘of foot wear would you have in these

regiong ?

8t - Silence,
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One 8t. - 'Shoes!

7, - Have you ever walked in rain
puddles with shoes ? What happens ¢

Sts. - "It become ghichard pichard,
- It sticks. It becomes heavy.
Teacher - So, what could these people vear,
if they wear anything on their
feet ¢

Sts. - Chappals, bal‘efOOt YRR R

The Evaluation sheets vwere completed, in class VI B
because of the extra activity, the clags went on

for 10 minutes after the bell,

Analysis of Lesson 3.

The students were more responsive to this -
class than in any of the‘previous ones and seemed
to enjoy the legic of the discﬁssioné and the
content of“the game, More students partook in
the disqusgion than before, egpecially since students
seemed to have a large fund of knowledge about .
wild animals though a limited knowledge about names
of treeg and types of vegetation, The desert‘
cactus was the most familiar plant to the students,
and in tropical climates trees that were familiar
were onegs that the fruit had been eaten by the

students like mango, coconut etc., but few knew the

names of coniferous trees,



Students Evaluation.

Totals 42 Date: 24.9.80

Class VI A

1, Did you understand this lesson Yes/a Little/No

) 39 3

2., What difficulties did you have in the class today ?°
sOne said - "learnt lesson before~"iommoxrrow "
: -1 couid n't see the map i i

10thers said they had no aifficulty.

3. If you learnt anything new or interesting in
the class, mention some examples.

Content dPscription (Example 10)

- Climate of places.
~ Animals
- What people wear etc,

Total s 37 Dates 24.9.80

Class : VI B

1. Did you understand this lesson Yes/a Little/No
34 3 2

2, What difficulties did yow have in the class today ¢

2 students said their difficulty was
to draw the map. (Example 11, see map)

- difficulty when téacher ask any thing
the children shouted.

3, If you learnt anything new or interesting ks
in the class, mention some examples.

- ents said - First time I drav map
4 students (Example 12)

-
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Analysis of Lessgon 3

It was interesting to observe hovw relaxed
students became once they began to feel that they
could understand the topic and problem., The students
took a conceivable interest in thinking about the

answers, and XBX searching for more and more

examples (Photograph 4),

In class VI B vwhere the reluctance to drawing
the map occured, it was interesting to see students
trying and concentrating and then seeking the approval
of the teacher, Interesting to note in Example
. 11,12 is that student feels the map drawing was
interesting though her first attempt while the
other felt it was a difficulty. Notice difference

in maps (Bxample 11;12).

S

An important oeccurance iskrepioduced in
Example 1% where a étudent in her evaluation sheet
mentions that this was the first time she had ever
drawn & (freehand) map and also said she had no
difficulty in this class. Her work sheet shows
three attempts at drawing the map, Tvwo maps
which were small, she scratched them out and says

tgorryt., The third map which is much more
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proportionate and contains more details, is not
scratched but is completed. The sugsestion in

this work of the student is that the student was
making an attempt to acquire the gkills necessary
to complete the task to her own satisfactory level,
This example is of key importance to the problem
centred approach and exemplifies the process of
trial and error that students undertake to complete
the given task. The use of visual and perceptdal
judgement as exemplified by the gtudent scratching
out and re-drawing the map is of great impor tance,
for by this process of exercising judgement and
attempting the problem again, the student was able
to reach the level which she vag satisfied with,
There is no sense of defeat, but réther of triumph
when the student says that this was the first time
she had dravn a map. Bach sucessive attempt required
the gtudent to look more keenly at the map she was
drawing, till she was able to chart the different

movements and land formations.

The process of problem solving in this
task involved numerous integrated skills and
abilities, which like that of any art activity

require practice, keen obgervation, the confidence
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tﬁ make a mistake and to correct it. The content
information acquired in the process of drawing the
map are also substantial, From the first attempt
which shows only India and Russia the gtudent
elaborated her drawing to include the Burmese peninsula
and then more countries and regions., The first map
had a limited number of countries which resulted in
the elongated shape of Asia that was drawn, The
student acquired through observation and decision
making a sense of shape, proportion (Asia is broader
than it is long) and an appreciation for details,
Thus making this example the most important outcome
of this lesson in so far as it exemplifies the

process of problem solving in the gphere of visual

arts,

Dates 25.9.80

Lesson 4.

Problem 6, What is the difference between a Nomadic
and a Settled life ¢

1t 1
$ i

1 t 11 L] tt
| Problem 5 ' ' Coming of t 1'Life on the' ' Drawing '! Evalu-
Recapitulation the Aryanss -~ ~river side.,” - The diff-_. atien .
e e
Central Asia villages bﬁiﬁgn the
climate occupation nomadic
vege tation vegetation and a
cattle, climate settled

clo thes. life,
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Objectivess Lo weave in the information gathered about
climate, vegetation and life style to
introduce the historical episode of the
nomadic life of the Indo-~Aryans and their
settlement on the river Indus and Ganges

in India.

- To provide students the gpporituanity to
express their understanding of the
qualitative differences in the lives of
the Indo-Aryans as nomads and as village

dwellers,

Activities - Verbal discussion.
- Drawing the nomadic and settled life of

the Indo~-Aryan tribes,

Degeripticn of the lLesson 4.

The lesson began in both sections with a
recapitulation of the last lesson focusing on the
climate of Central Asia. The notion that cattle herds
from central asia needed to loock for fresh pastures
led to the movement of nomads into India and not to
other regions. Ihe concept was discussed after a
short introductioan and continued with the quegtion

and angwer technique,



The main emphasis was in probing with

questions that would help explain the life of nomads.

T - If the Aryans were moving in search
of pastures, what kind of houses
would they have ?

‘What food would they eat

tWould they send their children %o
schools 2" etc,

-~

Soon affer this discussion the notion of a settled
life was introduced, again through questions and

answers,

The students were then asked to make a
drawing in two or three parts to show the coming of

the nomadic Aryans and their settled life,

Students in both sections were uneasy with

the task so & further discussion was initiated.

'*In a village what would be the occupation
"of the people ?!

'What kinds of houses would they live in
“if they lived near a forest 2% etc,

-~

The students then settled dovwn and attended
to the demands of the task, Students sharing a table,

peared over the others shoulder to see their drawings,



and this out of curiosity, rather than not knowing

what to draw,

The lesson ended with the students finishing
their work and submitting their completed evaluation

sheets,

Students were asked to read the story on
Ramayana and Mahabharata, given in their Text books

for the next class.

Studen tg HBvaluation:

Total - 40 ' Date: 25.9.80
Class VI A

1. Did you understand this lesson Yes/a Little/No

36 3
1 no
angwer,

2. What difficulties did youfhave in the clasg today ?

No difficulties fer students excepi:

- 11 have no difficulties in the class but
I was not attention in the class'.
- ‘I came latet, -
- 'I don't uwnderstand about picture she told'.

3., If you learnt anything nevw or interesting in the
class, mention some examples,

-~ About the Indo Aryans,
- On integration of subjects (Example 14).
- The Drawing (Example 15). -
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Total - 47 Date: 25.9.80

Class VI B

1. Did you understand this lesson Yes/a Little/No
43 2

2 no
answer,

2. What difficulties did you have in the clasgs today ?

4 students mentioned having difficulty in
drawing but said that they had uaderstood

the lesson - Bx, 16,17,18,

The other students said the lesson was
easy or they had no difficulties,

3, If you learnt anything nev or interesting in the
class, mention some examples.

- gabout Aryans
where they came from, how they came
and lived in villages (Examples 19,20)

-~ One student said she 1likéd the
drawing she made. (Example 16),

Analysis of students work in the class.

