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1. INTRODUCTION OF THE STUDY
Education is an essential agent for social change. It contributes through development of human
capital, fosters social mobility, self-actualisation and in turn, a holistic development of an

individual. Schools are primary centres for teaching social norms to individual.

The concept of capital was explored by identifying commodity as the germplasm of capital,
which has use and exchange value. Lin (2008) perceived capital to be processed twice; as
resource and investment, secondly as causal factor in production. Loury (1976,1981) in his
exploration of social capital related it with the family background of an individual. The
readiness to allocate resources within the family contributed to shape a child’s development
and future. Hence, social capital enhances efficiency and effectiveness of an individual at the

societal level.

Bourdieu (1987,1988) defined capital as the accumulated resources in different forms that
empower individual or group, when these resources are leverage either as material or live
labour. He opined that capital can exist in many forms and is uneven in distribution across
social structure, making it a rare resource. Bourdieu (1987,1988) identified three forms of
capital that mainly exists, namely economic, cultural, and social. For Bourdieu (1987,1988)
social capital is referred to as when resources are linked with a durable network, which
facilitates access to various assets, including education. For Bourdieu (1987,1988), social
capital was a ‘socially given’ resource rather than ‘naturally acquired’, as it involves different
investment strategies towards development and maintenance of social relations. Bourdieu
(1987,1988) also opined that the forms of capital have a potential to transform into different
forms of capital. Hence, it is dependent upon the efforts towards developing sociability by

individuals within a group.

Coleman (1988) defined social capital by its ‘function’ which is composed of different entities
that a united by the social structure and actions of actors. Hence, it essentially inheres in the
relationships between individuals, that functions to enhance the productivity and resource
sharing in a group. Social capital according to Coleman (1986) exists in three forms viz.
obligation and trustworthiness, information channels and norms (effective and prescriptive).
These three forms influence our interactions, in turn our social relationships. Coleman
(1986,1990) also put forth the idea of Intergenerational closure as an effective norm that garners
collective support and enforcement of norm. Lastly, Coleman (1990) opined that social capital

is a public good rather than individually ascribed good which facilitates group consensus.



Putnam (1993,2000) emphasised the role of social capital to foster relationships that serves
individual interests. Elements like trust, civil societies, and norms reduce the transaction costs
by instilling conviction within the members of a group. Hence, Putnam (1993) also considered
social capital as a “public good’ rather than ‘private good’. Putnam and Goss (2001) identified
three forms of social capital based on its existence at network level: bonding (within same
background), bridging (between different background), and linking (between individual and
powerful institution). Hence, social capital is dependent on the quality of relationship, which

could impact utilisation of resource, collective actions, and different social outcomes.

Various policies, commissions, and committees did not mention social capital explicitly but
stressed on the need to increase community participation, social cohesion, and national
integration through education. These policies have highlighted the importance of inclusion and
social development that can only be achieved when there is a cognizance of prioritising
collective goals over individual goals. Hence, it was important that through education a
conducive and nurturing learning environment is created. This has been done and achieved
through initiatives in Rajasthan like Shiksha Karmi, Lok Jumbish Pariyojana, and District
Primary Education Programme, yet its literacy rate stands far below the national literacy rate
as per Census 2011. Hence, by recognising the potentials of social capital would aid the

policymakers and planners to implement much effective educational interventions.

Early education in Rajasthan was provided through Pathshalas, Maktabs, and Upasara. English
education was introduced in 1819 through missionary schools and later the princely states
opened different schools under their patronage. Girl education was promoted despite
patriarchal norms. Post-Independence, Rajasthan focused on improving elementary education
despite challenges like low enrolment and high dropout rate. As per U-DISE+2021-2022, there
were 106240 schools in Rajasthan, where most of the schools were private schools. Despite
challenges, there have been significant efforts to improve access and quality in education, with

the potential role of social capital emerging as a key theme in fostering educational progress.

Early thinkers like Dewey (1900) and Tocqueville (1840) identified the importance of societal
integration and relationships among the communities. Hanifan (1916) in his early conception
of social capital defined it as the presence of goodwill, fellowship and cooperation that benefits
the community. Papapolyrodou (2011) highlighted the role of social capital as generator and
product of education in her study of students’ educational outcomes. Hence, schools are critical

in developing social capital among students through social connections and providing



opportunities to access different forms of capital. The elementary school years are important
as a child is influenced more by peers who can mould their habitus. Hence, it is important to
understand social capital in the realm of educational paradigms will be effective in its

application in school.

Thus, in education, social capital is the product of socialisation that is fostered through trust,
sense of belonging, open communication, reciprocity, solidarity, and engagement of school
members. Nahapiet and Ghoshal (1998), explained three dimensions in an organizational
context to describe the contribution of social capital towards development of intellectual
capital. The first dimension of social capital is, structural dimension, which encompasses
tangible and intangible aspects. In the context of education, this can be understood through
school policy, infrastructure, and leadership the school culture and school environment are
affected. Nahapiet and Ghoshal (1998) defined cognitive dimension of social capital as shared
understanding, common language, and beliefs that enables effective communication and
collaboration within an organization. When seen in the context of education, it focuses on
alignment of expectations, perceived role of individual and ease of information-sharing. Lastly,
the relational dimension of social capital as per Nahapiet and Ghoshal (1998) talks about
quality of connections and engagement within an organization. These bring forth the
importance of interactions and its role in facilitation of learning, participation, and engagement

in school context.

2. REVIEW OF RELATED LITERATURE
The literature review includes journal articles, book chapters, and electronic publications
published between 2000 and 2023. The literature review was divided into three sections after

reviewing 48 studies.

e The studies that were conducted between the period of 2000 to 2023 were presented
chronologically in five time periods (2000- 2004, 2005-2009, 2010-2014, 2015-2019, and
2020-2023), to comprehend the existing body of knowledge and discipline related to social
capital.

e The studies were reviewed to examine the impact of social capital on educational
achievement, educational attainment, and psychosocial attributes.

e The studies were reviewed to understand issues and research gaps regarding the
conceptualization, methodology, methods, and techniques for collecting and analysing data

on social capital in education.



3. RATIONALE OF THE STUDY

In education, social interactions play a critical role in refining our sensitivities and perceptions,
leading to national cohesion, a scientific temper, and independence of mind and spirit. When a
school is viewed as a social organization, our major focus remains on its internal structure. At
the same time, it is important to remember that every school has its own culture and sub-
cultures, filled with legends, heroes, stories, rituals, and ceremonies. Hence, the school is
shaped through the interactions between the stakeholders and the school itself. This idea that

outcomes in education are conditioned by social interactions had a titillating appeal.

