CEAPTER 1

IRTRODUCTION

"o cone will live 21l his life in the world inbko
which he was born, and no one will die in the
vorld in vhich he worked iwn his maturity. For
those o work on the growing edge of science,
technology, or the arts, contemporary life chances
at even shorter intervals., In to-days' world no
one complotes an education®,

- Margaret Head.

Bducation is one of the fields effecting the physical
and mentel growbh of an lndividucl, The rapid change irn 1ife
demands rapid change in eduecation, To=dsy educabion is seen as
o series of teaching - thinking - lecrning experiences wvhich

serve to change pupil behaviocur in specific desired direction.

tduecaviongl objectives are no longer limited 1o the
three R's -« reading, vriting ond arithmetie, They enconpess
self-directive skille, positive self concept, thinking ckills,
social gkille, abttitudinal cheonges ond so on. ieacher iz no
longer vieved ag vhe tramsnitter of knowledsze, or dispenser of
visdom, but as a diggnestician, guide, asgigtant wvhenever
gppropriate, encourager, stimuldbtor, promoter end an interactive
participant in the oducative process, Adams rightly puts,
*A Toacher effects cternitys he con never tell vwhere hio

influence stops"(feRyans, 1969, p.l). Teacher helps learnor



in discovering nevw approaches, and lg exclted about the potential
development in his field. Teacher walks oﬁ a tight-rope between
the reality of to-day =nd the anticipation of tomorrow and the
distant future. Therefore,the role of teaching has talen on nevw
dimcnsions. Bernmstein (1967), in this regerd hos séiﬂ “There has
been a shift from = teasching role, vhich ig, 0 t0 spogk *given’,
0 2 role which has to be achieved in relation with other
teachers., It is a role wﬁich'is no longer made bubt hes $0 be
nade'@ftioyle, 1969, p.95). TFor the effectivé orgonisation of

+hiz process, the emphasia is pub on teachers,
Teacher Bshaviour

Of a1l the fecbtors inflvencing classroom instruction,
teacher bchaviour is considered to be of prime importance. It
iz sgreed by every one that the guelity of educaiion depends on
the duality of tescher. With the best of curriculum,
teaching - learning methods, text book and A.V.aids, one cannos
achieve the desired outcomes of teaching, even though they
contributeto a.yrégrémme of improvement of eiassroom teaching,
if the teachers are miéfits or indifferent to their role. In
the abgence of a competent teachey, classroon téaching will not
be effective. ‘Peachers must understand hov classrooms funchion,
i¥ they are to operate effectively end comforbtably. A competent
teacher endowed with right type of s&ills nckes the t@aching -

iearning procesg effective and 1iively,

With his key position in the classrvoom, the teacher

plays a major role in debermining pupils' achievements, pupils!



growth and development. "leacher behaviour may be defined ocimply
as, vthe bchaviour, or-activitics, of persons as they go about
doing vhetever is remqired of jeachers; particularly those

1

"activities that one is concerncd with the guidance or dircction
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of the learning of others® (Ryans, 1965, pel5). Therefore, the
study of the teacher end his classroom behaviour is of utnost
impefﬁaﬂce. I@prﬁvement in educational sbtendards depends moinly
on effsciive claasrpomvteaching whiéh agein depends on teacher's
clagsroom behaviour, The quality of teaching is an urgent ‘
concern of the sociebty. The concept of teaching is a key concept
in education. It is, therefore, wrthvhile understanding the

concept of teaching.

Whot ig teaching?

Different thinkers have given different meoenings ond
definitions of tecching. As viewed by Hough snd Duncan (1970,p.L)
"feaching is an activity - @ unige, professional, rationcl,
human activity in vhich one creatively and imaginatively uses
himgelf and his knowledge %0 promote learning.® “?eachiﬁglmeana
causing t0 learn® say Hughes and Hughes, (1959, p.35). Nothing
has been giver until it has been taken; nothing has been tought
until it has boen learnt., Teaching is more then the efficient
delivery of thoroughly prepared lecturss, Ag stabted by loush
and buncan. (1970, p.Bl,“Teaching ag a rationsl, humon endeavour
can be described, &;scuSSed and analysed and this can be done
whether that deseription, discussion or analysis be sbstract or

related to 2 particular act of teeching that hag occiured or 1o



'

oceurring in the lives of a teacher and his studenis", Smith(1960)
suzgests as a definitiocn, "Peaching is 2 systom of aections
intended o produce learning®. (Bellack, 1963, p.26). According
" to smith (1956), "Teaching consists of a succession of acts by

en indiviﬁual wnose purpose is either to show other porsons hoy
o do something or to inform thaﬁ that gomething is the cason,

