CHAPTER IV 3

ANALYSTS AND INTERPRETATION OF THE DATA

4.1 INTRODUCTION

In the previous .chapter a complete account of the
approach to study the main theme of the present investigation
was eluc%%ted both by the process of data collection and the
methods{to be applied in eanalysing and interpreting data
collected through research instrument where it is describéd
and discussed at length. The pfesent chapter is devoted to
the analysis and interpretation of the daéé according to the
twenty-one hypotheses as formulated in the previous chapter.
The major concern of the pfeseht investigation as deseribed in
the previous chapter is +the study of the attitude of the
teacher-educators towards the programmes of non-formal educa-
tion leading to life~long education in the State of Gujarat.
The attitude towards the programmes of non-formal education‘
is studied also in the context of certain biographical varia-
bles of the teachers viz., sex, age, téaching experience etc.
It is further studied in the context of certain variables

related to colleges of education also viz., location of the



college and region of the college. All this facets of the
study of attitude of teacher—educators towards the programmes
of non-formal education leading to life-long education in the
State of Gujarat are specifically é)rganised under certain
hypotheses. In the present chapter these hypotheses will be
testedAthrough employing suitable statistical techniques and

pertinent results will be analysed and interpreted.

4.2 TIDENTIFICATION OF ATTITUDE OF TEACHER-EDUCATCGRS

TOWARDS PROGRAMMES OF NON-FORMAL EDUCATION

LEADING TO LIFELONG EDUCATION

Hypothesis 1 :

The hypothesis is worded as under

"The teacher-educators of the eduéation collegesx(i.e.
B.Ed. colleges) in different regions of the Gujarat State will
not show significant variations in their attitude towards the
programmes of non~formal education leading to life-long

education",.

The rationale of the hypothesis is that attitude is
concepté@ised in‘the study as generates or organised through
experience and exerts a directive or dynamic influence upon
the individual's response to particular objects and situations

with which it is related. Thus attitude makes the individusl
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behave in characteristic ways towards persons, objects or
issues to which they are related. The attitude of teacher—
educators of various regions towards programﬁes of nor-formal
education leading to 1ife—lbng educat ion differ from region to
region because attitudes are learned in a culture in course of
individﬁal development. The kind of environment the views and
values prevalent in & sub-culture has an indelible impact on
ﬁhe attitudes which teacher~educators p&ssess towards the
programmes of non-formal education leading to life-long edu-
cation. This invariably happens in all persons working in all

social institutions or organisations.

The hypothesis has two main dimensioms. Identification
of attitude of the teacher-~educators of colleges of education
situated in various regions of the Gujarat State and then
the determination of the extent of variation in%he attitude
which has beenidenfified.Eor identifying the attitude the
following procedure was adopted by the investigator to classify

the sampled teacher=educators on an attitude continuum.

In order to determine significant differ ences between the
attitude of the teacher-educators of various regions the\

'$' test was used. The result is shown in the Table 4.1 given

on the next page.
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Table 4.1 1 Significant difference between the regions with
all the components of non-formal edu@tion.

~

Grand Region t-value between
Total 1 2 3 4 the groups
Saura~ North Central South
shtra- Guja~ Gujarat Gujarat

Kutch rat
Mean 364 .18 354.78 331.99 351 .37 1.46 N5 1&2
444 *% 283
SD 31.29 39.50 %1.3%2 42.38 2.57 #* &4
5.73 *%  1&3 ™
0.3%9 NS 2&4
1.49 NS 1&4

Note: *%* Significant at-+01 level
* Significant at .05 level
NS Not significant

Components of Non-formal RBducation Leading 10

Life-long Education

Region 1 and 2 : Saurashtra~Kutch and North Gujarat.

Table 4.1 sets out the mean scores of the attitude of
the teacher-educators of Saurashtra-Kutch region (1) are
higher (364.18) than the mean scores of the attitude of
teacher-educators of Central Gujerat Region (%%1.99) which

is not significant.

Region 2 and 3 North Gujarat and Central Gujarat : The

result reveals that the mean scores of the attitude of teacher-
educators of North Gujarat region are higher (354.78) than
those of the Central Gujerat region (3%1.99) and is further

significant at .01 level.
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Region 3 &'4 : Centrdl Gujarat and South Gujarat : It
appears from the result that the mean scores of the attitude
of teacher-educators of South Gujarat region are higher
(351.37) than those of the Central Gujarat (531.99) and is

furtﬁer significant at .05 level.

Region 1 & 3 : Saurashtre~Kutch and Centreal Gujarat 3
It can be seen from the results of Saurashtra-Kutch and
Central-Gujarat that the mean scores of the attitude of
teacher-educators of Saurashtra-Kutch region are higher
(364.18) than those of Centrsal Gujarat (331.99) and it is

significant at .01 level.

Region 2 & 4 ¢ North Gujarat and South Gujarat. Looking
to the mean scores of the attitude‘of teacher-educators of
North Gujarat and South Gujarat region, North Gujarét is
higher (%54.78) than that of South Gujarat (351.37) and the

result is not significant at .05 level.

Region 1 & 4 3 Saurashtra-Kutch and South Gujarat : ‘
From the result, it appears that the mean scores of Saurashtra-
Kutch are higher (%64.18) than those of South Gujarat (351.57)

and further it is not significant.

1

,  From the above results of all the four regiorms of Gujarat
it can be seen that the mean scores of the attitude of teacher-

educators of Centrdl Gujarat are lower (331.99) than those of



other regions of Gujerat and is significant at .01 or .05
level. The reason for significance of difference may be on
account of advancement of Centrsl Gujarat region. Central
Gujarat region consists of three districts viz., the Kheda,
Panchmahals and Baroda. The Kheda district is noted for its
economic prosperity, social conservatism ana of an educational
advancement. The Panchmahals district is inhabitated by a
large section of Scheduled tribes. It is almost a hilly

track of land and therefore it is very slowly developing
socially, economically and even educationally while Baroda
district is industrially rapidly developing and educationally
more advanced than its neighbouring district. The three
districts together are advanced in educabtion as comparsed 1o
other regions of Gujarat. Thus the teacher educators of Central
Gujarat show less favourable attitude towards non-formal
education while the teacher—educators of other three regions
show more favourable attitude towards non-formal education as
all the three regions possess more backwardness in relation

to education and other aspects.

The null hypothesis of no variation in the mean scores
of the attitude of teacher-educators of the various regions

is partly rejected.
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Hypothesis 2

The hypothesis is worded as under -:

"Teacher Educators of the urban colleges will not diftfer
significantly from the college teachers of semi~urbaﬁ with
respect to their attitude towards the programmes of non-formal

education leading to life-long education."

The rationale of the hypothesis is that attitude of the
teacher-educators of urban and semi~urban colleges will not
differ towards the programmes of non-formal educeation leading
to life-long education. The concept 'attitude' includes mental
set task but gradually this concept becomes restriéted to mean
social attitude. Attitudes can be developed from man's cul-
tural determinants, from parental and group influence and
from one's personality. Attitudes are not independent factors.
Attitudes imply subject object relationship. Therefore, the
attitude of teacher-educators towards the programmes of non-
formal education differ in urban and semi-urban areas because
the enviromment, culture, and economic and social factors
influence on the attitude which the teacher—educators possess
towards the programmes of non-formal education leading to

life-long education.

The hypothesis required examination of possible relation-—

ship between the situation of a college in terms of urban and
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semi-urban location.

The hypothesis formulated on the basis of common assump~
tion that teacher's work with regards to non~formal education
programme is same in both urban and semi-urban areas. Urban
areas are influenced by the modern means of communi ®@tiors.
They possess modern facilities of transport, radio, newspapers,
etc. However, semi-urban areas have adequate means for pro-
ducing agricultural products. Both the areas have similar faci-
lities and equal opportunities due to the advarncement of

science amd technology.

In order to test this part of hypothesis, the sampled
colleges were classified into two categories: (1) Urban
colleges in big cities and (2) Semi-urban colleges in Taluka/
towns.

Table 4.2 3 Significant difference between urban anl semi-

urban with all the components of NFE (GT)
(Grand Total)

Urban Semi-urban t-value
Mean SD Mean SD

325 37.65 345 .30 3778 1.61 N3

NS = Not significant

The result reveals that there is 1o significant difference

between the attitude of the urban and semi-urban teacher-
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-educators with regards to the programmes of non-formal educa-
tion leading to life-long education. So the teacher-educators
of both the arsas agree with the programmes of non~formal
education and their implementation procedure. Teacher-educators
may have keen interest in accepting the programmes. However,
the mean scores of the attitude of teacher-educators of Semi-
urban areas are higher (545.30) than the mean scores of the
attitude of teacher-educators of urban areas. It may be due

to less educational facilities in semi-urban areas as compared

to urban areas.

Prom the above discussion it can be said that the

hypothesis stands

Hypothesis 3

The hypothesis is worded as under :

"The attitude of teacher-educators towards the programmes
of non~formal education leading to life-long education is
independent of certain biographical characteristics of teacher-
educators such as (1) age, (2) sei, (3) teaching experiences

and (4) visit to a foreign country.

The investigator has discussed with regards to attitude

in the hypothesis 1.

The hypothesis further stipulates a rel ationship between



some biographical varisbles of teacher—-educators and the
programmes of non-formal education leading to life~long

education. This is examined below in Table 4.3,

Table 4.3 : Significant difference between age-groups with .
the component (Grand Total) '

Age-Group 't'-value
1 2 5 between the
Mean oD Mean SD Mean SD groups
ren0 337.89 31.40 354.87 39 356461 44.93  3.54%% 142
0.20 283
2.45% 183

** Significant at 01 level
* Significant at +05 level

Age 3

Table 4.3 shows significant difference between the attitude
of teacher-educators of the different age-groups towards the

programmes of non-formal education.

Biographical variavlie in the context of which the
hypothesis was tested, was the age of the teacher-educators.
Age of the teacher—educators is divided into three categories
(1) 30-39 age-group (2) 40-49 age-group and (3) 50 years and
above.

Age-group 1 & 2 : The table reveals that the mean scores
of the attitude of teacher-educators of the age—group 40-49 are

Va
higher (354.87) than the mean scores of the attitude of



teacher-educators of the age-group 30-39 (337.89) and is
further significant .01 level significance of the difference
may be on account of different mental orientations, values

and angles to view the components.

Age=group 2 & 3 :+ It also appears that the mean scores

of the attitude of the teacher-educators of the age-group 50
and onwards are slightly higher (3%56.61) than the mean scores
of the attitude of the teacher-educators of the age-group 40
to 49 (354.87) and is further not-significant. So both the
teacher-educators of these groups have same type of the
favouranle attitude towards the programmes of non~formal
education leading to life-long education. Age is not a factor

influvencing the attitude of teacher-educators in these Hwo
age=-groups.

Age—group 1 & 3 1+ The result further reveals that the
mean~scoresof the attitude of teacher—educators of the age-
groups 50 and above are higher (%56.61) than the mean scores
of the attitude of the teacher—-educators of the age;group %0~39
and is further significant at .05 level. The reason for
difference may be on account of different conditions and

environments of work between these two age-groups. .

Sex

The second biographiceal variable selected to test the



hypothesis was the sex of the teacher-educators. Due o the
difference in sex, the attitude of teacher-educators nmay
differ towards the programmes of non-formal education leading
to life~-long education. It is commouly believed that male
teachers act more with responsibilities than the female
teachers due to job awareness. Female teachers, on the other

hand, are affected by their domestic problems too.
For testing the hypothesis t-test technigue was applied.

The result is shown in the Table 4 .4.

Table 4.4 : Significant difference between Male and Female
with the component (Grand Total)

Meale Temale ' tilyval ue
Mean 531 Mean SD
Grand 348.69 36.97  349.42  41.36 0.13 NS

Total

NS = Not significant

It appears from the result that the mean scores of the
attitude of male teacher—educators are slightly lower (%48.69)
than that of the female teacher—educators (349.42) and looking
to the t-value the result is not significant at .05 level or
+01 level. The reason for no significance may be on account
of the equal opportunities in education for both the sexes.
Both the sexes may have equal facilities of work in the

colleges of education in every aspect.
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Teaching Experience 3

The third biographical variable selected to test the
hypothesis was the teaching experience of the teacher-educa-
tors. Liike age and sex it is commonly believed fhat experience
adds to the competence of a person. That is why in advertise-
ment for recruiting the college teachers, number of years is
stressed. Por testing the hypothesis, the t-test technigue
was applied. The result is shown in the Table 4.5,

Table 4.5 ¢ Significant Difference'between below 5 years'

and above 5 years' teaching experience with
the components (Grand Toral)

Below 5 years' Above 5 years' '$!' value
Mean SD Mean 5D
Grand 342.26 36,37  350.01 38,01 .  1.22 NS

Total

NS = Not significant

Table 4.5 sets out the mean scores of the attitude of
teacher—-educators having more than five years' teaching
experience are higher (350.01) than tnosexof having less
than five years' teaching experience (342.26) of the teacher-
educators towards the programmes of non-formal education
leading to life-long education. Loocking to the t-value it is
found that there is no significant diffgrence at either O1

or «05 level between the two groups of the teacher-educators.
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Both the groups of the teacher-educators have similar
attitude towards the programmes. The reason for no significance
may be on account of the satisfaction and at the same time
enjoy the sense of doing their jobs with zeal’and missionary
spirit towards the community and learners. The teaching
experience does not influence the attitude towards the

programmes cof non~formal education.

Visits to foreign countries

The fourth biographical variable selected to test the
hypothesis was the visit of the teacher-educators to a foreign
country. It is assumed that varieties of experiences at va-
rious levels of the teacher-educators in foreign country may
affect the attitude of teacher—-educators. They may be atfected
by the culture, environments, rituals and customs of the
foreign country. The educational environment of the foreign
country may allow the teacher-educators to change the attitude

towards the vrogrammes of non~formal education.

In testing this hypothesis the t-test technique was found
t0 be most appropriate. The following Table 4.6 will show the

result of the significance.
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Table 4.6 3+ Significant difference between visit to Foreign
and non-visit with the component : Grand Total.

E<I
Visit tosforeign Not visited 1o the

country foreign country t-valae
Mean SD Mean 5D
grand 356.44  28.36  348.31 38.38  0.88 NS

Total

NS = Not significant

Table 4.6 sets out the mean scores of the attitude of the
teacher—-educators having their visit to a foreign country
are higher (356.44) than those of having not visited a
foreign country (348.31) and the difierence is not at the
significant level. Both the groups of the teacher-educators
have the same attitude towards the programmes of non-formal
education. The reason for mo significance in the attitude of
teacher—-educators may be due to cooperative erforts in the
development of education in the country (India) in general and
Gujerat in particular). Good virtues and culture of home, the
influence of religion may not allow the teacher-educators who
have their visit to a foreign country to charge their atti tude
towards the programmes of non-formal education. Foreign visit
of the teacher-educators have no impact to change fheir atti-
tude towards the programmes of non~-formal education leading

to life~long education.
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Conclusion :

The overall conelusion of the discussing that has been
preceded so far is that the attitude of teacher-educators is
independent of certain biographical variables such as (1) age
(2) sex (3) teaching experiences and (4) visit to a foreign
country. But it is significant at .01 level for the agé~group
30-39 and 40-49 and also it is significamt at .05 level for

the 30-39 and 50 and above.

The hypothesis therefore partly stands at it is

formulated.

4.3 IDENTIFICATION OF THE ATTITUDE OF TEACHER-EDUCATORS

TOWARDS THE VARIQUS COMPONENTS OF THE PROGRAMMES OF

NON~-FORMAL EDUCATION LEADING TC LIFE LONG EDUCATION

Identification of the components or dimensions underlying
the programmes of non-formal education leading to life~long
education involved (a) constructing attitudinagl gquestionnailre
items covering important aspects of the programmes of non-formal
education leading to life-long education is described and discu~-
sged at length in the previous chapter. The result showed that
six relatively main dimensions of non-formal education progremmes
leading to life-long education can be measured by the attitude

of teacher-edugators. The attitude of teacher-educators would
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be measured, identified and interpreted. Identification of the
attitude of teacher educators is discussed earlier in this
chapter. The composition of the importent factors ;mplicit in
the 100 items. The factors named in non-formal education

progremmes leading to life-long education were as under @

1. General aspects of non-formal education programmes
2. Need and importance of non-formal education programmes
3. Aims and objectives of non~formal education progremmes
4. Programmes of non-formal education
5. Organisational aspects of non-formal education programmes
6. Suggestions of non-formal education programmes.
These factors had been briefly conceptualised in the

previous Chapter TIT.

The data collected was analysed on computer in relation
to various factors, viz., Region, Location (Urben;-semi-urban),

age, sex, teaching experience etc.