The activity of drawing in this class had
been proceeded with the map drawing in lesson 2,
neither students of VI A or B raised any objections

about the drawing activity.

The drawing task vwas designed so that students
could organize their ideas and qualitative perceptions

of the life of the Indo-Aryans when they were nomads
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and when they settléd into villages by the river,

Such a change in ecelogy, natural resources, the
production of food through agriculture brought about

a qualitative change in the lives of those ancient

§e0p1e, it was to verify that students had grasped

the qualitative difference in the life style that the
dravwing task was choosen, VWriting an essay on the

same topic, given the limited voéaﬁulafy of .these students,
would not have it was believed given an inadequate

picture of their comprehensgion of the central

problem and its connotation,

Is

Take for example the students picture
Example No, 19, 20 here the difference in life étyies
is clearly shown, the wandering ﬁomads, their
movement, their open air fire and in contrast the
village life, the permenant well, shops’
scﬁools houses etc. Bxample 19 shows the naturalness
of the forest 1;fe as epposed to the village scene
the searching stance of the nomads face, and even
of the horses. The ability to capture the
qualitative change in life style is indeed remarkable
and the students have used their imagination to
construct the whole idea, Consider drawing

Example 17, the student here says she has no difficulty
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in the class but the drawing shows something else,
The student has rubbed the horse's face a aumber of
times and left the picture incomﬁlete. Such a
situation requires some consideration., Does this
hesitancy exemplify the students, lack of observation,
or drawing skills, or disinterest in this mode of
expression, or gelf consciousness of not being able
to achieve a standard drawing of @ horse ¢ - Cr can
this example be explained as a combination of all
the above mentioned factors., It is really difficult
to tell which factor or sum of factors resulted in
this unfinished drawing. Perhaps further
interactions with the student would have giveﬁ some
more clues as to how to correct the educational

proceedure to assist this student,

Other students mentioned their difficulsty
in draving (Example 18)., Yet this attempts
seems to be complete ané has captured the settled
village life with a schoel umder the tree, fishing and
farming., The student's self evaluation is
interegting in this cése, the notion is that something
ig difficult because "I # can't do it", The
reflection is that tﬁé studeni did noé evaluate the
product but remarked that the task appeared to be

difficult. This occurance may also be attituduwal,
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with students saying something is difficult because

they could not complete the work,

The gragsslands of Central Asia in Example 20
or the cattle herders of Example No. 19 as they
search for pastures for their cattle, are examples
of how students integrated what was learnt in previous

lessons to express their ideas,

The spelling, vocabulary and penmenship
of thege students are found to be limited and hence
hamper the students ability to express themselves
verbally., Example 20 is again significant for the
written words "Coning! "Vallage' for 'Village! Woﬁlﬁ
in the ordimar; system gf schaoiing bé correc%ed
and the spelling migtake penalized as being a
reference for the students poor comprehension of the
topic, Yet when the mis-spelt word is seen in the
context of the drawing, there is no doubt that the
student has a very comprehensive idea about the
concept taught in the class, The Integrated Problem
Centred Approach to Art Education stresses the need
to offer students more modes for expression, to
compensate their verbal abilities which they are
just acquiring. The important thing is that the

teacher should accept the drawing and the qualities



that it represents as being representative of the
students thoughts and comprehension of the topic,

though they may not know how to spell?tc,.

However, the drawing activity also like
language abilities requires certain skills for
example holding of the pencil, knowing how to
organize details or parts to complete the task to
satisfaction, Take for example, Example No. 1b6.
The student who drew this picture says 'No
difficulties because the lesson very ea;y". In
answer to question 3, (if you learnt anytﬁing
interesting in this class mention some examples)
the student writes "The drawing". But look at
the draving. Firstiy, the studémt did not complete
the whole task; there is no scene showing the
settled life of the Aryans. The reason for this
lapse may be because the student was so involved
in golving the problems brought up in the first
picture, that he had no more time, The problem
faced by the student was one of organizing space,
in the first part the horge wag drawn but the

rider did not fit into the page, so the student

made a second attempt and succeeded. The

whole process of discovery of the concept of space
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is shown in this picture. The student continued

to draw the arms and shoulders of the rider and then

only realized that there was no place for the head,

The risk taken in this process of discovery is very
/

great and hence a valuable experience Most important

in this problem solving task was that the student
even after this experience writes "No difficulties
because the lesson ls very easy". “The technique
and control of the pen in both the studenth
handwriting and dravings are very jerky in movement
perhaps suggesting that contrel eover the implement
hasg not yet been masgtered, thus adding further

obstacles for swift expression in words and in the

draving,

The varying drawing, verbal abilitieg of
students re-~instates the need to provide all kinds

of modes to students for their expression,

Changeg for the next clasgs

Given the experience of this class it
was decided that another mede of expression should
be used in the next class to gauge the difference
in students ability to express themselves in a

mode that they prefer aand have command over,



-32758~

Dates 26,9.80

Lesson 5,

Problem 6, Dramatize the story of the Ramayana and
Mahabharsata,

-
-
-

-
-

Introduction . Problem 6 Bvaluation

Objectives of this lesson: To provide student with the
cpportunity to gain an
expressive qualitative
understanding of the stories
of the two epics.

To find if students of poox
verbal and drawing skills
X§ would prefer the dramatic
mode for their expression,

.

Te observe how gtudents
solved the problem of

translating the verbal
narration of the story inte

actions without using words
or gounds.

-

Activitys Dramatization of story with
hands and facial gestures,
seated in their chairs, and
without any sound,.

Description of the Legson 5.

The Invesgtigator began the class by
explaining the rules of the lesson's activity. The
students were told that they would have %o listen

to the edited version of the HRamayana and Mahabharata









and that each student would explain the sentence,
group of sentences through actions of their arms

and faces. The rules of the game were

¢+ No pne vas to move from their seats,
+ No one was to touch another student

s No one wag to make a sound,

The Investigator began by narrating the broad
episodes of the Ramayana., Initially the students were
self conscious, =o the Invegtigator stopped and
repeated 'once there was a king" and waited till

every student shoved the gesturé of a kinge.

Throughout the lesson, since each student
was making their own gestures, other students would
look around to see what their clagsfellows vere
doing for the same gesture, This put a lot of
amugement intc the lesson and each student encouraged

by what they saw, continued.

Pho tographs of the gtudents during the class
give some idea of how actively involved the students
were, Photograph 5, shows the gegture of when
Rama, Sita and Lakshmana are in the forest, they

ate the fruit from the trees, Photograph 6 shovs
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the same scene but of hunting in ithe forest from
Class VI B, The expressions of students were varied

and individual,

Photegraph 7 shows the !'sleeping in the f@xg
foregt' and Photograph 8, captnfés some of the
gesturés made by students to describe Ravana's

entrance,

The Investigator added to the story dramatic
interludes of "suddenly Ravana came®" or "Quietly
Rama and his fallowers entered Ravaﬁa's éalace and
found the sleeping Sita.' The pausesﬁin the narration
were for students to follow the sgtory with the

action.

The same proceedure was followed for the
narration of the Mahabharata, Photograph 9 is the
one where gtudents are ghowing the strength of

Bhima,

In class VI B the Mahabharata war scene
began to get noisy, and the’investigator had a rem;nd
the students that this was to be a "silent shgw"?

The Photographs 10 aad 11, show various scene s of
the war, 1In Photograph 11 the student shows

tJeath' with a smile on his lips.

