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1.0 Introduction 

A school is meant for educating students with the aim of promoting holistic development. It demands a conducive 

environment at school. The government of India has taken policy initiatives to provide a conducive environment 

through reforming school culture. Successful implementation of school reforms depends on key individuals of 

schools who manage change. Reforms are also needed to improve the performance of the school. Many researches 

have shown that school leadership is fundamental for school improvement. Every school has the human resources 

and material resources for the purpose of achieving the desired goals.  

School leadership plays a crucial role in enhancing school effectiveness. The quality of school leadership is 

positively linked with student achievement both directly and indirectly. School leadership helps to improve the 

school climate which improves the effectiveness of the school (Sebastian and Allensworth, 2012; Ten 

Bruggencate et al., 2012).  

Generally, people think of school leadership as the leadership of the principals only. But now the scope of school 

leadership has expanded as one individual’s leadership ability is not enough for the development of the school as 

well as the improvement of students. Successful school improvement is co-constructed which encourages 

coordination and cooperation among teachers and principals to solve day-to-day problems and achieve desired 

goals of the school. Lambert (1998) claimed that constructivist leadership is a type of leadership that is used to 

lead schools toward effective change. This constructivist approach to leadership puts more emphasis on teacher 

leadership. It demands teachers to exercise leadership in school for the sake of improving school effectiveness. It 

necessitates support from the principal in schools. Without utilizing the skills and experience of teachers in 

leadership roles, a principal will never be as effective as they may be. The capacity of the principal could be 

enhanced by teacher leadership (Teacher Leader Model Standards, 2011). Teacher leadership is needed for 

serving the needs of students, the teaching profession, and schools. It encourages collaboration where teachers 

learn together and construct knowledge collaboratively and collectively. The most successful teaching occurs 

when teachers collaborate and assist one another. Teacher leadership is a central component of sustainable school 

improvement as it plays an active role in decision-making and promoting professional growth.   

As a unique leadership tag, teacher leadership will help to find solutions to the complex problems related to 

redefining school, leadership roles, and building teaching capacity. Hence, we believe that research towards 

teacher leadership will guide policy actions to eradicate the existing complex problems and enhance school 

effectiveness. 
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2.0 Review of Related Literature 

The investigator referred to a total of 48 studies. The studies have been reviewed from 1998 to 2022. The studies 

were categorized based on the nature and types of study. The reviews have been classified into the following five 

themes: 

1. Studies related to Perceptions and Attributes of teacher leadership. 

2. Studies related to the school support structure for teacher leadership. 

3. Studies related to teacher leadership practices.  

2.1. Implication of Review of Related Literature for the Present Study 

Out of the literature reviewed, the researcher found that a large strand of research on teacher leadership were 

conducted abroad.  The above review of related literature  provided an insight into the key areas like key attributes 

for the development of teacher leaders, the formal role of teacher leadership, sustaining teacher leadership, 

dimensions of teacher leadership and school climate, the evolution of teacher leadership, teacher induction and 

teacher leadership, professional development of teacher leader, educational leadership among secondary school 

teachers, leadership qualities and emotional intelligence of teachers, teaching effectiveness as a function of 

leadership behavior and creativity. In the Indian context, there is scarcity of researches in the area of teacher 

leadership. The researcher did not come across any Indian studies that focused on teacher leadership practices, 

barriers, and the role of school structural support for teacher leadership. Hence, the researcher has undertaken the 

study as teacher leadership practices of secondary school teachers of Bargarh district in Odisha to fill this gap. 

3.0 Rationale of the Study 

Nowadays, several policies and frameworks have been formulated worldwide to enhance school effectiveness. It 

is generally believed that school principals are mostly responsible for school effectiveness. Consequently, it has 

been seen that largely leadership of school principals has been studied. However, teachers are also involved in a 

lot of leadership practices outside the classroom and in the schools. School teachers have led various activities 

and taken initiatives to improve school functions. It has been seen that teachers contribute a lot beyond their 

assigned roles. So it is imperative to study the roles and responsibilities of secondary teachers to know whether 

teachers are overburdened by their additional responsibilities, are their roles blurred or ambiguous. Therefore, it 

needs to be examined whether teachers of government, GIA, and private schools have time to practice leadership, 

and whether are they involved in some leadership practices beyond their defined roles. 

Teacher leadership is a powerful catalyst for enhancing collaboration among school staff. By modeling 

collaborative practices, and fostering open communication, teacher leaders help to build a school environment 
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where teachers are more willing and able to work together. This collaboration ultimately leads to improved 

teaching practices, enhanced professional development, and better student outcomes. Collaboration among 

teachers was necessary for improvement (Doyle,2000). Collaboration may be different in government, GIA, and 

private schools, which needs to be studied. 

Teacher leadership itself serves as a professional development pathway that offers teachers opportunities to 

develop leadership skills. Teacher leaders may identify what are the different needs of colleagues and take the 

initiative to provide continuous professional development opportunities accordingly. The professional 

development initiatives taken by secondary teachers in different management types needs to be examined. 

Mentoring is an important leadership skill, teacher leaders may mentor teacher colleagues to exercise their 

leadership skills. Thus, it is imperative to study whether these mentoring practices are being exercised by the 

teachers in different management types. 

Job satisfaction of teachers depends on the culture of the schools. In all three kinds of schools i.e., government, 

GIA, private schools the culture of the school is different. The culture may be democratic, authoritative, inclusive, 

or open culture. School culture greatly influence teacher performance. Teacher leaders may take initiatives to 

improve the school culture which required investigation.  

Teacher leadership plays a vital role in improving curriculum. Teacher leaders may support colleagues to improve 

curricular activities and adopt inclusive pedagogy in various ways. They may supervise the curriculum 

implementation and take initiatives to improve the quality of teaching.  

Networking is essential to improve schools. It plays a vital role in fostering connections, collaboration, and 

resource-sharing among educators, administrators, students, and the wider community. Networking provides 

educators with a support system where they can share experiences, seek advice, and gain emotional and 

professional encouragement. Thus, the feelings of isolation among teachers can be reduced and contribute to a 

positive school culture. Teacher leaders may initiate networking with outside school teachers. Therefore, the 

networking practices by government, GIA, and private teachers need to be examined. 

