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ABSTRACT 
 

 

This Action Project explores the vital role of basic English literacy in enhancing the 

academic and personal development of children studying in upper primary classes in 

rural Gujarat, with a focused implementation at Dhanora Primary School. Recognizing 

the challenges faced by children in Gujarati-medium rural schools—such as minimal 

exposure to English, lack of learning resources, and limited speaking environments -

this project aimed to bridge the educational gap between rural and urban learners. 

 

Supported by Reliance CSR, the project adopted structured interventions using 

innovative teaching methods and custom-designed Information, Education, and 

Communication (IEC) materials. These included phonics-based instruction, 

vocabulary-building activities, reading and writing tasks, and opportunities to develop 

speaking skills in an engaging and inclusive classroom environment for the children. 

 

To assess the impact of the intervention, Pre-Test and Post-Test assessments were 

conducted. The comparative results showed a notable improvement in the English 

literacy skills of the children, especially in areas such as word recognition, reading 

fluency, sentence construction, and confidence in speaking. 

 

The project not only supported children’s academic progress but also contributed to 

their overall personality development, helping them gain confidence and motivation. It 

highlights how targeted educational efforts and community-supported initiatives can 

transform rural education, ensuring that children have the opportunity to grow, learn, 

and succeed in an increasingly interconnected world. 
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CHAPTER 1 

INTRODUCTION 

 

 

Being able to read and write is very important for children's learning and growth. 

Literacy helps them communicate, express their thoughts, and understand the world 

around them. Among all languages, English is widely used in education and technology. 

It is the language of many textbooks, learning materials, and digital resources, making 

it essential for children's academic progress. 

English is not the first language for children studying in Gujarati-medium schools, 

which makes learning it even more important. Since many educational resources and 

future learning opportunities require basic English skills, it is necessary to introduce 

children to the language in a simple and engaging way. Knowing English helps them 

understand their subjects better, use online learning platforms, and build confidence in 

communication. 

Children in rural areas often face many challenges in learning English. Since their 

primary language of communication is Gujarati, they have limited exposure to English 

outside the classroom. Many children struggle with pronunciation, vocabulary, and 

sentence formation due to a lack of English-speaking environments. Additionally, rural 

schools often have fewer resources, such as books, trained English teachers, and 

engaging learning materials, which makes it harder for students to grasp the language 

effectively. Without proper guidance and interactive methods, children may find 

English difficult and uninteresting, leading to a lack of confidence in using the 

language. Recognizing these challenges, a special project with Reliance CSR was 

introduced at Dhanora Primary School, near Nadesari, to support children in developing 

their reading, writing, speaking, and listening skills in English. 

To support this, a special project with Reliance CSR was introduced at Dhanora Primary 

School, near Nadesari. This project aimed to help children develop their reading, 

writing, speaking, and listening skills in English. The program used interactive and 

engaging teaching methods to make learning enjoyable. It focused on phonics, 

vocabulary building, and language skills to help children overcome common challenges 
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in learning English. The approach ensured that children learned step by step, making 

progress at their own pace. 

As part of the program, Information, Education, and Communication (IEC) materials 

were used to make learning more engaging and effective. The IEC module covered 

everything from learning the alphabet to sentence formation. It included a variety of 

tools such as colorful charts, flashcards, flipbooks, posters, and worksheets to support 

visual learning. By using these creative learning techniques, children became more 

confident in using English in their daily studies. 

The project aimed to make learning interactive and enjoyable by incorporating 

structured teaching aids that supported step-by-step learning. The IEC materials helped 

children recognize words, build sentences, and improve their writing skills. Through 

repeated exposure to engaging resources, children were able to grasp basic English 

concepts effectively. 

The main goal of this project at Dhanora Primary School was to bridge learning gaps, 

boost children's confidence, and make education more accessible. With the right support 

and resources, every child had the opportunity to strengthen their English skills and 

perform better in school. Improving English literacy was not just about learning a new 

language—it was a key to better learning, self-confidence, and future educational 

success. By gaining strong language skills, children were better prepared to explore 

new learning opportunities and achieve their academic goals. 

 

1.1 Importance of Basic English Literacy 

Basic English literacy is a fundamental skill that helps people to survive and prosper in 

the linked world of today. It goes beyond simply being able to read and write. Effective 

communication, personal development, and professional success are all based on it. 

 

 Foundation for Effective Communication : 

 

Knowing the fundamentals of English gives you the tools you need for 

consistent and transparent communication. Whether written or spoken, it helps 
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people to successfully communicate their feelings, thoughts, and ideas, which 

promotes understanding amongst people. Since misunderstandings can cause 

problems in everyday conversations, educational settings, and professional 

settings, this clarity in communication is essential. People who are proficient in 

English become more confident in their capacity to communicate and decipher 

meaning, which is essential for building deep relationships and cooperative 

relationships. 

 

 Enables Reading, Writing, and Speaking Skills : 

 

Reading, writing, and speaking English are all part of basic literacy, which is a 

broad skill set that promotes both professional and personal growth. Access to 

a multitude of information in books, digital resources, and other media is made 

possible by reading. People can share their opinions, express their thoughts, and 

participate in discussions in an organized way via writing. Speaking English 

well enables people to interact with a variety of audiences, express their 

opinions, and take part in discussions. When combined, these abilities create a 

strong foundation for communication and learning throughout one's life. 

 

 Empowers Comprehension, Expression, and Interaction: 

 

An essential component of English literacy is the capacity for comprehension, 

communication, and interaction. Understanding guarantees that people are able 

to follow directions, take in new knowledge, and make wise decisions. 

However, expression develops confidence and creativity by enabling 

individuals to express their ideas precisely. Through meaningful exchanges that 

create connections and provide new chances, interaction helps people connect 

with one another. 

 

Literacy in basic English is essentially a doorway to empowerment. It gives people the 

means to thrive in school, make connections, and take advantage of possibilities in a 

world that is becoming more digitally connected and globalized. People can enhance 
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their personal lives and help create a more cohesive and communicative community by 

investing in basic English literacy. 

 

1.2 The Status of English Literacy in Government Schools of Gujarat 

Over the years, there has been both progress and ongoing difficulties with English 

literacy in Gujarat's government schools. The Gujarat government has launched a 

number of programs like the Society for Creation of Opportunities through Proficiency 

in English (SCOPE), Mission Schools of Excellence, and Gunotsav to improve English 

instruction throughout the state in recognition of the language's increasing significance 

in today's globalized society. English integration in the early grades and curriculum 

reinforcement are important initiatives. Furthermore, emphasis has been placed on 

teacher training programs, with frequent seminars and workshops designed to give 

teachers the pedagogical tools they need to teach English. 

Additionally, infrastructure advancements have been essential to the growth of English 

literacy. More options for kids to acquire the language have been made possible by the 

availability of English textbooks and the use of digital resources in the classroom. 

Nonetheless, difficulties persist, particularly in rural regions where exposure to English 

and resource availability are frequently restricted. In these areas, socioeconomic 

variables, differences in the caliber of instruction, and a lack of educational resources 

continue to impede development. 

Regular assessments and evaluations are carried out to track student progress and 

pinpoint areas in need of more help in order to solve these problems. Initiatives like as 

the Gunotsav program assess schools' overall performance, including their English 

literacy results, and offer customized interventions to raise standards. Notwithstanding 

these initiatives, the difference between urban and rural schools emphasizes the 

necessity of more focused approaches to bridge the gap. 

There are still major issues with fundamental literacy, according to the Annual Status 

of Education Report (ASER) 2023. Approximately 25% of students between the ages 

of 14 and 18 have difficulty reading a text at the second grade level in their native 

tongue, indicating deficiencies in core knowledge. Although 57.3% of kids in this age 

range can read English sentences, only 73.5% of these readers are able to comprehend 
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and explain the contents of the sentences they read, according to the survey, which also 

provides insight into English literacy. These numbers highlight the necessity of more 

comprehensive interventions to improve reading comprehension in addition to reading 

skills. 

In conclusion, even though Gujarat's government schools have made good progress in 

improving English literacy, problems like lack of resources, poverty, and uneven 

teaching quality still exist. The literacy rate in Gujarat has steadily increased, rising 

from 61.6% to 70.0% over a decade, showing growth in education. Programs like the 

Satellite Communication (SATCOM)-based English language teaching program have 

helped over 9,000 students, using new ways to teach. The state has also worked on 

better school buildings and teacher training through Sarva Shiksha Abhiyan. 

Even with these improvements, more effort is needed to solve the remaining issues and 

make sure that every child, no matter where they live or what their background is, gets 

good English education. By continuing to invest in schools, teachers, and special 

programs, Gujarat can create a stronger and better plan for English learning. 

 

1.3 Need of English Literacy in Rural School  

Bridging the educational gap between rural and urban areas was made possible in large 

part by English literacy in rural schools. It gave children access to a wide range of tools, 

opportunities, and knowledge, empowering them to overcome obstacles that frequently 

impeded their ability to advance academically and professionally. Since English was 

commonly recognized as the universal language of communication, learning it provided 

children with the tools they needed to thrive in a connected and rapidly changing world. 

The ability to access a multitude of educational resources was one of the main 

advantages of being proficient in English. Because English was the primary language 

of many textbooks, reference books, and internet resources, becoming literate in the 

language opened up a world of knowledge. English-speaking children could make 

greater use of these tools, increasing their comprehension of a range of subjects and 

improving their overall academic performance. Digital information, interactive tools, 

and online learning platforms—all of which were typically provided in English—also 

became available, giving children modern opportunities to further their education. 
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Proficiency in English was very important for higher education. Being able to 

communicate in English was a requirement for many prominent colleges, scholarships, 

and study abroad programs. By ensuring that rural children could compete on an equal 

basis with their urban peers, this ability expanded their academic horizons and provided 

access to further education and international opportunities. 

In the workplace, English was the most widely used language in the global labor market. 

Being proficient in English improved employability, giving children an advantage in 

securing well-paying jobs and achieving professional success. In the dynamic 

workplace, where effective communication was frequently the deciding factor in 

success, it also promoted flexibility. 

Furthermore, many digital tools and technologies that were essential to modern 

education and work were available in English. Language proficiency helped children 

interact with technology efficiently, which improved their capacity for learning, 

creativity, and communication. When it came to utilizing software, online learning 

environments, and virtual teamwork, English literacy ensured that children were 

prepared to fully use the potential of technology. 

English literacy promoted global understanding and cultural awareness in addition to 

academic and professional benefits. Children's worldview was expanded by exposure 

to English, which enabled them to explore various cultures, histories, and perspectives. 

Their ability to make meaningful contributions to local and global societies was 

improved by this awareness, which promoted growth and cooperation. 

Enhancing academic performance was only one aspect of raising English literacy in 

rural schools; another was fostering empowerment and equity. We opened the door to a 

more equitable and inclusive educational system by ensuring that rural children had the 

same access to opportunities as their urban counterparts. Children who were proficient 

in English were better able to take advantage of opportunities, overcome obstacles in a 

globalized society, and contribute to the advancement of their communities. 

In conclusion, one of the most important steps in closing the gap between rural and 

urban areas was improving English literacy in rural schools. It gave children the 

resources they needed to succeed academically, advance professionally, and experience 

many cultures, preparing them to prosper in a world that was changing quickly and 

becoming more interconnected by the day. By promoting English literacy, we invested 
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in children's futures, helping them reach their greatest potential and make a positive 

impact on a more just society. 

Source:https://www.researchgate.net/publication/346470284_The_Importance_of_English_Language_and_Liter

acy 

 

1.4 Justification of Selecting The Department of Extension and 

Communication  

The Department of Extension and Communication, which was committed to enhancing 

outreach and education for diverse societal groups, facilitated it. In order to meet the 

language learning requirements of rural children, this initiative, "Providing Basic 

English Literacy to Upper Primary School Children at Dhanora Primary School, 

Vadodara," was created. 

The main objective of this initiative was to improve upper primary children's English 

literacy levels by giving them the fundamental language skills they needed. Through 

creative teaching strategies and learner-friendly resources, the project sought to close 

the gap in access to high-quality English instruction that rural children encountered. 

Specialized Information, Education, and Communication (IEC) materials were created 

as part of the project. These resources concentrated on the fundamentals of English 

literacy, including reading comprehension, vocabulary development, sentence 

structure, and grammar. To ensure accessibility and comprehension, the content was 

adapted to the children's linguistic and cultural background. 

In order to increase children's involvement and confidence in their ability to use the 

English language, the program also incorporated interactive teaching strategies and 

learning exercises. The materials were used in class and kept by the school for use in 

future academic years to provide long-term benefits. 

The project aimed to support children's academic success and create opportunities for 

further education and personal growth by providing them with the fundamental English 

language skills they needed. This concentrated effort demonstrated the department's 

dedication to raising literacy rates in rural areas and ensuring that education served as 

a transformative instrument for young learners. 
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1.5 Justification of Selecting The Project 

The planned initiative, which was located in the village of Dhanora, aimed to improve 

Dhanora Primary School's basic English literacy. Reliance CSR, a company dedicated 

to social responsibility programs meant to enhance community development and 

education, facilitated it. The project promoted fundamental abilities in reading, writing, 

speaking, and listening in recognition of the difficulties children encountered in 

obtaining high-quality English instruction. 

To make learning interesting and effective, the project used interactive, activity-based 

techniques with an emphasis on vocabulary and phonics. The project aimed to address 

the unique requirements of rural children by creating creative and inclusive IEC 

(Information, Education, and Communication) resources. These materials were 

designed to complement the curriculum and were accessible to all children. 

To ensure their continued usefulness, the produced materials were kept for further use 

and displayed in classrooms. In addition to improving educational performance, the 

project helped children grow academically and personally by removing obstacles to 

English literacy, preparing them for future opportunities. The initiative's ultimate goal 

was to equip children with fundamental English skills, supporting their holistic 

development and opening the door to a better future, in order to make a lasting impact 

on the community. 

 

1.6 Justification for Selecting the Subject 

For a number of reasons, especially in the connected world of today, English was an 

essential subject. It acted as a worldwide communication tool that helped children 

communicate successfully across linguistic and cultural divides. Proficiency in English 

improved children's access to a variety of opportunities, including personal, 

professional, and academic ones. 

English was even more crucial in the context of rural schooling. Many educational 

materials and courses were provided in English, and fluency in the language greatly 

enhanced children's overall academic achievement. Additionally, businesses in many 

industries valued English as a critical skill, making it crucial for expanding career 

opportunities and bridging the gap between schooling and employment. 
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English proficiency also provided access to a wealth of information, such as books, 

websites, and online learning resources. With this access, children could stay informed, 

expand their perspectives, and establish a solid foundation for lifelong learning. 

The goal of this project was to give children the fundamental skills they needed for job 

advancement, academic success, and personal development by emphasizing basic 

English literacy. Given its extensive influence, English was a subject that played an 

essential role in helping children at Dhanora Primary School grow and pave the way 

for a better future. 

 

1.7 Justification for Selecting the Target Group 

Addressing the unique educational requirements and challenges of rural children was 

crucial to closing the English literacy gap. The children at Dhanora Primary School, 

who came from remote areas with limited access to high-quality English instruction, 

were the project's main focus. These children faced difficulties in learning the 

fundamentals of English, which were essential for both their academic and professional 

development. 

Through fieldwork, the project worker had already interacted with these children and 

gained valuable insights into their learning needs and capabilities. This earlier 

engagement helped lay the foundation for their education. Recognizing the importance 

of improving their fluency in English, the project aimed to provide targeted 

interventions to address this urgent need. 

Additional resources necessary for successful English literacy, such as specialized 

learning materials and interactive teaching techniques, were often unavailable to rural 

children. The initiative sought to create a strong and engaging learning environment by 

developing customized, activity-based IEC materials. In addition to benefiting the 

children at Dhanora Primary School, these resources could serve as a model for other 

educational settings. 

By closing the English literacy gap, these children gained essential communication 

skills, improved their academic performance, and became better prepared for future 

opportunities. Furthermore, by fostering a more knowledgeable and skilled community, 
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the program contributed to overall development and paved the way for long-term 

progress and empowerment. 

