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CHAPTER 11

REVIEW OF RELATED STUDIES

— .

The researches on teacher's classroonm behaviour in
terms of teacheppunll interaction in the classroom have geincd
momentum since early thirties. The claessroom sibustion where
comrunication tokes place has been described differently by
different researchers. og classroom climate, classroom dynamics,

and somotimes interpersonal relabiona.

The term clogsyoom climgbe refers to the generaiiszed
attitude towards the teachor and the class that the pupils share
in common ingpite of individual differences., The origin: *. of the
dovelopment of these attitudes is classroom gocial interaction.
Pupils soon develop some common abttitudes and expectations
regarding the ?eacher clasgroon behaviour, and their attitudes
bowards thgir ovn peers through classroom activities, These
attitudes and expectations influence the social atmogphere or the
clagsrcocom climatbte, uvhich once established,; remains fairly stable.
Thug the phrage 'clamsroom dimste' is merely o shorthand
refererce to those gualities that consigtently predominate in
most teacher - pupil conbacts. This way, siudy of teacher
behaviour throusgh clagsroom interaction snalysis becomes a study

of clagsaroom climate as well, (Flanders, 1970).
Meagures of Behaviour

Bales (1950) wes the first to develop nine autuelly
exclusive categories to measure interzction in small STOULS.
Flanders, (1951) adopted Bales method for use in classroom to

measure the spontaneous verbal behaviour of {teachers.
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' - inderson ef al., (1939, 1945, 1946, 1946) applied the
modifie@ form of(interacticn analysig to classroom communication,
¥ithall (1951) reduced %he total number of categories used by
Anderson and Mitzel and Robinowitz (1953) made additional
adaptation of the Withell categories. These studies have
contributed to the Eﬁgnders' systen, Smith, Aschner and Heux
(1963) have tried o anclyse clagsroom interaction in temms of
‘the Logic of discourse. Hopsh (1964) (Modified Category System
(MCB), Honiyman (1966), (Multidimensional Analysis of Classroon
Interaction (MACI), Amidon end Hunter.(1966), (Verbzl Interactior
catezory systém (vIcs) end simon (1959), (Sequentiazl Analysis of
Verbal Intersction (SAVI) heve ééveloped systeas vwhich include
neny features of the ten category syster of Flanders, but vhich
brench out and differ somevhat from Interaction Analysis

(Amidon, 1966).

Several adepiationg have been made of Menders Technique
on interaction snalysis buch s Ober's (l§68a): Reciprocal
Category System (RCS) vhich describes both student and teacher
behaviour in the seme cabegories, Brown, Ober snd Soazr and Vebb .
(1948) designed Florida Taxonomy Bf Cognitive Bohaviour (P2CB) 0
consider various levels of conitent and/or intellectual activities
'in o given classroom teaching ~- learning situstion. Browm (1968)
developed Teacher Practices Observation Record {TPOR). This system
was developed along with a scale for agsessing teacher holiefs,
for the primary purpose of measuring individual differences
between beachers! beliefs and practices, with respect to the
dimension of 'experimentation' or written sbout by John Dewcy.
Content Anslysis System (CAS) wos developed eznd tested by Duncen and

Hough (1966)..
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Medley snd Mitzel (1955, 1958, 1959) developed an

instrument called 08cAR (Observation Schedule and Record) for
use in a followup study of teacher education graduates. OScAR
was desgigmed to provide guantitative data regarding behaviour
of begimming teachers so that the bechaviour could be correlated
with e number of other variables. It wes evolved by modifying
agnd combining items comstructed by Cornell, Lindwell and Szupe

(1952) end withail (1949).

Teba systen (1967) was @eveloped to describe the
levels of gcgnition of children and thelr teachers and tc measure
the functions of the teacher's behaviour. Aschner -~ Gallagher
System (1965) is based on Guilfords theories of intellect.
Bellack System (1966) was developed to collect information in

eight dimensions,

s

There gre a2 mummber of gystems and vtechnigues used for
recording and enolysing the gponbsneous classroom verbal behaviour

(and non~verbel) of teachers end pupils.