Teacher leadership practices are also needed for school improvement. The structural support in terms of 

communication patterns, and school customs, that exist in the school hierarchy should allow teachers to practice 

leadership at schools. Apparently, in the light of developing leadership capacity among teacher leaders, the scope 

for practicing leadership and adequate facilities provided at the school, cannot be ignored. Therefore, it becomes 

important to study the school structure and opportunities that are being provided by principals of secondary 

schools to promote teacher leadership. At the time of practicing leadership in the school, the problems confronted 

by the teachers are also important to know. Hence, it helps in designing appropriate educational strategies and 
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setting goals for educational organizations to eradicate the barriers to leadership skill development which in turn 

is helpful for developing students' achievement and promoting school effectiveness. 

Out of the literature reviewed, it was seen that research on teacher leadership is limited in the Indian context. 

Most studies focused on the leadership among principals of secondary schools. However, a large strand of 

literature on teacher leadership is conducted abroad. Out of the literature reviewed the researcher did not come 

across any study on teacher leadership practices of secondary school teachers of Bargarh district in Odisha. 

Therefore, the study has been undertaken. 

4.0 RESEARCH METHODOLOGY OF THE STUDY 

 4.1Research Questions  

The following research questions was in the mind of the investigator that led the investigator to undertake the 

present study. 

1. How do teachers of secondary schools demonstrate leadership practices in their schools? 

2. What is the support structure that facilitates the practice of teacher leadership?  

3. What are the barriers in practicing teacher leadership? 

4.2 Statement of the problem  

    A Study on Teacher Leadership Practices of Secondary School Teachers of Bargarh District in Odisha 

4.3 Objectives of the study  

1. To examine the roles and responsibilities of secondary school teachers.  

2. To find out the school support structure for teacher leadership at the secondary level.  

3.  To examine teacher leadership practices in secondary schools.  

4. To identify the problems which come in the way of practicing teacher leadership at the secondary level. 

5. To measure the perception of teachers and principals towards teacher leadership at the secondary level. 

4.4 Explanation of the Terms  

4.4.1.Roles and responsibilities of teachers  

The roles and responsibilities of secondary school teachers include curricular activities, co-curricular activities, 

administrative duties, and outside-school duties. 
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4.4.2. School Support Structure  

In this study, the school support structure includes school culture i.e., communication pattern, teacher autonomy, 

school customs, rules, and regulations, and administrative support of the secondary schools which supports 

teacher leadership. 

4.4.3. Teacher Leadership Practices  

Teacher leadership practice includes the opportunities that teachers have in school to practice leadership. In this 

study, teacher leadership practices include collaboration with teachers, principals, and the community, mentoring, 

promoting professional development activities, facilitating classroom practices improvement, improving 

curriculum, networking, and improving school culture. 

4.4.4. Secondary School 

 It is an institution that provides secondary education as imparted to students of 9th and 10th standards. 

4.5 Operational definition of the Term 

4.5.1.Perception  

For the present study, perception means the score obtained from the perception scale for secondary school teachers 

and the perception scale for secondary school principals developed by the investigator. 

4.6. Delimitation of the study 

1. The present study will be delimited to teachers and principals of government secondary schools, new GIA 

(Grant in Aid) secondary schools, private secondary schools of Bargarh district in Odisha, India. 

2. The present study will be delimited to government secondary schools, new GIA (Grant in Aid) secondary 

schools, private secondary schools that are affiliated to the Board of Secondary education, Odisha (BSE 

Board, Odisha). 

3. The present study will be delimited to seven dimensions of teacher leadership including collaboration with 

teachers, principals, and the community, mentoring, promoting professional development activities, 

facilitating classroom practices improvement, improving curriculum, networking, and improving school 

culture. 

4.7. Research Design of the Study 

The present study adopted a descriptive survey research design.  
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4.8. Population  

All teachers and principals of government secondary schools, GIA (Grant in Aid) secondary schools, and private 

secondary schools of Bargarh district of Odisha affiliated to BSE board were constituted the population of the 

present study. 

4.9. Sample 

The sample for the present study was selected by stratified random sampling technique. There are 1232 teachers 

and 179 principals working in 179 government schools, 1118 teachers and 121 principals working in 121 GIA 

schools, and 72 teachers and 12 principals working in 12 private secondary schools. From 1232 government 

teachers and 179 government principals, 10% of teachers and principals i.e., 124 teachers and 18 principals were 

selected randomly through the lottery method and were included in the sample. From 1118 GIA teachers and 121 

GIA principals, 10% of teachers and principals i.e., 112 teachers and 13 principals were selected randomly 

through the lottery method and were included in the sample. From 72 private school teachers, 10% of teachers 

i.e., 8 teachers were selected randomly through the lottery method and were included in the sample. From 12 

private school principals,100% of principals i.e., 12 private school principals were taken as sample. The final 

sample constituted of 124 government teachers, 112 GIA teachers, 8 private school teachers, 18 government 

principals, 13 GIA principals, and 12 private school principals of secondary schools of Bargarh district of Odisha. 

Thus, the final sample for the present study constituted 244 teachers and 33 principals of secondary schools of 

Bargarh district of Odisha. 

4.10. Tools and techniques for Data collection 

➢ A questionnaire was constructed to examine the roles and responsibilities of secondary school teachers 

and was given to 3 experts for content validation for language and relevancy. 

➢ A questionnaire was constructed to find out the school support structure for teacher leadership at the 

secondary level and was given to 3 experts for content validation for language and relevancy. 

➢ A questionnaire was constructed to examine teacher leadership practices in secondary schools and was 

given to 3 experts for content validation for language and relevancy. 

➢ A semi-structured interview schedule was constructed to identify the problems which come in the way 

of practicing teacher leadership at the secondary level and was given to 3 experts for content validation 

for language and relevancy. 