The schools play a critical role in providing a space for children to interact with their friends,
teachers, and the administration, forming their own social support systems. Hanifan (1916),
Coleman (1988), and Morgan and Sorensen (1999) respectively opined that schools employ
social capital to enhance their interconnectedness with community life, nurture high parental
involvement, and expand the possibilities of students to achieve in both scholastic as well as
non-scholastic activities. Furthermore, Ostrom (2000) noted that social capital aids in
generating shared knowledge, understanding, norms, rules, and expectations within groups of
individuals. Social capital exists through our social relationships and the benefits that these
social relationships have the potential to generate. This acts as a support for stakeholders to use
their membership and networks to secure benefits in the school such as aspiration (Onyx and
Bullen, 2000), academic achievement (Goodard, 2003; Huang, 2009), adjustment (Lee, 2007),
safety (Vieno et al., 2010) and others. The proponents of social capital advocated values such
as knowledge-sharing (Ekinci, 2012), empathy (Dolan, 2022), tolerance (Onyx and Bullen,
2000; Paxton, 2002), solidarity (Hakim et al., 2012; Shoji et al., 2014; Poltacan and Balci,
2019), and trust (Onyx and Bullen, 2000; Parcel and Dufur, 2001; Paxton, 2002; Goodard,
2003) among others as valuable and critical for people to be able to collaborate and accomplish
together. Hence, in a school context, Qvortrup (1994) pointed out, that social capital should be
regarded as an asset that students, teachers, administration, and other stakeholders can draw on

and benefit from.

The policies and committees have illuminated the importance and need to inculcate the spirit
of socialism, secularism, and democracy as enshrined in our Constitution. While social capital
was not mentioned in their deliberations definitively, it was talked about through the perpetual
usage of cohesion and national integration. Lareau (2000) pointed out that schools are burdened

with social and cultural expectations of parents of different socio-economic statuses; hence
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schools could perpetuate inequality due to their bias towards the elite. Schueller et al. (2000)
opined that this limits the percolation ability of policies at all levels. The state of Rajasthan has
a high poverty (Unnithan-Kumar, 1997), female foeticide (Aravamudan, 2007), child marriage
(Nagi, 1993), and low female literacy rate (Jindal and Pandey, 2012). Despite the continuous
efforts that have been made by the State government through collaboration with the Centre and
other international organisations to improve the status of education, the average literacy level
of'the state is far behind the national literacy rate as per the Census 2011. Ramachandran (2004)
saw this as the residual effect of the social disparities that were prevalent in the socio-cultural

history of Rajasthan.

Social capital, as per Jack and Jordan (1999) is a powerful social equalizer as it potentially
presents equality of opportunities right from the elementary level of the school. Hence,
inculcating values, and social skills in a conducive school environment can enable students to
form friendships that could ultimately help them during their time of need, thus generating

social capital from their social relationships.

Most of the studies have relied upon surveys as a basis for understanding the effect of social
capital on various curricular aspects. These studies followed a nomothetic approach to present
a macro-level picture of social capital within the schools, but have not focused on how and in
what forms it comes to fruition, especially in the case of an Indian school. On the contrary, a
microscopic study for an extended period would allow me to observe and understand the
complexities of context, relationships, behaviour, and experience of the stakeholder within an
elementary school. Hence, it was important to investigate how social capital is formed within
an Indian school at the elementary level. Furthermore, it is of significance to examine the
impact of social capital on circumstances associated with schools, namely parents, students,
teachers, and principals. This will help in reflecting the sustenance of social capital between

the principal, teachers, students, and parents within an elementary school.

4. RESEARCH METHODOLOGY OF THE STUDY
4.1 Research Questions
1. How is social capital constructed, enacted, and experienced by members of school
community within an elementary school?
2. How does social capital influences engagement of members of school community within an

elementary school?



3. What are the challenges to the formation and use of social capital within an elementary

school?

4.2 Objectives

1. To identify the factors that contribute towards generation and maintenance of social capital
within the elementary school community.

2. To analyse the influence of the identified factors on generation and maintenance of social
capital within the elementary school community.

3. To study the impact of school activities on the manifestation and sustenance of social capital
within the elementary school community.

4. To assess the impact of school leadership in shaping the social capital within the elementary
school community.

5. To understand the role of teachers in shaping social capital within the classrooms of the
elementary school community.

6. To identify the challenges to the development and sustenance of social capital within the

elementary school environment.

4.3 Delimitation
The study was delimited to an Upper Primary Private Unaided School, affiliated to the
Rajasthan Board of Secondary Education (RBSE) in the city of Jaipur.

4.4 Research Design
The present study followed a qualitative framework of research. This meant that the strategies
employed emphasis over words rather than quantification of data. In view of Bryman (2012),

qualitative research resides in the embodiment of social reality as an individual’s creation.

The current study followed an Instrumental Case Study design. An instrumental case study
design, according to Stake (1995) is employed to draw a deeper understanding of a particular
issue, revisit generalizations, or theory-building. Here, the case itself is secondary yet plays a
supportive role to facilitate an understanding of a phenomenon. Thus, the case is detailed based
on its context, and the activities are scrutinized. The foundation of an instrumental case study
design as per the view of Stake (1995) is a collaboration between the researcher and
participant(s) to reconstruct their experiences. It offers a ‘thick description’ of a certain
individual, institution, site, or group(s). Concurrently, Stake (1995) warned that an instrumental

case study does not allow a scope of generalizing as done in quantitative research.



4.5 Defining the Field

Patton (1990) defined a field as a physical environment that sufficiently provide support to the
researcher to visualize and conduct a study. Flick (2009) elaborated that in a field, the
information is recognized and collected through effective communication between the
researcher and the respondent. Thus, defining the field of study is imperative to establish a
spatial framework. The focus of the current study was to understand how social capital presents

itself in an educational context, which in this study was an elementary school.

According to U-DISE+ 2019-20 data, there were 9112 schools in Jaipur district, out of which
1990 were Private Unaided Recognised Upper Primary Schools. Thus, the total share of Private
Unaided Recognised Upper Primary Schools was 21.8% in the Jaipur district. These upper
primary schools are those schools that have classes from I to VIII only. By understanding the
concept of the case study and its related assumptions, the researcher explored many schools in

Jaipur.

The researcher came across SFS school through one of the contacts. The SFS school was a
Private Unaided Recognised Upper Primary School located in the periphery of Jaipur city. The
SFS school was established in 2000 by an Air Force couple and was affiliated with RBSE. The
school did not have any permanent infrastructure and hence would shift within an area after
some time. A school like this was something that the researcher had not come across. This
could be due to reasons such as limited exposure to a realm of schools that has a permanent
infrastructure, which remains the same for a long time, and a consistent number of students and
teachers. This led to a curiosity to understand how social capital would be generated and

sustained in such a school, and how the school is thought of by its community members.

During the researcher’s association of more than two and a half years, the school had shifted
twice. The dwindling numbers of students, and teachers in a school that shifted its location and
continued to remain functioning during and after the COVID-19 lockdown, motivated the
researcher to look upon this school as a case for conducting the research. In addition to this,
SFS school offered a free hand to talk and interact with students and teachers. This was a relief
as compared to the constraints such as no interaction with teachers and children, no
photography, and the compulsion to share the findings that were put forth onto the researcher
in other schools. The understanding of repercussions in the future deterred the researcher from

continuing the quest and thus, SFS emerged as the case for the study.



4.6 Tools and Techniques for Data Collection

According to Bryman (2012), semi-structured interviews have a contextual tonality about the
questions. It offers a scope to the researcher to vary the sequence of the questions and even
pose further questions to receive significant information from the participants. An interview
guide for students, teachers, and principal. However, there were many sets of questions that

were developed separately for the principal, teachers, and students.

The informal conversations happened outside the school, in the staff room, during lunch breaks,
and in preparation for a festival celebration or any other event. This increased the scope of
acquiring data as sometimes the participant would engage in a conversation, that they might

not have, had they been aware of being on record.

