CrAPTER ¥

SOME PROBLEMS CONNECTED WITH THE
ORGANISATION AND ADMINISTRATION
OF TRAINING COLLEGES 1IN INDIA
As stated in the previous chapter, this chapter is devated‘
to the study of some of the problems comnected with the organi-
sational and administrative agpects of training colleges in
India based on the responses received from the various training
colleges. The order of discussion as far as possible, will cor-
respond to the order of'questions in the questionnaire except in
certain éases where some of the questions are taken up with rele-
vant items. |
~For convenience, the discussion is divided into two parts.
In the first part, mostly the matters connected with the general
pattern are discussed. this includes the establishment of the
colleges, their controlling author;ity, residential facility, atta-
ched practising or experimental schools, size of the colleges,
duration of the course and medium of ingtruction.
The second part mainly deals with those agpects which are
connected with the gtaff of the training colleges. These aspects

relate to the number of staff members and their qualifications.

The General pattern of the training colleges
(a) Establishment

In-our country, there are at present two types of training
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coliegesqfor graduvates - Traditionalland the Basic. As regards
their establishment, they may safely be classified as

(1) those that existed befare 1937, _

(2) those that came into existénce between 1937 and 1947,
and (3) those that were esbtablished afbter 1947.

Under the first category, there are roughly 18 training
collegeé; under the second category there are about 20 colleges
of which one is a Basic Training College. Falling under the lést
category, there are roughly 72 colleges oubt of which 59 colleges
are of the traditional type and 12 of the basic pattern. There
are still 26'colleges (21 traditional and 5 basic), whose dates
of establishment could not be traced. The above facts are arrived
at from a study of the Directory -of Post-Graduate Teacher Training

Institutions in Iﬁdia, and from the data collected from the answers
to the first questionnaire.

Looking into the above figures we find that the number of
training colleges that came up during the second period (1937-47)
is not very significant as compared to the third period. This may
be due to a number of factors, the main being, perhaps, political.
It was a period of uncertainty and political disturbance and hence
a ¢rucial period in the history of education also. But it ﬁas all
the same an important period, for this was the period of the b;rth
of an important educational revolution in our country and this‘is

reflected, even though in a very meagre manner, in that solitary
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figure of a Basic Training Coilege established during this period.
We thus find that the Basic Training. Colleges began to be esta-
blisﬁed‘only from 1937 onwards.

Coming to the post-independence period, it is found that within
a short span of 13 years, not only the number of. Traditional Train-
ing Colleges has shot up cons,iderably but even the Basic Training
Colleges have increased and according to the figures available from
various sources, there are at present more than 120 Traditional
Treining Colleges and about 30 Basic Training Colleges in the
country. But the main reasons for this expansion are mot far to
seek. The nation had becéme independent and the people had ﬁheir
own Government. Secondly, education. became ; State subject and
this enaﬁled the State Govermments to think of their needs in the
teacher training field also. Thirdly, elemenfany and secondary
education expanded to such an extent that expansion in teacher
education became inevitable. In addition, with the awakening of
natignal consciousness and due to the developing educabtional trends
in the advanced countries of the world as well as in our own
country, the people also became aware of the importance of teaching’
as a profession. All these factors contributed to the rapid rise
in the institubions for teacher education.

But when we consider the expansion aimed at during the Third
Five Year Plan even this increase is far from satisfactory nor is

it sufficient to cope up with the new situation.: Moreover, quanti-

tative increase will not alome solve the problem. In order to meeb
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the rising situation, qualitative progress should go hand in hand
with the quantitative rise. In the Third Five Year Plan, great
stress is laid on the educational development in the country.

According to the proposed plan:
" fThe three main directions in which it is proposed to

continue the reorganisation of secondary education during
the Third Plan are to increase the facilities for science
education, to improve the multi-purpose schools established
during the Second Plan and increase their number tc a limi-
ted extent, and to set up new secondary schools as higher
secondary institutions and to convert the existing institu-
tion to this pattern.

By the end of the Third Flan, there will be about 9000

higher secondary schools of such a type, accountin% for
one-half of the total number of secondary schools?.

(125 : 1 =nd 8)
4 In addition, a number of model Basic scﬁools are also
proposed to be set up in the urban areas. In order to achieve
these targets, it is estima%ed that 400,000 additional teachers
are required and during the Third Plan period it is proposed to
train at least 80% of them and the rest to be offered short-termed
training courses. And it has also been pointed out that in order
to achieve this end "training facilities will be expanded for
teachers through the deveiopment of existing institutions.”
<l25 : 1 and 8. Thus with sﬁch plang: ahead, the re sponsibility
of the training éolleges is all the more enhanced.