➢ Two perception scales were constructed to find out the perception of teachers and principals towards 

teacher leadership at the secondary level and was given to 3 experts for content validation for language 

and relevancy. 
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4.11.  Data Collection Procedure  

Investigator took permission from District Education Officer of Bargarh district to collect data from the 

selected secondary schools i.e., government schools, GIA schools, and private schools. The permission for 

data collection was obtained from principals of selected secondary schools. The investigator personally visited 

the selected government schools, GIA schools, and private schools. The data was collected from selected 

teachers and principals from secondary schools during academic session 2023-24 (from September to 

November). The tools i.e., questionnaires and perception scale were administered to the teachers. The 

questionnaires and perception scale were collected on the same day. Additionally, semi structured interview 

was conducted with teachers of government, GIA, and private schools to collect data about the problems 

confronted by them in practicing leadership in secondary schools. Perception scale was administered to the 

principals of secondary schools i.e., government schools, GIA schools, and private schools to find out their 

perception toward teacher leadership. 

4.12. Procedure of Data Analysis: 

A detailed description of data analysis techniques in accordance with objectives are given below: 

Data Analysis related to Objective 1 ,2, &3 

Questionnaires were used to study the roles and responsibilities of teachers, school support structure for teacher 

leadership, and teacher leadership practices at secondary level.  Descriptive statistics viz. frequency, and 

percentage were used to analyzed the data of closed-ended options of questions. However, content analysis 

was used to analyzed the data gathered from open-ended options. 

Data Analysis related to Objective 4 

To identify the problems which come in the way of practicing Teacher Leadership at the secondary level, semi 

structured interview was conducted with teachers. The qualitative data of interview were analyzed through 

content analysis. 

 Data Analysis related to Objective 5 

To measure the perception of teachers and principals towards teacher leadership at the secondary level, two 

perception scales were used. Descriptive statistics e.g., frequency, percentage, intensity index was used to 

analyzed the data collected through perception scale of teachers and perception scales of principals as well. 

Intensity index was calculated for each statement and average intensity index was calculated for each 

dimension.  
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5.0. Major Findings of the Study 

      Roles and Responsibilities of Teachers  

      DIMENSION 1: CURRICULAR   ACTIVITIES 

● All teachers (100%) of government schools, GIA schools, and private schools replied positively that they 

managed time to complete the curriculum. Overall, all government, GIA, and private school teachers 

responded that they managed time to complete the curriculum. 

● In order to manage time to complete the syllabus in time, the majority of government teachers and GIA 

teachers had made daily lesson plan, whereas the majority of private school teachers made lesson plan as 

well as took extra classes. 

● The majority of government school teachers delivered lessons through the discussion method in the 

classroom and asked questions in between sessions, and most of the GIA school teachers took class tests, 

whereas most private school teachers followed the discussion method in classroom transaction. Overall, 

less than half teachers followed discussion method and asked questions in between session. 

● The majority of government teachers, GIA teachers, and private school teachers evaluated students’ 

learning progress through daily homework, tests, projects, and assignments. Overall, majority of teachers 

provided daily homework, projects, assignments and conducted tests. 

● The majority of government teachers identified the learning needs of slow learners by observing students’ 

performance in the classroom and providing individual attention to concerned learners through 

observation, whereas most GIA teachers and private school teachers identified the learning needs of slow 

learners by observing students’ performance in the classroom, providing individual attention to concerned 

learners through observation, conducting meetings with colleagues to identify the areas in which students 

have difficulties, and conducting meetings with parents to discuss the learning difficulties of students. 

Overall, majority of teachers provided individual attention to concerned learners through observation, and 

observed students’ performance in the classroom. 

● The majority of government teachers and GIA teachers provided remedial classes, whereas most of the 

private school teachers provided remedial classes, instructional videos or online tutorials, individualized 

instruction, and incorporated cooperative teaching strategies to support students with learning difficulties. 

Overall, teachers provided remedial classes. 

● The majority of government school teachers, GIA school teachers, and private school teachers engaged 

in setting question papers. Overall, 61.47% teachers had engaged in setting question papers, whereas 

38.52% teachers had not engaged in setting question papers. 
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● The majority of government school teachers, GIA school teachers, and private school teachers were 

engaged in making seating arrangements for students. Overall, most teachers (82.78%) were engaged in 

making seating arrangements for students. 

● The majority of government school teachers, GIA school teachers, and private school teachers engaged 

as invigilator in the examinations. Overall, most teachers (92.62%) served as invigilators in the 

examination. 

● Majority of government teachers, GIA school teachers, and private school teachers provided constructive 

feedback for improving the achievement of students through face-to-face discussion about the mistakes 

of students individually, and making necessary explanations on the corrected assignment. Along with this 

private school teachers also provided opportunities for classmates' reflections. Overall, most teachers 

conducted (68.85%) face-to-face discussion about the mistakes of students individually. 

 

DIMENSION 2: CO-CURRICULAR   ACTIVITIES 

● The majority of government, GIA teachers, all private school teachers organized co-curricular activities 

in the school. Overall, most teachers (98.36%) organized co-curricular activities. 

● The majority of government school teachers and GIA school teachers celebrated national and 

international days and organized science exhibitions in school, however, most of the private school 

teachers organized educational tours, art exhibitions, and science exhibitions, as well as celebrated 

national and international days. Overall, 76.63% teachers celebrated national and international days. 

● The majority of government school teachers and GIA school teachers were involved in Vijeta activities, 

whereas private school teachers were not much involved in Vijeta programme- a new initiative has 

various activities that include visual art, performing art, literary activities, gardening, sanitation, and 

beatification for the holistic development of students 

 

DIMENSION 3: ADMINISTRATIVE   DUTIES 

● The majority of government school teachers, GIA school teachers, and private school teachers were 

involved in the admission process. Overall, most teachers (56.55%) were involved in the admission 

process. 

● Less than half government teachers (48.38%) were organized the documents required for admission 

,whereas some private school teachers (40.17%) were responded to parents’ inquiries regarding 

admission. The private school teachers' engagement in admission activities was low as compared to 

government teachers, and GIA school teachers. Some private school teachers (12.5%) were engaged in 

various admission activities. 
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● The majority of government school teachers organized PTA meetings weekly/monthly, took attendance, 

and followed up on absentees, and most of the GIA school teachers took attendance, followed up on 

absentees, whereas most of the private school teachers took attendance, follow up of absentees, and 

provided extra support to students with learning difficulties to ensure the retention of students. Overall, 

most teachers (68.44%) took follow up on students who are absent for 3-4 consecutive days. 