In order to determine significant variations of the
attitude of teacher—educators towards the dimensions of six
major compohnents (as stated above) of non-formal education
leading to life-long education the t—-test technique was used.
The results are tabulated in various tables to test the

hypothesss set out in this chapter.
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Hypothesis 4

The hypothesis is worded as under :

"The teacher~-educators of the education colleges in
different regions ot Gujarat State will not show significant
variations in %heir attitude towards the dimensions of general
aspects of non-formal education programmes leading to life-

long education".

This hypothesis required examination of possivle relation-
ship between fhe attitude of teacher educators of the educa~
tion colleges of diiferent regions towards the components of
general aspects of non-formal education leading to life-long

educatbion.

The hypothesis is formulated on the basis of certain
common assumptions. Various regions have their own peculiari-
ties and qualities. They have theilr own cul ture, customs,
rituals and envirormments with regards to education. But in

the

educational policy of the government of Gujarat isAsame in

each region.

In order to test this nypothesisjfour regions were taken
into consideration : (1) Saurashtra and Kutch region (2) North
Gujarat Region (3) Central Gujarat Region (4) South Gujarat
Region.

The mean scores of the attitude of the teacher—educators
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of the education colleges on different dimensions of non-
formal education programmes were computed. In order to deter-
mine whether the difference is in the mean scores of each
teacher educator was really significant or merely accidental,
the t=test technique was applied. The results are presenéed

in the following table 4.7, on the next page

Components of General aspects ¢

éegion 1 &2 3 éau?ashtrarKutch and North Gujarat :
From the result it reveals that the mean scores of attitude
of the teacher—educators of North Gujarat region are higher
than €thode 0f Saurashitra~Kutch towards all the components of
general aspects except 3rd component viz., administration

and it is not significant.

Region 2 & % : North Gujarat and Central Gujarat : It
can be seen from the result that the mean scores of the
attitude of teacher-educators of Horth~Gujarat region are
higher than thoseof Central Gujarat reéion towards all the
components of General aspects and further it is significan at
«01 level for the 1, 3, 5 components viz., concept, administrar,
tién, and general aspects on the whole. It is also significant
at +05 level for the component 2nd viz., system. Butxno

significant difference is found for the component 4th viaz.,

Operational aspects.
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Table 4.7 : Significant difference between the attitude of
teacher educators of the different regions towards
the components of generdl aspects.

No.of cases ¢ 1. Saurashtra-Kutch = 48
2« North Gujarat = 114
3. Central Gujarat = 88
4. South Gujerat = 27
Region t-value between
Components 1 2 3 4 groups
1. Concept Mean 17.9y8 18.30 17.04 18.74 0.6 WS 1&2
SD 2.76 3,06 2.90 3%.15 2.96%%  2&3%
2.59% 3&4
1.82 88 1&3
0.64 NS 2&4
1.08 NS 1&4
2. System Mean 14.08 14.%6 13.60 14.48 0.65 NS 1&2
SD 2.05 2.70 2.15 2.72 2.17*% 2&%
1.7 NS 3&4
1.26 NS 1&3
0.20 NS 2&4

0.72 NS 1&4

3. Admini- Mean 10.54 10.42 9.51 1.11 0.%5 WS 1&2
- stration 8D 2.13 2.14 195 1.50  3.73 %% 1&3
3491 *% 3&E

284 ¥ 1§3

1.59 N5 2&4

1.22 N8 1&4

4. Oper Mean 11.80 11.58 11.04 12.74  0.54 NS 1&2
SD 1.92 2.26 2.48 2.14  1.16108 2&3

3.20%%  B&4

1.80 WS 1&3

2.%9%  2&4

1.96 NS 1&4

5. General Mean 54.40 54.77 51.15 57.7 0.3% NS 1&2
SD 5.1% 6.99 6.01 5.67 2.86 ** 2&3%

4.52 *% 384

3.15 *¥¥ 1&%

1.58 N8 2&4

2.08 * 1&4

** Bignificant at .01 level
* Significant at .05 level
5 Not significant
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Region 3 & 4 : Central Gujarat and South Gujarats
From the result it appears that the mean scores of the attitude
of teacher—-educators of South Gujarat region are higher than
~ thosge of the Central Gujarat towards sll the components of
General aspects and also significant at .01 level towards the
components 3,4,5 viz., Administration, Operational and
General aspects on the whole and is further significant at
«05 level on component 1 viz., Concept. However, component

2 viz., System is concerined, it is not significant.

Region 1 & 3 : Saurashira-Kutch and Central Gujarat 3
From the .result it appears that the mean scores of the
attitude of teacher-educators of Saurashitra-Kutch region are
higher than those of Central Gujarat region towards all the
components of General aspects. But significant differences
are found at .01 level on the 3rd and 5th components viz.,
Administration and General aspects on the whole. However,
Components 1, 2, and 4 vié., Concept, System and Operational

aspects are concerned, it is unot significant.

Region 2 & 4 : North Gujarat and South Gujarat ¢ From
the result it reveals that the mean scores of the attitude
of teacher-educators of South Gujarat region are higher than
those the North Gujarat region and further it is not signifi-~

cant on 1, 2, 3 and 5 componeuts viz., Concept, Systen,



Administration and Generdl aspects on the whole. But signifi-
cant difference is found at .05 level for the 4th component

viz., Operational aspect.

'Region 1 & 4 : Saurashtra Kutch amd South Gujarat : The
result sets out the mean scores of all the components of
General aspects\of the attitude of teacher—-educators of South
Gujarat region are higher than those of Saurashtra-Kutch
region. Though it is in favour of Séuth Gujarat region, it is
not significant for 1, 2, 3, 4 components viz., Concept, System,
Administration and Operational Aspects. But with regards to
5th Component viz., General Aspects on the whole the result

is indicative of significance at .05 level.

. Prom the above result it appears that only the South
Gujarat region has the consideralle lead of +the mean scores
of the attitude of teacher—-educators towards general aspect
of non-formal education leading to life-long education. Wbile‘
Central Gujarat region shows the lowest mean scores as compared
to other regions. South Gujarat region shows more favourable
attitude towards nénrformal education. It may be because of the
efforts of enlightened teaching institutions and department
of education of South Gujarat Universié;zgzé just started

various programmes 01 non-formal education in Surat and in

surrounding areas. The result of Central Gujarat region in



this hypothesis is supported by the previous result in
Hypothesis~1. Therefore the hypothesis partly stands as it is

formulated.

Hypothesis - 5

The hypothesis is worded as under

"The teacher-educators of the education colleges in
different regions of Gujarat State will not show significant
variations in their attitude towards the dimensions of Need
and Importance of non-formal education progremmes leading to

life-long education."

The investigator proposes to test this hypothesis by
finding out the mean scores of the aétitude of teacher—educators
on the dimensions of the Need and Importance of non-formsal
education leading to life~long education with the research
instrument. In the previous hypothesis No.4, it has been
already shown the mean-scores of the attitude of teacher-
educators of the education colleges in different regions of
Gujarat StatefMhile testing the Hypothesis-5, the mean scores
of the attitude of teacher—educators of all the dimensions of
need and importance are computerised. Other procedures are

already shown.in the previous hypothesis No.4.

The results are presented in the following table No.4.8.
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The hypothesis 1s tested through the t-test technique.
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Table 4.8 3 Signiricant difference between the attitude of
Teacher-educators of different regions with the

components of need and imporitance.

Region t-value between
Components 1 2 ] 4 the groups
1. Need
Mean 16.87 15.77 15.22 17.77 2.60%%  1&2
1.54 NS 2&3
SD 1.60 2.74 2.12 227 5.36%%  3%4
4.68%%  1&3
BH2%% 284
2.004% 1&4
2. Importance
- Mean 19.0 19.53 18.15 19.85. 0.07 NS 1&2
1.54 Rg 2&3
SDh 2.54 4 .86 2.71 1.63 5. 07%% B84
1.75 NS 1&3
0.84 NS 2&4
1.56 ¥8 1&4
3, Need and
Importance
Mean 25.87 B34.12 3%.88 3%7.63 2.26% 1&2
. 1.170 NS 2&%
) 3.%5 4 .88 4.46 %415 4.59 *% 3844
3.37%%  1&3
3.55%%  2&4
2.22% 1&4

*% Significant at .01 level
¥ Significant at .05 level
NS Not Significant.

Need and Imyportance :

1& 2 : Savrashtra-Kutch and North Gujarat Region

On the
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whole the mean scores of the attitude of teacher-educators

of Saurashtra-Kutch region are higher (35.87) than those of
the North Gujarat region and is further significant at .05
level. It is also significant at .01 level with regards to the

component 1 viz., Need.

2 & 3 + North Gujarat and Central Gujarat ¢ The result
reveals that the mean scores of the attitude of teacher-
educators of North Gujarat region are higher (34.12) than those
of the Central Gujarat region (33.88) on the whole and towards

all the components of Need and Importance.

3 & 4 s Centrel Gujarat and South Gujérat Regions :
The result indicates that the mean scores of the attitude of
teacher-educators of South Gujarap are higher in all components
than those of Central Gujarat and is further significant at

.01 level towards all the components.

1& 3 ¢ Saurashtra-Kutch and Central Gujarat : The resul%
sets out the mean séorés of the attitude of teacher—educators
of Saurashtra-Kutch are higher in all components than those of
Central Gujarat and is significant at .01 level except the
component 2 viz., Importance.

2 & 4 : North Gujarat and South Gujarat : The result

sets out the mean scores of the attitude of teacher-educators

of South Gujarat are higher than those of North Gujarat and



further it is significant at .01 level for components 1 and 2
viz., Need and Need and Importance on the whole. Further it is

not significant for the component 2 viz., Importance.

Region 1 & 4 : Saurashtra-Kutch and South Gujarat : The
result reveals the mean scores of the attitude of the teacher-
educators of South Gujarat region are migher than those of
Saurashtra-Kuteh. It indicates significance at .05 level for
the 1st and 3rd comporients viz., Need and Need and Importance
on the whole. However, 2nd comgonent viz., Importance is
concerned, though in favour of South Gujarat region, it is

not significant.

From the above results of all the four regioms of Gujarat
with regards to the components of Need and Importance of Non-
formal education leading to life-long education it can be
said that the same type of results are obtained as compared to
earlier results in hypothesis 4th and 5th. So it can be said
that South Gujarat region may have the varieties of non-
formal programmes to satisfy the minimum learning needs of the
learners and may have ﬂore dynamic and flexible methods and
often helping the learners to meet the learning needs beyond
those covered bj conventional class-room instruction. Their
effectiveness, it may appear heavily on the motivation of the

learners.
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As & result of this finding the null hypothesis of no
variation in mean scores of the attitude of the ﬁeécher—

educators of various regions is partly rejected.

Hypothesis—6 :

The hypothesis is worded as under :

"The teacher-educators of the education colleges in
daifferent regions of Gujarat State will not show significant
variations in their attitude towards the component of aims and
objectives of the programmes of non-formal education leading

to life-long education.

This hypothesils is formulated because in case of some
previous hypotheses it was found that teachers' perceptions
of the contributory factors differ significantly. This is
probably because there is a human tendency to perceive one's
own attitude or action in a more favourable light than would
be done by others. The data collected to take this hypothesis
are organised and classified appropriately in the following
table. The other procedures have already been discussed in the
earlier hypotheses. With regards to conmeptualise. @ the dimen-
sions aims and objectives are concerned, the investigator has
already discussed and described at length in the previous

chapter-3%.
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The nypcthesis also seeks to examine whether the mean
attitude score of teacher-—educators of the different regions
will show significant differences towards the component aims
and objectivesof the programmes of non-formal education leading
to 1ife—long education or if the difference exists or does not

exist what will be the probable reasouns?

In testing the hypothesis the t-test technique is used.

The results are given in the Table 4.9.

Table 4.9 : Significant difference between the atiitude of
teacher-educators of diftferent regions with the
components of aims and objectives of the progra-
mmes of non-formal education leading to life-long

education,
Compone nt Regions t-value between
1 5 3 A the groups
Aims and |
objectives on
the whole
Mean %9.68 40,07 %6.33 36.40 0.37 NS 1&2
4 .98%% 2873
SD 5.19 6.16 4.19 5.95 0.07 NS 3&d
\ 4,09 ** 1&3
2,79 %% 284
2.48 ¥ 184

*¥% Significant at .01 level
¥ Significant at .05 level
NS Not Significant.

Region 1 & 2 ¢ Saurashtra-Kuteh and North Gujarat ¢ It can

be seen from the result that the mean scores of the attitude of



teacher-educators of North Gujarat region are slightly higher
(40.07) than those of Saurashtra-Kutch (39.68) and further it

is not significant.

Region 2 & 3 3 North Gujarat and Central Gujarat : Looking
to the mean-scores of the attitude of teacher-educators of
North Gujarat region are higher (40.07) than those of the
Central Gujarat region (%6.3%) and is further significant at

.01 level.

Region 3 & 4 : Central Gujarat and South Gujarat $The
result indicates that the mean scores of South Gujarat region
are slightly higher (36.40) than those of Central Gujarat

region (%36.33) and is further not significant.

Region 1 & 3 : Saurashtra-Kutch and Central Gujarat :
From the result it reveals that the mean scores of the atti-
tude of teacher-educators oi Saurashtra~-Kutch region are higher
(39.68) than those of Central Gujarat (3.63%3) and it is

significant at 01 level.

Region 2 & 4 : North-Gujarat and South Gujarat ¢ The
result shows the significance of difference between the mean-
scores of the attitude of the teacher-educators of North
Gujarat and South Gujarat regions. The mean scores of the
attitude of North Gujarat dye significently higher (40.07) than
those of the South Gujarat (36.40). It is significant at .01

level.
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Region 1 & 4 : Saurashtra-Kutch and South Gujarat region:
It appeared from the result that the mean scores of the
attitude of teacher—educators of Saurashtra-Kutbh region are
higher (39.68) than those of South Gujarat region (36.40)

and it is significant at .05 level.

From the above results of four regions it can be said
that North Gujarat region has the higher mean scores than
the other twee regions of Gujarat towards the aims and
objectives of non-formel education. North Gujarat region shows
more favourable attitude towards the aims and objectives of
non-formal education. It may be because of the backwardness
in education. Systematic atiempts may have to e undertaken
to formulate the educational objectives of non-formal educa-

tion programmes to satisfy the economic needs of the learner.

While the central Gujarat region has the low mean Scores
towards the aims and objectives of non-formal education pro=-
grammes. The earlier results in the previous hypotheses HNos.
1, 4, 5 and alsoc have the same results. The Central Gujarat
is more forward in education than other three regions of
Gujarat. Therefore the hypothesis partly stams as it is

. constructed.



Hypothesis - 7 3

The hypothesis is worded as under @

"The teacher-educators of the education colleges in
. different regions of Gujarat State will not show significant
variations in their attitude towards the dimensions of non-

formal programmes leading to life-long education®.

The bybothesis is formulated on the basis of some common
assumptions while planning the dimensions of the programmes
of non-formal education, it is necessary to keep in mind the
macro-perspective of the educational needs of the individuals
and the soéiety of to-day and to-morrow. These needs, in a
society as large and complex as ows, are understandably

diversified.

~

From the point of view of learners, they could be stated

as 3

(a) The need for a large mumber of men and women, boys
and girls of all ages who have never been inside the school
system or who have dropped out too early to maske use of

educational facilities through nonformal education programmes;

(b) the needs of wide messes, both in rural and urban
areas, who could be helped to understand better their surround-

ings and get more involved in solving problems in the close



enviroment, through a& real participation in the Life and
working practices 3

(¢) The programmes should help the individuals to deveiop
the total personality and equip themselves for the world of
work

(d) The programmes should be further up-grading the
knowledge and skill and widening the mental horizons of the

individuals.

The other procedure with regards to the attitude of the
teacher—educators and digensions, the investigator had discus=-

sed and described in the previous hypotheses.

To test the difference in the mean scores of the atti-
tude of teacher-educators of different regions of the various
colleges in the contexts of the dimensions of the programmes
of non-formal education wes tested by applying t-test tech-
niqué. The results are presented in the Table 4 .10 on the ’

next page.

Non-formel Education Programmes :

Region 1.& 2 : Saurashtra-Kutch and North Gujarat : It
can be seen from the result as a whole that there is no signi-
ficant variation between the mean scores of the attitude of
teacher~educators of Saurashtra~Kutch and those of North Gujarat

region. The slight inclination (.30) is tound towards
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Table 4.10 : Significant difference between the attitude of
Teacher—educators of different regions with the
components of non-formal education programmes
leading to life-long education.

