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TITLE OF THE STUDY
An Analytical Study of the Curriculum of Upper Primary Education in Gujarat: Peace

Education Perspective

OBJECTIVES OF THE STUDY
a) To conceptualize ‘peace education’ at upper primary school level
b) To critically analyze the textbooks of upper primary school from peace education
perspective
c) To critically analyze the pedagogical process of upper primary school from peace
education perspective
d) To critically analyze the co-curricular and extra-curricular practices of upper primary

schools from peace education perspective

PLAN AND PROCEDURE OF THE STUDY

The purpose of the study was to understand how peace education was being
transacted in upper primary school curriculum. It required a framework on the basis of which
the study could be taken up. It needed the concept of peace education for school children be
identified. It required the researcher to find what tangible facets of peace education could be
observed in learning materials and learning process. The following procedure was taken up
for the study.
Data needed for the study
As per objective one of the study, data needed about the concept of peace education are: the
concept as reflected in different literature that are available in the area of peace education and
how different documents at national and international level view the concept of peace
education. For the second objective, the textbooks viz. English and Social Studies was
analysed chapter-wise to critically examine the concept of peace education as reflected there
in the textbooks. For the third objective, data regarding classroom teaching was needed to
examine the peace education as transacted by the teachers in the classroom setting to teach
the above-mentioned subjects. For the fourth objective, data was needed about the nature of
work given and conducted by teachers in co-curricular and extra-curricular activities in
schools and out of schools.

Sources of data



The sources of data for objective one was all relevant literature on peace education and
national level educational documents. For the second objective, the prescribed textbooks of
English and Social science for upper primary school level by the Text Book Board of Gujarat
were the sources of data. For the third objective, the classroom processes of upper primary
schools were the sources of data. For the fourth objective, the co- curricular and extra-
curricular activities and personnel engaged in these activities were the sources of data.
Population of the study

The schools offering upper primary education and following Gujarat Board curriculum
constitute the population. As per DISE report of 2016-17, Gujarat has 32680 schools offering
upper primary education. The number of schools offering upper primary education in
Vadodara stood at 1120 as per DISE report 2016-17.

Sampling method followed

The study being done in an analytical paradigm, a sample of only one English Medium
school in Vadodara city having upper primary stage education was purposely selected. In this
school, standard VI to V111 was selected for the study. The prescribed upper primary school
curriculum of Standard V1 to V111 was taken up for critical analysis. As per objective two,
the sample consisted of Textbooks of Standard VI to VIII of English medium school of
Guijarat boards that are followed in the selected school. The text books in the two subjects
namely, English and Social sciences, which are followed in this school, were taken up for
analysis from peace education perspective. For the objective three and four the researcher
attended all the school for continuous observation of all activities throughout the year and
observed as many classes of each subject teacher of English, Social Science, and as many co-
curricular and extra-curricular activities involving Standard VI to V111 organized in the
schools. Due to constraints of time and the need for brevity, only ten classroom pedagogic
processes and four co-curricular cum extracurricular activities were transcribed for analysis.
Further care was taken to observe some of the pertinent activities of the schools viz.,
assembly, sports, games, laboratory, annual day, sports day and other such important
organization of co-curricular and extra-curricular activities.

Tools and techniques

For the first objective, all relevant literature found by the researcher on peace education was
studied to conceptualize peace education. Content of the literature studied was analysed in
terms of peace education. What exactly emerge as concept of peace education was finalized .

As per the second objective, the content analysis of the texts of all topics in the textbooks



was done from peace education perspective that emerged from objective one. The contents
that are related to peace education were identified in the analysis of text by the researcher by
reading the text thoroughly and deriving the semantics of peace perspectives. As per the
third objective, non-participant observation of classroom teaching-learning process was
done. Field notes were made and later transcribed for analysis. For the fourth objective Co -
curricular activities and extra-curricular activities too, the researcher used non-participant
observation as a technique to see the participation of students in these activities and the theme
they had in the activities. Field notes were made and later transcribed for analysis.
Collection of data

As per the first objective, the researcher collected sufficient literature on the concept of
peace from national and international publications. In order to achieve the objective of
conceptualizing peace education for school level, especially at upper primary, the researcher
followed a thoughtful set of steps mentioned below.

Step 1 Content of the literature studied was analysed in terms of emerging peace education
components.

Step 2 The concept of peace education that emerged was further enlisted in the form of
themes. The themes were derived from previously conceptualised ideas of peace by scholars
(Reardon,2001; Harris & Morrison, 2003; Barlett, 2008), from national level documents like
NCF (2005), NPE (1986,1992), NCERT reports (2004, 2006) and from international works
like ‘Learning: The Treasure Within’ (UNESCO,1995), ‘Peace education framework in
UNICEF’(UNICEF,1999), ‘Peace education: framework for teacher education, (UNESCO,
2005) and ‘Learning the way of peace’ (UNESCO, 2001).

Step 3 The most in formidable suitable elements were selected to form a framework or
‘critical lens’ to study the curriculum of primary level education in the state of Gujarat.

Step 4 The derived themes were presented and discussed before a group of learned experts in
the field of education. The discussants were in agreement with the presented thematic
framework.

Step 5 The thematic framework was finalised for analysing primary level curriculum.

For the second objective, textbooks of the English and Social science subjects taught in
Standard VI to VIII were critically analysed by the researcher from peace education
perspective as will be found in objective one.

In order to achieve the second objective of textbook analysis the following steps were taken.



Step 1 First of all, the two prescribed textbooks (of semester 1 and semester 2) of each
subject (Social Science and English) of each of the three standards namely the VI, VII and
V111 were read thoroughly.