Controlling authority

We now come to that aspect which is rather interesting perhaps

due to the variety that is involved in it. Among the Traditional

Training Colleges, there are three types :
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(1) 1Independent ;:olleges.
(2) Sections of Arts Colleges.
(3) Departments of Universities.
There are four different authorities controlliné these colleges
. and these are the Central Govexment; the State Government, the
" Universities and Private Agencies.
The following table shows the number of training colleges
under different administrative conmbrol:
E\Ea‘nlef No. 2
The Controlling Agency

No.of Traditional o.of Basic

No. Ttem Training Colleges 22'?%2225 Total
1. The State Government 23 15 38
2. Private Agency 25 - 5 30

'3. The University 11 - 11
40 TI’:B Central GO‘Vtc 1 - 1

Total €0 20 80

From the table, it is clear that there is only one Training
'Colle‘ge of the traditional type which is directly under the Central
Government and it is a constituent college of the University. Out
of the remaining Traditional Training Colleges about 80% of them
are under Private Agency and the State Govermments. Iess than 20%
of the colleges are under the Universities and these include both
sections of Arts Colleges and University Departments of Education.
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As regards Basic Training Colleges, they are either under the
State:Govérnments or the Private Agencies and out of these, 75% of
them are under the State Governments.

In the majority of cases, there is a duality of control. The
administrative control is vested in one agency and the academic
control in another agency. ~Most of the collegesg are directly under.
the administrative control of either the State Governments or the
Private Agencies and the academic control is vested in the Univer-
sities. Only the Depariments of Universities and the sections of
Arts Colleges which are under the universities are both academically
and administratively controlled by the universities and in these
cases, there is only a single controlling authority. But these
colleges number far less than those uﬁder double control.

As regards the Basic Training Colleges, as noted above, they
afe mostly under the administrative control of the Education Depart-
ments or Private Agencies and for academic purposes algo they are
controlled by the Staté Departments of Education. But there are
exceptions to'tﬁis. In some states as Punjab, Madhya Pradesh,
Orissa and Maharashtra, the Basic Training Colleges though under the
State Governmments, are academically controlled by the Universities.

Thus from the answers, it is revealed that there is not =a
single controlling authority managing both the types of colleges.
And even with regard to a particular type, there is great variation.

The variety of controlling agencies and the duality of control
have actually given rise to a number of differences. Firstly the

heads of the double controlled colleges have to serve and please
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two masters at a time which is rather embarassing where as those
under single control have‘no such situation to face. Secondly,

the staff of the Government or privately controlled colleges are
placed on a different footing as far as their salary, éervicé
conditions and promotions are concerned. The advantages that thej
enjoy vary from those enjoyed by the staff directly under the
university authorities. Thirdly, the development of these colleges,
being contxoiled by the financial limitations of the different
State Governments and Private Agencies, also differs from those
under the universities. Thus there is a great disparity among the

various colleges as regards standards, amenities and stabus.

(¢) Residential facility . ’

"This agpect is assuming greater importance uﬁder the present
context especially due to the impact of Basic education on the
teacher training programme. The following table will throw light
on the facilities prevalent in different training colleges :

Table No. 3
Regidentisl facility
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No. of Training Colleges

No. Ttens Traditional Basic Total
1. PRartly-residential 40 4 4u
2. Residential 10 ;6 26
3. Non-residential 10 - 10

Total 60 20 80

o - o — g s - — - e s o
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The above figures reveal that 67% of the Traditional Training
Colleges are partly;residential. OQut of the remaining, the number
of residential and non-residential colleges are equal. From this
it may be inferred that a very few Traditional Training Colleges
ingist on all the trainees living in the hostels or, in other words,
make hostel 1ifevcompulsory for all. In a majority of these
colleges, living in hostels geems to be left to the option and con-
venience of the trainees. Thus, only those with no other facility
are compelled by circumsbtances to reside in the hﬁstels. We thus
see that hostels are attached to Traditional Training Colleges only
as a matbter of convenience and have no other deeper 'significance.