Phe Investigator often had to repeat



sentences and emphasis the meaning of words through

annuciation of the verds in a dramatic way,

After the class there wag a spurt of talking
as students exchanged viewg, because they had been

silent throughout the lesson,

Completing the evaluation the students vere
agked to read the next chapter of their history

texts on the *'Later Vedic Period' for the next class,

students Bvaluation,

Total -~ 48 students Dates 26.9.80

Class: VI B

1. Did you understand this lesson Yes/a Little/No
48 - -

2. What difficulties did you have in the class today ¢

- none

~ One student said "there wvas nolse,
pictures are better no noise",

3. If you learnt anything new or interesting in the
class, mention some examples.

- Actions are easgy to learn aand help\
us to learn the lesgson,

(Bxample 21, 22)

. ~
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Total : 48 students Date: 26,9.80

Class VI A

1. Did you understand this lesson Yes/ a Little/No
47 1

a

2. What difficultieg d4id you have in the clags today ?

- no difficulties,
- 2 people story was wrong.,

3. If you learnt anything new or interesting in the
class, mention some examples, .

I learn better through actioans

~

(Example 23, 24, 25)

Analysis of class activities.

The story‘of Ramayana and Mahabharata form
a portion of the syllabus and Téxt book content for
this period of study for class V%. The choice
of activity, of dramatization of this portion of the
unit, was based on the following, To find a
mode acceptable to Students that was best suited to

covering this portion of the uait,

:+ To use the dramatic mode, as it
is the traditional form in which the
story of the Epices is told in
India through dance gestures and
narration in Kathékali, Kathak and

by village storytellers,
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The outcome of this lesson was remarkable, not only
because all students participated but because they l
enjoyed the process of problem solving which entailed
the !'translation' of the story into silent hand and

face gestures.

Some aspects of the process are note worthy.
Students paid rapt attention to the narration of the
story because they needed the verbal clues which they
had to use for their activity. Though the story took
only 12 mins. for the simultaneous narration and
enactment, the students transversed many scenes, moods,

situations with tremendous dexterity and skill.

Another feature of the process was the
students involvement. There was a personnal involvement
and a group one. Take for example the Photograph 7
and 8, the student at the back firgt does the action
of sleeping and then in the next scene observes
how other students are depicting Ravana., This
combination of individual participation and learning
from others is an important aspect of the Problem

Centred Approach,

The integratien of different kinds of
information i.e.; historicals such asg the Mahabharats

war, geographic: the animals and vegetation of the
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jungles in which Rama lived, the language aspect:
tenses, sequence of actions, the structure of the story
etc. vas also well exemplified in this lesson. The
student who said "I can understand difficult wofds
through actions" fExample 22) is reminding us of the
great tradition~of Dance Draﬁas in India that employ
mudras to explain the most sophisticated concepts

and ideas.

The students appreciation of this meode of
learning is interesting as it reveals an educationally
significant detail, in that, students are iaterested
even in nev concepts and content matter if the mode
in which they learn is one which they can confidently
perform, The students 'enjoyed' the dramatization
activity, because it was 'easy"forAthem to do,
because it actively involved each student aad it
guited the content with which they were dealing, If
content is conveyed in the mode to which it is Best
sulted eg. drawing for qualitative description and
actions for content that has a time sequence, then the
central concept can be conveyed through it. To
write about qualitieé and sequences of a story, require
added verbél skills, hence the choice of mode of
expression becomes of crucial importance to the process

of learning. As one student says (Example 25)



"I learn better & by making actions ....we never forget

- i

our movements;

The Teacher~0Observer was very impressed with
this lesson and said 'Bven dull students took part in

the lesgson",

-

Once again it must be stressed that "dullness™
is not often g mere reflec%ion of limited I Qﬂor A
intelligence but the students inability to express
himself/herself in the verbal mode which is used
so much in the schooling system., If a student does
not have confidence in his/her ability to read and
write, the ability level will effect the learaing

outcone.,

Dramatization was used in this unit for the
second time, the first introduction to the use of
this mode to uaderstand a *difficult' concept was
in lesson 2 to describe wiad and raiﬁ movements over
Asia, 1In this lesson another narrative, eXxpressive

dimewdion wag added to the use of drama for learning.

Date: 29.9‘80

Lesson 6

Problem 7: The 1life of the people in the Later Vedic
Period.
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t

t 1
'
Bvaluation

Problem 7

y 1, el
=l

- village

- geographic situation
- natural resources

-~ occupations

~ division of labour

~ the varna system

Objectives #This lesson vas designed to assist students
in recgpitulating what was learnt in previous
legsons,

To use knovwn information to describe and

..

imagine life in the villages of India in the
time period - 1000 B.C. -~ 500 B.C.

To integrate the knowledge of geography,

(13

occupation etc,, to the understanding of
social systems, society, civic etc,

Activitiess Verbal Discussion.

Description of the clasgs

The students were firgt asked questions such as:

A

*What were houses made of in those early
days?",

‘What were the occupation of the people 20

-

'Hovw would they look after the village
as a comnunity 7' etc.

Students responded with ease, though such a questioning
proceedure was dominated by a few student, the largs

portion of the class remained attentive with only a
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few students whose attention seemed to wander,

The teacher explained the division of labour
in a village and drew the diagram of the body to show

the original concept of the varna gystem.

Once the basic concept was explained the
teacher asked what would Re@ happen to the body if
the head was cut off or the hands. Thus introducing
students to the concept of co-orpgration and
interdependency of parts of the body and seciety as

a whole,

Students giggled at the idea of the feet and
head being cut off from the rest of the body, and
were quick to realize the need for people to work
together in a co-operative gpirit so that the 'bodyt

- -~

of the community could be kept alive,

The legson ended with the evaluationg of

students and an introduction to the next lesson,

Student' s BEvaluation

Total - 48 Students ~ Date: 29.9,80

Class: VI A

1. Did you understand this lesson Yes/a Little/No
47 1
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2. What difficulties did you have in the clags today ?

Difficulties ~ "I don't why 3 subject at one
~timew,

no difficulties becauge I listened.

- "7 wasg not well®,

- questions are newv,

3. 1If you learnt anything new or interesting in the
class, mention some examples.

-~ food clothing,
- Varna system,

‘*Yegs we have learnt new about the local
bodies of they don't werk together our
country will be gpolti®,

-

Totals 47 ‘Dates 29,9.80
Clasg - VI B
1. Did you understand this lesson Yes/a Little/No
.46 1
2. What difficulties did you have in the class today ?
1 -~ a little ~ but no diffiiculties.

3, If you learnt anything new or interesting in the class,
mention some examples,

~ Varna gystem.

‘We learn about that always resgpect
all the people if they are poor or
nott,

- "We had learnt that you talk with
~everyohet,

- VYGandhi came and the villages are
~one we learnt about that we live
in this country - we are one',

~
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Analysis of Lesson 6

This class was designed once again on the
discussion method with the Teachert's explanation of the
Varna system with the use of a symbolio diagram of

the body drawn on the board.

