CHAPTER IV

CROSS CUITURAL COMPARISON OF VATUES

This chapter deals with the cross—cultural
comparison of values of Indian and Ethioplan teachers
working in the senior secondary schools of Ethiopia. The
data used for this analysis were collected from two '
hundred and fifteen Indian teachers>and ome hundred and
eighté‘three Ethiopian teachers working in the same
senior secondary schcols of Ethiopiae. Allport-Vernon~Lindzey

'study of value' test was used to collect data.

In this chapter, comparisons are presented under
three parts. Part one presents the cross—-cultural comparison
of six values between Ethiopian and Indian teachers (total
sample)e In part two, value comparisons of thesé groups
with respect to selected demographic and professional
variables are presented. Part three presents.inter-

correlational trends among six values and age for beth



the national groupse.

Before attempting to present the findings and their
interpretations a brief description of the scheme of
comparison followed in this chapter seems essentiales The
guestions attempted to answer here are: 1e Is there any
gsignificant difference between Ethiopian and Indian teachers
with regard to the six values measured? 2, How far a group's
overall value pattern (decided on the basis of the value
hierarchy) agree or disagree with each other? 3. Are there
any values that can be treated as high or low based on the
comparison of mean scores with the‘ranges given in the test
manval? 4. How far the similariti;s and dissimilarities
can be attributed to the socio~cu1tuxal back” ground of the
group? Reworded, the question reads, are there any cultural
or social factors, the influence of which might have
contributed to the formation of the observed value
characteristics of the groups? The first question is answered
by presenting the significance of difference between means

for six values of Ethiopian and Indian bteachers.

Comparison of value hierarchy of Bthiopian and Indian
teachers is presented as an answer to the second question.

Identification of mean scores of values that fall below or

~



above the range (the range represents 50% of all male

scores and female scores on each value) for each value given
in the test provide the answer for the third question. Before
passing on to answer the fourth question summary of the
findings and the conclusioens arrived at are given. At this
stage value profiles (plotted from value mean scoges) of

groups are also given for making the comparison graphica le

Answer to the fourth gquestion is presented in the

form of discussion of the findings.

441 Comparison of Values of Ethioplan and Bxpatriate

Indisn Teachers

Comparison of values of Ethiopian and Indian
teachers' samples is presented in this section of the

chapter.

Tafle 441 indicated no significant differsnce
between Ethioplan teachers and Indian teachers in the mean
scores for economic and aesthetic values, On g1l the other
scales significant differences at 01 level were noted
between Ethioplan and Indian teacher groupse. Ethiopian
teachers were found significantly higher than Indian

teachers in theoretical, social and political values and



Table 44,1t The Significance of Difference Between

Means for Six Values Between Ethioplan
and Indian Teachers

. . Stde SE _ Signi~
Values Nationality Mean Dev. (Mean) t~-value ficance
Theoretical Ethiopian 45.667 6e154 06455
: 4o14T  S¥*
Indian 43,019 64510 04444
Religious Be4B8  S¥¥
Indian 354349 10810 0,737 o
Ethiopian 41.902 5,581 06415
Economic 1131 NS
Indian 42 0693 70938 0&54‘1
Ethiopilan 34,230 64932 0.512
Aesthetic 1718 NS
Indian 35 0507 707610 00529
Et hiOpian 450628 50328 00394‘ )
Political 6e464  S*¥
Indian 396963 58900 0.402
Ethiopilan  47.197 7104 06525
Social 5605 Se*
Indian 4‘30474 6014'4 00419
Ethiopians: N1= 183% Indians: N2= 215 NS = Vot Significant

g¥* = Significant at 0.01 level

S* = QSignificant at 0,05 level,



slgnificantly lowe¥ than their Indian counterparts in

religiods value.

Table 4.2: Comparison of Value Mean Scores of Ethiopian
and Indian Teacher Groups with US Teacher Norm Group

Ethiopian Teacher US NormGp Indian Significance of

flean 8D  Mean 8D  Wean 85 Difference \Between
Means of

US BTHL U5 INDIAN

- ", -

Theorebtical 45667 6615 42610 7440 43,02 6651 g% N8
Religious 27409 8415 44,75 Teh3 35.35 10,81  S¢* g
Economic 41 090 5058 41 .71 7091 4‘2069 7094‘ NS NS
Aesthetic 30033 6493 32.85 8402 35¢51 776 NS g
Political — 43.63 5.33 41.32 5.78 39.96 5.80  o#* ¢
Social 47420 Te10 37432 5469 43647 6414  S¥% S
Number of
gumbe 183 126 215

NS = Not significante. S* = Significant at .05 level

S¥*= Significant at .01 level.

When the mean va lue scores of fhese two groups were
compared with that of the US Norm (teacher) group glven in the
manuval it was found that the Ethiopian teachers differed significantly
from the norm group in the same way they differed from the Indian
group. Ethiopian teachers were significantly higher than the US

téacher group on theoretical, political and social values and
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significantly lower than the US group on religious value.

Unlike Ethiopian teachers, Indian teachers were found
significantly higher on aesthetic value and lower on political
value than the US teacher norm group. Indian teachers like their
Ethiopian counterparts differed signficantly with norm group

in having higher mean score for social and lower mean score

for religious values. It should be noted that the US norms

were established almost thirteen years prior to this study. Hence

this comparison may not be very relevant {Refev Tasle 4.2),

The .overall value patterns of Ethiopian teachers and
Indian teachers are presenteé in Table 443 In this table, six
valnes were arranged from top to bottom based on the value
mean scoreses Lt should be noted here that the highest scored
value, was placed at the tope The relative positions were
~assigned purely based on the mean value scores, so as to
reveal the most preferred the least preferred values. The
intervals between positions assigned to va lues do not

correspond to the difference in mean scorese /

Prom table 4¢% it can be noted that the overall
value pattern of Ethiopians and Indians more or less agresd
with each other. Both the éroups placed social as the most
preferred va lue area and religious as the least preferred

value aret. ’ -
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Table 4,3t Value Hiersrchy of Ethlopian and Indian

Teachers
Fthiopian Value Hierarchy Indian Value Hierarchy
Values Méan Scores Values WMean Scores
Social 47 o1 Social 43,02
Theoretical 45466 Theoretical 42,69
Political 4% 460 Economic 42 469
Economic 41490 Political %9436
Aesthetic %4 ¢34 Aesthetic 35651
Religious 2709 Religious 35435

Comparison of scores with the male and female ranges
provided in the test-let, indicated that the social value
score of Bthiopian teachers exceeded the range of 50% of all
male and female scores on that value. Hence, this score
(soeial value) was considered 'high's Similarly, the religious
value score fof Bthiopian teachers was found to fall be low
the range indicating a low score for that value. Whereas, the
scores in all the six values of Indian teachers were found to

be within the range indicating 'average' scores for all values.
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Major Findings and Conclusions

Te

Ethiopian teachers possessed unique value

characteristicse. The overall value pattern of

Ethiopian teachers were characterised by high-

2o

Je

4o

social and low-religious valuess.

Ethiopian teachers were found to have higher mean
scores than their Indian counterparts on social,

political and theoretical value scales.

The Expatriate Indian teachers group scored
significantly higher than the Ethiopian teachers
group on religious value scale. A1l the value
mean scores of Indian teachers were found to be

in the average range.

Comparison of Ethiopian and\Indiaﬂ value scores

with that of the US teacher norm group indicated
that the Ethiopian teacher groups possessed unique
value orientations. Indian teacher group was located
some where in between the US norm group and the
Ethioplan teacher group, with regard to theoretical,
gocial and religious values. Bub- the overall va lue
patte?n of Indians was found to resemble more or

less that of the Ethiopian,
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Discussion

The unique va}ue characteristics of the Ethiopians
were found to be 'high' social and 'low' religious values on
Allport-Vernon-Lindzey study of values. On social value scale,
the Ethiopian teachers were found to be significantly higher
than the Indian and the American (norm) teachers. Similarly,
on religious value scale, Ethiopians were found to be lower

than the other groupse.

-

Soclal value orientation seen among the +i Ethiopians
were not limited to them alone., A ﬁumber of studies reported
indicated that Africans as a whole revealed this orientation.
Danziger (1958) reported that the non-white students (South
African) placed a great deal of emphgsis on 'helping their oﬁn
commihities' whereas the choic”es of white é%udents were
entdrely limited to the sphere of private satisfactions.
Ievine (1965) in his discussions on the emerging adosescents
of Bthiopia provided scientific evidence of their consciousness
of the great needs of thelr people for economic and social
development and also thelr appreciation of nations that
involved in 'helping others'. The 'social-consciousness' among
the Ethiopian elites was well revealed through their interest

in taking up studies related to social problems of their nation
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and their social bias:in interpreting and viewing objects,
situations and people (Woobnek, 1979; Hedlund, 1975; Teferra,
19803 Lemma, 1980).

Development of social value amoeng Ethiopian teachers
could be traced to thelr political, social, culbural and
educational systems. From the culbural point of view, this
value could be traced to their 'fastidious ebiquette' in
soclal relations, preference for 'close intimate endﬁﬁing
friendships to casual, impersonal, and frequently changing
relationships and genuine difference shown to others.
Consideration for‘others is found reflected in thelr belief
systems also., Hospitality is supported and sanctioned by
religious Penmpf. This appears in connection with alms
giving. They believe that " Very stranger is the guest of God".
Saviour or a saint may perhaps wander in disguise and expect
to receive hospitality (Lipsky, 1962). Practices such as
éitting around and eating from a common injera (a type of food)
basket, placing the piece of injera dipped in sauce into the
mouth of the other, kissing each other on both cheeks by
relatives or friends whide meebting after a long separation,

are all indicative of Ethiopian fellow consideration.

From the educational point of view, the development of

social value, that had been found deep rooted in the Ethiopian
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culture might have obtained aceeleration due to its

exposure to school experiences. The nature of the profession
itself might have promoted social responsibility. Their own
education might have included broader ideals of social

service in their moral orientation. The influence of education
in theudevelopment of social value was revealed in one study
by Levine (1965) when he asked the students what they

expected to bring most satisfaction in their lives, they

named "improvement of local community! more often than any
other category except "career or occupation". This answer
pre-supposes anawareness of the conditions of their own
socletys This awareness was found reflected in the works of
Temms (1980) and Teferra (1980). Further to quote from Levines
(1965) the remark of a foreign educated Ethiopian on return

"I was struck at the airport by what I saweoocoothe sadness in
the people's faces,wtheir undernourishment, their despair"
would reveal Ethiopian's awareness of his own state of affairs
to which he reacts with sympathy and fellow feeling. It is

inextricably intertwined to the soclo-political system.

From the point of view of socio-political system,
the role of teacher grows out of the classrooms and places

him in the role of an elite or a modernist or some times a
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'political middle man'e, In the Ethiopian Centemt a teacher
has but to perform all these roles. In changing Bthiopiayg
teachers form a part of growing intelligentia. As they
represent a bresk with the past, and a product of secular
modern education they aspire for modernization of Ethiopilan
society. But thelr professional role places them midway
between the mass and the elites since they communicate in
bofb directions - the traditional (students) and modern
sectors of Ethiopia. When this modern intellectual class of
Ethiopia, with their radical broademing of perspective,
aspiration for better living conditions, greater appreciation
of political freedom and hightened sense of Ethiopian identity
and nationalistic sentiments viewed the economic, political,
social and physical conditions existing in Ethiopla naturally
get dismayed and discontented over the poverty of the mass
and governmenta 1 reluctance to takes radical measures to
redress the social grisvances by bringing about social
progress. This outlook on the part of the intellectuals had
once even paved way for an open rebellion against the
government in 1960, (Greenfield, 1965 Je The attitude
developed from the existing deprived soclo-political condition
of Ethiopiam might have contributed in developing a § spirit

of dedication and social service.
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'Social interest' inherited from their culture,
along with the cognitive resonance experienced in
education and the emotlonal tone attained from the existing
socio~political system might have made indelible marks on
his personality that characterise him as an individual with

'high social value's

With regard to other groups on this value, expatriate
Indian teachers were found to be less 'social' than Ethiopian
and more ‘social' than the U.S. norm groupe. Equal preference
for all values presupposes a mean score of '40' for all valuese.
The Indian group obtained a mean score of 43.47 on this value
scale which exceeded 50% of all male scores (32 to 42) on this
va lue according to the range given in the test-let. The most
conspicuous value among Indians was the 'social value'. This
was the most preferred value among others.hThe finding of this
study that the Indiang were significantly higher than Americans
on social value corroborated a similar previous finding reported

by Kakkar (1971).

As in the case of Ethiopians the cultural heritage of
Indians also indicate a high valence towards social value area.
The age 0ld religious sanctity attached to alms giving is

proverbial in Indian societye Wilkins (1975) in his discussion
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on modern Hinduksm observed that +the

"The charity of Hindu, as seen in alms giving
is greateecoceThere are millions of professional
beggers in Indiaj; the shrines are crowded with
them and people who are themselves poor give
freely",
Even the Vedic dictum " UAGH[ZIT & AT "
high lighted the value of dedication of the self for the

betterment of others., According to Spratt, the Hindu concept of

s

"Dharma upheld an ideal that elevated the soul

to the loftiest heights. Dharma is equated with

the totality of social relatiounshipse.

Identificat ion with the society was an aspect

of, or a step in, the identification with the

universe."
This concept of 'duty' could be seen being stressed in life
styles, literature, puranas and histoiy of Indian society. The
effect of these concepts might not be seen in its full blossom
in the behaviour pattern of the present day Indian society, as
it has begun moving amapg from particularistic, with ascribed
and stable values and ways of life to universalistlc with
achieved changing values and ways of life., From a psycho-
analytical point of view these changes may look superficial
but they can be very great. Eventhough such changes are

taking place at an unprecedented rate in modern times. They

cannot bury the basic Indian persorality structure that
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emerged from country's cultural antiquity without leaving

any vestige of ite

The finding that Bthiopian teachers were higher than
expatriate Indian teachers in social value revealed a
difference in their socigl value characteristice It should be
remembered here that the comparisons were made between a group
of teachers with §trcng economic motive (Indians) and another
group with social commitments to their people a strong
identity with thelr nation. Hence the difference observed

between these groups looks naturs l.

