CHAPTRR I

PEYCHOLOCY OF CHILDRTE'S DRAWINGS

Child snd Art:

Ari in the twentieth century has bscoms so
teehnical that to think of children ae artists would
appear Parsdoxicsl $0 z common mun. éhen psychologists
liks Perez, Preyver and Sully started‘observing and inter~
rreting child besheviour for understsnding zdult develop-
weni, it was found, however, that asgthetic develovment
of the chile leading to art-appreciation and art-production
goss on in his dzy to day contsct with the environmsnt.
s;u}.lyi poinis out tﬁai ithe manifestsztionsg of %rt-impulse
gznnot be always recognised as aqtiviaies of genuins art-

production znd- even the appssrance ¢f rudimentary art ars

1« Stugies of Childhood, Sully, p. 2886.



s0 utnesrtsin snd sporadic that the aét activity of
children, as we understand the term, cannot bs rsckonsd

8 & cowmon churacteristic of childarsn. Nevertheless,

it ig beyond doubt thazt the uvnderstunding of varicus
objects snd gitustions such s form, colouvr, rhythn,
verspective ste. vhich 1s egsential for art sppreciation
and art ﬁreducticn ig developed through varioug setivities
of child~.life -~ congeious or unconsciocus. A child's
characteristic fageination for vhythnm in soune snd sction
is an indicetion of hig latent capscity Lo ai leuatl
aprreciste the arts of mugic and dancing at g lgten 8 Latif «
A ¢hild learns to recognige varioug colours ane develops
speeifie gttitudes towsrds them without any special truining
or cocaching therein. A number of paychologigts, for imstunce
Preywr, Bzldwin sndg Binetg heve studied the colour prefer-
enveg in children. Understsnding of repressnistive art
gstarts slowly. The child lesarng to rscognise zn imsge in’
mirror, or & yhotogruph, as repressntation of the objuct
snd not duplicution of the objeset. tThile resliging this
hs gutom=ztiically compareg the twe cbjscts sno is glowly

ied to recognige snd reproduce "likensss' of vurious
fsuiliar objectis. The characﬁeriétic sctivity of chilgren

of pinehing the bread $ill i1 resemblesg soms known form,

2. Studies of Childhood, 3Sully, . 301. /
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or carving figurss of rivers and trees and other familiuy
objects in their envirsnment on articles of food like rice
znd 481 is guite shontansous. vhen the child grows s
1ittle older.snd ig 2ble to handls pencil and paper, be
spontsnzously gtasris smusing himself by scribbling on psper.
Thug even ths zetivity of drawing begins with the chsracter-
igtic gpontemeity of a gelf-taught zotiviiy of childhood.

ds gteted Lefore, the production ai thisg stuge cunnot dbe
degeribed ss ariistic zecording tc the adult stundsrds of
art judgement. 3ti1l.ome cannotl ceny thul they are tne
ngursl nasnifsgtations of art;impulse, sng hence e
spring-hold of zll-lzter devzlopm=nt of sri appreciastion

snd art production.

Trswing - An Tomats Ability:

s

Atility to renresent o vpurticulsr objsets, Or 2t s

¥

Istey gltage s

3

idess is one of ths innate abilitiesg of
humen beings. Trof. H.RK. ¥zrghull, who holds that zrt
imrulse ig 2 blind impulse 'lszding men 10 crsate with
1ittle or no notion of the end they huave in view', thinks
that this impulse, so wonderful in some of its genial
develommants, is in one form or snoiher, & comaon heritage

2

for zll members of our racs.é Every chila does show some

2. The Chila & A 3tudy in the Ivoelution of Yon,
8,7, Chemberlzin, Yarshall ouoted on pags 184.



7

vengeney to produce works, which in their seveloped form,

Y

zive us our begt art-products. Almost svery adult feels
gsome ilsndeney to wriie verseg or to compose melodies or
to dabble with the brush and & palette or to repressnt
his thoughts wiib ths draughtman's peneil, If we study
the history of the art of primitive roces we get zmple
illustrations of their ¢rawings on the barks of trses,
gtoness clay-pottery, inatruments and wearons they Gsed.