The change in tempo and the mode of learning
did not seem to hamper the students involvement in the
class, to any great extent and though the concept was
quite new and difficult, yet none of the students
mentioned that they had any difficulties in actually

comprehending the concept of the Varna system,

The drawing of the body and the explanation
of the interrelation of the parts to the whole, enabled
the students to visualtjcomprehend the need for co-
operation in a society. The Class Teacher (observer)
was pleased with;the diagram approach and i%s i
effectivity and gave the students as homework the drawing

of the Varna gystem to be done in their notebooks as

ta permenant aid to their learning,

-

Though there was nothing new in the approach
to this lesson it must be pointed out that visual
aids are important in the Integrated Problem Centred
Approach whnich demands that students find ansvers for
the problem, The visual aids such as the map of Asia

in previous lessons and this diagram formed a visual
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resource material from which students could derive
answers to the questions posed to them, Providing
regources in the form of text book material and
other aids becomes esgsential when they are used to
fulXIfil the demands of the problem solving task,
The lesson contained a difficult concept i.e, the
conseguences of the rigidification of the varna
system, it is believed that this concept could not
have been eXpreséed only though vwords but required
some visual aid and supplementary discussions to

make more potent the implications of the game,

This lesson concluded unit one and was
designed to be the !'jumping board' or introduction

to unit 2 which was based on the life of Buddha,

Date: 30.9.80

iesson Te

Unit 2 - Lesson 1 |

Problem: What information about the life of Buddha
and the life of the people in those time

can you gather from the viewing of a set
of 14 slides.

/ il 1!

Introduction Viewing of 14 slides Evaluation

Discussion on each,.

e
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Activity: The students were shown a set of 14 slides
and discussed each one for about 2-3% minutes,

Discussion on slides were on the folloving
lines s What does this picture tell us ?

sWhat is happening in this picture °
sWhat animals do you see?
:What are the people doing ?

: Does Buddha lool like a sad* person,
any angry man ? etc,

The slides vwere in colour and of the following:

1. Mayatsg Dreaﬁ ~ Stone relief from Sarnath with the

whole life of Buddha narrated in a
single relief,

2. Bodhigsattavs Avaloketesvara,

Painting from Ajanta,

%. Buddha at the Door of Yasodhara,

Painting from Ajanta.

4. seatea Buddha, Sarnath,

5. Standing Buddha, Mathura,

6. Buddha's head, Sarnath,

7. Monkeys offering honey to the Bodhi tree § Sanchi,
8. Worship of Bodhi tree j Sanchi (by elephan ts)

9. Worship of Bodhi tree jy Sanchi.
10. Sanchi Stupa 4 Sanchl
11. Procession Scene y Sanchi

12. Jungle scene 3 Sanchi



13%. Animal capital b Sanchi,

14. Lion capital (emblem of Govt. of India),Sarnath,

Objectives of this lesson -

To show students examples from

s

Buddhist sculpture and Painting so that:

the students may learn to derive

£33

meaning from a study of art objects.

to help students to pay attention
to details of quality and narration

e

of art works.

to help students in deducing from art
objects geographic, historical details
that asgsist in the appreciation of

art and history.

os

to give students the opportunity to
appreciate art objects.

Description of the Class.

The investigator used 14 slides and the
Slide projector belonging to the Educational kit given
- o the school by the Centre for Cultural Resources

and Training.

Two observer teachersg vwere present in the
class., The class arrangement was changed for the
viewing of the slides. The vwhole class was asked

to face the opposite wali, by sitting on their tables,



The Investigator with a small portable
projector, projected each slide on the blank wall and -
initiated the investigation of the slide with

guestions.

The students were in the beginning very
inquisitive to see the projector and how it worked.
Once the gslides came on the attention of all the

students were drawn to them,

In Class VI A, students made very loud sounds
of YAhs', and 'Ohs' and breath teking sounds when
sliées 6f the éustfof Buddha vere shown to mark

their appreciation of the beauty of the art object,

Two slides, one of the Sanchi terana
depicting a forest scene had too many details which
confused the students, more time was spent in
asking questions so that & each detail could he
comprehended,

e.g. Can you see any animals ?
Can you see the hunter 2

What is the hut in this slide made
of 2 etc,

The slide viewing took 20 minutes and the students

were asked to return to their chairs and to fill in

the evaluation gquestionnaire,
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The operation of putting up and taking of
the projector took very little time asg there was no
screen uged and hence it meant only unplugging the

prejector and placing it in the box,

Students Evaluation

Total : 45 Date: 30.9.80
Class VI B

1. Did you understand this lesson Yes/a Little/No
45

2, What difficulties did you have in the class today 2
The students said they had no difficulties,

~ becauge ve saw slides, Ex. 45,52,

3, If you learnt anything new or interesting in
the class, mention some examples,

Examples 26,

Total 5 39 Date: 30.9.80

Clags VI A

1. Did you understand this lesson Yes/a Little/No

%8
1 no angwer

2. What difficulties did you have in the class today ?

The students said they had no difficulties.

- because we saw sglides, Bxample 27,28.
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3, If you learnt anything new or interesting in the
class, mention some eXamples,

- What did you learn from the glides ?

The sﬁudents meinly answered this
question with *about the 1life of Buddha!

See Examples 2§,30.

Some students said they learnt better
through slides.

Examples 31,32,

Analysis of the class.

There wag obviously much excitement in this

class because glideg vere being showa,

It was observed that though the school had
the C.C.R.T. Bducational Kit it was rarely used

within class time,

The Teacher observer said "I dida't realize
it was so easy to arrange to see slides in the

clasgroom, I must try it in my class",

~

The other teacher-observer was surprised
and said "I really didnt't think students could learn

go much from art slides".

-~

The Investigator had not hypothesised
that students would be sensitive enough to pick up

morals and attitudes from slides. The students



mentioned descriptive aspects of the slides verifing

the achievement of the objectives of the lesson.

Hovwever there vere sgtudents who described

what they learnt as:

Bxample 31. 'I learnt the kindness from the
-Slides!

BExample 29, 'We learnt from the slides that
.we must be kind we must not
kill or harm anybody and ve
must be brave like Gauima
Buddhat,

Example 30, 'I like to study about Buddha.

Example 26, 'I learn to see the picturet,

The abpve comments of gtudents reveal that they wvere
able to associate the idea of Buddhist philosophy
with the viewing of slides on Buddha, To say that
one has learnt from a slide about 'kindness! is an
interesting statement and may; deséribe theﬁemotional
reaction of the student on viewing the gentle
expression of Buddha in the Sarnath sculpture, The
giving or putting of emotional meaning "“back into®
the art object through the appreciation‘is a procéss
that is exhibited in the active role of the audience
to the art experience, That this active role of the
audience to the aesthetic experience was achieved

in this class to some extent is noteworthy,
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The ‘taesthetic experience! of the observer
in this case the student is not confined to mere
observation, but the intellectual activity of giving
meaning, of attaching an emotional content or
encoding symbols to comprehending the coanotation,
This is no small experience for students with
obviously so little exposure to the cultural history

of their country., (Photograph 12)

The structure of this class was also
designed differently, the experiment was to begin
the unit on Buddha by an introduction provided by
viewing the slides, rather than beginning with a
purely verbal introduction and usiag the art objects
as a summary or example of historical facts., The
visuals helped %o give a more !total picture' of
the sequences of the life of Buddha and the life

in those ftimes,

The following two lessons on Buddha helped
to verify the achievement of the objectives of this
unit, by showing in student's work their comprehension
of the slides and how they had derived information
about history, geography and civics from viewing

of these slides.



Date: 1¢1OQ8O

Lesson ¢ 8
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Unit 2 Lesson 2.

Problem 7: How would describe the lmportant events in
the 1life of Buddha ?

1 1
v Introduction

Activity:; Drawing

o

' Problem 7 : Evaluation,

Yy e

Objectives of this lesson.

2]

.

To verify what students had learat
from the slides on Buddha in
Lesson 7.

To give students an opportunity to
express vwhat they had learnt from the
previous lesgons through drawings.