Coming to the Basic Training Colleges, it is found that 80%
of them are residential. ZEven out of the remaining 20%, not a
single Basic Training College is non-residential but is partly-
residential. Out of these, two afe grouped as parbtly-residential
because no provision is made in the hostels for female candidates
and are meant for male candidates only. Hence the question of
option does not arise here but is only an administrative problem.
Even here, if hostels were provided for female candidates, perhaps,
living in the hostel might have been made compulsory for them. ’

y From the above data, we may infer that as far as most of the

Basic Training Colleges‘arg concerned, hostel life is compulsory
for the trainees.
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(d) Attached practising or experimental schools

It has been very well pointed out by almost every Commigsion
and educationist that unless the theoretical aspect is tested in
the practical field, it has no educational value and’is of little
significance. This aspect. assumes greater importance in modern
times becasuse of the changing trends in educational>theory and
in view of the new developments in the field of elementary and
secondary education and the orientated outlook with regard to
teacher education. As the test of the pudding is in the eating,
80 also the test of the pedagogical theory lies in its proper
comprehension and practical implementation. And this is éreatly
facilitated by the attachment of practising e¥r expemimental schools

‘.:td ﬁhe training colleges. The following table exposes the exig-
’ ting condition in our training colleges as regards this aspect.
Table No. 4

Attached pmractising or experimental schools

s Training Colleges
Nd: Item | - - - Total
. Traditional Basgic

(a) No. of colleges having
pPractising or experimen- )
tal schools attached . 43 13 56

(b) No. of colleges not having
practising or experimental
schools attached 15 . - 15

(¢) No. of colleges that have
not stated the actual
position 2 ' 9 11

Total 60 20 80

—— -

S———
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Prom the above data, it is clear that out of the total number
of Traditional Training Colleges that have responded to the gques~
tionnaire, three-fourths of them have practising or experimental
schools attached to them and only one-fourth of them do not have
any schools aétached to them. Out of these 43 colleges, all of
them have sbtated to have practising schools and one training
college has an experimental school and this school is not of the
traditional type but a Basic School of 8 grades. In some cases,
more than one practising schools are attached to a training college.

'As far as the Basic Training Colleges are concerned, 65% of
them have practising schools under them. Yet, the position in 35%
of the colleges is not clear. One college has stated to have an
experimental school attached.

There are many factors which play their part under such cir-
cunmstances and the main reason may be attributed to a variety of
authorities controlling the different training colleges and hence
to expect any uniformity in their organisation is simply out of -
question.

Size of the college

The size of the college or the enrolment limitation in a
college ig an important aspect on which depend many other wvital
issues. The factors that’coptrol the enrolment limitabtions are
the administrative authority and finances. On this depend adequate
and sﬁitable staff, necessary eqaipmgnts and facilities for training

and proper asccommodation. To this list we may also add yet another
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point and. that is the securing of a proper head to run the show
efficiently. Thus the size of the college cannot be viéwed apart
from all these factors.
The following figures will give us a bird's eye-view of the
existing conditions in some of the training colleges in the country.
Teble No. 5 |

The enrolment limitation
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Strength of No. of Training Colleges Total
the College Tradltlonal Basgic
25 - 50 - 5 4 9
51 - /5 2 11
76 - 100 ’ o 6 30
101 - 125 6 1 7
126 - 150 9 3 12
200 - 240 4 - 4
"Not stated ) 4 7
Total 60 20 80

The above table reveals that we have a variety of figures and
the enrolment limitation ranges from a very small figure of 25 to
a huge figure as 240. Further, in the majority of the colleges of
both types, the range is betweeh 76-100. The figures also indicate
that in about 15% of the traditional colleges, the enrclment limita-
tion ranges from 51-75 while in amother 15%, the Tange is between
126 and 150. But in Basic Training Colleges, the next in order is
between 25~5O and there is no college where the enrolment limitabtion
goes beyond 150 while in Traditional Training College it reaches

upte 240.



The follow1ng table reveals the various controlllng authori-
tieg of the colleges w1ﬁh different enrolment 11m1tatlons.
. Table No. 6

Controlling authorities and enrolment limitations
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Controlling authority

- - - —— ————

BEnrolment Central State . .
1imitations Govt. Govt. University Prlvafe Total
¥.B. Bagic N.B. Basgic N.B. Basic N.B. Basic
150 & - 3 2 1 - 3 1 10
100 1 - 4 4 2 - 8 2 21
80 - - 1 - 1 - 5 - 7
50 - - 1 2 - - 1 N5
Total 1 - 9 8 4 - 17 4 43
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The above figures indicate that the enrolment limitation varies
from authority to authority and State to State.