Por some coding systems emdio or video tope was required,
( Aschner - Gallsgher, Bellack and Taba), in some systems personnel
needed for observabtion or recording session (Aschner Gaollagher,
Tebha), while in some systems two coders or two teams of two coders
vas remired (Caldagher, Hughes). Elandefs syoten needed only one
coder, or observer., TFlanders, OScAR and the Tzba system have been
used widely. Tlenders ten categories system is used mainly 1o

study teacher influence in the classroon,
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i
© Beacher Behoviour

There are several researches in the area of ﬁeﬁchgy
behaviour. Anderson and bis colleagucs (Anderson and Brever
1945, 1946, Anderson and Reed,1946) worked on the measureneant
of dominative and infegrative behaviour, which were based on
pre~school and primary school classroon involving five different
teachers and extending over several years. After a year o so

John Withall (1949) studied the social emoiional climate and
suggested that 1t can be messured in teacher behaviour zlone,
He calegorized the hehaviours into seven categories -- one, o,
ond three being learner control; five, six and seven jeacher
control,. In a later study Withall (1951) found that different
?eechers produce a different climate with the same group of

pupils,

Perkins (1951) uvaing Withall's technigue, ‘studisd group
of teachors organised to discuss the tople of child growth aad
development. He found that the groups with an integrative type
of leader were able %o discugs more frequently than were groups
led by o domingtive type‘of leader, -Cogaon (19562 has contributed

to the development of a concepbtusl framework of teacher behaviour,

i,

He did not directly observe the behaviour of teachers end students
but ingtead analysed the péréeptions that the students had of
their bteachersz. He found thab gtudents are doing mere work when
they yerceived'the teacher's behaviour =25 integrative rather than
domingtive, Thus desirable climate resulted in more learning. He
has given inclusive, preclusive, and conjunctive clagssification of

behaviour. Later, his work helped Flanders to develop a theoreticsal
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basis for cdnéeptualizing the relationship between teacher

behavionr and pupils! attitude,

Most of the research wofk cited above give us & poir of
contrasting patterns to degcribe the seme behaviour patterns, For
- Ancéerson ot el. it was '"dominative' ve. 'integrative', for Lippits
and YWhite it was 'authoritarian' vs 'democratict, for Withall and
Perkings it was 'ieazcher-centred' vs 'learnercentred' and For Cogen,
it was 'perclusive' vs 'inclugive', 'divect' vz 'indirect' teacher

behaviour is inbtroduced by Flanders,

After Mndersont's study Lippitt and vVhite with Lewin
carried out Laboratdory exveriments on thethree leadorship styles)
tapthoritarisn®, 'democratic' and'lasissez faire' 4o snalyze the ]
effects of influence of adult leaders on five boys of, a group. The
findings provide sound basis to use categorization of leacher's

verbal bchaviour as major technicque in such studies,

Bverett (1951) has stabed that the social interaction

in the classroom will influence the incividual student's nerception,

i
1

feelings and interpersonal relabicons.

A

There gire wsome other regearch works in the area winich need
to be mentioned. Degroat and Thompson (1942) have studied
classroom climgbe from children's point of view., Tiedman (1942)
lfound out that sntagonism tovards antocratic end domineering
teachers behaviour increases with the age of the pupil. ilart and
witty (1943) have also analysed teachers characterisitics fronm
pupils points of view. Johnson (1935) and Anderson (1948) have

attempteé to evaluabe the behaviour of the teacher directly.
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Jignificant investigabtions on teacher's verbal snd non-verbal
behaviour in the clagsroon have been made by Withall (1949),

Hedlund (1943) =and Rippy (1960).