Another unique characteristic of the Ethiopian
teachers was their conspicuously 'low' religious value

orientation.

This was found interesting because of the Ethiopian
soclety's claim of a three thousand year old religious
heritage. With regard to the Ethiopian youth's commitment to
religion Tevine (1é72) observed that the BEthiopian students
remain in good part tradition directed. The finding that
obtained in this study indicate negativism on the part of

teachers towards religion.
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Analysis of status and role of religion in
Ethioﬁia will reveal that the influence of religion on
intellectuals is negative. This may be due to the particular
'affinity' found existing between religious and political
fields. This affinity is evident through the institution of
divine kingship, in which emperor himself is wvenerated as
Gode If there is any one element whose pre-eminance in
soclal structure of Ethiopia is beyond dispute, it is the
Ethiopian Orthodox Church. According to Imther (1958)
"eoooolt is inte%%ined with the political forces of the
country iﬁ a way that greatly enhances its strength". The
Archbishop officially is part of the Government and other
members of the upper clergy participate in the couneils of
the Emperor. The inevitable mutual dependence between church
gnd State came from the Emperor himself in 1945". The Church
is like a sword and the Govermment 1s like an arm; therefore,
the sword cammot cut by itself without the use of the arm"
(from Lipsky, 1962 ). The Ethiopian Church has served the
monarchy in many ways in providing a link between the people
and the King, teaching obedience to him, consecrating him,
excommunicating his enemies and 'providing the man and the
institution of Kingship -~ with the gura of divinity's In

his turn the Emperor had sworn, "We profess and will defend



) 17

e

the Holy Orthodox Faith based on doctrines of St. Mark
of Alex anria" (Corobatiom Oath, 1955). This religio-

political "symbiosis" in Ethiopia had a long history.

Introduction of modern education created a class
of intelligentia (mostly youths) with a difference in
attitude to the Ethiopian Church compared to that of older
genergtions and peasantise The Church once considered as the
pillar of nationalism is now viewed as 'the most despotic
tyrant' without a soclal congcience by these emerging elitgso
They profess land reform must be the basis for economic
advancement , when Christian Church herself is one of the
greatest landowners and is allied with the ultra-conservative
feudal landlordse. Their opposition to religion found its
outlet when university students had shown considerable
restlessness against the long periods of rigorous and
compulsory fastings enforced by college authorities on the
orders of Government and Church (Greenfield, 1965)e Their
negative attitude towards religion and state, surfaced when
they called their government a 'fostering dictatorship' and
considered the constitution, the Parliament, the Chuxcﬁ
the govermmental instruments of oppression at its thirteenth

annusl congress of Ethiopian Students Association (North
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fmerica) held in Cambridge, Massachusetts in September

1965 (from Hess, 1970). Through the resolutions passed by
the fifth congress of the union of Ethigpian students in
Burope declared their opposition to 'Ethiopian feudalism'
and condemned the role of the Church, royal family, the
aristocracy, and the landed gentry in preventing Ethiopia
from making progress (Hess, 1970). Views of the Bthiopian
teachers, on Church very much echo the views voiced by the
Ethiopian modernists abroad. They symbolised the Church as

a tool in the hands of government for exploiting the mass
for a privilaged few. Even during informal discussions they
often sharply criticized the role of religion in a developing
soclety and condemened it as 'opium' that leads to 'idiocy
of ruml life' following Marxian ideologies. Thus according
to the educated elites, legitimation of political power by
religion made it disfunctional for the society. They viewed
religion as a confirmer of corrupt practices of the
govermment . This might be the reason for scoring low in
religious value by the Ethiopian teachers. It is interesting
to note that religious value according to its content

gefini: in the 'study of values', did not come in the picture
due to the unigue social and political condition of the

Ethiopian society.



Religious value of Inéian teachers was found to be
higher than that of Ethioplan teachers and lower than that
of the U.S. teachers (norm group). Bhatnagar (1971) pointed
out that the Indian student teachers are significantly higher
than their British counterparts on religious values in one
cross-cultural comparison of values. Kakkar (1971) and
Reddy (1980) found that American teachers and students were
significantly higher than Indian teachers and students on
religious ya]ue. However, religious value was not a dominant
value in the value pat tern of expatriate Indian teachers inspite
of their rich and varied heritage dipped in religious pagentry.
The reasons for this might be attributed to the fast changing
nature of Indian society. No more its present culture could be
fully identified with its past oriental nature that %ay emphasis on
religious spirituality opposed to oubtgoing bohemianism gnd
materialism of occidental culture. This became more evident
when Zorokin located the Indian soceity at a taking off
stage from identional to materialism, by leaving the idealA
and id%ptional stages of society and pushing them into the
past . He also predicted a retro movement for 'materialist'
societies back to ideal stage via ideationala‘The exa ltation
of 'yogis' and 'Godmen' , emergence of 'hoppies', 'streakers'

and 'neoisms' in materially affluent societies might be
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considered the signs of an oncoming change of direction

in the movement of the socliety as perceived by Zorokin. In
the light of these considerations religious value of Indians
being lower than that Americans may hot look totally

surprising and outright illogical.

Indian expatriate group could be considered a
unigue onee This uniqueness could be attributed to their
value pattern also. But the absence of data from a parallel
teacher group working in India makes any definite conclusion
on this view impossible, This limitation even prevents any
attribution of uniqueness to expatriate Indian's value
pattern. The influence of Ethiopian context on Indians could
also be viewed as another reason for placing 'religious' as
the least preferred value by the expatriate Indian teacher

group e

Theoretical value score of Ethioplan group was
significantly higher than that of the Indian group and

UeSe NOTM ZrOUD

According to sampk composition Indians were
expected t0o be higher in theoretical value than the
Bthiopianse. 49.7% of Indian sample was represented by stience

teachers whereas, the percentage of science teachers in
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FIGURE I

VALUE PROFILE OF ETHIOPIAN AND

INDIAN RELIGIOUS GROUPS
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Ethioplan sample was only 42.6, Inspite of this, in
theoretical va lue, Ethioplans were found to be higher

than the expatriate Indian teachers.

Cross-cultural studies in the field of cognitive
psychology indicated the influence of culbtural history of
the society on the individuals cognitive style (Berry and
Dasen 1974 ). Berry (1971) argued that 'cultural aids' such
as language, arts and crafts, and socialigation would assist
in the development of perceptusl skills. In the light of these
considerations even a glimpse at thiopian culture would
reveal that cleverness in words counts as much as, if not more,
than-cleve;ness deed itself. According to Levine (1972) the
entire fabric of traditional Ambara (the most dominant
Ethiopian tribe, their language 'Amharic' is the national
language of Bthiopia) life is symbolised in the pattern of
Ethiopian fp;aeetxge According to him, the mode of the various
poetic figures collectively designated as 'sam-enmé'warq‘
is intellectual rather than sensuous. Levine (1972) further
explained,

"The chief deligﬁt of Fthiopic poetry is to

attain a maximum of thought with a minimum of

wordse. This effect is reached as we have seen,
through subtle allusions and plays on wordse.



The point may be a serious moral comment, the
~understanding of which reguires one to decipher
hidden references to biblical passages or secret
legends; or it may be a Jest about love based
on pronographic pyn. In any case, the more
ingeniously compact and obscure the construction
of the verse, the more pleased will be the poet
and his audience weighty verse is the ideal, for
as the Amhara say, "Weighty verse, like heavy
clothing warms the insides"...(the same pattern)
in the vernacular occurs much more often in
Amharic than in Tigrinya (language of the people
of Tigre province )sooe.eThe philosophical reason
given (for instruction in this art) however, is
that by affording exercise in fathoming secrets
it opens the mindeocoes™*

From this, 1t could be seen that the Ethiopian linguistic
culture provides opportunity for intellectual exercisee
During get together, school teachers often engage in riciting
these verses or the verses composed by theme. Other than this
acquisition of knowledge through learning is highly valued in
Ethioplan culbure. These factors in their culture act as

props for the development of theoretical value.

Exposure of Ethiopians to modern education, the
ardour with which they receive it, and the sensitivity they
have developed to its ideas, have all helped in the emergence
of a new group who have acquired intellectual capacities

perhaps previously unkuown bo thelr tradition. The most
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preferred pas_time of an educated Ethiopian is 'reading'.
Tevine (1972), on asking the Ethiopian students about the
reason they go to school, obtained answers 'to learn abdout
the world' and 'to learn about the humanity', indicating the
inf uence of both the social and theoretical values., Other
than this, the nature of teaching profession that calls for
cognitive abilities and interests adds further premium to

accentuate the theoretical value of Ethiopian teacherse.

The soclo-political system of Ethiopia, places the
Ethiopian teacher , as exp lained before, in the roles of
elite, modernist and political 'middle man'e The teacher-
modernist, as a child of enlightment asserts the superiority
of reason over Et@iépian custom gnd tradition. He, instead of
totally negating his tradition, struggles hard to sieve out h
the potentially useful aspects from tradition and use it for the
modernization of Ethiopia. As a part of bthe growing Ethiopian
intelligentia the socilo-political awareness of Ethiopian
teacher group is commendable. Might be, }ﬁspired by Fhe
developments in gister African states, they turned their
attention towards communist ideologieg as a pancia to selve
their social problems. (Even before the dethronement of the

Bmperor, various clan destine students groups - China group,
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Russia group etco. - were formed in most of the rural

schools with the knowledge and blessings of teachers). At

the time of this study this was clearly evidenced through

the elandestine circulation of communist literature in
English and more recently after the Emperor, open

circulation of these books in Amharic (translation) among
Ethiopian teacherso fater, it has become a fashion among
Ethiopians to read these books on political theories (mostly
communist) and to enter into long discussions with collensgues
its applicabllity in Ethlopian society. Post imperial BEthiopia
wltnessed the emervence of study groups for students lead by
teachers in most of the Bthiopian secondary schools. All these
intellectual activities by the elite Bthiopian teacher group
might have added to the impetus on theoretical value of

these groups.

Cognitive style stimulated and supported by the
culture, the intellectual capabilities attained through
medern education, the intellectual exercise involved in
professional role performance, the ability developed in
interpreting the political theories with respect to
Ethiopian context and the capécity developed in selecting

and applying useful traditional patterns in modernizing
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Ethiopia, added'togetber, might have made the Ethiopian
teacher group to score higher than the Indian group on

theorgtical value sca le,

The Ethioplan teachers were foumd to excel the
Indian teachers in political value score. Compared to the
Ethiopian group, the Indian group was found to be less

political,

'Political Value' as defined by Spranger (1928)
indicate the preference for power and independence among
individualse The expression power may be interpreted from
the aggressive nature of the individual. In the light of
this an analysis of Ethiopian culture reveals that its
culfure is characterised by its punitiveness opposed to
that of narcisist nature of Indian society. In punitive
personalities much libido and much aggressiveness are
directed outward so that the subjects devote themselves %o
energetic activities inh the world (Spratt, 1977). The
punitiveness of Ethlopian soclety is evidenced through the
observations who studied its culture. Levine obsexved,

"Perhaps more prominent in Amhara life has

been the glorification of brave men. The

Abyssinian military ethic took the form of
a cult of the hero. Personal bravery - not
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discipline, training, honor, or self
sacrificing loyalty - was the paramount
virtue in Abyssinian war fareeoeooced cult
of the individual obtains, in addition,
with respect to the man with a genius
for outsmarting others."

Another characteristic of Ethiopian society is that it
primarily is disposed 'to strudiure interaction in terms

of self assertion' and this egoistic sentiment comes %o
surface when superiors are having their own way of
'gratifying ego' through 'the sheer exercise' of their

ﬁowero The secular masculine ideal of their culture is

;a hero of oml gratification and prowess' (ILevine, 1972).
According to Lipeky (192) Ebthiopian culture has placed high
value on personal courage, independence, self-re liance, and
self-assertiveness among its members. To quote him "As virile
warrior peoples, Amharas and Tigrais pride themselves on their
physical capabilitiessceseThe child is taught that all
affronts %o his rights and individuality must be avengedoooos
The training given the child in verbal aggression is the
basis for the adult pattern of litigation, described as
national sport", Greenfield (1965) observed that in

Ethiopia "Courage is more important than achievement and a

man who makes a dramgtic move, be if heroic or tragic, is
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remembered and judged on that move alone." Thus the esteem

for power in Ethiopian cultural evaluations becomes evident.
Whereas, the narcessistic psyche of Indian tradition (Spratt,
1977) characterised by its inwardness, non egoism, non-
attachment, contemplativeness and contentment (Geetha, ChapeXII)
acts as an inhibitive force on the Indian psyche under
transformation due to materialistic influence on the modern
society. Thus the conflict between tradition and modern

aspects might hinder lazy integeration and speed development

of the 'power value' (political) in the Indian personality

structure.

\

Other than this cultural difference, the role and
status of Ethiopian teachers in their socio-political system
"are also different from that of the Indian teachers. The role
performance of Ethlopian teachers as elites and political
'middle men' resulted in their 'political socialization!
which implies the modelling the behaviour into politically
or soclally relevant form., It also impliés that the
political and social practices existing in the envirorment .
will affect the processed thereby its product (Kazamas and
Massialas, 1965). The structure of power hierarchy under the
rule of the Emperor (presgnted in Chapter I) excluded any

major decisive direct role to the emerging intellegentia of
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Bthioplia. Calling for total sub-ordination to any

legitimate authority and the a_political nature of Bthiopian
Teachers' Association (the only association allowed at the
time of Emperor) resulted in alienating the Ethiopian
teacher group from political participation. Both the
Ethiopian and expatriate teachers were instructed to keep
anything related to Ethiopian politics out of their
classrooms, Even casuzl discussion of domestic political
pioblems among friends had been curtailed for the fear of
goverrment spies. These restrictions and alienating policies
from the part of the govermment had not prevented the
Ethiopian intellectuals from having political orientations as
evidenced by the abortive Coup d'e'tat of December 1960
led by Girmaﬁe, an Ethiopian product of foreign educa?ion.
(Many of the school teachers, then as university students
had supported the govermment openly and even participated in
demonstrations against the imperisl goverment after the
suppression of the rebellion), The alienation lead the
intellectuals to develop anbagomstic attitudes towards the
then existing power structure. (The theory of political
alienation as a force in political action (Wayne and John,I952.)

supports this view). However, even since the rebellion,
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political awazeness among intellectuals Xhave been increasing
thereby creating a feeling of restlessness among them to the
extent that they 'favoured a clean sweep and a new sbart!
(Greenfield, 1965). As a resylt of this the last fourteen
years of Emperor's reign saw growing opposition to both him
and his regime (Guilkes, 1976). Even under the present army
regime the group of intellectuals expressed their dissent in
its fallure to inkiiate civilian activity and its use of power
to curb public opinion. Thus, the unigue socio-political
structure of the soclety initiates and stimulates the

development of political value among Ethiopian teachers.