Participant observation was one of the best techniques to collect data from participants. The
observation initially was more formal with limited opportunities for participation. This
superficiality of participation transformed with the persistence to become Gold’s (1958)
participant-as-observer as the researcher became a part of the school activities in the form of

teaching classes and organizing activities.

According to Bryman (2012), field notes are generally used as a reflective tool by
ethnographers as a “detailed chronicle of events, conversations, and behaviours.” Field notes
were sometimes written as quick notes about an incident or behaviour on the field. The
inconspicuous prompts added in it served as a trigger to write an elaboration about the day on

the field.

As aresearcher, Parul (2016) highlighted that it was important to listen to the participants. This
listening was not merely limited to being focused on getting the answers we want. The realm
of research is founded on proof. While doing research documents such as research articles,
journals, theses, publications, and reports helped in the framing of the research questions. Later,

it was used as a source of information to corroborate the findings of the current study.

4.7 Data Analysis

For Bogdan and Biklen (2007) qualitative data analysis encompasses organizing data,
generating codes, categories, and themes, identifying patterns among themes, and finally
interpreting the data in the form of a write-up. The data analysis began the moment the
researcher entered the field. The qualitative data analysis for the current study is based on

Miles, Huberman, and Saldana's (2014) framework of qualitative data analysis which is done



in three steps, namely, data condensation and data display ultimately leading to drawing

conclusions.

e Transcription of data
The semi-structured interviews were recorded as audio. These were then transcribed verbatim
in English and Hindi.

e Organizing, Coding, and Categorizing
While the researcher was in the field, the primary focus was to gather data. The periodically
transcribed interviews were read to understand how to proceed. The data condensation allowed
the researcher to select, and simplify the data obtained in the form of field notes, transcripts of
interviews, informal conversations, and documents. The transformed data was then extracted
to identify concepts and patterns. By doing this step, there was an ease of identifying patterns.

e Thematic Generation and Thematic Categorization
The data display as per Miles, Huberman, and Saldana (2014) is the second step that entails a
comprehensive assembly of information that allows one to draw conclusions. Once the
researcher was able to categorize, the next step was to identify themes. By corroborating with
the research questions and objectives, the researcher generated more categories that in turn led
to a much clearer understanding of the pattern. This helped to gain much-needed clarity for
interpreting the data and reporting the findings.

e Interpretation and Reporting
During the fieldwork, the researcher consciously left room for scepticism toward the obtained
information. Thus, it ended up making the initial conclusions equivocal. As the study
proceeded, the engagement with the participants increased. This provided a relative ease of
access to the information that aided in identifying repetitive patterns and meanings. Thus, the
final conclusions drawn from verification and re-verification were tested on the credibility,

confirmability, and robustness of the data by triangulating it from different sources.

5. ETHICAL CONSIDERATIONS

As a researcher, one of the challenges that were in front of me was to be able to carry out an
ethical investigation. Alderson and Morrow (2004) maintain that at every stage one should take
ethics as a researcher into account. As a qualitative researcher, I practiced the principles of
ethics such as ensuring the least interference in their everyday routine, getting informed

consent, voluntary participation, and maintaining the confidentiality of the participants.



. FINDINGS OF THE STUDY

SFS school is a low-fee private recognised upper primary school that shifted its location
before and after the COVID-19 pandemic.

The students and teachers called the school a “temple of knowledge” and a “place of
learning.” The principal and teacher believed that education is critical in instilling values
and morals among the students.

Before the COVID-19 pandemic, activities such as morning assembly and lunch breaks had
practices like young students being assisted by older students and sharing lunch boxes.

The teachers, principal, and students had strong interpersonal relationships. However, the
interpersonal connections with the parents were limited.

Expectations, obligations, and their fulfilment were found to play an important role in
developing relationships between students, teachers, parents, and principal.

Trust was also found to play a crucial role in fostering a sense of community among the
students.

The school had multiple information channels between and among students, teachers,
parents, and principal. Furthermore, these information channels were streamlined to
improve communication within the school community.

The students' aspiration was influenced by their teacher and family members as they chose
to pursue high-performing careers like teachers, doctors, and defence. Teachers also aspired
to be remembered for their teaching style and called teaching a “calling” rather than an
“occupation.”

The relationship among the teachers had blurred professional and personal boundaries.
Before the COVID-19 pandemic, the students shared being involved in sports, cultural and
artistic activities.

The principal adopted a multi-faceted role of teacher, mentor, and administrator.

The leadership style of the principal was criticised implicitly by the teachers.

The teachers and principal refrained from explicitly talking about conflict and resolution.
Rather the conflict resolution was done discreetly.

The teachers were involved in the decision-making processes in the school.

After the COVID-19 pandemic, the school experienced a structural change by being shifted
to a smaller building. There were fewer students in number, hence, varying age groups of

students were made to sit together, leading to the formation of multigrade classrooms.
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7.

Students opined that English Language Proficiency and success were positively associated
with each other.

Students made a distinction between friend and best friend based on the extent to which they
would share their innermost concerns and thoughts. However, some of the associations in
the form of friendships led to students concealing their knowledge and cheating in
examinations.

Longevity of association and relationships also affected the social capital within the school
community.

The school mitigated the gender biases among the female students, which they faced at
home.

The school relaxed its uniform policy considering financial constraints that emerged due to
the COVID-19 pandemic.

The COVID-19 pandemic affected the students' social, cognitive, and emotional
engagement in the school which was seen in the form of switching off the video during the
online classes, not sitting for longer time during the classes, and physical fights in the school.
The transition to online classes reduced the access of many students, which affected their
engagement and learning in the school after the schools reopened.

Post-COVID-19 pandemic efforts were made by the school to revive the engagement and
interaction with the community through initiatives like summer camp and celebration of

festivals.

IMPLICATIONS OF THE PRESENT STUDY

From the study, it was observed that more conscious and explicit approaches and strategies

need to be pondered upon to instil sense of belonging and trust at the global level among the

students. Therefore, the policy-makers and strategists can delve deeper to develop social capital

within the school students, that can have a lasting effect on their cognitive, social, and

emotional assignation.

Furthermore, the study highlights the importance of parental involvement in the education of

the school. In the cases, where school shows signs of increased conflict and lack of cooperation,

the school can provide an avenue to the parents to engage in decision-making as well by

convening a parent-teacher association. This could provide a medium for everyone to come

together and discuss the issues pertaining to the school.

11



The shifting schools should be provided the governmental aid to stabilise themselves in a
particular place. This could result in more credibility, increased access and a better quality and
retention of students who often leave the school as it physically becomes inaccessible. The
study offers opportunities for the school administration and teachers to reflect on the quality

and extent of social interactions.

8. SUGGESTIONS FOR THE FURTHER STUDIES

e More case studies can be conducted at different levels of school to gain a better and
contextual understanding of social capital within the Indian school.

e The interrelationship between individual, interpersonal, and institutional dimensions can be
studied to have a more focused understanding about social capital.

e Studies can be done on relationship between social capital and school success.