Py

J.D.‘Hcauire who haeg studied primitive art writess vThe
grnawentes tions upon the ivory drill-bows -~ & churacteristic
s trument pf‘the Egkimo - 1g extirsmely varisd in its range,
from mers sersiches or notchkg mode in ﬁhe ivory to
orvamenbed csrving znd etching. _These deslgns, etehings
sng carvings sbpeer 0 constitute quife an slaborste
zooriginal school of art. At ons plasce we encountsr bows

covered witih lines, eireles, angles Or curveg, drawn with

P
@
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precision and elasborsisd carefully. In enothsr plsce we
see animasl 1ife portrayed wlithk rerarkable fidslity to
nsterey huniing and trepping scenss are celinssisd with
minute precision, sng earicaturss of dally life are often

portreyed with no wsan artistic ability.4

In the czge of sdvenced razces, the development of

written lzugusge s an ocutcome of the 2bility and c%aving

4. The Child: & 3tudy in the Rvelution of Yan,
w bs in, Heluirs, oguoisd on puge 184 ff.



go representjabjecta, goundg snd idess in plcturss and
symbols. Yritien lupsusge ig & gystem of stabilissd
symbolg o represent particvisr scunds used in spoken
lengusge, Pictography or Bicture‘writing ig an importent
intermedisry stasge in the development of lsnguage. Charles
¥. Judd has brouzhi outl this voini very clearly in his
article on *Tritten ianguage‘,ﬁ He obeerved that
;ieﬁegraéhic forms were uged during the earlisst stegss

of writing. A direct picture; repru@uéing 48 Nesrly as
pesaible ths kind of impression mede upon the Obgsrver

by the object itself wzg drawn ugon ihe writimg surfaee.
The drzwing used to repressnt the objeel was a fuiriy
direet imegs of it and net zn exact reproduction. There
w2 g diract appasl to_the eye v Henee it was posslible for

& person to rand s ducnmentjwritten in this pictographie
ferm if he hagd Séan the 0bjeet referrsd to in the victures.
Judd hes illustrated thig point by the recorg reproducsd

on the followine page. -

=l Pgychology: REdited by
Ns0Ny DPe 350=383.
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an Objiwa love letter, recorded znd expliained by
Garrick Halleryéin the Annual Report of the Burssu of

the Bureau of Ethnology (1888-1889), p. 363,

g,

e

The wriler, g 2irl ©F Bear t0tem, b, surmong hsT
lover, who bslongs to the Mud Puppy totem, ds slong the
verious trails indiested, to the lodge ¢, from which the
beckoning haud protrudes. The inclosed figures at 1, J,
and k are lakes. The crosses indicate that the girl and
her compenions are Christiazns. "The clear indicationsg of
locality", writes Mzllery, "serve zg well ag if in & city
& young woman had sent an invitation to her young man to
call gt a certain street znd numberv.

At thig stage of development there was no speciazl
relastion between the picture drawn snd the sounds used in

articulate lznguage. Concrets examples of it are found

=

n gncient Chinese forms where the moon was repressnied by

the crescent, 2 king by the drawing of a man wearing a

6. Peadings in Gensrz=1 Pgychology: Edited by Robinson and.
Rbe\nBDn, T 380,
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erowm eic. The following zre some illustrations from

*

encient and modgrn Chinsge writing :

Aneignt snd Modeyn Chinege %ritingv

5 B %
8 A M x x

The upper lins shows sncient formg of Chinese
writingi the lower linz ghows the derived wodern forms.
k>3

Resding from 1eft to right, the charscterg signify

‘gun', 'moon‘', 'mounizin', *trss' (or 'wood'), 'dog'.
™

i
&

The next sizge of development in writlten languszge
gterted with simplification of cumplex pictographic forms
to lineg, The gimplﬁficatien wes possible becauge of
the svility of tha resdsr o contribute the nseessary

interprelotions to & few lings, which would suggesst the .

7. Peadinge in Zenersl Psychology ¢ Tditsd by
tobinaon =nd Robinsom, p. 381.




igea to the reader. The gimplification of the written
form Iig seen evsn in the figures which are used by ssvage
tribes: e.g. the number of sn snemy’s zroy is representsd
by single siraight lines with gome brief Indicstion zt

the beginning of the serissg of lines to ghow thst each
lins stzndg for an in@ividual enemy. Thig iype of written
gymbol zgllowsd larger‘pcssibiliti&s of entering initv new
relations in the mind of the reader; it invited a number
éf diffgrent interpretations by its simple eharacter as
ne gpecific drawing was relsted Lo any specific object.

