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SUMBagd,y 1WPLICALICHS Al

The quelity of educabion dopends on the quality of
toacher. In the choenee of & compebent boacher, classroon
teacning will not be offective, A competont teacher endowved
with right type of ohkills makes the teaching=learning procoss
effoctive and 1livelys, Of sll thefoctors influencing classroon
instruction, toncher behaviour is considerad to be of primo

inportonce,

Tho teacher gpondo o good deal of his time explaiaing,
informing ond talking to hig pupils in clasorooms. In clegoroom
situation seaching could be viewed as interaction. Tho
interaction or the communication that boies place in classroon
betvecn teacher ond bousht attrooted the attention of the
investigotory %ho interaction which takes placo botween tecchor
ond pupile hes somo yelationshlp with other foekors also, which
doaand the abtontion, It is notv only the clasoroom situation
vhich affeets the teaching behaviour of the tcacher. Teachers’
ettitudos, percsptions and other similar factero nay be
rosponnible for the toachers® behaviour in the clasaroom.
Teachers® percgptions of peli, perceptionz of instructional
roles, perceptions of instructional goels, percoptionsof the
teaching profession ond porceptions of students, influoence

toachera? toaching bohaviour in tho classrocm.
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Various studies hove boon undertoken regarding teschora!
Influence, benchor offectivencas in rvelation with students'
echiovenont in different subjects, teachers' self imase and
teaching behavieur, teachers' role ete, but the rolationship
botusen compunicotion patiors and the percepitual factors hoo not

beon studied, so far, copecinlly in India.
he Pr@biem

he problem of the siudy is “An fnguiry into the
Relotionchip Jetueen Teachers Clagsroon Comounicotion Patbern

end Geﬁ:g’.izz Peroepinal Pactors.?

Hypotheges:
Following hypotheses wore froned by the investi~ator.
(1) Thoro is no gicnificant relationsiip bobweern the

teachers' ose and thelir communication patioern.

{2) There is no significent relationship betieen the

tenchers' sex and tholr comsunication pattorn.

{3 . There is no pignificant relaitionshin hotween tho

$aachors' ceademic qualificationsand thoir eommunicenbion

posttori.

(4) There is no zignificont reletionchip between the

teachora' roconcy of treining and their communicgation

pattera. -
(5) Thero is no significont relationship dbetueen the

teachors' exporicnce of teaching ond tholr communicotion

pattorne



(6)

(7

(8)

(9)

(10)

(13)

(13)

(13)
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e toachers from difforent types of schoolc do nut

differ fron each other with rogerds to their

cosimanicotlon pabtbern in the classroonm.

Tho greaduate toachers do not differ from poot-graduanito

toachere in thelr comsunication pabéern in the closcroon,

the teachers having degree in profesoional edunention do
not differ from the teachers heving certificate with

regards to their communicetion patiorn,

The tonchers having history ze a subject ot gradunte
level do not differ from the teachers who did not had .
it ot their grofduate level in comnechion with thoir

communication patborn.

The teachors having hilgbtory oo teachins wethod do not
diffor from thoge who did not hod history cs the tecehinc

mothod with rejurds to their communication potiem.

There is no significand relotionship betwcen the seld
perceptions of the fgachers and tholr comnunication

patiern.

Thoro iz no sigpificont releotionship botuveen thc
teachaers? instructional roles percevtions snd their

comrunicntion pattern.

Thore ic no sigmificent velationship botween the
teachorst perceptiono of teaching profession and their

communicabion patborn.
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(14) There is no significont relotionship bebween the
toacherg! perceptions of their imstructionzl gools wand

their comnunication potbtorn,

(15) There is ro significant relationship botween tho
tonchers? perceoptions of studonts and their

comnunication patterns.
fools Used

(1) Flanders Interoction Analysis Cabegory System (FIacs
vas noed 30 mcamure teachorst' eclossroon communicntion

pattorn.

{2) Teochors® percepbtion seeles prepared by Petted (1974)
viz, towcher's aclf percoptionsscale, tooching
profoogion perceptions scnle, ingtructional rolep
percoptions scole, ingtructional goals pereeptions
gecale, end studentts perceptiong scale were uood for

meosuring perception om the pert of the tecchers.

