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QROUBD BULBS

Sic- following ground rales are given by Ami don and 
Handers and have been followed during the course of this study.

Halo Ho. 1

When not certain in which of two or more categories a 
statement belongs, choose the category that ia nmaerice3.lv 

farthest from Category 5. This is true ©xeept whom one of the 
two categories in doubt is Category 10# which is never chosen 
if there is an alternative category under consideration. Because 
those categories farthest from the centre (5) of the category 

system occur less frequently# the observer maximises inibrsation 
by choosing the less frequently occuring category (except 10} 

when thore is a choice# for example, if the observer is not 
sure whether it is a 2 or a 3# he chases the 2} if in doubt 
between a 5 and a 7# he chases a ?.

Rule He# 2

It the primary tone of the teacher*s behaviour has been 
consistently direct or consistently,indirect. do not so1ft into 
the opposite classification unless a clear indication of shift 
is given by the teacher. The trained observer is in the beat 
position to judge whether or not the toucher io restricting or 
expanding tho freedom of action of class members. If the observer 
feels that tho teacher* s pattern of behaviour is generally one of 
expanding the freedom of students to act, a slightly more direct 
statement in a very indirect pattern may tend to look# in contrast, 

like a more direct statement than it actually is. On tho other
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hand, ho oust remain alert -to rnoaentary shifts to one of the more 
direct categories. Conversely, if the observer feels that the 
teacher has been consistently restrictive in his behaviour, ho 

is particularly esroful in his use of the indirect categories.

In observing this rule, the observer is reacting to 
the general tone of the teacher*s influence, either direct or 
indirect, and does not use the opposing categories unless it is 
clear that the teacher has shifted from this more General pattern. 
He must, of course, bo certain that the teacher has established 
a direct or indirect pattern before he categorises consistently 
in either of the two areas* Clearly he oust else be ready to 
change when theteaeher obviously moves all the way up the system; 
that Ad, to 1 or -2 from 6 or 7, or men the teacher moves all the 

way down'to a 6 or 7 fro© a 2 or a % Sfeis rule is often called 
the rale of the unbiased biased observer; that is, the observer 
is operating in a cliaate of general direct or indirect influence, 
and although he 'is ready to move to the opposite set of categories 
ho must feel that the teacher has definitely moved to the opposite 
type of influence before ho. io willing to grant a change in 
interaction pattern.

Buie Moa 3■ j»rm ir in,if,i mm ithu i nfti'

fhe observer* must not bo overtly concerned with his 

o® biases or with the teacher*a intent. Bather, he must ask 
himself the question, "what docs this behaviour mean to the 
pupils as far as restriction or ©sponsion of their freedom is 
concerned?" If, when the teacher attempts to bo clever, pupilo



see hie statesonto ns criticism of a pupil, the observer used 

Category 7, rather than Category 2. If the teacher ic being 

sarcastic says how good the. children are, again Category ,7 is 

used# If a statement intended as a Question has the effect of 

restricting students* freedom so that it becomes a direction, 

then it ausb be classified as a direction. The effect of a 

statement on the pupils, then, and not the teacher*s intent, 

is the crucial criterion for categorising a statement,

Shis rale hao particular value when applied to the 

problems of helping teachers to gain insight into their own 

behaviour. In trying to categorise their cm tapes, teachers 

comment, ’’But I meant,n or ”1 was really trying to get 

the pupils to talk more”, or "X think that I wanted them to 

answer that Question”, or ”1 was trying to praise them” or nl 

meant to uoo that child*s idea”, iO.1 these protests indicate 

that the teacher is thinking about his intent rather than the 

effect of his behaviour on the class members.

She moaning and value of this category system for os 

individual teacher come from the attention it gives to the effe 

of teacher behaviour on the freedom of the class. Use of this 
criterion requires a great deal o£ training, particularly when 

a teacher is categorising a tape of his own teaching. He must 

loam to be non-dofenGive about categorising the behaviour, 

recognising that there ic absolutely no evaluation or good-bad 

orientation implicit in the category system, the Question ic 

simply, ”hhat category host describes this particular bit of 

interaction? ” 1
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Hulo Ho, 4

If novo than one cate^or.v occurs durin*-; the throe second 
interval, then all categories used in that Interval are roc-or&edy 

therefore, record each.change in category. If no change occurs 

within three seconds.. repeat that catogogy nunibor. This rale in 

concerned with the situation in vhich stateoents from two 

categories occur during a throo-soeond period* c-onorally, an 

observer writes down a category number every throe seconds. She 

pace of recording ie geaemlly maintained at a const ant level oo 

that only ono category number is written during this period*

However, if there is a change* in categories during 

this interval, the observer records the change* ilithin the 

three-second interval, for osanple, the teacher sey ash a 

question, the dii3.fi answers, said the teacher praises the child* 

fho observer attracts to record ell three of the categories.