He furtner séyﬁ: "The word ’teachingv thug, defined is used o
refer 0 what the teacher deoes rather than to the bohaviours of

the student or to vhat happens to him as a result of instruction®(e«

’\a;ﬂi!&ﬂg 19‘?1. Pe 20).

1

According %o Claybon (;965, Pe 4 ), WThere is no adequate
definition of teaghing; howeve:,i% doss encompass the folloving
ideas; leading youwngsters to develop a desire to learn; having
o dedication to learning and passing this onj being avare of the
needs of children and helping them 40 grow in neeting thése needs;
being able 0 knovw whereo 0 turn for concrede information énﬁ how
40 communicate it in an effective menner and acting as a estalyst
in developing ideas® "Ieaching is & form of inter-personal
influvence aimed ot chonging the behaviour potentisel of another
person®” as explaine@ bj?%meriean Bducationgl Hesezrch Association.
It further explaine, “intoerpersonal influence refers to behaviours
aimed at change in mother™ (Gage, 1963, p.94). Tecching clearly
occurg when the %éachérfihteracﬁa directly with one or more pupils
vith the imtentlon that the puplls learn from the encounter and
the teacher directs pupils to do certain things with the intention

that puplls learn those activities.



53

Thus, in the classroon situation teaching could be viewed
zs interaction. Hughes says "Interasction is used in its
dictionary sense of mutual or reciprocsl action or iniluencem(fo~

‘Bellack, 1963, p.5). In other words partners in a situation

act upon each other. Teachin thermiore, cannot be separated
from learning and the lea&ner, Gage has defined ‘me :“ an

gvents such as teacher behaviour; intended to affect the learning

of a student (Goge, 1972, Dul6),

2.

Mitra (1972, p.22) defines teaching as, "A series of acts
carried out by a teacher end gulded by the formulation of teaching
task 1n a,fovmallﬂed instructional situation®, Bhatbtacharya
(1973, p.1) has described bteaching es, "A complex activity cerricd
on in the complex situation of the school, by coaplex oryenisns,
human beings (lteachers) directed touards more conmplez orgarisms

("tudonuu), o are constantly undergoing complex changegh,

In the words of Amzdon end Hunter, "feaching is an interactive
Process, yri@arily involving clasgroom telk wiich tgkes ploce
botween tescher and pupils and occurs during certain definsble
activities such as<éctiva$ing, lecturing, guiding eic" (Amidon
and Hunter, 1967,'p.1). Staveky claims,$est "Deaching is bogically
an indterpersonal relationship, vhich with its proper bechnigues
and devicea, helps to reduce or control amxiety and so promotes
lcarn 1ug“Gdeyman, 1971, p. 176). Hough and ﬁuncan (1970, p.2)
define teaching amx "an activity with four phas e curyiouvlum
plenning phase; an instructing phase; = measuring phase; and an
evaluative phese®, According to Eianders (1970, p47), "Teaching
\ﬁehaviour, by its very naxure,aexis%s in a context of goclial

interaction., The act of tecching lead¢to reciprocal contacts



between the teacher and the’pupils, and the interchange itsclf
is called teaching." Having considered teachins as viewed by
different thinkers we find that‘teaching{is an interactive
process generated from teacher and studentg behaviour in teras

of rociprocel contact, In modera thought, teaching is regarded

as o form of communication.

what is Compmnication?