(3) Biogrophicol inforpationy about teachers were oblaiued
by uoing a biographicol date bhnk prepared by the

investizotors

Semples -

The ssmple of the study conoisiod of 36 nole and 114
femole teochors, Thig somple wog dyvawn from the Gujarati sedium
socondary schools of Groater Bonbay. The oemple wos sclected by

weing randon sanpling technique from different postal dlsiricts



in vaich the ares of (reater Dosbay is divided.
The Procedure:

The investicotor, with provious gppointmen’ obzerved
150 *eacheore teaching history in Gujarati medium secordary ochools.

Tho classes seleoted were VIII, IX and X,

The teechors verce obsorved for a duration of 35 to 40
ninutes, gpread over two Seaching periods, After the observetions
vere couploted the teachers were given the parception scales to

e filled in ond were oollaeched,

.

According to the Flanders technigue, the individual
mebriz wes propared for each of the 150 teachors observed. 1/4,
I/D, TRR end TG hove been talten as the measures of communication

vathorn and wers calcoulated,

The perception scales wers gcored and the relationship
betwoen the teachers' cmm&unicaﬁian‘paiﬁern and the perceptual
factorn were studied. The statisticel measurenments Meen and ¥
.0f each variable under diffcrent hecds were calenleated., To
neasure the velationship between toschery communieation pattern
amd other independent variszbles corrolation technique was wed,
't Logt was used to teot the significence of the difference
hetween the groupg, consbituted on the baoisc of varisbles lilke
the types 6£ schooly guelificetiong sez, mothods, eobc. The
techniogue of multiple regression anolysis was used to study the
paféeht of cémﬁon variance shared between the varisbles of ieocchor

behaviour and the porceptions of seachoro,
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fhe snelysic of the repultsa revealed tie following mojor
finding:

i
£
£

(1) There was no relationship betweon the age of the
tenchers and thelr communication pattern in the

CloEnrodna

(2) There woo no rolotionship between the sex of the
tanchors and three nessures of teacher communicotion

pattern i.e. i/d, I/D and TR,

{3) Sicnifiesnt nogotive velationship was found between
the sex of the tenchers oné one of the four moasures

of teschor compunication paticrns - THH,

(4) Yo relationship was found bobween the bocchers!
acadenic quedifications end their communication potieran

ice, i/d, 1I/D end TRR.

(5) Significent relobtionship hasbeen reporied betweon the
aalificationsof 4eachers and one of the four measuras

of teachers' communication pottern - TR,

(&) Ho relationship have been recordcd betveen reconcy of
$raining on the part of tecchors ané their commanication

patteorn.

{7} Teoaching ezporience in gonersl wes reported to have no
relationship with communication pottern the beachoro

used in their clossrooms,
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{8) fhe soancherg' teaching in difforent types of schools vas
not found to differ significanily in torms of the throe
out of four measures of conmunication pattems i.e. i/4,

1/D ond TR,

(9) Tho toachers® teocching in boys' schesls diffeored
siznificantly £rom the itoachers of the other two tynes

of schooln on THR,

{i0) The male dtoschers did not diffor from fenale teachora
sisnifican$ly rogording i/¢, I/D and TQR « the three
ont of Tour nmessures of communieation pattorng situdied

h@r%

(11) fho rele teachers differed sicnificantly from fenale
teacherse with rogoerds TRR - one of the four measures

of communication patternp.

(12} Peachers having poctegraducto gqualiticotions wors not
found to differ significantly from groduate tecchors

with reperds 1/4, I/D and TRE,

(13 The poote-sraduate teocdhers wors found 4o differ
gicnificantly from thoe grafuate tecchors with resords

T - one of the four neasures of conmanication pattern.

(14) - . Tho two groups of teschers consti’tuted on the bagis of
thelr profopsional qualificstion did not differ

gignificantly with rogaréc thelr compunication pattorn,.

{15) The toeachors having aistory as o gubject and those noy
hoving it ob groduate level did not diffor in thelr

communicotion patiorn.



(16)

(a7}

(18)

{12}

(20}
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{22)

(23)
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The toachors having higiory o8 & tooehing nethéed st
profeosicnal education and thoge not having it, did not
differ in their communication puttern in anctusl

claparoon gituntiono.

The 4enchers® perceptionsof celf snd the cormmuniention

pattern in the classroon were found 0 be not related.