Brown (1960), Cempbell (1968), Davidson (19683), Mlanders
(19651,campbell and Barnes (1969) have studied on pupils attitude
toﬁarﬁs leorning, . On teacher effectiveness Biddle and illena
(1964) has found that bteachers wvho are efféctive at one level noy
not be similarly effective at another. Anderson and Hunier (196323m4~
Hamachek (1969) have reported on pupils reactions to teacher
behaviour, GCrams (1960) has found that pupils have different
reactions to the pome teacher=behaviour patberny. Sprinthall,
vhiteley ond Mosharts siudy (1966) reported on teachers abttitude.
and the effectgen‘ﬂeﬁirable behaviour have found thab cognitive

flexibility (attitude) end effective beaching behaviour are related,

The various regearch studies reviewed in the preceding
paragraghs provide 2 bagie for a theory of socisgleemotionzl climate
but it should b2 used with cantion, There is not a gingle pattern
of teacher behaviour that should be conbinually ngintoined in tho
clasgroom. MA tescher cen adjust® as Flonders says "the direct and
indirect agpects of his behaviour according to his own plang or the
situational requirements of the moment®, This Flanders (1962) has

terned as "Flexzibility of Teacher Influcnce®,

Very few gtudies in the area ol ¢lagsroom commualcabion
have been made in iIndia. The actual position that teaching occupics
in the total educabional process is not reflechted in the omount of

t

TN
B

researcn producsd in ‘the area, leave alone the gqual bive aspect.
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4 pointed out by Jengire and Shorma (1975), out of more than 70O
gtodies abstrgctaa, twentyane Tall in the reglnm of teaching ond
teaching behaviour, Studies using systematic observation of
elassrdom behaviour of teachers have been congpicuous by their
abgence for o long time and the few studies conducted in recond

years con be counived on onets Finger tips.

Buch end Semthonam (1970) have reported Hhe sdudieg: o on
comnunicabion in classyoom, 1t inclu@es.the studies on the
clagsroom verbal behaviour of teachers the Influence Patterns
of lale Social Studies Teachers as determined by Flangders
Interaction fnglysis System by Buch acd Miraishi, Patterns of.
Influence in Social 3tudles [leachers by Santhonem, Quraishi and
Iulls and the Pabterns of Classroom Influence Behaviour of Fifth
Grade Teachegs of Delhi by Parcek and Rao. Thce Tireb twe studics,
on account of limited size of the sample could not be used for
generglizations by the outhors.- Still iy indicztes the
differences in influence patterns bebwesn men and women tenchers.
The third study reveals thaet the nmain 'teacher talk' category ic
that of lecturing and 'student talk' is that of responding to the

teacher, Similar results have been reported by Mehta (1970).

tichta (1967) has wrked in the sares of clagcroon
communication., A marunl on classroom behoviour was publiched by
NCERT. The manual discusses the 'dominoltive' and 'intcgr#tive'
teacher behaviour and shresses the role it plays in the development

of classroon climate,.

Buch (1970) undertook a study in the area of tezcher

behaviour under the Cooperative FProject on Productive Teaching
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{coPPT), which gives a picture of what goes on in Indian classroons,
particularly in secondary schoolg' socizl science and humanity
classes. It was found thet the teachsrs talk mors in the classroom,
Lecturing was found %o be the dominant patbtern. 148 of the time
was spent on asking questions, mostly narrov questions., It was

revealed that the participation on the part of pupils was low.

The purpose of Santhenam's (1972) study was (1) to find
" out the relationshilp bebween teacher influence in the classroonm
znd (a) age, (b) experience, (é) recency of training,(d) sex,

(e) maritel status and (£) subject taught by the teacher, and

(2) to identify salient feztures of the clagsroom behaviour

pabterns of the teachers.

The study revealced that the teacher influence patterns
differed significantly during the course of teaching of different
subjects, The relatiounship bebween other variables were found not

significant,

reishi (1972) undertook study on the relationgkip
between teacher behavicur and personality traits and attitudes
of the teacher. Prediction of tescher behaviour on the basis of

these variables has also been made.