Vhile discussing t$eaching', the terms communication and
interacﬁionk%ave{ocaure@'often, wnich are of key importonce in
teeching -- learning process. Hence, it is important 1o understand
these~térﬁsg The word 'communication® comes from the Labtin
'communis® common. Vhen we conmunicate we are brying to establish

a commonness with some ono

' weﬁﬁef's Thiré New International Dictionery (1966) has
explained the word =s "intercourse of words, letters of mesoaies;
interchange of thoughts or opinions', The aim sand outcome of
comnunication is the resolution of uncertainty. %Yeacher helps
gstudents clarify their doubls. The purpose 5f compunicstion ie to
transfer the mental imeges from the mind of one person to thot of
another, Lewis and Newell (1962) explain the term comzunicabion
in the following vords:

L

“Commuaieazian: a8 we have come Yo think
of it, implies two or more persons in condact
with each othor while one trieg to 'get hias
point across' and the other tries to ‘understand
what he peans'. They explair it further, *uged
in this broad senge, communication ray be guite
varied in degree of complexity and affective
involvement, but in the context of classroonm
interaction our attention will be focused mainly
upon ‘the cognitive content of comnmunication®,
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The clagsroom in a school, which works ez a urit of
communication and interaction between tencher and pupils and
smong pupils, can be said to play on important role in cducabion,
Classroom interaction is the process of ﬁerbaliinterchange
between the teacher and the pupils and alpo amongst the puplls
themselves. It is the process through vhicn teaching —— loarning
takes place.. Effective teaching is sai@ 40 occur uvhen the

classroon interachion poteatial is high,

Communication in élasaroom‘is a process which involves
he trononission and accurate replication of ideas. Since
communication in classroom largely concerns students, the
necessity of a high degree of undarstéﬁaing ig implicit in the
phraée "oceurate replicebion of ideas™. Communication which
affects students with the result that information is ultimately
reflected in the behavicur of the studenis. This we ecall

effective teachinzg., Communicabion rust be dynamie, if it i

e}

t0 be effective., 1T beacher knows the envirompent, content,
learning objectives, method and media, situdents, effects of

teaching snd communication skill, he will be an effeciive teochor.

Bffective Classvoom Intersction

“-e

Effective communication callg for two kinds of faith
féith in the students ond faith in vhat you are teaching. ¥For
the effective communication in classroom, teacher has to be avere
of the feelings =nd obtitudes, expectations and motives of the

students,

Communicabion is the nervous gystem of classroom,

vithout it, the body is paralysed, and g1l school activitics come



0 & standstill, Educsbion could anot exisgt without communication.
In teaching, proper understanding is very limportent. Oply through
that, teacher can control and direct the actions of the students

in accomplishing the goals of teaching,

Communication is a twe way process -~ 1wo way slrect,
Communication in the classroom and the kind of behaviour exhibited
by a class a&e related. (ClassSroom teaching which involives
eommuniéation betvecn teacher and pupils and smonget pupils is
& two way process. This reduces tension and frugtration. In
one vay ccmmunication, students are not permisted toicommunicaﬁe
back in'any way. There is no scépe for feedback. Such
restriction of communication may have stron@ﬂeffects on shtudents
behaviour. It is likely %0 result in hdstiliﬁy_and it may create
probleng in classréom discipline &né menagenent pféblemé in the
classroon., It may result in tension, frustretion and problen

behaviour,

Curricular tagke define snd direct, in broad torms, the
activities in which %heiéadhers and students are to be ongasged.
The process by which these activities are carried oub are laorgely
soeial, Teachers give direchtions 0 children abeuﬁ vhat they are
+o do, students and teachers become involved in discussionsg. sbout
planniﬁg the work or solving & prsbiem, The students enter into
the communication patbterns of the classroon in various vays very
often by\answering qqesﬁicn, asming megtion, giving informatbtion
on their ovn and tgllking -£an, other students or the teacher.