The project demonstrated its commitment to enhancing rural education and laying the 

foundation for a better future by selecting Dhanora Primary School children as its target 

group. 

 

1.8. Objectives of The Project 

1. To develop basic skills like reading, writing, and speaking skills in English 

among upper primary school children of Dhanora Primary School. 

 

2. To reinforce the academic concepts of English literacy through IEC materials 

and modules amongst the selected primary school children of Dhanora Primary 

School. 

 

3. To conduct assessments and collect feedback to monitor and enhance children 

progress in English literacy. 

 

4. To evaluate the improvement in English literacy amongst the selected children 

of Dhanora Primary School. 

 

5. To assess the effectiveness of IEC materials and modules in reinforcing the 

selected concepts of English literacy. 

 



Chapter 2

Review of Literature
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CHAPTER  2 

REVIEW OF LITERATURE 

 

 

The present project focused on “Providing Basic English Literacy to Upper Primary 

School Children at Dhanora Primary School.” Reviewing past studies is essential to 

understanding what has already been explored and identifying areas that require further 

research. It helps in refining the project’s focus and ensuring that efforts are directed 

toward meaningful improvements. 

This chapter presents a review of literature related to basic English literacy in rural 

schools. To gather relevant studies, the project worker referred to various sources, such 

as the Library of Extension and Communication, ResearchGate, Shodhganga, and other 

online research platforms. 

Several studies have been conducted on English literacy in different regions. Some of 

the reviewed studies were conducted in Pakistan, Vietnam, Bangladesh, and South 

Africa, focusing on English education in rural schools. These studies explore various 

aspects of English literacy, including teaching methods, curriculum implementation, 

and educational resources. 

The studies conducted in these regions help in understanding different approaches to 

English education and provide a broader perspective on language learning in rural 

schools. The key aspects of these studies are discussed in this chapter to establish a 

strong foundation for the project. 

 

Ananto et al. (2024) conducted a study on "Enhancing a Rural School's English 

Proficiency: An Outreach Program." The objective of the study was to improve 

English language skills among students and educators in rural schools. The study was 

conducted using interactive, contextual, and participatory learning methods tailored to 

meet the learning needs of rural students. Activities such as basic English training, 

conversation sessions, daily interaction simulations, and teacher involvement in 

mentoring were implemented. The findings revealed that participants showed 
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improvements in basic English vocabulary and communication skills, gained 

confidence in speaking English, developed better cross-cultural awareness, and 

recognized the practical benefits of English in daily life and work. Additionally, the 

program fostered collaborative learning and increased community support for English 

learning. The study was conducted in rural schools. 

 

Hasyim (2024) conducted a study on "Development of a Community Literacy 

Program to Increase Children's Interest in Reading in Rural Areas." The objective 

of the study was to describe a community literacy program aimed at increasing 

children's interest in reading in rural areas. The study was conducted using a literature 

review method. The findings revealed that the Community Literacy Program plays a 

crucial role in fostering a literacy culture among children, providing them with an 

engaging environment through reading houses, games, and interactive learning 

activities. Strategies such as offering diverse reading materials, organizing joint 

learning sessions, and improving access to facilities were found effective in promoting 

reading habits. However, challenges such as technological distractions, reading 

difficulties, and limited access to materials were also identified. The study was 

conducted in rural areas. 

 

Akram & Aslam (2024) conducted a study on "Factors Contributing to Low English 

Language Literacy in Rural Primary Schools of Karachi, Pakistan." The objective 

of the study was to investigate the challenges faced by teachers in achieving English 

literacy among students in rural primary schools of Karachi and to propose 

improvements for teaching English as a second language in Pakistan. The study 

followed a qualitative research design, employing semi-structured interviews and 

classroom observations to collect data. A total of 18 teachers (12 females and 6 males) 

were selected using convenient sampling. Thematic analysis was used to interpret the 

interview data, and classroom observations confirmed teachers' perspectives. The 

findings revealed that students and teachers face multiple barriers to effective English 

learning, including weak English backgrounds, lengthy course outlines, limited 

resources, crowded multilingual classrooms, a shortage of trained English teachers, lack 

of parental involvement, and inadequate teacher training programs. The study 
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concluded that without addressing these challenges, students in rural Karachi would 

continue to struggle with English literacy. The study was conducted in rural primary 

schools of Karachi, Pakistan. 

 

Cuong (2021) conducted a study on "English Language Education in Rural Areas: 

Current Issues, Complexities, and Ways Forward." The objective was to analyze 

the challenges in English language education in rural settings and propose measures to 

improve its quality, specifically in Vietnam. The study reviewed contemporary research 

on global and local constraints affecting language teaching and learning in rural areas. 

The findings highlighted limitations in infrastructure, financial funding, teacher 

shortages, and curriculum implementation as key barriers to effective education. These 

constraints significantly impacted students' motivation and engagement with language 

learning. The study further revealed that inequities in educational policies and financial 

support contributed to these challenges, making language programs less effective. 

Additional obstacles included long travel distances to schools, lack of classrooms and 

facilities, and poor road access. Similar issues were observed in other rural regions, 

such as South Africa, Bangladesh, China, and Thailand, where socio-economic 

limitations, inadequate educational investments, and restricted access to language 

resources resulted in high dropout rates and low literacy levels. The study emphasized 

the need for improved infrastructure, better funding, and policy interventions to 

enhance English education in rural areas. The study was conducted in Vietnam. 

 

Salahuddin et. al. (2013) conducted a study on “Challenges of Implementing English 

Curriculum at Rural Primary Schools of Bangladesh.” The objective was to identify 

the challenges in implementing the English curriculum at the primary level in rural 

schools of Bangladesh. The study followed a mixed-method research approach, using 

two sets of questionnaires to collect data from students and teachers. Additionally, 

teacher interviews and classroom observations were conducted using an observation 

checklist to assess the current implementation process and challenges. The findings 

revealed that most rural students struggled with English due to a lack of skilled teachers, 

inadequate teacher training, ineffective teaching methods, limited teaching materials, 

and poor physical facilities. The study highlighted that English was perceived as a 
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difficult subject by rural students, primarily because teachers did not use engaging 

learning strategies. Additionally, school authorities did not prioritize English learning, 

provide sufficient teaching resources, or address the challenges with higher authorities. 

Many teachers lacked formal English teaching training, and even trained teachers were 

reluctant to apply their skills due to minimal supervision. The study concluded that 

without proper training, support, and effective curriculum implementation strategies, 

rural students would continue to struggle with English language proficiency. 

 

Anthonissen & Southwood  (2010) conducted a study on "Literacy Development of 

English Language Learners: The Outcomes of an Intervention Programme in 

Grade R." The objective of the study was to investigate the emergent literacy skills of 

young English Language Learners (ELLs) and evaluate the effectiveness of an 

evidence-based stimulation programme on early literacy skills in the South African 

context. The study followed an experimental design, assessing ELLs' emergent literacy 

skills using an adapted version of the Emergent Literacy Assessment battery 

(Willenberg, 2004). Participants included 72 Grade R students from four primary 

schools in the Eden and Central Karoo district, South Africa. Two experimental groups 

received an 8-week intervention programme, while two control groups followed the 

standard curriculum. The findings revealed that while learners showed significant 

improvement in six out of eight subskills, the intervention did not significantly improve 

ELLs' skills compared to the control groups. Factors such as socio-economic status, 

first language, and teacher/classroom-specific characteristics were identified as 

influencing the intervention outcomes. The study concluded that ELL students require 

continuous monitoring, teacher support, and linguistically appropriate assessment 

measures to bridge the gap between them and their English first-language peers. The 

study was conducted in the Eden and Central Karoo district, South Africa. 

 

2.1 Trend Analysis 

The review covered studies conducted between 2010 to 2024, focusing on basic English 

literacy, community literacy programs, and rural education initiatives. The sample sizes 

varied, with studies involving students, parents, teachers, and community facilitators in 
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different rural settings. The geographical spread of the studies included India and 

Indonesia, with a focus on rural schools and communities. 

The data collection methods used in these studies primarily included qualitative 

approaches, literature reviews, and participatory educational interventions. Various 

strategies were explored to enhance English proficiency and literacy, such as interactive 

learning, role-playing, home-based literacy activities, and community participation. 

A common theme across the studies was the limited access to English education in rural 

areas, leading to low confidence, restricted opportunities, and a lack of literacy 

resources. Findings consistently highlighted that teacher involvement, parental support, 

and community-based programs significantly improved students' learning outcomes. 

Studies also emphasized the importance of engaging and contextual teaching methods, 

such as daily interaction simulations, reading corners, and collaborative learning 

activities. 

Challenges identified across the studies included technological interference, lack of 

access to reading materials, and diverse student needs. However, the studies indicated 

a positive impact of community-driven and school-supported interventions, 

demonstrating increased confidence in English communication, better cross-cultural 

skills, and greater student engagement. 

Overall, the trend suggests that a holistic, community-based approach—incorporating 

educators, parents, and local government—plays a crucial role in enhancing basic 

English literacy among rural students. 

 

2.2 Conclusion 

The studies reviewed highlight a persistent gap between efforts made to enhance basic 

English literacy in rural areas and the actual improvement in students' proficiency 

levels. Despite various initiatives, including community literacy programs, parental 

involvement, and school-based interventions, rural students continue to face challenges 

such as limited access to reading materials, lack of interactive learning opportunities, 

and technological distractions. 
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One of the major issues identified is the absence of structured and engaging literacy 

resources tailored to the needs of rural students. While community-driven programs 

have proven effective in fostering reading habits and enhancing literacy skills, sustained 

efforts are required to develop and implement localized educational materials that align 

with the students' learning environment. 

Addressing these challenges requires the development of structured literacy 

interventions, including interactive learning techniques, contextualized reading 

materials, and home-based literacy activities. Such resources can be adapted and 

utilized repeatedly to create long-term literacy improvement. 

The present action project aims to bridge the gap between existing efforts and actual 

learning outcomes by implementing targeted literacy programs at Dhanora Primary 

School. Through structured teaching methods, engaging activities, and an emphasis on 

basic English communication skills, the project seeks to empower rural students with 

foundational language skills that will enhance their confidence and educational 

opportunities in the long run. 
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CHAPTER 3 

METHODOLOGY
 

 

This chapter outlines the procedures used in the planning, implementation and 

evaluation of the action project titled “Providing Basic English Literacy to Upper 

Primary School Children’s at Dhanora Primary School, Vadodara.” The first stage in 

the successful execution of any project is planning. The action plan serves as a roadmap 

that guides the efforts to achieve the project's objectives. It includes a detailed list of 

activities to be completed within a specific timeframe. This chapter discusses the 

systematic steps taken to complete the project, organized under the following phases. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1 : Phases of The Project 
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Phase I : 3.1 Planning Phase 

3.1.1 Selection of Project 

3.1.2 Selection of Target Group 

3.1.3 Collaborating with Reliance CSR for Successful Action Project 

3.1.4 Understanding the Needs of the Collaborating Agency About the Project 
 

3.1.5 Deciding Focus Area for IEC Materials 

3.1.6 Estimating the Budget 

3.1.7 Pretest Assessment 

3.1.8 Preparation and Validation of Tool 

 

Phase II : 3.2 Implementation Phase 

3.2.1 Preparing IEC Materials on Selected Aspects  

3.2.2 Implementation of Project Plan 

3.2.3 Monitoring Progress and Making Modification Based on Feedback 

 

 

Phase III : 3.3 Evaluation Phase 

3.3.1 Evaluation of the Project 

3.3.2 Program Outcome Showcase 
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3.1 Planning of The Project  

Project planning is a crucial step in the development of any initiative, as it lays the 

foundation for success by outlining a clear action plan and implementation framework. 

This phase ensures that every aspect of the project is carefully planned and strategically 

defined to enable smooth and effective execution. 

 

3.1.1 Selection of the Project  

Through research and real-world projects, the Department of Extension and 

Communication is dedicated to improving educational opportunities and community 

services. After recognizing the urgent need for upper primary school children’s at 

Dhanora Primary School to enhance their English literacy, the project worker initiated 

a structured program focused on building their basic reading, writing, and 

comprehension skills through interactive classroom sessions, phonics-based activities, 

and simple sentence formation exercises. 

The project worker while working with Reliance CSR, carried out in-depth 

observations and interviews with educators and community stakeholders, revealing 

notable obstacles that children’s encounter when learning English. These difficulties 

included learning vocabulary, reading comprehension, and basic language abilities. The 

project worker pointed out that filling these gaps will not only improve the children’s 

confidence but also enhance their overall academic performance along with their 

language skills. 

The project worker used these findings to create and use IEC materials suited to the 

children's needs in learning English. The objective was to produce easily readable and 

interesting materials that would aid students in their educational journeys and give 

teachers useful teaching aids. The project manager is convinced that this program will 

help to fill the English literacy gap, which will ultimately promote a more inclusive 

learning environment and help the children’s in remote schools succeed in the long run. 
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3.1.2 Selection of Target Group 

The project manager determined the target audience for the action project, which aims 

to teach upper primary school children at Dhanora Primary School in Vadodara the 

fundamentals of English literacy. During the selecting process, the children’s 

educational needs—especially those who struggled with English language 

proficiency—were evaluated. The project worker sought to address the crucial stage of 

upper primary school children’s educational development, when core language skills 

are necessary for future academic achievement.  

In order to guarantee a comprehensive strategy for raising literacy levels, the project 

worker also took into account the participation of educators and community people. 

The goal of this cooperative endeavour was to establish an inclusive setting that 

promotes community involvement in the educational process while meeting the 

children’s' learning needs. The project aims to provide upper primary school students 

with fundamental English literacy abilities through this focused selection, improving 

their entire educational experience and future success prospects. 

 

3.1.3 Collaborating with Reliance CSR for Successful Action Project 

 

Academic institutions, governmental organizations, and Reliance CSR worked together 

on this action project. As part of this effort, the project worker and Reliance CSR, 

Vadodara, worked on a project to teach upper primary school children at Vadodara's 

Dhanora Primary School the fundamentals of English literacy. This teamwork helped 

make the project more effective and successful. Reliance CSR is committed to social 

inclusion, education, and community support, and through its programs, it helps bring 

positive change. With this support, education, project execution, and service delivery 

were carried out in collaboration with all stakeholders. 

The Department of Extension and Communication at Maharaja Sayajirao University of 

Baroda, Vadodara's Faculty of Family and Community Sciences is committed to 

improving communication development. Over the years, the department has started 

several projects to support social development, community empowerment, literacy, and 
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education. These projects have played an important role in helping communities 

through education and outreach. 

 

Reliance CSR's responsibilities under the project comprised the following :  

• Providing the crucial assistance, capital, materials, and knowledge required for the 

project's successful completion. 

• Helping to organize and carry out events that are suited to the target group's particular 

requirements.  

• Providing advice and insights derived from their vast knowledge in community 

development and educational initiatives.  

• Throughout the project's duration, keeping an eye on developments and providing 

input for continuous improvement.  

• Participating in the assessment procedure to determine how the project will affect the 

intended audience.  

The project worker successfully planned and carried out the project by using the 

resources and expertise provided by Reliance CSR. To help with implementation, 

Reliance CSR provided essential resources like funds, training aids, and instructional 

materials. Their dedication to building strong connections within the community 

ensured the project successfully reached its target audience. The project worker 

remained committed to making sure that the actions taken would have a meaningful 

and long-lasting impact after the project's initial phase. 

 

In this effort, the project worker's duties included :  

• Developing clear plans and schedules to ensure the project was carried out efficiently 

and smoothly. 

• Creating Information, Education, and Communication (IEC) materials to teach target 

children the basics of English literacy. 

• Facilitating interactive learning experiences for children by conducting sessions and 

activities as per the project plan. 
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• Tracking the project's progress, analyzing key performance indicators, and assessing 

the effectiveness of the training. This involved gathering data, evaluating results, and 

suggesting improvements. 

In order to communicate project findings to Reliance CSR and other cooperating 

partners, reports, presentations, and other documentation were prepared while keeping 

thorough records of all activities, developments, and results. 