-

The gbtudy revesled that teacher behaviour is nod
significantly related to the personaliby sraits end avbitudes of
teachers. Of the fifteen variables, only teachef's attitude
tovards democratic classroom procedures and reflechtive traits of
teacher!s perSOﬂality correlated gignificantly with teacher

behaviounr,
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Tulla's (1973) study has attempted to find out the effecy

L*ﬂcher clagsroon infliuence on the pupils achicvenent.
Fbrtyeight teachors tecching in class VII were observed. 1800
students of clase VII comprised the sample, Tﬁe study vevealed
that the puvpils vho were taught by the teachers traoined in using
indirect behaviour scoved higher. & compeared to their co sunker
parts studying under the teachers who wore not provided any
training. It wes also found that the indirect Heacher behaviour
‘provided a congenizal olinsbe to the teacher for conduction of his

.

teoching,

sherry (1964) has studied the association of teachning
gffectivenese with interogt in subject, children znd tezching has

revesled the fGLLGWﬁ“bo {1) Classroom teaching duties were

ngsidered n esse tlwl than ronteaching duties by a large
eumber of e $s in the field of education. (2) As regards

sueccegs in -¢lass, the preparation snd execubtion of the lesson,
recognition of iandividual differerces, relsting bteaching o
pupils needs and helping pupils to solve the cducebionsl and
personal problems were given considerable weighbtase, (3) Atbitude
occupied o more importent place than interest, (4] ithe oiill of
mointaining an abtmosphers favouraﬁle for lesraning, oxecuting the
lesson in sn approprigte manner, maintaining proper pupilbeacher
ralationship, reeognising individual differences, uging proper
neans of communicobion and iustruction,and selecting proper

teaching aids vere considered important.

The important correleates of Leaching efficiency cs found

in the study of Debnath (1971). were knowliedge of the subject
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y

mqitcrg_qlﬁceﬂét in tezching, masitery of the method of tesching,
academic qualifications, mofe of exposition, sympathetic obttitude
towvards students; discinline, students' participation and the art
of questioning, Analysis of data revealed that professional
training, intorest in teaching, friendliness, democratic

behaviour, ability to Judge reactions of otherg, and pogsegsion
of alround information were related io toaching efficiency. The
findings through actual classroon obsgervations re¥esled thaot ase,
experience,‘acaﬂeﬁic eciievement and professionel training vere
significantly related to temchlaﬁ efficiency. The cocfficients
of corrolation betwgen the teaching efficiency nnd age, erxperience,
academic achievement and tralning were found to he .23, .24, .19,

and ,3L vrespectivelye

hier

£

Brperimental study of Jangira (1972) on tea

effectiveness of prospective teachers reported that (1) Classroon
Behavioué Training did chaagre the classroon interection patterns
of the student-teachers, (2) The s%udadvtéaehers with classroon
behaviour itraianing scored S'”ﬁlf&b&ntly higher on' elassroom
interaction variables PPE, TRR, TUR, TRR 89, PIR and MFH and

ored significantly lover on PIT, P3C, CCR and S8R than student
teachers who had undergone the conventienal prograame cf student
teaching, (3} The ¢Luden&ﬁe@ehor withh 'Clasesroom Iechaviour
Trainihg‘ suslalned significant differences on claseroom interaction
patherns as compared to the student iteachers with conventionsl

studenbieaching even after bwenbysix weeks of their sraining,

Pangotrals (1972) study of the effect of the different

sources of feedback on the classroom behaviour of giudenlbteachers
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hag revepled thal the inﬁéraction anelysis can be effective feedback
mechanism and stédenbbeachers wio yeceived interaction analysig
feedback mede significant gain in the predicted direction in the

uge of the specific teacher verbal behaviour., Some changes were
found in certain patierns of teaching behaviour of the ireatment
group 28 compared 1o tﬁa% of the conirol group.

