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CHAPTER — VI

Summary and Conclusions

There is itncreasing public concern about the i1mprove-—
ment of education, and particulsrly the education of those
who. for one reason or anobther, enter secondary schools the
wirth abilities and strategies that handicap them 1n achieving
success. In many cases, one of the problems 1s that neither
home baclgrounds nor schools have helped vyoung students
become aware of alternative ways of approaching learning
situations, and of options other than increasing or decreas—
ing one’'s effort 25 one spproaches different learning situa—
tions. FRducabion 1s freguently dirsct wn ways that provide
students with opportuntities to carry out slaboration, self-
moni boring  or other strategies., but seldom 1s  any euplicait
attention given to help students to become aware that they
have a choice 1n types of learning strategies that may be
employed. In general, educational activities are feacher
directed and students learn to conform to  the teacher’'s
directions without any conscious thought abouwt why bthe teach-

ar direckts them to carry out cerkain achtivities.

Moreover, teachers themselves do not think fteaching
involves the development of more effective repertoires of
learning strategres. GStudents are directed to carry out
certain learning a2ctivities, but grades and other feedbacl to

the students are praimarily directed tao the correctness of the
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outeome,  rather  than to the strategy used to  achieve the
resulb. Students seldom get directed braining and practice in
develoaping sbudy strategies. Rather, bthey stumble upon effec—
Live strateglres only when, by chance, they vary their
approach and find that one method worls beftter than others.
Because students own theories of 1nte11¥gence and learning
nften 1nvolve the notion that failure to learn 15 the result
of low 1innate ability, they attribute their faillures to
stable, unchangeable factors which they can do nothing about.
Thetr motivation to learn 1s Jow becazuse they feel 1t 18
vseless to try. Changing attributions and self-concepts to
include the ides that needed sli1lls can be developed may have

a significant effect upon their mobivations.

The present investigation aims to ltnow the learning
strategies and to investigate the factors affecting ls2arning

atrategies of IXth standard students.

The Title of the Study

An Inguiry inlo the facktors influencing the learning sitrate-

gires of T¥Xth standard students.

Objectives

1. To sbtudy fthe influence of sen. types of school and
levels of academic achievement oﬁ learning strategiles.

P To inow the 1mpact of mother’'s education, father’'sg
sducabion, mother’'s occupation, fakthers occupation,

family income, co-curricular activities, types of

ta
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Major

Sample

family and tuikion classes on learning strategies.

To study the relationship bebtween learning orientation
and learning strategires.

To mate s detailed study of two students having good
learning strategies and two students having poor
learning =trategies.

Hypotheses

feuw, bypes of school and levels of academic achievement
w1ll have no significant effect on bten scales of learn-

ing strategies and composite learning strategies.

Interaction between two or more. of the above variables
uncder study will have no significant of effect on ten
srales of learning strategies and composite learning

strategiles.

Muther’'s education, father’'s sducation, mother’'s occu

pation, father’'s occupation, family income, types of
family, co-curricular activities and turbion classes
will have no significent effect on the scales of l=arn-—

ing strategies and composite learning strategies.

Learning orientation will have no significant relation-

ship with learning strategies.

For the purpose of present study eight Buaiarat: medium

schools of Baroda city were selected.Out of eight schools,
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four ware anami group schools and  four were  independent
schools.

From these eilght randomly selected schools, IXih
standard studenls were considered, and they were categorisesd
e2s follows @

High achievers : the sbtudents who have obtained marts zabove
&% in both VIIth and VIIIth standards.

Middle achisvers : The students who have obtained marls
between 40% and &0% i1n both VIIth and VIIIth standards.

Low achievers : The students who have passed with promotions
in both VIIth and VITIth standards.

The total sample consisted of 00 studenbts. Out of
these 200 students 430 were from anami group schools and 450
were from i1ndependent schools. Df these 450 gtudents each,
180 were high achievers, 150 were middie achievers and 150

were low achlievers.

Tool

1. Personal data form :
Fersonal data form was prepared to get the information
ahout mother’'s education, father’'s education, mother’'s
pococupabion, etoc.

2. Learning And Study Strategies Inventory (LABSI)

The inventory deve%oped by blalre, E. Weinsktein, David
R. Palmer and Ann. 0. SBchute at University of Teuas at
Austin was used for the purpose of the present situdy.
LASEI diagnoses students learning and study strategies

on following ben scales :



Bcales Number of Items

ATT &
MoT 7
T 8
AMX 8
CON 8
InNP 8
SMI 5
gFT 8
ETA 8
8T 8
TOTAL 74

As  the scale was standardized in American situations,
1t was found necessary to undergo adaptation proce-
dures. Test-retest reliability calculated, was 0.73
which was quite high.