 

3.1.4 Understanding the Needs of the Collaborating Agency About the 

Project 

The project worker was honest and dedicated in their job while carrying out the action 

project with Reliance CSR. The goals and priorities of Reliance CSR for the English 

literacy program for upper primary school students at Dhanora Primary School were 

explained to them. The needs and preferences for the literacy program were thoroughly 

discussed by the project worker and the Reliance CSR experts. 

The project worker gained knowledge of the difficulties students encountered when 

learning English from these discussions, including a lack of easily available resources 

and useful instructional tools. In order to enhance children’s overall education and 

future prospects, the specialists at Reliance CSR emphasized the significance of 

teaching them the fundamentals of the English language. 

It was also observed that educational resources created specifically for students in rural 

areas were severely lacking. The project worker discovered that teachers found it 

challenging to successfully engage and support their children because the available 

educational tools often did not meet the unique needs of the target group. The need for 

easily comprehensible and aesthetically pleasing Information, Education, and 

Communication (IEC) products designed especially for teaching basic English literacy 

was brought to light by Reliance CSR. 

Consequently, it became evident that in order to facilitate efficient teaching and 

learning, upper primary school children and their teachers required pertinent and user-

friendly IEC resources. In order to ensure that the literacy program could be 

successfully introduced and maintained throughout time, the project worker recognized 

the significance of developing these resources to empower children’s. 
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3.1.5 Deciding the Focus Area for IEC Materials 

The needs of the upper primary school children at Dhanora Primary School were taken 

into consideration when selecting the areas for the Information, Education, and 

Communication (IEC) resources in the English literacy program. Given Reliance CSR's 

commitment to enhancing educational opportunities for rural kids, it was critical to 

determine the areas in which these students encountered difficulties with their English 

language proficiency. 

Based on the unique needs of the students, the project worker conferred with Reliance 

CSR professionals to determine the most important subjects that ought to be covered in 

the IEC materials. Basic English language proficiency, vocabulary development, 

reading comprehension, and basic writing abilities were the primary areas of emphasis. 

Following these cooperative conversations, it was decided that key facets of English 

literacy, including fundamental sentence structure, common vocabulary, interactive 

reading activities, and interesting writing prompts, would be covered in the final 

subjects for the IEC materials. The importance and relevance of these subjects to the 

children’s academic development and everyday communication requirements led to 

their prioritization. 

By concentrating on these crucial aspects, the project sought to provide useful and 

captivating IEC resources that would empower teachers and students and result in a 

more fulfilling English literacy program learning experience. 

 

3.1.6 Estimating the Budget for the Project 

The budget was projected for a number of cost categories that are necessary for the 

ongoing project. ₹4,000 in expenses for materials and resources, including textbooks, 

workbooks, and stationery, are included in these categories. Moreover, ₹8,000 was set 

aside for the creation of training materials, such as books and IEC materials. A ₹5,000 

fund was been aside for the employment of specialists for speaking, writing, and 

reading sessions. Finally, ₹3,000 was the projected cost of travel. Carefully calculated 

to cover all project requirements, the total budget across all categories comes to 

₹20,000. 
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Sr.no 

 
Title 

 
Total 

1. Material and Resources ( Textbook, Workbook, Stationary) 4000 

2. Developing training material (IEC material, Booklet ) 8000 

3. Hiring services of expert for speaking, writing , reading  5000 

4. Travel expense  3000 

 
Total 

 
20000 

 

Table 1 : Budget for the Project 

 

3.1.7 Pretest Assessment 

The pre-test assessment was conducted at the beginning of the project to evaluate the 

existing English literacy skills of the rural children at Dhanora Primary School. The 

primary objective of the pre-test was to analyze children’s foundational knowledge in 

English and identify learning gaps that needed to be addressed through structured 

intervention. By understanding their baseline literacy levels, the project could be 

designed to meet their specific needs and improve their ability to recognize alphabets, 

build vocabulary, understand grammar, and form basic sentences. 

The pre-test was conducted in a classroom setting where children were assessed using 

written exercises. The test covered key areas such as alphabet recognition, phonics 

awareness, vocabulary identification, grammar concepts, and sentence construction. 

The results were then analyzed to determine patterns of common mistakes and areas 

requiring reinforcement. 

 

3.1.8 Preparation and Validation of Response Form 

The assessment response form for the pre-test and post-test was prepared in a written 

format to evaluate children's basic English literacy skills at Dhanora Primary School. 

To enhance clarity and make it easy for children to understand, instructions and titles 
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were also provided in Gujarati. The test was designed to measure their ability to 

recognize and write alphabets, identify vowels, recall vocabulary words, use articles 

correctly, and construct simple sentences. Each question in the response form focused 

on specific learning components, providing a clear understanding of the children's 

existing literacy levels and their progress after the intervention. 

During the preparation phase, careful consideration was given to ensuring that the test 

questions were age-appropriate, simple, and relevant to the children’s learning 

environment. The response form was developed to assess fundamental English concepts 

while keeping in mind that the target group had limited prior exposure to structured 

English education. The test was formatted in a way that allowed children to demonstrate 

their writing skills independently, without the need for oral or interactive elements. 

To ensure the validity of the assessment response form, it was reviewed by subject 

experts and educators. The validation process focused on verifying whether the 

questions were clear, accurately aligned with the learning objectives, and appropriate 

for the literacy level of the children. Based on expert feedback, minor modifications 

were made to refine the wording of some questions and adjust the difficulty level to 

ensure fair and accurate assessment. 

After finalizing the response form, it was implemented in the pre-test phase to establish 

a baseline for the children’s literacy levels. The same response form was later used in 

the post-test phase to measure improvements and evaluate the effectiveness of the 

teaching intervention. The structured and validated approach ensured that the 

assessment results were reliable and meaningful, allowing for an accurate comparison 

of the children’s learning progress throughout the project. 

 

3.2  Implementation Phase 

A key component of the project is the implementation phase, which entails carrying out 

the techniques that have been planned in order to accomplish the goal of giving upper 

primary school students at Dhanora Primary School a foundational understanding of 

English. This stage was methodically organized to guarantee optimal efficacy in both 

instruction and learning. Three crucial steps were involved : 
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1. Preparing IEC Materials on the Selected Aspect – Creating relevant and 

interesting educational resources to support the development of English literacy. 

2. Implementation of the Project Plan – Conducting classes using Information, 

Education, and Communication (IEC) materials with a variety of participatory 

techniques. 

3. Monitoring Progress and Implementing Adjustments Based on Feedback - 

Assessing the efficacy of the instructional techniques and implementing any 

required changes in response to observations and feedback. 

 

Each step played a significant role in ensuring that students not only understood the 

concepts but also developed an interest in learning English. 

 

3.2.1 Preparing IEC Materials on Selected Aspect  

Earlier introducing the training, it was fundamental to encourage confidence among the 

selected rural school children’s. Building a rapport with the target group is essential in 

any project, as it contributes to set up  a positive relationship between the project worker 

and the children’s. This stage involves securing their trust and understanding their 

learning preferences and needs. Taking these preliminary measures decreases the 

likelihood of project failure and ensures a supportive learning environment. 

In earlier fieldwork at the school, the project worker had performed a needs assessment. 

This was crucial in identifying the children’s learning gaps and highlighting the 

significance of giving them instruction in the fundamentals of English literacy. Drawing 

from these insights, various IEC (Information, Education, and Communication) 

materials were introduced to organize learning in a structured, engaging, and 

comprehensible manner. 

Targeting various aspects of basic English literacy, the IEC resources included a 

module, booklet, flipbook, charts, flashcards, a calendar, and videos.. These resources 

addressed alphabets, phonics, vocabulary enhancement, and sentence construction. 

Moreover, to improve children’s' comprehension, subjects like names of transportation 
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vehicles, numbers, shapes, colors, body parts, vegetables, birds, animals, and 

occupations were included. 

 

The following IEC materials were utilized during the training :  

Booklet : A booklet featuring alphabet poems was created to introduce letters in a 

rhythmic and engaging manner, making it easier for students to remember and 

recognize them. Through simple and enjoyable verses, the booklet helped reinforce 

letter identification and pronunciation, ensuring a fun learning experience. 

Calendar : A calendar was designed to introduce students to the names of the months, 

helping them understand their sequence and familiarize themselves with time-related 

vocabulary. The calendar served as a visual aid, allowing students to associate months 

with their order, improving their ability to recall them effortlessly. 

Charts : To strengthen children’s basic vocabulary, charts were designed covering 

various essential topics such as transportation vehicle names, numbers, shapes, colors, 

body parts, vegetables, birds, animals, and occupations. These charts played a crucial 

role in enhancing vocabulary comprehension by providing clear visuals alongside 

simple words. By integrating images with text, the charts helped students identify and 

remember key terms effectively, promoting better understanding and engagement in the 

learning process. 

Flashcards : Flashcards were developed to assist students in phonetic awareness and 

word recognition. The flashcards included two-letter words, short-sound three-letter 

words, and long-sound words. These materials were designed to improve children’s 

reading fluency and pronunciation, allowing them to recognize words quickly and 

develop confidence in their literacy skills. The interactive nature of flashcards made 

learning more engaging, as students could repeatedly practice and reinforce their 

knowledge. 

Flipbook : A flipbook on fruits was created to introduce students to different fruit 

names through interactive visuals and simple descriptions. This material was designed 

to strengthen children’s vocabulary by associating images with words, helping them 

recall names easily. The flipbook provided a structured way to engage with new words 

and reinforced memory retention through repetitive exposure. 
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Module : A comprehensive module was developed, covering everything necessary for 

foundational English literacy, starting from alphabets and progressing up to sentence 

formation. The module included letter recognition, phonics, two-letter and three-letter 

words, vocabulary-building exercises, and essential grammar concepts such as articles, 

pronouns, verbs, ‘has’ and ‘have,’ ‘this’ and ‘that,’ and other fundamental grammatical 

structures. By systematically introducing these concepts, the module ensured that 

students developed a strong understanding of the English language. The structured 

approach guided learners from recognizing letters to forming complete sentences, 

making it an essential tool for gradual language development. 

Videos : To reinforce learning through visual and auditory means, two educational 

videos were created. One video focused on sentence formation, demonstrating how to 

construct simple sentences, allowing students to grasp the concept of word order and 

sentence structure. Another video was developed to introduce fruit names, helping 

students learn correct pronunciation and identification through engaging visuals. The 

use of videos made learning more interactive and appealing, enhancing children’s 

understanding and retention of the content. 

 

Each of these IEC materials was carefully designed to bridge the learning gap and 

provide a structured yet engaging approach to developing basic English literacy skills. 

 

3.2.2 Implementation of the Project Plan 

The project was implemented systematically to ensure effective learning among the 

selected rural school children. The teaching approach was structured to build their 

foundational English literacy skills, starting with alphabets and progressing to sentence 

formation. Various interactive methods and engaging IEC (Information, Education, and 

Communication) materials were incorporated to make learning enjoyable and effective. 

To begin with, the project worker introduced alphabets through engaging activities to 

help students recognize and write letters correctly. Gradually, the teaching moved 

toward phonics, where students learned two-letter and three-letter words to enhance 

their reading abilities. Vocabulary-building exercises were conducted using charts, 
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flashcards, and flipbooks covering essential topics such as transportation vehicle 

names, numbers, shapes, colors, body parts, vegetables, birds, animals, and 

occupations. These materials reinforced word recognition and pronunciation skills. 

The project benefitted total of 52 students from Dhanora Primary School, including 21 

from Grade 6, 13 from Grade 7, and 18 from Grade 8. Of these, 22 were boys and 30 

were girls. The students belonged to the age group of 11 to 16 years, with the majority 

falling between 11 to 14 years. Most of them came from rural Gujarati-speaking 

backgrounds with minimal prior exposure to English, highlighting the need for a 

foundational literacy approach. 

Sentence formation was a key component of the training. The children were introduced 

to fundamental grammatical concepts, including the use of articles, "has and have," 

"this and that," and other essential elements required for basic sentence construction. 

The teaching approach included hands-on activities, visual aids, and storytelling 

techniques to ensure an easy transition from word learning to sentence formation. 

Additionally, videos were used to provide audiovisual reinforcement. A sentence 

formation video demonstrated how to construct simple sentences, while another video 

introduced fruit names with correct pronunciation to strengthen vocabulary. A booklet 

featuring alphabet poems was also utilized to engage students through rhythmic 

learning. Furthermore, a calendar displaying months' names helped students understand 

time-related vocabulary in an interactive manner. 

Throughout the sessions, the project worker observed children’s engagement and 

comprehension levels. Based on their responses and difficulties, slight modifications 

were made in the delivery methods to ensure that all children could grasp the concepts 

effectively. These observations later helped in monitoring progress and implementing 

adjustments based on feedback, which is discussed in the next section. 
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3.2.3 Monitoring Progress and Making Modification Based on 

Feedback 

Monitoring children’s progress was an integral part of the project to ensure that the 

learning objectives were met effectively. The project worker closely observed the 

engagement levels, comprehension, and overall performance of the selected rural 

school students throughout the sessions. The monitoring process involved direct 

observation, informal interactions, and children’s responses during activities. 

As children’s progressed through different stages of learning, their ability to recognize 

letters, form words, and construct sentences was assessed through interactive activities 

rather than formal testing. The project worker noted specific challenges faced by 

children’s such as difficulty in distinguishing similar-sounding letters, forming correct 

sentence structures, or recalling vocabulary words. These observations helped in 

identifying areas that required additional reinforcement. 

Based on these insights, necessary modifications were made to the teaching approach. 

For instance, if children’s struggled with sentence formation, additional examples and 

practice exercises were introduced. For those facing difficulties in recognizing letters 

and phonics sounds, more emphasis was placed on repetition, phonetic drills, and 

engaging word association games. In some cases, visual aids like flashcards and charts 

were used more frequently to reinforce learning. 

The feedback was also gathered informally from children’s during sessions. Their 

responses and level of enthusiasm indicated which teaching methods were most 

effective. If certain materials or activities generated higher engagement and better 

understanding, they were incorporated more frequently in future lessons. Similarly, if 

students found specific concepts challenging, alternative teaching techniques were 

explored to simplify learning. 

The modifications made ensured that the learning process remained flexible, children-

centered, and responsive to their needs. By continuously monitoring progress and 

making necessary modifications, the project successfully helped children build a strong 

foundation in basic English literacy, leading to better comprehension and confidence in 

using the language. 
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3.3  Evaluation Phase 

The evaluation phase of the project aimed to assess the effectiveness of the intervention 

in improving basic English literacy skills among the rural children at Dhanora Primary 

School. The evaluation was carried out through pre-test and post-test assessments, 

which provided a structured approach to measuring children's progress after 

participating in the learning sessions. The pre-test assessment, as discussed in 3.1.7, 

was conducted at the beginning of the project to determine children's existing literacy 

levels. The results highlighted specific areas that required focused intervention, 

including alphabet recognition, phonics awareness, vocabulary recall, grammar 

comprehension, and sentence formation. Based on these findings, a structured teaching 

plan was developed using IEC materials and interactive learning strategies to address 

the learning gaps. 

After the intervention, a post-test assessment was carried out to measure the progress 

in children's literacy skills. This assessment analyzed improvements in their ability to 

recognize letters, apply phonetic rules, recall vocabulary words, use grammar 

accurately, and construct meaningful sentences. The results demonstrated significant 

enhancements in reading, writing, and comprehension abilities. The integration of 

visual aids, phonics-based exercises, and interactive learning activities played a crucial 

role in these improvements. The detailed post-test findings are discussed in the 

subsequent section, providing a comprehensive analysis of children's progress across 

various literacy components. 

 

3.3.1 Evaluation of the Project 

The project’s effectiveness was measured through the post-test assessment, which 

evaluated children’s literacy development after the intervention. The assessment 

focused on their ability to recognize and write alphabets, differentiate between capital 

and small letters, identify vowels and use them in words, apply articles correctly, and 

recall vocabulary words related to colors, animals, fruits, days, and months. The results 

of the post-test assessment are presented in the following tables, showing the frequency 

and percentage of children who performed at different levels in each learning category. 
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The post-test assessment of alphabet writing, as shown in Table 1, indicated that a 

majority of the children’s were able to write the full alphabet correctly, while a smaller 

percentage demonstrated partial accuracy. Only a few children’s continued to struggle 

with writing letters, suggesting that the alphabet-based learning strategies, such as 

flashcards, tracing worksheets, and phonics drills, were effective in strengthening letter 

recognition and writing skills. 