It may be inferred from these tables-that apart from the con-
trolling authority, there are other factofs as finance, strength of
staff, equipment, facilities available in the colleges and standard
of efficiency etc., which also play their part in determining this
aspecﬁ{

As far as the duration is concerned, there is nof nmuch difference
between the Traditional and the Basic Training Colleges: It is
roughly one academic year covering actually only 7 to 8 months of
working &ayse Buf‘the real problem is whether with the demands of
the time, will this period be ‘sufficient enough for the imparting of

a satisfactory training to the trainees, and if a change is to be
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visualized, what shape should it take.

(f) Medium of instruction

This aspect has assumed a greater importance in the post
independence era and there has been and is still much discussion
about it. The conkroversy at the lower stages has cooled down
but is still heated at the higher stages of education and esﬁe-
cially at the university stage, it has not reached any definite
satisfactory conclusions.

At present there are four languages which are used for impar-
ting education in the training colleges and the following table
throws some light on this problem.

Table No.?

The medium of ingbructions

S. No. of colleges ,
No. Toen Traditional  Basic Total
1. EBEnglish 50 10 : 60
2. Regional language - 5 6 11

3. Both Bnglish and “
Hindi or Urdu 3 2 5
4, Hindi 2 2 4
Tot al 60 20 80
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Tn a majority of the colleges, the medium of instruction is
English. In some colleges, both Hindi or Urdu and English are
used as media. &g fdr as the regional languages are concerned, the
regpective Stabe languages are adopted. In almost all the colleges

there already exists provision for two languages. While theory is
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dealt with in English, practice teaching is carried on in the
regional languages. Also, there are some. colleges where veven
though teaching work is done in English, the trainees are
allowed to answer their examination either in English or in
Hindi or in the regional language. Thus a variety of practices
exist in various parts of the country.

When there is so much of controversy over this language
problem, are we to conbtinue with thé existing pattern in our
training colleges or is'it necessary and gppropriate to think
of a change? Should the training colleges have only one medium
or should two languages be allowed as it is existing in some of
the colleges? If this pattern is accepted, which two languages.
should be enqouraged? When the medium at the elementary and secop-
dary level has changed, is it desirable to effect a change at the
training coliege level also? If the medium is changed from English
t0 any other language, will the relationship now exisbting between
the various colleges in the country remain the same? Will the
training colleges then be able to maintain the same status in the
educationai field? How will the change affeét the traineses from
different parts of the country? Will the college still be able-
to assume the educational ieadership that is- apportioned to it?
Considering the various aspects of the problem, what will be the
best medium for the training college? In considering this problem,
should Ianguage controversy be given all importance -or should the
interests of teacherfeducation be safe-guarded? These are some

of the problems that crop up with the language issué éspecially



2.

96

when it is connected with the teache}-education programme .

The staff(a)their strength J

The number of staff-members gppointed in a training college
depends on the needs and requirements-of the college, the finan-
cial provision for the same, the enrolment limitation, and the
maintenance of some general standards of efficiency in the
college. Hence this varies from place to place and from college
to college. Tet us kow have a look at the ratio in some of the
colleges. Thesé ratios are confined to the teaching staff only
and exclude the art, craft and other instructors. A

Table No. 8
The student-~teacher ratio
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Ttem Traggéig£a20116gg:sic Total
2 : 1 3 1 4
19 : 1 1 - 1
16 : 1 2 - 2
15 : 1 4 - 4
14 : 1 2 1 3
13 : 1 4 2 6
12.: 1% 8 - 8
11 : 1 2 - 2
10 :+ 1 25 6 29

9 : 1 - 2 2 4

8 :1 5 2 7

731 2 2 4 -

6 : 1 1 2 3

Not stated 1 2 3
Total 60 20 80
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The above figures reveal a great variation in tpe ratio.
But in 38% of the Traditional and 30% of the Basic colleges,
the ratio is 10 : 1.

* From the above table, the other points algo emerge.
Firgtly, those colleges which have a particular ratio do not
all have the same strength. Secondly, those with the same
strength do not all have the same student-teacher ratio. This
is made more clear by the following table.

Table No. O

The student-teacher ratio as against the strength
of the college.