The tool consisted of 74 items, while responding the
1tems on LASST, the student has to indicate the answer
by ticlk marhbing under any one of the columns — Never,
weldom, sometimes often; Always. The scoring of  the
items 1s from 1 to § in case aof positives 1tems and 5
to 1 1n case of negabive i1tems. The score of sach  1tem
was added fto get the scale wise score and the total
score. High score indicatbes and good learning

v
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Student's Learning Orientation Profile (SLOP)

The Etudent’s»learnlng oriontation profit was prepared
in collabovrative proJect of siy countries namely Japan,
Malavsia, U.l ., Nigeria, Srilanta and India. From India
Dr,iMrs.} JTaylsltshmi Indirsson was researcher. The
instrument provides a measure of the student’'s learning
orientation profile which can be used to understand the
factors affecbing student’'s learning.

This instrument provides 3 measure of the student’'s
learning orientation profile which can bes used to
understand the factors affecting student’'s learning.
This profile has ssven scales with oight i1tems on each
scale. The items are 1n likert format on  Tour point
gsrale witn response categories - Strongly agree, agree,

disagree and strongly disagres.

Scales

1.

~
e B
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the

Personal Development orientation for learming (PEDOL)Y
Assessment Domination in Learning (ADOL)

Intrinsic Orientation in Job getting and Learning
(INJOL?

fipathy 1n Learning (APAL)

Involvement in Learning (INVOL)

Extringic Drienbation 1n Learning (EXDL)

Significant — Other orientation in Learning (SIGOL)

The scoring is from 4 to I for positive i1tems and | to

for negative i1tems. bthe score szach 1tem was added to get

tobgl score each scals g3 well as of the whole profile

Higher the score, the better the learning orientation.
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Procedure of Data Collection

First of all the permisesion from the principals of all
the selected schools was balen for data collection from the
students. A mentioned earlier P00 sbudents were selected on
the basis of their achievement in VIIth and YIIlth standards.
These students were firsht given personal data form to be
filled im. Then learning oriesntation profile was adminis-
tered. And finally learning and study strategies invetory was
administered. At the time of administration of these +tools
the instruction regarding how to give the responses and what
points will they lgep in mind, while responding =ach 1fem
were given. They were also assured regarding the confidenti-
ality of ths datz and were told zboutbt bthe purpose for which

the daba will be used.

finalysis of the Data

The data collected were analyred with the help of the
statistical ftechnigues of analysis of wvariance and
co-effi1crent of correlations. The datz wmere zanalyzed into
threa parts. In part-I1, i1n order fto checlt the main as well zs
interaction effects of ser, types of school zand levels of
academic achievement on composite learning strategies and
different scales of learning and study strategies invenkbory,
the ftechnigues of analysis of variance was uzed and wherever
the F-ratio of more than two groups was found significant the
tuchey gap test was employed . To examine the main effects of

mother s education, father’'s education, mother s occupation.
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etc. on composibe learning strategies and each of the scales
of learning and studyv strategies invenitory, the same tech-—
nigue aof analysis of variance was used in the part-IIl.In the
Part-T111, to sludy the relationship bebtween learning and
study sitrategies and lesrning orientation the coefficient of
correlation btechnigue was used.
Moreover, the case study of four students were made.
Out of these four students two had good learning and study
strategies and ftwo had poor learning and study strategires.
On the basis of data analysis., discussion and wnterpretation
of results the following finding are drawn :
Findings
1. Ser antluences students’ motivation to legarn, theair
time management technigues, anxiety and worry about
school wort, 1nformation processing and supporting
technigques of learning.
Se: does not influence attitude and interest for study,
students abiliby to pay concentration to  learning
basts, their ability to select main 1deas and recogniss
tmportant nformation regsrding study, szbility to adopt
self-testing ftechnigques and test strategies. and also

composite learning strategies.

r3

- Types of school influence student’'s attitude, ftTime
management technigue, s21f tesbting strategy, btesting
nbtrategies and composite learning strategies.

Types of school do not effect student’'s motivation.
anyi1ety, concentraltion, i1nformation processing, seleck—

ing main itdeas and study zids.
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Levelz of academic achievement intluence all the ten
scales of Iearning strategies and zlso composite
learning strategies.

Bex and lypes of school jowntly influence amiety of
students for academic tasbs.

Sex and types of learning Jointly do not influence any
pther ecales of learning strategies and composite
learning strategies.

Bex and levels of academic achievement Jointly influ-
ence self besting technique.

Sex and levels of academic achisvement jointly do not
affect any other scales of learning strategies and also
composite learning strategies.

Types of schools and levels of academic achievement
Joinktly do not affect any scale of learning strategiles
and composite learning strategles.

Sex, tvpes of school and levels of aczdemic achievement
Jointly influence the student’'s informabion processing.
Sex, twvpes of school and levels of acsdemic achievement
Jowntly do not affect any obher scales of learning
sbtrategies and composite learning strategies.

Mother's education has an 1mpact on student’'s attitude
towards study and composile learning sirategies.
Mobther s education has no 1mpact on any other scales of
learniny strabegles.

Father’'s esducation has an Lmpact on student’s attitude

towsrds sbtudy and composite learning strategies.
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11.

14.

1&‘

17.

18.

17.

Father s education has no impact on any other scxles of
learning strategies.