& straight ling could also repregent the number of sheep
in n flacg, or & numbsr of tents in & villsge or snything

wt

which was czpable of enumeration. , ‘ g

3lowly the drawing began to lose itg significance
&8 & dirset peresptuzl reproduction snd got bicader meaning
tirough -the associations stteched to it., The written
form gradually becsme tﬁe symbol representing someﬁhiﬁg
without sny appreal to direct visuul image. Soon the
written symbol entered into relation with orasl speech.
The picturs of zn object was intended to ezll to the mind
of the resder not the special group of idess aprropriste
to the objeet represented, but the sound wﬁidh szrved as
the nzwe of the object, Then: the sound is suggssted,the

regpder wag surpossd to connect with it certsin agsocistions

2l W2
X
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aprropriaste to fie sound., Thus the relationghip between
the picture and the idea for which it stood was established
through the- gound of the nanms of the object depicted. To
take a modern illustration from the symbols in rebus
puzzles, we may use the picture of the eye to stand for
the first personal pronoun. The Bgyptians who esiablishedA
- guch relations wrote at times with pictures standing for
sounds. The derivation of the Romman letter M which is
shown below is an example of the development of such relztionsg

Derivation of the Roman letter M from
the ancient ngption hieroglyphic owl.

N

T M

The four forms in the upper part of the figure are
Rgyptien forms. The firgst on the left is the ususl hiero-
glyphiec picture of the owl, or as it was called in the
EBgyptian lenguage, mulak. The three remaining upper forms
are tound ‘in the writings of the Egyptian priests.The form
on the left of the lower series ig an ancient Semitie form.
Then follow in order an ancient Greek form and two later
Greek forms. (From I,Taylor's "The Alphabet",pp. 9, 10).

W
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The complete develepment of g sound-az ivhebet from the
rebus writing is ¢ ttn*n@d after contintousg sttemnis in
pringing together groups of visgsusl snd suditory contzntis

in new relationg by association.

The Development of Drawing:

The gtages of development of spontaneous drawings
have been studied by some ploneers aéong psychelogistge.
=yen todasy the stageé of developmsnt described by Rouns
‘sre pecepted bagicelly. As humsn form ig the most common
cbjset af_séantanécus drzwings, the investigstors have
speeislly vreferred to the development of humen form. Below

are re rrcdbcvd the aﬁa&ea of devalonment glven by Rouns .

TT———

*(1) Prelimznary st&gm -
1. Adapiation of tha hand to the ingirvmsnt.

2+ The child gives a definite name to the
incoherent linss which he truces.

3. The child announces in advancs that which
ke intends %0 repressnte.

4., The child sees g rescublance betwsen the
linsg ¢bisined by chance and ceritzin
objsets.

(I1) Bvolution of the repregentztion of the humesn forme

1, Tirgt tentative sttempts st representation,
ginilsr to the preliminsry stsgss.

2. The ‘'tadpole' stsge.




3. Tremsitional stugs.

4, Qomplets reprogentation of the humen
figure ag seen in full fzee.

He Trensitionzl stage betwgen full fece and
profiles.

6. Ths profile.»®

Dell; hes sammzréssd the verious stugies on
developmantisl sisges, with refersnce to characteristica
of ceriain age levels, snd of the mﬁaﬁing of art expression
to the individugl at different ages. Bell hug digtinguighed

the following sizgen in genarsl @

°(4) The seribbling Stuge - ~ ’

3'¢R§nd9§ doig snd dashes. yolfe claimg that
¢ven in these random ax@resgions’pressure,
gpeed, reguluyity, rhythm, cirsetion, nurrow-
ness O brsadth are charsclerisgiic of ths
ingividual.

2. Discovery of the line technigue, asccompany-
ing developmzut in siresngth zna conirol.

%., The lsisrsl whiil. Krasutter elaims this to
he the product of motor impulsss, 28 desw

cyibad by»?abin, «nd alsoe by Bend=v, who

£, ¥agguremunt of Intelligesnes by Drawing: GoodenoughyPP«6:7.

8. Projzetive Technigues: Bell, Doe B0 ffa.
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pointe cut that vertiesl rotation is.a

more fundamentol motion for the child

than h@rizonta; movemsnly a8 1llustraied
by‘his.siaswalk drewings sne gamss &ng by

hig early manipulation of plastic msteriuls
{(with Toltmann). The lateral whirl reflscts,
in gravhic motion, the body imsges of the

child in his gevelopment of space oriszntation.

Circulsr tending foerms, 'as rhyithm bscomes

P
.

freer snd more expensive. Both {rue circles

5 ¥ d: angulsr eireieg way be distinguisghed

gnd are developments from the lstsral whirl.
%5. 3Sloughing off meszninglegs lineg, ag the

congeicug eontrel by the ehils incressss.

(3)~Subjéctive Repregssntations
1« Drawing of the human fzee - crude éttempts.
2. Crude represenistions of the humen form as
& gstick man. Al ihig stuge thers muy be
difficulty in placing ths srms enag legs
and in etntrolling the numbey of fingers
and limbs. Tvolution to the point where
discrepancics digapPiear normally tukes s
yeay f[usually from four 190 Five years of sge).