● The majority of government school teachers, GIA school teachers, and private school teachers were 

involved in maintaining discipline in the school. Overall, 91.80% teachers were involved in maintaining 

discipline in the school. 

● The majority of government school teachers, GIA school teachers, and private school teachers were 

involved in maintaining discipline in the school. Most of the government school teachers maintained 

discipline in prayer class, classroom, and school areas, and most GIA school teachers maintained 

discipline in prayer class, classroom, and meetings, whereas most of the private school teachers 

maintained discipline in prayer class, classroom, school areas, lunch break, exhibitions, and meetings. 

Overall, more than half teachers (51.63%). maintained discipline in prayer class  

● The majority of government school teachers, GIA school teachers, and private school teachers did not 

engage in lunch break duty. Among the engaged teachers, majority of government teachers (74.35%) 

were supervised students, whereas more than half (54.83%) GIA teachers dealt with conflict and 

misbehaviour of students. However, half private school teachers (50%) were supervised students and 

another half teachers were dealt with conflict and misbehaviour of students. Overall, Majority of 

teachers (61.11%) were supervised students in lunch break. 

● The majority of government school teachers, GIA school teachers, and private school teachers 

organized regular PTA meetings. Overall, majority of teachers (77.45%) were organized PTA meetings 

regularly. 

● In PTA meetings, most of the government school teachers and GIA school teachers informed parents 

about the attendance and learning progress of students and assisted parents about ancillary matters, 

whereas most of the private school teachers assisted parents about ancillary matters. Overall, most 

teachers (67.62%) informed parents about learning competence progress of students. 

● The majority of government school teachers, GIA school teachers, and private school teachers were 

involved in examination duties in the school. Overall, most teachers (94.67%) were involved in 

examination duties in the school. 

● Majority of the government school teachers were involved in the preparation of examination schedules, 

duty charts, and results, however, most GIA school teachers and private school teachers were involved in 

the preparation of duty charts and results. Overall, most teachers (76.22%) were involved in preparation 

of results. 
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● Majority of the government school teachers were involved in maintaining student-attendance records, 

students’ academic records, cashbooks, and making U- Dise reports, however most of the GIA and private 

school teachers were involved in maintaining student-attendance records, students’ academic records. 

Overall, most teachers were  maintained student-academic records and student-attendance records. 

● The majority of government, GIA, and private school teachers were involved in distributing books. 

Overall, most teachers (73.36%) were involved in the distribution of bicycles. 

● The majority of government school teachers helped in the documentation process of scholarship 

applicants, whereas most of the GIA teachers, and private school teachers had not involved in the 

scholarship process. Overall, more than half teachers (55.32%) were helped in the documentation 

process of scholarship applicants. 

● The majority of government, GIA, and private school teachers co-operated in the school health 

programs of the government to check the health of students. Overall, most teachers (83.60%) co-

operated in the school health programs of the government to check health of students. 

● The majority of government school teachers, GIA school teachers, and private school teachers had not 

involved in the management of the construction work of the school. Overall, most teachers (69.67%) 

were not involved in the management of the construction work. 

● The majority of government, GIA, and private school teachers had not involved in the management of the 

construction work of the school. Overall, some teachers (12.7%) were involved in management of 

construction work. 

● The majority of government school teachers, and GIA school teachers evaluated board examination 

answer sheets, whereas private school teachers had not much involve in outside school activities. Overall, 

most teachers (61.88%) were involved in evaluating board examination answer sheets. 

● The majority of government school teachers were involved in election duty, and most of the GIA school 

teachers were involved in census surveys and election duty, whereas most of the private school teachers 

had not much involved in miscellaneous duties. Overall, most teachers (66.8%) were involved in 

election duty. 

School Support Structure for Teachers Leadership 

Dimension 1: School Culture 

A-Communication Pattern 

● The majority of government teachers (99.19%), GIA teachers (90.17%), and private school teachers 

(87.5%) responded that their schools had a culture of open communication. Overall, majority of teachers 

(94.67%) stated that their schools had a culture of open communication. 

● The majority of government teachers (71.77%), private school Teachers (87.5%), and less than half GIA 

teachers (35.71%) used email as the formal communication channel to maintain open communication 
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among stakeholders. However, most of the government teachers (57.25%) and GIA teachers (60.72%) 

responded talking in the teachers’ staff room as the most used informal communication channel. Overall, 

more than half teachers used email as formal communication channel and talked in the teachers’ staff 

room as informal communication channel. 

● Most of the government teachers (93.54%), GIA teachers (86.6%), and private school Teachers (75%) 

responded affirmatively that upward communication was allowed in their schools. Overall, majority of 

teachers (89.75%) stated that upward communication was allowed in their schools. 

● The majority of government teachers (82.25%), GIA teachers (83.03%), and private school teachers (50%) 

replied that the most used communication channel to enable upward communication was staff meetings, 

whereas private school teachers relied on staff meetings and digital platforms (email, social media) as 

well. Overall, majority of teachers (81.55%) used staff meeting. 

● All government teachers (100%), GIA teachers (100%), and most private school teachers (75%) 

responded affirmatively that formal meetings were organized regularly in their schools. Overall, most 

of the teachers (99.18%) stated that formal meetings were  organized regularly in their schools. 

● The formal meetings were organized mostly once a month for the staff according to most of the 

government school teachers (63.7%) and the highest number of GIA school teachers (47.32%), whereas 

the majority of private school teachers (50%) responded that formal meetings were organized once in a 

week. Overall, more than half teachers (54.91%) stated that school organized formal meeting once in a 

month. 

● The majority of government teachers (91.93%), GIA teachers (92.85%), and private school teachers 

(87.5%) responded affirmatively that informal meetings were organized in the schools to discuss their 

new ideas. Overall majority of teachers (92.21%) stated that informal meetings were organized in the 

schools. 