Components Region t—-value bet-
1 2 ] 4 ween the groups

1.Concepts Mean 22.79 22.42 20.64 20.63% 0.43N5 1&2
SD 2.78 5.58 % .09 %15 2.67%%  2&3

0.02NS 3&4

3.99%%  1&3

1.6088 284

3.07%*% 184

2.Admini~- Mean 28.06 28.04 25.75 28.88 0.0185 1&2
stration SD 3.21 6.37 %341 4 .46 3,05%% ° 28&3
3.87%%  3&4

5.85%%  1&3%

0.65N5 2&4

0.9288 1'4

3.Agency Mean 10.27 11.00 11.20 11.44 0.82N5 1&2
SD 1.75 6,02 2.27 2.67 117 283

237* 3&4

0.1703  1&3

O.37NS 2&4

2.28% 184

4 Method Mean 3.12 3,07 2.70 2.66  0.23W 1&2
SO 1.04 1.16  0.97 1.44  2.43% 283

0.15N8 3&4

2.34%  1&3

1.58N8  2&4

1.58N8  1&4

5.FProcess Mean 10.27 10.56 9.04 8.85 0.76N8 1&2 ~
oD 2.21 2.22 1.81 2.21 2.12% 2&3%
2.59% 384
0.92N8 1&3
3.59%%  2&4
2.66%%  1&4

6.Agent Mean 10.62 11.28 10.72 9.03 0.74W8 1&2
8D 2.0 6.06 2.16 2.34 0.82H38 2&3

347x%  B3&4

0.27W5 1&3

1.89N5 2&4

3.00%% 184

conte...
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Table 4.10 (contd.)

Components Region t-value bet=-
1 2 % 4 ween the
groups
7.Curriculum Mean 377 3450 1.03% 4.0 1.2008 1&2
- SD 1.01 1.35 1.12 1.10 2.65%%  2&3
3.90%% 34
3.76%%  1&3%
1. 75N 284
0.90NW5 1&4
8.Progress Mean 89.3%% 89.03% 82.96 85.51 0.12N8 1&2
on the 5D 8.74 15.38 8.9% 10.68 3.29%%  2&%
whole 1.2305 3&4
. 4O%x 183
11285 2&4
1.62N8 1&4

¥* Significant at .01 level
* Significant at .05 level
NS Not significant

Saurashtra and Kutch. But no significant differ ence is found
\

towards all the dimensions of non-formal education programmes.

Region 2 & 3 : North Gujarat and Central Gujarat : From
the result it appears that the significant difierence exists
between the attitude of the teacher-educators of North Gujarat
and that of Central Gujarat towards the components 1,2,7 and 8
viz., Concept, administration, Curriculum and Programmes on the
whole at .01 level. It alsQ indicates significance of diffe-
rence for the 4th and 5th components viz., Method and Process
at .05 level. However, as far as 3rd and 6th components viz.,

agency and agents are concerned, the result is not indicative.
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Region 3 & 4 : Central Gujarat & South Gujarat : Looking
to the t-value, the result indicates that no significant
difference is found between the attitude of teacher-educators
of Central and that of South Gujarat region towards the compo-
nents 1,4,8 viz., Concept, Method and the Programuwes on the
whole. But the result further reveals that the significant
difference exists between the cowponents 2, 6 and 7 viz.,
Administration, Agent and Curriculum aspects of non-formal
education programmes at .01 level and is further significant
at .05 level for the 3rd and 5th components viz., Agency

and Process.

Region 1 & %3 : Saurashtra~Kutch and Central Gujarat
regions The result shows that there i1s no significant difference
between the attitude of teacher-educators of Saurashtra-Kutch
and those of Central Gujerat towards the components 3, 5 and 6
viz., Agency, Frocess and Agents. The result further indicates
that there is significant difference between them at .01 level
for the components 1, 2 and 7 and 8 viz., Concept, Administra-

tion, Curriculum and Programmes on the whole.

Region 2 & 4 : North Gujarat and South Gujarat region.
It is found from the result that sighificance of difference is
not found between the attitude of teacher-educators of North
Gujarat and that of South Gujarat region towards all the

components except 5 viz., Process.
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Region 1 & 4 : Saurashira-Kutch and South Gujarat Region:
The result-indicates that there-is no significant difference
be tween the attitude of teacher~educators of Saurashtra-Kutch
and that of South Gujarat region for the 2, 4, 7 and 8 compo~-
nents viz., Administration, Agency, Curriculum and Programumes
on the whole. It further indicates the significance of diffe-

rence at +01 level for the 1, 5 and 6 components viz., Concept,

Process and Agents. With regards to 3rd component viz., Agency
is concerned the result is indicative of significance at .05

level.

Conclusion: From the above results of the four regions
of Gujarat with regards to the dimensions of non-formal educa-
tién progreammes and on the whole it cam@e said that the region
of Saurashtra-Kutch has higher-mean scores (89.3%3) than the
other three regions of Gujarat and Central Gujarat region has
lower mean scores (82.96). It shows marked variation between
the two reéions with regards to the dimensions non-formel
education programmes. The results are in favour of Saurashtra-
Kutch region because the region was divided into innumerable
States and were always in conilict with each other, for gaining
power or ascertaining superiority or sometimes out of seeking
revange on family matters, they were more like fighters. So they

are backward in education as compared to Cemtral Gujarat region.
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From the above discussion it can be said that there is
marked variation in the attitude of teacher~educators between
the two regions but with regards to other regions viz.,

North Gujarat and Saurashtra-Kuteh region (on the whole)
no variation is found. Therefore the hypothesis is partly

rejected.

Hypothesis - 8

The hypothesis is stated as under :

"The teacher-sducators of the education colleges in
different regions of the Gujarat State will not show signifi-
cant variations in their attitude towards the dimensions of
organizational aspects of non-formal education programues

leading to life-long education."

The hypothesis is formulated on the basis of some assump-
tions. Non~formal education is at present weak in appropriate
scientific recording, documentation, data collection, analysis
and critical evaluation. A much larger out-put of well-documenter
information?s needed on programmes, methodologies, impact,
weaknesses, solutions etc. Voluntary organisations should as
an integral part of their various activities, carefully planned
and organised simultaneous analysis, functional recording of
experiences and data which will be of use to co-workers,

planners, administrators and others.



204

If non-formal educsation has to gather momentum and make
a socio-cultural impact, it is necessary that both Govern-
mental and non-governmental agencies share the responsibility.
Educational authorities at the Central, Staté and District
levels have to0 te involved in promoting and funding non-formal
education schemes. Simul taneously, educational institutions
as well as enterprises, cooperatives, panchayats, municipali-
ties and the media have to participate more actively than in
the past to make the programme successful. Above all, non-formal
education will get its real social value only if voluntary
organisations fully understand their icrreplaceable role in

promoting and organizing programmes of non~-formal education.

The investigator proposes to test this hypothesis by
finding out the mean scores of the attitude of teacher-
educators of various colleges of different regioms on the
dimensions of the organisational aspects of non-formal educa-
tion programmes leading to life-long education with the research
programmes leading to life-long education with the research tool.
The mean scores of the attitdde of teacher-educators of all
the dimensions of the organisational aspects are computerised

other procedures are already shown in the previous hypotheses.

In order to test the hypothesis, the investigator applied
t=test technique which is presented in the following Table

4.117.
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Table 4.11 ¢+ Significant difference between the attitude of
Teacher-educators of different regions with the

Components of Organisational Aspecis

Components

Region

2 3. 4

t~-value bet~
ween groups

1. Curri~ Mean
culum SD

2. Process Mean
8D

"3, Method Mean
SD

4. Admini~ Mean
stration SD

5. Agency Mean
5D

6. Agent Mean
8D

7. On the Mean
whole SD

48.25
T+39

22.85
2.60

10.60
2414

47.27 41.05 41.81
8.86 B.27 6.68

21.80 21.43 2.29
%27 2.97 3%.86

10.81 9.61 9.07
5 .86 1.96 2.07

16.92 15.27 16.18
T.78 2438 3.92

9.86 8.51  T.77
3.70 2.02 3.06

115.53 11.84 101.63% 109.22

13.43

15.69 13.80 17.66

0.678S
5 .08%%
5 .84%%
5 o« 027%
0.29N3
0.24 W3

1.96NS
0.83N5
0.191S
2.T7*%
0.73NS
2.08%

0.24N85
1.84N88
1.23088
271 %%
151N
3. 00%x

1.9108
1.47NS
3 '65**
0.47NS
1.00NS

0.80N8
3,07 %%
14415
2. 28%
2. 70%%
2.63%

0.,27KS
1.97%
24 5%
4 .15%*
0.36NB
0.51N8

14413
4,82%%
2.23%

5. 68%*
0.75M3
1.75N88

1&2
2&3
5&4
1&3
2&4
1&4

1&2
2&3
3&4
1&3
2&4
1&4

1&2
2&3
5&4
1&3
284
1&4

1&2
23
384
1&3
284
1&4

182
2&3
384 -
1&3
284
164

1&2
2&3
&4
1&3
284
1&4

* Significant at .05 level.

NS

= Not significant

*%* Significant at .01 level.



206

Region 1 &2 : Saurashtra-Kutch and North Gujarat region:
It can be seen from the tavle that the mean scores of the
attitude of the teacher-educators of Saurashtra-Kutch region
are higher (115.58) than those of North Gujarat Region (111.84)
towards the camponent 7 viz., Organisational aspects on the
whole and further it is not significant in all the components

of organisational aspects.

Region 2 & 3% : North Gujarat and Central Gujarat : The
result reveals that the attitude score of teacher-educators
of North Gujarat region is higher than that of Central Gujarat
region’'and further it is significant at .01 level f&r the
components 1, 5 and 7 viz., Curriculum, Agency and Organisa-
tion aspect on the whole and it is also significaut at .05
level for the component 6th viz., Agent. Regarding the canpo-
nents 2, 3 and 4 viz., Process, lMethod and Administration are
concerned, though in ravour of North Gujarat region, it is no%b

significant.

Region 3 &4 ¢ Central Gujarat and South Gujarat ¢ The
result shows no significant difference vetween the attitude
of teacher educators of Central . Gujarat and that of South
Gujarat region towards the componentsxz, 3, 4 and 5 viz.,
Process, Method, Administration and Agency. But with regards
to the component 1 viz., Curriculum is concerned the result

is indicative of significance at .01 level and the components
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6 and 7 viz., Agent and Organisation on the whole is concerned,

it is significant at .05 level.

Region 1 & 3 : Saurashitra-Kutch and Central Gujarat
The result shows the significant difference vetween the atti-
tude of teacher—educators of Saurashtra-Kutch and that of
Central Gujarat region at .01 level’for the components 1, 2, 3
and 4, 6 and 7 viz., Curriculum, Process, Method, Administra-
tion, Agent, and Organization on the whole and is further

significant at .05 level for the 5th component viz., Agency.

Region 2 &4 : North Gujarat and South Gujarat region :
It can be seen from the result that there is no significarnt
difference between the attitude of teacher educators of North
Gujarat and that of South Gujarat region towards all the
components except 5 viz., Agency. It further indicates the
total mean scores of the attitude of teacher-educsiors of North
Gujerat are higher (111.84) than those of the South Gujarat

(109.22).

Region 1 & 4 Saurashtra-Kuteh and South Gujarat s The
result sets out the mean scores and the total scores of the
attitude of teacher-educators of Saurashtra-Kutch are higher
(1{358) than tkede of South Gujarat region (109.22) and further
i4 is significaﬁt at .01 level for the component 3, viz.,

Method and also significant at .05 level for the components
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2, 5 vig., Process and Agency. 1t further indicates that there
is no significant difference for the components 1, 4, 6 amd 7
viz., Curriculum, Administration, Agent and Organisational

aspects on the whole.

From the above results of the four regioms it reveals
that Saurashtra-Kutch region is leading in the mean scdres on
the whole (115.58) as compared to the other three regions
of Gujarat towards the organisational aspects of non-formal
education programmes leading to life-long education. The
earlier results in the hy pothedis~7 are also of the same type.
Therefore this result is supported by the earlier results. In
the same way the result of the Central Gujarat region is lower
(101.6%) than the other three regions of Gujarat. The result
is supported by the results in earjier hypotheses 1, 4, 5, 6
and 7. Therefore the hypothesis partly stands as it is formu=-

lated.

Hypothesis - 9

e

: is
The HypothesiS/worded as under :

"The teacher-educators of the education colleges in
different regions of the Gujarat State will not show signi-
ficant variations in their attitude towards the suggestions of

non-formal education programmes leading to life-long education".
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The hypothesis required the examination of the identifi-
cation of suggestions to formulate the hypothesis on sugges-
tions of non-formal eduoation\programmes with regardsto
attitude of the teacher-educators and other procedures the
investigator has already discussed in the hypothesis-1

Identificatioépf suggestions were discussed in Chapter~IIT.

As emphasized earlier in the Chapter~I, primary educa-
tion by itself cannot adequately meet the demands of the
majority of the people such as practical preparation for
earning a living, managing a household and rearing children,
and playing a constructive role in community and national
affairs. But in a traditional area trying to modernise, the
informal learning ngbased on traditional attitudes, beliefs
and practices, and must be supplemented with more modern
elements. Thus, non-formal education's important role in such
situations is to infuse more modern types of knowledge and
skills which can help and motivate the illiterate learners,
develop confidence in them through the teachers who have taken
the treining or by the social workers in the society and deve-

lop the confidence in the learners and move ahead.

While most of the administrative =nd organisational
statfyare full-time, for the actual teacning of learners a

combination pattern of full-time and part-time teachers exists
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For the qualitative improvement of programmes, consideration
is to be given to : (1) selecting teaching personnel drawn
from the local community, (2) Utilising the services of the
teachers from the formel system, (3) involving in teaching
functions instructors drawn from different socio-professional
strata (4) Utilising services, on a voluntary basis of stu-~

dents, educated housewlives, ex-service men and social workers.

Realising, this, pattern of training,some countries have
placed reliance on a system wheré:}n key personnel are trained
at the national level and they in turn, are expected to

organise training of staff under their control.

In order to determine significant differences of the
attitude of the teacher-educators of various regions with
regards to suggestions of non-formal education programmes t-
test technique was used to test the hypothesis. The result is

shown in the Table 4.12.
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Table 4.12-3 Significant difierence between the attitude of
teacher—educators of different regions with the
component suggestion.

Components Region 't' value
1 2 % 4 between groups

Suggestion Mean 29.18 26.94 26.42 27.81 354%%  1&2

on the 5D %.10 3.88 3,22 3573 1.02N85 2&%-

whole 1.92N8  3&4
4 .84%%  1&3
1.05N8 2&4
174N  1&4

** Significant at .01 level
* Significant at .05 level N
S Wot significant

Region 1 & 2 : Saurashtra-Kutch and North Gujarat : The
result reveals that the mean scores of the attitude of teacher
-educators of Saurashtra~-Kutch region are higher (29.18) than
those of North Gujarat region (26.94) towards the component

suggestion and is further significent at «01 level.

Region 2 & 3% : North Gujarat and Central Gujarat : The
result sets out the mean scores of the attitude of teacher-
educators of North Gujarat region are slightly higher (26.92)
than those of Central Gujarat (26.42) and it is not significantly

favourable towards the component suggestion.

Region 3 & 4 : Centr&l Gujerat and South Gujarat : 1t
appears from the result that the mean scores of the attitude

of teacher—educators of South Gujarat region are higher (27.81)
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than those of Central Gujarat region (26.42). The result is

not significant.

Region 1 & 3 : Saurashtra-Kutch and Centreal Gujarat :
Looking to the mean scores from the result that the mean
scores of the attitude of teacher-educators of Saurashtra-
Kutch region are higher (29.18) than those of Central Gujarat

region (26.42) and is further significant at .01 level.

Region 2 & 4 : North Gujarat and South Gujarat ¢ The

that
result indicates/the mean scores of the attitude of teacher-

educators of South Gujarat region are higher (27.81) than
those of North Gujarat region (26.94). The result is not

indicative of significance.

Region 1 & 4 : Saurashtra~Kutch and South Gujarat ¢ The
result sets out that the mean scores of the attitude of
teacher-educators of South Gujarat region are lower (27.81)
than those of the Saurashtra~Kuteh region (29.18) and is

further not significant.

From the apove results of the four regions of Gujarat
Saurashtra-Kutch region has the highest mean scores (29.18)
of all and Central Gujarat region has the lowest mean scores
(26.42). The earlier results regarding North Gujarat region in

hypothesis 1, 6, 7 and 8 are supported while the results of
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Central Gujarat are supporting in the results of each hypo-

thesks i.e. 1, 4, 5, 6, 7, and 8.

