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XfflmcmoBtf mu tfjG&ssTiotio

the quality of education depends on the quality of 
toucher. In th© absence of a competent teacher, classroom 
teaching will not bo effective, & coopetont teacher endowed 
with right type of skills makes the teach in g~l e am i ng pro coos 
effective and lively-. Of all th&faetors influencing classroom 
instruction, teacher behaviour is considered to bo of prime 
importance.

Tho teacher spends a good deal of his time explaining, 
informing and talking to his pupils in classroom, In classroora 
situation teaching could bo viewed as interaction, iho 
interaction or the communication that takes place in classroom 
between teacher and taught attracted the attention of the 
investigator# 2feo interaction which takes place between teacher 
and pupils has some relationship with other factors also, which 
demand the attention* It is not only the classroom situation 
which affects the teaching behaviour of th© teacher, •Teachers' 
attitudes, perceptions and other similar factors may be 
responsible for th© touchers* behaviour in tho classroom. 
Teachers’ perceptions of self, perceptions of instructional 
roles, perceptions of instructional goals, perception*of tho 
teaching profession and perceptions of students, influence 
teachers* teaching behaviour in the classroom.
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Various studies have been undertaken regarding teachers* 

influence, teacher effectiveness in relation with students* 
achievement la different subjects, teachers* self image and 
teaching behaviour, teachers* role etc, but the relationship 
between communication pattern and the perceptual factors has not 
been studied, so far, eape dolly in India*

The Problem

The problem of the study is ttiin Inquiry into th© 
Relationship Between .Teachers Classroom Coaaunication Pattern 
and Certain'Perceptual factors* **

fim&sss&L.Following hypotheses were framed by the investigator* 
There is no significant relationship botween the(1)

(2)

(3)

(4)

(53

teachers* as© sad their communication pattern.

Thera is no significant relationship between the 
teachers* sex and their communication pattern.

. There is no significant relationship between the 
teachers* academic Qualification?and their connunicables 
pattern*

There la no significant relationship between the 
teachers* recency of training and their communication 
pattern.

There le no significant relationship between tho 
teachers* experience of teaching and their communication 
pattern*
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(6)

(?)

(a)

(9)

(10)

(11)

(12)

(13)

The teachers from different types of-schools do not 
.differ from each other with regards to their 
communication pattern in the classroom,

The graduate teachers do not differ from poot-graduato 
teachers in their communication pattern in the classroom.

The teachers having degree in professional education do 
not differ from the teachers having certificate with 
regards to their communication pattern.

The teachers having history as a subject at graduate 
level do not differ from the teachers who did not had 
it at their graduate level in connection with thoir 
communication pattern.

The teachers having history as teaching method'do not 
differ from thooe who did not had history as the teaching 
method with regards to their communication pattern.

There is no significant relationship between the self 
perceptions of the teachers and thoir coaatmication 
pattern.

There is no significant relationship between tho 
teachers* Instructional roles perceptions and their 

communication pattern*

Thor© is no significant relationship botwoan the 
teachers* perceptions of teaching profession anti their 
communication pattorn.
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(14) Shore is no significant relationship between the 
teachers1 perceptions of their instructional go ole an<L 

their communication pattern.

(15) Shore is no significant relationship between the 
teachers* perceptions of students and their 
communication patterns*

Stools lisecl

Plunders Interaction Analysis Category system (MACS) 
was used to measure teachers* classroom communication 
pattern.

foochors* perception scales prepared by Patted (1974) 
vis. teacher *s self perceptions scale, touching 
profession percept!oesscale, instructional roles 
perceptions scale, instructional goals perceptions 
scale, and student*s perceptions scale wore usod for 
measuring perception on the part of the teachers.

Biographical information* about teachers were obtained 
by using a biographical data bhnls prepared by the 
investigator.

She sample of the study consisted of 3S ode and 114 
female teachers. 2his sample was drawn from the Gujarati medium 
secondary schools of Greater Bombay. She cample was selected by 
using random sampling technique from different postal districts
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in which the area of Greater Bombay is divided*

She Procedures

She investigator, with previous appointment observed 
150 teachers teaching history in Gujarati medium secondary schools* 
Sho classes selected were ¥211, IX and X*

The teachers were observed for a duration of 35 to 40 
minutes, spread over two teaching periods* After the observations 
were coaploted the teachers wore given the perception scales to 
be filled in and were collected*

According to the Handera technique, the individual 
matrix was prepared for each of the 150 teachers observed, i/d, 

I/D, TRH end have boon taken as the measures of comuni cation 
pattens and were calculated.