According to Highet (1967),



vpirat method of communication is lecturing.
Its purpese is to naintain o ateady flow of
informatior to pupils. Second method is tubtorial,
Teacher talke very little gnd questions a 1lot, so
that the pupil will talk more, Cuestions function
to wake pupils conscious of thelr lgnorance and to
guide them towards probing deeper inbto fthe topics
baught, The third method involves the preparation
ol a lesgon by the pupil so thet they may listen
intellizently to the teachers and then respond to
the examination launched by the teacher and aimed
at determining how well the materisl has been

~ assimilaﬁed??wmaadden, 1970, p.204},

Communication patterns are affected by the size of the
group, The larger the group, the more gkilled ths teacher must
be in comrunicating and guiding communicsbion. Kot only dces
the average amount of parbicipetion per member decreases as the
group sige incveases, but there is apt 0 be lese opportunity
for gtudents in a classroom to generate feedback questions or
negative reactions, If feedback is restricted, as it is in a
lavger sige clossroom, there is less opportunity for sihudents %o
build wnderstanding. A nuwber of studles reveal $hat the anmount
of iInteraction and the frequoncy of verbal communication have a
direct rclabionship on the degree to which a group is cohesive,

Also, if comnmunication between children is restricied, the amount

Social scientists use the term interaction to refer o
the act of communication bebtuveen or among people. when people
intereet, a two way process is involved. For example, in a
classroom, the %eﬁdher may open & lesson by asking a guestion.
One of fhe children enswers it, and we say that interoction has
occiffed bebtween the veacher and that child, Homans (159%0), a

sociologist, conceptuslizes interaction in the following tomms,
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Mthen we refer to the fact that some unlt of
activity of one man follows, or if we like the word
better, is stimulated by some unit of activity of
another, agside Tfrom any mestion of what thece

' units may be, then we are referring o intersction'(irw
{Hudging, 1971, pe36).

Asch(1952) hos described imteraction as follous:

"the paramount fact about socinl interaction
is that the narticipants sband on common ground,
thuu‘they turn tovards one another, that their
acts interpenetrate and therefore, regulate cach
OtheTs e, oo dnn Tull interaction each participant
réfers hig action to the other and other's action
30 himpelf, In every fom of iateraction the
participants must commmnicate, that is tronsmit
gyubels vith & shared neaning, in such o way that
the behaviour of each is in part a resgonse to the

“behaviour of the other, Interaction is a process
of reciprocal influcnce and mutual denenuunce”L%wm
{Hargreaves, 1972, 1.102). ;

Interaction may be verbal or non-verbal, Althoush we
ugnally think of it as 2 verbal process, it necd not be, ‘Ihe
loving carssg a father gives to his small son, andé the snile he
receives in exchange, is an eloguent axam@le of whalt we meon by
interastion, viﬁh never a word utbered. Intoracitions may be mized
- Darily verbal, partly non-verbal, The child to whom the
teacher asks the question may not heve a verbal answer, but the
shuffling feet and blushing foce - vepresent units of activity

atimulated by the behaviour o t ne Leacher.

The zet of teaching iavblves the contacho be
teacher and the pupils =nd the interchange itseld ig teaching,
It ig through communication thet interaction takes ploce. Classroom
interaction is the process of verbal interchanze betwecn the teacher
and the pupils and alsc aaanwut the pupils themselives. 1t ig the

procegs through which the teaching - learning togk takes place,



Bffective teaching occurs when the teacher and the pupils inberact

in

X
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with each other and amongst themselves, Usually interzctio
classroom is teacher -- initiaied, as the teacher océupies the
leadership position in the classroom. Ualess the Seacher's
ctassroon behaviour is observed, the classroca interaction would
be of no aignificance. Thus, clagsroom intersction and tencher
behaviour are interdependent. TFrom this discussion it is evident
that teaching consists of teacher benaviour, thet it can be
observed in the c¢lassvoom and the communication patterns could be

found outf,.

Patterns of Teacher Behaviour

Teaching consista of different activities by the teachor
vhich ave linked in an orderly form and result in feachninz, Turing
the eatire process of teaching, many activities or fthe behaviours
of the teachers coccur simultanecusly or in seguence in g united
YVEY s .The get or grouping of such asctivitieg cor behaviours is

known as a '"pattern of teacher behaviour,”

Orizing of Pabterns of Teacher Behaviour

]
3

As discussed by Gage (1967, p.452), therc are different

patterns of teaching behoviouri-

1) Patterns derived from teachinzs traditions, ¢.g., o

teacher og he was baught.