90 1t can be concluded that Central Gujarat region is
far more advanced in education as compared to the other three
regions of Gujarat. Central Gujarat consists of three districts,
viz., Kheda, Baroda and Panchmahals. The Kheda district is
noted for its economic prosperity and educational advance-
ment. The Barodae district is carved out of the former Baroda
State wnich was educatiornally more advanced than its neigh-
bouring districts, admlnlsﬁied by‘British. The Baroda district
is industrially rapidly developing while Panchmahals is slowly
developing, educatiommlly. These three districts of Ceuntral
Gujarat manifest a number of salient characteristics of
Gujarat State. Therefore teacher-educators of Central Gujarat
do not show more favourable attitude towards the programmes of

non~formal education.

Hypothesis -~ 10 3

The hypothesis is worded as under

"The teacher-educators of the urban colleges will not
differ significantly from the college teachers of semi-urban
area with respect to their attitude towards the dimensions
of the General aspects of non-formel education programmes

leading to life~long education".
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With regards to attitude of teacher educators the
investigator has discussed and identified in the 1st Hypothesis.
However, the dimensions are concerned, the investigator has
shown thelr descriptions in the previous chapter-3 and in
the Hypothesis 4. The Hypothesis is based on certain assump-
tions. Most progremmes of non-formal educatibn tend to empha-~
sise populations in rural areas. Doubtless, they represent a
major group and their needs are great. Nevertheless, there is
a section of urban population whose educatiounal needs are
equally demanding. There are the large conglomerations of
workers in organised and un-organised sectors who a¥e skilled
and semi-skilled, literate, semi-literate and illiterate,
offer in a state of poor transition from rurel +to urban life-
settings and ill-equipped to tackle the problems of 1ife anl
work. They often live in slum surroundings and eke out a drab,
deadened and mechanical existence. Non-formal education is
important for these groups as well, to improve their life,

.decrease their dependency and increase work efficiently.

Although the rural population and its social, economic
and educational needs are dominant for non-formal education,
the urban population in a country like India is by no means
smell. In fact, India's predominantly rural character conceals

a rapidly accelerating growth of dimensions as have led urban

i



India alone to be rauked "among the biggest countries of the
world". Greater Calcutta, if its municipal boundaries are more
realistically drawng is as big as New York or Tokyo. Apart
from their size, the urban areas command attention by virtue
of their being the seat of economic and political power as
also of concentrated poverty and squalor, with their volcanic

possibilities.

In order to test the hypothesis, the investigator found
out the mean scores of the attitude of teacher-educators of
urban and semi-urban areas towards the components of Genersal
aspects of non~formal eduvcabtion programmes leadiug to life-
long education. The results are presented in the following
Table 4.13. The hypothesis is tested through the t-test tech~
nigue.

Table 4.13 3 Significant Difference between the attitude of

urban and semi-urban teacher-educators towards
the components of General aspect.

Components Urbvan Semi-urban t-value
1. Concept Mean 17.49 17.99
SD 2.76 3.26 0.53 N8
2. System Mean 14 .33 13.86 :
S 2.49 2439 1.59 WS
3. Administration Mean 10.19 10.24
< .03 2.4 0.19 N
4. Operatioﬁ§hspect Mean 11.68 11 .45 0.8% NS
A SD 2.16 2.44 .
5. Genersal Aspects liean 54 .07 53.57 0.56 XS
on the whole SD 6.14 6.69 :

NS = Not significaent
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Attitude of Teacher~Educators — Area-wise :
Significant difference between the attitude of urban and
semi-urban teacher—educators with the components of General

aspects.

Table 4.13 shows the difference between the attitude of
urban and semi-urban teacher~educabtors ftowards the components
of General aspect. The result indicates that there is no
significant difference between the attitude of teacher~educa-
tors of urban area and that of the semi~-urban area towards

all the components of General Aspects.

It may be due to development of science and technology
which may influence in both the areas. So both the areas way
have similar facilities. Therefore the null hypothesis of 1o
variation in the mean score of attitude the teacher-educators

of both the areas are accepted.

Hypothesis - 11 :

"The teacher-educators of the urban colleges will not
differ significantly from the college-teachers of semi-urban
area with respect to their attitude towards the dimensions of
need and Importance of non-formal education programmes leading

to life~long education.”

The hypothesis is based on certain assumptions.
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Seen from the point of view of societal goals, the
macro—dimensions of non-formal education would consist of
(a) creating awareness in individuels and society of the

existential situation and need for and direction of

change

(b) creating a rational, objective and scientific temper
among all the people

(c) enricﬁing human potential and ther¢ by community resources
and individual and group creativity

(d) achieving increasing degrees of social, cuitu:al and
economic equality through democratic action

(e) +the need for non-formel educational facilities outside
the regular educational system is therefore an urgeunt-
necessity for urban citizens and workers, for peobple
wanting to improve prospectis, satisfy and diversify

their interest, utilise their leisure profitably.

The investigator proposes to test the hypothesis by
finding out the mean scores of the teacher educators of urban
and semi-urban teacher educators of the various education
colleges of @mggmahﬁztowards the dimensions of need and
importance of the non~formal education programmes leading to
life-long education. In the previous hypothesis No.10, it has

already beéen shown while testing the hypothesis 11, the mean



scores of the attitude of teacher-educators on all the
dimensions of need and Importance are tested. The hypothesis
is tested by applying the t-test. The results are shown in

the Table 4.14.

Table 4.14 ¢ Significant difference between the attitude of
teacher—-educators of urban and semi-urban areas
with the components of need and importance

Compone nts Urban Semi-urban t-value
1. Need - Mean 16.15 15.83% 1.07 NS
SD 2.41 251
2. Importance Mean 18.98 18.71
SD 2.52 453 058
3. NI on the Mean 35,20 33,98
whole SD 4 41 4.61 2.1%

* Significant at .05 level
NS Not significant

Looking to the t-value and mean scores of the attitude of
teacher—-educators of urban and semi-~urban areas it is found
that there is significant difference at .05 level between the
attitude of teacher-educators of urban and that of the semi-
urban areas on the whole. The mean scores of the attitude of
teacher-educators of urban areas are higher (35.20) than ithose
of the semi~urban areas (33.98). It may be on account of the

availability of facilities in educeation, commodities ard many
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opportunities for the masses to come forward (i.e. progress in
education and life) in urban area as compared to semi-urban
area. The result is not indicative of significance on the

components 1 and 2 viz., Need and Imporfance.

Conclusion :

From the above éiscussion it can be said that there is
variation in the mean scores of the attitude of feacher-
—educators on the whole therefore hypothesis does not stand.
But it stands with the components 1 and 2 vizg., Need and

Tmportance.

Hypothesis - 12 :

The hypothesis is stated as under

"The teacher-educators of the urban colleges will not
differ significantly from the college teachers of semi-urban
area with respect to their attitude towards the component of
aims and objectives of non-formal education programmes leading

to life long education.

The hypothesis is focussed on the component of aims and

objectives of non~-formal education programmes.

The assumpitions are =
1. The general objective of the programme is to help the

illiterate population in urban and semi-urban areas to
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become functionally literate by equipping them with the
basic knowledge and skills needed in their daily life,
so that they will be able to more effectively participate

in and support the development programmes activities.

2. To wipe out illiteracy by imparting the BZR?. that is
reading, writing and arithmetic.

3 The provision of basic learning and earning needs for all
categories of learners in urban and rural areas parti~-
cularly the socio~economically deprived and culturally

disadvantaged group are to be made.

On the above assumptions the investigator found out the
mean scores of the attitude of the teacher-educators of urban
and semi-urban areas towards the component Aims and Objectives
of non-formal education programmes leading to life-long educa-
tion. With the help of computerised data. In order to deter-
mine whether the difference was really significant or merely
accidental, the t-test technique was applied. The results are

presented in the Table 4.15.
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Table 4.15 ¢ Significant difference between the attitude of
teacher-educators of Urban and Semi~Urban areas
towards the component Aims and Objectives

Component Urban Semi~urban t~value
Aigs and obje- Mean 38 .84 %81 1.10 1S
ctives as a SD 5,35 5.98

whole * *

NS = WMot significant

Table 4.15 sets out the mean scores of the attitude of
teacher-educators of urban and‘semi~urban areas. The mean
scores of the attitude of teacher—educators of urban area
are slightly higher (38.84) than flioge 0f the semi-urban area.
Though the result is in favour of urban area it is mt signi-
ficant. The reason for not being significant can be ascribed
to a continuous and close development of urban and semi—ufban
areas, avallable for similar facilities and egual opportuni-
ties for the learners of all types and for the masses in the
cowmunity . The governmen’c of Gujarat is also taking keen
interest to introduce the non~formal education programmes.in
every corner of the State, therefore, it may influence on the
attitude of the tPacher-educators of urban and semi-urban

areas.

Conclusion : From the above discussion, it reveals that there

is no significant variation in the mean scores of the attitude
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of teacher—-educators of both the areas %0 the hypothesis

stands as it is formulated.

Hypothesis ~ 13 :

The hypothesis is worded as under :

"The teacher—~educators of the urban colleges will not
differ significantly from the college teachers of semi-urban
area with respect to their attitude towards the dimensions of
tbé programmes of the non—formal education leading to life-

long education.®

Following assumptions are made by the imvestigator for
the hypothesis. The assumptions are in its generai form. The
urban areas where economic and educational gdvancement has
achieved a high level, the roles of non-formal education are
substantially the same in the semi~-urban areas (which inci-
dentally, have their "pockets" of underdevelopment). In great
majority of developing countries, however, the scale and cha-
racter of these roles differ considerably, especially in semi-
urban areas. To guage the dimensions of the task for\non~formal
education, something must be known about the educational ﬁack-
ground of these out of non-schoolers (who constitute the vast
majority of all children and youth in many semi-urban areas.)

Yet in most countries neither the ministries of education nor



govermment 1s very much keen to know about this large group.
BEducation ministries are pre—-occupied with the in-schoolers,
and in most countries no agency or organisation has overall
responsibility to educational needs of the out-of-schoolers and
illiterates. There are great gaps which can conceivably be
bridged by non-formal progreammes and by introducing moderni-

sing elements into the non-formal learning patterns.

In order to determine significént differences between
the attitude of teacher educators of urban and semi-urban
areas with regards to the dimensions of non-formal education
programmes. The it-test technique was used to test the hypo-

thesis. The result is shown in the following table 4.16.

From the result, it ca%be seen that the mean scores of
the attitude of teacher~educators of Urban areas are higher
(87.82) than theds of the semi-urban areas (85.86) (i.e.

programmes on the whole and it is not significant.

It further indicates that there is no significant diffe-
rence between the attitude of teacher-educators of Urban areas
and that of the semi~urban'areas towards all the components of
the prograumes of non-formsal education. The reason may be
because of the well-planned implementation procedure of non-

formal education programmes in - urban and semi~urban areas with

the cooperation of the Community and coocperation of the people.



Table 4.16 ¢ Significant difference between the attitude of
teacher~educators of urben and semi-urban area

towards the components of the programmes of

non~formel educabion.

Components Urban Semi~urban t~val ue
1. Comgepti. Mean 21.89 21.61
SD 3.24 5.20 0.52 1B
2. Administra- Mean 2777 2705 149 1S
tion . SD 3.61 6.07 *
%. Agency Mean 10.85 10.49 - .
SD 2.05 5.57 0.72 B3
4. Method Mean 2.97 289
SD 1.18 1.8 0.61 18
5. Process Mean 10.24 10.05 )
| SD 2.08 2.27 0.72 WS
6. Agent Mean 10.54 11.00
SD 2.52 5442 0.92 1B
7. Curriculum Mean 3.50 3440
SD 1.33 1.16 0.59 1S
8. Progress on Mean 87.52 85466 1.31 1S
the whole SD 10.095 14 .22 *

NS = Not Significant

It appears that due to early advanced education,

the teachers

in the urban areas are contented with their achievement and

do not work with as much zeal as those in semi-urban areas,

who work hard to make up the difference.

From the above discussion, it dppears that the hypothesis

is accepted as it is counstructed.



Hypothesis - 14 13

The hypofhesis is stated as under :

"The teacher—educators of the urban colleges will not
@ifier significantly from the college teachers of semi-urban
areas with respect to their\attitude towards the dimensions
of the organisational aspects of the programmes of non-formal

education leading to life-long education."

The hypothesis is required the examination of the attitude
of teacher educators and the dimensions of the organisatiormml
aspects of the programmes. The investigator has discussed and
described the attitude at length in the hy pothesis No.1 and
2. With regards to the dimensions the investigatdr has shown
the description of the dimensions of the organisational
aspects in the previous chapter—-3 and in the hypothesis No.4.
The investigator also discussed some assumptions with regard
to urban and semi-urban area in the previous hypothesis from
9 to 13. Even though some more assumptions can be made for the

hypothesis.

In the attempt to organise non-formal educabtion programmes
on maoro-sé&le and within the existing organisational structure,
it is likely tha& programmes would tend to get classified into
stereotypes and so lose their flexibility. It is much easier

to follow a set of instructions than fto cut new ground. It
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would therefore be disastrous of organisations consciously or
unconsciously fell into & formalisation and regimentation of
non-formal education. On the contrary, they should be custo-

dians of the open—-endedness that is at the core of the approach.

In order to test the hypothesis, the difference in the
mean scores of the attitude of teacher-educators of urban and
semi-urban areas of the various education colleges of Gujarat
in the contexts of the dimensions of the organisational aspects
of the programmes of non~formal education was tested by
applying the t-test technique. The results are presented in

the following table 4.17.

Table 4.17 3 Significant difference between the attitude of
teacher-educators of the urban and semi-urban
areas towards the components of organisational
aspects of the programmes of ndn—formél education

Components Urban Semi-urban t—-val ue
1. CUC Mean 46.5% 44 .55 1.88 NS

SD 8.88 8.60

2. Procaos Mean 21.50 2%.13%
SD 3,12 316 1.66 1

% . Method Mean 10,12 10,32
s 1.90 5.44 0.4 HS

4. Administration Mean, 16.07 16.60
SD 3,27 6.1 6.78 N3

5. Agency Mean 9.13 9.16
‘ SD 2.53 5,37 0.76 NS
6. Org. on the Mean 110.07  108.02 1.04 TS

whole SD 15 .68 15 .88

NS = Not significant
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Looking to the mean écores on the whole the attitude of
the teacher-educators of the urban areas are higher (110.07)
than the mean scores of the attitude of teacher-educators of
semi-urban areas (108.02) and it further indicates that there
is no significant difference between the attitude of teacher-
educators of urban areas and that of the semiz-urban areas
towards all the components of organisational aspects of the
programmes of non-formal education. It may be on account of
the coordination of the various agencies and agents to orga-
nise the programmes of non~formal education in urban and
semi~urban areas. Despite the claims sometimes made that high
priority is being accorded to semi-urban development in the
national plans, the urban sector has typically received top
priority in orgamisational aspects, on the theory that pro-
gress in the cities would eventually "trickle down" to the-

* semi=-urban or to the rural areas.

From the above discussion, it can be said that the

hypothesis stands as it is formulated.

Hypothesis - 15 3

The hypothesis is state@ as under :

‘"TMhe teacher-educators of the urban colleges will not
differ significantly from the college-teachers of semi-urban

areas with respect to their attitude towards the component
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suggestions of the programmes of non-formal education leading

to life~long education.

The investigator has discussed, described and?denﬁified
the attitudes in the previous hypotheses at length. The investi-
gator has also mentioned the procedure with regards to the
dimensions in previous chapter-ITII and in the previous hypo-
theses some assumptions were also made by the investigator ior‘

urban and semi-urban areas in the previous discussions.

The hypothesis redﬁired the examination to build the
motivational aspecis for the learners in urban and semi-urban
areas. 1t is evident that metivation to learn varies greatly
among individuals. Maryy non-formal education programmes have
foundered because they have ignored these fundamental tenets;
their managers and teachers insisted on giving the learners
what they believed ought to be learned, rot what the learners
were really interested in and ready to learn. So it can be
suggested that a strong eftort should be made to discover the
true interests, motivai.ions and wishes of the intended audience.
The programmes should then be shaped to fit these authentic
concerns rather than the professional preconceptions and |

assumptions of outsiders.

A strategy that sought to capitalise on motivation would

call for a heavy new emphasis on self instruction supported



by well-planned educational programme through broadcasts and
low-cost printed materials, with "teachers" serving more as
guides and coaches to the learners rather than as drill-
masters and substitutes for a text-book. This requires the

\

refresher courses for the teachers.

concerned
As the present hypothesis is predominantly/with the

attitude of teacher—educators of urban and semi-urban areas
towards the component suggestion, the investigator was inte-
rested to find out whether any significant difference prevails
between them. In this context the above hypothesis has been
formulated. To test the hypothesis the investigator sei}nted
the t~test technique and found out the meean scores of the
attitude of the teacher educators of the education colleges

of urban and semi-urban areas. The results are presented in
the Table 4.18.