The cultura 1 forces together with soclo-politiecal
forces might have influenced the development of a value pattern

with a dominant political value among FEthioplan teacherso

The findings, in the light of the discussion
provided partial indirect va_lidation of the theoretical
stand accepted in the study (Prepositions I, III & IV). As
the empirical validation of prepositions is beyond the scope
of the present sbtudy, it is not attempted here. The value
characteristice shown by the Ethiopian group resembled more
or less personality characteristics ascribed to types U.P.F and

type B by Bales (1970). Similarly, the value charadteristics
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of Indians resembled type F. Differences in the socio-
cultural background of these groups Wére found reflected in
thede gwven value-personality also. The type U.P.F. personality
traits found reflected in theilr dominant va lues were-
soclability, persistance, activeness, dominance etc. as
reflected in social and political valueéo The type B
characteristics of Ethioplans were refusal to admit the
validity of nearly all conservative group beliefs and values,
ambivalent nature as indicated by low religious value and

the ambivalent nature of social relatioms wlith Indians

(refer Chapter VI). The type P characteristics of expatriate
Indian teacher group were task and va ne-oriented mnature,
neither ascendant nor submissive in interactions, commitments
to the past, impersomml and affectively neutral character,
tentativeness in opinions and interpretations and realization
of own values by moving toward the conservation of the best in
group beliefs and precedents as indicated by their value
systems, classroom attitudes (Chapter V) and social rekh tions

and adjustments with Bthiopians (Chapter VI)e

The overall value pattern similarities of these
culturally different groups seemed to be the result of the

influence of the mature of profession on their value structures.
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Thege similarities might have resulted from the exposure

of both the groups to the same soclo-cultural environment.
If one views the finding from this angle, it can be argued
that the Ethiopians being exposed for more time to their
sociuv~culbural system developed value pattern with sharp
discrimination between low and high values and Indians being
exposed to the same enviromment for less time compared to
Ethiopians developed similar vdue patbtern but with less

discriminations between high and low values.

442 Comparison of Values of Expatriate Indian and

Native Teachers of Ethiopia with Respect to Selected

Demographic Variables and Professional Variables

This part deg’ls with the cross-culbtural value
comparisons with respect to some selected demographic and
professional variables. The demographic variables selected
for this study were age, sex, marital status, religion amnd
location of the schools of the teachers. Teaching experience,
subject teaching and qualifications of teachers were selected
under professional variables . Mainly two types of comparisons
were attémpted under each variable. One type represented
direct cross-culbural comparison of va lues of Ethiopian and

Indian teacher sub-groups formed with respect to the variable
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under studye. The second type highlighted the comparisen
of differences between subgroups within each national groups.
Scheme used in presenting these comparisons is the same as

that used in the previous part of this Chapter.

4¢241 Cross Culbural Coﬁparison of Values of

Teachers-with Respeect to Age

Based on the variable age, two subgroups were formed
under each national group of teachers. Teachers upto the age
of thirty years were placed ing one group which was désigmated
as lower age groupe Teachers above thirty years of age were
grouped into another gecategory named upper age groupe
Characteristics of these groups were presented in the third
chapter. A cross-cultural comparison of the values of these

groups is presented heree

Significance of difference between value mean scores
of Ethiopian and Indian lower age group 1ls presented in

Table 4e4 »

On theoretical, aesthetic and political values no
gsignificant differences were noted between Ethiopian and

Indian lower age teacher groups. On social va lue scale
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Table 4.4: Significance of Difference Between Means

for Six Values of Ethiopian and Indian
Lower.Age Teacher Groups

I . Mean Stdo ! Significance

Value Nationality Score Deve Value
Ethiopian 456375 64334

Theoretica l . 1130 NS
Indian 43,829 9,987
Ethlopian 27.191 8,300

Relligious 34331 0.01
Indian 32,457 8-50%
Ethiopian 41926 56338

Economic 24218 0405
Indian 44.514- 60868
Ethiopian 344309 60569

Aesthetic .. 04997 NS
Indian 33086 6,089
Bt hicpian AB4TE 5476

Polit ical 16029 s
Indian 42314 76599
Ethiopian 47309 T43406

Social 26569 0.05
Indian 43,943 4.814
Number of Cases of Ethiopian = 136

t 4

"

" Tndian

il

35
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Ethioplan lower age group scored significantly (at .05

level) higher than that of their Indian counterparts.

Whereas the Indian 1oweﬁage teacher group was found to be
significantly higher than their Bthiopian counterparts in
religious and economic va lues. The difference was significant
at .01 level for religious value and at .05 level for
economic value.

Table 445 Value Hierarchy of Bthiopian and
Indian Iower Age Teacher Groups

Value Hierarchy (BEthiepian Value Hierarchy (Indian

Iower Age Teacher Group) Iower Age Teacher Group)
Values Mean Score Values Mean Scoféw*“‘
Social 47 31 Bconomic 44 431
Theoretical 45438 Social 43.94
Political 43,48 Theoretical 43483
Economic 41493 Political 42431
Aesthetic 34 631 Aesthetic 3% 409
Religious 27419 Religious 32,46

The Ethioplan and Indian lower age teacher vaue

patterns agreed with each other in showing lowest mean score

-

in religious value. For Bthiopians the highest mean score
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was in social value whereas for Indians thg highest score
was in economic valuee. When compared with the range of
scores for male and female provided in the manval, the
soclial value mean score and the religious value mean score
of the Ethiopian lower age group were found to be a high
score and a low score respectively., In this respect, all the
value mean scores of the Indian seeizl lower age bteacher
group were found to fall within the range of 50% of all male

and female scores in that value indicating average scores{See
Table &-57)

Table 4.6% . 7" The Significance of Dif ference
Between Means for SixValues of Ethiopian
and Indian Upper age Groups

Values Nationality Wean Stde 't Significance
Score Deve ' Value

Indian 42,861 54618

Religious Ethioplan 26.787 7@763 54287 0,01
Indian %5911 116136

Foonomic Ethioplan  41.830 64291 4 ,z0  yq
Indian 424378 8,109

lesthetic  Coniopian 34,000 7.965 4 545 g
Indian 35,978 T.974

Political  bohloplan 444064 4.905 5 5, 0,01
Indian %0,506 5,405

Social Ethiopian 464872 60416 3,336 0401
Indian 43,383 64378
Ethiopians N, = 47 Indians N, = 180

1 2
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On aesthetic and economic values no significant
differences between Ethiopian and Indian teacher upper age
groups were observed. Differences on other scales were
significant at 0.01 level. Ethiopian upper age teacher group
was found to be higher than their Irndian counterparts in
theoretical, political and soclal values whereas in Indian

group excelled Ethiopian group in religious va lie (See Table 4-6.).

Overall value pat tern of these groups are presented

in PTable 4«070 !

Table 4.7: Value Hierarchy of FEthiopian and Indian
gpper Age Teacher Groups ¥Yeiue Bierarehy

Value Hierarchy of Rthiopian Value Hierarchy of Indian
Upper Age Group . Uppexr Agze Group

Values Mean Score Value Mean Score
Social 46487 Social 43438
Theoretical 46451 Theoretica l 42486
Political 44 406 Economic 42,38
Economic 4183 Political 39451
Aesthetic 34 400 Aesthetilc 35,98
Religious 26079 Religious 35«01

The relative value positions of Ethiloplans and

Indians showed more agreements than disagreements with each
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other. Both Ethiopian and Indian lower age groups: were
found to opt for social value and religious value as the

highest and the lowest preferred value areas respectivelyo

When the value scores of the Ethiopian and Indian
upper age group were compared with the male and female range
of average scores given in the test-let, Ethiopian religious
value score was found to be a low score; kince this score
exceeded the lower limit of the range of average scores. On

the same o&ﬁsideration, all the va lue scores of the Indian

group ‘were found to be average scores.

Table 4.8 reveals that the Indian lower age group
was found significantly higher than Indian upper age group on
péli%ical.valuee The difference was significant at 0,01 level.
The upper age Indian teacher group scored significantly higher
(at 0405 level) than the Indian lower age group on aesthetic
values On other scales, these groups did not show any

significance differences.

With regard to the overall value pat tern the
comparison of Ethiopian lower age and upper age teacher
groups agreed with each other on their hierarchy of values.

For both the Ethiopian age groups soclal and religious were
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Table 4.,38: Significance of Differences Between Megns
for Six Values of Iower Age and Upper Age
Teacher Groups of Ethiopian and Indian

samples
} ETHIOQOPTIATN INDIAN
Values Age Mean  Std. 't Signi Mean  Stde 't Signi~-
Group Deve Value fica- Deve Value filca-
nee Jce
o Tower 4—50375 60334 450829 90987
Theoretical 1091 NS 0,804 NS
Upper 466511 54579 42.861 5,618
Iower 27.191 8,300 320457 86507
Religious 0.292 XS ‘ 14738 NS
Uppel' 264787 Te763 354911 116136
Tower 414926 50338 444314 64868
Economic 0102 WS 14323 NS
Upper 414830 6,291 420378 84109
. Lower 344309 64569 3% 4086 64089
Aesthetic 0e263% NS ) 24032 0,05
Upper 340000 7-965 350978 7-974
Iower 434478 54476 42314 70599
Political ) 0e649 NS 20616 04,01
Upper 44—.064— 40905 390506 50405
Lower 47309 74346 436943 4.814
Socigl 0,362 NS 0.492 N8
Upper 46,872 64416 434383 64378
Number of Casesg: Ethiopians- Iower Age Group: 136
Upper Age Groups: 47
Indians- Lower Age Group: 35
Upper Age Group 180
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found to be the most and least preferred value areas
respectivelye. The overall value pattern of the Indian
teacher groups revealed differences between age groups in
the first Three positions of the value hierarchy. Religious
was found to be the least scored value area for both the

age groups {See Table 4.9).

ConcIusions

The Indian lower age group was found to have an
affinity towards economic valueo. They were also found to have
a higher political value than that of their own upper age
group and found to be more similar to the upper and lower
age Ethioplan groups. Both the upper and lower age Indian
groups were found to have scored higher than their Ethiopian
counterparts in relggious va lie. Similarly, the Ethiopian
groups excelled Indian groups in social value. No significant
dif ference was observed between Ethlopian upper and lower age
groups in any values. The Indian upper age and lower age
groups differed with -each other in political and aesthetic

values.



196

1

‘ e °peqeOTPUT ST dnox® I8Yyj30 s8yy UBYq 8J008 UBIW ISYILY ¥V = IH
°TaABT [0°0 3% JUBOTITUSTS=wx $TSA8T GO°0 2B JUBOTITUTIS = 4 (QUBOTITUSIS 30 = SN °SOUBOLJTUSIE = »d
dnoxd sys Jo AyoawIsTy SNTBA 5U3 U0 SUOTITSod enTeA SATIBLS8Y 9 04 [°OSy £oap

*oUTBA 9BYY UO S0I00S STBWAJ Pu® sTBW T[T® JO 940G JO @3ueX ayj JO JTWTI] XOMOT dUj PePeo0Xe 8I008 UBSJ = MO
any BA

1BU} UO 8I00S oTBWSJ PUB oTBW TT® JO 906 JO ofusI eyj Jo BIwil xeddn sy3 pepssdxs 81008 UBSH = UYITH

- 8¢ - - SN - - %% I = % JH L - 2 - L - L udtH IDOS

- #x JIH - SN - - %% JH - SN - 14 - 14 - ¢ - ¢ - ITod

I3y % -~ - SN - - SN - - SN - g - G - s = - g - HELSAY

- 8N - - SN - ~ SN = JIH BRx -~ ¢ xR - g - ¥ - 14 - 00&.

- SH - - SN - IH %% — JIH % - 9 - 9 - 9 0T 9 MOT  TIHH

- BN - - BN - - %% 411 - . 8N - ¢ - ¢ - 14 - ¢ - QHHE
ddn 2 d mol ¥dn >d moT NI >d HIZ NI >d HIF Mnog MOT L3 128 MOT Mot
R =T TR " 5INOIH —SAASTE swory A°dH mMmﬁm uoxy /HBiy yulxy ,E81n Aoay /uSTH

88y uripul o9y uetdoTysq 88y xeddy o8y I8MOT xR mb o SOMOT Mmgab _LSMOT

TEINgThY. TTUATA TEIRITAD mmomu 8dNoIy 8dy uBIPUT ganoxy sFy uvidoTULAH

PNTeA XTQ I04 SUBIJ USLMEIG OOUBIBIITC JO SOUBOTITUTFIG 8005 MO /UYSTH PU®B AUOIBISTH oU[ BA

o8y oTq®IIBA 68U 0% 40edssy UaTm suostaeduwop enTep JO LATEnumg :6°Y FBQE]



©0

40

30

20

FiIGUre: T

196

VALUE PROFILE OF ETHIORPIAN AND

INDIAN AGE

GROUPS

|

| THEORETICAL ECONOMIC | AEST HETIC

- o oot

!

SO0 Al F’OL)T—‘LAL" RE LIGHW@US

INDIAN LOWER AGE GROULPS

TINDIAMN VPPE R AGE GROUPS

ETHIOPIAN LOWER AGE GROUMS

ETHIOPIAN

UPPER AGE GROULPS

AGE 230 .
AGE 30
AGE 2 30

AGE <30



197

Discussion

The young (lower) Indian teacher group was found
to differ significantly with young (lower) Ethiopian teacher

group on economic, religious and social values,

The Indian lower age group revealed an affinity to
economic value area. They had secured a higher mean in this
value than what was secured by the Efthiopian lower age
groupo. The finding reported by Bhatnagar (1971) is in
agreement with this finding. The expatriate young Indian
teachers were new arrivals in the Ethiopian educational
system. Attraction of better salary and terms than the ones
in India might have prov¢k§d them to accept tﬁe foreign
assignment., (refer to chapter VI). Their pre-occupation
with the economic aspect was once more evidenced in thelr
selection of economic va lue ag the highest preferred from

among the six value arease.