■Hi© perception scales were scored and the relationship 
between the teachers* communication -pattern and. the perceptual 
factors were studied* ^ Hie statistical neaaurouenta Mean and SD

■ of each variable under different heads wore calculated. To;
measure tha relationship between teachers’ communication pattern 

and other independent variables correlation technique was used,
•t* tost was used to teat th® significance of the difference 
between the groups, constituted on the basis of variables like 
the types of school^ qualifications, sex, methods, ©to. Hie 
technique of multiple regression analysis was used to study the 
percent of common variance shared between the variables of 
behaviour and the perceptions of teachers.

toachor
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find! m&t

The Analysis of the results revealed the following major
findings?

(1)

(2)

(3)

(4)

(5)

(6)

(?)

There was no relationship between the age of the 
teachers said their communication pattern in the 
classroom.

There was no relationship between the sex of the 
teachers and three measures of teacher communication 
pattern i.e, i/d, x/d and TQB*

Significant negative relationship was found between 
the box of the teachers and on© of the four measures 
of teacher communication patterns - fffli.

No relationship was found between the teachers’ 
academic qualifications end their communication pattern 
i*e. i/d, I/D and TBR#

Significant relationship hasbeen reported between the 
qualifications of teach© ra and one of the four measures 
of teachers’ communication pattern - TOR,

Ho relationship have been recorded between recency of 
training on Hie part of teachers and their communication 
pattern.

Teaching experience in general was reported to have no 
relationship with communication pattern the teachers 
used in their classrooms.



124

fho teaehex’D* teaching in different typos of schools was 

not found to differ significantly in terms of the throe 

out of four measures of communication patterns i.e* i/d 

1/D and TQH,

The teachers* teaching in boys'* schools differed 

significantly from the teachers of the other two typos 

of schools on TUB*

The mole teachers did not differ from female teachers 
significantly regarding i/d, l/D sad TOR - the three 

out of four measures of communication patterns studied 

here*

fho male teachers differed significantly from female 

teachers with regards TBft - one of the four measures 

of communication patterns,

Teachers hairing postgraduate qualifications were not 

found to differ significantly from graduate teachers 

with regards i/d, l/u and srr,

The poot-»gractuate teachers wore found to differ 

significantly from tho graduate teachers with, regards 

TOR <* one of tho four measures of communication pattern

The two groups of teachers constituted on the basis of 

their professional qualification did not differ 

significantly with regards their communication pattern,

The teachers having history as a subject and those not 

having it at graduate level did not differ in their 

communication pattern*



The toaehe rs having history as a teaching method at 
professional education aid those not having it, did not 
differ ia their communication pattern in actual 
classroom situations.
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fho teachers5 perceptions of self and the cocnuni cation 
pattern ia the classroom were found to be not related.

She toaehers* perceptions of their instructional roleo 
and their communication pattern is fee classroom wore 
not found to have significant relationship.

The teachers'1 perception* of the teaching profession and
their'coaounication pattern in the classroom tiere found
not related.

adhere wore no relationship between the toachors* 
instructional goaio perception and the three measures 
of communication pattern vis, i/d, -TRR and 2<B,

negative relationship was found to exist between 
teachers* instructional goals perceptions and a measure 
of conaroni cation pattern i»e, l/»,

feadhers* perception?of students was not found to have 
relationship wife their cooaunicatioa patterns in the 
classroom.

The multiple correlation coefficient (ii) was found to be 
significant in case of only four variables namely 1/P
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(24) fh© predictor variable instructional goats perception 

(X4) cant xd butos to the variance (6 percent) in I/D

(12)*

(25) £h© predictor variable self-perception (XL) and touching 

profession perception (X3) contribute significantly

(5 percent) to the variance in ^3 (16)»

(26) the predictor variables self—perception (XI) and teaching 

profession perception (X3) contribute significantly

(6 percent) to tha variance in teacher talk (I'7)»

(27) The predict ox* variables self perception (XI) and teaching 

profession perception (X3) contribute significantly

(5 percent) to the variance in student talk (78).

perception regarding instructional goals, self, and 

teaching profession contribute significantly to the teacher 

comunieation pattern in the classroom and these variables can be 

used os significant predictors of teacher communication pattern.

Educational Implies

As ha© been stated earlier, the major aim of the study vao 

to study teacher communication pattern in relation with certain 

demographies! mil perceptual variables. Shus, the former i.e, 

teachers* comauaioatioa pattern was studied a© despondent variable 

in relation with certain independent variables, Implications of 

the results are set out bolov.

Firstly, almost all perception v ariables have been found 

not having any significant relationship with any of the measures
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q£ communication pattern, barring one exceptions tho perception 

of .instructional goals was found to be significantly related with 

l/dm It does give indication for training programmes, It 

suggests training by objectives for building base for objective 

perception of instructional goals on the part of the teachers, 

which is essentially needed for objective teaching end increasing 

productivity, legitimacy and authenticity of classroom teaching- 

learning'’phenomenon* though in case of all other perception 

variables, the result© have not shown significant relationships? 

but, since this is tho first study of its type, it requires 

further replication. Only after replicator? studies, some 

generalisations ary bo drawn and accordingly changes a ay bo node 

in inservice ood pre-service training for teachers. Management 

studies has shown that perception regarding solf, role, teaching, 

influences eomsurlcation on the part of the leader, deadlier in 

the classroom plays tho role of a leader through his communication. 