.To enable studenis to remember

important episodes of Buddha's life
in the process of making the~drawing,

To provide students the opportunity
to solve the problem of making
drawings that convey the sequeace
and gqualitative aspects of this
history lesson.

Degcription of the Leggon.

As the Invegtigator came to the class, some

students asgked if

they were going to see slides,

others asked to have an taction!' lesson,

—~ -~

VY e
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When students in class VI A were told about
the problem for the lessoun, they began by discussing
with each other, Clearly the problem was a difficult
one. Students of Class VI B were (as usual) more
vocal and some sald they couldn't éo it that the task
was "too difficult", The Invegtigator also observed
that this class had just finished a araving exercise
in the previous class and hence were uninterested in

using the same mode,

Once students began to vwork and attempt =z
the problem, the class atmosphere settled down and

only the noise of busy hands could be heard,

The students at the end of the class were

asked to fill in the evalustion forms.

Students Bvaluations;

Total ~ 42 Date: 1.10.80
Clags VI B

1. Did you understand thig lesson Yes/a Little/Ne
40 1 1

2. What difficulties did you have in the class today ?
All students said they had no difficulties.

3. If you learnt anything new or interesting in the
class, mention some examples,

About Gauitam Buddhsa,
Example 33,
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Total : 47 Date: 1.10.80

Class: VI A

1. Did you understand this lesson Yes/a Little/No
47 "1

2. What difficulties did you have in the class today 2

All students said they had no difficulties.

3, If you learnt anything nevw or interesting in the
class, mention some examples,

About Gautam Buddha.
- Example 34,35, 36.

'We learnt nicely by Drawing because I like it',

Anglvsis of the lesson.

Students were at first reluctant to take ué
the task of this lesson. The reason as has been
explained earlier may be one of factigus,
having drawn in the previous class. The reason may
also be that gtudents felt the content of the drawing
was too difficult te portray given their sgkills
and lack of practice, The students also may have
wanted just to test whether the teacher would change
the legson if they so demanded, This testing of

t student strength' may have also been an reason,

However, once the students started to work
they became observably interested, Photograph 13

show the process of students drawing where they move
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from high coucentration to seeing what otherg in

the clags are doing with the game problem the normal
uneven pace of students work, Analysiang the drawings
of students revealed that very few of them actually
copies the vwork of others. Though some may have

drawn ingpiration from others,

Example 36 shows how & student found a
solution to showing the sequence of %gk episodes in
the story of Buddha. Though the drawings are not
detailed it is clear that the sequence is known by
the student. Interesting also is the supplementation
of the drawing with a dx written sentence. Again
emphé%ing that students with little experieance in

the visual mode tend to elaborate or supplement
their expression by using different symbol systems.
Taking a clue from this act of the students it may
be stressed that students may perhaps be greatly
assisted if the resource material (eg. Text booksg)

etc, also contained such elaborations and

supplementary aids,.

Another important feature of the drawing
wag that some students had taken inspiration from the
slides they had seen the day previously and attempted

to re-create the same forms, adding to it their own



expression also. Examples 34 and 35 are interesting
as they show how students adapt what they have seen
into their work. None of the slides had either of
these two scenes, what the student has done ig to
combine the content of two different sculptured
pileces into one drawing., From Sanchi Stupa I there
were panels showing elephants and men worshipping
the Bodhi tree, which wag shown to the students and
separately a slide of the seated Buddha from Sarnath,
The. student dravwing in Example %4 is a combination
pf the two slides, Note also the way Buddha's face
is drawn with keen observation of the slides and
regulted in this well fashioned hair, ear lobes,
seated‘positioﬁ and also of Buddha'sg expression,
which is not a copy but a capturiné of the pervasive

gualities of things they had seen,

The problem of translating ideas into
dravwing ideas is well exemplified in Example 34
where the student W has tried to show the geated
position of Buddha in meditation and 33 of Buddha ag
a sad prince, Hven the simple dravwings of these
students shovws how the student has considered the
various aspects of the theme, and ordered them into
one picture. Such an ordering is by no means a

simple task for it requires the student to review the
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important aspects of the story, to choose Between them,
to decide how to convey the esgence of the situation,
to decide which details to include in order %o

create the general atmosphere of the scene, Example
%% is part of a drawing from the sequence of the

story and a high sensitivity was used to capture the
mood of each sequence, Buddha - fHim the Princé*

looks very unhappy and is transfofmed when he is

shown "Praying to God",

-

Most students picked up relevant information
from the glides to build up the story, and their
drawing and written work of the next lesson clearly
indicate what a fund of information they had

extracted from the slides ghown in lesson 7.

‘Dates 3.10.80

Legson 3 9
Unit 2: Lesson 3,

Problem: 8 Write a brief description of your life
if you were living at the time of Buddhsa,

t 1
Introduction ': Problem 9

1} e
- -

Hvaluation

geography of places Written work
climate

cccupations

varna gsystem
etc,



Activity :

Cbjectives of
thig lessons

-

..
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Written work on an imaginary theme
using information learnt in
preceeding classes.

To give students the eXperience of
knowing what life wag like in the
days of Buddha,

Through this experience to consolidate
and use the knowledge they have gained
in Units 1 and 2 of thig Tryout,

To use the verbal mode of expression
after haviang used the drawing and
dramatic mode for similar themes.

To enable the invegtigator and
teacher to observe if students are
able without difficulty to imagine
life in a different time, a concept
that they had difficulties with in
the first lesson of this tryout.

this lesson,

Degeription of

The Investigator began the class with an

open discussion on themes learnt previously eg. the

effect of climate on the life style of people, their

clotheg and food habits etc.

Then Problem 8 was presented to the gtudents.

Some students asked for an explanatien which was

given briefly,

'You are asked to write about yourself
"ag if you were living at the time of
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Buddha, Write about who you are, what
you do ete",

-

The students began their work. Photograph 14 show
students thinking over their work during the course

of this lesson.

The class ended with the Investigator
thanking the students for their cooperation and the
students asked for addressef and begged the

Investigator to return to teach them agaia,

Total : 48 Date; 3%.10.80
Class ¢ VI B

1. Did you understand this lesson Yes/a Little/No
42 4

2, What difficulties did you have in the class
today %

All students said they had no difficulty.

3, If you learnt anything new or interesting in the
class, mention some examples.

One student - Example 37,38,

Total ¢ 47 Date: 3.10.80

Class ¢ VI A

1. Did you understand this lesson Yes/a Little/No
46

2. What difficultieg did you have in the class today ?

All students said they had no difficulty.
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3., If you learnt anything new or interesgting in the
class, mention some examples,

Example of a stery, =mxample 39,

Typed Version - 40,41,42,43.

Analysis of the lesson

The students prepared individually a large
selection of YLife stories", However it was noticed
that an increasing number 6f students attempted to
copy, this may have resulted because the students
could not comprehend the problem, or gtudents were
not motivated to thinking and imagining the connotation
of Problem 8 or the written task was too demanding

for their skills.

A large portion of the students (except 8
pairs) wrote their own story. Students ekhibited
the fund of information they had gathered in the two
units of the tryout and added to the task their own

imagination and personnal experience and feelings.

Example 39,40,41,42 and 43 shows the
students ability to use information learnt from

history and geography as a woven motif in their

stories,
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Living at the time of
Buddha

I may be the daughter of King, Kshatriyas, brahmana

or a hunter,

If T may be the daughter of King so I have nice Food‘
to eat, nice bright clothes of my choise I should
vegr énd travel in big big chariots at that time the
climate was the same as we have at this time. There
would be no live in the Palace I had so much money
that I dont't know what to do with it but I was not
50 happy. FOne day I would saw Buddha siting uader
the tree than I would go to him and tell that

I have all the comfots of 1life but I was not happy
then Buddha told me that give your money %o poor
people and from that day I started giving money

to the Poor and I was very happy.