9. CONCLUSION OF THE STUDY

The present study is an attempt to explore the concept of social capital, its generation, and
sustenance in an elementary school. The method of inquiry for this study was Instrumental
Case Study. The deliberations of policy-makers and educational researchers have
acknowledged the role of formal and informal interactions, participation, and associations. This
study has specifically focused on an elementary school within the city of Jaipur, that
particularly, lacked a permanent infrastructure. Consequently, the prolonged absence of a
physical infrastructure has resulted in shifting from one place to another, which became a
challenge in fostering trust among the community members. Additionally, incidences of rivalry
among the teachers became an obstacle to harnessing the benefits of social capital among the
teachers of the school. Yet, the school took measures to nurture collective participation in the
form of decision-making, organization of functions, and even in the classrooms. The COVID-
19 pandemic aggravated the issues of the school as fewer students stayed in the school and
shifted to smaller building due to financial constraints. Yet the willingness to adapt among
teachers and students shows that through collective actions, challenges can be addressed which

will finally enhance the social capital within the school community.

12



BIBLIOGRAPHY

Abegglen, J. C., & Stalk Jr, G. (1985). Kaisha: The Japanese Corporation, Tokyo:
Charles E. Tuttle Company.

Ahn, M. Y., & Davis, H. H. (2020). Sense of belonging as an indicator of social
capital. International Journal of Sociology and Social Policy, 40(7/8), 627-642.

Alderson, P., & Morrow, V. (2004). Ethics, social research and consulting with children

and young people.

Alkaher, 1., & Gan, D. (2020). The role of school partnerships in promoting education
for sustainability and social capital. The Journal of Environmental
Education, 51(6), 416-433.

Aravamudan, G. (2007). Disappearing daughters: The tragedy of female foeticide.
Penguin Books India.

Arriaza, G., & Rocha, C. (2016). Growing Social Capital in the Classroom. Issues in
Teacher Education, 25(1), 59-71.

Arrow, K. J. (1972). Gifts and exchanges. Philosophy & Public Affairs, 343-362.

Aslandogan, Y. A., & Cetin, M. (2007). The philosophy of Gulen in thought and
practice. Muslim citizens of the globalized world, contributions of the Gulen
movementNew Jersey: The Light Inc.

Astone, N. M., Nathanson, C. A., Schoen, R., & Kim, Y. J. (1999). Family demography,
social theory, and investment in social capital. Population and development
review, 25(1), 1-31.

Azevedo, J. P. (2020). Learning Poverty in the Time of COVID-19.

Bayertz, K. (Ed.). (1999). Solidarity (\Vol. 5). Springer Science & Business Media.

Beausaert, S., Froehlich, D. E., Riley, P., & Gallant, A. (2023). What about school
principals’ well-being? The role of social capital. Educational Management
Administration & Leadership, 51(2), 405-421.

Behtoui, A., & Neergaard, A. (2016). Social capital and the educational achievement of
young people in Sweden. British Journal of Sociology of Education, 37(7), 947-
969.

13



Bogdan, R. C., & Biklen, S. K. (2007). Qualitative Research for Education: An
Introduction to Theory and Methods (5th ed.). Boston, MA: Pearson.

Bourdieu, P. (1977). The Economics of Linguistic Exchanges. Social science
information, 16(6), 645-668.

Bourdieu, P. (1986). The forms of capital. Cultural theory: An anthology. Handbook of

theory and research for the sociology of education, 241-258.

Bourdieu, P. (1987). What makes a social class? On the theoretical and practical
existence of groups. Berkeley journal of sociology, 32, 1-17.

Bourdieu, P. (1988). Homo academicus. Stanford University Press.
Bourdieu, P. (1998). Acts of resistance (pp. pp-30). New York: New Press.

Brummans, B. H. J. M., Putnam, L. L., Gray, B., Hanke, R., Lewicki, R. J., & Wiethoff,
C. (2008). Making sense of intractable multiparty conflict: A study of framing

in four environmental disputes.

Bryman, A., & Burgess, R. G. (2002). Reflections on qualitative data analysis.
In Analyzing qualitative data (pp. 216-226). Routledge.

Bryman, A. (2016). Social research methods. Oxford university press.

Burt, R. S. (1995). Structural holes: The social structure of competition. Harvard

university press.

Candy, P. C. (1991). Self-Direction for Lifelong Learning. A Comprehensive Guide to
Theory and Practice. Jossey-Bass, 350 Sansome Street, San Francisco, CA
94104-1310.

Carney, J. V., Jacob, C. J., & Hazler, R. J. (2011). Exposure to school bullying and the
social capital of sixth-grade students. The Journal of Humanistic
Counseling, 50(2), 238-253.

Cemalcilar, Z., & Goksen, F. (2014). Inequality in social capital: social capital, social
risk and drop-out in the Turkish education system. British Journal of Sociology
of Education, 35(1), 94-114.

Census of India (1961). Registrar General and Census Commissioner of India. New
Delhi

14



Census of India (1971). Registrar General and Census Commissioner of India. New
Delhi

Census of India (1981). Registrar General and Census Commissioner of India. New
Delhi

Census of India (1991). Registrar General and Census Commissioner of India. New
Delhi

Census of India (2001). Registrar General and Census Commissioner of India. New
Delhi

Census of India (2011). Registrar General and Census Commissioner of India. New
Delhi

Chattopadhay, T. (2014). School as a site of student social capital: An exploratory study
from Brazil. International Journal of Educational Development, 34, 67-76.

Chaturvedi, K., Vishwakarma, D. K., & Singh, N. (2021). COVID-19 and its impact on
education, social life and mental health of students: A survey. Children and

youth services review, 121, 105866.

Chesters, J., & Smith, J. (2015). Social capital and aspirations for educational
attainment: a cross-national comparison of Australia and Germany. Journal of
Youth Studies, 18(7), 932-949.

Chilisa, B., & Kawulich, B. (2012). Selecting a research approach: Paradigm,
methodology and methods. Doing social research: A global context, 5(1), 51-
61.

Cohen, L., Manion, L., & Morrison, K. (2007). Observation. Research methods in
education, 6, 396-412.

Coleman, J. S. (1988). Social capital in the creation of human capital. American Journal
of Sociology, 94, S95-S120.

Coleman, J. S. (1990). Commentary: Social institutions and social theory. American
Sociological Review, 55(3), 333-339.

Coleman, J. S. (1994). Foundations of Social Theory. Harvard University Press.

15



Comer, J. P., & Gates, H. L. (2004). Leave no child behind: Preparing today's youth for

tomorrow's world. Yale University Press.
Comer, J. P. (2015). Developing social capital in schools. Society, 52, 225-231.

Creswell, J. W. (2003). A framework for design. Research design: Qualitative,
quantitative, and mixed methods approaches, 2003, 9-11.

Crotty, M. J. (1998). The foundations of social research: Meaning and perspective in the

research process. The foundations of social research, 1-256.

Dash, S. (2001). Social capital and public policy implementation a study of literacy
policy. A Ph. D Thesis. Shodhganga
http://shodhganga.inflibnet.ac.in:8080/jspui/handle/10603/118677

Deal, T. E. (1985). The symbolism of effective schools. The Elementary School
Journal, 85(5), 601-620.

de Tocqueville, A. (1955). The old regime and the French revolution, trans. Stuart
Gilbert (Garden City, NY, 1955), 262.

deTocqueville, A. (1840). Democracy in America. Edited by P. Bradley (Vol. 2). New
York:Alfred A. Knopf, 1945.

Dewey, J. (1900). The School and Society, rev. ed. (Chicago: University of Chicago
Press,1915), 3, 9, 11, 27, 45.