SI10 fourth rule, therefore* is that a category number is recorded7 W .«i’j »ifli ijv. .w. »»,*iin. »<—gnwS>.*>i..^iu >’w»*u*w>n,*»

every three seconds unless the teacher changes categories within^M*i!nnn»n*m<Wf»iw«taa*n<Mn— ■—><* i ■■t«i«i»»ini»rtw«gm»pwr.» nv*. i»i u*m». • i wnr> i im.ii. m mi 11    «i n r mu iin**i iw ■■*! iiAwg iii i* i m — in*. — , ii ■n.i ■ i i. . i»..mn i i,i >.i iiii.ii.m mi ii iKimw,

the three-second interval* If he changes categories, or if nora 

than am category occurs during the three-second interval, thou 

all categories used in the time period are recorded*

Rule Ho. 5

1)1 root ions are statements that result (or are oxoootod 

to result) in oboorvablo behaviour on tbs curt of children.fm iiirn 11 rm 11 f if• ni t ni r i ~rn i ir~i—in n m n.nri rn ■■mu *. inw .i m irn runt i rm.li «ii ■i.i*h.i»*iih .»i**i n mm    i m.i» i i*»«-i.-w.l»--r . . mu — wq.iwiim Ji

/ J
Ihtasplea of directions are «Go to the board, read question p,

go to your seat etc. R Sooa teacher statements sound like 

directions but cermet 'be xblloued by observed student compliance.



Shese statements often precede the actual direction; for example, 

'•Let us get ready now to go to recessn (Orientation* Category 5)* 

"how Sow Five got their coats" (Category 6).

Rule Ilo« 6

tfhcn theteacher calls on a child by name* the observer 

ordinarily records a 4*

2f thero Is a discernible period of silence (at least 

3 seconds), record one 10 fox* every 3 seconds of silence,itm«wnn i ■ ■ i hi ■ i~iiiiim*i iMhio iilw» hi.... » ■ hi nf ii i i «i 11 iii in ■ urn w i m n«nm Y mm i hi n imiiin n» »<i iliUniiwi—. ■ >»'» r»

Ictu liter. board work, etc.

Rule Wo. 8

When the teacher repeats a student answer, and the 

answer is a correct answer, this is recorded as a 2., fhis 

tells the' student he has the right ■answer and, therefore,functions 

aa praise*

When the teacher repeats a student idea and conrsunicatestM>»"inHni ira > *»«■ ■»> •*j^a.#n»rniri>i «»-#«; i#.r <<»■.,» i>wnn>«CWH*IWin»Jiw,iwl—

only that the idea will be considered or accepted as somethin.:.; to 

he discussed, a 3 la used#

Rule go# 10

If a student berins talking after another student 

(without the teacher* a talking) a 10 is inserted btween f)fa or 

8*o to indicate the change ox student#
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Rule HO, 11

Statements such as p,Uh huh. yes. ho ah. ail riehl;. okay'1. 
trfaieh occur botaroon tug 9*a are recorded as'2 (©ncoaragoaont). 
fheee statements function aa encouragement (all student continues 
talking after the 2) and are therefore classified os 2.

Rule Bo. 12mawii'ii in'c—n ......... ..

A teaser .ioko. which is not made at the onneaso of the 
children Is a 2. If the joke makes fan of'a child* then it is 
coded as a 7.

mile Ho. 15

Rhetorical guostiona are not really quest ions s they are 
morel?/ part of loeturinr: techniques and should, bo eaters risod. os
3*s.

Rule 3f0. 14o.. i>»t i,m'a.»'.«,ii.

A narrow question ia a olanal to expect ait S. If tho 
student gives a specific predictable cnsvsr, this is an 3. If 
the child ©jepands, documents, or Justifies his answer, tho observer 
should begin tallying 9’g*

ftalo Ho» M

An S ia recorded x/hen several students respond in 
unison to a narrow. question.

Ugo of these ground ruloo hes been found to inprav© 
reliability. Observers considorod to be ready for classroom
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observation need to bo checked to determine the extent of the 

raliebility of their observations* fhie reliability eon be 

defined in torn© of intor-obsorvor reliability (the agreement 

betuoon tt® observers oboorvin* a period of classroom interaction 

or tallying a tape of that interaction) or in toroa of 

self—reliability {agreeseat between recordings of too separate 

hearings of one tape session by a single observer)* Use of the 

Scott coefficient afford© m approximation of observer c^receent,

sltbcarh it does sot reflect the extent to which two observers 

agree on the sequence of categories they have recorded, ••het t-ho 

Scott coefficient does give is a yosercl idea of the extent to 
which'two observers agree on the amount of a particular category 

a teacher employe* Per training purposes, of course, the 

observers need to have as such information as poeoibla stout 

their progress* Higher Scott coefficiento, after increased 

practice, indicate progress* Ho method is yet available for 

dealing with the'problem of the reliability of sequential ratings*