Step 2 A tentative set notes of titles of each chapter and its overall content was made.

Step 3 Keeping in mind the ten thematic areas finalised earlier, the chapters were read again
carefully. A line or statement representative of that particular theme was selected from first
chapter onwards. These chapter wise texts lines were identified by locating words and what
they referred to. For example, a line in chapter 3 of std VI English textbook is ‘His mother
told him many times not to waste water, but he did not listen’. This line was coded as
‘responsibility’. Similarly, other codes were marked next to the lines.

Step 4 On reading and scrutinizing the ideas the texts conveyed, they were colour codified
under that particular theme’s name, that is potentially relevant ‘text segments’ (Creswell,
2007) were marked with a coloured pen.

Step 5 A code ‘mother’s responsibility’, ‘cousin’s responsibility’” was clubbed under the
common code ‘family responsibility’. A code ‘responsibility of police’, ‘responsibility of
sarpanch’ was further coded under ‘responsibility of public servants’. The ideas pertaining to
‘Family responsibility’ and ‘responsibility of public servants’ and other codes were organized
under the theme of ‘RESPONSIBILITY". Similarly, other nine themes were identified and
were arranged on the basis of the three levels of upper primary standards, that is, sixth,
seventh and eighth. One can identify the perspective which underlies the sentences that are
framed in the narration or description found in the textbooks. They have been critically
scanned by the researcher for texts or narratives that portray values relevant in cultivating
peace mind-set.

For the third objective and fourth objective, data were collected through observations and
field notes made of the observations. Data was collected by observation of interactions
occurring between teacher- student and student- student during classroom teaching as well as
in co-curricular and extra-curricular activities. The data gathered by observing the
pedagogical process in the classrooms was analysed subject-wise and the data was tabulated
after evolving the categories.

Analysis of data

For the first objective after studying the relevant literature a write-up capturing the patterns
and themes representing peace education was prepared. This was further validated with the

help of experts in the field of education. The emerging frame formed the conceptualization of



peace education at upper primary level. For the second objective both resecarcher’s and
teachers’ views on textbook content was subjected to thematic analysis based on the frame
created through the first objective. For the third objective and fourth objective the variety
of interactions observed was taken as a complex system that is more than the sum of its parts.
The complex interdependencies and dynamics were focused keeping in mind the frame
created through the first objective.

In the next step, for study the pedagogical process the following steps were taken up. The
researcher took permission to observe the teaching learning process that took place in Std VI,
VIl and VIII. A full teaching period was observed and field notes were made on the
interactions that took place in the class. The interactions were transcribed and a sequential
number value was given, so that the exact statements could be located during analysis. In this
step too, the ‘text segments were bracketed’ (Creswell, 2007) according to the meaning they
conveyed and or inferred.

For studying the co-curricular and extracurricular activities the following set of steps were
followed. One school event was fully observed and field notes made on the interactions that
took place. Where interactions could not be listened to, a description of what could be seen
was made. The interactions and descriptions were given a sequential number value so that
statements could be located for cross reference. Codes were designated to meaningful

interactions and descriptions and then taken up as themes.

FINAL FINDINGS

As per the first objective, a conceptual framework was developed on peace education
as suitable for school education i.e., for students of upper primary school. This step
developed a framework to analyze the textbooks, pedagogic processes and co-curricular and
extra-curricular activities - the three essential components of curriculum. The
conceptualization included identifying a set of indicators of peace education perspective. It
was conceptualised in terms of peace themes viz., Responsibility, Equality, Freedom, Critical
Thinking, Human Initiatives, Tolerance, Justice, Non-violence, Unity, and Safeguarding
Nature.

In line with these indicators, peace education perspective was studied. The

perspective taken for conceptualization are presented below.



1. Responsibility: It means a duty or obligation to satisfactorily perform or complete a task.
It is also associated with reliability and trustworthiness. Conflicts among men mostly
arise as a result of ignoring one’s responsibility.

The defined indicator in textbook was ascertained,

- When the texts or narratives explain/express the idea of responsibility or what an
individual’s role in society is and what that obligation demands/expects and the
students realize that responsibility as forerunner to peace

The defined indicator in pedagogic process was ascertained when in the classroom,

- Teacher fulfils her obligation as a leader/ mentor/ caretaker/well-wisher of her
students

- Students fulfil their obligation towards study by making sustained efforts/
contribute ideas/ engage themselves in learning

- Students fulfil their obligation of being helpful and respectful to each other

The defined indicator in co-curricular and extra-curricular activities was ascertained when

- Students contribute /sustain efforts in participation in outside classroom co-
curricular activities

2. Equality: When individual show respect / treat others in his surrounding as equal, it
would contribute towards an egalitarian, democratic and peaceful society (Indian
Constitution,1950)

The defined indicator in textbook was ascertained,

- When texts or narratives in chapters of textbooks shed light on the concept of
equality/project or support the idea of equality and students understand its relation
to peace.

The defined indicator in pedagogic process was ascertained when in the classroom,

- Teacher respects the uniqueness of each individual student

- Teacher expects all students to follow certain common rules of classroom
behaviour like raising one’s hand before answering and so on

- Teacher ensures all to be productively engaged in learning

- No student is marginalised in the classroom community

- All students have chance to engage and participate in the learning activity

The defined indicator in co-curricular and extra-curricular activities was ascertained when

- Students have equal chance to participate in outside classroom co-curricular

activities



3. Freedom: When individuals are free to act/choose a choice/to move. Does not have
restrictions. It is the fundamental right of a human being. Initiatives towards betterment of
oneself can occur only if people enjoy freedom.