Dickie, J. (2015). Trust and conflict resolution: Relationship building for

learning. Procedia-Social and Behavioral Sciences, 197, 2066-2073.

Dika, S. L., & Martin, J. P. (2018). Bridge to persistence: Interactions with educators as
social capital for Latina/o engineering majors. Journal of Hispanic Higher
Education, 17(3), 202-215.

Ding, Q., & Wu, Q. (2023). Effects of Economic Capital, Cultural Capital and Social
Capital on the Educational Expectation of Chinese Migrant Children. Applied
Research in Quality of Life, 1-26.

Dolan, P. (2022). Social support, empathy, social capital and civic engagement:
Intersecting theories for youth development. Education, Citizenship and Social
Justice, 17(3), 255-267.

16



Dufur, M. J., Parcel, T. L., & McKune, B. A. (2008). Capital and context: Using social
capital at home and at school to predict child social adjustment. Journal of health
and social behavior, 49(2), 146-161.

Durkheim, E. (1935). Witchcraft.,,. Africa, 8, 417-422.

Economic Review (2022-2023). Directorate of Economics and Statistics, Statistics

Department, Rajasthan, Jaipur

Ekinci, A. (2012). The Effects of Social Capital Levels in Elementary Schools on
Organizational Information Sharing. Educational Sciences: Theory and
Practice, 12(4), 2513-2520.

Elkin, F., & Handel, G. (1972). The Children and Society: The Process of Socialization.

Eng, S. (2013). Cambodian early adolescents’ academic achievement: The role of social

capital. The Journal of Early Adolescence, 33(3), 378-403.

Erickson, F. (1987). Transformation and school success: The politics and culture of

educational achievement. Anthropology & education quarterly, 18(4), 335-356.

Falk, 1. (2003). Designing effective leadership interventions: A case study of vocational

education and training. Leadership & Organization, 24, 193—- 203

Farheen, A., & Farooq, R. M. A. (2015). The impact of social capital on educational
attainment: evidence from rural areas of Pakistan. Research on Humanities and
Social Sciences, 5(13), 95-102.

Flick, U. (2009). Qualitative Methoden in der Evaluationsforschung. Zeitschrift fur
qualitative Forschung, 10(1), 9-18.

Flick, U. (2010). Qualitative sozialforschung.

Fritch, W. S. (1999). An overlooked role of high school athletics: the formation of social

capital through parent involvement.
Fukuyama, F. (1989). The end of history?. The national interest, (16), 3-18.

Fukuyama, F. (1996). Trust: The social virtues and the creation of prosperity. Simon
and Schuster.

17



Fuller, C. (2014). Social capital and the role of trust in aspirations for higher
education. Educational Review, 66(2), 131-147.

Galindo, C., Sanders, M., & Abel, Y. (2017). Transforming educational experiences in
low-income communities: A qualitative case study of social capital in a full-
service community school. American Educational Research
Journal, 54(1_suppl), 140S-163S.

Garfinkel, H. (1967). Studies in. Studies in ethnomethodology. Englewood Cliffs, NJ.

Garrick, J. (1999). Doubting the philosophical assumptions of interpretive
research. International journal of qualitative studies in education, 12(2), 147-
156.

General ~ Education in  India  (1854). The  Despatch  of 1854,
(https://1a802806.us.archive.org/14/items/dli.csl.5554/5554.pdf)

Gerring, J. (2004). What is a case study and what is it good for?. American Political
Science Review, 98(2), 341-354.

Gesthuizen, M., Van der Meer, T., & Scheepers, P. (2008). Education and dimensions
of social capital: Do educational effects differ due to educational expansion and

social security expenditure?. European Sociological Review, 24(5), 617-632.

Goddard, R. D. (2003). Relational networks, social trust, and norms: A social capital

perspective on students’ chances of academic success. Educational Evaluation
And Policy Analysis, 25(1), 59-74.

Godoy, R., Seyfried, C., Reyes-Garcia, V., Huanca, T., Leonard, W. R., McDade, T., ...
& Vadez, V. (2007). Schooling's contribution to social capital: Study from a

native Amazonian society in Bolivia. Comparative Education, 43(1), 137-163.
Gold, M. (1958). Power in the classroom. Sociometry, 21(1), 50-60.

Goodard, R. G. (2003). The impact of schools on teacher beliefs, influence, and student
achievement: The role of collective efficacy. Advances in teacher education, 6,
183-204.

18



Goodenow, C. (1993). Classroom belonging among early adolescent students:
Relationships to motivation and achievement. The Journal of Early
Adolescence, 13(1), 21-43.

Goodenow, C., & Grady, K. E. (1993). The relationship of school belonging and friends'
values to academic motivation among urban adolescent students. The Journal of
Experimental Education, 62(1), 60-71.

Gouda, J., Chandra Das, K., Goli, S., & Maikho Apollo Pou, L. (2013). Government
versus private primary schools in India: An assessment of physical
infrastructure, schooling costs and performance. International Journal of
Sociology and Social Policy, 33(11/12), 708-724.

Gouldner, A. W. (1973). Romanticism and classicism: deep structures in social
science. Diogenes, 21(82), 88-107.

Govinda, R., & Mathew, A. (2018). Universalisation of elementary education in India:
Story of missed targets and unkept promises. New Delhi: Council for Social

Development.

Granovetter, M. (1985). Economic action and social structure: The problem of
embeddedness. American journal of sociology, 91(3), 481-510.

Gray, D. E. (2009). Doing research in the real world. Doing research in the real world,
1-100.

Grewenig, E., Lergetporer, P., Werner, K., Woessmann, L., & Zierow, L. (2021).
COVID-19 and educational inequality: How school closures affect low-and

high-achieving students. European economic review, 140, 103920.

Guba, E. G.,, & Lincoln, Y. S. (1994). Competing paradigms in qualitative
research. Handbook of qualitative research, 2(163-194), 105.

Hakim, R. A., Ismail, R., & Razak, N. A. A. (2012). Social capital and educational
attainment among rural community in Malaysia. International Journal of
Management Studies, 19(1), 53-71.

Hanifan, L. J. (1916). The Rural School Community Center. The ANNALS of the
American Academy of Political and Social Science, 67(1), 130-138.
https://doi.org/10.1177/000271621606700118

19



Hanushek, E. A., & Woessmann, L. (2020). The economic impacts of learning losses.

Hazler, R. J., & Carney, J. V. (2002). Empowering peers to prevent youth violence. The
Journal of Humanistic Counseling, Education and Development, 41(2), 129-
149.

Heilbroner, R. L. (1963). Great Ascent: The Struggle For Economic Development In
Our Time.

Hemmerechts, K., Echeverria Vicente, N. J., Agirdag, O., & Kavadias, D. (2018). Social
capital and mathematics achievement of fourth and fifth grade children in
segregated primary schools. Journal of Education for Students Placed at Risk
(JESPAR), 23(3), 209-229.

Hooghe, M., & Stolle, D. (Eds.). (2003). Generating social capital: Civil society and

institutions in comparative perspective. Springer.

Howley, C. W. (2006). Remote possibilities: Rural children's educational
aspirations. Peabody Journal of Education, 81(2), 62-80.

Huang, L. (2009). Social capital and student achievement in Norwegian secondary
schools. Learning and Individual Differences, 19(2), 320-325.