A A a4 S A > SN S W9 G s SO S . N Y ——— - —

Enrolment llmltatlons

 Student 50 &0 BA. B0 100 110 120 128 150 200

40
teacher F. B. T. B. T. B. T. B. T.B. T.B. T.B. T.B. T.B. T.B. T.E.
ratio 7. T7. ?. T, ?. T, ©. T, T.7. 7.7. ?.7. 7.7. T.T. T.7. T.T.
¢.C. ¢. ¢, C. C. C. C. C.C. C.C. C.C. C.C. C.C. C.C. C.C.
10 : 1 1-2 7-0 10-4 1-0 2-0 2-0
12 : 1 2-0 5-0 ' 1-0
13 : 1 0-1 2-0 1-1 1-0
20 : 1 0-1 1-0 1-0 1-0
T.7.C. : DNo. of Traditional Training Colleges.
B.T.C. : DNo. of Basic Training Colleges.

From the above table we find that so far as the Traditional

golleges are concerned, thogse with a studeni-teacher ratio of
10:1, the strength varies from 50 to 150 and in those with a

student-teacher ratio of 20:1, the strength varies from 150 to

240, in those with a ratio of 12:1, it varies from 60 to 128 and

with a ratio of 13:1, it varies from 100 to 150.

In the Basic Training Coileges with a ratio of 10:1, the



98

strength varies from 50 to 100, while in those With‘g ratio of
13:1, it varies from 64 to 120.

Let us now look into the other side of the picture. Those
colleges having the same strength have different student-teacher
ratio. Taking the strength 100, we find from the above table
that the ratio varies from 10:1 to 13:1 while in the Basic
Training Colleges it varies from 10:1 to 20:1.

Thus it is found that both with regard to student-teacher
ratio and the strength of the colleges, there is no uniform
approach to the problem and hence varies from place to place and
from college to college.

~(b) @Qualifications of the staff
The staff of a training college is no less important than

its traineses. In fact they are more—important for they are the

teachers of teachers. The success -of the entire programme—of the

training college depends upon their worth, skill, vision etec.
Looking into the answer from the various training collmges, .

it is found that in no Traditional Training College, graduation

is aécepted as the minimum gualification. The minimum is either

a trained graduate or a Master's degree in education (M.A. in Edu.)

or.in any school subjectg. In some colleges, the minimum quali-

fications stressed are M.A./MsSc., B.T. or B.Ed., or BsA./B.Sc./

B.Com., and M.Ed. ©Some colleges are staffed with foreign qualifie¢

persons and Doctorate Degree holders. Thus asfar as the academic

qualifications of the staff of these colleges are concerned, it

is not disappointing.

Coming to the Basic Training Colleges, it is revealed that
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iﬁ some, the minimum qualification accepted is a mere graduation.
But this is not the state of affairs in all the colleges. There
are Basic Training Colleges where nothing short'of a Master;s
Degree is accepted as the minimum qualification. In addition fo
graduation or Master's degree, stress is also laid on gqualifica-
tions'oﬁ training in Basic education. These are with regard to
the general subjects.

Coming now fo the special agpects of the two types of colle-~
ges, we find ¥hat in Traditional Training Colleges, the phyéicai
instructor, besides holdiné a graduate degree, has a diploma in
physical education. Some have even foreign qualificatioﬁs in this
field.

In Basic Training Colleges, as physical education is not
divorced from other aspects of the programme and since it is not
taken as a separate entity, we do not find in general, any speciall;
qualified member of the staff for th;s purpose. But there are
~exceptions also. In certain colleges there are staff members )
specially for this aspect of education and the qualification insis-
ted is the same as the one recognized by the Traditional Training
Colleges.

Now comiﬁg to the craft aspect, it is found that this is only
a side show in the Traditionsal Training Colleges and the staff
managing this show are called Manual Instructors. Neither is it
an important aspect of the t raining programme nor is it an examina-
tion subject. But all the same different colleges have different

crafts like weaving, agriculture, wood-work, book-binding,
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leather-work, frét—work, card-board modelling, metal-work, clay
modelling and lettering. ‘The qualifications of the inst;uctcrs
handling these crafts also vary from place to place. Ag regards
weaving, the qualifications vary from matriculate trained in the
craft to Master;s degree holders with teaching degree while in
agriculture, it vgries from a degree in agriculture to merely a
trained graduate. As far as wood-work is concermed, there seems
t0 be a great variety as diploma holders in the craft, matricula-
tes‘and intermediates trained in the craft, mere graduates,
trained graduates. and trained graduates with basic training.
Coming to book-binding and fret-work, it is found, that the
qualifications range from mere wide experience to mitriculates
with craft training to trained graduates. Those handling leather
work, card-board modelling and metal work, are trained in the
respective crafts and in some cases diploma holders in Basic
education. With regard to clay modeliing, we find both mabtricu~
lates as well as trained graduates trained in the eraft. Lastly,
as regards 'lettering', middle-~trained persons are in charge.
foméng to the Bésic Training Colleges the picture is some-
what different. Here, craft is a very important aspect of the
training programme and also has an examination value. The impor-
tance attached to it is something entirely different from that
of the Traditional Training Colleges. It is taken as both main
and subsidiary craft but even here, we find a wide variety in the