Even after thig puricd thers msy be propeortionsl
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misrepresentsztions, interprsted by

[§:4

Lowenfeld and Tolff as cevistions according
to ithe valuz plseed on the Dariiculsr body-
area by the chila, rathsy than zy visuzal
repressntetions.

4« Unee the stick-mun is wvastersa where iz an
outburst of crestion snd razpid development
of gkill, By fivs to gix yesrs the normzl
childvcan depiet almésivany gimple objuect

in = crude but rscogniseble way. Sex

iwls

d 3

Tfsrsnesy and rseisl differenecss becin

to ghuw 2t thisg gtlage.

o

4. ineresging econesrn with reproducing vhat
iy seen rethey thun whet ig felt, reaching

transitional vezk by the age of nine

)

lsazding to the next siage.

{C) Realistic Representation:
A decreasa-in-éelfuexpression aceombuny ing
ineressing swerensss of the world, “orgunismic
-&nd ¢ocis)l conssrvatism® gnd the development
of writien lzngusge, espeelally notiesable
between eight smy ten years., This frecgently
terminates drawing sctivity in the individusl,
- although continusncs of subjuctive rerrusenise

. s R ; . 10
tivn is manifsst in abstract drawing.®

10. Projective Technigue: Bell, D .350 £f.
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The Procegs of Development in Drewing:

The tirgt attempls &l drawing are yléyful =22f6rta.
They sre no mors then aimlegs manipulation with soms long
cojzcty be it & spoon or Qeneil, at the start, but lster
vhen the connsetion betwesn the motiong of ths hand and
the results en*paper hag been grusped, the child begins
to derive plesgurs fru@ produeing lines, and the periocd
¢f scribbling starts. Thus vhen the child fifst starts
using the pencil be is not conscious of the use he will

be meking of this new ability that he is sequiring.

Soon thes child pegses over ithisg sisge of setivity
znd develops the zbility te gse some glmilsrity of shape
iﬁ lineg he has drawn afnd some sxterngl object. In his
eriss-crose linzs some ghape reminds him of & familiar
objeet and then scribbling tukes up a differvent meaning.
Cnce thig siuge has been resched, 2 geperal result becones
z2ppzrent within z fey further attewpts.' The child makes
further efforts with the intention of portreying something,
™ig is objeetively zoversnt in the nemseg the child beging
to give to its drawings., TIhs child, for examile, drews a
msn and explzing that a esrtein srropgsment of lines
rerresents the hesd, otherg repressnt other y;ris of the

bedy, although to 2 grown up person there is ne similerivy

visible bsiween the picture drawn and the object 1t represents
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Lowenteld gayst " ‘Neming of Seribblimg' represenis ons

of the most important stages in humun dsvelopment. It

=S

nelcates s chenge of thinking from a mere kinsegthstiic

[
H-

to an imsginstivee «= ~-- Thile the child previously was

concernsd with motions.only, ue now refers in hisyscribbling
to mental pictnres.“ll

The ehild sutomstically praciissy the resembling
seribbles and soon feadhes the finsl gtage of representing

in his drswing whatever he sees, obssrves znd imagines.

Certain combinztions of linse s repressnting s particular

{

object get stebiliged snd the child usew thegsz 'schemms'
in his lester sttempts to drasw. Thus eut of his gscribbles
2 ¢hild dev laps hig first rwyrms“ntatzbn of & sER -

B

circulsr motion for head and longztudlnal for lsgs. Thege
nead snd foot respresentuations are common for a five ysar
01a%child.

Peypllelism besovween Development of Drewing
snd langusge NDovelopment:

Arawine g primitive mode of wriiing snd hence

™

cxn be degeribed as the prepsrasiory stage for writing.
It 1g neturally clesely relsied to the lenguzegsz development
cf the child in itg Torm and content.- gpsech snd eoncepLs.

Development of Drswing end Spsech:

iukens hee incicuted ithe psrallelism in the glages
of developmsnt of spoken languags and drawing right frum

11. Projzetive Technigue: Bell, p. 450 ff.
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ithe beginning to the scquiremsnt of the skill in both
the activities. The table compiled by Iuksns is givsn

bel(}Wolg

PARLE 1

Drawing and Speech

Itape

To. Braving o , _ Speech
T Automstle and zimlsse Aptomz tic eriss ang reflex
seribbles. - or imoulisive gounds.
IT Beribbling loczlisationg] Imitation of sound, bui

nd imitstiong of move~ | withoui mezning: chilg
snts of ‘othsr person's babbles baek when addresssd.

ands.

III [mdersitanos bdletures, Underatsndg worag, but does
ut dusg not yet draw nut yel speak beyond such
oyond the simplest words &u 'msmtie','pPapa’,

1oezligetion of feglburss! 'no' eice.
by scribbling.