Huang, L., Damean, D., & Cairns, D. (2015). Social capital and student achievement:
exploring the influence of social relationships on school success in Norway and

Romania.

Hughes, P. (2010). Paradigms, methods and knowledge. Doing early childhood
research: International perspectives on theory and practice, 2, 35-61.

Ingersoll, R. M. (2001). Teacher turnover and teacher shortages: An organizational

analysis. American educational research journal, 38(3), 499-534.

Ishak, N. M., & Abu Bakar, A. Y. (2014). Developing Sampling Frame for Case Study:
Challenges and Conditions. World journal of education, 4(3), 29-35.

Israel, G. D., & Beaulieu, L. J. (2002). The influence of social capital on test scores:
How much do families, schools and communities matter. Retrieved October, 29,
2018.

Jack, G., & Jordan, B. (1999). Social capital and child welfare. Children &
Society, 13(4), 242-256.

20



Jaipur Album (1933), Government of Jaipur. Jaipur.

Jindal, A. A., & Pandey, N. N. (2012). Female literacy: Issues and challenges in
Rajasthan. Asian Journal of Research in Social Sciences and Humanities, 2(2),
217-227.

Jodha, N. S. (2001). Life on the edge: sustaining agriculture and community resources

in fragile environments. Oxford University Press.

Jodhka, S. S. (2016). Ascriptive hierarchies: Caste and its reproduction in contemporary
India. Current Sociology, 64(2), 228-243.

Johnson-Lans, S., & Kamdar, S. (2005). Effects of female literacy in villages in rural
Rajasthan (Vol. 76). Vassar College Economics Working Paper.

Jusieng, R., Breidokien¢, R., Sabaliauskas, S., Mieziene, B., & Emeljanovas, A. (2022).
The predictors of psychological well-being in Lithuanian adolescents after the
second prolonged lockdown due to COVID-19 pandemic. International journal

of environmental research and public health, 19(6), 3360.

Kearney, M. H. (1998). Ready-to-wear: Discovering grounded formal theory. Research
in Nursing & Health, 21(2), 179-186.

Khattar, M. (2019). A study of social capital and the quality of work life (QWL) of
personnel of educational institutions of India and Sweden. Retrieved from
http://hdl.handle.net/10603/276581

Killion, J., & Harrison, C. (2017). Taking the lead: New roles for teachers and school-
based coaches. Learning Forward.

Kiss, P., De Meester, M., Kristensen, T. S., & Braeckman, L. (2014). Relationships of

99¢¢

organizational social capital with the presence of “gossip and slander,”*‘quarrels
and conflicts,” sick leave, and poor work ability in nursing homes. International

archives of occupational and environmental health, 87, 929-936.

Kyriacou, C., Coulthard, M., Hultgren, A., & Stephens, P. (2002). Norwegian university
students' views on a career in teaching. Journal of Vocational Education and
Training, 54(1), 103-116.

21



Ladd, G. W. (1990). Having friends, keeping friends, making friends, and being liked
by peers in the classroom: Predictors of children's early school
adjustment?. Child development, 61(4), 1081-1100.

Lades, L. K., Laffan, K., Daly, M., & Delaney, L. (2020). Daily emotional well-being
during the COVID-19 pandemic. British journal of health psychology, 25(4),
902-911.

Lane, P.J. & Lubatkin, M. (1998). Relative Absorptive Capability and
InterorganizationalLearning, Strategic Management Journal, vol. 19, no. 5, pp.
461-477.

Lareau, A. (2000). Home advantage: Social class and parental intervention in

elementary education. Rowman & Littlefield Publishers.

Laufer, M. (2020). Crossing academic borders: Exploring the role of social capital in

academic hiring. Comparative Education, 56(4), 583-601.

Laumann, E., & Sandefur, R. (1998). A paradigm for social capital. Rationality and
Society, 10(4), 481-501.

Laxmikanth, M. (2020). Indian Polity (5th ed.). New Delhi: McGraw Hill.
Leana, C. R. (2011). The missing link in school reform.

Lee, S. J. (2007). The relations between the student—teacher trust relationship and school
success in the case of Korean middle schools. Educational Studies, 33(2), 209-
216.

Levine, H. G., Gallimore, R., Weisner, T. S., & Turner, J. L. (1980). Teaching

participant-observation research methods: A skills-building

approach. Anthropology & Education Quarterly, 11(1), 38-54.

Lin, N. (2008). A network theory of social capital. The handbook of social
capital, 50(1), 69.

Lin, N., Fu, Y. C., & Hsung, R. M. (2001). Measurement techniques for investigations

of social capital. Social capital: Theory and research, 4, 57-81.

Lindfors, P., Minkkinen, J., Rimpel&, A., & Hotulainen, R. (2018). Family and school

social capital, school burnout and academic achievement: a multilevel

22



longitudinal analysis among Finnish pupils. International Journal of
Adolescence and Youth, 23(3), 368-381.

Linguistic Survey of India- Rajasthan (2011). Language Division, Office of the

Registrar General, India

Little, A. W. (2010). Access to elementary education in India: Politics, policies and

progress. CREATE Pathways to Access Research Monograph No, 44.

Lofland, J., & Lofland, L. H. (1995). Developing analysis. Analyzing social setting, 183-
203.

Lok Jumbish Phase I11- 1998-2003 Project Document. Lok Jumbish (1998). Jaipur

Loury, G. C. (1976). A dynamic theory of racial income differences (No. 225).

Discussion paper.

Loury, G. C. (1981). Intergenerational transfers and the distribution of

earnings. Econometrica: Journal of the Econometric Society, 843-867.

Macaulay, T. B. (1835). Minute, dated the 2nd February 1835. Islamic Studies, 54(3/4),
237-248.

Maheshwari, H. (1980). History of Rajasthani literature. (No Title).

Marsden, P. V. (2005). The sociology of James S. Coleman. Annu. Rev. Sociol., 31, 1-
24.

Martin, J. P., Stefl, S. K., Cain, L. W., & Pfirman, A. L. (2020). Understanding first-
generation undergraduate engineering students’ entry and persistence through

social capital theory. International Journal of STEM Education, 7(1), 1-22.

Marx, K. (1890). Das kapital: Der produktionsprocess des kapitals (Vol. 1). O.

Meissner.

Maslow, A. H. (1962). Lessons from the peak-experiences. Journal of humanistic

psychology, 2(1), 9-18.

Mertens, D. M. (2012). What comes first? The paradigm or the approach?. Journal of
mixed methods research, 6(4), 255-257.

Mikiewicz, P. (2021). Social capital and education—-An attempt to synthesize

23



conceptualization arising from various theoretical origins. Cogent
Education, 8(1), 1907956.
Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded

sourcebook. sage.

Miles, M. B., Huberman, A. M., & Saldafa, J. (2014). Qualitative data analysis: A

methods sourcebook. 3rd.

Mills, A. J., Durepos, G., & Wiebe, E. (Eds.). (2009). Encyclopedia of case study

research. Sage publications.

Morgan, S. L., & Serensen, A. B. (1999). Parental networks, social closure, and
mathematics learning: A test of Coleman's social capital explanation of school

effects. American Sociological Review, 661-681.

Murray, B., Domina, T., Petts, A., Renzulli, L., & Boylan, R. (2020). “We’re in this
together”: Bridging and bonding social capital in elementary school

PTOs. American Educational Research Journal, 57(5), 2210-2244.