 

3.3.2 Program Outcome Showcase 

To further highlight the impact of the project, a Program Outcome Showcase was 

conducted, allowing children to use their newly learned English skills in a practical 

way. This event encouraged them to speak in English with confidence and express 

themselves clearly.   

During the program, eight children narrated short stories, demonstrating their ability to 

form sentences and speak fluently. Additionally, five children presented a "Quote of the 

Day," showing their improved vocabulary and pronunciation. Lastly, seven children 

introduced themselves in English, applying correct sentence structures and basic 

conversation skills.   

This showcase was not just a learning activity but a real reflection of their progress, as 

children actively engaged in spoken English. Their enthusiasm and participation 

indicated growing confidence and interest in using English beyond the classroom. The 

event was a simple yet strong way to end, showing that the teaching methods worked 

well.   

The progress seen throughout the project reflects how structured learning and 

interactive activities helped children develop their English skills. Their confidence in 

speaking and writing grew, showing that practical learning methods were effective. The 

enthusiasm displayed during the Program Outcome Showcase reinforced the value of 

such interventions, making learning a meaningful and enjoyable experience. 



Chapter 4

Feedback and Evalution
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CHAPTER 4 

FEEDBACK AND EVALUATION 
 

 

After completing the project, the project worker collected feedback and conducted a 

written evaluation test to check the children’s learning progress. The feedback form 

focused on their experience with the sessions and how helpful the IEC materials were 

for them. The evaluation helped to understand how much the children learned and 

highlighted the need for continued practice, especially in areas like sentence formation 

and vocabulary. 

 

 

4.1 Feedback from Children 

 

The feedback was collected from the children who attended the training sessions. The 
responses were categorized into the following sections: 

 

 Section 1: Profile of Children 

 

 Section 2: Pre and Post Test Comparison 
 

 

 Section 3: Opinion About the Training Program 

 

 Section 4: Reactions of Children Towards Project Worker 

 

 Section 5: Opinion on Information, Education, and Communication (IEC) 
Materials 
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Section – 1 Profile of Children
 

Table 2 : Frequency and Percentage Distribution of Children According to Their 

Gender 

                                                                                                                               n = 52 

Gender Frequency Percentages 

Boys 22 42.31 

Girls 30 57.69 

Total 52 100 

 

Table 2 states that 42.30% of the children were boys, while 57.69%  were girls. 

n = 52 

 

Figure 2: Percentage Distribution of Children According to Their Gender 
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Table 3 : Frequency and Percentage Distribution of Children According to Their 

Standard 

 n = 52 

 

Table 3 reveals that 40.38% of the selected rural school children were from the sixth 

standard, followed by 34.62% from the eighth standard and one-fourth 25% from the 

seventh standard. 

n = 52 

 

Figure 3 :  Percentage Distribution of Children According to Their Standard 
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Table 4 : Frequency and Percentage Distribution of Children According to Their 

Age 

n = 52 

Age Group Frequency Percentages 

11 - 12 25 48.08 

13 - 14 25 48.08 

15 - 16 2 3.85 

Total 52 100 

 

Table 4 reveals that nearly half of the selected rural school children 48.08% were in the 

11-12 age group, the same proportion 48.08% were in the 13-14 age group, while only 

3.85% were in the 15-16 age group.  

n = 52 

 

Figure 4 :  Percentage Distribution of Children According to Their Age 
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Table 5 : Frequency and Percentage Distribution of Children According to Their 

Type of Family 

                                                                                                                               n = 52 

Type of Family Frequency Percentages 

Nuclear 32 61.54 

Joint 20 38.46 

Total 52 100 

 

Table 5 shows that the majority of the selected rural school children 61.54% belonged 

to a nuclear family, whereas 38.46% belonged to a joint family. 

n = 52 

 

 

Figure 5:  Percentage Distribution of Children According to Their Type of Family 
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Section 2: Pre and Post Test Comparison
 

Note: The test on Basic English Literacy was framed for 70 marks. The frequency and 

percentage distribution of students for their obtained scores on pre and post-tests are 

presented in Table-7 to Table-20. 

 

Sr. No Question  Marks 

1 Write the alphabet from A to Z 13 

2 Identify capital and small letters (circle for capital, square for small) 7 

3 Write words that start with the following letters: A, H, M, B, L, P, S, I 4 

4 Write 5 vowels 5 

5 Identify vowels from the given words (underline the vowels) 5 

6 Write the 3 articles 3 

7 Identify the articles from the given sentences (circle the article) 5 

8 Write the names of the following colors in English 4 

9 Write the names of any two animals in English 2 

10 Write the names of any two fruits in English 2 

11 Write the names of any five months in English 5 

12 Write the names of any three days of the week in English 3 

13 Complete the sentence with 'a' or 'an' 4 

14 Fill in the blanks with the given options (This, That, These, Those) 8 

Total 70 

 

Table 6 : Marks Distribution 
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Table 7: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Writing Alphabets in English   

n=48 

Marks Obtained Range 
Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 – 4 2 4.17 1 2.08 

5 – 8 4 8.33 2 4.17 

9 – 13 42 87.5 45 93.75 

Total 48 100 48 100 

 

Table 7 reveals that 4.17% of the children obtained 0–4 marks in the pre-test, whereas 

8.33% of the children obtained 5–8 marks. Additionally, 87.5% of the children scored 

9–13 marks. The table also indicates that there was an improvement in children after 

the implementation of the project. In the post-test, 2.08% of the children obtained 0–4 

marks, while 4.17% of the children scored 5–8 marks. A significant 93.75% of the 

children achieved 9–13 marks. This shows a clear improvement in the performance of 

children in writing skills after the implementation of the project. 

n=48 

 

Figure : 6  Percentage Distribution of Children Based on Pre- and Post-Test Scores in 

Writing English Alphabets 
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Table 8: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Identifying Capital and Small Letters 

n=48 

Marks Obtained Range 

Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 – 2 2 4.17 4 8.33 

3 – 5 5 10.42 8 16.67 

6 – 7 41 85.42 36 75.00 

Total 48 100 48 100 

 

Table 8 shows a shift in children's performance before and after the project. In the pre-

test, most children (85.42%) scored 6–7 marks, while in the post-test, this decreased to 

75%, with an increase in mid-range scores (3–5 marks). This suggests improved 

recognition of capital and small letters. However, the slight rise in lower scores 

indicates that some children still need further support. The project had a positive impact, 

but ongoing efforts are essential to strengthen learning outcomes. 

n=48 

 

Figure 7 : Percentage Distribution of Children Based on Pre- and Post-Test Scores in 
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Table 9 : Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Writing Words That Start with Given 

Letters  

n=48 

Marks Obtained 
Pre-Test Post-Test 

Frequency Percentage Frequency Percentage  

0 27 56.25 2 4.16 

1 13 27.08 6 12.50 

2 5 10.41 15 31.25 

3 3 6.15 23 47.92 

4 0 0.00 2 4.17 

Total 48 100 48 100 

  

Table 9 indicates that 56.25% of children scored 0 marks in the pre-test, showing 

difficulty in writing words starting with given letters, while 27.08% scored 1 mark, 

10.41% scored 2 marks, and very few (6.15%) obtained 3 marks. None achieved 4 

marks. The post-test shows improvement, with only 4.16% still scoring 0, while 12.50% 

scored 1 mark, 31.25% obtained 2 marks, and a significant 47.92% achieved 3 marks. 

A very few 4.17% scored full marks, indicating enhanced writing skills after the project. 

n=48 
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Table 10: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Writing the Five Vowels 

n=48 

Marks Obtained Range 

Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 – 1 2 4.16 0 0.00 

2 – 3 8 16.67 4 8.33 

4 – 5 38 79.17 44 91.67 

Total 48 100 48 100 

 

Table 10 finds that the majority of the children, 79.17%, obtained 4 to 5 marks for 

writing the five vowels, while 16.67% of them scored 2 to 3 marks. A very few, 4.16%, 

obtained 0 to 1 marks. The table also highlights improvement in the post-test, where a 

high majority, 91.67%, of the children scored 4 to 5 marks, indicating strong 

proficiency in writing vowels. A small percentage, 8.33%, scored 2 to 3 marks, showing 

some difficulty. Notably, no child scored 0 to 1 marks. 

n=48 

 

Figure 9 : Percentage Distribution of Children Based on Pre- and Post-Test Scores in 
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Table 11:  Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Identifying Vowels in Given Words 

n=48 

Marks Obtained Range 
Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 – 1 11 22.92 4 8.33 

2 – 3 37 77.08 14 29.17 

4 – 5 0 0.00 30 62.50 

Total 48 100 48 100 

 

Table 11 indicates that 77.08% of the children scored 2–3 marks in the pre-test for 

identifying vowels, while 22.92% scored 0–1 marks, showing difficulty in the task. 

Notably, no child achieved 4–5 marks. The post-test shows improvement, with 62.50% 

scoring 4–5 marks, demonstrating a good ability to identify vowels. Additionally, 

29.17% scored 2–3 marks, showing a moderate understanding, while 8.33% still faced 

difficulty, scoring 0–1 marks. 

n=48 

Figure 10 : Percentage Distribution of Children Based on Pre- and Post-Test Scores in 
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Table 12: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Writing the Three Articles 

n=48 

Marks Obtained 
Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 7 14.59 3 6.25 

1 4 8.33 3 6.25 

2 7 14.58 4 8.33 

3 30 62.5 38 79.17 

Total 48 100 48 100 

 

Table 12 shows that 62.5% of the children scored 3 marks in the pre-test for writing 

articles, while 14.58% scored 2 marks, 8.33% scored 1 mark, and 14.59% did not score 

any marks. The post-test reveals improvement, with a high majority (79.17%) scoring 

3 marks, indicating strong proficiency. Meanwhile, 8.33% scored 2 marks, 6.25% 

scored 1 mark, and another 6.25% were unable to write any articles, showing some 

continued difficulty. 

n=48 
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Table 13: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Identifying Articles from Sentences 

n=48 

Marks Obtained Range 

Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 - 1 6 12.5 1 2.08 

2 - 3 14 29.16 11 22.92 

4 - 5 28 58.34 36 75 

Total 48 100 48 100 

 

Table 13 reveals that 58.34% of the children obtained 4–5 marks in the pre-test for 

identifying articles in sentences, while 29.16% scored 2–3 marks and 12.5% obtained 

0–1 marks. The table also highlights improvement in the post-test, where a high 

majority, 75%, of the children scored 4–5 marks, indicating a strong understanding of 

articles. Around 22.92% of children scored 2–3 marks, showing moderate 

understanding, while only 2.08% scored 0–1 marks, suggesting minimal difficulty. 

n=48 

 

Figure 12 : Percentage Distribution of Children Based on Pre- and Post-Test Scores in 
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Table 14: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Writing the Names of Given Colors in 

English 

n=48 

Marks Obtained Range 
Pre-Test Post-Test 

Frequency Percentage  Frequency Percentage  

0 - 2 47 97.92 19 39.58 

3 - 4 1 2.08 29 60.41 

Total 48 100 48 100 

 

Table 14 indicates that a high majority, 97.92%, of the children obtained 0–2 marks in 

the pre-test, showing significant difficulty in writing the names of given colors in 

English. Only 2.08% of the children scored 3–4 marks, suggesting that very few were 

able to write color names correctly. The table also highlights improvement in the post-

test, where 60.41% of the children obtained 3–4 marks, demonstrating a good ability to 

write color names in English. Meanwhile, 39.58% of the children still scored 0–2 

marks, indicating that some difficulty remained. 

n=48

Figure 13 :  Percentage Distribution of Children Based on Pre- and Post-Test Scores 
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Table 15: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Writing the Names of Animals 

n = 48  

Marks Obtained 

Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 27 56.25 8 16.67 

1 10 20.83 6 12.5 

2 11 22.92 34 70.83 

Total 48 100 48 100 

 

Table 15 reveals that a near majority of children, 56.25%, obtained 0 marks in the pre-

test, showing difficulty in writing the names of animals in English. Around 20.83% of 

the children scored 1 mark, while 22.92% obtained 2 marks. The table also indicates 

improvement in the post-test, where a high majority of children, 70.83%, achieved 2 

marks, demonstrating strong progress in writing animal names. Meanwhile, 16.67% of 

the children still scored 0 marks, and 12.5% scored 1 mark, indicating some remaining 

difficulty.  

n = 48 

  

0
10
20
30
40
50
60
70
80

0 1 2

Writing Names of Animals

Pre test Post test

Figure 14 : Percentage Distribution of Children Based on Pre- and Post-Test Scores in 

Writing Names of Animals 



48 | P a g e  
 

Table 16: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Writing the Names of Fruits 

n = 48  

Marks Obtained 

Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 43 89.58 3 6.25 

1 4 8.33 21 43.75 

2 1 2.08 24 50 

Total 48 100 48 100 

 

Table 16 shows that a very high majority 89.58% of children were unable to write the 

names of any fruits in English during the pre-test. Meanwhile, 8.33% could write one 

fruit name, and only 2.08% managed to write both correctly. The post-test results 

indicate a significant improvement, with half of the children 50% correctly writing two 

fruit names, and 43.75% writing one. Only 6.25% were still unable to write any fruit 

names, reflecting notable progress after the project.  

n = 48  
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Table 17: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Writing the Names of Months 

n = 48  

Marks Obtained Range 

Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 – 1 40 83.33 18 37.5 

2 – 3 3 6.25 15 31.25 

4 – 5 5 10.42 15 31.25 

Total 48 100 48 100 

 

Table 17 shows that a high majority 83.33% of children struggled to write the names of 

five months in English, scoring between 0–1 marks in the pre-test. Very few 10.42% 

scored 4–5 marks, while 6.25% scored 2–3 marks. The post-test results indicate 

improvement, with 31.25% scoring 4–5 marks and another 31.25% scoring 2–3 marks, 

reflecting enhanced learning. However, 37.5% still scored 0–1 marks, indicating the 

need for further reinforcement. 

n = 48  

  

Figure 16 : Percentage Distribution of Children Based on Pre- and Post-Test Scores in 

Writing Names of Months 

0
10
20
30
40
50
60
70
80
90

0 to 1 2 to 3 4 to 5

Writing Names of Months

Column2 Post test



50 | P a g e  
 

Table 18: Frequency and Percentage Distribution of Children According  to Their 

Pre and Post – Test Marks Obtained in Writing the Names of Days of the Week 

n = 48  

Marks Obtained Range 
Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 45 93.75 11 22.92 

1 0 0.00 10 20.83 

2 2 4.16 9 18.75 

3 1 2.08 18 37.5 

Total 48 100 48 100 

 

Table 18 shows that a very high majority 93.75% of children were unable to write any 

day names in English in the pre-test. None scored 1 mark, while 4.16% wrote two 

names, and very few 2.08% wrote all three correctly. The post-test results indicate 

improvement, with 37.5% scoring full marks. However, 22.92% still scored 0, 20.83% 

scored 1, and 18.75% scored 2, reflecting varying levels of difficulty in recalling and 

writing the days correctly. 

n = 48  

Figure 17 : Percentage Distribution of Children Based on Pre- and Post-Test Scores in 
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Table 19: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Completing Sentences with 'A' or 'An' 

n = 48  

Marks Obtained Range 
Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 

0 - 2 35 72.92 13 27.08 

3 - 5 13 27.08 35 72.92 

Total 48 100 48 100 

 

Table 19 indicates that a majority of children 72.92% scored between 0–2 marks in the 

pre-test, indicating difficulty in completing sentences with 'A' or 'An.' Meanwhile, 

27.08% of children scored between 3–5 marks, showing that a smaller proportion had 

some understanding of using these articles correctly. The table also highlights 

improvement in the post-test, where a majority of children 72.92% scored between 3–

5 marks, demonstrating a strong understanding of using 'A' or 'An' in sentences. 