In religious valﬁe this group was found to be higher
and in social value lower than their Ethioplan counterpartse.
The influence of the socio-cultural system of Ethioplan on
the young Ethiopian bteachers was evidenced through this

finding. Both the upper age and lower age groups of Ethiopian
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teachers were found to show equal sensitiveness to

the conditions of their society (Table 408)s On theoretical
value and politicai value, no significant difference was noted
between Ethiopian and Indian lower age groups, unlike

their respective upper age groups. Most of the subjects wex
in the lower age Indian group were recent recruits. Recently
the Uinistry of Education has become particular in selecting
highly gualified science and mathematics teacher from India
owing to the shotage of teachers in these subject arecass
Thereby most of the recent recruits represented highly
qualified science and mathematics teachers., Thelr presence
in the lower age Indian group might have contributed to an
increase in theoretical value score compared to that of
Indian upper age group. As 1no subject-wisg analysis w as
attempted within age groups, it was difficult to claim any

degree of certalnity on this interpretation.

With respect to within group differences the Indian
upper age and lower age group were found to differ with each
other in political and aeéthetic values. The lower age Indian
group was found to be higher in political and lower in
aesthetic than the upper age group. This could be viewed as

an evidence of shift in value preference or age trend in
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value preference., Age walue relation is pregented in the
last section of this chapber. The former view supports the
contention that the Indian soclety is moving fastly towards
materialistio‘cultureo Unlike their older coileagues, the
young Indian group emphasized the value of power and

material affluence.

Damle (1971) in one study on intergenerational
conflict reported student's orientgtion towards personal
achievement as against parent's emphasis on self-demial and
self-sacrifice (characteristifis of narcissistic society).
Pindings reported by Sinha (1972) Pandey (1976) and Tiwari

and Mishra (1979) generally agree with this view.

More than Indlan upper age group, the Indian
lower age group was found to agree with the Ethiopian

teachers on persoral values.

44242 COross Cultural Comparison of Values of Ethiopian

and Indian Teachers with Respect o Sex

Based on sex both the national samples were sub-
divided into male and female sub-groupse. Cross—cultural

comparisons and comparison of differences found between .



male and female groups within each sample are presented
in this section. The number of Ethiopian female teachers
were found to be very small, It would not be right to give
great welght to the conclusions regarding the Ethiopian
female teachers. However, these findings are meant to be

suggestive.

Table 4.9 presents comparison of values of

Ethiopian and Indian male teachers,

Ethiopian male teachers scored significantly higher
than their Indian counterparts on theoretical, political and
gsocial values, whereas Indian male teachers scored
significantly higher than their Ethiopian counterparts in
aesthetic and religious va lues. A1l the differences are
significant at 0.01 level except 005 level of significance
in aesthetic value., No significant difference was observed
between means for economic and aesthetic values of these

groupse

‘As seen from the Table 4410, the overall va lue
pattern for Indian male teachers was highest theoretical
and lowest religious. Whereas for Ethiopian male teachers,

the highest score was attached to social value and the
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Table 4,9f; Significance of Difference Between Means
for Six Values of Ethiopian and Indian
Male Teachers

Pationality

Values Mean Stde 't Significance
Deve Value

Ethioplan 4‘60.1 1 5 50852

Theoretical %0146 S
Indian 44,101 5,986
Ethiopian 260695 7,940

Religidus 7.79%  §#x
Indian 346732 106944
Ethilopian  41.845 56715 1,038 NS

Beonomic
Indian 42 o643 86303
Ethiopian 34,155 7060

Aesthetic 1,986 De*
Indian 55 0792 Bel 56 .
Ethiopian 43%,799 56329

Political 7,101 S¥*
Indian 399667 504373
Ethiozaian 4'7 0086 7024'5

Social . 50403 S¥%
Indian 43,083 60249

Tumber of Cases:

N =

Bthiopian:t 174

Indisn: 16

Significant at 0,01 level

g% = Significant at 0,01 level

NS = Not significant,.
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Table 4410t Value Hierarchy of Ethiopian and
Indian Male Tescher Groups

Value Hierarchy Value Hierarchy
(Bthiopian Male) (Indian Male)

Values Mean Scores Values Mean Scores
Social 47.0§ i Theoretica l 44410
Theoretical 46412 ‘ Secial - 43,08
Political 434,80 Economic 42464
Beonomic 41.85 Political 39467
desthetic 34416 Aesthetic 35479
Religious 26470 Religious ‘ 34 473

lowest to religiouse Relative positions of aesthetic and
religious values in the value hierarchy, these male groups

of teachers showed agreement with each other, Com@ared to the
rarge of male scores>given in the test-let, the social

value score of the Ethiopian male teacher group was found

t0 exceed the upper limit of the range of 82% of all male
scores for that value, indicating an outstandingly high
social value score for the groupe The social value score of
Indian male teachers could be considered as a high score

as it exceeded the upper limit of the range of 50% of all
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Means for Six Values of Ethiopian and
Indian Female Teachers

Lt:!

Value Nationality lMean Stdo Significance
Deve Value

Ethiopian  37.000 5.679 1,

Theoretical : 0,875 NS
Indian 39,149 6890
Ethiopian 34 0607 BeB4 O

Réligious 0,798 NS
Indian 37553 10,125
Ethiopian 43,000 0.866

Econonmic 0.058 s
Indian 42 0872 6 0543
Ethiopian 35 0667 30606

Adsthetic z 00557 NS
Indian 34,489 60111
Ethiopilan 40,333 4,359

Political ' 0e274 S
Indian 41,021 To264
Ethioplan 4963%3 2,784

Social 2325 005
Indian 4—4—0872 50594’

NS = Not significant

N1 (Ethiopian) = 9

N, = (Indian) 47,
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male scores on that value. Similarly, the religious value
score of the Ethiopian male teachers was found to be a low

Ohe

No significant difference was noted between mean
scores of the Ethiopian and Indian female teachers on all
values except social value (Table 4.11)e On this scale, the
Fthiopian female teacher group scored significantly higher
than the Indian female group. The difference was found to be
significant at 0,05 level.

Table 4.12: Value Hierarchy of Ethiopian and
Indian Female Teacher Groups

Value Hierarchy Valve Hierarchy
(Ethiopian Female) (Indian Female)
Values Mean Scores Values Mean. Scores
Social 49433 N Social 44,87
Economic 4% 600 Economic 42087
Political v 40633 Political 41 402
Theoretical 3700 Theoretical 39415
Aesthetic 35667 , Religious 37«55
Religious 34 467 Aesthetic 34 o4.9

The value hierarchy of the Ethiopian and Indian

femgle groups showed (Table 4.12) much resemble. Both the
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groups had selected soclal value as the most preferred

one. Compared to their male groups both femalé groups had
shown a high preference for economic value area. When the
scores of{the Ethiopian female group were compared with the
female score range given in the test-let, their social value
score was found to be of highe Whereas none of the Indian
female value score was found to exceed the range of 50% of
all female scores on respective valueéa

i

Male-female differences in values within each

sample is presented in Table 4,13,

No significant difference was noted between the
male and female sub-groups in both the national groups on
social, poiitical, aesthetic and economic scales and both
nationals groups agreed in having a significant difference at
0,01 level between their males and females on theoretical
values. Only Ethiopian male group did show a significant
difference at 0.01 level with thelr females on religious
values On religious value no significant difference was noted

between male and female Indian teacherse

Overall value pattern of the Ethiopian male and female

teachers value were highest social and lowest religious. Mele
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Table 4.13: Significance of Difference Bebtween Means
for Six Values of Male and Female Teacher
Grouvs of Ethiopian and Indian Samples

ETHIOPIAN INDIADN
Values Variables Hean g Signi-  Mean 't Signi-
Value ficance Value ficance
Male 466115 44,101
Theorehical 4,563 (0,01 4,687 0.01
Fema le 37000 39,149
Male 260695 34,732
Religious 20921 0,01 1333 NS
Female 34 4667 37553
Male 41.845 424643
Econonic © 0,604 NS Oe211 NS
Female 4—3-099 420872
; Mg le o 346155 350792
fegthetic 0,637 NS CeT38 Ng
Female 356667 34 489
Male 43,799 394667 )
Political 1917 X8 1545 TS
Yema le 406333 41,021
Male 47,086 43%,083% )
Social ‘ 0,925 NS 10555 N3
Female 490353 44-872
Humber of cases: Ethiopian ¢ 174 Indian Male: 168
Male

Female: 47
Ethiopian Female: 9
N3 = Not significnat
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and female teachers of Ethiopian subgroup showed more
resemble, than disagreements. The overall pattern of Indian
male was highest theoretical and lowest religiouws whereas,
that of Indiap female was highest social and lowest assthetic.
Relative value positions of these groups did not agree with
each other as indicated through their respective value

hierarchy.

Summary of the findings is given in Table 4.14

and value profiles of the groups are given in figure L

Conclusion

The Ethioplan male value pattern was characterised

by high social and low religilous value scores.

The Indian male teachers were found to show more
or less a 'feminine' value structure. Value pat tern of the
female groups was found to resemble each other more than
the value patterns of the male groups. On theoretical
value both the female groups were found to be lower than

thelr respective male groupse. -

On economic value no significant differenced was

observed between means of groups compared. When the overall
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value pattern was m taken for comparison, the female
groups of both the samples had shown a tendency to place
economic value as thelr second most preferred value ares

in their respective value hierarchy.

Discussion

The value system of the male groups was found to
have been inf Iuenced by their respective socio-cultuml
background referred to before in Sectionl, of this Chapter,.
The predominant role of male in both the Ethiopian and
Indian societies might have given these groups a better
chance for interacting with their respective environment.
More exposure to their soclietal environment might have
resulted in the development of a value system in accordance
with the respective social enviromment. If this view is
accepted, then the significantly higher aesthetic score
secured by the Indian male teachers than their Ethiopian
counterparts could be explained in terms of their cultural
background. (Other value differenceé had been interpreted

with a socio-cultural bias in section I of this chapter).

Tremendous importance is found to have been

given for poetry among Ethiopianse. But the Bthiopian
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poetry is more intellectual than aesthetic in its nature
(SectionI). Except for poetry, the Ethiopian culbure is
relatively sterile in aesthetic aspects The conclusions of
many observers would confirm this view point. On the

aesthetic aspect of their culture Iuther (1958) commented

thus: "Only in the last few years, among the younger
generation, has there been some stirring of cregtive talent,
resulting in the writing of some books and poems and in the
production of some art". And he concluded with the remark,

"The Ethiopian people have shown themselves to be remarkably
uncreativesocooo" Ievine (1972) observed "With the limited
exception of the sphere of oral literature, they do not

cherish originality or creativity". According to Lipsky (1962),
"No folk theatke worth noting ex ist and there has been no
significant development of formal theatre". However, compared
to Indian culture, aesthetic expressive forms are meagre in
Ethiopian culture. Influence of the 'aesthetic appreciation'

on the daily life of Indian people is revealed by Wilkins (1975)
through his observation that even in the mere common work

great regard is paid to beauty and form and right proportion,
and great taste is shown in the arrangement and distribution
of the ornament. From these observations, it is evident thsat the

Indilan society value 'aesthetic' more than that the Bthiopian
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society. The difference in aesthetic value of Ethiopian
and Indian male teachers might have been a reflection of the
variations in the aesthetic valuation by their respective

cultures.

Sex difference in theoretical value was found to be
in line with the previous finding on this value scale. The
finding that the male scoring higher than female on theoretical
value have now been established for a wide variety of social
groupse. There is also some evidence in literature that shows
sex differences in the differentiation of male and female
may exist in other areas, as well as in value psychologye.

A number of stuéies have identified sex differences in
behaviour suggestive of differences in theoretical value
aspect. For example studies in cognitive functiongng found
that boys and men tend to be more field indepéﬁdent than
girls and women in their modef of perception (Witkin, 1967).
These studies indicated a high level cognitive functioning

among men,

It is plausible to think of the sex difference in
theoretical value as rooted in the difference in societal

sex roles. This may even be trac_ed to the differences

between the socialigzation practices followed in ralsing

#
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boys and girls by a great many cultures. In both the
Ethioplan and Indian societies, the stereotype images of )
the 'achieving-dominant' male and 'nurturant-passive' female
might have become a powerful force in the socialization of
thelr children as they grow into adulthood. Norms governing
the approved masculine and feminine image, in accordance
with the roles assigned to each, might have been consequent ly
endorsed by the individual. The images of sex roles thus
developed migbtAhave influenced thelr value system also,
However, in both the societies, the male role regquires
decision making ability and rational competency on the part
of men whereas the female rolé of both the societies calls

for social skills and graces and warnth-expressiveness on

the part of women.

The highest preference shown to social value by both
the female groups could be understood meaningfully in the light
of the above given social interpretation. Here, once again,
by scoring more than what the In@ian female group had scored
on socilal value, the Ethiopian female revealed still a
higher social value, which is a proverbial att¥ibute of
Ethiopian tradition. The tradition-bound Ethiopian female

nature was found reflected iIn thelr affinity towards



214

religious value. They excelled their male group in this

value by scoring more on this scale. The findings of this
study on economic value can be quoted as a contradibtion

to fhe previous findings on this value with respect to sex
differences. Compared to the economic value mean scores of
male groups, the female groups did not show any significant
decline in the scores in that value. On the contrary, both
these groups had givén economic value a higher preference than
what had been given by male groups in thelr value hierarchye
The uniqueness of the female groups seems to account for the
value pattern among these groups. The Indian female teachers
in Ethiopia represented a group, whose economic motive

seemed to be the main temptation for accepbing the teaching_
job in Ethiopia (Chapter VI). Hence, it seems natuml for these
women folk to have moderate economic value., Whereas the
Ethhopian female teachers represented a very minubte, socially
mobile group with aspirations for upward mobility. Thelr
emergence from a culture that considered Ehem as "ax passive,
reserved non entity" as the educated, might naturally be

found reflected in the economic value that represent the

interest for material achievement among individuals.
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4,205 Cross~Cultural Comparison of Valuesy

With Respect to the Variable Marital Status

Two subgroups were formed under each natiomal group
with regpect to the marital status of the subjects. 411 the
married teachers in the sample were placed in one group-
designated as married teacher group. Similarly, all the
unmarried teachers were placed in the other group named
ummarried teaoher'group. Cross-cultural differences as well
as within cultural differences in values of these groups
are presented in this Sectlon. Scheme of oomparisoﬁ is the

same as that followed in the previous sectionse.