He trios to structure the way of life of a classroom, which in 

turn results into performance on tho part of students. As such, 

the phenomenon of relationship between perception of teachers 

and their communication pattern warrants further stud?', which 

mey bo expected to contribute to the theory of teaching and 

methodology of training,

She study of relationship between measures of 

communication pattern and sex haSc shown on© significant 

relationship, that is, between sox and TRR, Shoir relationship 

indicates -Slat SRR is high in case of sales as compared with 

femaleji As 2HII is rolatod with indirect behaviour of teachers,
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which has been reported by many investigations that it supports 
learning on the part of the students and strengthens the supportive 
climate in the classroom# Women appear to be more direct in their 
classroom behaviour. Is it because of their social position or 
is it related to the personality traits? Shis requires a farther 
probe.

Coming to the academic qualifications of teachers, the 
results have shown that the higher the qualification, higher would 
be IQR. It does indicate that while selecting candidates for 
teacher training, qualifications should be given due weight age. 
Skill in asking questions is very important for executing teachers* 
role effectively in a classroom. A teacher with better 
qualifications can be expected to have comparatively high 
competence in framing questions and putting questions to student 
and hence it would be easier during training programme to 
inculcate such skills among trainees with high qualifications.

Recency of training and teaching experience of teachers 
have been reported not having any significant relationship with 
the teachers* comaunication pattern. Hence, while selecting 
students for training or recruiting teachers for actual teaching 
profession, the length of experience may not be insisted upon, 
but the variety of experience and the exposure on the part of 
the teachers to real classroom problems may be taken into account, 
because length of experience as a teacher, does not count much 
as the insight in the real classroom problems on the part of the 
teacher does. Shece observations further suggest the change in 
the methodology of training. She case method can be used very 
fruitfully for exposing teachers to real classroom problems.
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She study has also shown that the higher the 

professional qualifications, the better would be the perception 

regarding profession on the part of the teachers. It does 

indicate that to develop right perception of teaching profession, 

which is essentially needed, frequent doses of in-service training- 

are needed. Some non-fonaal model of training may also be thought 

of to help the teachers to get better qualified even xihile 

remaining in their regular jobs. Such programmes will help in 

developing required perceptions towards their profession, which 

is always essential for developing morale among teachers and 

authenticity in their behaviour.

She study has failed to show any impact of teaching 

method in a certain subject on perception of teachers and teachers 

communication pattern. It suggests that communication pattern is 

developed independent of the teaching method offered during the 

training period, fhis finding requires delicate consideration. 

Either one may interpret this as the impotency of training 

programme or one can interpret that a communication pat-tern 

slowly gets crystallised over a period of time cutting across 

the subject offered at training college. It is dangerous to 

generalise anything from one study, Shis, however, gives some 

support to the skill based teacher education programme discussed 

everywhere at present. 'Hie skills of teaching contribute more 

to effective teaching rather than the broad general method of 

teaching. She skill- of questioning and the skill of providing 

feedback are skills which contribute to developing a teaching or 

a communication pattern, l'eaching skills are more likely to 

influence the communication pattern than the teaching method.
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Sigso are the few implications the present study 
suggests*. As has already been pointed out, it is the first study 
of its type* So, it is only after adequate replication and 

experimentation that more generalisations could be drawn.

Sar^eations for Further fesearch:

On the basis of the results of the present study and 

review of researches done so fas* in this area,, following problems 

ai*o suggested for further examination and research.

(1) foachors* personality £ind con/auriication patterns*

(2) Impact of professional training on cosiaunicat Ion- 

patters.

(3) Communication pattern

(4) Gomauaication pattern

(5) Communication pattern

background.

and classroom othieo. 

as related to pupil ucKiero^cnt. 

end teachers* socio-cuitural

(6) Communication patternj developing a model for training

in classroom communication.

(?) . teacher communication pattern In relation •m different

contents.

(8) Class management and cosnunieaticn pattern.

(9) Micro-teaching as a technique for developing 

aomvtni cation pattern.
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(10)
(n)
(12)

(13)

(14)

(15)

Soaohero* moral© emd. eon-ranication pattern.

Communication patterns and class also*

Communication pattern in relation to grade and age 
group of students.

Communication pattern-ia relation to teachers* mental 
health.

Communication pattern and achievement motivation on 
the part of teachers*

Innovative proneneso among teachers end their 
communication pattern#

Her© ar© a few of the problems related to coolunication 
pattern which attract our attention. There can be vary rsrry 
similar problem© which warrant research probe. This area
particularly warrants experimental studies 
particularly in India where an urgency of

on a largo 
remodelling

scale, 
of teacher

education is felt*