The defined indicator in textbook was ascertained,

- When texts or narratives in chapters provide the understanding about freedom, the
instances that celebrate independence and self-effort and students understand its
relation to peace

The defined indicator in pedagogic process was ascertained when in the classroom,

- Teacher allows the student to work independently / groups of their choice

- Teacher permits the use of mother tongue if it brings in clarity in understanding

- Teacher provides time to work at one’s pace

- Students are given choice in choosing learning activities

- Students have freedom to respond /to ask doubts /to get sufficient time to do tasks

The defined indicator in co-curricular and extra-curricular activities was ascertained when

- Students have choice in the kind of co-curricular activities in which they wish to
participate

4. Critical thinking: When reasoning plays a dominant role there is less chance of being
biased or be carried away by emotions. When integrity leads one’s thoughts, human
beings can take right actions to create or sustain peace in society.

The defined indicator in textbook was ascertained,

- When the texts or narrative in the textbooks presents situations where critical
thinking was put into play to find solutions to problems and students understand
this trait is important in understanding about peace and ways of peace.

The defined indicator in pedagogic process was ascertained when in the classroom,

- Teacher sets higher order thinking tasks, problem solving tasks that builds
confidence in children to face many other difficult situations.

- Teacher presents open ended questions / to imagine what could have happened
beyond what was given in the textbook.

- Teacher gives importance to the process of learning as much as the correct
answers.

- Students get scaffold from peers and teachers in their cognitive development

The defined indicator in co-curricular and extra-curricular activities was ascertained when



- Students use their thinking to make projects/speeches/poems /debates etc. when
there are co-curricular activities
5. Human initiatives: Not all thoughts result in actions or desirable behaviour. The will to
act must be taken by the concerned individual. How so ever others may support or
encourage, taking up an action depends on the self- efficacy and self-confidence of the
individual. It is right actions that will bring in fruits of prosperity and self-actualization.
The defined indicator in textbook was ascertained,
- When text or narratives in the chapter extol human achievements or prominence in
a field of work and inspire children to achieve their full potential and be
productive members of the society
The defined indicator in pedagogic process was ascertained when in the classroom,
- Teachers encourages / praises/ rewards a particularly difficult task
- Teachers breaks down the tasks into manageable chunks and appreciates its
completion
- Students sustain their efforts to find solutions / to learn difficult tasks
The defined indicator in co-curricular and extra-curricular activities was ascertained when;
- Students volunteer to participate and engage in co-curricular activities
6. Tolerance: To be tolerant of differences and accepting and acknowledging diversity is
the need of the hour. The world is becoming a global village and mobility of people
between nations or states is common. Heterogeneity in the population of a country brings
forth its own merits and demerits. Tolerance is a virtue that shall minimise conflicts and
clashes among groups and lay the path for peace.
The defined indicator in textbook was ascertained,
- When texts or narratives in the textbook describe instances of tolerance and
inspire students to imbibe it as a value as it is needed for peace
The defined indicator in pedagogic process was ascertained when in the classroom,
- Teachers treat students with patience when they make mistakes
- Students show tolerance towards criticisms
The defined indicator in co-curricular and extra-curricular activities was ascertained when
- Students show tolerance and patience while participating in co-curricular activities
7. Justice: Justice is central to democratic set-up. Without meting out justice to unfair and
wrong activities, we can’t ensure the faith of the people in good governance (Indian

constitution, 1950). Justice is the backbone of a peaceful society.



The defined indicator in textbook was ascertained,

- When texts or narratives in the textbook point out to the various situations where
justice is carried out and the students will have the idea of how to uphold truth,
impartiality, objectivity through just actions.

The defined indicator in pedagogic process was ascertained when in the classroom,

- Teachers follow fair practices in their everyday activities

- Teachers addresses genuine grievances of students fairly

- Students are truthful in their dealings

The defined indicator in co-curricular and extra-curricular activities was ascertained when
- Students accept success or failure in co- curricular activities with equanimity
8. Non-violence: Non-violence itself is a concept closely related to peace. Practice of non-
violence against weaker creatures is extolled as humane side of individuals. Showing
compassion in the face of violence is not an easy option, it requires courage to show
fortitude.
The defined indicator in textbook was ascertained,

- When texts or narratives in the textbooks present ideas of non-violence and
kindness to ones weaker than oneself that can bring out the humane side of the
students’ personality.

The defined indicator in pedagogic process was ascertained when in the classroom,

- Teachers do not show violence in actions or words towards the children

- Teacher accepts /empathises with / does not hurt the feeling of students

- Students give and receive feedback respectfully

- Students are not violent in actions or words towards others

- Students are not aggressive towards fellow students

The defined indicator in co-curricular and extra-curricular activities was ascertained when
- Students practice non aggressiveness in co-curricular activities like games/
sports/competitions
9. Unity: The strength of a group depends on the cohesiveness that exist between its
members. It could be at the national level, state level, a community level or even at a
classroom level. Working as team to achieve a common goal is the sign of unity.

The defined indicator in textbook was ascertained,



- When the texts and narratives in the textbook discuss the concept of unity and
present the pleasant outcomes of unity in such a way that the value of unity can be
understood by students.