Table 4016 presents the cross culbtural difference
between value means of unmarried Ethiopian and Indian

teacher groupse.

Ho significant difference between the Ethiopian and
Indian unmarried groups was observed in their mean scores on
any ofthe value scale except on political value. On this scale,
the Ethiopian ummarried teacher group scored significantly
(0,05 .1level) higher than their Indian counterparts. The
unmarried Indian teacher groups was found to resemble thelr

Ethiopian counterparts in their value hierarchies.(Table 4.17).
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Table 4.16t Significance of Difference Between
Megns for Six Values of Ethiloplan
and Indian Unmarried Teachers

Values Nationality Mean Stéo g Significance
Dev, Value

Ethiopian 440594 60928 00667
Theorekical NS
Indian 43,286 50298

Ethiopian 28,938 70855

Religious 14643 TS
Indian 32.786 109394
Ethiopian 41.219 50389

Economic 0e224 IS
Indian 40-786 70220 )
Ethiopian 340625 60603

Aesthetic 0937 NS
Indian 360557 50329
Ethiopian 4% 583 56125

Political 2a3%62 0,05
Indian 39,786 86396
Ethiopian 469656 60198

Social 0153 NS

Indian 460929 60342

96
14

(2]

Number of cases BEthiopian

rYs

Indian
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Table 4417: Value Hierarchy of Ethiopian amnd
Indian Unmarried Teachers

Va lue Hierarchy " Value Hierarchy

(Bthicpian Unmarried Teachers) (Indian Unmarried Teachers)
Values Mean Scores Vglues Means Scores
Social 46466 Social 46,93
Theoretical 44,59 ‘Theoretical 4% 429
Political 4% 458 Economic 40,86
Fconomic 41422 Political 30479
Aesthetic 34 463 Aesthetic 26636

Religious Z8.94 Religious 32479
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Both the groups scored highest in social value ares and

lowest in religious value arem. Scores of bhese groups,
indicated high soclal value scores as these scores were found

to be above the range of 50% of all male scores on-that value.
The religious value score of the Ethiopian unmarried group was

a low score on the same consideration‘givenAabove whereas, the
religious value score of the Indian was located within the

range of average scores but almost near to the bobttome (Range of
average religlous value score %2 to 44). It should be noted

here that both these groups were composed of only male teachers
hence the range for male average scores was.taken for making the

above mentioned decisions on the scores.

Significance of difference between means for values
of the Ethiopian and Indian married teachers is presented in

Table 46186

Mafried Ethiopian and Indian teacher groups were
found to differ significantly (0,01 level) from each other in
their mean scores for theoretical, political, social ang
religious values. On the first three scales, the Ethiopian
teachers had scored higher than their Indian counterparts while
the Indian group was found to be higher than the Ethiopian group

in religious value. On economic and aesthetic scale no

)
!
H
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Table 4.18: Significance of Difference Between Means
for Six Values of bthe Ethiopian and
Indign Married Teachers

Values Nationality Mean Stde ! Significance
Deve Value

Ethiopian  46.851 4,943

Theoretical 4,882 0001
Indian 43,000 6596
Ethiopian 25,046 8.0%6

Religious 8,102 DeM
Indian 556527 10,841
Ethiopian 42,655 56722

Economic Ce175 N2
Indian 42,821 7,986
Tthiopian 334793 70292

Aesthetic 1668 s
Indian 35 04‘48 Teo 908

i

Ethiopian 430678 50573

Political 50004 0.01
Indian %8,975 5704
E“bhiopian 47 0793 7-980

Social 5300 0eO1
Indian 4‘30234‘ 60073

Number of Cgses:

Ethiopian: 87

Indians 201
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significant difference was observed between their mean

value scores,

Table 4019 shows that the overall value pattern for
the Ethiopian married group was highest social and lowest
religious Whereag,the same for Indian group was highest
social and 1oweét aesthetic with regard to the highest
preferred va lue on these teacher groups agreed with each
other in choosing 'social' value,

Table 4.19: Value Hierarchy of Ethiopian and
Indian Married Teachers

Value Hierarchy Value Hierarchy

(Married Ethiopian {(Married Indian

Teachers ) Teachers) -
ggiée Mean Scores %;iues Mean Scores
Social © 47679 Social 43%423
Theoretical 46485 Theoretical 43,00
Polibical 4%.68 Economic 42.82
Economic 4266 Poli tical 39,98
Aesthetic 33479 Religious 35653

' Religilous 25405 Aesthetic _ %5 045

The social value score of the married Ethiopian group was

found to be a ﬁigh score and that of 'relkgious' a low score
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as these scores were located above and below the range of

average scores (for male and female combined) respectivelye

Compariosn of within group differences in va lues

with respect to marital status 1s presented in Table 4.20.

The trend of difference in values for Ethiopian
married and unmarried groups was different from and some what
opposite to what was observed for Indian subgroups. Significant
differences between means for theoretical and religious values
of unmarried and married Ethiopian groups were observedeo
Ethiopian married group was found to be less religious
(0,01 level) and more theoretical (0.05 level) than the
Ethiopian unmarried groupe. In these value means, unmarried
and married Indian fteacher groups did not differ significantly
with each other. On social value scale, the Indian unmarried
group obtained a significantly (0,05 level) higher score

than that of the Indian married groupe.

Thé overall value pattern (value hierarchyﬁ for these
groups indicated that all these subgroups irrespective of
culbure selected 'social' and ‘'theoretical' as the first two
values in the hierarchy. The vaiue hierarchy of the unmarried

' a8

Indian teacher group resembled that, both the married and

umarried Ethiopian teacher groupse.
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Pable 4.21 presents the summary of value

comparisons made with respect to the variable marital

stabus,.

FPindings and Conc lsions

The Indian unmarried teachers were found to have
value pattern compatible with the BEthiopian teachers. The
unmarried groups showed less cross-cultural differences in
value than married groups. The Indian unmarried group was
found to possess higher social value thun that possessed by
the married Indian groupe. The unmarried Ethiopian group was
found to score higher than their married cownterpart in
religiouvs value and the married Ethiopian group scored
higher than their qnmarxied counterpart. In theoretical
value the Fthiopian groups, irrespective of marital status
secured higher mean score in political value than what was
secured by the Indian groups. Irrespective of the cultural
and marital status differences, thesé teachers as a
professional group were to found to value 'social' and
'theoretical' more tmu any obther value area ass revealed
through their respective value hiérarchye This finding
confirms the previouvs finding on this aspect. (See Chapter II,
Section 20147 and 2¢1¢8 and 2+1.9)s This Rpints to the
possibility of 'professional socialization' (Iauglo, 1976)

effect on teacher valuese
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Discussion of Pindings

The marital status of the Indians was found %o
have influenced their value pattern. The value system of the
unmarried Indian teacher group was found to have been moré
influenced by the Ethiopian enviromment. This
influence might have been a reflection of their (ummarried
group). 'Sympathetic' interaction with the Ethiopian
teacher group. As ummarried group, unlike their married
counterparts, they did not have to bother about family
obligations that in way could curtail their chances of
mingling with their Ethiopian colleasgues. It is a practice
among most of the Ithiopian teachers to go to bar after
the school hours. (See Chapter VI). For a leisurely
evening get together, where they sit and chat for hours
together sipping a few drinks. A good number of unmarried
Indian teachers also used to go to the bars as a past time.
There they would keep company with the Ethilopian colleaguese.
Such gatherings would provide opportunity to both for
communication with .each other. These contacts might have
inf uenced the unmarried Indian teachers so as to adopt
a value pattern similar to that of the Ethioplans. On the
other hand, most of the married Indian teachers, especlally

those who had their family with them, as far as possible



would try to avoid visiting bars for so many reasons,

thereby denying themselves chanées of informal social contact
with the Ethioplan colleagues. The married Indians were
mostly found concerned with their personal prorlems and
interests and also keen to keep their cultural identity -

as evidenced through religious value scorese. This might ha#e
caused the observed value differences between @thiopian and
Indian unmarried tescher groups. Again, it might be due to
their (married Indian) pré«occupation with their family that
they scored less in social value than what was scored by

thelr unmmarried Indian counterpart.

The effect of marital status on the Ethiopian
teacher group was found to havé’taken a reverse direction
(in religious aﬁq theoretical value) compared to that of
Indianse. "Marriage' among Ethiopians seems to have a
sobering effect on 'lmpulsive-unformed' nature of young
Ethiopians by creating 'rational' mature outlook in them.
This was revealed through the theoretical valne difference
between married and unmarried groups. The 'rationa 1 process'
that helps the 'modernist' in him to find, feel and face
'the rea lity' might have compelled him to depreciate the

value given to 'religious' when the role of Ethioﬁian

]
1
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religious institubion is analysed in terms of modernistic
outlook by them. (See Section I, discussion on religious
value ). The punitive mature of Ethiopian culture was again
found reflected in thelr political value score irrespective

of theilr marital statuso.

44244 Cross-Cultural Comparison of Values of

Ethiopian and Indian Teachers With Respect

to the ILocation (Rural-Urban) of the Schools

With respect to the locatlon of the school where
the subjects were teaching two subgroups were formed within
each national sample. Teachers working in schcols located
in rural areas were placed in one subgroup designated
rural teacher group. Similarly, urban teacher subgroups
were formed within each national sample by selecting
teachers from urban schools. Cross—cultural comparison of
values of these grouﬁs is presented in this chapter using
the same scheme of ‘presentstion followed in the previoﬁs‘

unitse

Table 4,22 presents cross-cultural comparison of

the values of urban teacher groups.
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Table 4,22: Significance of Difference Bebween Means
for Six Values of Ethiopian and Indian
Teachers Woeking in Urban Schools
Values Nationality Mean Stde g Significance
Deva Value
Ethiopian 41.889 6,936
Theoretical 0.5%2 KB
Indian 42,686 6,940
Ethiopian 32,667 60708
Religious 0,133 NS
Indian 320390 10,224
Ethiopian 42,222 50213
FEconomig 0,902 NS
Indian 43,619  T.591
* Ethiopian 340667 80223
Aesthetic 10254 N8
Indian 360486 60291
Ethioplan 42.000 2,587
Political 16364 NS
Indian 4—00371 6004-8
EthiOpi&l’l 460556 5807
Soclal 16528 NS
Indian 44 448 66532

Number of Casest Ethioplan : 27

Indians: 105
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None of the differences between means for
values of Ethicplan and Indian urban teachers was found
slgnificant, The scores for six values of both the groups
(va ue hierarchy) indicated that (Table 4.23) social and
religious were the highest and least scored value areas
respectively for these gfoup$o The second preference of both
the groups was placed in economic value., The high preference
thus shown to ecomomic value by both the urban groups did
indicate a unique value characteritics that could be
attributed to the urban variable. The shift in value scores

Table 4423 Value Hierarchy of Ethioplan and
Indian Urban (School) Teachers

Value Hierarchy Value Hierarchy
(Bthiopian Urtan Group) (Indian Urban Group)
Value Mean Scores Va ue Mean Scores
Social 46656 Social 44 45
Economic 42022 Economic 4%.62
Political 42,00 Theoretical 42,69
Theoretical 4189 Political 40637
Aesthetic 34 067 Aegthetic 36439
Religious 32639 Religious 32639

of the Bthiopian urban teacher group indicated a value

hierarchy that more or less resembled that of the Indian
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urban groupe. All the value scores of both the groups were
found to be only average scores, as none of them was found
to fall below or atove the respective range of 50% of all

male and female scores in esch value.

N
Table 4624 shows the value difference between the

Ethiopian and Indian rural teacher groups. Significant
differences at 0,01 level were observed between means for
theoretical, religious, political and social values of the
Ethiopian and Indian rura l teacher groups. The Ethiopian
rural teacher group scored higher than their Indian, counterpart
on theoretical, political and social value scales. Whereas,
the Indian group was found higher than their Ethilopian
counterparts on religious va lue scale when the overall value
patterns of these groups were taken for comparison (see Table
4425), it was observed that the groups did not agree with each
other., For Ethiopians soclal and religious were found to be
the highest and the lowest scored value scales respectivelyo,
Whereas for Indians theoretical was the_ highest and

aesthetic was the lowest scored value areas. All the value
scores of Indians were found to be average scoress Whereas,

" the social and the religious value scores of the Ethiopian

group were found to be a high snd a low score respecsivelyo
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Table 4,24t Significance of Difference Between
Means for Six Values of Ethioplan gnd
Indian Teachers Woeking in Rural Schools

-
Values Nationality Mean Stdo A Significance
Deve Value

Ethiopian 46,321 56787

Theoretical 4 4054 0,01
Indian 43,3%6 64085
Ethiopian 260122 Bo,000

Religious 10540  0.01
Indian 286173 100641
Ethiopian 41.846 50656

Economic ’ 0,044 s
Indian 41,809 86192
Ethiopian 34,154 6e712

Aesthetic 0.4%8 NS
Indian 34 573 8,870
Ethiopial’l 43091 4] 50628

Politieal 66142 0,01
Indian 39,573 56735
Ethiopian 47,308 Te316

Social 56736 0,01
Indian 4‘2 9545 50622

Number of Cases:

Ethioplan: 156

Indians 110
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Table 4.25: Value Hierarchy of Ethiopian and
Indian Teachers from Rural Schools

— [ N ————

Valne Hierarchy Value Hierarchy

(Ethiopian Rural Group) (Indian Rural Group)
Values Mean Scores Va lues Mean Scores
Social 47431 Theoretical 435434
Theoretical 46432 Social 42456
Political 4% 491 Economic 41485
Economic 41485 Political 39457

Aesthetic 34 415 Religious 3817

Re ligious 26412 Aesthetic 34457
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Table 4,26 presents the comparison of within group
differences in values of the Ethiopian and Indian beachers.
The Ethiopian rural school group was found to be significantly
(0,01 level) higher than their own urban group in theoretical
value mean score and significantly lower than the urban group
in religious value mezan scoréo For the Indian group, the trend
was reverse., In religious va lue, the rural group of Indians
was found to be significantly (0.01) higher than the Indian
urban group. In social value the Indian urban group secured
a significantly (0.05) higher score than their own rural

counterpart.