            B-Teachers Autonomy 

● Most government teachers (95.15%), GIA teachers (83.O3%), and all private school teachers (100%) 

responded affirmatively that teachers autonomy was encouraged in their schools. Overall majority of 

teachers (89.75%) stated that teachers autonomy was encouraged in their schools. 

● The majority of government teachers had classroom management autonomy and collaboration autonomy, 

and most GIA teachers had classroom management autonomy only, whereas most of the private school 

teachers had curriculum autonomy, assessment autonomy, and classroom management autonomy. Overall 

majority of teachers ( 72.54%) stated that had classroom management autonomy. 

            C- School Customs 
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● Majority of teachers (89.34%) responded that initiatives were encouraged in schools. Most teachers 

(96.72%) stated that teachers colleagues supported them in taking initiatives. Majority of teachers 

(64.75%) stated that the principle of ‘no blame innovation’ was not followed.  

● Majority of teachers (92.21%) responded that the school principal believed in their leading capacity. 

Most teachers (60.24%) responded that the school/district leader encouraged teachers who had shown 

promise as leaders. Majority of teachers (96.72%) responded that the school had given priority to 

teachers collaboration. Majority of teachers (90.57%) responded that school schedule had permitted 

them time for teachers collaboration.  

● Most teachers (84.7%) responded that school schedules had permitted time to work with newly 

appointed teachers. Majority of teachers (85.24%) responded that they had worked with the school 

authority as a collaborative team. Most teachers (36.06%) responded that their school had provided the 

facility of peer coaching. 

● The majority of government school teachers, GIA school teachers, and private school teachers 

responded affirmatively that the school customs supported them for practicing leadership in schools.  

● The majority of government teachers (50.45%), GIA teachers (74.68%) recognized in formal way for their 

small/ significant efforts to lead activities, whereas highest number of private school teachers (40%) 

recognized in both formal and informal way. Overall majority of teachers (47.54%) stated that they had 

recognized in formal way. 

D- Rules and Regulation 

● The majority of government teachers, GIA teachers, and private school teachers responded affirmatively 

that all stakeholders i.e., principals and teachers as well as SMC members were majorly involved in setting 

rules and regulations for the school. Overall, majority of teachers (85.65%) stated that principal set rules 

and regulations of the school. 

● The majority of government teachers, GIA teachers responded affirmatively that administrators and 

teachers were jointly assigned duties to teachers, and only administrators could also assign duties as well, 

whereas most private school teachers responded that administrator and teachers jointly assigned duties. 

Overall, majority of teachers (67.62%) stated that administrator and teachers jointly assign duty. 

            2-Administrative Support 

● The majority of government teachers (87.9%) , GIA teachers (81.25%), and private school teachers 

(87.5%) responded that leadership development programs had been organized in their schools. Overall 

majority of teachers (84.42 %) stated that leadership development programs had been organized in their 

schools. 

● Majority of government teachers (58.06%) organized professional meetings, and GIA school teachers 

(53.57%) organized conferences, whereas most private school teachers (87.5%) organized workshops in 
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the school for leadership development. Overall, less than half teachers stated that they organized 

professional meetings and workshops. 

● The majority of government school teachers (50.8%) and highest number of GIA teachers (43.75%) 

responded that workload management skill was prioritized in leadership development programs, whereas 

most of the private school teachers (50%) replied building confidence among colleagues was the major 

skill in leadership development programs. Overall, majority of teachers (45.9%) stated that workload 

management skill was prioritized in leadership development program. 

● Most private school teachers (62.5%) and less than half of government school teachers (46.77%) had 

availed leadership skill development programs once a year, whereas highest number of GIA teachers had 

availed leadership skill development programs twice a year. Overall, less than half teachers ( 40.98%) 

stated that they availed the leadership skill development programs once a year.  

● The majority of government teachers (80.64%), GIA teachers (78.57%), and private school teachers 

(62.5%)  responded that school administrators had shared leadership responsibilities with them. Overall 

majority of teachers ( 79.09%) stated that school administrators had shared leadership responsibilities with 

them. 

● The majority of government school teachers and GIA teachers led professional development for 

colleagues and led meetings within a team as leadership responsibilities shared by school administrators, 

whereas majority of private school teachers led professional development for colleagues only. Overall, 

majority of teachers ( 64.79%) stated that teachers led meetings within a team. 

● The majority of government teachers (95.16%), GIA teachers (94.64%), and private school teachers 

(87.5%)  responded that school administration had supported them in taking initiatives. Overall majority 

of teachers (94.67%) stated that school administration had supported them in taking initiatives. 

● The majority of government teachers, GIA teachers, and private school teachers were strongly supported 

by principals, SMC members, and supporting staff (attendant, peon) in taking initiatives. Overall majority 

of teachers stated that they were strongly supported by principals, SMC members, and supporting staff 

(attendant, peon)  in taking initiatives. 

● The majority of government teachers (76.61%), GIA teachers (59.82%), and private school Teachers 

(87.5%) got moral support for taking initiatives from the school administration. Overall majority of 

teachers ( 69.26%) stated that school administration provided moral support for taking initiatives. 

● The majority of government teachers (69.35%), GIA teachers (35.71%), and private school teachers 

(12.5%)  stated that the available resources were sufficient for taking initiatives. Overall majority of 

teachers ( 52.04%) stated that the available resources were sufficient for taking initiatives. 
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● Most of the government school teachers (91.12%), GIA school teachers (71.42%), and private school 

teachers (87.5%) replied that the decisions of schools were made by principals and teachers together. 

Overall majority of teachers ( 81.96%) stated that principal and teachers jointly take decisions of schools. 

● Most of the government school teachers (95.16%), GIA school teachers (84.82%), and all private school 

teachers (100%) replied that school principals had mentored teachers for leadership tasks. Overall, 

majority of teachers (90.57%) stated that school principals had mentored teachers for leadership tasks. 

● Most of the Government Teachers (91.93%), GIA teachers (63.39%), and all private school teachers 

(100%) responded that they had facilitated networking in district-level networks in school. Overall, 

majority of teachers (79.09%) stated that they had facilitated networking in district-level networks. 