The defined indicator in pedagogic process was ascertained when in the classroom,

- Teacher promotes team work / assigns team work / supports team work

- Students support each other / help each other in class and outside the class

- Students contribute and participate in group tasks willingly

The defined indicator in co-curricular and extracurricular activities was ascertained when
- Students take part cooperatively in co-curricular activities that demand group
work
10. Safeguard nature: one needs to live in harmony with nature. It provides us with all
necessary resources to sustain our life. The environment has to be protected against
harmful agents that endangers life at large, thus be detrimental to peace.
The defined indicator in textbook was ascertained,

- When texts and narratives in the textbook offer knowledge about the environment

and the ways to safeguard it and the awareness to protect it becomes enhanced
The defined indicator in pedagogic process was ascertained when in the classroom,
- Teachers provide opportunity to understand the gifts we receive from nature
- Students pledge to protect the environment within his / her capacity
- Students participate in activities that are environment friendly
The defined indicator in co-curricular and extra-curricular activities was ascertained when

- Students participate in co-curricular activities like field trips or gardening

As a final note, it can be said the affective abilities (that has to be integrated along
with cognitive and psychomotor abilities) like taking responsibility, showing equality,
valuing freedom, having critical thinking mind set, taking human initiatives, valuing justice,
being tolerant, following non- violence, valuing unity and safeguarding nature provide a lens

to perceive peace education in the curriculum at school level.

The three main components of curriculum taken up for this study were the textbooks
(learning materials) used by students of this level, the day to day pedagogic experiences and
co-curricular and extra-curricular experiences. The analysis of the these components of

upper primary curriculum of the state was done and the findings are presented below.



In terms of peace perspective present in the textbooks of primary level, it was found that

the English and Social science textbooks:-

1.

Offered scope to understand about the responsibility associated with the various roles an
individual has to perform. Roles at student level, at public servants’ level, at consumer
level, at government level or at global level between countries of the world were
represented. The contents dealt with how rights and responsibilities are closely related.
The contents offered viewpoints on equality in terms of gender, uniqueness of each,
economically weak and physically disadvantaged. Political equality in terms of sharing of
powers and right way of using one’s power find mention in social science textbooks.

The idea of freedom is multifaceted, not only physical freedom but also creative freedom
IS given coverage in textbooks. The sacrifices that underlie the enjoyment of freedom is
also paid due attention.

Critical thinking through thoughtful questions which tested their ability to infer, make
judgement, to solve problems and widen their outlook is taken care of. The reference to
scientists, astronauts, writers, painters, sculptors who made outstanding works give
impetus to develop critical thinking.

Initiatives needed for achieving goals or one’s dreams or bringing about betterment in the
society finds a place in textbooks.

Team work through shared tasks, unity between friends and family finds mention in
English textbooks and living as a true citizen and maintaining unity in diversity is
mentioned in Social science content.

Tolerance and compassion as propounded by saints as well as common place compassion
between man and animals, compassion for the disabled have been found in texts.

Justice is the cornerstone of democracy. It is also well represented in the textbook content
of Social science. Impartiality in judgements of those in power is dealt in English
textbooks.

Judicious use of even wastes and beauty of nature find mention in English content and
celebrating environment related days and environmental protection finds place in Social
science content.

In terms of pedagogic process in the classes of English and Social science subject,

the findings are as follows.

1.

It can be said that responsible behaviours were observed in teachers and students.

Obligations towards learning and towards each other being fulfilled was noticed.



2. Equality of treatment in accessing learning materials and learning opportunities was
observed.

3. Freedom to share the ideas, opinions without hurting others emotions was seen in the
classroom.

4. In order to develop critical thinking amongst the students, the teachers took appropriate
steps.

5. The students could succeed in the tasks assigned to them as they sustained their efforts.

6. The teachers were patient and tolerant towards the mistakes of students.

7. The interactions and activities were marked by fair practices and dealt fairly with the
doubts and grievances.

8. Promotion of group tasks could be seen. And students support and help each other.

9. There were less instances that substantiated safe guarding nature theme framed.

In terms of co-curricular activities, the findings are as follows

1. Responsibility that went into the conduction of events at assembly level or at concert
level could be observed.

2. Equal chance was provided to students to participate in the event of their choice —
whether drills, dramas, dance or competitions.

3. The students got opportunity to make objects and showcase their intellectual ability or
artistic ability in the co-curricular events organized.

4. Students were seen to accept with equanimity in success or failures in the small assembly
level events or at interschool competition level.

5. Unity in working for the common task of the school or between partners in competitions
was observed.

6. The concern for safeguarding nature and about environment was seen in the themes of
concert drama and assembly activity.

Some pertinent points related to the analysis needs to be mentioned here. Although
the design of the school curriculum is suggested by School education boards and the
disciplinary content in the textbooks is guided by National framework, the school ethos play
an important role. The school has to follow the recommended textbooks, take peace-oriented
approach towards teaching and learning and give exposure to a wide variety of co-curricular
experiences. Then, in such an environment one can develop well-adjusted individuals who

can make living together an achievable dream.



IMPLICATIONS OF THE STUDY

The findings of the analytic study conducted on the curriculum of upper primary

education in the state of Gujarat has a number of implications. Some of them have been

mentioned below.

This study is of significance to policy makers for making a strong policy statement on
peace education. Peace education should be given an official status in the scheme of
education in the country.

It can guide the curriculum makers for bringing in changes in the curriculum of
Guijarat State Board from the perspective of peace education. The policy makers can
set a state level committee for planning the peace education inclusion in the
curriculum.

The state agencies can give adequate shape to peace education concepts and practices
relevant to the local context in the existing frame of curriculum itself. A handbook
can be created for use by the teachers for including a perspective of peace in their
transactions.

The school administrators can ensure that the entire school follows a sound system of
peace values, norms and practices in the daily life of the school.

Adequate weightage can be given to formative assessment and students can be
encouraged to prepare portfolios regarding the peace learnings they have acquired.
The teachers have to use strategies to reinforce the thought processes that goes before
the conception of all egalitarian governance of a country. The teacher should not
impose her/his ideas on students. She/he should allow them to think independently
especially on important social issues.