Meanwhile, 27.08% of children still scored between 0–2 marks, indicating some 

remaining difficulty in applying the correct articles. 

n = 48 
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Table 20: Frequency and Percentage Distribution of Children According to Their 

Pre and Post-Test Marks Obtained in Filling in the Blanks with Given Options 

n = 48  

Marks Obtained Range 
Pre-Test Post-Test 

Frequency Percentage Frequency Percentage 
0 - 2 18 37.5 10 20.83 

3 - 5 23 47.92 14 29.17 

6 - 8 7 14.58 24 50 

Total 48 100 48 100 

 

Table 20 shows that 47.92% of children scored 3–5 marks in the pre-test, indicating 

moderate ability, while 37.5% scored 0–2, showing difficulty, and only 14.58% scored 

6–8 marks, reflecting better proficiency. In the post-test, 50% scored 6–8 marks, 

showing strong improvement. Meanwhile, 29.17% scored 3–5 and 20.83% scored 0–2, 

indicating some children still faced challenges. 

n = 48 
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Section - 2: Opinion About the Training Program

 

Table 21 : Frequency and Percentage Distribution of Children’s Opinions on the 

Training Program 

n = 52 

Sr. No. Statement about the training program Excellent Good 

 f % f % 

1) The training program was effective. 36 69.23 16 30.76 

2) The information provided was clear and useful. 22 42.30 30 57.69 

 

Table 21 reveals that the majority of children, 69.23%, rated the training program as 

excellent, while 30.76% rated it as good. Additionally, 42.30% of children found the 

information provided in the training program to be excellent, whereas the majority, 

57.69%, rated it as good. 

 

Table 22 :  Frequency and Percentage Distribution of Children’s Opinions on the 

Methods Employed in the Training Program 

n = 52 

Training Methods Used Frequency Percentages 

Correct 50 96.15 

Incorrect 02 3.85 

Total 52 100 

 

Table 22 shows that a high majority of children, 96.15%, provided correct answers, 

whereas only 3.85% of them answered incorrectly. 
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n = 52 

 

Figure 20 :  Percentage Distribution of Children’s Opinions on the Methods Taught in 

the Training Program 

 

Table 23 : Frequency and Percentage Distribution of Children’s Responses on the 

Training Program 

n = 52 

Sr. 
No. 

Statement about the training program Yes 
f 

Yes   
% 

No   
f 

No 
% 

1) The time allocated for the training 

program was sufficient. 

52 100 0 0 

2) The training program helped in learning 

something new. 

51 98.07 1 1.92 

3) The information provided in the training 

program about the subject was clear. 

52 100 0 0 

4) The training program helped you 

improve your English reading skills. 

47 90.38 5 9.61 

96%

4%

The Methods Taught in the Training Program
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5) The trainer answered your questions 

during the training session. 

44 84.61 8 15.38 

6) The knowledge gained from the training 

will be useful in daily life. 

20 38.46 32 61.53 

7) The training program helped children 

understand English grammar easily and 

clearly. 

52 100 0 0 

8) Participants were interested in attending 

future English training programs. 

52 100 0 0 

 

Table 23 reveals that all children agreed that the allocated time for the training program 

was sufficient and that the information provided was clear. Additionally, 98.07% of 

children opined that they learned something new from the training program, while very 

few 1.92% disagreed. 

A majority 60% of children believed that the training program helped improve their 

English reading skills, whereas 40% did not find it beneficial. Furthermore, a majority 

60% of children opined that the trainer satisfactorily answered their questions, while 

40% felt their questions were not adequately addressed. 

However, only 38.46% of children stated that they would apply the knowledge gained 

from the training in their daily lives, whereas a high majority 61.53% expressed that 

they would not use it. Additionally, all 52 children 100% found English grammar easy 

and clear, indicating that they faced no difficulties in understanding grammatical 

concepts. Moreover, all 52 children 100% showed interest in receiving future English 

training programs, suggesting a strong enthusiasm for continued learning opportunities. 
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Table 24 : Frequency and Percentage Distribution of Children’s Opinions on the 

Most Helpful Information in the Training Program 

n = 52 

Type of Information Frequency Percentage 

Grammar 09 17.30 

Vocabulary 14 26.92 

Sentence Formation 8 15.38 

Speaking 19 36.53 

Writing 22 42.30 

Reading 19 36.53 

All of the Above 27 51.92 

*Multiple choice* 

Table 24 indicates that 51.92% of children found all aspects (grammar, vocabulary, 

sentence structure, speaking, writing, and reading) of the training beneficial. Among 

individual components, 42.30% of children found writing the most helpful, followed 

by speaking and reading 36.53% . Additionally, 26.92% of children considered 

vocabulary useful, and 17.30% found grammar helpful. Sentence structure was also 

beneficial for 15.38% of children.  

n = 52 

 

 

 

 

 

 

 

 

Figure 21 : Percentage Distribution of Children’s Opinions on the Most Helpful Information 

from the Training Program 
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Table 25: Frequency and Percentage Distribution of Children’s Plans for 

Improving English After the Training  

n = 52 

Future Learning Method Frequency Percentage 

Regular Reading 48 92.30 

Reading More English Books 38 73.07 

Using Online Resources 26 50 

Writing Practice 38 73.07 

Practicing Speaking in English 31 59.61 

No Special Efforts 01 1.92 

*Multiple choice* 

The table 25 indicates that a high majority 92.30% of children planned to improve their 

English through regular reading making it the most preferred method. Additionally, 

73.07% of children aimed to enhance their skills by reading more English books and 

practicing writing. 

 

Online resources were used by half of the majority of the children highlighting a 

moderate reliance on digital learning tools. Meanwhile, more than fifty five 59.61% of 

children planned to improve their spoken English through speaking practice, showing 

an effort to enhance their communication skills. 

 

Very few 1.92% of children reported making no special efforts to improve their English, 

indicating that nearly all participants were motivated to continue learning. 

 

These findings suggest that reading and writing practices are the most favoured 

methods, while online resources and speaking exercises are also significant approaches 

for language improvement. 
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n = 52 

 

Figure 22 :  Percentage Distribution of Children’s Plans for Improving English After 

the Training 

 

Table 26: Frequency and Percentage Distribution of Children’s Interest in Future 

Training in Subjects Other Than English 

n = 52 

Future Training Subjects Frequency Percentage 

Mathematics 31 59.61 

Science 11 21.15 

Social Science 4 7.69 

Gujarati 33 63.46 

Hindi 27 51.92 

Sanskrit 5 9.61 

 

The table 26 indicates that the majority of respondents 63.46% preferred Gujarati for 

future training, making it the most favoured subject among children. This suggests a 
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strong inclination towards enhancing their proficiency in their regional language. while, 

Mathematics was preferred by more than half of the respondents 59.61%, reflecting a 

significant interest in improving numerical skills. 

Hindi with nearly half of the respondents 51.92% showing interest and also received 

notable attention, indicating children's desire to strengthen their understanding of 

another widely spoken language. 

On the other hand, Science with 21.15% and Social Science very few 7.69% respondent 

had relatively lower interest levels, suggesting that fewer children prioritize additional 

training in these subjects. 

Sanskrit, with less than ten per cent  9.61% interest, was the least preferred subject for 

future training. 

Overall, the interpretation suggests that children are more inclined towards language-

based and numerical subjects rather than science and social sciences for additional 

training. 

n = 52 

 

Figure 23 :  Percentage Distribution of Children’s Interest in Future Training in 

Subjects Other Than English 
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Section 3: Reactions of Children Towards Project Worker

 

Table 27: Frequency and Percentage Distribution of Children’s Responses on the 

Trainer's Effectiveness 

n = 52 

Sr. 

No. 

Statement about the Training Program Yes 

f 

Yes   

% 

No 

f 

No  

% 

1) The language used in the training program 

was easy to understand. 

51 98.07 1 1.92 

2) The complex concepts were explained clearly 

and in a detailed manner. 

52 100 0 0 

3) The training program was conducted 

systematically. 

51 98.07 1 1.92 

4) All your questions were answered during the 

training. 

52 100 0 0 

5) The training sessions were conducted as per 

the schedule. 

52 100 0 0 

6) The content provided in the training program 

was appropriate. 

52 100 0 0 

7) The training program enhanced your 

knowledge of the subject. 

52 100 0 0 

8) The training helped you understand complex 

topics. 

52 100 0 0 

9) The information from the training program 

will be useful in real-life situations. 

51 98.07 1 1.92 
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10) The training content, activities, and 

demonstrations were interesting and provided 

a complete understanding. 

52 100 0 0 

 

Table 27 reveals that a high majority 98.07% of the selected rural school children 

opined that the language used in the training program was easy to understand, while 

1.92% found that it wasn’t easy to understand. 

All 100% of the selected rural school children opined that the complex concepts were 

explained clearly and in a detailed manner. 

A high majority 98.07% of the selected rural school children opined that the training 

program was conducted systematically, while 1.92% found that it wasn’t conducted 

systematically. 

All 100% of the selected rural school children opined that all their questions were 

answered during the training. 

All 100% of the selected rural school children opined that the training sessions were 

conducted as per the schedule. 

All 100% of the selected rural school children opined that the content provided in the 

training program was appropriate. 

All 100% of the selected rural school children opined that the training program 

enhanced their knowledge of the subject. 

All 100% of the selected rural school children opined that the training helped them 

understand complex topics. 

A high majority 98.07% of the selected rural school children opined that the information 

from the training program will be useful in real-life situations, while 1.92% found that 

it won’t be useful. 

All 100% of the selected rural school children opined that the training content, 

activities, and demonstrations were interesting and provided a complete understanding. 
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Section 4: Opinion on Information, Education, and Communication 

(IEC) Materials

 

Table 28: Frequency and Percentage Distribution of Children’s Opinions on IEC 

Material 

n = 52 

Sr. 

No. 

Statements Related to IEC Material Agree Neutral 

Physical Aspects f % f % 

1) The IEC material was well-prepared. 52 100 0 0 

2) The pictures of IEC materials were clear. 42 80.76 10 19.23 

3) The IEC material was informative. 49 94.23 3 5.76 

4) The IEC material helped in understanding the 

topic. 

47 90.38 5 9.61 

5) The communication through IEC material was 

effective. 

46 88.46 6 11.53 

6) The language used in the IEC material was easy 

to understand. 

48 92.30 4 7.69 

7) The IEC material covered all major aspects of the 

topics. 

45 86.53 7 13.46 

8) The IEC material included relevant visuals (e.g., 

diagrams, pictures, flowcharts, etc.). 

47 90.38 5 9.61 

9) The IEC material was well-structured and easy to 

follow. 

47 90.38 5 9.61 

 

Table 28 reveals that all 100% of the selected rural school children agreed that the IEC 

material was well-prepared. 
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A high majority 80.76% of the selected rural school children agreed, while 19.23% 

were neutral that the pictures of IEC materials were clear. 

Almost all 94.23% of the selected rural school children agreed, while 5.76% were 

neutral that the IEC material was informative. 

Nearly all 90.38% of the selected rural school children agreed, while 9.61% were 

neutral that the IEC material helped in understanding the topic. 

A majority 88.46% of the selected rural school children agreed, while 11.53% were 

neutral that the communication through IEC material was effective. 

A vast majority 92.30% of the selected rural school children agreed, while 7.69% were 

neutral that the language used in the IEC material was easy to understand. 

A majority 86.53% of the selected rural school children agreed, while 13.46% were 

neutral that the IEC material covered all major aspects of the topics. 

Nearly all 90.38% of the selected rural school children agreed, while 9.61% were 

neutral that the IEC material included relevant visuals (e.g., diagrams, pictures, 

flowcharts, etc.). 

Nearly all 90.38% of the selected rural school children agreed, while 9.61% were 

neutral that the IEC material was well-structured and easy to follow. 

 

Table 29: Frequency and Percentage Distribution of Children’s Opinions on 

Different Types of IEC Material 

n = 52 

Sr. No. Types of IEC Material 
Excellent Good 

f % f % 

1) Module 34 65.38 18 34.61 

2) Poster 29 55.76 23 44.23 

3) Flashcard 32 61.53 20 38.46 
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4) Flipbook 34 35.92 18 34.61 

5) Booklet 36 69.23 16 30.76 

6) Audio 35 67.30 17 32.69 

7) Video 34 65.38 18 34.61 

8) Calendar 30 57.69 22 42.30 

 

Table 29 shows that a majority 65.38% of the selected rural school children rated the 

effectiveness of the module as excellent, while 34.61% found it good. 

A majority 55.76% of the selected rural school children rated the poster as excellent, 

whereas 44.23% considered it good. 

A majority 61.53% of the selected rural school children rated the flashcard as excellent, 

while 38.46% found it good. 

Less than half 35.92% of the selected rural school children rated the flipbook as 

excellent, while 34.61% considered it good. 

A majority 69.23% of the selected rural school children rated the booklet as excellent, 

while 30.76% found it good. 

A majority 67.30% of the selected rural school children rated the audio as excellent, 

while 32.69% found it good. 

A majority 65.38% of the selected rural school children rated the video as excellent, 

while 34.61% considered it good. 

A majority 57.69% of the selected rural school children rated the calendar as excellent, 

while 42.30% found it good.     

 

4.2 Outcome of the Project 

The overall outcome of the program reflects significant progress in children's basic 

English literacy skills. The structured intervention, supported by Information, 

Education, and Communication (IEC) materials and interactive learning strategies, 

played a key role in enhancing their understanding and application of English. 
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The pre-test results indicated challenges in recognizing letters, applying phonics, 

recalling vocabulary, using grammar correctly, and forming sentences. Many children 

struggled with differentiating between capital and small letters, writing the names of 

months, and completing sentences using articles like 'A' or 'An'. These gaps highlighted 

the need for targeted and engaging teaching methods to improve their literacy skills. 

Following the intervention, the post-test results demonstrated remarkable improvement. 

A high majority of children showed better letter recognition, improved phonetic 

understanding, and enhanced vocabulary recall. Their ability to use grammar rules 

correctly and form meaningful sentences increased notably—indicating enhanced 

writing skills after the project. This shows a clear improvement in the performance of 

children in writing skills after the implementation of the project, indicating strong 

proficiency in key literacy areas. 

The enthusiasm displayed by children during the Program Outcome Showcase further 

reinforced the effectiveness of the intervention. Their active participation in 

storytelling, quote presentations, and self-introductions in English reflected their 

improved confidence and language abilities. The interactive approach, supported by 

IEC materials and practice-based learning, proved to be a successful method for helping 

children grasp foundational English concepts. 

Overall, the progress observed throughout the project highlights the positive impact of 

structured and visual-based learning. The outcomes emphasize the importance of 

continued support and engagement in language development, ensuring children retain 

and build upon their newly acquired skills 

 

4.3 Conclusion 

The project, "Providing Basic English Literacy to Upper Primary School Children 

at Dhanora Primary School, Vadodara" aimed to strengthen the foundational English 

skills of rural children. Through structured and interactive learning methods, the 

children developed a stronger understanding of essential literacy concepts. The findings 

indicate that the participating children were eager to learn and showed a positive 

attitude toward improving their English skills. 
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The structured sessions helped children grasp key concepts such as sentence formation, 

vocabulary, and grammar. The use of IEC materials played a crucial role in making 

learning more engaging and effective. Visual aids, flashcards, storybooks, and other 

interactive materials not only enhanced understanding but also improved retention and 

application of knowledge. 

Additionally, the project demonstrated how well-planned interventions can bridge 

learning gaps in rural schools, ensuring that children receive quality education despite 

resource limitations. The success of this initiative highlights the importance of 

structured teaching methods in improving basic literacy. 

Overall, this project serves as an example of how educational initiatives, when 

combined with interactive strategies, can create a meaningful impact on children’s 

learning outcomes. It underscores the need for continued efforts in enhancing English 

literacy among primary school children, ensuring their long-term academic growth and 

future opportunities. 

 

4.4 Observations of The Project Worker 

During the implementation of the project "Providing Basic English Literacy to Upper 

Primary School Children at Dhanora Primary School," several key observations were 

made. The children actively participated in the sessions and showed enthusiasm in 

learning English. Many children were interested in improving their basic literacy skills, 

while a few required additional motivation and support. 