Table 4.18 3 Significant difference between the attitude of

teacher—educators of urban and semi-urban areas
towards the component suggestions

Component Urban Semi-urban t~value
Suggestion Mean 27.007 27.48
on the whole SD 3.58  3.68 1.696 IS

NS = ot significant

The result reveals that the mean scores of the attitude

of teacher—educators of semi-urban areas are slightly higher
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(27.48) than thoge of urban areas (27.0070. Looking to the 't
thepe is
value it indicates thatz@o significant difference between
urban and semi-urban teachers towards the component sugges-
tion. It may be on account of the educatiomal programmes which
are far more effective when they are tailored to the real
interests and motivations of learners by the teachers in urban
and semi-urban areas. The creation of motivation by the
teachers is a problem of realistically linking education to
soclal and economic opportunities and‘helping learners perceive

their opportunities. So the attitude of the teacher-educators

are same in both the areas.

The finding reveals that the null hypothesis of no
variaetion in the mean scores of the attitude of teacher-
educators of both the areas are accepted, therefore, the

hypothesis stands as it is formulated.

Hypothesis - 16

The hypothesis is stated as under :

"The attitude of teacher-educators towards the dimen-
sions of General aspects of non-formal education programmes
leading to life~long education is independent of certain bio-
graphical characteristics such as (1) sex (2) age (3) teaching

experience (4) visit to a foreign country.
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Sex Before testing the hypothesis the investigator thought
to make clear by certain assumptions through the general views
of the society about sex. Soclety, here and elsewhere, is still
largely man-made, reflecting in its various menifestations

the male world, its vested interest, man's discriminatory
power, dominance and agression. Lnspite of considerable
progress achieved in women's status and in soclety's attitudes
regarding women, traditional and conventional habits die hard.
The value system still favours man's position in society, and

undermines the role and place of women.

The biographical variable selected to test the hypothesis
was the sex of the teacher-educators. Due to the continuous
development and advancement of education the attitude of
teacher—-educators may not difier significantly towards the
dimensions of general aspect of non-formal education. In order
to test the hypothesis the investigator divided the sex intd
male teacher educators and female teacher-educators. Mean scores
of both the sexes were found out by the research inétrument
't'-test technique was used to know the significant difference
between the attitude of male and female teacher educators. The

result is shown in the following Table 4.19.
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Table 4.19 3 Significant difference between the attitude of
male teacher—-educators and that of the female
teacher-educators towards the components of
General aspects.

Components Male Female t-value
Lot g L SE o
2. Systenm | ggan 12:23 1@:33 1.29 1S
3. Administration ggan 13:38 1g22g 0.34 NS
4. Operational g;an 1;:$Z 1;:;2 1.59 &S
SR R OUR M o

NS = Not significant

The result reveals that no significant difference
exists between the attitude of male teacher-educators and that
of the female teacher educators. The mean scores of the atti-
tude of female teacher-educators on the whole are higher
(54 .48) than these of the male teacher educators (53.60).
Though the result is in favour of female teacher-educators,
it is not significant. Both the teacher-educators have favoured
all the components of General aspects of non-formal educsabion.
The reason for no significance may be looked as under. Females’

work at home may be different from that of males. But with
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regards to educational programme gt the coliege females have

to do the same type of work as males do.

(2) Age with General Aspects

Biographical variable in the context of which the hypo~
thesis was tested was the age of teacher-educators. With regeards
to the dimensions of General aspects of non~-formal education
leading to life~long education. Age of the teacher-—educators
is divided into three categories: (1) 30-39 years (ii) 40-49

yvears and (iii) 50 years and above.

(i) 30-39 years age is the direction towards adolescents.
This period will be dramatic. It is assumed that during this
period feelings of dissatisfaction grow more and more. The
individueal may not have experience of this accidental change,
but internal currents of continuous unhappiness, frustration
is observed. They do not have interest of the events of
external world. Majority of them face the challenges 6f the

calamities and make changes in their life-pattern.

(ii) 40-49 years age can be called dictatorial. This
range of age is post-adulthood period. During this period the
individuals had already decided how to spend the rest of the
life-period. They live in deeds and not by words. They know
their interest, capacity and limitations. They know how to

behave with their intellect. They become balanced with the



environment. The individual 'is not habituated by the fear of
his own death and does not worry about the death. They do not

like to study further.

(iii) This age period (50 and above) is considered as
the retirement period. But this in concept is changed by
tge researches. The individuals like to live with their
familieszﬁgke to study further. They like to live with their
father and mother and like much to talk with their children.
They want to remain free from social respomsibilities. They
also like the memories of the past experiences which give
satisfaction. They always hate the retirement. They lose their
physical capacity and not the mental and always try to regain
the physical capacity. They have much leisure time. Education

is such a type of activity which makes the individual activated

during the leisure time.

From the above considerations the investigator formulates
the bypothesis. The hypothesis further stipulates some signi-
ficant differences between different age-groups of the teacher—
educators towards the General aspects of non-formal education.

This is examined below in Table 4.20.
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Pable 4.20 : Significant difference between the attitude of
g . teacher-educators of the various age-groups
towards the components of General Aspect

Components Age~-Group t-value between
1 2 3 the groups -
30~39 40-49 50 &
above

1. Concept Mean 17.70 17.90 18.57 0.54N5 1&2

SD 2.52 343% 2.91 0.96N5 2&3

15488 1&3

2. Systenm Mean 1%.71 15.37 1% .88 211% 1&2
SD 2,30 2.50 248 0,915 2&3

0.3308 1&3

3. Admini~ Mean 10.11 10.13% 11.07 0.05N8 1&2
stration SD 1.92 2.17 2.07 2.06% 2&3%

2 22% 1&3

4. Opera=- Mean 11.46 11.58 11.80 0.408 1&2
tional 5D 2.10 2473 2.40 0.42N88 2&3%
O.7T188 1&3

5. General Mean 52.95 54 .07 55.%34 1.33N8 1&2
Aspect on 8D 5.61 7.08 6.3%8 0.85N8 2&3

the whole 1.8885 1&3

* Significant at .05 level
W=Not significent.

Significant difference between the attitude of teacher-
educators of the various age-groups towards the components of

General aspect (age-group 30~39 and 40-49). Table 4.20

Age~-group 1 & 2 : From the result it appears the mean
scores on the whole of the teacher~educators of the age-groups

40-49 are higher (54.07) than those of the age-groups of



30-39 age groups 5% (52.95) and further it indicates that
the mean scores are higher for the Bgem TOUDS 40-49 age-groups
towards all the components. The result is not significént
towards all the components except é:ﬁiz., System. Age-groups
of both the teacher—educators have no effect on the components
1,3,4 and 5 vizg., Cencept, Administration, Operational and

the General Aspects on the whole. But the significance of
difference is found at .05 levgl for the component 2 viz.,
System. It may be due to different opinions of the teacher-
educators of both the age-groups towards the system of non-
formal education programmes. The system of non-formal educa-

tion programmes 1s not the same.

Age—group 2 &3 : (40-49 and 50 & above) : It can be

seen from the resvlt that there is no significant difference
between the attitude of teacher-educators towards the compo-
nents, 1, 2 and 4 and 5 viz., Concept, System, Operation and
General Aspects on the whole. So it can be concluded that age
is not the factor for s.gnificant difference between the two-
age groups. However, the component 3, viz., Administration is
concerned, it is significant at .05 level. This may be because
of critical thinking of administration of non-formal education

programmes of the age-group 50 & above.

Age-group 1 & 3 § Age-group 50 & above) and 30-39 :



The result reveals that there is no significant difference
between the attitude of teacher—educators of the age-groups
50 & above and those of the age-groups 30-3%39 year «w s g . .8
towards all the components except 3, viz., Administration. It
can be concluded that there is significant difference at .05
level for the component 3, viz., Administration. It may be

due to more maturity of the teacher educators of age 50 & above.

(3) Teaching Experience @

The third bilographical variable selected to test the
hypothesis was the teaching experience of the teacher-educators.
The investigator divided into two categories of the teacher-
educators : (1) Below five years' and (2) Above five years'
teaching experience. Ordinarily experience should improve
one's performance but this happens only if the experience
acquired is of the right type and in the righf direction.

For testing the hypothesis the t~test technique as used earlier.
was applied. The results are shown in the Table 4.21 on the

next pagé.

From the result 1t can be seen that no significant
difterence exists between the attitude of teacher-educators
having less than five years' teaching experience and those

of having more than five years' teaching experience towards



Table 4.21 : Significant difference between the attitude of
teacher—educators having less than five years'

experience and those of having wmre than five

years' experience towards the components of

General Aspect

Compone nts Below 5 years' Above 5 years' . ...
eXperience exXperience

1. Concept %%an 12:22 1%:?% 0.86 NS

2. System Bsiigan 12:22 1%:13 1.69 IS

3. %ziirsj.lnistra- glgan 1?:39{ 12:122 0.40 NS

-t S et g o

5. %ﬁoiﬁ the lswgan 52:3{{{; 52:2% 0.68 NS

NS = Not Significant

all the components of General aspects in non-formsal education

programmes. The same attitude is found from the result.

So the

experience of both the groups of teacher-educators have o

effect. Both the groups may have better-understanding towards

the dimensions of General aspect. Teaching experience does not

seem 10 have any significant bearing on the attitude of

teacher-educators of both the groups.

(4) visit to a foreign country :

The fourth variable selected to test the hypothesis was



¢ 239

the visit of the teacher educators of the education colleges
of Gujarat to a foreign country.The investigator divided the
teacher educators into two categories (1) Visit to a foreign
country and (ii) Not visit to a foreign country. The hypothesis

is based on certain assumptions.

Visit of the teacher-educators to a foreign country may
have established certain traditions and they have been able
to develop the tone of their own in culture, attitudes and
beliefs towards the dimensions of Genersl aspects of non-formal

educabtion programmes.

The mean scores oi the teacher—eduoators'were computed in -
order to determine whether the ditfference in the mean scores
was really significant or merely accidental, the t-test tech-
nigque was applied. The results are presented in the following

Table 4.22 given on the next page.

iooking to the t-value it reveals that there is no
gignificant difference between the attitude of teacher-educators
having their visit to a foreign country and those of having
their no visit to & foreign country. So both the groups have
gimilar attitude towards all the components of General Aspect.
So the factor'visit to a foreign country' makes no influence
on the attitude of teacher-educators. The reason for no signi-

ficance in the attitude of teacher-educators may be because of
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not fully aware of well-orgarmised programmes of non-formal

education in foreign country.

Table 4.22 3 Significant difference between the attitude of
teacher—-educators having their visit to a foreign
country and those of having not their visit to
a foreign country towards the components of
General Aspect

Components Visit to Non-visit _
a foreign toﬁforeign b-value
country country

1. Concept ggan 1%:2; 1;:8; 0.40 NS
2. System ggan 12:28 13:2? 0.54 1S
P ation  sbo 1es awh 129
4. %§§§§I ggan | 1§:3? 1;:2% 1.46 NS
5, gﬁoiz the ggan 52:&8 52:22 0.92 1S

NS = Not significant

Conclusion :

\

On the basis of the fore-going tables and the interpreta-
tion made thereof, 1t seems ttat the blographical characteris-
tics like (1) sex (2) age (3) teaching experience (4) visit to
a foreign coﬁntry do not seem to have any significant bearing

on the attitude of the teacher-educators. But regarding the
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variable age, it shows the slight variation at.05 level in
the age-group 30-39 and 40-49 with the components 2 viz.,
System. It also seems variation at .05 level in all the three-
age-groups.towards the component 3 viz., Administration. This
conclusion is also supported by the earlier result in the
hypothesis 3. So the hypothesis 1s not fully rejected as it

is formulated.

Hypothesis = 17

The hypothesis is worded as under @

"The attitude of teacher-educators towards the dimensions
of Need ard Importance of non-formal education programmes
leading to life~long education is independent of certain bio-
graphical characteristics of teacher educators such as (1)
sex, (2) age, (3) teaching experience and (4) Visif to a

foreign country.

Before testing the hypothesis the investigator followed
the same procedure as mentioned in the previous hypothesis

No.16.

Certain Assumptions about Sex :

The deep foundations of the inequality of the sexes are
built in the minds of men and women through & socialisa-

tion process which continued to be extremely powerful. Right
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from their earliest years, boys and girls are brought up to
know that they are different from each otheﬁand the differen-
tiation is strengthened in every way possible through language

forms, modes of behaviour, of labour etc.

The biographical variable sex is an important factor in
influencing tetzen the attitude of the male teacher-educators
and those of the female feacher-educators towards the dimen-
sions of need and Importance of non~formal educatlon programmes.
The investigator proposes to test the hypothesis by finding out
the mean scores o1 male and female teacher-educators towards
the dimensions of need and importance of non-formal edﬁcation
programmes and the t-test technigque was applied. The result

is shown in the Table 4.23%.

Table 4.23 ¢ Bignificant difference bvetween the attitude of
Meale teacher educators and those of the female
teacher—-educators towards the components of Need
and Importance

Components Male - Femal e t-value
1. Need Mean 15.91 16 .28
SD 2.22 3,26 1.02 18
2. Importance Mean 18.61 19.7%
SD 2.54 6.4% 2. 04
3. NI on the Mean 34 .52 34,59 .
whole D 4.15 5.90 0.10 NS

* Significant at .05 level
NS = Not significant
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(1) Sex with Need and Importance :

The result sets out the mean scores of the attitude
of the female-teacher educators which are higher than the mean
scores of male teacher educators towards the components 1 and
3 viz., Need and Need & Importance on the whole and it is
further not significant.The reason for no signiificance may be
because of the influence of education on both the sexes. They
may have the same qualifications in their professions there-
fore both the sexes may think equually for the components of
need and Importance. The teacher-educators are not governed by
the sex difference. However, component 2 viz., Importance is
concerned, the result is indicative of significance at .05

level.

(2) Age with Need and Importance

Another biographical variable in the context of which
th%ﬁypothesis was tested, was the age of teacher—-educators.
Age is divided into three categories as stated in the previous
hypothesis 16. The hypothesis is formulated on the basis of
certain assumptions.The work of +the different age groups of the
teacher-educators is same in the colleges of educationk But the
beliefs, opinions and attitudes according to various age-groups
may not be the same towards the components of Need and Impor-
tance. It is assumed that age mkes one, more qualified to be

an able teacher—-educators. As one grows older one's attitude
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mey tend to become more rigid and loses flexibility.

From the considerations the investigator divided the age
into three categories (1) 30-39 years' c® age group (2) 40~49
years' age-group (3) 50 & above. In order to test the hypothesis
mean scores of the attitude of various age-groups of the
teacher~educators were found out.The t~test technique was used
to know whether the age has aryy significant influence on the
attitu@e of teacher-educators of different age-groups. The

result is shown in Table 4.24.

Table 4.24 : Significant c¢i{ difference between the age-groups
with the components Need and Importance

Components Age~groups t-valuve bet—~
30~39  40-49 50& above ween groups -
(1) (2) (3)

1. Need Mean  15.57 16.09  16.96  1.62HS 142
SD 2.20 2.65 1.99 1.59K3 2&3%

2.91%% 1&%

2. Importance Mean 18.16 19.24 19.12 2.20%  1&2
SD 2.65 4 .37 2.28 0.14788 2&3

1.65N5 1&3

2. NI as a Mean 3% T4 34 .80 %6.07 17988 1&2
whole SD 4.38 4.71 %67 1.3188 2&3
2.49%  1&3%

¥%¥ Significant at .01 level
* Significant at .05 level
NS Not Significant

1. Age with Need and Importance (30-39 years' age group)

Significarmt difference between the attitude of
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teacher-educators of the different age~-groups towards the

components of Need ard Importance.

Age—group 1 &2 ¢ The result reveals the mean scores
of the attitude of teacher-educators of the age-groups of 40-49
years are higher than those of 30—39 years' age-groups and it
is further significant at .05 level for the component 2 viz.,
Importance. The difference may be due to more experience of
the teacher-educators of the age-group 40-49. The individuals
know their potentialities, interests and limitations during this
period (i.e. 40-49) Regarding the components 1 and 2, viz., ,
Need & Need & Importance on the whole it is not significant.
The age=~group 40~-49 works more s{%dily than the age-group 36-39
but not as much as 40-49 years' age group and hence no signi=-
ficance.