The success of peace initiative depends on the teacher preparedness so it is necessary

to design a capacity building programme in teacher education curriculum too.

SUGGESTIONS FOR FURTHER STUDY

A few suggestions are given below for researchers who would want to pursue further

study in the area of peace education.

More scientific studies on the behaviour pattern of adolescents can be done as peace
education deals with bringing in positive personal changes.
A philosophical basis of peace education can be explored so that a consensus about

the contents of peace education can be achieved.



3. All the textbooks used in the school should go through stringent quality check for
biases, distorted and negative views about other cultures.

4. Peace education is closely related to conflict management and the overlapping
concepts between them could be mapped.

5. Comparative studies between curriculum of neighbouring countries can be done so
that proper representation of each other’s society can be done.

6. Integrating peace education in Teacher education programmes can also be studied to
ensure the teachers are equipped to keep the peace perspective in mind.

CONCLUSION

The study provided sufficient evidence that upper primary curriculum as transacted
through textbooks has reference to some of the important concepts associated with peace
education like unity in diversity, gender equality, democratic governance, humanistic
preaching of saints and seers like Buddha and Mahavira, friendship and duty, conservation of
nature and analytical mind. The activities suggested within the chapters too are meant to
develop students’ personal qualities and value judgements. Even in the co-curricular and
extra-curricular activities of the school one could observe tolerance, cooperation, empathy,
and responsibility in the interactions between the teachers and students. Thus, it can be said
that peace indicators were present in the textbooks, in pedagogic processes, in co-curricular
and extra-curricular activities in an appreciable manner. It can be concluded that in the
transaction of curriculum there are enough scope for developing peace-oriented mind set
among the students of upper primary level.

The defining characteristic of peace education content is that it provides knowledge,
skill and attitudes for dealing with conflicts at personal level or at global level. When one
learns to adopt a tolerant, responsible and fair practices with others it would minimise
conflicts. Even if conflicts arise, taking initiatives to communicate in non-violent manner will
help solve the differences. The needed understanding in these aspects is provided in the
textbook contents as well as manifested in interactions in classroom and outside classroom.

The study revealed that there is scope for improving of personal efficacy and
attitudes, scope for improving of peace-oriented interpersonal relationships at classroom level
and family level. The developmental needs of the society and freeing the society of its
problems and issues can be met by individuals receiving peace-oriented education.

Integrating peace perspective in transacting curriculum would bridge the gap between intent



and outcome of curriculum. Subject content matter allowed for improving of awareness about
own country and global understanding.

The study ascertained the suitability of peace education content for the stage of upper
primary level in Gujarat. It could be concluded that peace education components are
indirectly encouraged in the curriculum and they could be drawn out if much attention is paid
to it. The potential for peace education was assessed only in the contents of English and
Social science textbooks of the three standards of upper primary level. In similar line there
could have been peace perspective in the textbooks of Science, mathematics, Hindi and
Guajarati subjects of the curriculum. They could not be done in this research.

The study may result in positive effect on curriculum development, evaluation and
guidelines for transaction by teachers. It is said that ‘it is easier to build a child than repair a
man’. The proactive steps to bring changes in human behaviour has to start at the early age
itself. The young child is at the formative period of his life and at an ideal stage to shape the
moral character. Schools bring together children from different backgrounds and so can work
towards minimizing conflicts by developing sufficient resilience and responsiveness among

its students.



BIBLIOGRAPHY AND WEBLIOGRAPHY

Akudolu, L.R. (2010). The formal, non-formal and informal continuum in peace education
curriculum. WCCI Nigerian Chapter, 8th Biennial Conference on Developing Peace
Education Curriculum for Nigeria,18-23 October, 2010.

Bandura, A. (1986). Social foundations of thought and action: A Social Cognitive theory.
Englewood cliffs, NJ: Prentice Hall.

Barlett, L. (2008) Encyclopedia of Peace Education, Teachers College, Columbia
University. Retrieved from https://www.tc.columbia.edu/epe/epe-
entries/Bartlett_ch5_22feb08.pdf

Bretherton, D., Weston, J. and Zbar, V. (2005). School Based Peace Building in Sierra
Leone. Theory into practice, 44(4), 355-362.

CABE. (2005). Regulatory mechanisms for textbooks and parallel textbooks taught in

schools outside the government system. MHRD, GOI.
Chand, V.S. and Choudhury, G. A. (2004). Reformulating the Early Primary Curriculum.
Retrieved January 2013 from

www.qgcert.qujarat.gov.in/gcert/download/reformulating-the-early-primary-

curriculum/cover contents preface.pdf

Chhabra, P. (1992). Impact of the programme of moral education on non scholastic aspects
of the primary school learning behaviour. Ph.D. (Edu.) Vikram University in Fifth
Survey of Educational Research. (2000). Vol 11, New Delhi: NCERT.

Chinara, B.D. (1992). Effect of strategies for inculcation of democratic values among
adolescents in relation to introversion and extraversion and value related
behavioural types. Ph.D. (Edu). Punjab University in Fifth Survey of Educational
Research. (2000). Vol 11, New Delhi: NCERT.

Confederation of Indian Industry and Young Indian (CII -Yi). (2009). A document on
evolving a vision for India@75. Retrieved January 2013 from

http://indiaat75.in/document/GujaratVision Document.pdf

Creswell, J.W. (2007). Qualitative Inquiry and Research Design: Choosing Among Five
Approaches (2" ed.) .Thousand Oaks, CA: Sage.