The toachers' percéptlonsof their instructional roleo
and their conmunicotion patitern in the classroon wero

rot found to have significent rolotionghip,

The teccners® poreepbionsef thoe tecching profousion and

thedy compunicntion pabbtere in the clasygroon were found

not relateds

There were no reladionship bobtween the toachors!
inatractional goslo perceptlon ond the three naogurey

of compunication pabtern vig. i/d, TER ond T0R.

-

Bemative relationship was found o oxist betvsen
Peachers® ingbructional goHle percepbions and a meosure

of communication pattern i.ce I/De

Teachers? perceptions of studenis woo not found to hove
relotionship with btheir communicalion pabteras in the

¢l 285r00.

The multiple correlation coefficlicnt (R) was found %o Le
gimificant in case of only four variables nomely 1/D

(¥2), o/8 (¥6), 77 (¥7) anad 57 (¥8).
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{24) The predictor veriable imstructional gocls perception
(X4Y combributes do the variance (6 percent) in I/D
(12)s

{25) The predictor verioble sclfepercoption (X1) ond teaching

profenmion perception {(X3) contribute significantly

(5 percent) to the voriamce in 95 (¥6).

{(26) e predictor verighles sclf=porception (X1} znd feaching

profession percopbion (X3) contribuie gipnificently

(6 percent) to the variance in btoacher talk (7).

(27) The predictor varisbles self porcoption (X1) and tenching
profesgnion poresphion (X3) coantribute significently

(5 porecent) Lo the variance in student talk (18).

. The percention regerding instructionsl godls, colf, ond
teaching profogsion conbribute significantly to the teacher
commuﬁiea sion poatiorn in the classroom and these variables cgn be

used o8 significant predictors of toacher communicotion pattorn.

IBdncational Implications of the Studys

As has beon atobed earlior, the asjor sim of the sbtudy wae
40 shudy teacher communication pabtbitern in reletion with carinin
domographicel and percepitusl varishles, Thus, the former i.e.
teachers! comumunication pottern was situdied eas dopendent variobls
in relation with certein independen’t voricbles. Iumplications of

the rosulds are set out Holov.

Pirstly, almost all perception variebles have aean foungd

not having any 2ignificont rolaotionship with any of the measurea
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of comaunication pabtern, barfing one exeception: the perception
of ingtyuctional gosls waé found to be oispificontly related with
I/9« 1% dces éive indicution for tralining prosrommens it
suggests %ra&nﬁng by objectives for building bose for objective
parcoption of instructionnl goals on the part of the teochers,
wiich is omsentiolly nseded for objec%iv@ tocching end lncrcasing
produchbivity, legitimocy and authenticity of classroon fezchinge
lesrning phencmenon,  Though in case of gll other perception
vorioblog, the rosulis h@ge‘go% ghowvn significent rolationshirpss
but, oince thie is tho fimt sbudy of its type, 1t roquireca
further replicabion. Only ofber roplicatory studiegs, woae
generalinations moy be drown and accordincly changes ooy be nade
in ingervice and pre-gexvice ﬁra’ging for baackiors, Monocenend
gbudieos has shown theb perception regarding sclf, role, teaching,
influences compunication on the part of the leader, 2sulher in
the clessroom plays tho role of o leader throurh his communlceation.
He tries to stmcbure the woy of life of s clessrosn, vhich in
turn resulis into perfovnmance on the port of gtudonts, 43 sudch,
the phenomencn of rolaticnshlp botueen perceptlon ol teachors

end their communication pattern warrents further study, vhich
mey boe expected to contyibuitc o the theory of teaching and

mathodolosy of treining.

The study of relationghip bebtwsen measures of
copnmunication poavtern and sex hasc\ﬁhown ene significant
relztiononip, that ic, bebween sox ond TRAR. Thoir relntionshin
indicatsg thal TRR ig hig@ in cese of nniles as compared wiﬁh

fenglas A8 TRA 1s rolatod with indirect behaviour of tagehers,
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which hes been reporited by meny investigaﬁiens thet it supports
learning on the parsd of the students and strengbthens the supportive
climate in the classroom, Women appear 40 be more direct in their
.classroom behaviour. Is it becauge of their social position or

iz it related to the personality traits? This requires a further

Prodbe.