IV |Copiss from othsrs to Repeals words as msre
gege how to zet the gounads when they are ssid
right effeet in the to him. {Brief stugu ana
uge of lines. of 1ittle importsnce).

V¥ |Pleture writing,i1luse Uses words L0 express
trated storiesg,ssoenes, hipg thoughts, .
ate,. )

VI istudies technigue of ~ Studies grzmmar and
idrawing ~ perespectivs, rhetorie,

yroportion,shading ete.

12, The Thild: A Study in the Tvolution of Han:
Renroduced by Chamberlzin, p. 168.
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The above table clearly indicutes how the two
charselarigtie setivitiss of childhood -~ drawing znd

si2aking - follow & aimilar procsss of developmsnt.

Drewing Development & Coneept Developmsnt:

The review of s process of cevelogment in.
drawing fyom & glightly differsnt gngle will bring out
kow the process follows the ibres stuges which are also
coserved in the devalo@ment of coneept in éhilcren. The
seribbling of the chilg may be deacrlhﬂd s an ‘sxpsrisnce’.
%esing the eimiiarity betwesn ths seribblss znd some
externa} 3&0wﬂ»ab3§st way be ia k an ssx’tha agucstion of
‘ralatioﬁé'. the third sizge of syntn98181na stdrts when
thmﬂchllﬁ aevolcps scaemes and ugedg them to re resent
pzrticulasr objsctis consistently. Ths similariiy of thzge
stuges vi;h the stageg of dévslbpmeﬁt of canceéba aill be
clesr when we reslisé how concepts ave forumed. “A concept
ig » process wh1ch roprwsunts gimilaritics in otherwige
diverse objecls, situstions oy sventg. Coneepis are

vroducts of ressoning ands ones devslopad, play sn lmportsnt

{-—J

role in Further thinking., A large proportion of the words
in any complex lzngusge revresent conceply. Vords sueh g
*troe'y ‘dogt, *liculs’, 'Seauty’, gnd thouvsendg of othsrs
in our langusge, represeni comuwon aspects of thngs that arse

in meny respecis quita:different,one frnm'&Msother,“ls

13+ Psychology : ¥.1l. ¥unn, p. 181.
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X

The developmen£ of coneepis reguires two pProcesses,
newely, abstracting snd gensrelising. Abstracﬁiug is
observing the gimilarity im étherwiae giffersnt things.
The person who hag formsd the concsptl Qf *vegotableg?
mugt have observed that all vegetsbles have gomething
in common. The child's first écquaintanée may be with
a rose flower with which he hezrs the word 'flower’
associated. Toter on the child hesrs t&e same word
gttzched to ‘sunflower’s a flowsr aifferenﬁ in appearunce.
Tater still he hesrs the word flower sssocisted with »
varisly of flowers. After having maﬁy gimilar experiences,
if & child recognises a new varistly us & flower, he nust
have oObgsrved something éimiéar in 211 the flowers

aslresdy knogn to hig.

~But .in the 9heerva§icns of
similarity he must havslput some aspscis of his previousg
experiences and then recognised the similarity leading
to the designation of the new thing as a flower. This
process of deviving s prineiple from veried sxperisnces
ia generalising. Formstion of z concept ig not possible
unlegs it ig preceded by sbstrsction. Oeneralisation

is o necegssry Drocegs for the development of coneep is.
However, 2 person mey f5il to stisin the level of
gensyalisation requirsed for the prorer devslopmeni of

concepis. Thip suggests ome morg gimilarity bustween
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the cohcept devslopment and drawingydevelopment. Even

' én drawing there ig.a posgibility of a child not readhing
the final étage‘of generalisation. Degeneration to
scribblﬁgg is often'observsd_after uging é,fschema' or
"formula’' for some time.

evelopment in Drawing is a- Natural
Procnss of Learnlng‘

_Characteristic drawing activity in cnilghood

" glarts with’sgribbling and ﬁnconspiouély develops to
the siage of formeliged drgwipgs. This>development
normally takes place without any direct training. The
chzracteristics of a natural procsss of learniﬁg are%
) hcﬁever, obgsrved while the process is going on. The
child imbibes a great deal from his surroundings and
is led to draw spontaneously; but in hig surroundings
there are numerous,situatﬁons snd objects whiqh induce
him to imitation. In the initizl stage he tries'to '
imitate the movements of slders or equals. Oééasiona%lj
he imitates his own psst movements which have given him
satigfaction by way of achievement. As imitation on the
vartof the child ig not necessarily induced by others,
he does it in his own way. Hence, slthoush he appears
to imitete somsone élse, he fs having an automatic self.
expression. Helga Eng observess "The child's seribbling