One of the major observations was that children struggled with sentence formation and 

vocabulary, as they had limited prior exposure to English. While they were able to 

recognize some basic words and phrases, their ability to construct meaningful sentences 

was weak. Pronunciation difficulties were also evident, as many children were 

unfamiliar with the correct sounds of English words. 

The use of IEC materials, such as module, flashcards, flipbooks, booklets, audio, video, 

and calendars, significantly improved engagement levels. These materials helped 

children understand concepts more effectively. However, it was observed that some 

children were hesitant to participate in reading and speaking activities, particularly 
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girls, who showed less confidence compared to boys. Encouragement and interactive 

activities helped them gradually gain confidence. 

It was also noted that children found English grammar challenging, particularly in 

sentence construction. However, the project did not focus on tenses or detailed 

grammatical rules. Instead, the emphasis was on basic literacy skills, vocabulary 

building, and sentence formation through interactive learning methods. 

Overall, the project highlighted the need for continuous practice and reinforcement in 

English learning. With proper guidance and the right teaching tools, rural children can 

overcome language barriers and develop essential literacy skills that will help them in 

their academic journey. 

 

4.5 Recommendations for Future Projects 

 The government and educational institutions should collaborate with local 

organizations, university departments, or academic institutes to enhance basic 

English literacy skills in rural areas. 

 The government should focus on teacher training programs to equip educators 

with effective strategies for teaching English to children in rural and slum area 

schools. Special emphasis should be placed on using IEC materials to make 

learning more interactive and accessible. 

 The government should introduce free and simplified English literacy courses 

for teachers in rural and slum area schools, ensuring they have access to 

structured learning methods that improve their teaching skills. 

 Developing a structured training module on basic English literacy with a 

specific focus on sentence formation, vocabulary building, and interactive 

learning through IEC materials. 

 Implementing a training program for educators and facilitators on effectively 

utilizing IEC materials in English learning. 

 A similar project should be undertaken with children from slum areas in 

collaboration with local authorities to extend the benefits of basic English 

literacy programs. 
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 Integration of IEC-based learning in the National Education Policy (NEP) 2020 

framework, ensuring that activity-based English learning is included in 

foundational literacy programs. 

 Introducing bilingual learning methods in rural schools to ease the transition 

from regional languages to English, making English literacy more accessible to 

children. 

 Leveraging digital tools and government e-learning platforms (like DIKSHA 

and SWAYAM) to provide rural children with access to digital storybooks, 

animated learning videos, and interactive English lessons. 

 Incorporating English literacy activities into midday meal programs by 

engaging children in storytelling or audio learning during meal breaks, making 

learning a continuous and enjoyable process. 

 The government should work with education-focused NGOs to provide English 

learning materials that match the needs of rural and government schools. 

 

4.6 Challenges Faced by the Project Worker 

 The project had limited time, making it difficult to complete all activities 

smoothly. 

 Various school programs like Lok Nrutya, music competitions, and other events 

caused interruptions. Sometimes, children had to leave early or miss sessions. 

 Due to various school events and competitions, many children participated in 

practice sessions, which made them exhausted, and they were not interested in 

learning during the project sessions. 

 Some children needed more time to understand concepts, making it challenging 

to cover all topics within the given schedule. 

 A few children did not want to attend the sessions and took half-day leave or 

engaged in other activities. If given a task to complete, they often did not do it 

by the next day, and if they had not done it, they would skip the session by their 

own choice. 
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 Sometimes, children did not want to study due to their hectic school schedule 

or because they were tired after a long day. 
 

 Teachers sometimes did not allow children to attend the sessions because their 

school syllabus was incomplete. 
 

 The project worker had to travel a long distance to reach the school, which 

added to time challenges. 

 
 

4.7 Sustainability of the Project 

After implementing and evaluating any project, it is important to ensure its 

sustainability. The success of a project depends on how well it continues to benefit the 

target group in the long run. The current project has the potential for sustainability based 

on the following aspects: 

 

• The hard copies of the IEC materials can be used for future reference and as examples 

for developing new materials by those who would like to work on similar initiatives. 

These materials are reusable and can be integrated into regular classroom teaching. 

 

• A dedicated person can be appointed under this project to provide continuous support 

and training for children. 

 

• The role of the project worker can be expanded to include ongoing support for similar 

initiatives. 

 

• Basic training was provided to school teachers to enable effective use of the IEC 

materials. This built their capacity and ensured the continuity of the approach, even in 

the absence of the original project worker. 

 

• The project can be extended to other schools or rural areas by offering new projects 

focusing on basic English literacy. This shows strong scale-up potentialities for wider 

impact and replication in other schools. 

 

• Collaborations with volunteers, NGOs, and academic institutions can ensure long-

term engagement and support for rural children. 
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• Involving community members or college students as volunteer teachers can help 

sustain the project without significant financial investment. 

 

• Online educational resources, such as YouTube tutorials or a dedicated website, can 

make learning accessible to children beyond the project duration. 

 

• Special services like a Telegram group, WhatsApp learning community, or Rapidex-

style modules can be established to provide continuous guidance and support for 

children even after the project's completion. 

• The collaboration agency, Reliance, can play a vital role in ensuring the sustainability 

and scalability of the project. They can provide further training for teachers and identify 

other similar schools in nearby villages. By utilizing the developed IEC materials, they 

can organize training sessions for teachers in these schools as well, allowing them to 

independently teach their students. This approach can help expand the initiative to other 

rural areas, ensuring long-term impact and educational improvement across multiple 

locations. 
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a. Permission Letter

 

 



b. Consent Letter 

ભાગ લેનાર માટેનુ ંસંમિત પԋક 

 

િડપાટӪમլેટ ઓફ એ՘સટેլશન એլડ કձયુિનકેશન ફેકેճટી ઓફ ફેમેલી એլડ કોձયુિનટી 
સાયլસસીસ   ધ મહારાӽ સયાӾરાવ યુિનવિસӪટી ઓફ બરોડા,  વડોદરા. સંશોધનમાં ભાગ 

લેવા અંગેના રԟણની Ԑથાન ેસમથӪન આપે છે. નીચ ેઆપેલા Ԑોજ՘ેટ િવશેની માિહતી તમન ે

Ԑોજ՘ેટમા ંભાગ લેવા માગંો છો કે નહી ંતે નԜી કરવામાં મદદ કરશે.  

 

આ Ԑોજ՘ેટનુ ંશીષӪક છે " ધનોરા Ԑાથિમક શાળા, વડોદરા ખાતે ઉ՞ચ Ԑાથિમક શાળાના 
િવધાથӯઓને મૂળભૂત અંԆેӾ સાԟરતા આપવા માટેનો એ՘શન Ԑોજ՘ેટ "આ Ԑોજ՘ેટ 

આિસչટլટ Ԑોફેસર Ԛી ચિંԍક રાજદીપ ના માગӪદશӪન હેઠળ કરવામાં આવી રՑો છે. આ 

Ԑોજ՘ેટનુ ં મ՚ુય લԠ ધનોરા Ԑાથિમક શાળાના 6 થી 8 ધોરણના િવધાથӯઓમા ં મૂળભૂત 

અԆેંӾ સાԟરતાનો િવકાસ કરવો છે. િવધાથӯઓને Ԑાથિમક չતર ેઅԆેંӾ ભાષાનુ ંઆધારભૂત 

ԥાન અન ે յયાવહાિરક ભાષાિશԟણ પૂԀ પાડવા માટે િવિવધ ԐવૃિԱઓ અન ે શૈԟિણક 

પԺિતઓનો ઉપયોગ કરવામાં આવશે. અમ ેતમન,ે આ એ՘શન Ԑોજԃ્ેનો ભાગ બનવા માટે 

આમંિԋત કરીએ છીએ. આ Ԑોજ՘ેટમા ંչવ՞ેછાએ ભાગ લેવા તમારી સહમિત માગીએ છીએ. 

અમ ેતમન ેખાતરી આપીએ છીએ કે કોઈ յયિԝગત િવગતોનો નો દુԀપયોગ કરવામાં આવશ ે

નહી.ં પૂરી પાડવામા ંઆવલે માિહતીનો ઉપયોગ માԋ શԟૈિણક હેતુ માટે જ કરવામાં આવશે. 
તમન ેԐોજ՘ેટમા ંભાગ લેવા માટે સંમિત આપવા િવનંતી કરવામાં આવે છે. 

 

જો તમારી પાસ ેઆ Ԑોજ՘ેટ ન ેલગતા કોઈ વધ ુԐՇો કે મંુજવણો હોય તો કૃપા કરીન ેફોન 

અથવા ઈમેલ Հારા અમારો સંપકӪ  કરો. નામ - આરોહી મેલાણી, 
(melaniaarohi00@gmail.com, 8490879646), કૃપા કરીન ે નીચેની જ՛યા પર તમારી સહી 
સાથ ેસુચવો કે તમે ભાગ લેવા માટે સંમત છો. 

 

તમારી ભાગીદારી չવૈિ՞છક છે. 

 

સહભાગીની સહી : ____________________ 

 

 

 

આરોહી મેલાણી                                                                                         Ԛી ચંિԍક રાજદીપ                                     

(Ԑોજ՘ેટ વકӪર)                                                                                              (માગӪદશӪક) 



 

 

 

 

 

 

 

 

 

 

APPENDIX  II  

 

                             Ethical Letter 

 

 

 

  



 

  



 

 

 

 

 

 

 

 

 

APPENDIX  III 

 

              Covering Letter for Tool Validation 

 
 
 
 
 
 
 
 
 

 



 

 

 

 

Date:  

 

Subject: Covering Letter for Tool Validation 

 

To,  

Respected Sir/Madam  

I am Aarohi Melani, Master’s student in the Department Extension and 
Communication, Faculty of Family and Community Sciences, The Maharaja Sayajirao 
University of Baroda, Vadodara, working on an action project titled "Providing Basic 
English Literacy to Upper Primary School Children at Dhanora Primary  School, 
Vadodara", This project focuses on enhancing English literacy skills among students 
of standards 6, 7, and 8 through targeted interventions and engaging activities. 

As part of my project, I have developed a feedback and evaluation form to assess the 
effectiveness of the activities and teaching methods employed and to evaluate the 
learning outcomes of the students. The attached feedback and evaluation form is 
designed to understand the progress of the students and ensure the quality of the 
teaching strategies implemented. 

I honoured to select you as one of the experts to validate this feedback and evaluation 
form. Given your valuable experience in education and literacy development, i kindly 
request your assistance in validating the tool, specifically regarding its content validity 
and response system. Your feedback will significantly contribute to making this project 
more impactful and beneficial for the students. 

I extend my sincere gratitude in advance for your time and valuable suggestions to help 
make this form authentic and effective. 

Thanking you. 

 Sincerely, 

 
 

Project Worker  
Aarohi Melani 
[Sr. M.Sc. EC Student] 
Batch 2023-25 

 
Project Guide  

Dr. Chandrik Rajdeep  
[Temp. Assistant Professor] 

Prog. of Fashion Communication 

Department of Extension and Communication,  
Faculty of Family and Community Sciences,  

The Maharaja Sayajirao University of Baroda, Vadodara. 



 

 
 
 
 
 
 
 
 
 

APPENDIX  IV 
 

             Lists of Participants 

 

 

 

 

 

 

 

 

 
 



Sixth Standard 

Sr. No Name of Participants 

1. Parmar Jaydeep 

2. Tadvi Shivam 

3. Parmar Hardik 

4. Parmar Ankitkumar  

5. Makwana Mahavirsinh  

6. Makwana Divyraj  

7. Padhiyar Yuvraj 

8. Raj Vishvraj 

9. Gohil Dhruvkumar  

10. Solanki Pragati  

11. Chauhan Navyaben  

12. Parmar janki 

13. Parmar Komal. 

14. Parama Priyaben 

15. Makwana priyaben 

16. Makwana hetshree 

17. Makwana niyati 

18. Jala Makhwana Dhara 

19. Padhiyar janvi 

20. Rajput Jinalcover 

21. Gohil Diksha 

 

 

Sevanth Standard 

Sr. No Name of Participants 

1. Makwana Piyush 

2. Makwana Yug 

3. Makwana Mahir  

4. Padhiyar Smit 

5. Jadav Dilipsinh 



6. Padhiyar Sujit 

7. Solanki Jiyana 

8. Rathva Sayaben 

9. Chauhan Chayaben 

10. Chauhan Kirtiben 

11. Makwana Laxmi 

12. Makwana Anjali 

13. Gohil Bhumika 

 

 

Eighth Standard 

Sr. No Name of Participants 

1. Harijan Vivek 

2. Makwana Mohit 

3. Makwana Chirag 

4. Makwana Badal 

5. Padhiyar Rajvir 

6. Padhiyar Aryan 

7. Parmar Deepak 

8. Chauhan Bindiya 

9. Meda Kinjal 

10. Tadvi Sonakshi 

11. Mithapara Kinjal 

12. Makwana Aakansha 

13. Makwana Janvi 

14. Makwana Krutika 

15. Parmar Anjali 

16. Raj Priti 

17.  Parmar Hiral 

18. Makwana Archna 

 

 



 

 

 

 

 

 

 

 

 

APPENDIX  V 
                     

                          Attendance Sheet 

 

 



  



 



 



 

 

 

 

 

 

 

 

APPENDIX VI 

 

  Time Line of The Project 



Time Line of The Project 

 

 

 

  

  

 

 

 

Phase and Time 

Duration 

 

Activities 

 

Days 

Phase 1 

(Planning) 

 Collaboration with Reliance Foundation  

 Understanding The Need of the Collaborating  

Agency About The Project. 

 Developing an IEC Materials on Selected Aspects 

 Developing an e-Training Module 

 Estimating The Budget for The Project 

 
 

35 Days 

Phase 2 

(Implementation) 

 Training of Selected Rural School Children 

Through IEC Materials 

 Training of Basic English literacy  on The  

Usage of Module and other Information, Education 

and Communication Materials . 
 

50 Days 

Phase 3 

(Evaluation) 

 Feedback  of Selected Rural School Student 

 Evaluation Test of Selected Rural School Students 
 

05 Days 

Total 90 Days 



 

 

 

 

 

 

 

 

 

APPENDIX VII 

 

 IEC Materials 
 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

MODULE 
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111 

112 



 
113 

114 



 
115 

116 



 
117 

118 



 
119 
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BOOKLET 

 

 

 

 

 

 

 

 

 



1.  2.  

3.  
 

4.  
 

5.  
 

6.  
 

7.  
 

8.  
 



9.  
 

10.  
 

11.  
 

12.  
 

13.  
 

14.  
 

15.  
 

16.  
 



17.  
 

18.  
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20.  
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26.  
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FLIPBOOK 
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3.  
 

4.  

 

5.  

6.  7.  

 



 

 

 

 

 

 

 

CHARTS 

 



 
 



 
 



 

 



 

 



 
 



 
 



 
 



 
 



 

 

 

 

 

 

 

 

CALENDER  

 

 

 

 

 

 

 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

VIDEO 
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APPENDIX VIII 

 

 Evaluation Test 

 

 

 

 

 

 
 
 
 



Dhanora Primary School, 
Dhanora. 

(Given information will be used for academic purpose only) 

Name (નામ):- _______________________________________________ 

Standard(ધોરણ) :-  ___________  Subject – English         Date(તારીખ):- 
______       

Note : 

All questions are compulsory.  (બધા ԐՇો ફરિજયાત છે.)                                                                                  
Tick marks your answer only once. (તમારા જવાબ પર માԋ એક જ વાર ટીક માકӪ  
કરો.)                                                                                                                 
Total 70 marks. (કુલ માકӪ  70.)                                                                                                                   
1 hour 30 minutes  (1 કલાક 30 િમિનટ) 

 

1. Write the alphabet from A to Z                                                              

(A થી Z સુધીના મૂળાԟરો લખો.) 