~ Coming to the academic qualifications of teachers, the
resulfg have shgwﬁ that the higher the @ualification, highor would
be TQR. It does indicate that while selecting candidates for
%eadherftrainiﬁg, gualifications should be given due weighﬁage.
§k111 in agking questions is very importent for executing teachers'
role effectively in o classroom, A teacher with better
qualifica&iens cen be expected to have comparatively high
competence in friming questions and putﬁiﬁg gquestions to gtudent
and henece it would be easiér during training progranme 40

inculecate snch skills among trainees with bhigh qualifications.

Recency ¢f treinirg snd Seaching experlience of fecchers
have &geg reported not haying any significant relationghip with
the teachers'! communicavion pattern. Hence, while selecting
students for training or recruiting teachers for actusl teaching
profession, the length of experience mey not be insisved upon,
bu? the variety of experience and ﬁﬁe exposure on the part of
the teachers o real classroom problems may be baken into account,
because length of experience as a teacher, does not count much
ag the iznsight in ﬁhe_reél classroom problemgs on the part of 4he
teacher does, Thece observabtions furither suggest the chanze in
the methodology of training, The case method can be used very

fruitfully for exposing leachers to real classroom problems.
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1

$he study has also shown that the higher the
professional qualifications, the better would be the percention
regarding profesgion on the part of the teachers. It does
indicate that to develop vright perception of teaching profeusion,
vhich is essentially needed, frequent dozes of in~gervice training
are needed, Some non-icrmal model of training may algo be thought
of to help the teachers Vo got better qualified even while
remaining in their rogular jobs. Such programmes will help in
developing required perceptions towards their profession, which
is olvoys essential for developing morsle apong veachers and

authenticity in their behaviour,

The study has faeiled Ho show any impact of teaching
method in a‘ce?tain sgbject on perception of teachers and teachers?
communication pattern, It suggests that communicetion pattern is
developed independent of the teaching method offered during the
traeining period, This finding requires delicate considersation.
Bither one meay interpret this as the impotency of training
programme Oor one can interpret that a communicabion patiern
glovly gete crystalliged over a period of time culting across
the subject offered at training college., It is dangerous 1o
generalize anything from one study., This, however, gives some
support 0 the sk;ll bosed teacher educgtion programme discussed
everywiere at present. ‘'The ski;is of teaching coptribute nore
to effective teaching rather than the broad general method of
teaching, The skillAaf'quesﬁioning and the gkill of providing
feedback are skills which ccntribuﬁe to developing g teszching or
a communicatiog patbern. Teaching skills are more likely to

influence the communicaiion pattern than the teaching method.
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These are the few implicationsg the present study
sugeesta, 48 hep alvreaﬁy been pointed ovlt, 1t io the first otudy
of its type. B0, it is ouly after sdoquabe reoplication and

experinentation thot more generolisationg could be drovn.

Swrestiong for r Pacthor resoarch:

O the besis of the vosulis of the precent study and
veview of resenpches done o far in this eres, following problms

aro suggested for further exsmination and ressarch.

(1) Toachora' porsonnlity and communicetion pabtbernn.

(&) Inpact of profossionsl training on communicnbion
patborte.

{(3) Communicotion pabtern snd classoroon othico.

(4) Commuaicotion patbern oo relsted to punil aehisvoaomt,

(5) Comaunicabion pattern cnd hez che rs' socicecul bural
vackgyounde

{6) Gomsuﬂicatimz potterny developing & model For training

in ¢clegarcon copmunicntion,

{7) . Peacher communioation pattern in relation wo diifercont
contentos

{3) (loss monazencnt and comnumicsation pobbern,

(2) Micvo=teaching og o techpitue for develoning



{10) Pocchers' morale end commmnication patiern.
{11) Communication pattorns ard clans sine.
(12) Comnunication pattern in relation o Crode and ooe

groun of studentTe

(13) Conmunicoblon patborn -in relation 4o %eachers' menis
heoliin,
{14) Commundcation poittern end achicvessnt motivotion on

the part of teachers.

(i5} Innovative proneness zmong btoachers ond their

o

communication patiern.

Hereo ore o few of the probicms relgted to com unication
pattern which atbrast cur atbention. There can be vary seay
ginilor problems vhich woarrant rescsrch prode. Thaln aveo

*

rarticularly warrents ezperimontsl studles on o large aonla,

1

particularly in India vhere an wrcency of remodellin

education is feli.