 is sponganeous, for it has never sesn a model for this
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peculizy wavy scribbling. Ths development of its seribe
bling is sn unfolding of itsslf, alfthough imitztion may
play a certsin psrt, for sxemple, as in the trensition

to eircular ssribblingg“14

Repetition of the same activity goes onm $ill it
is mastersd to the satisfactiQn of the child. The
repetition ig somelimes isclated; bul generzlly it goes
on with combinztions of nex movements. n the beginning
the .child repsata ths scriﬁtlaa endlegsly. vhils
repeating the zetivity he zcouires new Torms of scribe
plings., Prauctice with such vsrisd cowmbinations culminates
in fixing up pettzrng to represent psrticular ebjscis.
Thege patterns are known &g 'aéhemas'. Helgz Eng describes
hernobservations witﬁ reference te the point of practics
in the drawings by her niece, Margarei. She writes,
%A ecuriong phenomenbn, which much surpriges the obssrver,

ig the appsrently pleunsd and purpossful practice, even

el

n the child'é first years of'life. Hezrgaret practised
cireles and sitrsight lines and drew her first formula at
the gge of 1 year znd 10 months. Zhe prectiged angles

snd reciangley gnd reschsd her gosl of drawing s tram.1?

14. The Fsychology of Children's Drawing, Helgs Eng,p.184
5. The Psychology of Chilgrem's Drawing, Helga Eng,»p.185.
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’\ Tor soms time the‘ch%}d hés limited motives snd
préctiaed forms of drawings~én& henee he congsnirzieg
Hpanﬂfegetitian of the geme. But goon thé gerizen of
hig motives widens ang he trieg ic bring novelty inte
his drawings. He tries to rapresent a variety of
experiences, meking use of ths gchemas sither in new
adJustment or with desirasble modificatiéns. Thus the
cﬁief dharaeterégtics of imitutien, self-expresasion,
repelition snd new sequigition are all followsd by every

child in hie drewing development with more or legs clarity.

Gorld Unity: ) .

#he tever mzy be the discrimineting features of
various levels of civiligsiion, one csnnet deny the
unity of the humun race gll over the worlde vVhatever
wey be the differeness among the nations, races, comsuni-
tiag, crzeds =nd escies, ons ocsnnot but agccspi that the
procegs of develorment QfAthS inmnste c¢zpscities of sll
persons is ft;ndamentélly the szme. The development of
drewing ebility in children closely follows the chsrace
terigtic process of development of humesn abilities, such
g grezch and lesrning. Strfﬁingly snough the partlcular
proeess of égvelapment in dg&wing is universslly observed.
In sn internationsl exhibitian of children's drawings

held at Cheltenhazm in 1935 there wss ample evicence of
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the onenesg oFf human meture. All the world over ehildren

7

drew the human figure in ths gems schemsztic wey. This
will be geen from the drewing of the humsen form reproduced
In Aprendix I from the works of pome of the investigators

in gifferent couniriesg,.

Fsctors involved in ths Development of Drawing:

In agychologfcal studies of . children ths various
asgpsets of development such ss thysieal, inielleétual,
smotionsl ete., zre discussed. All these developments
go on simuliunsously and henes development of ons aspect
o life affsets the other agbects. Similarly the deve-
layﬁent'of;ﬁhs ebilivy to bréw does not éo on in _isolztion.
?ﬁare sre & numbef of factors which affset thig develop-

ment.

Perception leading L0 viguxl aspprehsnsion of
the object is the very foundstiom of the act of repro-
hduciﬂg it in pietorisl form. Unless th;“child hasg
developed the ability to pe}ceiva en object and aléo
10 forwm its viguzl imsge, it isg not possible Tor him
to educs the gimilsrity betmsern ths seribbling and the
cbjectse Powsr of observing and attending te anmy object
ig linked with the adoitions of more dstsils or Parti-

culars to the drawings.
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Hungling & pPencil - a gmell objeet « with little
fingers oo as to ersate the desired effeet on Tsper is
& deveiepmant rneceggary for draving. Einor:ﬁnscle control
and be tter motor co-ordination muke the chila’s drawing of

lineg sieady znd firn.