~

The study of Roy (1970) on changing behaviour of
stuéenhteachers through feedback has found that (1) the percentage
of improvemernt was fairly high in the teecher's beheviour
(teachers teaching History, Hlementory Maths, Géneral"Soionee and
geography), It wes czbove sixby percent es a result of feedback,

Some teachers, nowever, dild not change ab alle

The study of Sharms (1972) on teachers clagsroom behaviour
and pupils achievement revesled the following, (1) Narrow questions
wore found to be more effective as compared to narration, (2) Open
guastions did not show mmy offect vpon pupil obbainment in tems
of gpplication objective --— rather none produced any differential

effect in achieving the objective.

- The effectiveness of micreteachingfﬁtraining irn Flanders
Interaction Analysis.Category Systen as a means of changing
classroom behaviour of student teachers was studied by Fingh (1973).
The study revealed thaﬁqmudenbteach@rs $rained tarough microteaching
and studenttiezchers trained in Flanders Interaction Cabegory Systen

change their verbal fezciiing behaviour,

Patelts (1973) situdy on relotionship between the pupil's

attitude and tescher indluence in tne classroom revesled that
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indirzect teacher influcnce have fovourable effcect on notivasion

and clagsroon organisation and glso on the attitude towards teochers,
But when teacher's influence without conbent emphasis is taken into
conziderabion, indirect teachers have favourable iniluence on
pergonal onxzlety. of thelr pupils, on the development of indepondent
behaviour among thelr pupils and on the clagsroonm climate. Sowe

of the studios mentioned shove are not directly comnected with the

present study but are remotely rslated and need to be mentioned.

Vorious Perceptions of Teachers

Swenson and Parson (18953) have revieved some of the
literature pertaining to the role of theteéchefs in the olossroon
and coacludéd that the role ordinarily ylayéd by the ‘esocher was
undergoing a redicel changes Thay believed that the suthoritarien
role was becoming less fregusnt and that teachers were more and

nore accepting pupil plomning activity.

Some of the finéings of Schools Council Enquiry I:
Young School Leavers by Morbton -~ willams and Piach (1968) on the
role conception of the teachers aﬁzd pupils ond parents expectations
of the role show the opposite trend; what teachers ‘and head
© teacherg sglmost unaninmcusly rate ag very imporiant received much

less support from pavenis and even lesg from the pupils,

Muszrove mnd Taylor (1965, 1969) have shown the different
role conceptions of beachers working within various segments of the
cducational systen. The teachers wefe asked to rank six objectives
ag they valued them., I% was found that the teachers from Grammer
schools had 2 much more restricted conception of $heir role the

teachers in modern schools. Musgrove (1961) has shown that
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arents in different socisl dlasses hove ¢ifferent conceptione of
B T

certoin szpect of teucherts role. Musgrove investigoted the
parental expechtations of the teacher relating to the child's
behaviour, T wus found thet working elass parents place g

grester regponsibility on the scheol for sreining the child than

G

niddle clase porents. Lolls Berg's (1968) study reports on the
headmasterts progressive concepition of the roles of head teocher
and teacher shich conflieked with the role concepiione of cone

of the teachers on his stalf, ond with ovher role pariners.

3

Bledsce and Browsn (1968) have studied veachor behavicar
in working relationships vith pupilse. The behavioural charactorstics
of teachers were described in terms of vole behaviour. kEaglish,
mathematlcs, science and)sccial atudies teachers were seupled,

Five role dimensions vize advieesinfommadb

ion glvep, motivotor,

diseiplinarion, councellor eand refer vere studled. %he findings
of the study revealed that the science and mathenatics leachers
perceived the advic&infommation giver role os more important then

did the socigl studies teachers.