Value hilerarchy differences between rural and urban
Indian teachers were more than that wes observed between
Ethiopian rural and urban subgroups. It was interesting to
note that both the Ethiopian and Indian urban groups had placed
'economic' as second highest scored va lue ares ig their
respective value hierarchy; Similarly, 'theoretical' was found

valued more by both the rural groups compared to urban groups.

Table 4027 presents summary of findings with

respect to the variable location of the schoole.
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Conclusion

Some conclusions that were arrived at are given belowe.
The urban groups irrespective of culture were found to value
ecénomic more than. theoretical., Ethicpian and Indian rural
groups were found to differ with each other in theoretical,
religious, polit;ca].and social values, The trend in value
difference within (rural and urban) the Indian group (rural
more religious) was found to be in the reverse direction of
the valve difference trend observed within the Ethiopian
group (rural less religious). The Ethiopian rural teacher
éroup was found to possess a high score in social value and a

low score in religiovs value.

Discussion

Ethiopian teacher's exposure to the under developed
rural areas of Ethiopia, and the experience with "the
exceeding ly primitive conditions of living in the rural area"
(Lipsky, 1962) might have made them aware of the real needs
of their socliety and of their commitment, as modernist, to
work for the socio-economic development of their country. The
opportunity they obtaiﬁfto interact and to some extent

identify with the rura l 'under-privileged mass' might have
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resulted in stimulating the 'intellectual' in them and also

in developing a resentment towards government and its
supporters = the church and landlords. On the other extreme,
the urban centres with its characteristic material affluence
might noﬁ/go on pricking as continuwously as in rural areas,
the conscilence of teachers work-ing in urban schools. Other
than this, the presence of a number of educational
institutions both private and government, in the urban areas,
provided the teachers with an opportunity to make an extra income
by teaching part-time after their routine hours of work. ‘heir
pre-occupation with the extra work might maturally tie them %o
thelr work leaving little time to workout natiornal awarenesse,
The rural urban differences in values observed between bhe
Ethiopian rural and urban teacher sub-groups might have been

an indication of variations in the degree of their social

awarenesse

The Indian teacher working in the rural areas of
Ethiopia used %o have two types of within-cultural informal
soclal corbactse. It 1s usual among Indian teachers residing in
rural plaeesz to visit each others home as a past time. Obther
than this, Indian teachsrs working in rural places used to
arrange regular religious get together on almost all Sundays

(especially Christian groups). Thus, in most of the rural



areas where Indisn teachers are working, 'closed Indian
groups' which function even as their 'reference group', used
to emerge, leaving less chance for a tremendous influence
from culturally dif ferent Ethiopian groups by keeping their
Indian identity almost unaffected. The reversal of the

trend in rural urbkan dif ference among Indians compared to
Ethiopians probably could be seen as the 'latent function'

of these Indian groupse

Both the Ethiopian and Indian teacher groups working
in urban areas were found to have given a high preference to
economic va lue compared to theilr rural counterpartse
Possibly this could be the reflection of their pre-occupation
with extra saving through overtime work o However, it
should be remembered that other than the difference in value
positions in the value hierarchy, no difference in means

between rural and urban teachers was found significanb.

40,245 Cross-Cultural Comparison of Values with

Respect to the Variable Religion

Based on religious faith the subjects were divided
into two subgroups in Ethiopian sample and three groups in

Indian sample. The religious subgroups thus formed in the



241

Ethiopian sample were Christian and Musl@m groupse The

Indian religiows subgroups were Hindu, Christian and

Myuslim, The number of cases in Indian Muslim group being

too small to makTe any valid generaligation, the value data

of this group was not taken into consideration for making
comparisonse Absence of cultural data on Ethioplan Muslims
prevented any meaningful cross-cultural comparison of this
groupe. Cross-cultural comparison of values of other religious
subgroups 1s presented in this section. Scheme of presentation

is the same as that used in previous units.

Table 4.28 presents cross-cultural difference in

values, between Ethiopilan and Indian Christian groups.

Significant difference (at .01 level) between the
means for theoretical, religious, political and social values
of Ethiopian and Indian Christian teacher groups were observed.
The Ethiopian Christians were found to be higher than their
Indian counterpart on theoretical, political and social value
scaless The Indian Christian group was found to excel the

Ethiopian Christian group in religious value scoress

The overall value pattern comparison tased on their

respective value hierarchy is given in Table 4.%0 -«
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Table 4,28: Significance of Difference Between
Means for Six Values of Ethioplan and
Indian Christian Teachers

Values Nationality Mean Stde 5! Slgnificance
Dev, Value

Ethiopian 44.958 50542\

Theoretical % o843 0001
Indian 424500 50778,
Ethiopian 27.%63 8,370 ‘

Religious 9,362  0.,01
Indian 37212 10255
Ethiopilan 41,929 56510

Economim 0,283 NS
Indian 42,130 72066
Ethioplan 34,661 6.863

Aesthetic : 0,359 N3
Indian 546,952 TedT1
Ethiopian 43.756 5.146

Political 50321 0901
Indian 400308 60334—
Et biopial’l 47 . 018 7 0077

Social ' 56690 0e01

Indlan X 420870 50623

Number of Cases: Bthiopian 168

Indiar; 146

|
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Table 4.29: Value Hierarchy of Ethiopian and Indian
Christian Teacher Groups

Ethiopian Value Hierarchy - Indian Value Hierarchy
Values Mean Scores Values Mean Scores
Social 47,02 Social 42487
Theoretical 44,96 Theoretical 42450
Political 43476 Economic 42613
Economic 4193 Political 40,31
Aésthetic 34 666 Religious 37T e21

. Religious 2736 Aesthetic 34 295

Both the natiomal groups agreed with each other in
endorsing 'social value' as the highest scored value area. The
least preférred value area for the Ethioplans was 'religious’
whereas the same for the Indian group was aesthetic value area.
A11 the value scores of the Indian were found to fall within
the range of average scores. Whereas in the case of Ethiopians,
the social value score and the religiows value score were
found to fall above and below the range respectively. Hence
their (Bthiopian) value pattern was characterised by the

presence of high social and low religious va lues.
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Table 4430 reveals the value mean difﬁerences
betw een the Ethiopian Christian and Indian Hindus. The
Ethiopian Christians were significantiy (at +01 level)
higher than the Indian Hindus in political value and were
significantly (at .05 level) lower than them in religious

-

and aegthetic values.

The overall value pattern comparison of these groups
based on the respective value hierarchy (see table 4431)
revealed that the value orientations of these groups were
characterised by 'highest social' gnd the 'lowest religious'
values, The religious value score of both the groups was
found to fall below the range thereby indicating a low
religious value, The social value score of the Ethiopian

Christian group was found to be a high score.

Significame of differences between means for
valuves of religious subgroups within each sample is

given in table 4,32,

The Muslim teachers in the Ethiopian sample were
found to have scored higher than (,05 level) the Ethiopian
Christian group in theoretical and lower than on aesthetic

valuese The Indian Christian group was found to have scored
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Table 4,30: Significance of Difference Between

Means for Six Values of Bthlopian

Christian and Indian Hindu PTeachers

Values Nationaliry Mean Stdoe g Significance
& Relifion Dev, Va lue
Ethioplan 44,958 50542

Theoretical ChTistian 1,175 WS
Indian 43,877 76946
Hindu
Eth:lopian 276363 86370

Religious  CRristian 2,524 0,05
Indian 20,723 106817
Hindu
Bthiopian 41.929 54510

Economic: Christian Te721 NS
Indian 450677 9.667
Hindu
Ethiopian 34,661 60863

Aesthetic Chriskian 2e3473 0605
Indign %Te154 86294
Hindu
Ethiopian 43.756 5,146

Political Christian 60107 0601
Indian 396231 4,892
Hindu ’
Ethioplan 47,015  T7.077

Social Chrigtian 1584 NS
Indian 454415 66538
Hindu

Number of cases: Ethioplan 168

Indian Hindu 65
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Table: 4431: Value Hierarchy of Ethiopian
Christian Teacher Group and
Indian Hindu Teacher Group

———

Ethiopian Value Hierarchy Indian Value Hierarchy
(Christian) (Hindu)
Values | | Mean Scores Values ’ Mean Scores
Social 47602 &5x4% Social 3 45.42
Theoretical 44 4,96 Theoretical 43,488
Political 43476 Economic 4% .68
Econonic 41495 Politiecal 3§.23‘
Aesthetic 34466 Ae sthetic 3T e25

Religious 2736 Religious 30672




247

c9 - nputy
T8A8T G0*0 = g¥L -  UBTFSTIUD WETPUT
TBAST 10°0 = ww GL -  wirsng )
150UBATITUSIS JO T8AST Q9] - UBIFSTIUD ustdoTysg :S88€) JO I8quUMy
€29°G 0Lg°2y UBTASTAYD - 06¢°L  002°6% WISy o
##688°C  gcceg  glpogy npuTH LPL* b ) 10°L 8L0°LY uBI3STIUD 181008
YCC°9  8OC°0Y UBT4STIUD ¢zL°L 002°2Y WITS Y
. ° . B -
ole*l  z6gey  Lgze6¢ WpUTH 780°L gyieq ggLecy wergstanp oo rPROd
LLY®L  2G6°H¢ UBTASTIUD ¥L6°¢ 007°62 WIS
OL6®L  yozeg  yg1oug npuTE *#CLB°C  cggeg  |99°Y¢ UBTASTIUD orasuasey
990°L 0¢L°2% -UBTASIIUD €£G°9  009° LY WITSAK
° @ O TUoU 0o
YOLSL 9006 LL9°CH nputy BLZ°0  i¢eq Gz6e LY UBTESTID . i
. 6SZ°0L 2L3°LE UBTASTIUD 286°C 000°72 wrTsNg o
[ 1 m
**Nﬁ_w ‘WN P_‘mwao _\ MNN‘_OOM .B..mvg..ﬂm wmm w. ON.MO@ MOMG N_N gmﬁ.ﬂw'.n.u..ﬂo ,DOH .._.l....ﬁwm
LLge, BLL?S 006°2% wsTRSTIUD ¥ 6¥2°L 009°¢S wTT S
9¥6°L  LLS°CY nputy  **TE9°S oycec gggeyy uerastagp  Lo0 FASTOPHD
T anTehs  SASq
auTBA 44, °P38 uBSJl_ UOISITSY 3. °bag uBey  UOTSTITSH senTBA

s N VvV I & N I

SNVIJdOIHGH

senTe) XIS JO0I SUBS] USsMieg S8OULISIITT JO 8OUBOIITUILY

SIsYo®BO L UBTPUT UBTFSTIY)D
PUB NPUTH Pu®B sIsyoes ] uertdoTysy WITSH) PWE UBTASIIY)D IO

AR A RN



248

significantly (.01) higher than the Indian Hindu teacher
group on religious and lower than (.01) on social value

scalese

The overall value pattern decided by the hierarchy
of value for each group revealed that the Bthiopian Muslim
teacher group's value pattern was characterised wtih a
'‘highest scored theoretical' value. For all other groups the
highest scored value area was 'social', Except for the Indian
Christian teacher group, all the other group s endorsed
'‘religious value' as the lowest scored one. Comparison of
six value scores of each group with the 50% of all male and
female scores (test-let) for range of six values, it was found
that the theoretical value score of the Ethiopian Muslim
teachers, and the social value score of both the Ethiopian
Muslim and Christian teachers were 'high' scores. Similarly,
the religious value score of the Indian Hindu group and both

the Ethiopian Muslim and Christian groups was found to be 'low'.

Table 4.%3% presents the summary of comparison of

values with respect to the variable religion.

Findings and Conclusgions

No significant difference was observed between groups

. - .
on economic value scores. Indian “indu group was found to have
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a low religious value score similar to that of Ethiopian
Muslim and Christian groups. Hindus resembled with Ethiopians

more than Indian Christians in o their overall value pattern,

Discussgsion

The finding of value studies with respect %o
relgious in a variety of cultures was far from equivocal.
But in most of the studies 'high religious' value among
Christians was reported (see Chapter II, 2.1.11). The
findings obtained in this study indicate the profound
influence of soclo-cultural background on the value pattern
of individwals.irrespective of their religiouws affilistionse.
The value differences observed between the Ethiopian and
Indian Christian groups provide support to hold this view.‘
The differences observed in political and religious values
between the Ethiopian and Indian, irrespective of the
In&ians religious<faith add further support to the above saild
contentions Perhaps, the influence of the unique Ethiopian
socio-political system on teacher's value could be %oo
profound to allow the meek influences of &k other factors,
including that of religious to surface. In a less fervent
socliety, as that of Indian, these influences might make their

impact on teacher's values more pronounced. With this view



in mind, it must be confessed that an attempt at

interpreting religious differences in values of the

Ethiopian sample is not attempted for the absence of

cultural data on Ethiopian Muslims., Interpretation of
religious differences in values within the Indian teacher
sample is attempted here. The Christian teachers were found
t0 be higher than the Hindus in religious value. The same
trend for religious differences in values was found in the
findings of Hoyland (1921) also., His findings indicated that
the Indian Christians (adolescents ) were more re ligious than
Hinduse. The finding of Bender,(1958) that revesled a positive
correlation between church attendance and religious value
score, perhaps couldbe considered valid to account for the
higher religious value found in the Christian teacher groupe.
The significantly higher 'social value' among the Hindu

could be traced to the Hindu culture for plausible
explanation (see Section I of this Chapter)., The influence

of ‘'aesthetic appreciation' of Hindu culture on teachers'
value system was revealed through the difference observed
between the aesthetic mean,value scores of the Ethiopian

Christian and Hindu teachers,



44266 Cross~Cultural Comparison of Values with

Respeet to the Subject Teaching

Within each sample, three subgroups were formed based
on the 'scademic subject' handled by the teachers. Thus, the
teachers handling mathematics and science subjects were placed
in the 'science teacher group', teachers handiling humanities
and social sciences were placed in the 'Arts teacher group',
and teachers handling special subjects such as typewritting,
commerciagl practice etc., were placed in a third group
designated as 'special subject teacher group/other subject
teacher group's fhe number of cases ir the third subgroup was
found too small to make generalizations., Hence, their data
were excluded from the subject-wise value comparisions
attempted here. The cross cultural value comparison of remaining
groups are pressnted here follwwing the same scheme of

presentation useé in the previous sectionse.