Eduction- @f'réla%ion ig one 6f the.@asic factors
of rsesauigg,‘-The és&elopment of thig power ig munifegted
in childrsn's drewings, when they zre zble to find out
pome gimilayrity between their seribbling and the outgige
obisctss =nd then only they further develoy schemssge.
Development of the power of imaginétion is &lso indicatéd
by the child’s ztlempt Lo deplct & thems with his orude
) mzterial - sehemas. Yemory slsc rlays & part in this.
Pormalissed drewings or estsblighe¢ gchemag ere not
possible unlsss ths rvowsr of remembering or memory is

st WOI"ko

Thus we find the develorment of the following
ahilities of the child wnich are involved in the develope

ment of his espaclity to draws

¥. Psrception snd power of observing and zitending.
2. X¥inor mugele control snd moitor.co-ordinstion,

3¢ Imagery.

4, Inaginztion.

5+« PRegssoning.
6. Hemory.
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Development of Drewing sng Intelligence:

- - slthough psychologisgtis heve not yet bssn able to
zive & precige definition of the intelligence, e facturs
involved in intelligence have besn clearly demonstrsted
in the twenticth csntury attempis to measure it. It is
not necessary to discuss here in detzil the gtructursl and
the functionzl uspects of intelligence. Thers is a good
degl of sgresment thel zmong the 'abilities which consti-
tute what we ezll intelligence - perception, inzgination,
TSMOTY s feasoning and‘Judgemant_ara yrrominent. Esznee
wost of the intelligence tests‘inciuae itemg which require
the manifestatlions of these ebilities., Memifestations
of ithese abilities sre the resulis of two mejor processes;
{1} eduction . of relationsg, and (ii) gduetion.. of eorf@let&s,
both direeted to the zitalnment of some aim. Rex Enight's
definition of intelligence thst 'it is the cupacity for
relatioﬁal congtructive thinking, directed to tibe gttain-
ment of gome aim:,lﬁ brings out the function of the above-

mentioneg fzelors in intellizence.

The discussion gbout the factors invelved in the
development oF the ability to draw has mnde it clesr how

vereevtion, imegery, imagination, sduction” of pelationg =

16, Intelligence and Intelligence Tegting:
Rex E{ﬂight; Pe 17
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reaséhing « gnd memoiy ars ét work in the process of
develorment in drawing. These sve the constjtuenté of
structural ang functiuvnal aspecls of intelligence as well.
Henee the vslation betwesn the growih of intelligsesnce snd
thé dave lomient of drawing sbility appesrs to be convincing.
Paychologigts conaider intellizsner as the most important
fzctor in ehiloren's drswings upto the age of gbout nine

gnd henee the wsy in whieh the ehild draws is a rough

and’ready tegt of hig wental ghility.

¥entzl Beekgyound of Children's Drewings:

The obserystionzl work with reference 1o childrsn's
drzwings is gqulte extensive. In the imitial perica
research workers concenirated on observing the developmsni
of drawing in itg form and content. Incicenﬁally they
noted the interests of ‘children as seen.throggh the
obhjects ihey choge for their drevings. The humsn form
was found to be the wmosi popular object of drawing by
nmany workers gnd therefors it was gtuéied in dgaetaila.

The workers in thisg Tield oonesntrzteq their siuvdies on
the cognative agpscetl of development. They notsg the
digeremency in ths child's repressnietion of zn objset
"and drew the conclusion-that the child draws not whst
he sees but what he knows. Buhler explains it s m

doninztion of men's intellisctual power oOver zll other
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aspects of life. Aﬁe writes: "As soon ss objects have
received their nameg, the formetion of concepis beging,
and thease iske the place of concrete imagesa. Coneceptual
knowledgg, which ig formulsited in language;'aominates
the wemory of the child. As & rule the concrete images
fades but as‘far'as Hie facils are capsble of being
expregsea in languages we remembsf thems This develope
ment bveging 2s e&vlj as thg second Yexr in the child
when it beging to drew - in ity ﬁhiré or fourth yesr -
its wemory ig by no mesns & sxoie house of pepuxrate
piectures, but zn eacyclopedié ¢f Ikmowlesge. The

child drsws f:pmuknagledga, thet is how hisg schnemstie
drewings caﬁe abautf?iv'

Some psychologigts expluin the diserepency as
ine result of the child's pareepiugl immgturity. In
kig introduetion to H.W. Olgham's work, A.7. yolisrs
writeg: "The odc¢ity ©f his gketches ig not due io
mugeuler inespzeity {for that we can disregard) but to
the _peréeptusl Jomuturity. He ig-s5till comp=lled to
gtrive 10 reduce ths weszlth of visual meterisl about
him to patisrns which hs czn contrel. This he must do

. . o 18
bsfore he can mansge hig world L6 any pPractlesl purioge ®

17. Mental Development of the Child: Buhleyr, P. 114.

18, Child Fxpression in Colouy awnd Foxm:
He¥e Oldhams Introduction, D. 7.
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Schaefey « Simmern whe huu gldied drewings of
.several hundreo children concludes: "3 chilg's drawing
is dependant upcn s precess which he calls 'Visual