Age~groﬁp 2 & 3 3+ 40-49 years and 50 & above : The
result further reveals that they are not significant for any
components between the atiitude of both the groups of the
teacher~educators. (40-49 and 50 & above). The reason for no
significance may be on account of the advanced age maturity
of both the groups of teacher-educators. They may be satisfied
towards the components of Need & Importance. So the age is not |

the factor.

Age-group 1 & 3 : 50 years & above and 30-39 years : The

result indicates the mean scores of the atﬁiﬁude of teacher-—



-educators of the age-group 50 & above are higher then thobe
of 30~39 years' age-group and it is further significant at .01
level for the component 1 viz., Need and it is also significant
at .05 level for the components 5 viz., Need & Importance on
the whole. Significance of difference may be because of the low
maturity of the age-group 30-39 years'. But regarding the
component 2 is concerned viz., Importance, it is not signifi-

cant.

(3) Teaching Experience with the Components of
Need and Imporiance 3

The third biographical variable selected to test the
hypothesis was the teaching experience of the teacher-educators.
The invgstigator has divided the teaching experience of the
teacher-educators into two categories : (1) below 5 years'
teaching experience and (2) Above 5 years' teaching experience.
It is assumed that the experience is the best teacher. lMore
experienced teachers are given preference in the job of the
teaching post. The experience improves one's performance but it
should be in right direction otherwise as Rusk observes a bad
experience of ten years tantamounts to bad experience multi-

plying by a number of years the bad experience is acquired.

For testing the hypothesis, the t-test was used.This is

examined below in the Table 4.25.



Table 4.25 ¢ Significant difference between the attitude of
teacher—educators having less than five years'
teaching experience and those of having more than
five years' teaching experience towards the
component of Need & Importance.

Components Below 5 years' Above 5 years' t-
of experience of experience value

1+ Need Mean 15 .81 16 .01

SD 2.14 2.52 0.50 ms

2. Impor=- Mean 18 .45 18.90
tance SD 2.45 3 .86 0.75 NS

%. NI onthe Mean 34 .26 34«58
whole SD 4.12 4.62 0.42 &3

NS = Not significant

Looking to the mean scores of the attitude of teacher-
educators having more than five years' teaching experience
are higher than those of having less than five years' teaching
experience towards the components of Need & Inportance and
it is not sigunificant for all the components. The difference
Vﬁay be because of the same type of working in the colleges of
education for both the groups of teacher-educators. Similar
ﬁypes of approaches may be followed by botp the groups of
teacher-educators towards the learners. So it can be concluded
that the biographical variable, such as teaching experience is

not the factor to influence the attitude of teacher~educators.
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(4) Visit to a foreign country with Need & Tmportance :

Visit to a foreign country is considered as the
credit for the teacher-educators.Varieties of experiences and -
various human contacts, environments, the varieties of living,
the 1ife of the people and culture, change the attitude of
teacher-educators. Teacher—educators are too much influenced

by the foreign visit. Advantage of ample modern facilities do

“

" not allow the teacher-educators to come out from the climate

of the foreign country. The fourth variable selected to test
the hypothesis was the visit to a foreign country. Por testing
the relativnship of visit to a foreign country towards the
attitude of teacher-educators, the mean scores of the attitude
of the teacher-educators were found out and t-test was used.
The results are shown in the following table 4.26.
Table 4 .26 : Significant difference between the attitude of
Teacher-Educators having their visit to a foreign
country and those of having not their visit to a

foreign country towards the componehts of Need
and Importance.

Components Visit to a Not visit to -
foreign country a foreign cou- value
ntry
1. Need Mean 17.27 15.90 2.31%
oD 1.74 2.48
2. Impor- Mean 19.61 18.78 .
tance SD 2.77 374 0.92 N3
5. NI on the Mean 36.89 54,37 2.2g%
whole SD 3 .69 4 .56 *

* Significant at 05 level
WS = Not significant.

g
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The result sets out the mean scores of the attitude of
teacher-educators having their visit to a foreign country
are higher than those ofpaving not their visit to a foreign
country towards all the components of need and Importance. It
further reveals that it is significant at .05 level for the
components 1 and % viz., Need, and Need & Importance on the
whole. Reason for significance may be due to different
experiences at various levels in the foreign country. Expe-
rience may affect the attitude of teacher-educatofs. But no
significant difference exists between two groups of the

teacher~educators for the component 2 viz., Importance.

Conclusion :

From the above discussion, results and interpretation
mede thereof, it reveals that the biographical variables like
(1) sex (2) age (3) Teaching experience and (4) visit to a
foreign country seems to have very littte significantebearing
on the attitude of teacher-educators regarding the component
Need and Importance of non-formal education leading to life~-
long education. The earlier results in the hypothesis % and
16 are not suppérted here. Therefore, the hypothesis is partly

rejected as it is constructed.

Hypothesis ~ 18

The hypothesis is stated as under @
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"The attitude of teacher-educators towards the compoﬁents
of aims and objectives of non-formal education programmes
leading to lite~long education is independent of certain bio~-
graphical characteristics of teacher educators such as (1) sex

(2) age (3) Teaching experience and (4) visit to a foreign

country".
(1) Sex :

It is observed that (a) present day education, particu-
lLarly forwal education is strengthening traditional prejudices
regarding thorough content and form; (b) educat ional opportu-
nities are unevenly utilised by males and fewuales, making a
large portion of education unsuitable and unattractive for
females, and (c¢) many educational programmes, especially
non~formal ones, unconsciously emphasisethe unegual status of
women by perpetuating the classification of & curriculum on

the bagis of sex.

The avove assupptions, which may be inter-woven in the
attitude of male and female teacher-educators and it 1s for
that reason the investigator selected the sex variable whether
this bilographical variaule sex is a factor which influences
the attitude of male and female teacher-educators towards

the component of aims and objectives of non-formal education

programmes.
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In order to determine sigmificant differences of the
attitude of male and female teacher—educators of the various
colleges of education the t-test technigue was used and the
‘mean scores of male and female teacher-educators were found out.

The result is shown in the following table 4 .27.

Table 4.27 : Significant difference between the attitude of
the male and female teacher—educators towards the
component of aims and objectives

Components Male TFemale " t-value
Aims and Mean 28.27 %9.17
objectives on 1.06 NS
the whole SD 5415 7-41

S = Not significant

Looking to t-value and mean scores of the male and female
teacher—educators, the result is in favour of female teacher-
educators, but it is not significant. It can be conéluded
that sex is not a factor having any impact on the attitude
of male and female teacher—educators towards the dimensions
of aims and objectives. Both the groups of teacher-educators
show the favouraple attitude. The reasons for no significance
m&y be on account of the equal status of the female with male
in the preseni—day s ociety and may have similar opportunities

to come forward.

(2) Age with aims and objectives :

In order to test the hypothesis the age of the
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teacher-educators was classified into three categories
(1) 30-39 years' age-group (2) 40-49 years' age-group (3)

50 and above.

It is assumed that age makes one more qualified and
acquires more maturity. It is also assumed that as one grows
older one's attitude may tend to become more rigid and loses
flexibility. It may be further assumed that with advanced age
maturity, one may netsbe ready to accept new ideas and new
directions towards the dimensions of a.ms and objectives of

non-formal education.

From the ébove assumptions, the investigator selected to
test the hypothesis. In testing the hypothesis the t-test
technique was found to be tbe most appropriate. The data
collected to take this hypothesis is orgénised and classified
appropriately in the table 4 .28 given below :

Table 4.28 : Significant difference between the attitude of
teacher~educators of the various age-groups

towards the components of aims and objectives of

nonformal education progremmes

Components Age=-group t~value between
1 2 3 the groups -
30-39  40-49 50& above
Aims and obje~ Mean 3%6.66 %9.53 %9.23% 4 . 09%% 1&2
ctivees on the SD 4 .54 5.98 6.3%0 0.23N85 2&3%
whole - 2.35%  1&3%

**¥ Significant at .01 level
* Significant at .05 level
N8 Not significant
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Age-group 1&2 : 30-39 and 40-49 years : The result
sets out the mean scores of the attitude or teacher-educatoars
of the age-group 40-49 are higher (39.5%) than those of the
age-group 39-39 o 3" years (36.66) and it is significant at
.01 level. Tﬁe significance of difference exists because it
is said that if one groxvxjolder)one triés to get more

interest and finds the ways for it.

Age=Group 2 & 3 3 40-49 and 50 & above ¢ But the result
in this group reveals that the mean scores of the attitude of
teacher-educators of the age~group 40-49 are slightly higher
(39.53) than those of the age group 50 and above (3%9.23)
and further it is not significant. The reason may be because
the older group loses the flexibility even with much more
experience than the younger group. The mean attitude score of
the age-group 40-49 (younger-group) is the highest amongst the

other two groups.They may become work-striking.

AGe-group 1 & 3 : 30-39 and 50 & above : It can be seen
from the result that the mean scores of the attitude of teacher-
educators of the age-group 50 and above are higher \%9.33)
than those the age-group %30-39 and further it is significant
at .05 level. 01d teachers of the age-group 50 and above by
virtue of their experience have advantage over the age-group
30~39 (the younger group) and therefore, the result is

significant.
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(3) Teaching Experience with aims and objectives :

It is assumed that more experienced teacher can
under-stand faster than the less experienced one towards the
dimensions of aims and objectives of non-formal education. They
can show more enthusiasm and perseverance than less-experienced
teacher. More experienced teacher sam encourage and motivate
the learners and involve more learners but at the same time

less experienced teachers can try harder than experienced one.

From the above assumpt ions the third biographical wvaria-
ble selected to test the hypothesis was the teaching experience
of the teacher-educators towards the dimensions of aims and
objectives. The following Table 4.29 is shown to know the
result.

Table 4 .29 : Significant difference between the attitude of
teacher—-educators having less than five years!'
experience and those of having more than five

years' teaching experience towards the components
of aims and objectives.

Component Below 5 years' Above 5 years -
of experience of experience t-value
Aims and Mean 37 .57 38 .61
. ; 1.09 NS
objectives SD 5.14 3.76

on the whole

NS = Not significant

The result indicates the mean scores of the attitude of
teacher-educators having more than five years' teaching

experience are higher (38.61) than those of having less than

Y4



five yeasrs' teaching experience (37.57) and further it is
not significant. So it cen be concluded that the factor
teaohingiexperience has no effect in influencing the attitude
of teacher-educators of both the groups. The more experienced

teachers may take their job easier than the less experidenced ones.

(4) Visit to a foreign country with aims and objectives :

It is assumed that the teacher-educators who have
visited the foreign country are influenced by the culture,
traditions, rituals and beliefs. The main aim may be to
learn. They may forget the family, nation and the soclety
at large. The teacher educators may come out with different
attitudes. The spirit of nationalism, and thriving thirst of
love towards the native place, community, caste and religion
may emerge the disappointing picture. The communication channel

of the teacher-educators 1is also found one sided.

The hypothesis envisages that visit to a foreign country
has no bearing effect on the attitude of teacher-educators.
The hypothesis was tested by applying the t-test technigue.
The data in this regard are classified and presented in the

Table 4.30.
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Table 4.30 3 Significant difterence between the attitude of
teacher-educators having their visit to a foreign
country and those of having their not visit to a
foreign country towadé the components of aims

and objectives

Components Visit to a Not visit
foreign to a t-value
country foreign
country
Adlms and -
objectives Mean 58.11 78.48 0.27 WS
on the whole SD 4 .40 576

NS = Not Significant

The result indicates that the mean scores of the attitude
of teacher-educators having their no visit to a foreign
country is slightly higher (38.48) than those of having their
visit to a foreign country (38.11). Tnough the result is
slightly in favour of non-visited teacher-educators, it is
not significant.So it can be concluded that a foreign visit
has no relevance so far as its impact on the attitude of
teacher—-educators is concerned. The reason for no significance
may be due to attractive attachment of birth-place of the
teacher-educators who have visited the foreign country. Both
the groups of teacher—-educators have similar views regarding

tue components of aims and objectives.

Conclusion @

From the above results of the biographical characteristics

-
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of the teacher—educators 1like (1) sex, (2) age, (3) teaching
experience (4) visit to a foreign country, it can be concluded
that the significant variation is found at .01 level in the
age—-group 30~39 and 40-49 and variation exists at .05 level

in the age-group 30-39 and 50 and omwards. The conclusion

is also supported by the earlier resulis in hypothesis-3.

Therefore the hypothesis is not fully rejected.

Hypothesis - 19

It is worded as under i

"The attitude of teacher-educators towards the dimensions
of non-formel education programmes leading to life-long educa-
tion is independent of certain bilographical variaples such as
(1) sex (2) age (3) teaching experience and (4) visit to a

foreign country".

(1) Sex It is assumed that programmes for females are
oftén taken only on a token scale and are scemingly based on
the assumption that the place of feuwale 1is solely in the. home.
Therefore, such subjects like home economics, child care,
cboking and sewing are selected. The important economic and
occupational roles played by fewale in both traditiomal and
modernising societies, and their role in educating the next
generation have been seriously over-looked. In the parts of

Asia, for example, females often do most of the rice planting
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and also help with the hsrvesting in rural areas. In some

areas of Africa, family subsistance crops are customari;y grown
+in the "ﬁomen’s plot" and cash crops in the men's fields. Women
often handle the marketing of crops, keep records, and exercise

important management functions.

Regarding the above considerations the hypothesis further
stipulates any relationship between some biographical variaples
0f the teacher—-educatprs like sex. This is examined below in

Table 4.31.

Table 4.31 3 Significant difference between the attitude of
male teacher—-educators and those of the female
teacher—-educators towards the dimensions of non-
formal—-education programmes

Components Male Female t-value
1. Concept Wean 21 .65 22.10 .
SD .10 7.50 0.69 1
2. Administration Mean 27 .20 28.16
SD 3.56 8.68 1.26 18
3. Agency Mean 10.38 11.75 5 16%
8D 2.13% 8.%6 *
4. Method Mean 2«94 2.87 .
D 1.10 1.20 0.39 W
5. Process Mean 10.11 10.28
8D 2.072 2 .44 0.53 WS
6. Agent Mean 10.48 11.?4 2.31%
8D 2.%1 8.24

conte..
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Table 4.31 (contd.)

Components Male Female -tvalue
7. Curriculum Mean %46 % .41
SD 1.085 1.74 0.27 N8
8. Prom. on the Mean 86.38 88.5% 116 IS
whole SD 9.77 19.66 :

* Significant at .05 level
N5 = Not significant.

Looking to the t~value it can be seen that except two
components i.e. 3 and 6 viz., Agency and Agent, the result
dves not indicate significance for all the components of non-
tormel education programmes. This finding gives a lie to a
common criticism level beirg made against femseles that they
fail to be teacher-educator. The reason for no significance .
may be because of the equal status of fewale with male so the
difference may not exist. However, components 3 ard 6 viz.,
Agents and Agencies are concerned, they showed the significant
difference at .05 level. Bo it can be concluded that the

hypothesis is partly rejected.

(3) Age-groups with the dimensions oi Non-iormel education
progr ammes.
During this period (30-39) mental depression
becomes more intensive. The individuval may héve the experience

of passiveneés, and always seeks for the constancy of léve. The

person trics to get mastery over his field and for that purpose
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one is trying to get the knowledge and enriching his own

profession. #he attitudes become fixed at svme level.

While the age-group 40-49 has maturity in thinking duet
to experience. The nature of the individual becomes adven=-
turous and pines for love. Thoughts, ideas are found in un-
cnan%?ble situation.While the age=-group 50 and omwards
rigidity takes over the possession.Frustration towards life
becomes more and more acute. On%is always in the sense of
achievement and proud of his past glory. The person during
this period is free from responsibility, wo%@ly affairs and
bent towards religious activity and worshipping the God

Behavioural changes incline more towards ideality.

Looking to the above discussion, the investigator classi-
fied the teacher-educators into three groups. liean scores of
the teacher-educators were found out aud it-test technigque
as used earlier was applied to fird out the relationship of
age with the attitude df teacher—-educators towards the dimen-
sions of mon~-formal education prograumes. Lhe results are shown

1n the following table 4.32.