● The majority of government teachers (73.38%), GIA teachers (63.39%), and private school teachers 

(62.5%) responded that schools had built partnerships with experienced leaders from stakeholders and 

community members. Overall majority of teachers ( 66.44%) stated that schools had built partnerships 

with experienced leaders. 

● Most government school teachers responded that they had mainly built partnerships with parents of 

students and teachers of neighborhood schools, however, most of the GIA school teachers and private 

school teachers built partnerships with parents only. Overall, more than half teachers (50.4%) stated that 

responded that they built partnerships with parents. 

● The majority of government teachers (83.06%), GIA teachers (77.67%), and all private school teachers 

(100%) responded that the partner(s) had helped in building leadership skills in them. Overall majority of 

teachers (81.14%) stated that partner(s) had helped in building leadership skills in them. 

● Majority of private teachers (62.50%) responded that teachers of neighborhood schools provided funds, 

whereas less than half GIA teachers and private school teachers stated that parents provided funds for 

schools. Overall, less than half teachers (41.39%) stated that parents provided funds for schools. 

Teacher Leadership Practices 

             Dimension 1. Collaboration with Teachers, Principals, and Community 

● The majority of government school teachers (60.48%) appreciated the customs of their colleagues 

whereas, most of the GIA school teachers (75%) and private school teachers (87.5%) appreciated the 

beliefs/faiths of their colleagues for enhancing effective communication among colleagues. Overall, more 

than half teachers (50.4%) appreciated their colleagues’ beliefs/faiths to enhance effective communication 

among colleagues. 

● It was found that the majority of government school teachers (82.25%) and GIA school teachers (60.71%) 

have shared workload to develop team spirit among teacher colleagues whereas, in the case of private 
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school teachers (75%) they organized community service programs. Overall, majority of teachers 

(71.31%) shared workload to develop team spirit among teacher colleagues. 

● Most of the government school teachers (71.77%), GIA school teachers (69.64%), and private school 

teachers (75%) discussed the issue with colleagues, understanding each other’s point of view to resolve 

conflict. Overall, majority of teachers (70.9%) discussed with colleagues, understanding each other’s point 

of view to resolve conflict. 

● Most government school teachers (70.16%) and private school teachers (87.5%) oriented parents through 

discussion to provide psychological and emotional support for their children however, most GIA school 

teachers (61.6%) informed parents about their children’s strengths and weaknesses for the holistic 

development of students. Overall, majority of teachers (61.47%) oriented parents through discussion to 

provide psychological and emotional support for their children for the holistic development. 

● The majority of government school teachers (52.41%) and GIA school teachers (56.25%) made a plan of 

action for integrating explicit values into their daily classroom activities whereas, most of the private 

school teachers (75%) helped colleagues to recognize ideal students and reward them in public and made 

a plan of action for integrating explicit values into their daily classroom activities to instill values in 

children in the school. Overall, more than half teachers (54.91%) made a plan of action for integrating 

explicit values into their daily classroom activities to instill values in children. 

Dimension 2: Mentoring 

● To provide psychological support to newly joined colleagues, most government school teachers (58.87%) 

fixed meetings of colleagues with experienced teachers periodically to discuss the problems they 

confronted in schools while most of the teachers of GIA schools (63.39%) and teachers of private school 

(87.5%) facilitated new teacher colleagues to work with experienced colleagues in a mutually supportive 

environment. Overall, more than half teachers fixed meetings of colleagues with experienced teachers 

periodically to discuss the problems they confronted in schools to provide psychological support to newly 

joined colleagues and facilitated new teacher colleagues to work with experienced colleagues in a mutually 

supportive environment for providing psychological support to newly joined colleagues. 

● The majority of government school teachers (67.74%), and GIA school teachers (69.64%) helped 

colleagues in effective time management of their schedule to reduce stress of colleagues but most of the 

private school teachers (75%) conducted yoga workshops along with helping colleagues in effective time 

management of their schedule. Overall, majority of teachers (69.26%) helped colleagues in effective time 

management of their schedule to reduce the stress of colleagues. 

● Most of the government school teachers (57.25%) assisted colleagues in setting short-term and long-term 

goals with deadlines, most teachers (58.92%) of GIA schools assisted colleagues in planning lessons, 

whereas most private school teachers (62.5%) guided colleagues to do annual curriculum planning, 



 

17 

assisted colleagues in planning lessons (academic tasks) timely, and guided colleagues in prioritizing their 

tasks on priority basis to help colleagues to manage time effectively. Overall, more than half teachers 

assisted colleagues in setting short-term and long-term goals with deadlines and assisted in planning 

lessons (academic tasks) for helping colleagues to manage time effectively. 

● The majority of government school teachers (62.9%), and GIA school teachers (63.39%) facilitated space 

(i.e., study tours, picnics, outings) to build strong relation with students to assist colleagues for improving 

behavior in students, whereas most private school teachers (75%) facilitated training by peers in the school 

along with facilitated space (i.e., study tour, picnic, outing) to build strong relation with students. Overall, 

majority of teachers (63.52%) facilitated space (i.e., study tour, picnic, outing) to build strong relation 

with students. 

● The majority of government school teachers (64.51%), and GIA school teachers (71.42%) provided 

psychological and emotional support to try new things whereas private school teachers (75%) shared 

innovative ideas as well as provided psychological and emotional support to try new things for supporting 

colleagues to initiate reforms in school. Overall, majority of teachers (68.03%) provided psychological 

and emotional support to try new things for supporting colleagues to initiate reforms in School. 

 Dimension 3: Promoting Professional Development Activities 

● Most government school teachers (60.48%), GIA school teachers (62.5%), and private school teachers 

(87.5%) discussed with teacher colleagues to identify the professional development needs of colleagues 

by teachers. Overall, majority of teachers (62.29%) initiated discussion with teachers to identify the 

professional development needs of colleagues 

● The majority of government school teachers (50%) and GIA school teachers (52.67%) organized 

conferences in school while most private school teachers (87.5%) stated that they organized workshops in 

school for the professional development of teachers. Overall, more than half teachers (50.40 %) organized 

conferences in school. 