gualifications.
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We have both spinning and weaving in the Basic Training ]
Colleges. While the qualifications for weaving varies from
matriculation with craft training to Master's degree with
teaching degree,for spinning, we find from mere diploma holders
in the craft to Master's degree holders with training in Ambar
Charka. As far as agriculture is concerned, the qualifications
is not disappointing for we f£ind most of the persons handling
‘the craft are either diploma or degree holders in agriculture
and some are even trained agricultural graduates and Master's
degree holders , while for kitchen gardening, there are only
matricul ates with training in agriculture. Coming 1o wood-work
and leather work, it is found that it ranges from non-matriculates
trained in the craft to trained graduates and Master's degree
holders with diploma in Basic education. As regards flower-
making and modelling, mere wide experience is. accepted while
regarding metal work, btoy-making, basket making and mat Weaving,'
training in the craft is the qualification. The qualifications
vary from matriculates trained in the craft to diploma holders
in the craft and in Basic education as far as card-board model-
ling is concerned. While for clay modelling, there are instruc-
tors merely trained in the craft as well as trained graduates
with diploma in c¢lay work. ILasbly, as far as sheet-metal work
and smithy are concerned, we have graduates with degree in

mechanical engineering as well.

Therefore we see that as regards crafts, not only there is
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a wide variety of qualifications but ranges from ordinary matri-
culation to the Master's degree and from mere wide experience

to pmpef technical tra;i.ning. The above facts reveal that there
does not seem to be any minimum qualification stressed for this
purpose either by the Traditional or by the Basic Training
Colleges as in the case of the teaching staff. Perhéps, thisg
may be due to dearth of propef trained personnel in this field.
It seems that whatever staff is readily available is made the
best use of by both the colleges.

Art Instructors

Iooking into the position of art instructors, we find that
most of the colleges, both Traditional and Basic have an art
instructor each on their staff and in some colleges, there are
two to deal with this subject. As regards their qualifications,
we find here also a wide variety and this is revealed by the

following table :

-
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Qualifications of art instructors
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No. ' Gualifications ngélg§0g§1%§§l§01%%%:f
1. Matric and Diploma in Art 8 9 17
2. G.D. ATE © - 67
3. Drawing Master's Diploma 5 - 5
4, Diploma in Art and Higher

Tech., Teacher's Certificate 5 - 5
5. B.i. (Music) and B,Ed. 2 3 5
6. Tech. Teacher's Certificate 4 - 4
7. Art Master's Certificate 4 - 4
8. Group Certificate in Drawing

qu?%@?fCh' Teacher's Certificate 4 - 4

9. Puett. and Design Drawing

(Higher Grade% and Painting

(Lower Grade) 4 - - 4

10. B.A., B.T.,/B.Ed. 4 - 4

11. B.A. and Dip. in Art and Grafts 3 - 3

12. Graduation v - 3 3

13, B.A. Vigharad in Music 2 - 2

14, M.A., B.Bd., and Dip. in Arts 2 - 2

15. Middle Trained 2 - 2

16. D.T.C., A.P. 2 - 2

17. D.T.C. 1 - 1

18. B.A., B.T., R.D.S. (London) - 1 1

19. Non-Matric, Trained in Arts and
Crafts (Calcutta) and at the
Institute of Education, London - 1 1
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Eveﬁ here, as in the previous case, the qualifications in the
Traditional Training’collegeS'range from ordinary middle trained
to Master's degree with technical quglification. There are also
persons with mere general qualifications and without any technical_
qualifications.

As far as Basic Training Colleges are concerned, the position
is gimilar to that in the other colleges. The qualifications
range from non-matriculation to graduation and even foreigg gualifi-
cations as far as technical qualifications are concerned.

But unlike the craft instructors, art instructors in the two
types of colleges are not accepled on mere wide experience. Some
sort- of definite qualification seéms to be ingisted upon even
though there does not seem to be any minimum fixed. This is as
far as the existing conditions in the training colleges with regard
to the staff on the whole are concerned.

In the next chapter, the question of student-teachers and the
types of facilities available in the training colleges are dealt

in detail.