Ex.40.
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When I live in Napal with my mother and fathor

I belong to rich family so one day I eat my
morning food and vwent for hunting I saw one monkey
I want to killed it but he run away I run after

it suddenly I saw a man who was siftting under a

tree and doing Puga when I asked him who are you
then he answer that I am a Sanyasi them I know that
he is gautam butha I give him to apples to eat and
I also eat some frult I retain to my house I and
went to study under the free where my master is

veightting for me.

Ex 41
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Story

I am living in Buddha's time, I am daughter of
Prince, Once upon a %ime but I tell you about my old
Life, I am 6 or 5 years old., I g0 to Ashram to read
the lesson with my Guru, I go in chariots, We read our
Lesson under a tree, There was very hot: and I like
to eat nice food like fruits, vegetables etc,

Once upon & time I asked my father who
was buddha and why people worshipped him,

Then my father
told me that Buddha was a great person who Lived with
wife and mother but he did like the sorreow at people,
So he go and found the zmw anver of hisg question. I
don't belive , One day I go for huniing to hunt the
ani&als. I go %o Gaya tree there wvas people WDrshipper
one person., I asked why you don't worshipped me why
you worshipped that person and I say him you can go., but

he never 1 am also vworghipped her,
by
Vandana
Bhxxx

Ia this story and migtake I am very

SOTIry.

my
love
to
Miss,.

Ex 42
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Living at the time of Buddha

I am a daughter of a Shudra., I like
to vwork for the people. I use to carry rubbish from
the houges of Brahmanas, I use to help my father
and mother in their work. I go to gurukal in the
morning, When I come t5 home I use to clean my house,
make the food, and then clean the houses of Brahmansas,
I also use to clean my village. Many of my friends

use to laugh at me but I don't take care of them

because I always think that there is no bad in cleaning
the houses of people and clean the village., 1In the
whole day I use to feel very hot so I wear cotton

clothes. I use to eat what I earns from my ouwn

earning. One day while I was walking from my
Gurukul., I met Buddha, He gave me some Updesh.
I was so actractive with his Updeshes so 1 go

regular every day.

Ex 43.
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TEACHERS OBSERVATION SHEET

Names Mrs, Grace Jayageelan,

Designation: Teacher (T.G.T.)

Subject that you teach class 6: History, Geography, Civics,

General Comments:

Q.
A.

What was the atmosphere of the classes observed ?

Active, eager gtudents and the teacher abgorbed in
their subject. Students responding to the teacher's
Questions with interegt, -

What was your opinion of the approach taken to
the teaching of these classes in the experiment?

The informal method of teaching definitely makes the
students take more interest in their studies; and
gives them an all round information,

What feedback have you received from the students
about these classes.

The response was gquick and good. Bven the students
with less 1.Q showed improvement.

Can you suggest why students regponded in that mananer

The approach was interegting to them. And I think
since they did not open the text books, and the
lessons were taken generally, and logically they
liked 1it,

Have you noticed any change in the students
comprehension or interest in the subjects taught?

The students gave active participation : and were
more eager to learn,

Have the clagsroom observations helped you in
anyway ? . !

Yes, the use of audio-visuals rouses the interest
of students., And much portions can be covered
eagily in this manner,
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What did you not appreciate in the approach to
these lessons ?

Since the teaching is still examination oriented,
it gives less time for note writing which is a
must and to give class tesgts,

What difficulties do you foresee in implementing
this approach in classroom teaching ?

The tco-ordination of subjects' and general informal
method may not provide enough time to cover
'Syllabus' with anotes and tests and examinatioas,

ilaaga Pléase suggest ways of improving this
approach ?

It should also give importance not only to the
students understanding, but also to their
expregsion in writing apart from Art aand dravings
etc,

Mention how you think students of this clasgs learn
the best.

Since the students were already aware of the
angwers, a little bit practice in writing the
already absorbed materisl firmly imprints the
matter in theilr bhrains,

Do you think that the teaching through art, and
through the questioning approach has been useful
to the Students in general, in particular ¢

Yes, it was a very useful method since it makes
the students not only passive listeners but
active participants, They shoved keen interest
to learn which im itself solves half the
problems. They enjoyed doing it in this way.

Signature
Mrs. Grace Jayaseelan,
3/10/80
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Though the spelling of students was very
poor again it méy be observed that students have
expressed and organized their content information
to prepare a story. The description of meeting of
Buddha and the conversion to noa-violence are
examples of how students have been able to put
themselves into another time, to understand the

mul tileveled asgpects of historical knowledge.

Appreciation of others and social cognition
through the experience of writing a story is seen in
the story where a gtudent explains her difficulties
as daughter of a Shudra in the time 6£ Buddha, The
opportunity to develop the ability of students to
go beyound themselves to understand others and to
involve their imagination was the main purpose of

this approach,

The variety of subject information that

are geen to be woven into their stories, reveals

how integration of subjects can be achieved through

art activities, in this case, story writing,

The process of problem solving in this

activity first required students to "get into"
- e

the role, most of the students began with

"T am a son of a King/brahmana etc' and once this

-
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wag achieved described what they ate, how they
travelled or what they did. Only one\student began
with *I'm a son of king' and ended up "travel;ing in
an aeroplane" though he went hunting aﬁd his "palace
vag made of Bricks and diamondsf. This was t%e only
example where confusion of the %ime concept occured.
In general students fell into their roles easily and
depicted the 'time' with a use of information
obtained frdmﬂprevious lessons. The dramatic change
in students ability to undergtand the imaginary
situation of living in another time in this las%t
lesson, from their difficult in the first lesson
when a similar task was given is indicative that
some of the objectives of the Tryout units were

achieved,

Summary and Observations of the Tryout.

To conclude this chapter that presents a
theoritical and practical demonstration of the renewed
approach to Art Education designed by the Investigator,
a few words must be said in conclusion, There are
three broad areas where observations can be grouped

for purposes of clarity; 1) Limitations of tryout and
- &approach,

2) Obsgservations of the
© . pYXogeeadure,
%) The feasibility of using
- this approach for schools
in India,
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1) Limitations of the Tryout and Approach.

One might ask, how important or
significant are the observations of a two week
tryout of any approach ? To fhis guery the
Investigator is assured that the answer should be in
the affirmative, Such a Tryout cannot aid in forming
generalization asbout the outcomes of the tryout,
but this however was not the purpose; The purpose
of the tryout was to form an exercise in using the
theoritical frémework to reveal a process that was
used to design a curriculum, The framework
developed was one that has a validity of its own,
as it is based 6n previous research and findiangs
in the field of educational psychology, cognitive
development and theories on art-making. The
translatidn of the tryocut into two units for
Class 6 shows a process which should be of relevancs
to curriculum designers. It is important that the
means one uses to transmit knowledge should be

consistant with the end goals.

The detail:; description of the class
proceedings presented in this chapter was a sum
of observations of the Investigator, the teacher

observer(s) and the students. The idea was that
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if such a detailed awount of each class could be
presented along with photographs, the process of
learning would be described to aid further analysis
by the investigator and others interested in this

field,

The ideal period for the tryout would be one
that is spread over 12 years of schooling, with the
development of each student studied to find whe ther
the art activities and problem solving lead to
problem finding attitudes and skills. Any term less

. than that would be limited as the process of stage-
Wwise cognitive development is of utmost impoxrtance

to this approach.