● Most teachers (58.06%) of government schools urged colleagues to attend programs for continuing 

professional development. Similarly, less than half teachers (49.1%) of GIA school teachers acquainted 

colleagues with adequate knowledge sources whereas most of the private school teachers (75%) facilitated 

colleagues with professional literature (i.e., journals, research papers, books) to encourage colleagues to 

be lifelong learners. Overall, less than half teachers (49.18%) acquainted colleagues with adequate 

knowledge sources and urged colleagues to attend programs for continuing professional development. 

● The majority of government school teachers (53.22%), and GIA school teachers (56.92%) provided 

opportunities to lead cultural events of the school whereas most of the teachers (87.5%) of private schools 

facilitated leading small study groups of colleagues for providing opportunities to colleagues for 
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exercising leadership. Overall, more than half teachers (54.91%) provided opportunities to lead cultural 

events of the school. 

● Most teachers (56.45%) of government schools and the half of the teachers (50%) of private schools 

helped their colleagues in technology handling whereas, half of the teachers (50%) of GIA schools 

acquainted colleagues with e-resources related to the teaching-learning process to develop digital literacy 

among colleagues. Overall, half of the teachers (50%) acquainted colleagues with e-resources related to 

the teaching learning process to develop digital literacy among colleagues.  

Dimension 4: Facilitating Improvement in Classroom Practices 

● The majority of government school teachers (75.8%), GIA school teachers (53.57%), and all private 

school teachers (100%) assisted colleagues in integrating new technology into classroom instruction to 

improve the pedagogical practices of colleagues. Overall, majority of teachers (66.8%) assisted colleagues 

in integrating new technology into classroom instruction. 

● The majority of the government school teachers (52.41%) provided constructive feedback to colleagues 

by analyzing the achievement of students whereas most of the teachers (66.96%) of GIA schools and the 

half of the teachers (50%) of private schools provided constructive feedback to colleagues based on 

parents' feedback in PTA meeting. Overall, more than half of the teachers analyzed student achievement 

and parents' feedback in PTA meeting for providing constructive feedback to colleagues. 

● The majority of teachers (50.8%) from government schools, and teachers (87.5%) from private schools 

shared some specific experiences related to classroom issues management to assist colleagues in 

classroom management whereas, most of the teachers (63.39%) of GIA schools assisted colleagues to 

arrange the physical environment appropriately. Overall, more than half teachers (52.04%) assisted 

colleagues to arrange the physical environment appropriately. 

● The majority of teachers (50%) of government schools assisted colleagues in using assistive technology 

for disabled students in the classroom and most of the teachers (57.14%) of GIA schools assisted 

colleagues to provide freedom to students to jointly explore ideas to solve problems, whereas, most of the 

teachers (87.5%) of the private school gave tips to colleagues to maintain constant communication with 

each student through frequent interaction and helped colleagues to diagnose the learning difficulties of 

students for improving learning outcomes. Overall, more than half teachers (50.81%) assisted colleagues 

in providing freedom to students to jointly explore ideas to solve problems. 

● The majority of government school teachers (70.96%) acquainted colleagues with learning support 

staff/school personnel for their assistance while most of the GIA school teachers (51.78%) and private 

school teachers (75%) acquainted their colleagues with available resources to assist colleagues to use 

resources effectively. Overall, more than half teachers acquainted colleagues with available resources and 

support staff/school personnel for their assistance. 
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 Dimension 5: Improving School Culture 

● The majority of teachers (54.03%) of government schools involved students in making ground rules for 

classroom management, most of the GIA school teachers (69.64%) oriented students about the rules and 

regulations of school whereas most of the teachers (75%) of private school involved colleagues in framing 

code of conduct for teachers as well as oriented students about the rules and regulations of school for 

improving the school discipline. Overall, more than half teachers ( 56.56%) oriented students about the 

rules and regulations of school. 

● The majority of teachers (58.06%) of government schools encouraged students to provide feedback on the 

school climate and most of the teachers (69.64%) of GIA schools recognized the effort and hard work of 

colleagues in Parents Teachers Association meetings, whereas most of the private school teachers (75%) 

introduced activities that required students of different classes to accomplish a task, encouraged students 

to provide feedback on the school climate, and arranged social gatherings for colleagues for giving 

encouragement. Overall, more than half teachers (54.10%) encouraged students to provide feedback on 

the school climate. 

● Most government teachers (60.48%), GIA Teachers (61.6%), and private school teachers (62.50%) 

provided colleagues with the opportunity to lead activities as per their potential to create a supportive 

climate in school that provides job satisfaction to colleagues. Overall, majority of teachers (61.48%) 

provided colleagues with the opportunity to lead activity as per their potential. 

● The majority of government school teachers (56.45%), GIA school teachers (65.17%), and private school 

teachers (75%) inspired colleagues to show a genuine interest in the lives, hobbies, activities, and 

difficulties of their students in order to help colleagues to build rapport with students. Overall, majority 

of teachers (60.98%) inspired colleagues to show a genuine interest in the lives, hobbies, activities, and 

difficulties of their students. 

● The majority of teachers (58.87%) teachers of government schools conducted SWOC analysis jointly with 

colleagues, less than half of GIA school teachers (41.96%) arranged a special period for orientating 

students on safety whereas, the majority of private school teachers (62.5%) conducted SWOC analysis 

jointly with colleagues as well as arranged a special period for orientating students on safety to foster 

safety in school. Overall, more than half teachers (51.64%) conducted SWOC analysis jointly with 

colleagues.  

Dimension 6: Networking 

● Most of the teachers (55.64%) of government schools arranged family events in the school to acquaint 

parents with the school's goal whereas, the majority of GIA school teachers (56.25%) and private school 

teachers (50%) initiated a function in the school that allows both students and their parents to participate 
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for engaging parents in their children's learning. Overall, more than half teachers (52.46%) initiated a 

function in the school that allows both students and their parents to participate. 

● The majority of government school teachers (52.41%) helped colleagues to create a conducive school 

environment that develops patience and learning zeal among learners, whereas most of the GIA school 

teachers (56.25%) guided teachers to integrate life skills with core subjects through activities that develop 

learners' life skills to make students good citizens. Less than half private school teachers (37.5%) initiated 

training for parents and community members to serve as mentors for students, helped colleagues to create 

a conducive school environment that develops patience and learning zeal among learners, and guided 

teachers to integrate life skills with core subjects through activities that develop learners' life skills to make 

students good citizens. Overall, more than half teachers (52.46%) guided teachers to integrate life skills 

with core subjects through activities that develop life skills among learners. 