Nagi, B. S. (1993). Child marriage in India: A study of its differential patterns in
Rajasthan. Mittal Publications.

Nahapiet, J., & Ghoshal, S. (1998). Social capital, intellectual capital, and the

organizational advantage. Academy of management review, 23(2), 242-266.

Naik, J. P. (1966) Elementary Education in India: the unfinished business, London: Asia

Publishing House

Nappi, J. S. (2014). The teacher leader: Improving schools by building social capital
through shared leadership. Delta Kappa Gamma Bulletin, 80(4).

National Achievement Survey (2021) District Report Card. Department of School
Education and Literacy, Ministry of Education, Government of India, New
Delhi.

National Achievement Survey (2021) State Report Card. Department of School
Education and Literacy, Ministry of Education, Government of India, New
Delhi.

24



National Curriculum Framework for School Education (2023). Ministry of Education,

Government of India, New Delhi.

National Education Policy (2020). Ministry of Education, Government of India, New
Delhi.

National Multidimensional Poverty Index (2023). NITI Ayog. Government of India,
New Delhi

National Policy on Education (1968). Ministry of Education, Government of India, New
Delhi.

National Policy on Education (1986). Ministry of Education, Government of India, New
Delhi.

OECD (2020), Development Co-operation Report 2020: Learning from Crises,
Building Resilience, OECD Publishing, Paris, https://doi.org/10.1787/f6d42aa5-

en.

Offer, S., & Schneider, B. (2007). Children's role in generating social capital. Social
Forces, 85(3), 1125-1142.

Onyx, J., & Bullen, P. (2000). Measuring social capital in five communities. The
Journal of Applied Behavioral Science, 36(1), 23-42.

Ostrom, E. (2000). Social capital: a fad or a fundamental concept. Social capital: A
multifaceted perspective, 172(173), 172-215.

Ozan, M. B., Ozdemir, T. Y., & Yaras, Z. (2017). The effects of social capital elements
on job satisfaction and motivation levels of teachers. European Journal of

Education Studies.

Paccagnella, M., & Sestito, P. (2014). School cheating and social capital. Education
Economics, 22(4), 367-388.

Pagden, A. (n.d.) "The Destruction of Trust and its Economic Consequences in the Case
of Eighteenth-century Naples,” in Trust, ed. Gambetta, pp. 136-138, citing

Antonio Genovesi, Lezioni di economia civile (1803).

25



Palmer-Mehta, V. (2016). Theorizing listening as a tool for social change: Andrea
Dworkin’s discourses on listening. International Journal of Communication, 10,
17.

Papapolydorou, M. (2011). The role of social capital in students' educational outcomes
and school experiences: toward a contextualized understanding.
Parcel, T. L., & Dufur, M. J. (2001). Capital at home and at school: Effects on child

social adjustment. Journal of Marriage and Family, 63(1), 32-47.

Parcel, T. L., Dufur, M. J., & Cornell Zito, R. (2010). Capital at home and at school: A
review and synthesis. Journal of marriage and family, 72(4), 828-846.

Parul (2016). Inequality in access to higher education a study of educational aspirations
experiences and pathways of scheduled castes. A Ph.D. Thesis. Shodhganga..
http://hdl.handle.net/10603/373908

Patton, M. Q. (1990). Qualitative evaluation and research methods. SAGE Publications,

inc.

Patton, M. Q. (2014). Qualitative research & evaluation methods: Integrating theory

and practice. Sage publications.

Paxton, P. (2002). Social capital and democracy: An interdependent

relationship. American Sociological Review, 254-277.

Phelan, P., Davidson, A. L., & Cao, H. T. (1991). Students' multiple worlds: Negotiating
the boundaries of family, peer, and school cultures. Anthropology & Education
Quarterly, 22(3), 224-250.

Piaget, J. (1963). The attainment of invariants and reversible operations in the

development of thinking. Social research, 283-299.

Pokhrel, S., & Chhetri, R. (2021). A literature review on impact of COVID-19 pandemic
on teaching and learning. Higher education for the future, 8(1), 133-141.

Polatcan, M., & Balci, A. (2019). Social Capital Wealth as a Predictor of Innovative
Climate in Schools. International Journal of Contemporary Educational
Research, 6(1), 183-194.

Portes, A. (1998). Social capital: Its origins and applications in modern

sociology. Annual review of sociology, 24(1), 1-24.

26



Pragati Prativedan (Progress Report) — 1998-99. Department of Elementary and
Secondary Education, Govt. of Rajasthan (1999), Jaipur.

Pring, R. (2000). The ‘false dualism’of educational research. Journal of Philosophy of
Education, 34(2), 247-260.

PROBE (1999) Public report on basic education in India. The PROBE Team, Oxford:

Oxford University Press.

Przeperski, J., & Ciczkowska-Giedziun, M. (2022). Reflexivity as a Pivotal Component
of Fieldwork in Social Work Education. In The Routledge Handbook of Field
Work Education in Social Work (pp. 423-435). Routledge India.

Putnam, R. & Goss, A. (2001). Introduction. In Democracies in Flux. The Evolution of
Social Capital in Contemporary Society, edited by R. D. Putham. New York:

Oxford University Press.

Putnam, R. (1993). The prosperous community: Social capital and public life. The

American, 4.

Putnam, R. D. (2000). Bowling alone: The collapse and revival of American community.
Simon and Schuster.

Qvortrup, J., Bardy, M., Sgritta, G., & Wintersberger, H. (1994). Childhood matters:
Social theory, practice and politics.

Ramachandran, V. (Ed.). (2004). Gender and social equity in primary education:

Hierarchies of access. SAGE Publications India.

Ramachandran, V., & Naorem, T. (2013). What it means to be a Dalit or tribal child in
our schools: A synthesis of a six-state qualitative study. Economic and Political
weekly, 43-52.

Rathore, L. S., & Saxena, K. S. (1987). Politics and Caste in Rajasthan. The Indian
Journal of Political Science, 48(4), 449-457.

Ream, R. K., & Rumberger, R. W. (2008). Student engagement, peer social capital, and
school dropout among Mexican American and non-Latino white
students. Sociology of Education, 81(2), 109-139.

27



Reay, D., David, M. & Ball, S. (2005). Degree of Choice: Social Class, Race, Gender
And Higher Education. UK: Alden Group.

Report Of The Committee For Review Of National Policy On Education 1986 (1990).

Ministry of Education, Government of India, New Delhi.

Report of the Education Commission: Education and National Development (1966).

Ministry of Education, Government of India, New Delhi.

Reynolds, T. (2007). Friendship networks, social capital and ethnic identity:
Researching the perspectives of Caribbean young people in Britain. Journal of
youth studies, 10(4), 383-398.

Roth, T. (2013). The role of social capital in the explanation of educational success and
educational inequalities. Irish Educational Studies, 32(3), 335-354.

Saigal, N., & Shrivastava, S. (2021, August). Bridging Gender and Caste Based Gap in
Education: Lessons from a Pilot in Rajasthan, India. In Proceedings of the World
Conference on Women's Studies (Vol. 6, No. 01, pp. 15-27).