Table 4434 presents the cross culbtural difference

in values of the Ethiopian and Indian science teacher groupse

Significant differences (at 01 level) were observed
between the Ethiopian and Indlan science teacher groups in their

mean scores for theoretical, political, soclal and religicus



Table 4.34: Significance of Difference Between

Means for” Six Values of Ethiopian

and Indian Sciense Teachers

Nationality Mean

Values Stdae ' Significance

. Deve Value
Ethiopian 47,000 7,056

Theoretical 26745 0. 01
Indian 44,103 Te115
Ethiopian 27.154 8e227

Religious 5982 0,01
Indian 366112 11,203
Ethiopilan 41,808 6,045

Economic : 0e715 TS
Indian 4204—86 60594
Ethiopilan 33%3.654 5,912

Aesthetilc 0.985 NS
Indian 34551 60262
Ethioplan 43,756 6,125

.Political - 5‘01 64 0601

Indian 586897 64459
J’chloplan 460538 60337

Social 20928 0,01
Indian 43,832 6,085

Number of cazes:

Indian

Ethiopian 78

107
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valuese. In theoretical, social and political values the
Ethiopian science teacﬁer group secured higher mean scores

than thelr Indian counterparts. In religious value, the

Indian teachers were found to excel their Bthiopian counterparts
by scoring more,

Table 4035t Value Hierarchy of Ethiopian and
Indian Science Teachers

Ethioplan Value Hierarchy Indian Value Hierarchy
Values Mean Score Values Mean Scores
Theoretical 47,00 Theoretical 440,10
Social 46654 Social 4%483
Political 473,76 Economic 42449
Economic 41 81 Political ' 38090
Aesthetic 3% 065 Religious 36011
Religious 2715 ‘ Aesthetic 34056

The overall value pattern comparison based on the
relertive positions of values in value hierarchy, revealed
that both the science groups opted for theoretical as the
most preferred va ue area. These groups did not agree with each
other on the least preferred value area. <This area for the

Ethiopian group was 'religious', whereas the'same for the
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Indian group was ‘'aesthetic', (Table 4.35)

On 'range comparison' of scores the religious value

of Ethioplan group was found to be 'a low score'.

From Table 4.3%36 it was found that the differences
in means for theoretical, religious, political and social
values of Ethilopian and Indian arts teacher groups were
significant at 0,01 level, Except in all Ether religious
values the Ethioplan arts group scored higher means than that
scored by the Indian group. Other than these differences, in
aesthetic value the Indian arts group secured a significantly

(at .05 level) higher mean score than that secured by their

Ethlopian counterparts.

The value hiefaroby comparison presented in Table 4.37
revealed the highest preference shown by both the arts groups
to social value. It also indicated the groups agreement with
each other in placing 'religious' as the least preferred
value., On range comparison the secial value scofe and the
religious value scofe of the Ethiopian teachers were found to be
a2 'high score' and a 'low score' respectively. None of the
Indian 'scores! was found to be 'low' or 'high' on the same

consideration.



Table 4¢36¢ Significance of Differsnce Between
Means for Six Values of Ethiopian and
Indian Arts Teachers

Values Nationality Mean Stdoe g Significance
Dev, Value

Ethiopilan 44,626 5,182

Theoretical 36372 0,01
Indian 42,029 50761

i
: Ethiopian 27.162 8,353

Religious 50645 0,01
Indian 34,510 10,067
Bthiopilan 42.030 5,013 .

Econonic : 0¢%50 s
Indian 42,385 8,809 )
Bt hiopian 34 6455 16456

Aesthetie 20070 0005
Indian 36,837 8837
Ethioplan 43.444 46798

Political 30265 0001
Indian 416192 50019
Ethiopian 47.818 T+750

Social 4,786 OoCW
Indian 43,077 66324

Number of cases:

Indian Arts:

Ethioplan Arts: 99

104

Mo



Table 4437: Value Hierarchy of Ethiopian

and Indian Arts Teachers

Ethiopian Value Hierarchy

Indiian Value Hierarchy

Values Mean Scores Values Mean Scores
Social 47.818 Social 434,07
Theoretical 44,63 Economic 42439
Econom%c 42.03 Theoretical 42.03
Political 43 444 Political 41419
Aesthetic 34 446 Aesthetic 36684
Religious 27416 Religious 34 451




In both the natural groups the science teacher
groups were found to excel their respective arts groups
in theoretical va lue, fbe differencé in mean values were ,
significant at 0,01 level for the Ethiopian groups'and at 0,05
level for the Indian groups. No other mean differences
between the Ethioplan subject groups were found significant,
Whereas for Indian subject groups significant differences
at 0,05 and 0,01 level were observed in aesthetic and political

values respectivelyo. The Indien arts group excelled their

science group in aesthetic and political values{ See Table 4:38).

The overall value pattern comparison of these groups
revealed that irrespective of culbture both the arts groups
had given higher preference to social and economic values than
that given by sclence groups. Similarly, the science groups
expressed greater preference for theoretical value than the

arts groups.

Range comparisons revealed that the 'religious vaiue
bjeek '
scores' of both the Ethiopian Zgéiagroups were 'high scores's. It

also indicated 'a' high social score' for Ethiopian arts group.

Summary of findings is presented in Table 4.39.
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FIGURE YII:

VALUE PRQFILE OF ETHIOFIAN AND INDIAN
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Pindings and Conclusions

Irrespective of culture the positive influence of
'science'! on theoretical value became evident, Influence of
cultural difference on the value systems of science and arts
teacher groups (within cultural) was evident., Differences in
academic interest in the value system of bteachers was nmore

pronounced in the Indian sample than in the Bthiopian sample,.

Discussion

The findings of most of the value studies with
respect to academic interest (see Chapter II, 2.1.7) were
found to be in agreement with the conclusions arrived at in
thig study. The influence of siene science on the theoretical
value of teachers was found to be positive in both the
culturese. The influence of 'arts' speclalization on the
aesthetic value of the Indian teachers was found to be more
than that of the same subject speclalisation on the Ethiopian
teachers. This was clearly evidenced through both the cross-
cultural difference (between the Ethiopian and Indian arts
teachers) and within cultural difference (between Indian
arts and science teachers) in aesthetic value., The 'higher
aesthetic value' of arbts teacher group might be a reflectlon

of the value systems of langusge teachers in that groupe.
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Similarly, the inclusion of history, politics and economics
teachers in the arts group might have resulted in their

scoring higher in political value. The finding of Andrew

(1957) provides support for this view. Further support to

this finding that arts teachers irrespective of culture, tended
to attribute high preference to economic value came from
Allport (1943 ). If the influence of academic subject on value
is in agreement with the influence exerted by the cultural
elements of the soclety, the resultant impact of these factors
(both gecademic and cultural) on the value structure of the
group would be more than that of the factors whose influences
on va e are either contradictory or neutral in thelr inter
relatedness. Validity for this theoretical stand is indicated
by the pronounced stature of aesthetic value among Indian arts
teachers against that of the Indian scilence and Ethiopian arts
and science teachers. Further, indication of the same trend
could be logically derived from the variations observed in

the levels of significance of differences between the Ethiopian
and Indian science groups, Ethiopian scilence and arts group
and Indian science and arts groups on theoretical value., This,
perhaps, points to the effect of various environmental factors
to which the value system of the group may yleld. Variation in
susceptiblility of the six values to environmental influences is

also revealed through the comparisons attempted so fare.
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40207 Cross-Cultural Comparison of Values with Respect

to the Variable Teaching Experience

Considering the number of years, one?engaged in
teaching (teaching experience in Ethiopian Schools) as the
criterion, three subgroups were formed within each national
sample, By placing all the teachers with teaching experience
of one to five years in one group, a 'low experience' group
was formed in each sample. Similarly, teachers having six to
ten years of experience were placed in 'middle experience’
group. Teachers with above ten years of experience in teaching
formed the 'high expepeience' group. Cross—cultural comparison

of values of these groups are provided in this Section.

Table 4,40 presents cross-cultural difference in

values of 'low experience' Ethiopian and Indian teacher groupse

Significant difference between the mean scores of
Bthiopian and Indian low experienced groups were observed
on religious, economic, political and social value scales. All
differences on these values were significant at 0.01 letel.
Mean scores of the Indians in religious and economic va lues

were higher than that of thelr Ethioplan counterparts.
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Table 4,40t Significance of Differenxe Between

Means for Six Values of Fthiopian

and Indian Low Experience Teacher Groups

Values Nationality Mean Stde 't Significance
Deve Valuve

Ethiopian 44,939 60910

Theorebical 1180 NS
Indian 43,500 80431
Ethiopian 28,364 86492

Religious 40546 0aM
Indian 356306 10,768

: Ethiopian 41,000 5,278

Economig 3,102 0e01
Indian 44,371 86519
Bthiopian 350424 6,598

Aesthetic 1,167 8
Indian 34‘ o1 3 7 ok 57
Ethiopilan  43.444  5.3%6

Political %479 001
Indian 40,177 6,472
Ethiopian 460455 Te550

Social 30548 0,01
Indian 4—29516 50554‘

Number of Casest FEthiopian

Indian
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On political and social value scales Ethiopians

group secured higher mean scores.

Table 4,41 presents the value hierarchy of low
experience groups in the Ethlopian and Indian samples. The
most and least preferred values of the Ethiopians were
'social' and 'religious’ values respectively. The same for

Indians were 'economic' and 'aesthetic' values respectively,

The range comparison indicated a high social value
score for the Ethlopians since it was found to fall below the
range of 50% of all male and female scores on that value.

(The range referred to is taken from the test-let ).

Table 4.42 presents value differences between
Ethiopian and Indian 'middle experience' groups. On
theoretical, political and social value scales, the Ethiopian
'middle expgeience' group secured higher mean scores than
that secured by Indian 'middle experience' group. Differences
in means for theoretical and social values were significant
at 0.01 level and for political valﬁe, at 8,05 level. The
mean scores of Indian 'middle experience' group in religious
and aesthetic values were found to be higher than that of

their Bthiopian counbterparts. The differences in mean scores
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Table 4.42: Significance of Difference Between Means
for Six Values of Ethiopian and Indian
Midcle Experience Teachers Groups

Values Nationality Megn Stdoe 't Significance
Devy Value

Ethiopian 460392 50470 40103 0.01

Theoretical
Indian . 42.664 56381
Ethiopian 25,667 7,030

Religious 50440 0,01
Indian - 346328 10,361 .
EthiOpian 43,941 50602

Econonic 1e5%0 NS
Indian 42,207 To152
Ethioplan  32.588  T.666

Aesthetic 2886 0,01
Indian 3604%1 8,035
Ethiopian 420294 50658

Political 2,500 0,05
Indian 400000 5o375
Ethiopian 49,000 5,829

Socigl 42577 0,01

Indian 44,388 12,074

FNumber of Cases: Tthiopian H1

Indian 116
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were significant at 0,01 level. (see table 4.42)

Table 4.43: Value Hierarchy of Bthiopian and Indian
‘Middle Experience' Teacher Groups

Ethiopian Valuve Hierarchy Indian Value Hierarchy
Values Mean Scores Values Mean Scores
Soclal 49,00 Social 44639
Theoretical 46039 Theoretical 42467
Economic 47% 494 Economic 42421
Political 42429 Political 40,00
Aesthetic 32659 Aesthetic 36643
Religious 25467 Religious 34 ¢33

As seen from table 4.43, the relative positions of
values in the hierarchy of these national groups were in
perfect agreement with each other. For both the middle
experienced groups social value was found to be the most

preferred value area and religious value the least,

The comparison of scores of Ethiopians with the range
provided in the test-let indicafed a high score and a low
score for social and religious values respectively. A1l the

scores of the Indian group were found to fall within the range

indicating average scoress
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Table do443 Significance of Difference Between Means
for Bix Values of Ethiopilan and Indian
High Experience Teacher Groups

Values Nationality Mean Stde g Significance
Dev, Value

EthiOpi&ﬂ 460727 49332

Theoretical 20640 0,05
Indian 436324 60169
Ethiopisn 250455 8e265

Religious 5323 001
Indian %28.622 11,871
Ethiopian 41.455 5,783

Econonic . 0,027 s
Indian 416405 8992
Ethiopian 33,182 6,192 -

Aesthetic R - 1,097 NS
Indian 340946 7014—9
Ethioplan  46.242 3,775

Political 50214 001
Indian 39,486 60530
Ethiopian 466,636 46955

Socigl ?2e8456 0001
Indian 426216 76594

Number of cases:

Ethiopian 33

Indian 37
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Table 4.44 pregents value differences between the
Ethioplan and Indian 'high experience' teacher groups. On
theoretical, religious, political and socialx values
significant difference were noted between the Ethiopian and
Indian 'high experience' groups. Mean score difference were
significant at 0,05 level in religious and at 0,01 level in
political and social values, The?gtggred higher mean scores
than that secured by the Indian group, in all except 'religious'
value. In religious value, the Indian group excelled their
Ethiopian counterparts.

Table 4045t Value Hierarchy of the Ethiopian and
Indian 'High Experience' Groups

Ethiopian Value Hierarchy Indian Value Hierarchy
Values Mean Scores Values Mean Scores
Theoretical 46,73 Theoretical 43032
Socigl 46063 Soclal 424622
Political 46024 Economic 41 .41
Lconomic 41 645 Political 39.49
Aesthetic 33:18 Religious 38662
Religious 2546 Aesthetic 34695

Table 4.45 shows that for both the high ex perience

groups theoretical value was the most preferred value. For the
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Ethiopians the least preferred value was 'religious' whereas

the same for Indians was 'aesthetic'.