A further limitation in this tryout is to
be found in the attempt to use an integrated approach
to teaching all subjects where such a practise did
not exist in the school., There is a natural method
for the integration of concepts across disciplines
which cannot be concieved of under the barriers of
the "prescribed school syllabus". Such an approach
neceésitates the reorganizationqof the entire
curriculum, which is another limitation taken up and

accepted in the aim of the tryout,
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The tryout vwas also limited as it was
for the students a brief interlude and brezsk from
norm&l routine work., The students as it was observed
were at first thrown into confusion as they had
previously little experience in problem solving,
working on their own snd of uging art activities as
a means to learn about other subjects., However,
the observable fall in the students complaints of
difficulties can be taken as indicative of their
ability to cope with this approach and the dexterity

of their minds,.

To overcome some of the limitations of
observation schedules commonly used this tryout used
photographs and tape recordings to put on record
what 'actually happened' in the class. To remove

a onesided observation, 2 sum of the students

reactions, the teacher-observert's and the Investigator's
were presented for each 1esson.' ldeally one i
should video~tape without editing the eatire

process, so that future researches in the field

could observe the qualitative asgpects of the tryout

and can pick any behavioral pattern or situation

on which experimental research could be conducted,
Hovever, such expensive equipment is certainly

beyound the researcher's scope,
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Another limitation which has to be
rectified if the approach is to be implemented in
schools for a‘longer duration is, the need for the
group effort of subject experts to drav out a well
integrated syllabus. A single teacher or research
student canunot have such flueacy in all the
subjects to know the structure of disciplines, the
activity that are best suited %o convey integrated
concepts etc. The effort of a group in formulating
a stage by stage éyllabus of activities is.essential
to reduce subjectivity and to give an indepth

insight into all subject areas.,

Is this approach relevant only for
junior classes ? Such a § question rises from the
notion that tart' is less demanding and cognitivity
insignificant, which is contrary to the belief and
regearch findings presented in this study, This
study has stressed the importance of problem
solving tasks and gualitative thinking at all stages
of learning and are necessary if the purpose of
education schooling is to assist people in learning
how to learn, 1In senior classes the gyllabus would
have included more complex art activities and s
larger portion that aimed at understanding critically
the cultural history of India and the rest of the

vorld, In junior classes more classes would
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have been aimed at developing and sensitizing senses
and sense perceptions vhich are necessary groundvork

for later yearg of problem solving tasks.

Another possible criticism would be in
‘reference to the fact that the Investigator was also
the 'Teacher" during the tryout, and this may have
influenced tﬁe outcome in general, Such a criticism
often appears in educational research and was
considered before this tryout was undertaken, It
must be stressed that in all educational planning
and curriculum construction that element of
variaace has to be bugdeted for, A curriculum

cannot be designed only for the ideal teacher, nox

for the worst conditions. However, what has to be

achieved within the curriculum design itself to.

provide for facilities that are suitable to all
extremes and the average., In order to do this, it
was suggested earlier that the Integrated Problem
Centred Approach was strucggd into self contained
units, and based on expressive outcomes that were
centred around activities that would provoke
students to learn on their own. .The ultimate aim of
educatioan for *freedom' in the Frierian model is

the negation of the role of the teacher, so that all

students during the process become learners and

teachers and can learn on their ovn,
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Another aspect that is demanded in this
approach is combined teaching., For the integrated
approach it is necessary that more than one resource
person is present during the activity. Resource
people don't necessarily have to be ‘'Teachers' butb
everyone in the community i has some thing to offer
that others can learn about, India is fortunate %o
have numerous craftismen and artists who are very
valuable guides from whom students can learn, The
notion of multileved experiences with more than one
resource persgon wWill not only help neutralize the
effects of a single teacher, but also offer a
variety of styles. If schooling is to be made more
trelated' to life, then such a variety must be
feproducéd in the learning experience also., Students
must acquire the ability and the grace to deal
vwith numerous people and to choose which ones they
prefer, Interaction with a skilled person (in any
field) is an educational experience by itself,
for sﬁch people offer in their vwork process a
sense of order and a respectful understanding of _
their craft, It would be difficult in India to
find a craftsman who is skilled and who disregards

the materials or the proceedures used within the
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craft making process. What is observable about a
craftsman is their sense of order, a cobbler, potter,
weaver, garland maker, painier etc, may have dirty
hands while working, but cannot afford to lose order
in the process of work or of the organization of the
materials with which they work. Control, an easeful
ordering of itemg and proceedures, a concentration
and a concern for the smallegt details &re essential
for the craft, and watching and learning from
observation of such people adds a qualitative

differeance to the students approach to learning,

Older students or advanced students
helping others to learn also is another method by
which this ‘'single~teacher' hegemony can be broken.
Such a situétion is beneficial to both parties, as
one learns how to order what is known to meet the
needs of another, and the ‘'learner' ig helped
because the young learner-teacher éan appreciate
problems and still has the vitality of the learner

sven when they teach.

A sum of methods would help ease the
mono tonomy or tyranmy of single teachers - which is
both practical in India and advisable for educational

purposes. Jtudents are at some point in their
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lives also going to be in the position to be guides,
to their own children, to people at work, If they
do not learn to handle such situations with
sensitivity then the vicious circle of competition

and domination will continue,

To encourage the development of democratic
ideals the educational process must be based on
democratic proceedures, A teacher dictating the
laws of democracy to a group of students, will not
be exhibiting democratic proceedures, which are
necegsary if students are te known and &k

feel vhat the concept of demecracy means in actuality.

Therefore, it may be said that this
tryout has afforded an experience that has led to
the notion that planners should not aim merely at

making ' teachers more efficient" but helping

- =

teachers to see the limitations of their role in-a
democratic cecountry and to knowing the ways of
involving everyone in the school and community into
the educational experience, Such a provision must
be a necessarly part of the curriculum especially
'in one teacher schools in India and in all schools,
so that students get the benefit of learning from

a variety of people., An indication of how such a
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curriculum can be developed was found in the

observations made of the Tryout,

Observations of the Tryout.

The observations were numerous and
mul tileveled, in order to discuss them the

following headings have been choosen.

i) The student

1i) The process of learning.,

i) The student

The proceedure in this tryout that proved
to be very useful was the daily evaluation of the
class by the students., Though such an evaluation
cannot be given overdue value, the sum of them
give a general indication of what students difficulties

gkxE were,

The students difficulties were of three kinds.

Physical Difficulties such as I'm not

feeling well" or 'I couldn't see the map! or 'boy
hit me" are important ones that help the teacher to

-

know personal problemg faced by the students and to
make provisions for it. Very often in classroonm

teaching teachers don't get the opportuaity %o be

sympathe tic to student's problems,



-:3213=

The approach and teaching mode was also
a difficulty expressed by students during this tryout.
Students in the first day, in a great number said
they couldn't understand the teacher ‘she talks too
fast!', 'the questions are new" etc., Such an
indication or feedback also hélped to improve the

feaching method in subsequent classes.