(2 Patterns derived from gocial learnings in the teacher's
background, e.g., o toacher reinforceg the behaviour of

pupils so az to develop o middie class ideologye.
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(3) Péﬁterns derived from philosophieal tradition, c.z., 8
teacher teaches in zccordance with the Froebel orx
Rousgeau tradition, ‘

{4) Patterns_generaxed by the.teacher's own nceds, o.5.,
teécher adopte a lecture method becouse he needs to
be self assertive,

(5) Patterns generate&_by conditiong existing in the school
and community, S.8., 2 beacher conducts hip classroon
in such & vay oo o produce formal and highly diccinlined

.

vehaviour beeouge this repre ents the pattern required

by the princzpalo

(&) Patterns derived fron sciontific rosesrch on learning.

Studies of tezcher behaviour have been laid primarily
within the classroom conbtext, Situdics of teacherts role cover a
broader range of ‘context than gimply the classroom. However,
majority of the ressarch workers' interest is found o be in
teachor = role performance and 0 the ressarch has appeared to
gter from concern with the direct effects of teacher behavicur on
pupils iearning, Tor such a concern, the observation of the
classroom would oc amore relevaub. Teacher’'s classroor performance
is bat ar integrated part of the behavioural system of the
clag 387001, Teacherheld‘rale expectations and other clagsroom
everta help to dobermine jea uher&' clagsroon bchaviocur. A number

of recent investigations, however, are based on the behavioural

recordings.

The attenpt to improve teacning is $o go into the
clagsroom and discover which aspects of /fLeacher behaviour have

the greatest impact in producing pupil-learning, €Glassroomg are
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places Tilled with an immense richness of events. Teachers do
thousands of differen% things ==~ nctivities. Some researen
vorkers belleve that the cruecisl clement in teaching is not so

much an act of collection ef 2cts on the part of the teacher as

it is %the in teracﬁlo&Atedﬂher has with the pupils (wvaxév‘
1973, p.lS); Peaching con involve 2 lecture with virbtuslly no
inﬁefgction with pupils, but in a high school, the typicel
recitaﬁion~proce&ure involves a continuing interaction beiween
teacher snd pupils., Hany researchers believe that if dhe
inberactions tuking place in the clessroom are studied careiunlly,
the key uO e.veﬂtiVe teaching can‘he discovered, (Pravers,

1973, p.15). The study of these clagsroom evenis is refefre&

interaction analysis, HNumerous methods exist for gtudying

4

o

£
&

the inters ctxons oz teacherg with s fudent as io ovident from the
volumes of Simon and Boyer (L970) which list seventy nine of them.
The one of the begt known gystem is that of Flanders (1970) which

has been used in hundreds of researches, (Travers, 1973, p.l5).

Clesoroon climate

Much of the work off interaction analysis in the
classroon represenus an attempt to dis covor the climate of
different ‘classroons, pioneering work belag that of Lewin,
Lippitt and Vhite, (Hargreaves, 1972, p.13%6). flenders has said,
= "the words 'classroom climasc! refer to the gencralinzed
attitudes tovards the toacher and the class thabt the pupils
sharc in comzon ingpite of individual differences. The development
of thesc attitudes is an ouigrowth of _Glassroon interaction. As

a reault of parbicipating in classroom activities, pupils soom

dovelop shared expecbtabions sbout how the teacher will asct, vhat
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kind .of person he ig, and houv they like their class, These
expectationg colour all‘aspects of classroom behaviour, croating
s social atmosphere or climate that aspears to be fairly stasle,
énce established. Thus, the wrd' clinate’is nerely a shorb~ngnd
reference to thoge gualities tnat consisiently predominate in
nost teachekpupil interactions and interaction bebtween pupils

in the presence or absence of the teacﬂerfiéﬁymaa, 1971, p.251).
Thua, the study of tedenav>oubavlour through classroom intersction
analysis becomes the study of classroomn climebe as well, Hejority
or the researchers vse different terns for the tvwo principal