Sakai-Bizmark, R., Richmond, T. K., Kawachi, I., Elliott, M. N., Davies, S. L., Emery,
S. T., & Schuster, M. A. (2020). School social capital and tobacco
experimentation among adolescents: Evidence from a cross-classified

multilevel, longitudinal analysis. Journal of Adolescent Health, 66(4), 431-438.

Sanjek, R. (1990). A vocabulary for fieldnotes. Fieldnotes: The makings of
anthropology, 92-121.

Schuller, T. (2001). The complementary roles of human and social capital. Canadian
Journal of Policy Research, 2(1), 18-24.

Schuller, T. (2007). Reflections on the use of social capital. Review of Social
Economy, 65(1), 11-28.

Seevers, M. T., Johnson, B. R., & Darnold, T. C. (2015). Social Networks in the
Classroom: Personality Factors as Antecedents of Student Social
Capital. American Journal of Business Education, 8(3), 193-206.

Sewell, W. H., & Shah, V. P. (1967). Socioeconomic status, intelligence, and the

attainment of higher education. Sociology of education, 1-23.

28



Shahidul, S. M., Karim, A. H. M., & Mustari, S. (2015). Social Capital and Educational
Aspiration of Students: Does Family Social Capital Affect More Compared to
School Social Capital?. International Education Studies, 8(12), 255-260.

Shan, H., Muhajarine, N., Loptson, K., & Jeffery, B. (2012). Building social capital as
a pathway to success: community development practices of an early childhood
intervention program in Canada. Health Promotion International, 29(2), 244-
255.

Sharma, V. (2015). Are BIMARU states still Bimaru?. Economic and political weekly,
58-63.

Shoji, M. N., Haskins, A. R., Rangel, D. E., & Sorensen, K. N. (2014). The emergence
of social capital in low-income Latino elementary schools. Early Childhood
Research Quarterly, 29(4), 600-613.

Singariya, & Shekhawat, Heena. (2015). Female Work Participation In Rajasthan: A
District Level Analysis. 35th REA Annual Conference. At: CURAJ

Bandersindery Ajmer Rajasthan

Singh, Ajad & Kapoor, Dr. (2022). Trends of Labour Force Participation Rate in
Rajasthan and its Major Determinant Factors. International Journal of Research
Publication and Reviews. 03. 2679-2685. 10.55248/gengpi.2022.31289.

Singh, H. D., & Rao, C. (2020). Raj Panorama Vol. 2 (Rajasthan Itihas, Kala, Sanskriti)

. Jaipur: Pratham Prakashan.

Singh, J., Yadav, H., & Smarandache, F. (2013). Rural Migration A Significant Cause
Of Urbanization: A District Level Review Of Census Data For Rajasthan.

Spillane, J. P., Hopkins, M., & Sweet, T. M. (2015). Intra-and interschool interactions
about instruction: Exploring the conditions for social capital

development. American Journal of Education, 122(1), 71-110.

Sample Registration System Bulletin (SRS) (2022). Office of the Registrar General,

India

Stake, R. E. (1995). The Art Of Case Study Research. Sage.

29



Stanton-Salazar, R. (1997). A social capital framework for understanding the
socialization of racial minority children and youths. Harvard educational
review, 67(1), 1-41.

Stanton-Salazar, R. D. (2001). Manufacturing hope and despair: The school and kin

support networks of US-Mexican youth. Teachers College Press.

Stanton-Salazar, R. D. (2004). Social Capital Among Working-Class. School

connections: US Mexican youth, peers, and school achievement, 18-38.

Tang, S. (2012). Family educational involvement and social capital: Potential pathways
to educational success for students of immigrant families (Doctoral dissertation,

Boston College).

Thingalaya, N. K. (2013). Pauperisation of Indian Peasantry: A Peep into the Past. Nitte
Management Review, 7(1), 12-16.

Tinkler, A., & Tinkler, B. (2020). Building Social Capital through Community-Based
Service-Learning in Teacher Education. Journal of Community Engagement and
Higher Education, 12(2), 44-58.

UNICEF India (2020). Impact of COVID-19 crisis on the lives of children in India.

United Nations (2011). Millennium Development Goals Report 2011, June 2011, ISBN
978-92-1-101244-6

United Nations Educational, Scientific and Cultural Organization (UNESCO).
(2010). Education for all global monitoring report 2010: Reaching the
marginalized. Paris: UNESCO.

Unnithan-Kumar, M. (1997). Identity, gender, and poverty: new perspectives on caste

and tribe in Rajasthan. Berghahn Books.

Van Rossem, R., Vermande, M., Volker, B., & Baerveldt, C. (2015). Social capital in
the classroom: A study of in-class social capital and school adjustment. British
Journal of Sociology of Education, 36(5), 669-688.

Verma, G.S. (1986). History of Education in Rajasthan. Shabd Mahima, Jaipur

30



Vieno, A., Nation, M., Perkins, D. D., Pastore, M., & Santinello, M. (2010). Social
capital, safety concerns, parenting, and early adolescents' antisocial

behavior. Journal of Community Psychology, 38(3), 314-328.

Viswanath, S., Lubina, P. A., Subbanna, S., & Sandhya, M. C. (2018). Traditional
agroforestry systems and practices: a review. Adv Agric Res Technol J, 2(1), 18-
29.

Wang, D. (2008). Family-School Relations as Social Capital: Chinese Parents in the
United States. School Community Journal, 18(2), 119-146.

Webb, E. J., Campbell, D. T., Schwartz, R. D., & Sechrest, L. (1966). Unobtrusive

measures: Nonreactive research in the social sciences. Chicago: Rand McNally.

Woolcock, M. (1998). Social capital and economic development: Toward a theoretical

synthesis and policy framework. Theory and society, 27(2), 151-208.

Woolcock, M. (2001). The place of social capital in understanding social and economic

outcomes. Canadian Journal Of Policy Research, 2(1), 11-17.

Wu, Q., Palinkas, L. A., & He, X. (2011). Social capital in promoting the psychosocial
adjustment of Chinese migrant children: Interaction across contexts. Journal of
Community Psychology, 39(4), 421-442.

Yadav, S., Khan, Z., & Sharma, D. K. (2021). Spatial Patterns of Literacy in
Rajasthan. International Journal of Innovative Research in Science Engineering
and Technology, 10(12301), 10-15680.

Yamaguchi, A. (2013). Impact of social capital on the psychological well-being of

adolescents. International Journal of Psychological Studies, 5(2), 100.

Yang, H. (2017). The role of social capital at home and in school in academic
achievement: The case of South Korea. Asia Pacific Education Review, 18(3),
373-384.

Yin, R. K. (1992). The case study method as a tool for doing evaluation. Current
sociology, 40(1), 121-137.

Yow, V. R. (1994). Recording oral history: A practical guide for social scientists. Sage.

31



Zarzar, P. M., Jorge, K. O., Oksanen, T., Vale, M. P., Ferreira, E. F., & Kawachi, I.
(2012). Association between binge drinking, type of friends and gender: a cross-

sectional study among Brazilian adolescents. BMC Public Health, 12(1), 1-11.

Zeichner, K. M. (1978). The student teaching experience. Action in Teacher
Education, 1(1), 58-61.

WEBLIOGRAPHY

https://www.who.int/health-topics/coronavirus#tab=tab_1

https://www.worldbank.org/en/topic/education/publication/the-covid19-pandemic-

shocks-to-education-and-policy-responses

https://nas.gov.in/report-card/nas-2021

32