Finleyson snd (chen (1967) have demonstratod the deep
differences in role concepbion bebween student teacher and head
teacher. A numhe$ of stulies have shown that thers iz & dipstinct
chenge in the teacher's conception of kis rcle as he moves from
being a student, 10 2 student cn‘téaching practice, snd then

finglly to o fullzfledged tencher, Rabinowlss and Rosenbaum (1960)

tested teachers during troining snd after three years' full time
tenching, They report & ngjor chenge in scorve {in attitude),

egpecially in the area of digcipline. Similar findinzs are revoried

by Wellbergs (1968), Jocobs (1963) ¥uss (1969) and Hoy (1969),.
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Musgrove sad Teylor (1962) have situdled how becchers

gz studied

;.b

theaselves perceive their basie roles. Becker (1062) !

cxpectations of the head teacher:; Hargarel Fhillips (1%65) has

researched on differeat mvles of head teachers, Hargreaves {1367)

has carrisd out a highly perceplive study of the igformel roles of
. 4

pupile bub only Fhillips has roported a study of the informel

relationghine betveen teadhers.

¥ob (19G1) postulated two mejor tyrves of salfimare
smonset teachers, In the case of type 'A', their interprebation

~ -

of theoiy prcfessional role is not derive

backeground but is bsesed upon their being tcachers, Freir speecific
acadenic. braining ig ryelative and subordingte to chucationgl
functions and they hold that the ability to teach is based upon
outotanding pedagogical skills., fThe seliimege of type ‘D', is
based upon their scademic gualifications ond their spscislized

knowledge in certain subjects.

Deo's (1967) sﬁudy‘ta Tind out the different pobserns of
the diseiplined and 1&&1% ciplined gtudents on their self concept
revesled that the indisciplined group generally exhibited o
tendency to merk more words for their Solﬁﬁeob ipticn as compared
with the disciplined group. The diﬁfereace ves gbetisbicelly

o

gigrificant,

There are researches relatigg tc the teocher's porception
and evaluvation of his pupils. Uickmen (1923) has showm thot teachers
regard moral cffences, threabts to the bteacher's authority and
vzolauions of c¢lagsroon order as more serious taan shyness. or

ungociability., Hollins (1955) substantielly confirmed the work of



Wickman on o Pritish soaple end fournd ne differences belvecn mon

siich

-

i
and women teacherc or the types of school in

‘Williams and Knecht (1962) have demonstrated that the

pupils who are most liked by the teachers tend to be the high
achieverg., It is reported that correlation between teacher liking
end attainment is 0,668, vhoerezs the correlation between tweacher

) y

liking and ability is 0.478. The importance of the pupil!

" v . -

bility and achievesent 4o the teacher's perception of him ig also

©

brought out in a gtudy of Jackson ond Lanaderne (1967).

Other regegrchoes support the view theb the pupils who
give tho teacher role support are perceived more favourably.

Lembert (1963) hag shown that pupils who sre rated by the teachors

as successful are also rated as more able, curious, imsginabive,

fusubel, Schiff ond Zeleny (1954) found that pupils rated
by thé teachor as more adjusted were alse percelived as bein:, more
persistent and competitive and as having a bebter scholastic racord.
Push (1954) found that teacher liking is relcoted 4o every single

characteristic on waich he asked the %eachers 0 rate the pupils.

Pickles {1970), however, failed to show a significant relabtionshi

w3

14 2

between teacher liking and pupil achievement,

Ch

Melntyre, ¥orrison and Sutherland {1966) study hoes shown

(Y

that the teacherts percevbion of his pupils variey according to the

L)

social class background of the pupils., The sszme research also

w

shoved that young teachers tend bo stress good behaviour iron the

boys, vhereas older bteachers put grestes
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This suhoests that the younger bteachers' perceptions are influenced
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by the problem they experience with discipline, "The percepbions
of older teachers, who have mastered the discipline problen, are

more infiuenced by instructicnal problens. s

The research of Rudd and wiseman (1962) Tindsg thal the
two major sources of dissastisfaction among the teaching profescion
concern salaries and poor staff relations, Hit some teachers did

nention the atbitudes and bebaviour of pupils es o scurce of

Banerii (1956), in the reswlts of his gtudy,

that muccessful clasgteaching needs malities like aquick thinking,

ready wibt, easy aGeptibility, humour ete,

© Dyivedi (1970), in the onalysis of his study on the
attitude of teachers bowards &Luaenug (boys and girle), found that

the teachers did not hove a favourable attitude towards boys.