Pormg of classroocm climate. On the one hand, tho climate can be
'teacaercen*“ed" "direct's *traditionalt; ‘dominative' or
auuocratlc‘, and on the other) it can be the opposite,
'iearﬂe@eentred'; ’indirect';v’yrongSSive'; tintegrotivet or

tdemocratict,

Interdnﬁiéﬁal situationg vary along a continaum of the
degree to vhich there ig structure inherent in the interacition,
This atructure concerns the mutual orientabtion of the participants
and thelir avarsness of how they should behave in the si tion,

In a clescroon situstion the studeants svta the change in gityle of

the veacher change thelr benaviour, Then, i1t is the tcacher vwho is

the principal creator of the climate that prevalils in the clasgroon.

Interaction analysis is concerned primarily with verbal
behaviour of teacher, but each snd every event or everything that
goes on in the classroom cannot be recorded. ©The task of the

obgerver is t0 observe evenis that take place in the classroom ond

then o record them in scorshle form, His crucial Ffunction is 4o



15

serve as an abstrector. Abstraction is necessory not only becanse
it is humanly impossible to record everything, but ﬁecause
abstraction mokes the phono wng waderstandable, (fertain limited
evenis pecessery or impordant for the purpose may be recorded.
This absiractive function of the observer tekes the form of coding

bethLQars ag they are observed —=- recording thenm in catesories,.

~

~ s

The behaviouvr must be coded as soon as they occur, siznce it is
krcwa that memory is affected by subjectivibye. Behaxiourslare
recorded in the Lorns of tallies, checks or other marks which
code them into predefined catvegories znd yield 1dfcrma$iax about
which behaviours ocewred or hovw often they occewted, during the

periods of observaitlion,

The shove discugsion makes clear thet the ieacher's
communicabion pattern in clagsroowm infiuvences lesrniag. The
teacher's poercspti ons aleo influence his teachins behaviour vhich

has the effect on learning,

»..‘2(

The Influence of Percenbion on learning

S ——. el

The ana 7yﬂls of human inferaction clea arly involves o
considergtion of the ways in which persons perceive one onother,
I% is the perception of just who and what the person is, which
gtecrs one man's behaviour to aﬂcther. A goneept, which ig the
fundamental unit of all thoughts, is on idea of vhat a thing ig,
it iz through the process of cancenﬁuq?l?ax1on, the simplest act
of hu hunan intellsct, tnat aa individnel ¢ geznerallses ond
difforentiates his expeylence and comes e recognise the espoential

features of objects or situations® (Xolesnik, 1963, p,232).
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Conbe and Snygz (1959) have said, "Bshaviour is a function of bthe
individual's perceptions of himself and the vorld around hinmW,

(tolesnik, 1963, p.337). It is alsc necessary +to know that the

0]

teacher's behaviour is & result of his perceptions - self

ES,

perceptions, student verceptions, teaching profession percephions,
instructional roles percepticns and ingtructional gosls
verceptions. 'Perceptions' refer to the personal meanings that

govern behavicur, (Combs and Snycg, 1959, p.18).

Five Percepbiors =

Lt

York of meny resecarchers hag showm that there ar

his

3

tremendous effects of the individual's concept of self upo
perception and behaviour., YIhe self concepts we hold have a: very
vitel elfect in selecting the perecepiions which becomes part of

our perceptive fields" -(Kolegnik, 1963, p.239).

feachers who have rositive percepitions of themselves

behave differently from those who have aegabive »ercections of
 theaselves. Those vho belicve that they are vepable, coniident,

enthusiaatie\will snoulder the respousibilities of bheir work,

with, negative percenbions they will sh@rk f:om thelir duty. A

pogitive visw of self gives a trenendous advaniage in decling vwith

.

o)

classroom. Comb (1962, p.77) hes observed 4=, "A positive view
of self gives its owmer a tremendous advenbage in decling with
life, It provides the basis Tor greait personal strgngth@ Feeling
p§sitive about ongsell, expects success. AS he ezpects success, he

behaves, in the vweys that tend o bring it sbout.
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Teacher's perception about ﬁis students will have an
effect on hisg teaching behaviour, According to Parsons {1959,
'p.155), teacher ﬁerceives and evaluates his pupils on the basis
of vwo aspectss |