Students vwere very expregsive when they
were agked what they enjoyed most in the class., The
action method, or learning through dramatization in
lesson 5, received the highest compliments, and
slide viewing follovwed as the next favorite, then the
draving exercises. However, within this general
appreciation, few gstudents (though not more than
5 in aumber) did mention that they prefered
draving to écting. Such an expression is of
fundamental importance to the approach which is based
on the hypothesis that different students prefer
different modes which facilitates an ease of
processing of information., It is important for
teachers to appreciate the student's preference in

modes of expression.

ii) Process of Learning

The tryout was aimed primarily to

observe what preocesses of learning that would be



stimulated by the implementation of units of the

Integrated Problem Centred Approach to Art Education,

It is exXtremely difficult to use external
behavioral patterns of students as indicators of
learning, Take for example photographs no., 15,

One student looks very attentive, the other is
yavwning into his palm., Such a situation of apparent
contradictions would result if one took external
behaviors to be the only indicators of the educative
climate of the class, because personnal variations
have to be accounted for, Photograph 16 hovever
indicates a more physical participation in which
students unable to ‘contain' their expression are
rising out of nheirﬁseats ia order %o answer the
problem posed before them, Once again different
students express themselves differently some in a

more externally observable form like hand raising,

jumping, waving, shouting etc,

Parallel learning, is perhaps the oldest
form of learning, often termed as modelling.,
This form was used in a limited manner as the
approach laid more emphasis in developing independent
learning skills, However, since some students

required this mode it was used eg, in lesson 2 -
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students followed the teachers hand gestures over

the map of Asia to describe adind movements,

Convergent learning, is a term used here
to express the students immediatevresponsefwhat
they were ' taught'. 1In Lesson 5, students gave a
dramatic readering to the narration of the teacher,
thus shovwiag phjsically the convergence of the
teaching-learning process. This method proved to be
effective for this group and age level, as it involved
each student independently and as a class as a whole,

Also students and all human beings like to receive

an immediate avarenegs of what they know and their

power to know it, Since each sentence called for
each students ensctment of it, students could verify
immediately whether they had understood the task, 1%

becomes eagier oo for the teacher to know who is

following the lesson.

A lot of stress in the activities of the
tryout vwas laid on visual learning which'is a form
of independent learning. Students were asked to
solve various problems through the visual mode,
drawing, viewing slides, maps etc. Such activities
revealed numerous things, mosgt significant were ag

explained in lesson 4 that those students with a poor
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command over language vere able to exXpress and
extract complex concepts in thé visual mode, thereby
strengthening the arguement for the need to make
provisions for students prefered modes of. learning,
The effect of the slides on the students ability to
remember details about the life of Buddha in lesson 7

is also indicative of the suitability of the visual
mode for learnsrs. In the visual mode the student is
able to gather a wide range of information, which is
then organized if a task is given to verify what wvas
observed., Students who said that they learnt "Kindness!
and 'nen-violence" from the glides on Buddha a;e -
refefring again t; this wide range of information, or

qualitative information that they extracted from the

vigual experience,

Another important stress lald in the design
of the curriculum was to facilitate sequential
learning. Though a strict sequential process cannot
be hoped to be achieved, as every human being picks
up all sorts of infofmation in an experience, botih
in terms of content and form of the exposure,

However, a logic in developing a concept was attempted.
Students understood the relationship between climate
and life style which wag the central problem of

unit 1. Revealing to students the logic of a



concept and developing on it, through examples

helps to verify the sequences and conanotation of the

concept, The relatedness of subjects is essential
if studeats are to be assisted against feeling the
irrelevance of education in general as exhibited

in Lesgson 1 of the tryout,

The findings from the tryout wnat wa.
agsist the improvement of this approach as the
tryout offered a rich experience into the process

of learning,

The role of Imagination in Bducations

The most important aspect that raised
itself during the course of the tryout was the role
of imagination in teaching and learning. ©he teacher
requires imagination to create situations that
interest students. This can be achieved only with
familiarity with students difficulties and their
prefered modes of expression., Imagination ls need
also in giving examples from students personnal
experience so that they grasp more complex concepts,
In Lesson 2 of the tryout, the role of imagination

in this regard was most urgently felt.

Imagination is of fundamental importance
to all learning, for it is the mental bridge that is

built from which the learner can travel from the
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knovwn and given to the unkanown, The linking of
known to explain the unknovwn is what imagination is
most necegsary for and for this reason is of paramount

importance to education.

To develop skills of imagination both
for the teacher and student it was found in the
course of thie tryout that there are numerous kinds
of questions that can motivate imaginsetive thought,

Questions can have a conceptual hierarchy (eg.

Tesgon 3) in which each one is based oa successive

angwers to guestions. Questions can provoke

deduc tive thinking, or point towards finding a
logical explanation. Certainly the notion that the
question-answer technigue is baged on mono-answers
ig 2 limited one. This tryout has revealed that
students vwere greatly assisted by the use of
different kinds of questions. Questioans helped

fo eage the thoughts into an imaginative plane,

as fhey stretched the angwers over large
interdisciplinary subject areas., Ieveleoping
imagination is crucial if independent learning is to
be facilitated., TFor such a development art
activities and an~iﬁtegrated gpproach are esgsential

if a synthesis of knowledge 1ls %o be achieved so
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that future learning -~ how - to learn skills can be

developed,

The Renewed Approach: Problems of Implementation

The brief observation schedule has
offered some guideline asg to the problems and
proceedures that would be encountered if this spproach
were to be introduced as a part of the Indian School

curriculum,

Management of Implementation of the Renewed Approach.

Firstly it is important to reconsider the
practical problems that exist in the majority of the
schools in India., The list may be endless but the
ﬁain featureg have been given below:

- lack of resources, especially of time
and materials, and teachers,

~ insufficiently trained and or motivated
teachers,

-~ pressure of other disciplines that have
g higher status in school and in the
society. .

-~ pregsure of economics,occupational
future of students.

~ differences in individual growth,
regional needs.,
Though, the above list is not comprehensive or
detailed, the main problems facing school education
hegve been highlighted. The Integrated Problem Centred

Approach to Art education, has been designed to keep
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the above practical limitations in mind,

The gulding idea is that in order to

find a solution or an approach that meets the

pressing needs of education it is necessary to

a)

b)

a)

break the hegenomy of a discipline-centred
curriculum by introducing an integrated approach
that requires fever "teacherg" and mo¥e
participation from ail the co&munity members,

to replace the burden of text book learning

and a vast curriculum content by the introduction
of the problem centred, problem finding approach,
that enables students to learn from the
environment and through art activities the skills
necegsary for learning how to learn thus reducing

the time and money necesgsary for schooling,

to provide the curriculum with a region gpecific
curriculum that utilizes materials easily
available in the environment. Students can
;earn while they observe, problem solve and
create with things familiar to their culture

and reduce the distance between school and life,

to reduce the pregsure on teachers and the school
by the preparation of a self-contained curriculum

that is structured around problems, that can
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stimulate learning, and can be used independently
by students of varying learning speeds, to
develop those mental abilities necessary to make
decisions, to problem solve so that they can
become participating members of society in the

capacity of learners and teachers,

As 1t has been gpelt out above, the renewed approach,
addresses itself to the problems faced by Lndian
education, in practical terms and ih bridging the
the gap between Nationals goals for education and

the classroom practices,

In erder to make s curriculum for

imﬁlementation in schools it would first be necessary
to develop & curriculum using the assistance of a
group of experts from various disciplines. The
Integrated Problem Centred Approach demands that the
fundamental concepts of all disciplines are voven
together’and presented in a problematic form to
initiate a dialogue for the learners, A situation
where studénts can interegt with the teacher,
resource materials in the environment and with
themselves, Art activities, are woven into the
fabric of the curriculum, to provide students the
opportunity to utilize all modes of thinking,

feeling and expressing so that what they leaern is
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not one-sided or in half measure but they will grasp
the 'sense' of what they learn in increasing degrees
of its totality., The productive aspects of education
are all secondary to the aim of education which is
the development of mental skills that facilitate
independent learning at all stages of human
development and the development of social cognition

and eppreciation,