Delors, J. (1996). Learning: The treasure within. Report to UNESCO of the International
Commission of Education for the 21 century. Paris, France: UNESCO

Demirel, M. (2009). A study on examining elementary education curricula in Turkey from

the aspect of peace education. World Applied Sciences Journal, 7(4), 506-514.


https://www.tc.columbia.edu/epe/epe-entries/Bartlett_ch5_22feb08.pdf
https://www.tc.columbia.edu/epe/epe-entries/Bartlett_ch5_22feb08.pdf
http://www.gcert.gujarat.gov.in/gcert/download/reformulating-the-early-primary-curriculum/cover_contents_preface.pdf
http://www.gcert.gujarat.gov.in/gcert/download/reformulating-the-early-primary-curriculum/cover_contents_preface.pdf
http://indiaat75.in/document/GujaratVision_Document.pdf

Devi Prasad. (1984). Peace education or education for peace - a thesis. Gandhi Peace
foundation, New Delhi.

Du Toit, S.J. and Krugar,N. (1994). The child: An educational perspective. Durban:
Butterworth.

Fountain, S. (1999). ‘Peace education in UNICEF". Retrieved May 2005 from

www.unicef.org/programe education /peace ed.htm

Garret, H.E. (2014). General Psychology. New Delhi: Surjeet publications

Georgescu, D. & Bernard, J. (2007) Thinking and Building Peace Through Innovative
Textbook Design — A Report of the inter-regional experts” meeting on developing
guidelines for promoting peace and intercultural understanding through curricula,
textbooks and learning materials, UNESCO. Retrieved in November 2018 from

http://education4resilience.iiep.unesco.org/en/node/593

Glatthorn, A. A., & Jailall, J. M. (2009). The principal as curriculum leader: Shaping what is
taught and tested, Thousand Oaks, CA: Corwin Press.

Goodlad, J. I., & Associates. (1979). Curriculum inquiry: The study of curriculum practice,
New York: McGraw-Hill.

Gorgadze, N. (2016). Textbook Analysis of the Primary Education in Georgia from Gender
Perspective, International Journal for Multi-Lingual Education, #7, (1-10) E ISSN
1512-3146

Government of India. (1948). University Education Commission Report. New Delhi: Ministry
of Education.

Government of India. (1950). The Constitution of India. New Delhi.

Government of India. (1952). Secondary Education Commission Report. New Delhi:
Ministry of Education.

Government of India. (1966). Kothari Commission Report. New Delhi: Ministry of
Education.

Government of India. (1986). National Policy on Education. New Delhi: Ministry of Human
Resource Development.

Government of India. (1992). National Policy on Education (as modified in 1992), New
Delhi: Ministry of Human Resource Development.

Gultung, J. (1969) Violence, Peace and Peace Research. Journal of Peace Research, 6(3)

Harris, 1., & Morrison, M. (2003). Peace education. Jefferson, NC: McFarland & Co.


http://www.unicef.org/programe%20education%20/peace%20_ed.htm
http://education4resilience.iiep.unesco.org/en/node/593

Institute for Studies in Industrial Development, ISID (2009). Final report on quality in school
education for quality council of India. New Delhi. Retrieved January 2012 from

www.qcin.org/article/downloadpdf

Johnson, D.W. and Johnson, R. T. (2005). Essential components of peace education. Theory
into practice, 44(4), 280-292.

Juneja, N. (2003). Constitutional amendment to make education a fundamental right. New
Delhi: National Institute of Educational Planning and Administration.

Kariappa. (1992). Value orientation in Tamil textbooks. M.Phil. (Edu.), Alagappa University
in Fifth Survey of Educational Research. (2000). Vol 11, New Delhi: NCERT.

Kapur,A. (2007). Transforming schools - empowering children. New Delhi: Sage
Publications.

Kelly, A.V. (1983, 1999). The curriculum theory and Practice, 4e, London: Paul Chapman.

Kertyzia, H. & Standish, K. (2019). Looking for Peace in the National Curriculum of
Mexico. International Journal of Development Education and Global Learning. 11.
50-67. DOI https://doi.org/10.18546/1JDEGL.11.1.04

Kunzru, Aryaman. (2018). The role of educational institutions in enhancing india’s Pluralistic
Identity. Journal of Indian Education, Vol XLIV,N 3

Luther, M.M. (2001). Values and ethics in school education. New Delhi: Tata McGraw Hill
Publishing Company Ltd.

Marsh,C.J. (1997). Perspectives: Key concepts for understanding curriculum. London:
Falmer Press.

Mondal, A. & Mete, J. (2014). Education for peace in the light of NCF 2005, Journal of
Philosophy, Culture and Religion, VVol.2, 1-4. ISSN 2422-8443. Retrieved in
November 2015 from www.iiste.org

Muschett.D. F. (Ed) (1997). Principles of sustainable development. Florida: St. Lucie Press.

Mustata,S. (2011). How to analyze textbooks. An essay on research approaches and possible

consequences of research. Retrieved from http://www.tcpdf.org in October, 2018

NCERT. (2004). Peace education: Self- instructional package for teacher educators. New
Delhi: NCERT.

NCERT. (2005). National Curriculum Framework. New Delhi: NCERT.

NCERT. (2006 a). Syllabus —elementary level New Delhi: NCERT.

NCERT. (2006 b). Position paper National Focus group on education for peace. New Delhi:
NCERT.


http://www.qcin.org/article/downloadpdf
https://doi.org/10.18546/IJDEGL.11.1.04
http://www.iiste.org/
http://www.tcpdf.org/

Oates, T. (2014). Why textbooks count. A policy paper. University of Cambridge, Retrieved
from cambridgeassessment.org.uk on July 2016.