● Less than half government school teachers (49.19%) invited neighborhood colleagues to examine the 

practices of the school, whereas most of the GIA school teachers (68.75%) and private school teachers 

(62.5%) designed a policy for student discipline that rewards students for assuming responsibility for their 

own and others’ behavior to reform school culture. Overall, less than half teachers (43.44%) invited 

neighborhood colleagues to examine the practices of the school. 

● Most of the government school teachers (58.87%) organized online communities (i.e., Edmodo, Google 

Classroom) whereas, less than half teachers (48.21%) of GIA schools and most teachers (62.5%) of private 

school-initiated teacher exchange program to facilitate networking with neighborhood colleagues. 

Overall, majority of teachers (48.36%) organized online communities (i.e., Edmodo, Google classroom) 

for to facilitate networking. 

● Less than half government school teachers (44.35%), organized school-wise talent shows for fund-raising 

whereas, Less than half teachers (34.82%) of GIA schools and teachers (37.5%) of private schools 

facilitated donation alumni meet for fund-raising. Overall, less than half teachers (39.34%) organized 

school wise talent show.  

          Dimension 7: Improving Curriculum 

● Less than half of government school teachers (47.58%), helped in acquiring resources required for 

inclusive pedagogy, and less than half of GIA school teachers (40.17%) boosted the self-confidence 26 of 

colleagues in supporting them to adopt inclusive pedagogy whereas the half of private school teacher 

(50%) hand-held colleagues to implement inclusive pedagogy and helped them in planning pedagogical 

practices. Overall, less than half of teachers (42.62%) helped colleagues in planning pedagogical practices. 

● The majority of government school teachers (69.35%), and GIA school teachers (74.1%) helped 

colleagues to facilitate remedial classes whereas, the majority of private school teachers (62.5%) assisted 
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colleagues in organizing extramural lectures for students to help students to attain mastery in each concept. 

Overall, majority of teachers (70.83%) helped colleagues to facilitate remedial classes. 

● The more than half of government school teachers (51.61%) welcomed the innovative teaching strategies 

for supporting colleagues to improve curricular activities whereas, more than half of the GIA school 

teachers (52.67%) and most of the private school teachers (87.5%) organized meetings with colleagues 

periodically to plan curricular activities and implementation procedures. Overall, more than half teachers 

(50.82%) welcomed the innovative teaching strategies. 

● Less than half government school teachers (46.77%) monitored the implementation of the school 

curriculum of your class concerning learner needs to supervise the implementation of the curriculum 

whereas, the majority of teachers (69.64%) of GIA school monitored the learner's progress periodically 

of their class. Similarly, most private school teachers (75%) monitored the learner's progress periodically 

of their class and analyzed parents' feedback on school activities to supervise the implementation of the 

curriculum. Overall, more than half teachers ( 56.56%) monitored the learner's progress periodically of 

their class. 

● The majority of teachers (54.83%) of government schools and teachers (50.89) of GIA schools facilitated 

personalized learning for students whereas, most of the teachers (62.5%) of private schools implemented 

a procedure that enables teachers to observe expert classrooms to obtain ideas to improve the quality of 

teaching. Overall, more than half teachers (53.28%) facilitated personalized learning for students. 

            Problems faced by Secondary Teachers in practicing Leadership 

● The majority of teachers did not face any problems in practicing leadership. However, few teachers faced 

problems because of their packed schedule, limited autonomy, and excessive workload. 

            Perception of Teachers Towards Teacher Leadership 

• The secondary teachers had favorable perceptions towards teacher leadership at the secondary level.  

• The secondary principals had favorable perceptions towards teacher leadership at the secondary level. 

       6.0. Implication of The Present Findings 

       6.1. Government  

• The findings of the study have implication for policy makers. They may consider the findings in designing 

educational policies that support more planning time, less teaching periods for teachers. 

• Inservice training providers i.e., DIETs, SCERT, and university department can design appropriate 

leadership skill development programme for teachers. Leadership skill development training should made 

compulsory for all teachers of government, GIA, and private schools. 
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• District Education Officer can provide more autonomy to government and GIA school teachers to take 

initiatives for professional development of colleagues and improve collaboration among teachers, 

principals and community. 

• Government  can allocate more funds  to government and GIA schools so that teachers can lead initiatives 

in schools. 

6.2. Principal 

• Secondary school principals can design training programs, organize workshops to develop leadership 

skills among teachers. 

7.0. Suggestions For Further Research 

● A study on teacher leadership practices may be conducted at the primary or higher secondary level. 

● A study can be conducted on effectiveness of teacher leadership development programme on secondary 

school teachers.  

● A study can be conducted on developing and seeing the effectiveness of teacher leadership development 

programme on teacher effectiveness and school culture. 

● A cross-cultural study on teacher leadership practices between different state at secondary level can be 

conducted. 

● A study on teacher leadership practices of secondary school teachers of KBK district can be conducted. 

● Longitudinal study on teacher leadership development at secondary school can be conducted. 

7.1. Conclusion 

It is clear from the findings of the present study, teachers accomplish the duties assigned to them as a part of their 

roles. Besides their roles, teachers have taken initiatives to improve practices of the schools. The structure of the 

schools supported teachers to practice leadership. The structure of private schools was more supportive than GIA, 

and government schools to practice leadership. The study was also examined the teacher leadership practices of 

teachers of government, GIA, and private secondary schools. It has been found that the private school teachers 

were more involved in leadership practices than the government teachers and GIA school teachers. The majority 

of teachers did not face any problems in practicing leadership. However, few teachers faced problems because of 

packed schedule, limited autonomy, excess workload, financial constraint, job policy, salary policy and autocratic 

leadership style of principals. The perception of the teachers and principals were found favorable towards teacher 

leadership. The findings of the study are helpful in designing appropriate educational policy by the government 

for institutional initiatives and by principals for school effectiveness. 
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