Table 4.32 ¢ Significant difference beiween the attitude of
teacher—-educators ot the difrerent age groups

towards the dimensions of non-formal education

progreammes .
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Age-groups t-value bet—

Components 7 5 3 ween the
30-39 40-49 50& above  groups -

1. Concept Mean 2U.88 22.14 22 84 2.20% 1&2
5D 3.1% 5.11 2.07 0.68N5 2&3%

2.87%¢1&3
2. Administra- Mean 25.86 28.20 28.76 Z.60%% &2
tion 3D 344 5.87 3435 0.48W3 2&3
Z.85%% 1&3%

_ 3. Agency Mean 9.98 11.12 10.65 2.05% 1&2
5D 211 5.%6 224 04488 2&3

1.4385 1&3%

4. Method Mean 249 ?2.85 3.11 0.66N8 1&2
5D 1.04 1.14 1¢%% O0.67TNS 2&3

1.08 MS1&3

5. Proc. Mean 9.82 10.42 9.8% 2.16%  1&2
SD 1 .86 2..%2 1.948 1.28N8 2&3.

i - 0.34F 1&3%
6. Agent Mean H.97 11.41 10.23 2.56%  1&2
5D 2.08  5.38 2.30 1.10HS 2&3

055N 1&3
7. Curriculum Mean 3.21  3.60 3,50 2.38%  1&2
SD 1.17 10.29 1.14 0.37HS 2&3

1.1088 1«3
8. Progm.on Mean 82.68 89.20 89,07 4 JA5~% 1&2
the whole SD 8.81 14.01 10.43 0.0418 2&3

. B3THE* 183

*¥* Significant at .01 level
* Significant at .05 level .
S=Not significant
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Age-group 1& 2 ¢ 30-39 and 40-49 : The result sets out
the mean scores of the attitude of teacher—-educators in the
age-group 49-49 are higher than those of 30-39 years' age
group. It is. significant at .01 level for the components 2 and
é viz., Admiristration, A;-nt., Cuveiculym and Programmes on the
whole and it further 1ndica%es for significance at .05 level
for the components 1, 3, 5, 6, and 7 viz., Coucept, Agency,
Process, Agent and Curriculum. But the result further indicates
that 1t is not significant for the componente 4, viz., Methqgé//)
So it can be concluded that both the groups of teacher-educators

are inclined towards the 4 component viz., Method.

Age-group 2 & 3 : 40-49 and 50 and above ¢ TFrom the
result it appears that there is mo significant difference
between the attitude of teacher—educators of the age-group
40-49 and that of the age-group 50 and alove towards all the
dimensions or oompopents cf the non-formal education programmes.
The reason for no significance may be on account of the balanced
thinking, and adjustment to the environment what they have
for both the groups of teacher-educators. 1t can be concluded
that age has no iampact fto influence the attitude of both the
groups o1 teacher—educators towards the dimensions of non-

formal education prograumes.

Age-group 1 & 3 ¢ 30-%39 and 50 and above : The result

reveals that the mean scores of the attitude of teacher-
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-educators of the age-group 50 and 2bove are higher than ithose
of the age-group 30-39. It is significant at .01 level for

the dimensions 1, 2, and 8 viz., Concept, Administration and
and programmes on the whole. But it further reveals that no
significant difierence exists for the components 3, 4, 5, 6 and
7 viz., Agency, Method, Process, Agent and Curriculum. Prom the
result it can be concluded that teacher-educators of both the
groups show similar type of attitude towards the components,

3, 4, 5, 6 and 7 viz., Agency, Method, Process, Agent and
Curriculum. While the components 1, 2, and 8 viz., Concept,
Administration and Programmes on the whole make significant

impact on the attitude of teacher—educators.

(3) Teaching Experience with Non-Formal Education Programmes

The third blographical variable selectel to test the
hypothesis was the teaching experience. It is assumed that
experienced teachers have more confidence in facing curious
groups of learners while the less experienced ones have been
more innovative in employing new strategies of learning. The
experienced teachers can quite easily seek the cooperation of
the college pupils in planning,execution and evaluation of

units.

In testing the significance of relationship between
teaching experience and attitude of teacher—educators of

various colleges of education towards the diménsions of non-



formal education programmes,

examined in the Table 4.3%3%.

261

t=technique was used. This is

Table 4.33%3 s Significant difference between the attitude of
teacher-educators having less than five years'

teaching experience and those of having more

than five years' teaching experience towards the

dimensions of non~-formal educabtion programmes.

Componénts Below 5 years' Above 5 t-value
experience years'
experi-
ence
1. Concept Mean 21 .42 21.80 -
SD 3.67 46 001 IS
2. Administfa- Mean 25.92 2766 5 o71x
tion SD 4 .14 5.1% '
3. Agency Mean 9.90 10.80
SD 2.35 447 1026
4. Method Mean 2.88 2.9%
SD 1.01 1.2 0-9®
5. Process Mean 9.47 10.26
SD 1.56 0,21  2e2*
6. Agent Mean 10.11 10.89
SD 2.08 4.5% 1.085 NS
7. Curricuwlum Mean %42 345
‘ SD 1.12 1.26 012
8. Prom. on Mean 8%.50 87 .40
the whole SD 11.29 12,50  1-88 IS

* Significant at .05 level

NS Not significant
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It becomes clear from the Table 4.3% that the mean scores
of the attitude of teacher—educators having more than five
years' teaching experience are higher than those of having
less than five years' teaching experience towards all the
components of non-formal education programmes and it 1s
further significant :a'b .05 level for the components 2 and 5
viz., Administration and Process. It can be concluded that
voth the groups of teacher~educators do not have the same
attitude towards the components viz., Administration and
Process. Teaching experience bears no impact on theia. It may
be because of the more experience of the teacher-educators
who may work more effectively in the development process
and administration of non-formal education programmes as
compared to less experienced ones. Regardiﬁg the components
1, 3, 4, 6, and 7 and 8 viz., Concept, Agency, Me thod, Agent,
Curriculum and Progremmes on the whole, it is not significant.
It can be cuncluded that both the groups of teacher—educators
are affected in their attitudes towards the components 1, 3, 4,

Agency,
6, 7 and 8 viz., Concept,/Method, Agent, Curriculum and

programmes on the whole.

CA...
4. Visit to Forelgn Country with the dimensions of

Non-formal Education Programmes
Foreign visit is one of the opportunity in life for

the teacher-educators. Visit influences on the attitude of



i 266

teacher—~educators. Many new techniques, approaches, methods
are experienced and learnt by the teacher-educators. It is
assumed that the concepis, ideas and beliefs are changed.
So far as education is concerned, proper planned teaching

programme may be brought by the teacher-educators.

The hypothesis seeks to examine whether a foreign visit
of the teacher-educators has any impact on the attivude of

teacher-educ ators towards the dimensions of non-formal programmes.

In order to test the significance, the investigator has
applied t-test technique. The mean scores of the attitude of
teacher-educators were found out. The Table 5.%4 below exa-
mined the relationship of foreign visit with the attitude of

teacher—-educators.

Table 4.%4 : Significant difference between the attitude of
teacher-educators having their visit to a foreign
country and those of having not their visit to a
foreign country towards the dimensiocrs of non-
formal education programmes.

Coﬁ@onents Visit to Not visit
a foreign to a for- t=value
country eign
country
1. Concept Mean 22 .44 2170
SD 5.%3 4 .46 0.70 ¥
2. Administra— Mean 29.94 27 .43
tion SD 5.81 5.10 0.39 ™
3. Agency Mean 1.27 10.62 :
s 2.13 4.%3 0.63 NS

contee.s



Table 4.4 (contd. )

Components Visit to Non-visit
foreign to foreign t-value
country country

4., Method Mean %.05 2.91 ‘
SD 7.30 1.1 0.49 WS
5. Process Mean 10.22 10.14
SD 2.23 2.14 0.15 WS
6. Agent Mean 10.56 10.79
€D 2.22 4£.37 0.22 NS
7. Curriculum Mean %83 342 :
8D 1.04 7.25 0.22 NS
8. Programme Mean 87.89 86.74 0.37 NS
on the whole 8D 8.66 12.63 *

1

NS = Not significant

Looking up Table 4.%4, wu...0 sets out thé mean scores
of the attitude of teacher—educators. The mean scores of the
attitude of teacher—educators having their visit to a foreign
country are higher than tho$e of having not their visit to a
foreign country. Though the result is in favour of the teacher-
educators having their visit to a foreign country, it is not
significant for all the components of non-formel education
programmes. The reason is obvious and it may be because of
the influenece of enviromment which may sult more to the
teacher-educators who have visited .> & foreign country. It
can be concluded that visit to a foreign country bears no

impact in aifecting the attitude of teacher-educators.



Conclusion @

From the above discussion, results and interpretation
it can be concluded that the only biographical variable, vieit
to a foreign country of the teacher-educators does not seem
to have any significant bearing on the attitude of the teacher-
educators while the other biographical variacles like (1) sex,
(2) age (3) Teaching experience seem to have little variation.
Therefore, the hypothesis is partly rejected as it is

formula ted.

Hypothesis ~ 20 3

The hypothesis is stated as under :

"The attitude of teacher-educators towards the dimensicns -
of organisational aspects of nou-forwal education programmes
leading to life-long education is independent of Certain
biographical variatles such as (1) sex (2) age (3) teaching

experienfie and (4) visit to a foreign country."

(1) Sex :
Male and female begin to learn very early what is
proper and not proper for boys and girls and all attempts at
deviation are noticed, discouraged and sometimes punished.
The sissy and the tomboy are equal objects of derision. There

is nothing wrong in this if it were merely a gquestion of

distinetion. But it soon gets inextricably +tied up with the
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traditional concepts of the roles of men arm women and their

mutual relationships which are based om inequality.

There are still opinions that women themselves, their
underdevelopment, the buckwardness of their intellectusl life,
their docility and lack of interest, their passivity and
alienation are themselves 'guilty' and 'responsible' for this
state of affairs. It may be sald that these opinions are not
uncommon either among men or women. Nevertheless, what was
stated for oppressed, alienated people in general is particu-

larly valid for women.

Liooking to the apove discussion, the investigator selected
the biographical variaple sex. The investigator wanted to know
relationship of male and female teacher educators have any
impact on the attitude towards the dimensions of organisaticnal
aspects of non~formal education programmes. The results are

examined in the following Table 4.35,0n the next page.

The result reveals that the mean scores of the attitude
of female teacher-educatbtors are higher than those of the wale
teacher educators and it is further not significant for the
components 1, 2, 5, and 7 viz., Curriculum, Process, Agency
and Organisational aspects on the whole. However, components,
3, 4, and 6 viz., Method, Administration, and agent are

concerned, the results are indicative of significance at .05



{ 270

level. It may be because of thinking variations between male

and female teacher educators regarding method and adwministra-

tion.

Table 4.35 : Significant difference between the attitude of

male teacher-educators and tocse female teacher-

educators towards the dimensions of organizational

aspects of non-formal education programmes.

Components Male Female t-value
1. Curriculum Mean 45.50  46.57 0.049 WS
SD 8.44  10.07
2. Process Mean 21.30 21.88
SD 3.00  30.28 0.147 WS
3. Method Mean 9.98  11.19 .
SD 1.99 8.22 '
4. Administration Mean 16.01 17.62
1.97*
SD 3.12 10.51
5. Agency Mean 9,08 9.39
SD 2.45  4.73 0.67 15
6. Agent Mean 64673 8.39
SD 2.06 10.71 2+29%
7. Org. on the Mean 108.99 109.18
whole SD 15,80  15.69 0.013 13
* Significant at 05 level
NS = Not significant
(2) Age :

Age is the importént factor in determining the attitude

of teacher-educators. It is assumed that with advanced age

maturity may be increasing and the number of areas of life-

interest appears to decline. Older teachers tendei to become
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" more closed minded than their younger colleagues.

The hypothesis further stipulates a relationship between
some biographical variables of teacher-~educators and its
impact on the attitude of teacha;~educa$ors. So the age is
selected as bilographical variable. It is classified in three

(1) 30-39 years' age-group (ii) 40-49 years' age group (iii)

50 and above.

In%rder to test the significance of relationship of age
of the teacher-educators, the investigator applied t-test

technique. This is shown in the following Table 4.3%6.

Table 4.36 : Significant difference between the attitude of
teacher-educators of the various age-groups
towards the components of Organisational aspects
¢of non~-formal educabtion programmes.

Age~group t-value between
Components ; > ; the groups -
30-39  40~-49 508 above

1. Curriculum Mean 43%.12 46,61 48.50 3.12%% 1&2
5D 8.24 8.92 8,06 1.008 2&3%
2.97%% 1&3
2. Process Mean 21.17 2247 22.26 2.47% 1&2
' 8D 3.11 3.13% 324 0.14N5 2&3
. 15788 1&%
5. Method Mean 9.87 10.50 10.03% 1.1408 1&2
5D 1.89 531 173 0.43N5 2&%
0.40 US1&3
4. Administra- Mean 15.63 16 .81 16.3%4 1.6288 1&2
tion SD 297 6 .85 %.80 0.330S 2&3%
1.0288 1&3

CoOntese



Tatle 4.36 (contd.)

Components Age—-group t-value between
1 2 % the groups -
50-39 40-49 50& above ‘

5. Agency Mean 8.67 9.52 8.80 2. 17% 1&2
: SD 2.06 3 .55 2.88 0.97NS 2&3
0.2785 1&3

6. Agent Mean 6.65 7.30 6 .46 0.94N5 1&2
SD 1.96 6.78 2.06 0.62N5 2&3

0.430S 1&3

7. Org. on the Mean 111.04 14.04 112.92 3.10%% 1&2
whole SD 13.90 16.14 17.81 0.5418 2&3
2.45% 1&3

** Significanmt at .01 level

* Bignificant at .05 level

NS Not Significant

Age-Group 1 & 2 ¢ 30-39 and 40-49 : The result indicates

that the mean scores of the attitude of teacher-educators of
the age=group 40-49 are higher than those of age-group 3@-39
towards all the components of Organisational aspects. It is
significant at .01 level for the components 1 and 7, viz.,
Curricuvlum and Organisational aspects on the whole. It is
further significant.at .05 level for the companents 2 and 5
viz., Process and Agency. The difference in attitude may be
on account of stalkility of job due to more experience of the
age-group 40-49 than those of the age—group 30-39. Further
the result 1s not indicative of significance for the compo-

nents, 3, 4 and 6 viz., Method, Administration and Agent are

-
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concerned. Similar attitudes aye found for the awve-said

components 3, 4, 6 wiz., Method, Administration and Agent.

Age-group 2 & % 1 40-49 and 50 and above : From the
result it has appeared that there is no significamt difference
between the attitude of teacher-educators of the age-group
40-49 and those of 50 and aoove. The age-group 50 and aiove
have 1ittle more experience than the age-group 40-49 but not
as much as the age-group 50 and above, and hence no signifi-
cance. So age is not the factor to atfect the attitude of

teacher—-educators.

Age-group 1 & 3 : 30-39 and 50 & above : The result
indicates . significance of difference at .01 level fof the
component 1 viz., Curriculum and also significamt at .05 1evé1
for the Component 7, viz., Organisational aspects on the whole.
The reason for significance may be because of the individual
differences between the two groups of the teacher—educators.
Further it is stated that there is no significant difference
for the components 2, 3, 4 and 5 and 6 viz., Process, Method,

Administration, Agency and Agent.

(3) Teaching Experience :

The third biographical variable selected %o test the
hypothesis is the teacning experience of the teacher-educators.

It is commonly believed that more experiences add to the



competency of & teacher. The exXperienced teachers can apply
new techniques and methods whereas less experienced ones took
more time to get used to them. They may have grea:Bér lack

of confidence and knowledge than experienced ornes.

To examine théscassumptions, the investigator classiiied

to
the teacher~educators jnAtwo categories : (1) Below five

years' teaching experience and (2) Above 5 years' teaching
experience. For testing the relationship of teaching experience
and attitude of teacher~educators, the t~test technique was

applied. The results are shown in the Table 4.%7.

Table 4 .37 3 Significant difference between the attitude of
teacher-educators having less than five years'
teaching experience and above five years' teach-
ing experience towards the dimensions of
Organisational Aspects of non-formal education
programmes.

Components Below 5 years' Above 5irw
teaching years' t-value
gxperience teaching
' experience
1. Curriculum Mean 44.31 45.7% 0.97 WS
SD 8.37 8.85 : >
2. Process Mean 21.73 21.8%
SD 2.97 3.00  0-18 N5
3. Method Mean 9.76 10.31
SD 1.76 4.0 079 M
4. Administra~- Mean 16.83% 16.%4
tion SD 3.03 5.2  0-008%8

cont...



Table 4.37 (contd.)

Components Below 5 years' Above 5 years'
teaching teaching Lo
‘gXperience experience value
5. Agency Mean 8.81 9,20
D 2.02 .19 0.76 N8
6. Agent Mean 6.52 7.07
SD 2.05 5.54 0.63 NS
7. Org. on Mean 107.45 109.26
the whole  SD 13.72 16.13 0.68 NS

NS = Not Significant

The result reveals that the mean scores of the five
years' teaching experience of the teacher-educators are hiéher
than those of having less than five years' teaching experience
towards all the dimensions of organisatiomal aspects. Though
the result is in favour of teacher—educators of having more
than five years' teaching experience they are not significant.
It can be concluded that teaching experience is not the
effective factor in influencing the attitude of teacher-
educators of both the groups. This may be due to inter-rela-
tédness between the two groups of teacher-educators. In
organising the programmes in the colleges they may work

together.