The Tinding:

L'I

of the gtudy of KLani (1970) shows that he
popular teachers had a Tavourable abtitude towards teaching in

schools and uwere found $0 be effective in bhelr work.

Sharme, (1971), in his study on naychological understanding

3

£

and student teacher beha v1ouﬂ,zounﬁ that the eommunicssion of
utudent teacherg in the experimental group ¥as Faster - shifis
from one c¢ tugary to enocthepwere more, were mors wide spresd, wong
more democratic, resorted to more poderful mesas of reinforcemeunt
and reward, expozed to more freedom and initiative vhile teaching

clogees and tried for more acvive perdicipstion o

iy
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teaching - lesraing procese and had less problems of the clogsooonm

,.1..

managenent, discipline and control., Responglve gtudent telk

-
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aecslerntod Yinformation siving' or lecture more in tho cape of
experinental roup. The ozperimentsl group gnowed groater pasitive

reactiong $o ropponvive student tolk,

Porcsher (1963), Bavar (1965) end Thardwsj (1966) studied
shtitudes of sgcondory echosl fosehicrs tovards booching nrelfescion,.
1t wvao rovesded thab the deacherts attitudo vas fovourchle toucrdn
%aac&iag of o earecr. Ihe aﬁti%ué@s of pupiletoachers' woo not oo
encoursging as it won vovesled through the studien of Nohinder
{1955}, Enlcgar‘€1955) end Choprz (1064). Thay considered it oo

a last resort for thome who remained uncuployed for o long tisce

Hariemma (1961) in tha otedy on veasons for the choico
of tonehing professlon found that 47 wos oonalderad to bo the
noblest profession, provided 1lifs long opnoriunity to learn,
individunl initiabtive wos considored, an cooy profesgion vith
g&ém@y of leave and nad leve for tecching and children, Rai (1961),
chonene (1953) and Ealekar {(1955) in thoir studiec found thot
poronto? ond relatives' osufgestion mnde bthom 0 Join the
profaespion, whlls othors had genuine degire to join the profession.
dochi (21061) in his study on factors infiucneing the gdecicisn of
men $0 bocome a beacher revoaled thet (1) it onabled one teo work
in a pubject field of omo's inbarest, (2) enabled them 6 davolop
sound velues of livins in younsgters, and (3) encourased

contimous intellectusl znd professional zrovih.

Chavhen {1966) gtudied the foobors of toochar training
ond ite relabionghip with other vorizhles and found that pergroctive

toachors hod s fevorrable sbtitude towarde the profession. Alno



40

there 1o gome rolationship botucen teaching experience and attituds

toverds tho voontion,

Pactors like teaching ouperience, erg, fnriinl stotuc otes
4id not infiucnce teasherts atbitude towards teeching profeselon

was revealdd in Parachoy's (196?)(5%&@3»

Rapalet (yeor mot indicutod) stidy veporded on tho
attitude of pupil=-iteochers thaob tonchers ghould hovo oympnthetic

atbitude Sovards obhiidron,

the reacarches have been roported on difforendt aopeois
0f hichory. $ poycholonieal study of motivation in foaching
history by Carg {19%3) and teaching methodology of higtory by
Kopoor (1050) ars roported. Patnsik (1959) hes reported the
otudy @n’iaveatigaﬁians into tho teaching of coecisl studion, vhilc
Doshoulth (1981) ond Potnsik (1963) hove studios reported oa
gifeativencos of some neotheds of deacanlng history. TFyow theso
atudien it 1o found #iunt treditionnd) method wag regorded

ineffoctive in compurinon 4o sodern nethods

Hope (1073) otudied developnent of verbal boheviour
throuch copnitive oworenosce training. The purpese of tho study
ung to dotormine the effcet of vorbol nveoreness $vaining on the

vorbal bshavicur of gtudent teachors in $ho fiold of ooecinl otudion.