      
      
      
      
  

 

2. Identification of capital and small letter, for capital letter you have 
to make circle (       ) and for small letter you have to make square( 

(કેિપટલ અને չમોલ લેટર ઓળખીને, કેિપટલ લેટર પર ગોળ (        ) બનાવો  અન ે
չમોલ લેટર પર ચોરસ (         )બનાવો.) 

 
C b P o s u Y 

m A d N e G j 

F i h q T L v 

 

 

 

(7) 

(13) 

) 

 



 
3. Write words that start with the following letters.   (4)   

(નીચનેા અԟરોથી શԁ થતા શկદો લખો.)                                                            
A -                                                             H - 
M -                                                            B - 
L -                                                              P - 
S -                                                              I  - 

 
4. Write 5 vowels      (5) 

(5 չવર લખો.)                                                                                   
Ans. ________  ________  ________  ________  ________ 

 

5. Identification of vowels from the given words. (underline the 
vowels)       
(આપેલ શկદોમાથંી չવરની ઓળખ કરી લાઈન કરો.)                                                                                                                           

a. B a c k   
b. W e a k  
c. E i g h t 
d. O u r  
e. C l e a n  

 
6.  Write the 3 articles 

(3 આિટӪકલ લખો)                                                                                 
Ans. ________  ________  ________ 

 

7. Identification of article from the given sentences. (circle     the 
article) 
(આપેલ વાԞોમાથંી આિટӪકલ ઓળખીને આિટӪકલ પર ગોળ         ની િનશાની 
કરો.)   

a. I do not want a cat. 

b. The dog is standing. 

c. A cat is sleeping on bench. 

d. An elephant walked in the forest. 

e. The bird sang a beautiful song. 

 

(5)   

(3)   

(5)   



 

8.  Write the names of the following colors in English.     
(નીચનેા રંગોના નામ અંԆેӾમા ંલખો.)                                                

 
 
 
 
 

 
9.  Write the names of any two animals in English. 

(કોઈપણ બ ેԐાણીઓના નામ અંԆેӾમા ંલખો.)                        

1. 

2.                                          

 

10. Write the names of any two fruits in English. 
(કોઈપણ બ ેફળોના નામ અંԆેӾમા ંલખો.)  

1.                                                    

2.                                                     

 

11. Write the names of any five months in English.    
(કોઈપણ પાંચ મિહનાના નામ અંԆેӾમા ંલખો.) 

1.                                                    4. 

2.                                                    5. 

3. 

 

12. Write the names of any three days of the week in English. 
    (અઠવાિડયાના કોઈપણ ԋણ િદવસના નામ અંԆેӾમા ંલખો.) 

1.                                                     

2.                                                    

3.      

                                      

(4)   

(2)   

(2)   

(5)   

(3)   



13. Complete the sentence with 'a’ or ‘an'. 
       ('a' અથવા 'an' વડ ેવાԞ પૂણӪ કરો)                                                
     a. This is__________ ball. 

     b. I saw __________ old carpet.  

     c. That is __________ kite. 

     d. There is  ___________ book. 

     e. Give me __________ umbrella. 

     f. What  __________ ugly picture! 

     g. I have _________ little brown puppy. 

     h. Pass me __________ apple. 

 
14. Fill in the blanks with the given options.    (8) 
(આપેલ િવકճપો સાથ ેખાલી જ՛યા પૂરો.)                                                 
 

 

 

 

 

 

 

 

 

 

 

(4)   

This, That, These, Those 



 

 

 

 

 

 

 

APPENDIX IX 

 

                     Feedback Form 

 

 

 

 

 

 

 

 



િવભાગ 1: յયિԝગત માિહતી 

નીચ ેઆપેલા િવકճપોમાંથી યો՛ય િવકճપ પસંદ કરી િનશાની (✔) કરો. 

 

1. નામ : _________________________________________________________ 
 
 

2. ӽિત :  

અ) છોકરો ☐ 
બ ) છોકરી ☐ 

  
3. િવԾાથӯનો  વગӪ : 

અ)  6 ☐ 
બ )  7 ☐ 
ક)   8 ☐ 

  
4. ઉંમર (વષӪમા)ં : 

અ)  11-12 ☐ 
બ ) 13-14 ☐ 
ક)   15-16 ☐ 

 

5. કુટંુબનો Ԑકાર : 

અ)  સંયԝુ ☐ 
બ )  િવભԝ ☐ 

 

  



િવભાગ 2: તાલીમ કાયӪԃમ િવશેનો અિભԐાય 

6. તમારા મતે,

ԃમ 
નં તાલીમ કાયӪԃમ અંગે િનવેદનો ઉԱમ 

સારો/ 
સારી સરરેાશ ખરાબ 

ખૂબ જ 
ખરાબ 

1) તાલીમ કાયӪԃમ કેવો હતો.      

2) 
તાલીમ કાયӪԃમમા ં આપવામાં આવેલી 

માિહતી કેવી હતી. 

  
   

 

7. તાલીમ કાયӪԃમમા ંશીખવવામા ંઆવેલી પԺિત કેવી હતી? 

અ) યો՛ય  ☐ 
બ ) અયો՛ય ☐ 
ક)  અધԀંૂ ☐ 

 

8. તાલીમ કાયӪԃમમા ંશીખવવામા ંઆવેલ અંԆેӾ յયાકરણ સમજવામા ંકેવું હતું? 

             
 
 

  

9. તમારા મતે, 

 

અ) સરળ અન ેչપՋ ☐ 
બ ) અધૂԀં અન ેઅયો՛ય ☐ 

ԃમ 
નં 

તાલીમ કાયӪԃમ અંગે િનવેદનો હા ના 

1) તાલીમ કાયӪԃમ માટે આપવામા ંઆવેલ સમય પૂરતો હતો.   

2) તમન ેઆ તાલીમ કાયӪԃમ Հારા નવુ ંશીખવા મմયું.   

3) 
તાલીમ કાયӪԃમમા ંઆપવામાં આવેલી અԆેંӾ િવષયની માિહતી 
રસԐદ હતી. 

  

4) 
તાલીમ કાયӪԃમ Հારા તમારી અԆેંӾ વાંચન કૌશճયન ેસુધારવામાં 
સԟમ છો. 

  

5) 
તાલીમ કાયӪԃમ દરિમયાન તમારા Հારા પૂછવામાં આવેલ ԐՇોન ે

Ԑોըસાહન આપવામાં આյયું હતું? 

  

6) 
તાલીમ કાયӪԃમ દરિમયાન શીખવવામાં આવેલ કૌશճય તમે દૈિનક 

Ӿવનમાં ઉપયોગ કરશો. 

  



10. તાલીમ કાયӪԃમ દરિમયાન કયા Ԑકારની માિહતી વધુ મદદԁપ લાગી?  (એક કરતા 
વધુ જવાબ આપી શકાશે) 

અ)  յયાકરણ  ☐ 
બ)  શկદાવલી  ☐ 
ક)  વાԞરચના  ☐ 
ડ)  બોલવાનુ ં ☐ 
ઇ)  લખવાનુ ં ☐ 
ફ)  વાંચન ☐ 
જ) ઉપરના તમામ ☐ 

 

11. તાલીમ કાયӪԃમ પૂણӪ થયા પછી, તમે તમાԀં અંԆેӾ સુધારવા માટે શુ ંકરશો? (એક 

કરતા વધુ જવાબ આપી શકાશે) 

અ)  િનયિમત વાંચન ☐ 
બ)  વધ ુઅԆેંӾ પુչતકો વાંચીશ ☐ 
ક)  ઓનલાઇન રીસોસӪનો ઉપયોગ કરીશ ☐ 
ડ)  લખાણ Ԑેિ՘ટસ ☐ 
ઇ) અԆેંӾમા ંવાત કરવાની Ԑેિ՘ટસ કરીશ ☐ 
ફ)  કોઈ ખાસ ԐયԴ નહી ંકԀં ☐ 

 

12. શુ ંતમે ભિવոયમા,ં અંԆેӾ િવષય માટે વધુ તાલીમ લેવા માંગો છો? 

અ)  હા ☐ 
બ)  ના ☐ 

 

13. શુ ંતમે ભિવոયમા ંઅંԆેӾ િવષય િસવાય બીӽ કયા ંિવષયમા ંભાગ લેવા માંગશો? 

 

 

 



િવભાગ 3: તાલીમ કાયӪકર અંગનેો અિભԐાય 

14.  તમારા મતે, 

ԃમ 
નં તાલીમ કાયӪકર અંગે િનવેદનો હા ના 

1)  તાલીમ કાયӪકરની ભાષા સમજવામાં સરળ હતી.   

2)  
તાલીમ કાયӪકર ેઅԆેંӾ શીખવાની પԺિતને չપՋ અન ેյયવિչથત 

રીતે સમӽવી હતી. 
  

3)  તાલીમ કાયӪકર તાલીમ દરિમયાન િનયિમતપણે આવતા હતા.   

4)  તાલીમ કાયӪકર તમામ ԐՇોના જવાબ આપતા હતા.   

5)  તાલીમ દરિમયાન તાલીમ કાયӪકરની વતӪણૂક યો՛ય હતી.   

6)  તાલીમ કાયӪકરની તાલીમ આપવાની પԺિત યો՛ય હતી.   

7)  તાલીમ કાયӪકરન ેઅԆેંӾ િવષયનું પૂરતુ ંԥાન હતું.   

8)  તાલીમ કાયӪકર દરકે િવષય િવગતવાર સમӽવતા હતા.   

9)  
તાલીમ કાયӪકર જԁર હોય ըયા ંઉદાહરણનો ઉપયોગ કરી માિહતી 
સમӽવતા હતા. 

  

10)  

તાલીમ કાયӪકર Հારા ઇլફોમӲશન, એԧુકેશન અન ેકձયુિનકેશન 

(આઈ.ઈ.સી) મટીરીયճસ નો પૂરતો ઉપયોગ કરવામાાં આյયો 
હતો. 

  

 

 

 

 



િવભાગ 4: ઇլફોમӲશન, એԧકેુશન અન ેકձયુિનકેશન (આઈ.ઈ.સી) 
મટીરીયճસ અંગેનો અિભԐાય 

15. તમારા મતે, 

ԃમ 
નં આઈ.ઈ.સી. મટીરીયճસ સંબંિધત િનવેદનો સંમત તટչથ અસંમત 

1)  
આઈ.ઈ.સી મટીરીયճસ સારી રીતે તૈયાર કરવામાા ંઆյયા 
હતા. 

   

2)  આઈ.ઈ.સી. મટીરીયճસના િચԋો չપՋ હતા.    

3)  આઈ.ઈ.સી. મટીરીયճસની સાઈઝ બરાબર હતી.    

4)  
આઈ.ઈ.સી. મટીરીયճસમા ં સમાિવՋ લખાણની સાઇઝ 

બરાબર હતી. 
   

5)  આઈ.ઈ.સી. મટીરીયճસના કલર કોિձબનેશન યો՛ય હતા.    

6)  
આઈ.ઈ.સી મટીરીયճસમાં  ઉપયોગમા ં  લેવાયેલી ભાષા 
સરળતાથી સમӽતી હતી. 

   

7)  
આઈ.ઈ.સી. મટીરીયճસમાં દરકે મԹુા યો՛ય રીતે 
સમӽવવામાં આյયા હતા. 

   

8)  

આઈ.ઈ.સી. મટીરીયճસ Հારા તમામ મુԹાઓ સરળતાથી 
સમӾ શકાય તેવા હતા? (જમેકે, յયાકરણ, વાԞરચના 
વગેર ે.) 

   

9)  
આઈ.ઈ.સી મટીરીયճસની માિહતી તબԜાવાર 

સમӽવવામાં આવી હતી. 
   

 

16. આઈ.ઇ.સી મટીરીયճસ ના Ԑકાર સંબંિધત ԐՇો નીચ મુજબ છે. સૌથӯ યો՛ય િવકճપ 

સામ ે( ) ની િનશાની કરો. 

ԃમ  
નં 

આઈ.ઇ.સી મટીરીયճસ ના 
Ԑકાર 

ઉԱમ 
સારો/ 
સારી/સાԀં 

સરરેાશ ખરાબ 
ખૂબ જ 
ખરાબ 

1) મોեયુલ      

2) પોչટર      

3) ծલૅશ કાડӪ       

4) િծલપ બુક      

5) બુકલેટ      

6) ચાટӪ       

7) િવિડયો      

8) કૅલેլડર      
 



 

 

 

 

 

 

 

APPENDIX X 

 

Worksheets 

 

 

 

 

 

 

 

 
 



Name -      ______________________________________________________ 

Date  - _________________       Subject - ________      Standard  - __________ 

 

Articles ( a, an , the ) Practice Test 

Total Marks: 15 
Time: 20 Minutes 

                                                        

Section 1. Fill in the blanks with "a," "an," or "the"              (10 Marks) 

a. I see ___ apple on the table. 

b. She has ___ dog as a pet. 

c. ___ sun is shining brightly today. 

d. He wants to eat ___ orange. 

e. We went to ___ park yesterday. 

f. I saw ___ elephant at the zoo. 

g. She bought ___ book from the shop. 

h. ___ moon looks beautiful tonight. 

i. I need ___ umbrella because it is raining. 

j. ___ cat is sitting on the sofa. 

 

Section 2. Circle the correct article (a, an, the)                           (5 Marks) 

a. I saw (a/an/the) tiger in the forest. 

b. He wants to eat (a/an/the) egg for breakfast. 

c. We went to (a/an/the) school early today. 

d. She has (a/an/the) idea about the project. 

e. (A/An/The) stars are shining in the sky. 

 

 

 

English  



Name -      ______________________________________________________ 

Date  - _________________       Subject - ________          Standard  - _______ 

 

Doing words Practice test 

Total Marks: 15 
Time: 20 Minutes 

 

Section 1. Underline the doing word in each sentence.              (8 Marks)   

a. She plays in the garden. 

b. The dog runs fast. 

c. I read a storybook. 

d. They dance at the party. 

e. He jumps over the puddle. 

f. The baby cries loudly. 

g. We sing a beautiful song. 

h. The teacher teaches the students. 

 

Section 2. Circle the doing word in each sentence.                     (7 Marks) 

a. She (eats/sleeps) her lunch. 

b. The birds (sing/swim) in the trees. 

c. I (write/jump) in my notebook. 

d. The cat (runs/drinks) the milk. 

e. He (talks/reads) to his friends. 

f. We (dance/run) in the rain. 

g. She (paints/eats) a picture. 

 

 

 

English  



Name  -___________________________________________________ 

Date  - _________________   Subject - _______  Standard  - __________ 

 

Has and Have Practice Test 

Total Marks: 15 
Time: 20 Minutes

 

Section A. Fill in the blanks with "has" or "have.”                          (8 
marks) 

1. She ___ a beautiful house. 

2. I ___ a younger brother. 

3. He ___ a pair of black shoes. 

4. We ___ a picnic planned for today. 

5. The table ___ four legs. 

6. They ___ a lot of work to do. 

7. The bird ___ a small nest. 

8. You ___ a lovely voice. 

 

Section B. Choose the correct option.                                                 (7 
marks) 

1. My father (has/have) a new car. 

2. We (has/have) completed the project. 

3. She (has/have) long, straight hair. 

4. They (has/have) many colorful balloons. 

5. The baby (has/have) soft, curly hair. 

6. I (has/have) two best friends. 

7. This house (has/have) a large garden. 

 

 

English  



Name -      _______________________________________________________ 

Date  - _________________       Subject - ________      Standard  - __________ 

 
 

Describing Words Practice Test 

Total Marks: 15 
Time: 20 Minutes 

 

Section A: Circle the Describing Word                                      (15 Marks) 

Circle the describing word in each sentence. (1 mark each) 

 

1. The red balloon flew high in the sky. 

2. My friend has a cute puppy. 

3. The tall tree gave us shade. 

4. The hot tea warmed my hands. 

5. It was a cold morning today. 

6. She wore a shiny bracelet. 

7. The small kitten is sleeping. 

8. I ate a delicious mango. 

9. The bright sun shone in the sky. 

10. The big elephant walked slowly. 

11. The sweet candy is my favourite. 

12. His shirt is very colourful. 

13. The lazy dog slept all day. 

14. The soft blanket kept me warm. 

15. The loud music hurt my ears. 

 

 

 

English  



Name -      ______________________________________________________ 

Date  - _________________       Subject - ________      Standard  - __________ 

 

Pronoun Practice Test 

Total Marks: 15 
Time: 20 Minutes 

 

Section A: Circle the Pronoun                                                      (7 Marks) 

Circle the pronoun in each sentence. (1 mark each) 

1. She is reading a storybook. 

2. They are playing in the garden. 

3. I love my new bicycle. 

4. He is a very kind boy. 

5. We went to the park yesterday. 

6. It is raining heavily. 

7. You should always help others. 

 

Section B: Fill in the Blanks with Pronouns                                (8 Marks) 

Fill in the blanks with suitable pronouns from the box below. (1 mark each) 

[ he, she, it, we, they, you, I, us ] 

1. _______ am learning how to draw. 