" Ingtruction - Confcrms -  Good pupil
Instruction « Deviates -  Bad pupil
Discipline - Conforms = (Good pupil

Discipline - = Deviates - Bad pupil

The bteacher will evaluate pupils on the basis of the degree to
which they. conform 4o his expectations, Oun achleving confornation
%he {eacher ig highly gsatigfied ond he regards such puplls as
‘good'. The pupil's devietion from the teachar's expectations
mokes the teacher believe it as 'bad', ‘feachers can hove very
different definition of situantions and g0 the same pupil can be

percsived and evaluated very differcontly., This will aiifect the

P

. relationship of teachers and studenss which will have the impact
on leerning. A warm, helping, trusting relationship creates o
climate that promotes learning, 1If the tencher perceives the
studenss to be adjustable, dignified and congtructive, hic behaviour
with the students will be differcnt from those who think it not.
vhen it is discussed in connection with profession, it connotes
a high &egiee of avtonony with regard:. to0 %the task to be performed.
Bt this subonomy does not go with the teaching profession asg
coordination and achievement of common goals are very viisl for
en organization i.e. school, 4 teachers ﬁerceptian of the
teaching profession depends oa facbors like attitude of the
society towards ﬁeachers and the %eaching profession,

adnminisiration by superordinates, management elc. Open climaghe
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of o school induces teschers to resgard themselves gs professionals

and'perform their tesk wholeheartedly.

Peachers having positive perception about tho teaching
profession are likely to take up beaching with great zeal,.all
sincerqty, joy and enthusiasm, They will also participaie actively
in 211 the programmes and sctivities vhich improve or indluance
teaching, and achieve success in i%. Teachers vio have doubts
ebout the profession may take the profession with apathy,

ingincerity aad leck of enthusiagm.

Tegaching is & purposeful activity., Vhaet bzachers verceive
to be the goels of instructvion has a great effect on their classroom

behaviour. Teachers who belisve the sole goal of ingtruchion Ho be

"

imperting of informotion beheve Gifferently from the tescherswho
verceive development of mental powers and desirable skills,

interests md attitudes as gools of iasbruction, as regards the
concept of ioie, Hargreaves (;972, p.?Q - 71} explaing it in the

Tollowing menner:

"Al1 gocial systems conpists of a complex
ptructure of interrelated positicnn. theso
positions are really categories of nersous
with certain ginilar abtribuies and who
hold certain svrucitural relationship with
mezbers of the other positions., 7The concept
yhich is closely sllind 4o thebt of position
is the corcept of role, The concept of
role refersto behavioursl expeciations
zgsociated with o position. Holes conglist

- ' . of sets of expectations, The teachers role
pertner iz the pupil. The role partncer has
expactationg sbout hov the teccher shovld
behave touards bhim, If the rile parinsrs
differ in their role expsctations, or role
expectations are not clear, conflict arises,
XIf the role partners do not differ in their
role cxpectotiong, they can work smoothly.
Even the personal gualities of a teocher mgy
cereate difficalty in performing the role",
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The concept of role in relation to teacher indicates that the
toacher has a specific occupational position. and thercforesa
particular patbern of behaviour 1s expected of him. 7The teacher
while undergoing profossional tralning might have acquired the
behavionrsl style, expected of a temcher. To o certain extent,
then, the role behaviour becomes a second nature. The concept of
role helps Ho undersﬁané how ex@ectaxions deteranine the quelity

of interpersonal velationships, It 2180 holps to understand the
teacher's funchion and behaviour in the clessroom, An autocratic
ﬁeadher'deea not belicve in leadership of pupils, This will
influence his percepiion of hip instructional voles, insbructional
goals and even the perception of his students. A beacher who is
guiding the pupile sclving btheir difficulties, helping them in
getting confidence in themselves, sharing the confidences with
them and meeting the psyaholpgical needs of the pupils, understonds
the exyéetations of hio pogition., His behaviour will be different
E %mmﬂ those who do no% understend. "In the classroom the teacher
has tvo basic sebs of roles to fulfil. One is of ingbruction,
socialigzetion and evalugtion. Second is with motivating pupils,
naintaining control and generally creabting an anvironmeﬁt for
learning", describes Hoyle (1969, p.59). The teacher's bshaviour
iz also influenced by his perceptions of hig instructional role.
The teacher who thinks thet his role is to help only the bright
legrners would behave in a different meaoner from the teacher who
verceives his role as that of helping all sgludents become the best
they cenle In the present study, thercfore, these perceptual
factors ore concidercd to be desirable teacher perceptions inherent