Range comparisons indicated a low religious value

for the Ethioplanse.

In the Ethiopian sample, significant difference in
mean scores were observed betweern 'low experience' and
'middle experience' teacher groups on economic (0,01 level),
political and aesthetic values (0,05 level). In the first two,
Ethiopian middle experience group secured higher mean score
and in the last one thelr 'low experience' groupes In the Indian
sample, between 'low' and 'middle' experience grdups, the
differencelin mean scores wwas significant (at 0,05 level)

only in soecial value with the latter group scoring higher.

Between the Ethicpian 'low experience' and 'high
experience' teacher groups, a significant difference was noted
(at 0,01 level) in t heir mean scores in political value. The
high experience group éxcelled the 'low experience' group by
securing a higher mean score in this value., None of the
differences between mean scores of low ex perience and high
experience Indian teachers in any of the six values was found

significant,
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In political value, the Ethiog?an high experience
teacher group was found to possess a higher mean score than
that possessed by their middle experience counterparts. The
difference in mean scores between these groups was significaunt
at 0001 level. Ind Indian sample, 'Middle expeemience' and high
experience groups differed significantly in thelr mean scores
in religious value (at 0.05 level) indicating a higher score

for 'high exppeience'’ group(58e7hb&.q.4é).

The overall value pattern comparison for the Ethiopian
subgroups revealed perfect agreement in value hierarchy of low
and middle experience groups. Imrespective of experience for all
the groups 'religious' was the least preferred value. Theoretical
value wag the most preferred value for 'high experience' group

whereas 1t was 'social' for the other groupse

Among the Indians, 'low experience' and 'high exppeience'’
groups showed perfect agreement in thelir value hierarchy. For
these groups, 'theoretical and aesthetic'! were the most and
least preferred values respectively. Whereas for the middle
experience group 'soclal' and 'religious' were the most and

least preferred values reppectively.

On range comparison,religious value scores of all the
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Ethilopian groups were found to be low scores. Social

value score of the middle experience group was found to be

a 'high score!', On the same considerations,none of the value
scores of the Indian subgroups were found to be a low or a

high score(See Tabta y-17) .

Pindings and Conclusions

Teaching experience did not seem to héve ma rked
influence on the values of teachers. Value preference as
revealed through value positions in hierarchy, indicated a
slight trend among 'high expeeience' group to place theoretical
as the most preferred value. But the variation of the mean
scores in this value betweemn groups did not indicate any

significant difference,

Discussion

The variable teaching experience did not seem to have
any marked influence on the value system of teachers. This
might indicate very weak or neutral influence of elements in
the professional environment on the value system of the group
who engaged in the prdfession. The teaching profession being

primarily ‘cognitive' in nature, years of experience in this,
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is expected to affect the theoretical value in the value
system of teachers. But this theoretical view point was not
found supported by the findings of this study. But it should
be confessed that no attempt was made to identify the
elements in the professional environment that might influence
the values of teachers and to single out their influenée g0
as to study their effect on teacher Valué systems. Perhaps,

" studies with the above priorities would provide useful

insights into these aspects of teacher value sysbem.

46268 Cross-Culbtural Comparison of Values of Teachers

with Respect t0 the Variable Academic Qualifications

Based on the academic qualifications of the teachers,
subgréups werpe formed within each sample. Thus, 'Graduate',
'‘Trained Gradvate', 'Post Graduate', 'Trained Post-gradvate',
groups were formed within the Indian samples. Similarly
oI, 'ESIC!, 'ESLC+' and Gradvate groups were formed within
the Ethilopian sample. Differences in the values of these groups
within the Ethiopian sample were compared with that =~ in
the Indian sample. No direct cross—cultural comparison of the
subgroups was attempted due to the non-parallel nature of

-

groups across culbturese



Table 4.48 presents within cultural difference in
values with respect to academic gqualifications of Indian

teachersa.

None of the differences between means for six values
of graduate and trained graduate Indian ﬁeachers was found
significant o On economic and political values scales
significant differences (at  0.01 and 0,05 levels
respectively ) were noted between the mean scores of the
graduate and post-gradvate Indian teachers. Economic mean
score of bthe gradvate teachers was found to be higher than that
of the post~graduate teachers. But in political value, the mean

score of the post-graduate teacher group was higher than tha t

of the graduvatese.

No significant difference between the graduate and
trained post-graduate groups was observed on any of the six

values,

Similarly, no significant difference was observed
between trained graduvates and trained post-gradustes on any

of the values,

When the value mean scores of trained graduate group

were compared wjith that of the post-graduate group significant
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differences (at 0,05 level) in mean scores for the

economic and political values emerged.

On comparing the value scores of the postgraduate
group with that of the trained postgradvate group, a
significant difference in political value (at 0.01 level)
emerged indicating a higher mean score for the postgraduate

groupoe
/
Value hierarchy comparison of the Indian teachers

indicated a trend for economic value to decrease as the level

i

of education of teachers increases,

Table 4,49 presents difference in values with

respect to qualifications of the FEthioplan teachers,

When 'T.T.I.' group was coupared with 'BeSe.L.Ce' group,
a significant difference was found betw:een their mean scores

in aesthetic value favouring a higher for E.SeL.Ce groupe.

'BeSeLeCo' group was found to score higher than T.T.I.
group on 'economic! (0,05 level) and 'sesthetic' (0,01 level)

and lower on religious (0,05 level) value scaless
Differences (in mean scores)‘between TeTela group and

'graduate' group were fouwnd significant in religilous and

~
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aesthetic values at 0,05 level and 0,01 level

respectively.

In economic and political values significant
dif ferences were obsérved between 'ESIC' and ‘ESLC+‘ Eroups.
In ecovomic value the higher mean score Was’indicated for
'ESTCT ! group (at 0,01 level), whereas in political value

ESIC group obtained the higher mean.

No significant difference was observed between

ESLC ard graduaté groups on any of the value scales.

When the value scores of 'ESIC+' group was compared
with 'graduate' group significant differences were observed‘
between the means for aesthetic and economic values at 0065
level., In aesthetic value, graduate group scored higher than
the BESLC+ group and in economic value lower than the

'ESIC+' groupe

Value hierarchy comparison of the Ethiopiea groups

indicated the following trendse.

Irrespective of qualificatioms , all the groups
opted for 'social' as the most preferred value area. As the
gualification increases a correspcocnding decrease in religious

value scores was observed., This was reflected on the va lue
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hierarchy also. Similarly, a positive influence of

education on aesthetic value was also observed,

Findings and Conclusions

!

Variation in the levels of education of teachers
was found reflected in the value system of the teachers. The
influence of gualification on teacher values was found more

in the Bthiopian group than in Indian group.

Discussion

The sensitivity shown by the Ethiopian teachers to
the Education might be reflection of thelr attitude to and
interest in knowledge. Or this might be an indication of
the efficiency of their educational system. Economic value
decrease amorg highly educated Indians perhaps, could be
considered as a negative influence of educatiom on economic
interests of individuals.

Next section of the Chapter presents a cross-

cultural comparison of inter-correlational trends among

the six values and age.
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463 Cross—=Culbural Comparison of Infer Correlational

Trends Admong Six Values and Age

H

This section of the chapter presents a cross-cultural
comparison of inter-correlational trends among six values
and age found in the Ethopian and Indian samples. Even though,
it was not strictly legitimate to state inter-correlations
among values due to the ipsative nature of the test,
compari’son of the degree and mture of relatedness of various
pairs of values across cultures were considered interesting
and useful from the crdss-cultural point of view. Many such
at tempts reported in the literature (see Chapter II, Section
20141) had éctually provided valuable insights into the

dimensions of the tool also.

Table 4450 presents correlational matrix for age

and six values for Indian and Bthiopian teacher samples.

For the Bthiopian sample, a significant (at 0.01 level)
positive correlation was noted between age and theoretical
value. In the case of the Indians between age and religious
value, a significant (at 0.05 level) positive correlation and
between age and political valwe, a significant negative

correlation (at 0,01 level) were observed.
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The positive correlation between age and theoretical
value among Ethiopian teachers might be a reflection of sample
characteristics. The Ethiopian teacher sample was younger
than the Indian teacher sample as revealed through mean age
of the group. Upper age group of Ethioplan sample mostly
consisted of gradwates in Bducation, while teachers in the
lower age group were located at various stages of compietion
of the degree course in education., Most of them were attending
extension service programmes of the university during annual
vacations, so that they could improve thelr professiomal
qualificatibns. This characteristic of Ethiopian sample might
indicated a positive correlation between age and theoretical

valueo

The age-religious hendeney trend among Indians noted
in this study was found to be in agreement w_ ith the findings
of previous studies in Indian context (Sinha, 1972; Tiwari and

Mishra, 1979).

The age~value t}end evidenced among Indians
suggests the possibility of some influence interpretation
in the light of Indian-Socio-cultural heritage on teacher's

!
values. The ancient traditioml Hindu culture believed in
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Varna-Ashrama Dharma. According to this, the life period

of a man is divided into four Ashrams: Brahmacharya, Grahastha,
Vanaprastha and,Sanyasao As one passes from Grahasthashrama to
Sanyasashrama, one's aim will be to achieve Moksha through
renunciation of the worldly 1life and through concentration to
'unite his self with God'. (Geeta, ChapeIV). Strictly speaking
this classification is not observed in theée dayse Desplite its
disappearance from today's Indian social face, fhe rudimentary
effects of it is seen to prevail in Indian society. The great
emphasis in God in Indian ex"perience and culture could be
observed in their activities. However, this age~religious value
trend noted among Indian teacher group is found to be in

accordance with the cultural heritage of Indianse.

The negabtive correlation between age and political
value indicates that 'aging' negatively affects one's
politica 1 value. It is logical to assume that when one gets
older and older, one's interest in 'power' goes on reduction
and one's interest in 'God' goes on increasing as evidenced
through age~religious relablonship support to this contention
is obtained from the finding of a number of studies in this

fislde (Chapter II, Section 2e1e1 and 2.1¢3%)
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For both the Ethiopian and Indian sample, a
significant negative relationships (at 0,01 level) were
found between theoretical and religious values and between
theoretical and aesthetic values. The difference between
correlations of Ethiopian and Indian was significant
(at 01 level) for the former paire. A significant (at
0,05 level) negative correlation was observed between
theoretical and religious values of Indians. Again, among
Indians theoretical value was found negatively correlated

(at 0,05 level of significance) with social value.

The negative correlation of religious value with
the theoretical value observed in both the groups lend a
general support to the findings of Iurie (1937), Duffy (1940)
and Moshin (1950). These factor analytical studies claim that
religious value includes anti-philistine and anti-theoretical
interest. To them, economic and political values presumed to
invo lve a single factor designatéd as the 'philistine factor'.
éince the trend among more thecoretically oriented people %o
be less religious, or the vice-versa, is nothing but natural
and is not against Spranger's (1928) theoretical point of
views The significant difference observed between Ethiopién and

Indian correlations might be an indication of the relative
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influence of respective socio-cultural systems. (See discussion

given in the Section I of this Chapter).

The negative correlation of theoretical value with

the aesthetic value observed in both the groups could considered

aé the inhibitive influence of the theoretical nature of mind
on the unrestrained appreciation of beauty and harmony which
are the quality of the mind of an ideal aesthetic type of

individuale. (Spranger, 1928). -

According to Moshin (1950), the negative correlation
between social and theoretical valuve might be that the
theoretical value invdlves a depersomlised and abstracted
attitude towazks objects and situations which are likely to
interfere with the desire of establishing social contacts and

interpersonal relationshipse

For the Indian group, religious value showed
significant (at 001 level) negative correlations with
economic, aesthetic, political and social values. Whereas
the religious valwe of Ethiopians was found significantly
(at 0,01 level) and negatively correlsted with only political

/

and social values.
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The felationships observed between religious and
most other values (economic, aesthetic and political)
provide support to the theoretical basis of the tool
(Allport-Vernon Lindzey, 19%0) and the finding of factor
avalytic studies (Chapter II, 2e.1.1)o According to the theory
and the preswppeses finding, religious value presupposes a
negative correlation with economic value - a philistine factor.
Similarly, the negative asseciation between aesthetic and
religious values could be ex"plained in terms of the
inhibitive religious attitude on the unrestrained appreciation
of beauty and harmony involved in aesthetic value. The
gsignificant negative correlation observed between social
and religious values was not in agreement with previous
findings on this agpect. Perhaps, it cou}d be considered as
an indirect reflection of Bthiopian teachers’ negative
attitude towards religion. Ipdian teachers exposure to
Fthiopian social system and their inbteraction with Ethioplan

colleagues might have affected their views on religion alsoce.

In both the groups, economic value was found to be
significantly (0.01) and negatively related with aesthetic
value, The negative correlation observed between scomomic and

political value for Bthiopians was found ssignificant at 0,05
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levels Thus, the finding is not in agreement with the
findings of factor analytic studies which claims that economic
and political values are not separate and in both, 2 single

'philistine' factor is present,

The negative correlation observed between aesthetic
and economic values provides support to Spangér‘s ideal types
(1928);4According to this, an individual with economic
interest is?; practical type who aims at accumulating wealth
and material comforts. Whereas the interest of an aesthetic
type centres around beauty, harmony and proportion. Both may be
imginative but in different ways. One uses the power of
imagination for success in financial enterprises, the other
to derive unlimited mental pleasure of a subjective nature.
The aesthetic btype finds his chief infterest in the aesthetic
episodes of life, To him the practical approach towards life

spoils its charm and value.

Aesthetic value was found significan%ly and
negatively correlated with social value in both the Ethioplan
(0,01) and Indian (0.05) samples., The difference between
correlations was found to be significant above 0,05 level. 4
significant negative correlation was observed bebween political

and social values among both Ethiopian (0.05) and Indian (0,01)
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teacherse In the light of Spanser's (1928) theory of

value types, these findings are found meaningful,

BRRATUM

No table reference was placed against '4.,15' in this

Chepter.