OECD (2018), The future of education and skills Education 2030, OECD Publishing: Paris,
Retrieved on January 2019 from
https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).
pdf

Opotow, S., Gerson, J. and Woodside, S. (2005). From Moral Exclusion to Moral Inclusion.
Theory into practice, 44(4), 303-318.

Pani, R.N. (2007). Integral Education thought and practice. New Delhi: APH Publishing

Corporation

Papalia, D.E. and Olds, S.W. (1981). Adolescence: physical and intellectual development,
human development. New York: McGraw Hill.

Piaget, J.(1960). The Psychology of Intelligence. Totowa, NJ: Littlefield Adams & Co.

Posner, G. (1992). Analysing the curriculum. New York: McGraw Hill

Rajagopalan, P. (2009). From agenda to action: interpreting and implementing the NCF peace
education guidelines. Educational Policy Research Series, Volume I, Number 3.

Retrieved August 2009 from http://www.prajnya.in/eprsi2.pdf

Rajam, G. (1990). A study of peace concepts in the higher secondary textbooks of Tamil
Nadu. M.Phil., (Edu.), Alagappa University in Fifth Survey of educational Research.
(2000). Vol 11, New Delhi: NCERT.

Reardon, B. (1997). Tolerance-the threshold of peace, primary school resource unit. Paris:
UNESCO

Reardon, B. (2001). ‘Education for a culture of peace in a gender perspective’ Section 1:
Introduction to Education for a Culture of Peace, Paris: UNESCO.

Saharabudda, S.A. (1977). Institutional Climate as a Function of Pupil Control, Ideology and
Student Indiscipline. Unpublished Ph.D. thesis, Department of Education,
M.S.University of Baroda.

Sakade, N. (2009). Peace Education in Practice? A Case Study of Peace Education in
England, a thesis submitted to The University of Birmingham for the degree of doctor

of philosophy, The University of Birmingham.

Sallabus, M. E. (2013). Analysis of narrative texts in secondary school textbooks in terms of value education,
Educational Research and Reviews,8(8), 361-366. DOI: 10.5897/ERR12.190 Retrieved in November,

2018 from http://www.academicjournals.org/ERR



https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
http://www.prajnya.in/eprsI2.pdf
http://www.academicjournals.org/ERR

Salomon, G. (2002). The Nature of Peace Education: Not All Programs Are Created Equal.
In G. Salomon & B. Nevo (Eds.), Peace Education: the concepts, principles, and
practices around the world (pp. 3-13). Mahwah, N.J.

Sinha, D., (1964). Development of interest attitude and ideals and character, In B.
Kuppuswamy (Ed.) (1991). Advanced Educational Psychology. New Delhi: Sterling
Publishers.

Smith, M.K. (1996,2000) ¢ Curriculum theory and practice’ the encyclopaedia of informal
education. Retrieved in November 2018 from www.infed.org/biblio/b-cuuriculum

Srinivasan, A. (2009). A Survey of Civil Society Peace Education Programmes in South Asia.
Educational Policy Research Series, Volume I, Number 2, Retrieved August 2009 from

http://www.prajnya.in/eprsi2pdf

Stenhouse, L. (1975). An Introduction to Curriculum Research and Development, London:
Heinemann.

Taba, H. (1962). Curriculum and Development: Theory and Practice, New York: Harcourt
Brace and World.

Thorpe, C. (1999). Training module on women's traditional conflict resolution and
mediating practices. Sierra-Leone: UNESCO/FAWE Co-Operation And
Collaboration , Retrieved on February 16" 2014 from

http://people.umass.edu/educ870/PostConflict/resources/TrModule-SLeone.pdf

Tyler, R.W. (1949). Basic Principles of Curriculum and Instruction, Chicago: University of
Chicago Press.

UGC. (2001). Updating curricula in education a framework -Recommendation of UGC
Curriculum Development Committee on Education. March, 2001

UNESCO (1996). Learning: The treasure within. Report of UNESCO of the International
Commission of Education for the 21 century, UNESCO Pub., Paris.

UNESCO. (2001). Learning The Way of Peace. A Teacher’s Guide to Peace Education.
New Delhi.

UNESCO. (2005). Peace Education Framework for Teacher Education. New Delhi.

UNICEF (1999). Peace Education in UNICEF. United Nations Children’s Fund Programme
Publications, New York - Prepared by Susan Fountain, Consultant, UNICEF, New
York.

UNICEF. (2000 a). Curriculum Report Card, Working Paper Series, Education Section,
Programme Division, UNICEF, New York


http://www.infed.org/biblio/b-cuuriculum
http://www.prajnya.in/eprsI2pdf
http://people.umass.edu/educ870/PostConflict/resources/TrModule-SLeone.pdf

UNICEF. (2000 b). Defining Quality in Education, Working Paper Series, Education Section,
Programme Division, UNICEF, New York.

Van den Akker, J., Fasoglio, D., & Mulder, H. (2012). A curriculum perspective on
plurilingual education SLO. (Netherlands institute for curriculum development)
Retrieved from http://rm.coe.int/09000016805ale57 on July 7th 2019

Varma, M. (1976). Moral development in children. UnpublishedPh.D. thesis, University of
Allahabad, Fifth Survey of Educational Research. (2000). Vol 11, New Delhi: NCERT.

Wells, L. C. (2003). A culture of teaching peace. Nuclear age peace foundation, USA. A

paper presented in UNESCO conference on intercultural education in Finland, June
16™ 2003.