in influencing the teaéhing bciaviocur,
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1t is not only that perceptions or the conecepts influence
the teachers teaching behaviour but the teaching of the subject
elso influences teaching behavidur. In & school curriculun,
teaching of several subjects is included., These are taught by
different teachers., Teachers differ in their communication pattern

in teaching of different subjects.

Histony is one of the redquired subjects in g school
curriculum, History teaching needs special efforts on the pars of
the teacherg teaching the subjects The statement that "“anyone who
knows hie subject can teach it" can be misleading., 8o is the
belief that method is all important and svbject matter secondary.
Bvery teacher needs to preparce himself in the subject matter and
in ﬁ@e methed, Method is the overt expression of our educaticnal
ains. “Sﬁ general, traditionalists have emphasiged lcarning, and
progresgivists have brought us to & consideration of lezrner®
say Shipley, Cann and others (1964, p.2l). This applies to the
teaching of higtory also. ﬁistory is not only descriptive subject
but is investigetive subject. S0,1t requireg different feaching
methods to be. followed, which will cresbe interest and
inguisitiveness in the minds of students. Then it makes teaching
leerning process very lively, initeresting and fruitful. The
routine method of teaching the subject leads to direct influence
of teacher, studenis have no gcope to add their own idess or devalop

their ideas (Mehta 1971, p.l5l).

In the light of above discussion, the problem of teacher
classyoom behaviour is of utmost Importance in the field of teacher

educations Therefore, an attempt is made, in the present study,
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to enquire into the relationghip between the teacher's clagsroom

communication pattern and coriain percepitual factors,

The problem

The problem, btherefore, for this sbudy is "An Inguiry
into the Relationship betuween Teachérs Classroom Communication

Potbern and certain Perceptunal Factors®,

The need of present study

The reagecarchers have supported the fact that the mogt effective
learning ocours in the educational situestions vhere the threaterning
environment for the learners is minimel, . As expleoined well by
Moustekas (1956, p.259) that the resulting interpersonal relationghip
wags one; ’ :

- "nere there was freedom of expression within
the limits of the classroom, where each
peraon could state himself without fear of
criticism or condemnation, where feelings
were expressed end explored, wvhere ideas and
creative thinking was treasured, and where
growth of self was of most important value",
Thoge involved in the field of teacher education are well
aware of this, but the lteachers are to be oriented to the new concepds
and gtrategies of teaching, so as to improve, promote and influence

.pupila' learning.

Abtempts have been made, and sbill are being made in
advenced countries, specislly inTUeS.A. in this direction, The
technique of inberaction aralysis has been developed and hes been
proved useful in improving btcaching, But asilb is shown (in Ch.ii)

in India such reseavches con be counted on Tinger tips. It is
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high time, therefore, for teacher educators in Indiaz o examine
the utility of interaction anelysis for improving the quality of
clascroon teaching, The tagk of improving clasgroom teaching is
en urgent noed of the present time. It is the concern of the
educationel research -to conitribute tovards improvement of
teaching, It will make the clagsroom life of pupils more
successful, 3By probing into the teacher behaviour and clagsroon

interaction analysis, this objective of education can he achicved.

If one cen develop the insight into the relationship
between teachers classroom behaviour gnd the perceptual factors e
teacher!s self perception, ingtructional roles percepihion,
teaching profession perc@éfion, instructional goals porception
and sbudent pércéption 25 chosen for this otudy, onc con give
valusble auggest$ons for clasgroom teacherg to become more
effective and succesgful ip their profession. This would help

the teachers 1o promoite the quality of their deaching,