Coneeiving' which is based on pereception rather ihan on

by

vstract thinking, and which conforms %0 the principles
of Gestalt psychology. He regerdsg vigsul concelving ss
an-ewergent process, in which respzet it resemﬁles
intellizenes, but he maintsing that it is a procegs In
ite own right, not g manifsstation of intelligengs, =
form of languszge, Or & medium fér the expregsion of

emgtiens.“ig

Modern psychologists iencito-&tress the conative
agpectVof children's drewings. They ageept the stuges
of dsvelopmeni in general, but smphasise the gtugy of
ingividual differences insrsin. 'As Lowenfeld:  stategs
"The human schewsz ig the form concspit of o men «t which
the child bezs arrived and which he repsats whenéver: - -

no intentional experiences influsuece him to chungs his

20

congapi. Y In drawings ths child devistes from the

zscepled schems according 30 the importsncs of experignce

19. Psychologicsl Bulleiin, Septenber,1850:
Goodenouvgh, D. 381,

20% Ths Xsture of Creaiive Activity: V.Lowsnfeld, £.38.
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in zny pariiculsy drawing. %Hven & vsry young child
knowg that 2 mun ig moers than g nead with legs ane ars

attached to it: he knowg thet z man hus feaiturcs,
fingers, znd sven finger nailgy but In his represenis-
tion the cbéld sxpresses woatl 1s zctively Imporiant to
him during the procsss of creaiing.“zg Thup the schems
is never & rigidé symbel. The modifﬁcations’in the

cste

Pre

L

s

gchemg, whick are peferred 10 ms schemsiic - ind
¢ sxperiences  They ars intimstely

4]

the Immediats forcs o©
"related 1o both bodily znd wenizl eonstiwwtion. Lozenfeld
nsg illustratsd this view in hisﬂétuﬁies,ag and shown how
the gtvdy of the Xind of mogifieztion undesrgons by ihe
achema, zllows one to undergisne ihe intention uncerlying
the represcentation. He hag itrieg to establisgh csriain
types of Personuliity - visuzl and hapiiec « on iths strengtih

-of the children's drswings.

The analytiesl gtodies of child-ming vslus the
evdjective dravings snd gee In them a rich sxpression of
child's enotiona. The maxim, 'the ehild druaws whaet he
Jimows setively,) is further modifled ang expresced as

*the ehild diswg what he feels®. A drawing drewn guring

L2}
[ ]
4
c
&
=
®
Y
C
w3
et
1]
&

an emoctiongl disturbance or in o sisd

21. COreative and Hental Growth: V. Lowenfeld, pe 25.

22« The Nzsiture of Crestive Activity:s V. Lowenfele,

i
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rsvelation of the emetional experlence tha child might be

gsing through. To an expart, it baccmes & symbollc unveil-

,ing of the unconsciouaogs

SuUMmMBRaTY *

The ngyehology of ehildren’a:drawings reviewsd
eboye mey be summarised s follows :
| 1. The prepsrztionfor arﬁisiic vrocsuction goes
,-: on uneonscicugly during the childhood.

2, Art-impulse ig menifssisg throvgh some of

the play activities of children.

o
&

Repregentation Tn plecture = drawing - of
objeets or of ihoughts is sn innate ebilivwy
of & huwmn being.
4. ‘the following are the glagss of development%4
(i) seriobling
{i1i) Pre-gchematie
(1i1) sdhemstic'
{éyixbawning rezligm.
Ee Tarallelism bsiween draving de opment snd
langusge develorment - gpeech and cONC2pis -
iy noted by soms Tsychologints.
6. Drewing develogment follows the naiural

vrocessg of learning.

i

3. The Life of Chilghood: Michuel Fordham, P. 96.

o

24. Crsstive and ental Crowth: Lowenfeld, pp.284,
285(Table).



( -névelopment"in crewing debends upon:
(1) Perception and power of observing
and otiending
(11} ¥inor muscls conilrel snd moter

co-prdination

s

{v) Peasoning - eduction of relutiions
{vi) emory. ]
Heﬁc& it is clogsly relatug 10 intalligznce.
£, The achemes of the humesn {orm goes througn
 the seme stageanf developmsnt with childrsn
all éver’the world.
9.. The evelution of the theory of children's
drevingsg esn be summso up 58 followe ¢
{1) The child drews net what he sees but
wha't ne immvs..

{ii) The child is not eapable of sssing the

thing properly due to percsptuasl imme turi Ly
{ii1) The chile drzws whet he knows actévéiy
or what he expesrisncss.

{iv) The chilog druws whati he feels.