Yadav, S.K. (2011). National study on ten year school curriculum implementation.
Department of Teacher Education and Extension, National Council of Educational
Research and Training, New Delhi. Retrieved on February 16" 2014 from

http://www.ncert.nic.in/departments/nie/dtee/publication/print material/national curri

culum.pdf

LIST OF TEXTBOOKS

Gujarat State School Textbook Board (GSSTB)

GSSTB, STANDARD 6 SOCIAL SCIENCE - FIRST SEMESTER, 2014

GSSTB, STANDARD 6 SOCIAL SCIENCE - SECOND SEMESTER, 2014
GSSTB, STANDARD 7 SOCIAL SCIENCE - FIRST SEMESTER, 2014

GSSTB, STANDARD 7 SOCIAL SCIENCE - SECOND SEMESTER, 2014
GSSTB, STANDARD 8 SOCIAL SCIENCE - FIRST SEMESTER, 2014

GSSTB, STANDARD 8 SOCIAL SCIENCE - SECOND SEMESTER, 2014
GSSTB, STANDARD 6 ENGLISH (First Language) - FIRST SEMESTER, 2014
GSSTB, STANDARD 6 ENGLISH (First Language) - SECOND SEMESTER, 2014
GSSTB, STANDARD 7 ENGLISH (First Language) - FIRST SEMESTER, 2014
GSSTB, STANDARD 7 ENGLISH (First Language) - SECOND SEMESTER, 2014
GSSTB, STANDARD 8 ENGLISH (First Language) - FIRST SEMESTER, 2014
GSSTB, STANDARD 8 ENGLISH (First Language) - SECOND SEMESTER, 2014


http://rm.coe.int/09000016805a1e57
http://www.ncert.nic.in/departments/nie/dtee/publication/print_material/national_curriculum.pdf
http://www.ncert.nic.in/departments/nie/dtee/publication/print_material/national_curriculum.pdf

LINKS FOR SOFT COPY OF TEXTBOOKS REFERED IN THIS STUDY

SOCIAL SCIENCE - STANDARD 6 SEMESTER 1

http://qujarat-

education.gov.in/textbook/Images/new_books/Standard 6 English Medium_Social Science
Semester 1.pdf

SOCIAL SCIENCE - STANDARD 6 SEMESTER 2

http://qujarat-

education.gov.in/textbook/Images/new_books/Standard 6 English Medium_Social Science
Semester 2.pdf

SOCIAL SCIENCE -STANDARD 7 SEMESTER 1

http://qujarat-

education.gov.in/textbook/Images/new books/Standard 7 English Medium_Social Science
Semester 1.pdf

SOCIAL SCIENCE -STANDARD 8 SEMESTER 1

http://qujarat-

education.gov.in/textbook/Images/new_books/Standard 8 English_Medium_Social_Science
Semester 1.pdf

SOCIAL SCIENCE -STANDARD 8 SEMESTER 2

http://qujarat-

education.gov.in/textbook/Images/new_books/Standard 8 EnglishMedium_Social_Science
Semester 2.pdf

ENGLISH -STANDARD 6 SEMESTER 1
https://drive.google.com/file/d/19pJfSJIQaqNWg8YioKIdhGF7BIMh24FF/view
ENGLISH -STANDARD 6 SEMESTER 2
https://drive.google.com/file/d/1vzKGXB81wVzy8gAg0e8n-SbcjTOP5VPh/view
ENGLISH -STANDARD 7 SEMESTER 1
https://drive.google.com/file/d/ImTPC4vdlYRS5xM72MRpedUDHK3UVVFaM/view
ENGLISH -STANDARD 7 SEMESTER 2
https://drive.google.com/file/d/ImTPC4vdlYRS5xM72MRpedUDHK3UVVFaM/view
ENGLISH -STANDARD 8 SEMESTER 1
http://qujarat-education.gov.in/textbook/Textbooks/English-8Semester-1.htm
ENGLISH -STANDARD 8 SEMESTER 2
http://qujarat-education.gov.in/textbook/Textbooks/English-8Semester-2.htm



http://gujarat-education.gov.in/textbook/Images/new_books/Standard_6_English_Medium_Social_Science_Semester_1.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_6_English_Medium_Social_Science_Semester_1.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_6_English_Medium_Social_Science_Semester_1.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_6_English_Medium_Social_Science_Semester_2.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_6_English_Medium_Social_Science_Semester_2.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_6_English_Medium_Social_Science_Semester_2.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_7_English_Medium_Social_Science_Semester_1.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_7_English_Medium_Social_Science_Semester_1.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_7_English_Medium_Social_Science_Semester_1.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_8_English_Medium_Social_Science_Semester_1.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_8_English_Medium_Social_Science_Semester_1.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_8_English_Medium_Social_Science_Semester_1.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_8_English_Medium_Social_Science_Semester_2.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_8_English_Medium_Social_Science_Semester_2.pdf
http://gujarat-education.gov.in/textbook/Images/new_books/Standard_8_English_Medium_Social_Science_Semester_2.pdf
https://drive.google.com/file/d/19pJfSJlQaqNWg8YioKldhGF7BlMh24FF/view
https://drive.google.com/file/d/1vzKGXB81wVzy8gAg0e8n-SbcjTQP5VPh/view
https://drive.google.com/file/d/1mTPC4vdlYRS5xM72MRpedUDHK3UVvFaM/view
https://drive.google.com/file/d/1mTPC4vdlYRS5xM72MRpedUDHK3UVvFaM/view
http://gujarat-education.gov.in/textbook/Textbooks/English-8Semester-1.htm
http://gujarat-education.gov.in/textbook/Textbooks/English-8Semester-2.htm