Mother & occupsation bas no 1mpact on  any scales of
learning strategies and composite learning strategles.
Father's occupastion has no impact on any scales of
learning shkrategires and composite learning sirategies.
Faimitlvy 1ncome has a0 impact on sbudent’'s attitude
Lowards study, concentrabion and total learning
strategies.

Tvpes of family have no impact on any of the scales of
learning strategies and composite learning sbrabeglres.
Co-curricular  activities have no i1mpact on any of  Lhe
zecales of learning strategilres and on composiie learning
strategies.

Tuibion classes have no impact on any of the scales of
lrarning strategies and compositte learning skrategies.
Personal development orientation in learmning influsnces
very strongly =all scales of learning strategies as
well as tobkal learning strakegies.

Assessment dominsbion 1n learning has significant
influence on  all the scales of learning strategies
sxcept anxiety and attirtude. 1t zlso influences bhe
total learning strategires.

Intrinsic orientation tn job getting and learning has
saflusnce on all the scales of learninog strategies and
tokal lezarning strategres.

fower apathy 1n learning has an 1mpact on  a8ll  the

scales of learning strategles and  total learning

e
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strategies.

20. Involvement 1in learning influences all the scales of
learning strategies and total learning strategies.

-l Extrinsic orientation 1n learning has an impact on 311
the scales of learning strategiles and totzl learning
strakegiLes.

D2 Significant - other orientation in learning has signif-
1cant influsnce on attitude, motivation, time manage-
mant Etechnigues, concentration, sbtudy aids and tobal
learning strategies.

Significant other ormentation in learning has no
influence on anxieby, information processing, selecting
main i1deas, smelf testing and test strztegies.

23 Total learning orientaztion has nfluence on total
learning strategies.

24, The studentis having healthy family and classroom envi-
ronment generally have better learning orintaion.

learning strategies and higher academic achirevement.

Conclusions

- Learning orientation as a variable is a debterminer of
learning straftegles.

- Effectiveness of learning strategles depend upon the
innovabive practices adopbed in school,seminar and wortshops
orgsnised for updating teacher’s nowledgs and efferts made
by the learners. tLile anami group schools)

- Generally girls use betbter learning strategies than

L tint
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bovs.

- Learning 8Strategies have dairect relations with academic
achisvemant.

- Parents’ occupation, types of family are independent of
learning strategies.

- Tuiizion classes do not contribute to 1he development,
use angl selection of learning sbtrategires.

- C.C.A. nerther strangthen nor wealen the learning
strategres.

-~ Heallhy family and classroom environment, good learning
orienktation and effecbtive learning strategies generally

reflert an bthe acsdemic schievement.



Some i1mplications which emerged from this investigation are
highlighted below
Research implications

Academic xchievement was found to influence practically
all the scales or iearnlng and situdy strategies 1nventory.
Generally higher achievers have better learning strategies
than middle =zand low achievers. Hence the middle and low
schievers showuld be encouraged to use and adopt proper learn-
ing strabegries. In case, their low zachisvements are nnt
because of any other reasons but are due to lact of adopting
and using approprizte learning strategies, bthe encouragement
giver bto bhem would enhance their academic zchievement.

Benerally anami group school students have ’E§§ﬁ§r
learning strategles than i1ndependent school students. Here 1k
may be impliesd thatbt the independent schools management and
principals shouwld adopt the ways and techniques emplioved by
anami group schools.

It was slso found 1n the present investigation that the
gstudents who hzve betbter learning orientabion have generally
good learning strategies. It, Llherefore, 18 necessary that
sbudents who have poor learning orientation should be orjenk-
ed properly for learning, teeping in mind personal domina-
tion, assessment domination, involvemend in lezrning, eto.
Moreover, they may be helped to develop origin 1deology I1n

learning, that is, originality and creativity eatc. 1n learn-

g .
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Suggestions for the further researches
No ressarch worl 18 complete in 1tzself. Everv research

problam provides haclground for further studies on various

1gssues. Many of the regearch findings seem bo suggest avenues
for further researches in khe field of learning stratesgies.

1. A study of change 1n the use of learning strategiles as
a result of a training program wouwld be an avenue for
further research.

P Comparative study of urban and rural students, deprived
or minority group  students and general categories
students with respect to their learning and study
strategies may be undertal en.

S Comparative study of the students of different regional
mediums of instructions and English as medium  of
nstruction using learning and study strategies may be
studied.

4. Construction and standardisztion of a test of individu—
a2l learning strategles on the line of schemech et.zl.
(1985), Schulte and weinstein (1981) would be 2 big
contribution in India to the field of educational meas-—

rement.

h
=

Research 1n the line of Dansersau (1979) on the design
of learning stratsgises curriculum would help lsarners
to male the most efficient use of their available
sources to acguire, retain and wubtilise information.

Ly A braining programme for smproving learning and  study

sbtrategies may be developed 1n the line of Wilbert J.
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Mct eachie, &#%. al. (1984), for socizlly deprived
students in order to enhance theair levels of academic
achievement.

A research into the contribution of individual differ—
ences towards learning strategiles would perhaps lead to
the identafication of certain mth@r’relevant individual

variables.