Teonty four otudeni=tenchers enrolled in sscondery otudens
toaching of social chudles ab tho Pennsylvarie State universidy were
obaerved pix dimes by collcpe cupervigors tralned in the ugo of

vorbol snalyois tool, visz Iastructor Cogcnitive Operation Index {1orad
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After the observation, hall of the group was given a progromme of

-

verbal avareness traiuning in five spocially demigred seninnrs. it
vas found that the student teachers wveore able 4o c¢hange their verbgl

bhehsaviour,

Bffects of training in conbtent devclopment stratesies

3
e

wpon clegsroom cmmualcation beheviour patberns was siudied by
¥i1l (197%), 1%s nurpose was 40 determine vhether tecchers can
be ﬂruxnea (o) to use cortent develonment segunences in their
claseroom, (b)) b0 inprove the potontisl of the content sunslysis

cogervation ivstrumeant to identify content development seguonces,

and () to identify scme of the interrelationships belueen
interaction comnunication Lehavicur as catepgorised by thz Flaonders
gysten and communizgblon bohoviours concerned with suviset amatter

content as ceterorised by the Content fnalysis Syoten (2i9).

fn ingervice ftraining experieuce wvas pr ied for

prachising teachers in the principles, elemenio end procedures

2

tioskowltz and Hayman {10”é) have studied interaetion

. < . ; .
First year, Typic 21 and 'RBest! tescher in three urban
A

Juuior high schocls through the Flint Interazotion Analyeis System,

smegedcval rocords were slso kepts 4 number of soiz

5
gt
b
fude
3
3

contact with classes, and these behaviours became more diseimilar

2 A, *,

at the ogbart of school, vaile beginving
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engrogsced in administrative and routine procedurss. Compared to
experienced teachers, new tezchers used more direct behaviours =t

the beginning and increased in their use over time,

There are gtudies made on the objectives of teachin, of
ﬁisﬁory. MicLendon (1960) has summavized the research on trends
in objectives. 'ﬁcghic hags listed studies on texbtual moberisls w—
Bayles sbudicés (1950) sre on methods of teaching. Mrillom and

Hoone (1648) 2lso werked on teaching methods.

GConclugion

The shove review af the studies in the areasof classroom
behaviour of teachers, percepticn of iteschors and higtory teschers

abroad and in India throws light on the followling:

Piconeering wnrk nas been dong by the regearchers on

develoying messures of ciegseroom bshaviour of jeadiers.
The teacher behaviour is belng studicd consideravly.

The teacher classroom hehaviour io the vital point 4L

cresting classvoom climate.

The nature 97 classroon climgbe devends upon ths teacher
t

weratic, direet or

Teacher hehaovionr resulite in different petterns of

touchekpupil intersciion.

[RN

Tesacher behoviour in clegsryoom influences pupil growth,

-

chievemendt and attitudes.

.

o

3

Modificabtion of teacher behaviour through feedback.
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To the best of the investigeior's kn culedge,“o study is
available on the relationship between the communication pattarn of
teacherg and perceptual foctors, though attidudes and personclity

factors of teachser's hove been studisd separately in different

context_AP

The related roviefis raises some igsuesiw

4

Is there any relobtionship betueen teacher behaviour and

hig percertions viz. selfl, insﬁructional mwley, ete?

Is there any relationship between teacher behuviour

ond his sge, recency of tralning etc?

Is there any possibility of predicting jeacher behavicur -

on bhe bacis of uis perception snd obther veriobles?

_ e hypothomes have beon formulated in the present

investigation (Ch,JI) to find out the ausvers 4o such curection