(4) visit to a foreign country

The teacher-educators who had visited a foreign country

can help the nation in many ways. Their educational experiences
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at various levels can render valuable service in assessing
the educatiorel needs in the development of the mass education.
Th#s analytically minded teacher-educators capable of taking
a wide-angle view of the spectrum of development factors in
any situation. Each college has a few number of good candida-
tes who pave visited a fofeign country among tﬁeir present
staff who can be developed into competent general analysts
and planners of education. They should have a strong interest
in and general familiarity with the processes of human deve-
lopment. Their speciality which they have exéerienced in
foreign country has a significant bearing on development.
Experiences at diffex}:ﬁt levels and organisations who would
teach each other and bring back to their respective specia-
lised organisations a common set of insights and practical

experiences that would facilitate in future.

In order to test the hypothesis - the researcher used

t-test technigue. The results shown in the following Table

4.38.

The result reveals that there is no significant diffe-
rence between the attitude of teacher-educators having
their visit to a foreign country and those of having not
visited the foreign country towards all the dimensions of
organisational aspects. The reason may be because of the

spirit of nationalism, feelings towards the fellow men and the
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Table 4.38 ¢ Significant difference be tween the attitude of

teacher~educators having thelr visit to a foreign

country and those of having mwt their visit to

& foreign country towards the dimension of non-

formal education programmes.

Visit to a Non-visit

Components foreign to a foreign t-value
country country

1. Curriculum ggan 4;:28 42:2; 1.017 NS

2. Process ‘ggan 2%:8; 2%:?? 1.09 NS

5. Method Yoan g:gi 12:2@ 0.30 1
bommiowe gem o 1800 1% oy
A S AR
6. Agent ggaﬂ ?:gg g:g% 0.36 NS

7. gifieon the ggan 11%:%3 1??:%2 0.82 N?

NS = Not Significant

position of education in the country may not be allowed to

change the attitude of teacher—-educators who have visited

the foreign country. The conclusion can be drawn that both

the groups of teacher-educators have similar attitudes towards

the dimensions of organisational aspects of non-formal educa-

tion. Visit 40 a foreign country has no impact on the teacher-

educators who have visited a foreign country.
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Conclusion

FProm the above results, it seems that the biographical
variables like teaching experience and visit to a foreign
country of the teacher-educators seem to ha%e no impact on
the attitude of the teacher-educators regarding the dimen-
sions of the non-formal educsation programmes, while the other
biographical variables like sex and age mé&ke varﬁtions
regarding certain dimensions.Therefore, the hypothesis is

partly rejected.

Hypothesis -~ 21

The hypothesis 1is stated as under :

"The attitude of teacher-educators ftowards the compo-
nent suggestion of non-formal education programmes leading to
life-long education is independent of certain biographical
variables such as (1) sex (2) age (3) teaching experience

(4) visit to a foreign country.

(1) Sex :

Female can play an important role in education.With the
development of education, male acquires a better status-while
female remains with unskilled and second rate jobs and duties.
This iélreflected in the expectations which the society and

place

family/on female's contribution.They are still not expected

to be socially useful, active in civic affairs, or community-
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minded. The roles of female and expectations are limited
mainly to the area of family upbringing, sex life, and the
like, Girls are prepared to get married,young women to bear
and rear children, older women to be 'the pillars' of family
cells. This is the pattern of life that is in store for most

of them.

As stated above, the situation, the investigator selected ,
sex as a biograephical variapble. The mean scores of male and
female teacher-educators were found out to determine the
relationship of sei with the attitude éf teacher~educators
towards the component suggestion. In order to test the hypo-
thesis, the investigator applied t-test technigque. This is

examined below in the Table 4.39.

Table4.%9 : Significant difference between the attitude of
male teacher-educators and tuat of the female

teacher-educators towards the component sugges-—

tions.
Component Male Pemal e t~value
Suggestions Mean 27 « 34 26 .88 0.87 NS
on the whole SD %.50 4 .14 :

§8 = Not significant
The result indicates that the mean scores of the attitude
of the male teacher-educators are bjghér (27.34) than thobe
of the female teacher—educators (26.88). Though the result is

in favour of male teacher-educators, it is not significant

-
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towards the component suggestion. Both the sexes have similar
attitude towards the cumponent suggestion. It may be because
of the influence of co-educational programmes to provide
greater access and relevant education to both the sexes. The
conclusiog can be drawn that sex has no significant bearing
on the attitude of male and female teacher-educators towards

the component suggestion.

(2) Age with the component suggestions

It is assumed that age 18 a factor influencing the
attitude of teacher-educators ftowards the component suégestion.
General expectation regarding age is that with age one acquires
more stability and maturity and therefore it is assumed that
age makes one qualified as an?ble teacher. It may be further
assumed that with advanced age maturity may be increasing but

readiness to acceﬁt new thoughts and modes of dction may be

decreasing.

In order to know the attitude of teacher-educators,
the investigator classified thé age into three categories :
(1) 30-39 age-group (2) 40-49 age group (3) 50 and above
years' age-group. In order to test the hypothesis, the
investigator applied the t-test technigue. The results are

shown in the Table 4 .40.
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Table 4.40 : Significant difference between the attitude of
teacher~educators of the variocus age-groups
towards the component suggestion.

Component Age~groups t-value between
Z % the groups -
30-39 40-49 50& above :
Suggestions  Mean 26.69 27.70 26,80 2.20% 182
as a whole SD 4.0 3.26 %.95 1.25 NS 2&3
0.13 NS 1&3

¥ Significamt at .® level
NS NWot significant

Age-group 1 & 2t 30-39 and 40-49 : The result reveals
that the mean scores of the attitude of teacher-educators of
the age-group 40-49 are higher (27.70) than those of the age-
group 30-39 (26.69). It further indicates that it is signi-~
ficant at .05 level. The age-group 40-49 by virtue of their
experience have advantages over the 30-39 age-group, and
therefore, the result is significant. It can be comcluded that
age has significant impact on the attitude of teacher-educators

towards the component suggesition.

Age-group 2 & 3 : 40-49 and 50 & above : It can be seen .
from the result that there is no significant difference
between the attitude of teacher-educators of the age-group
40-49 and those-of the age-group 50 and above towards the
component suggestion. The reason may be because of the adjust-
ment towards life may be found in the age-group 40-49. They

may not even worry for the death. In this age-group - age 1is
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not a factor in influencing the attitude of teacher-educators.

Age-group 1 & 3 ¢ 30-39 and 50 & above t The result
sets out the mean scores of the attitude of both the groups
of teacher educators. It indicates that the mean scores of
the attitude of teacher-educators of the age-group 50 and avove
are little higher (26.80) than those of the age-group 30-39
(26.69). Though the result is slightly inclined towards the
age-group 50 and above, it is not significant. The reason for
no significance may be on acoouht of the age-group 50 and
above hasges &« more experience than the age-group 30-39 but mwt
as much as the age-group 50 and above, but the age-group 30-39 may
works with ze&l and missionary spirit, and hence no signi-
ficance.
(%) Teaching Experience :

is
The bypothesigﬁformulated on the hasis of certain assump-

tions. Hegarding the biologicael variable teaching experience

of the teacher-educators is concerned, the fact that the less
experienced ones have better innovative attitudes towards the
suggestion of non-formal education program@es or the experienced
ones have more confidence, can not be stressed too far.
Individuals, whether they are experienced or less experienced,
have certain unique capabilities and the situations also vary
from college to college. The experienced teacher can under-

stand faster than less experlenced ones.
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The investigator divided the teaching experience into
two categories (1) Below 5 years' teaching experience and
(2) Avove 5 years' teaching experience. The results were
examined by applying the t-test. The Table 4.41 given below
examines the relationship of age with the attitude of experi-
enced and less experienced teacher-educators towards the

component suggestion.

It is appeared from the result that the mean scores of
the attitude of teacher-educators having less-than five years'
teaching experience are slightly higher (27.8%) than those of
having more than five years' teaching experience (27.14),
and it is not significant. The facfor teaching experience
has nothing to do with the attitudes of teacher-edugators
of both the groups towards the component 'Suggestion'. The
reasonsfor no significance may be on account of humanistic
spirit and compassionate actions of the teacher-~educators of
both the groups towards the learners.

Table 4 .41 3 Significant difference between the aititude of
teacher-educator s having less than five years'
teaching experience and those of having more than
five years' teaching experience towards the

component suggestion.

Component Below 5 Years' Above 5 Yezrs' +—

experience experience value
Suggestions Mean 27.83% 2714 1.12 1S
on the whole  SD ) 4.04 5.55 )

NS = Not significant
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(4) Visit to a Poreign Country with the Component 'Suggestion'

The hypothesis is formulated on the basis of certain
assumptions. It is believed that the visit of the teacher-
educators to & foreign country would meke marked difference in
their attitude towards their fellowmen, nation, family and
educational programmes. Most important of all is that the
children born to-day and their elder brothers and sisters will
be the main actors in the drama of social and economic deve-
lopment as the present century ends and new one begins. There
can be no question of more world-wide concern to-day than
how well the children of this new generation aré being pre-
pared for tomorrow's responsibilities, and what more can be
done to prepare them better—especially those who receive
little preparation at all. How much more to be done, will
depend upon the vision and determination of the teacher-
educators who have visited t5 a foreign country to bring about
necessary changes and advances regarding the suggestions of

nonformal education programmes.
a

In order to determine the significant diffe;ence between
the attitude of the teacher-educators of those having their
visit to a foreign country and those of having not their visit
to a foreign country, the investigator used the t-test tech~-

higue. The result is shown in the Table 4 .42.
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Table 4.42 : Significant difference between the attitude of
teacher—educators having their visit to a foreign
country and those of having not their visit to
a foreign country towards the component sugges-

tion.
Visit %o Not visit
Component a foreign +to a fore- t~value
country . ign country
Suggestions
on the Mean 27 .3% 27 .24
whole SD 4.15 3,60 0.09 WS

NS = Not significant

Looking to the t-~value and mean scores 1t can be seen
that the mean scores of the attitude of teacher-educators
having their visit to a foreign country are little higher
(27:33) than those of having mot their visit to a foreign
country (27.24). Though the result is in favour of the
teacher-educators having their visit to a foreign country,
it is not significent. The reason for no significance may be
because of the affection, love, natiomlistic spirit of the
teacher-educators of both the groups. The teacher-educators
may not be adjusted to the culture, enviromments, customs
of the foreign country to those who have visited to a foreign
country. The factor visit to a foreign country has no impact
in influencing the attitude of teacher-educators towards the

component suggestion.
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Conclusion :

From the above discussion, the results and interpretation
made thereof, it appears that the biographical variables like
(1) sex, (2) age (3) teaching experience and (4) visit to a
foreign country seem to have no significant bearing on the
attitude of teacher-educators regarding the component sugges-
tion except in age group 30-3y and 40-49 in the variable age.
The result is supported by the earlier results in the hypo-
thesis 3,118, 19 and 20 (on the whole), Therefore, the hypo-

thesis is partly rejected.

(B) Inter-Correlation among the six major components of non-
formal education programmes leading to life-long educa-
tion regarding the attitude of teacher-educators of the

education colleges of Gujarat State.

The 'Inter-Correl ation Matrix®' of the components Hr the
attitude scale is computed and given herewith in this section.
The resul ts of the matrix are very interesting and useful for
interpreting the inter-correlation among the components.

Among these results i (1) some are positively significant,
(ii) some are positively- mnon-significant, (iii) very few

are negatively significant.
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Intercorrelation Matrix

(1) Section I : General Aspects

A1l the sub-components of the General Aspects are
internally correlated ard significent either at .01 level
or .95 level. But regarding Administration with system and
operational aspect with concept and system are concerned, they

are correlated positively, which is not significant.

(2) Section IT : Need and Importance

All the sub-components of Need and Importance are inter-
nally correlated with each other and also with the sub-
components of the General Aspects in Section I and significant

at either .01 level or .05 level.

(%3) Section III : Aims amd Objectives

Aims and objectives are highly and positively correlated
with the sub-components of General Aspects (Section I) and
with the sub-components of Need and Importance (Section II)

and significant at either .01 level uvr .05 level.

(4) Section IV ¢ Non-formal Prograrmmes

Concept (sub-component)is highly and pesitively correlated
with the sub-components of Section I (General Aspects) except
operational Aspect which is negatively correlated. It may be

due to chance. It is also highly and positively correlated
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with the components of Section IT (Need and Importance) and
with Section III (Aims and objectives) which are significant

either at .01 level or .05 level.

Aduministration - The sub-component of Section IV viz., Admi-

nistration which is highly and positively correlated with the
sub-components of Section I, II, III and IV which are signi-

ficant at either .01 level or .05 level.

Agency 3 Agency of Section IV is highly and positively corre-
lated with the components of Section I (General Aspects)
except operational Aspect which is negatively correlated and
also with the sub-components of Section II except Need and
Importance on the whole which is negatively correlated and

they are significant at either .01 level or .05 level.

Method It is positively correlated with the components
of Section I, II, III and IV (Internal factors) which are
significant at either .01 level or .05 level.oBut it is not
significant with Agency in Section IV which is negatively
correlated which shows Agency has nd correlationship with

Method.

Progremme ¢ It is also highly and positively correlated with
all the sub-components of all the four sections except
Operational Aspect in Section I (negatively correlated) and

they are significant at either .01 level or .05 level.
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Agent It is highly and positively correlated wit@ sub=-
components of Section I except operational Aspect (Negatively
correlated) and in Pection II Need and Importance on the whole
which is also negatively correlated. The rest of the components

are significant at either .01 level or .05 level.

Curriculum : It is also highly and positively correlated
with ell the components of Section I, II, IIL and IV and they
are significant at either .01 level or .05 level except

Progremmes in Section IV but it is correlated positively.

Programmes en the Whole ¢ It is highly and positively corre-

lated with all the components of Section I, II, III and IV
and barring one or two factors which may be due to chance
factor it is also internally cocrrelated as well as signifi-

cant at .01 level or .05 level.

Section V : Organisational Aspects ¢

Sub-component Curriculum : I+t is highly and positively

correlated with all the components of Section I, II, IIT and

Iv and significant at either .01 level or .05 level.

Process ¢ It is also highly and positively correlated
with &ll the components of Sectiom I, II, III and IV and signi-

ficant at either .01 level or .05 level.

Method : It is highly and positively correlated with

the components of Section I except operational Aspect and
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Need and Importance on the whole in Section II and Method
in Section IV, which are negatively correlated. It may be due
to chance. All the rest of the components of all the sections

are significant either at .01 level or .05 level.

Administration ¢+ It is also highly and positively

correlated with &l1 the components of Section I, II, III and
IV except operational Aspect in Section I and Need and Impor-
tance on the whole in Section IT which are negatively corre-
lated. It is due to chance they are negatively correlated.

They are significant at either .01 level or .05 level.

Agency This component is also highly and positively
correlated with all the components of Section I, II, III and
IV except operational Aspect in Section I and Need & Impor-
tance on the whole in Section II which are negatively corre-
lated. It may be due to chance. The rest of the components
of Section, I, II, III and IV are significant at either .01

level or .05 level.

Agent : It is highly and positively correlated with &ll
the components of Section I, IT, III and IV except operational
Aspect in Section I and Need & Importance on the whole in
Section II which are negatively correlated. It may be due
chance. All other factors are significant at either ;01 level

or .05 level.
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Organisational Aspect on the Whole : It is also

highly and positively correlated with the components of
Section I, II, ITII and IV as well as with the internal factors

and significant at either .01 level or .05 level.

Section VI ¢ Suggestion

The component Suggestion of the Section VI is highly and
positively correlated with all the components of the Section
I, II, III, IV and V and it is significant at either .01 level

or .05 level.

Grand Total : Looking to the relationship under Grand Tetal

of all the components of the Pection I to VI, they are highly
and positively correlated and significant at either .01 level

or .05 level.

Pavourable and Unfavourable ¢ The last variable favou-~

rable or unfavourable attitude of the teacher-educators has

no correlationship with 2ll the components of Section I to VI,
that means attitude has no concern with the various aspects of
non-formal education programmes leading to life~long education.
It can be said that the attitude of the teacher-educators is
not dependent on the different aspecis of the non-formal

education prograumes.
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CONCLUSICON :

From the above discussion of the correlation matrix,

it appears that all the components of the tool constructed
and standardized by the investigator are mutually inclusive,

cohesive and true to the objective of measuring "attitude
scal e" of the teacher-educators of the education colleges

(i.e. Secondary teachers' training colleges) of Gujarat.