2. This is my dog. _______ loves to run. 

3. Meena is my best friend. _______ is very kind. 

4. My brother is tall. _______ plays basketball. 

5. Rahul and Riya are in the kitchen. _______ are making a cake. 

6. Mom and I went to the market. _______ bought some fruits. 

7. This is a bird. _______ is building a nest. 

8. Please help _______ carry this bag.  

English  



Name  -  ____________________________________________________ 

Date  - _________________   Subject - ________   Standard  - _______ 

 

Preposition of Place Practice Test 

Total Marks: 15 
Time: 20 minutes 

 

A. Fill in the blanks with the correct prepositions of place.      (10 marks) 

1. The books are kept ___ the table. (on/under) 

2. There is a bird sitting ___ the tree. (in/on) 

3. The shoes are ___ the bed. (under/in) 

4. The boy is standing ___ the girl. (behind/in front of) 

5. The bag is ___ the cupboard. (near/far) 

6. The painting is hanging ___ the door. (above/under) 

7. The pencils are kept ___ the drawer. (in/on) 

8. The clock is ___ the wall. (on/in) 

9. The mat is spread ___ the floor. (on/under) 

10. The bottle is placed at the ___ of the shelf. (top/bottom) 

 

B. Match the prepositions to their uses.                                       (5 marks) 

Match the prepositions in Column A with the correct examples in Column 
B. 

Column A Column B 

1. In  a. The ball is ___ the table. 

2. Behind b. The shoes are ___ the bed. 

3. On c. The keys are ___ the drawer. 

4. Under d. The house is ___ the park. 

5. Near e. The boy is standing ___ the door. 

English  



Name -      __________________________________________________ 

Date  - _________________  Subject - _______Standard  - __________ 

 

To be Verbs Practice Test 

Total Marks: 15 
Time: 20 Minutes 

  

Section A. Fill in the blanks with "is," "am," or "are."                              (10 
marks) 

1. She ___ my best friend. 

2. I ___ very happy today. 

3. They ___ playing in the garden. 

4. He ___ an excellent artist. 

5. We ___ going to the park. 

6. This ___ my favourite book. 

7. The cats ___ sleeping under the table. 

8. I ___ a student of class 3. 

9. The sky ___ blue and clear today. 

10. You ___ invited to my birthday party. 

 

Section B. Choose the correct option.                                               ( 5 
marks) 

1. My brother (is/am/are) very tall. 

2. The flowers (is/am/are) blooming beautifully. 

3. I (is/am/are) ready for the test. 

4. She (is/am/are) not feeling well today. 

5. We (is/am/are) excited to go on the trip. 

English  



C. Match the sentences with the correct "to be" verb.               (5 marks) 
Match the sentences in Column A with the correct "to be" verb from 
Column B: 

 

Column A Column B 

1. I ___ a teacher. a. am 

2. She ___ very intelligent. b. is 

3. We ___ ready to start. c. are 

4. He ___ in the garden. b. is 

5. You ___ my best friend. c. are 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

APPENDIX XI 

 

                  Result of Pre-Test Evaluation 

                  Result of Post-Test Evaluation 

 

 

 

 

 

 

 

 
 

 



Result of Pre-Test Evaluation 

 

Standard: 06th 

Sr.no Boys Name Marks 

1.  Bhabhor Jaydeep Sureshbhai  19.5 

2.  Tadvi Shivam Govindbhai 17 

3.  Parmar Hardik Hareshbhai 34 

4.  Parmar Ankitkumar Rajeshbhai  31 

5.  Makwana Mahaveersinh Amitsinh   25.5 

6.  Makwana Divyaraj Dharmendrasinh 32 

7.  Padiyar Yuvrajsinh Dharmendrasinh 41 

8.  Raj Vishvraj Jagdishbhai  38.5 

9.  Gohil Dhruvkumar Amitbhai  AB 

 

Sr.no Girls Name Marks 

1.  Solanki Pragati Kmaleshbhai  37 

2.  Chauhan Navyaben Madanbhai   38 

3.  Parmar Janki Bhagvansinh 36.5 

4.  Paramar Komal Chandrasinh    39.5 

5.  Parmar Priyaben Ramsinh  39 

6.  Makwana Priyaben Ashwinbhai 41.5 

7.  Makwana Hetshreeben Maheshbhai  33 

8.  Makwana Niyati Sanjaybhai  33 

9.  ZalaMakwana Dhara Rajeshbhai  42.5 

10.  Padhiyar Janvi Alpeshbhai  0 

11.  Rajput Jeenal Hanuvantsinh   38.5 

 

 

 

 



Standard: 07th 

Sr.no Boys Name Marks 

1.  Makwana Piyush Dilipbhai  47 

2.  Makwana Yug Sureshbhai  39.5 

3.  Makwana Maahir Pravinbhai  41 

4.  Padhiyar Smit Dahyabhai   41.5 

5.  Jadav Dilipsinh Ranjitsinh  32.5 

6.  Padhiyar Sujeet  0 

 

Sr.no Girls Name Marks 

1.  Solanki Jeeyana Mukeshbhai  36.5 

2.  Rathava Sayaben   40 

3.  Chauhan Chhayaben Vipinbhai  39.5 

4.  Chauhan Kirtiben Mnaharsinh 45 

5.  Makwana Lakshmi Arjunbhai  42 

6.  Makwana Anjali Arjunbhai  33.5 

7.  Gohil Bhumika Gokalbhai  38 

 

 

 

 

 

 

 

 

 

 

 

 

 



Standard: 08th 

Sr.no Boys Name Marks 

1.  Makwana Mohit  34 

2.  Padhiyar Aaryan  40 

3.  Padhiyar Prakash  26 

4.  Makwana Chirag 20.5 

5.  Makwana Badal 37 

6.  Padhiyar Rajveer 42.5 

7.  Parmar Deepak  20.5 

 

Sr.no Girls Name Marks 

1.  Chauhan Bindiya  64.5 

2.  Meda Kinjal  43.5 

3.  Tadvi Sonakshi  42.5 

4.  Mithapara Kinjal  57.5 

5.  Makwana Aakanksha 38 

6.  Makwana Janvi 41 

7.  Makwana Krutika   62 

8.  Parmar Anjali  30.5 

9.  Raj Preeti 39 

10.  Parmar Hiral 46 

11.  Makwana Archana  47 

 

 

 

 

 

 



Result of Post-Test Evaluation 

Standard: 06th 

Sr.no Boys Name Marks 

1.  Bhabhor Jaydeep Sureshbhai  27.5 

2.  Tadvi Shivam Govindbhai 34.5 

3.  Parmar Hardik Hareshbhai 52 

4.  Parmar Ankitkumar Rajeshbhai  51 

5.  Makwana Mahaveersinh Amitsinh   44.5 

6.  Makwana Divyaraj Dharmendrasinh 41.5 

7.  Padiyar Yuvrajsinh Dharmendrasinh 50 

8.  Raj Vishvraj Jagdishbhai  45 

9.  Gohil Dhruvkumar Amitbhai  18.5 

 

Sr.no Girls Name Marks 

1.  Solanki Pragati Kmaleshbhai  63.5 

2.  Chauhan Navyaben Madanbhai   60 

3.  Parmar Janki Bhagvansinh 53 

4.  Paramar Komal Chandrasinh    AB 

5.  Parmar Priyaben Ramsinh  62.5 

6.  Makwana Priyaben Ashwinbhai 44.5 

7.  Makwana Hetshreeben Maheshbhai  36.5 

8.  Makwana Niyati Sanjaybhai  49.5 

9.  ZalaMakwana Dhara Rajeshbhai  59 

10.  Padhiyar Janvi Alpeshbhai  00 

11.  Rajput Jeenal Hanuvantsinh   45 

12.  Gohil Diksha Kiritbhai 54.5 

 

 

 

 



Standard: 07th 

Sr.no Boys Name Marks 

1.  Makwana Piyush Dilipbhai  60 

2.  Makwana Yug Sureshbhai  64.5 

3.  Makwana Maahir Pravinbhai  53 

4.  Padhiyar Smit Dahyabhai   64 

5.  Jadav Dilipsinh Ranjitsinh  51.5 

6.  Padhiyar Sujeet  00 

 

Sr.no Girls Name Marks 

1.  Solanki Jeeyana Mukeshbhai  49.5 

2.  Rathava Sayaben   51.5 

3.  Chauhan Chhayaben Vipinbhai  46 

4.  Chauhan Kirtiben Mnaharsinh 51.5 

5.  Makwana Lakshmi Arjunbhai  52 

6.  Makwana Anjali Arjunbhai  64 

7.  Gohil Bhumika Gokalbhai  60 

 

 

 

 

 

 

 

 

 

 

 

 

 



Standard: 08th 

Sr.no Boys Name Marks 

1.  Makwana Mohit 61.5 

2.  Padhiyar Aaryan 65 

3.  Padhiyar Prakash 44 

4.  Makwana Chirag 55 

5.  Makwana Badal 57 

6.  Padhiyar Rajveer 61 

7.  Parmar Deepak AB 

 

Sr.no Girls Name Marks 

1.  Chauhan Bindiya  67 

2.  Meda Kinjal  54.5 

3.  Tadvi Sonakshi  57.5 

4.  Mithapara Kinjal  68 

5.  Makwana Aakanksha 58 

6.  Makwana Janvi 62 

7.  Makwana Krutika   67.5 

8.  Parmar Anjali  59 

9.  Raj Preeti 45 

10.  Parmar Hiral 56 

11.  Makwana Archana  67.5 

 

 

 

 

 

 



 

 

 

 

 

 

 

APPENDIX XII 

 

                      Glimpses of The Project 

 

 

 

 

 

 

 

 

 

 



 

 

 

Children Appearing for Pre-Test to Assess Basic English Skills 

 

 

 

 

 



 

 

Execution of Planned Activities for Basic English Learning 



 

 

Implementation of English Literacy Sessions with Engaging IEC 
Materials 

 

 

 

 

 

 



 

 

 

Expert Session on Basic Sentence Formation Skills 

 

 

 

 

 

 



 

 

 

Introduction to Simple English Words from the Children’s 
Environment 

 

 



 

 

Improved English Writing Through Consistent Learning 

 

 

 



 

 

Post-Test Conducted to Measure Learning Outcomes 

 

 

 

 



 

 

Feedback Collection Through Structured Forms 

 

 

 

 

 



 

 

Program Conducted to Display Project Impact and Results 

 

 



 

 

Display of IEC Materials During Samvad Event at the Department 

 



 

 

 

 

 

 

 

 

APPENDIX XIII 

 

Press Note 

 

 

 

 

 

 

 
  



Press Note 

 

િડપાટӪમլેટ ઓફ એ՘સટેլશન એլડ કૉձયૂિનકેશન, ફેકճટી ઓફ ફેિમલી એլડ કૉձયૂિનટી 

સાયિլસસ, ધ મહારાӽ સયાӾરાવ યુિનવિસӪટી ઓફ બરોડા, વડોદરા ની િસિનયર 

એમ.એસસી.ની િવԾાથӯની આરોહી મેલાણી Հારા "Providing Basic English Literacy to 

Upper Primary School Children at Dhanora Primary School, Vadodara" શીષӪક 

હેઠળ સફળતાપૂવӪક એ՘શન Ԑોજ՘ેટ અમલમા ંમૂકાયો હતો. આ Ԑોજ՘ેટ ડૉ. ચંિԍક રાજદીપના 

માગӪદશӪન હેઠળ અને િરલાયլસ ઇլડչટӬ ીઝ િલિમટેડના CSR િવભાગના સહયોગથી હાથ 

ધરાયો હતો. આ Ԑોજ՘ેટ અંતગӪત ધનોરા Ԑાથિમક શાળાના ધોરણ 6 થી 8 ના કુલ 52 

િવԾાથӯઓએ તાલીમ કાયӪԃમમાં ભાગ લીધો હતો, જમેાં તેમન ેમૂલભૂત અને પાયાનું અԆેંӾ 

ԥાન આપવામાં આյયું હતું. 

 

Ԑોજ՘ેટનો મ՚ુય હેતુ  :  આ તાલીમ કાયӪԃમનો  મુ՚ય હેતુ એ છે કે િવԾાથӯઓ સરળતાથી 

અԆેંӾ વાચંી, લખી અને બોલી શકે. 

 

Ԑોજ՘ેટની મ՚ુય િવશેષતા : આરોહી મેલાણીએ િવԾાથӯઓને તાલીમ સાથ ે જોડાયેલી 

માિહતી સરળ ભાષામા ં પહોચંાડવા માટે અને સંપૂણӪ અհયાસ માટે IEC (Information, 

Education and Communication) મટીરીયճસ તથા મૉեયુલ તૈયાર કયાӪ હતા, આ 

મૉեયુલની અદંર તબԜાવાર રીતે અԆેંӾનો અհયાસԃમ જમેા ંઅԟરો (Alphabets) થી લઈને 

વાԞરચના (Sentence Formation) સુધીના તમામ મԹુાઓ આવરી લેવામાં આյયા હતા. 

સાથ ેજ, િવԾાથӯઓ માટે વાԞરચના (Sentence Formation) ન ેવધ ુસાԀં અન ેસરળતાથી 

સમӽવી શકાય તે માટે એક ખાસ િવિડઓ તૈયાર કરવામા ં આյયો હતો, જનેાથી તેઓ 

સરળતાથી અԆેંӾ શીખી શકે છે અને પોતાનું ભાષાકૌશճય વધ ુ િવકસાવી શકે. કુલ 90 

િદવસનુ ં તાલીમ કાયӪԃમ થયુ ં હતું, જમેાં 35 િદવસ આયોજન અન ે તૈયારી માટે રાખવામાં 

આյયા હતા, ԧાર ે55 િદવસનુ ંતાલીમ કાયӪԃમ થયુ ંહતું, જમેાં 50 િદવસ શીખવવાની Ԑિԃયા 

અન ે05 િદવસ મճૂયાંકન માટે રાખવામાં આյયા હતા. 

 

મճૂયાંકન Ԑિԃયા : Ԑોજ՘ેટની શԁઆતમા ં અન ે અંતે િԐ-ટેչટ અને પોչટ-ટેչટ લેવામા ં

આյયા હતા, જથેી િવԾાથӯઓમા ંથયેલી Ԑગિતનું િનરીԟણ કરી શકાય. 

 



Ԑોજ՘ેટનો અંિતમ કાયӪԃમ : Ԑોજ՘ેટના અંતે એક ખાસ કાયӪԃમ યોӽયો હતો. જમેાં 

િવԾાથӯઓએ પોતાનું અԆેંӾ ભાષાનુ ંԥાન રજૂ કયુӭ. જમેાં 8 િવԾાથӯઓએ વાતાӪઓ કહી, 5 

િવԾાથӯઓએ સિુવચાર રજૂ કયાӪ હતા અને 10 િવԾાથӯઓએ પોતાનુ ંપિરચય આխયું હતંુ. 

 

આ રીતે Ԑોજ՘ેટ સફળતાપૂવӪક પૂણӪ થયો હતો, જમેાં િવԾાથӯઓમાં અԆેંӾ ભાષા Ԑըયે 

આԵિવՊાસ અને ԥાન બંનેમાં વૃિԺ જોવા મળી. 
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