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CHAPTER NO: XIX
CONCLUSION AND RECOMMENDATIONS

As indicated in the previous chapter, this is the last
and the concluding chapter. This has two clear parts. The
first part is concerned with a Summary and an Analysis of the
existing situations while in the second part, certain recom-
mendations regarding an integrated pattern of a training
college based on the above findings are made.
I. Summary and an Analysis of the existing situations.-
‘ The birth of training institutions could be traced to
the beginning of the 19th Century. But the education of
teachers as conceived today is of recent origin. It was
only after 1882 that it extended beyond the Primary stage of
education. Before teacher education assumed this final shape,
it underwent other stages of development such as the pupil-
teacher system, the monitorial system and the teacher training.
The importance of the training of secondary school teachers
began to be realized only during the last two decades of the
19th Century. In the beginning, the stress was only on the
mastery over the subject matter. It was the Indian Education

Commission (1882) that first brought about a few changes by
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way of the introduction of an examination in the priﬁciples
and p;actice of education snd making success in it a condition
for permanent employment as a teacher in any government or
aided'secondary school. Ithalso recommended the separation of
the training for graduates fiom that of the undergraduates.

The second pngressive lead in this direction was given
by the Government of India's Resolution on Educational Policy,
1904, and this lay stress on training in the aré of teaching
and made other valuable recommendations. Thig policy was
further strengthened by the declaration in Government of India's
Resolution on Educational Policy, 1915. This made the training
compulsorx for any one who Wighed to enter the teaching pro-
fession,. |

In 1929, the Hartog Committee suggested further improve-
ment with regard to the content, technique, duration of train-
ing, in-service education and service conditions especially
of Primary School teachers. Those Declarations resulted in
the establisbment of departmen?s of education in some univer-
sities, institution of research degree in education{ organiza~
tion of refresher courses for teachers, better equipped libra-
ries and 1a§oratories, organization of practising schools and

the improvement of service conditions etc.
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Between 1921-36, the movement for the training of second-
ary school teachers gained great momentum and continued with
greater force. Because of the expansion in the secondary edu-
cation field, new subjects began to be introduced int6 the
training course and measures to improve the pay and service
conditions were undertaken by many provinces which recognised
the importance of raiging the teaching efficiency in secondary
schools. Thug by 1936~37 the training of secondary school
teachers took a concrete shape and brought in its wake the
reslization of its necessity and urgency and the number of
training colleges also rose considerably.

Ingpite of these various efforts, the provision made for
training of secondary school teachers was highly inadequate.
There was a lack of coordination of courses and different prac-
tices were adopted by different provinces with regard to the
final award. This diverse state of affairs was naturally con-
'fusing and necessitated some uniformity regarding oréanization
of training colleges, nomenclature, programme of work etc.

The year 1937 was a turning point in the history of our
educational develoPment./ This was a period of national ewaken-
ing and the educational consequences of the national movement

was far reaching. This was the period of the revival of our
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national culture and civiliaatiop and had its repurcugsions
on the educational institutions and their programme of work.

With the attainment of independence and the establishment
of a national govermment, there arose new requirements and
needs which resulted in the emergence of a national system of
education called Basic education based on a new educational
philosophy. This new philosophy brought into the forefront
new types of ingtitutions called Basic schoolé’and Basic Train-
ing Colleges. |

"The nation also began to realize thaﬁ the national recon-
gstruction was possible only when the educational system of the
country was improved and remodelled. -This necessitated the
establishment of various committees and commissions such és the
committee headed by Sir John Sargent, the Uhiversity”Commission
and the Secondary Educstion Commisgion and the organizing of
various educational conferences.

Thus there were constant efforts to reorganize the.téacher
education programme at the graduaﬁe level and a change Qas also
visible in the conception of the education of teachers. The
emphasis gradually shifted from the training of teachers to
the education of teachers. ' _

But inspite of all these efforts, the traiming colléges

were not free from defects. There still remained two types of
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training colleges catering to different interests at the
secondary level and with different ;Srogrémmes of work. It
was in the third Ali India Conference of Training quleges
that the strength and limitations of both these types of
colleges were considered and the need for evolving a’single
pattem of teacher education was appreciated and even abttem-
pted.

In view of th@ urgency of the problem, from the point
of view of economy and also the interests of teacher educa~
tion as a whole, it was felt necessary to work out in detail
an integrated pattern of graduate teacher éducation and hence
the problem under discussion was taken up for research.

The establishment of a national pattern of education and
the springing up of new types of institutions gradually began
to make their influence felt even in other spheres of educa~
tion. In order to understand this impact of Basic education,
an insighﬁ into itg origin, develépment and main features
becomes essential. ‘

Though a small article in the Harijan July, 1937, is said
to be the beginning of this new philosophy of education, the
experience behind these ideas dates back to those days of
experimentation by Gendhiji in South Africa, at Sabamati

Ashram and Sevagram Ashram. And these ideas were given shape
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at the Basic educabtion conference held at Wardha in October,
1957 under the presidentship of Gandhiji himself. This gave
birth to a small committee under the chairmanship of Dr.Zakir
Hussain and. through its reporﬁ gave birth to a new gystem of
education called Bagic education. In 1938, a board of educa-
tion uﬂder the title of Hindustani Talimi Sangh was also estab-
lished to promote the cause of Basi; education.

Since then constant efforts were made by the centre and
the state governments to establish the new system of educa-
tion on a more fim footing. Varioug committees were egtab-
lished to go into the details of its programme and various
Basic<eduaation conferences were organized to find solution
to the various probléms arising out of the new venture. Gra-
dually, this was accepted by our government as the national
system of education for the primary stage and all the schools
began to be converted into the basic'pattenn.

Realizing the importance of Basgic education, the govern-
ment set up a National Centre for Research in Basic Education
in the year 1956 and it also sppointed an assessmgnt committee
to survey the prevailing conditions with‘reggrd to Basic educa-
~tion. Thus through various measures this system of education

gradually spread throughout the country and the experiment
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began to be gradually established on sound foundations. A&
fresh outlook was brought to bear on the problems of educa-
tion, educational administration and supervisibn. A pew
technique wasg evolved and new literature began to pour in.
Basic¢ education was not merely a system of education.
It had a deeper significance and a deeper philosophy behind
ite It ailmed at revolﬁtionizing the entire sPciety through
education based on certain fundameﬁtal principles as truth,
non-violence, Jjustice, co-operation and work. The ultimate
aim was the establisbtment of an ideal, and inspiring society
which was self-disciplined, self-regulated wheré everyone aimed
at individual development having ale§s in view the social
development. Basic education was to translate this philosophy
into action. According to this, education was to draw the
best in child and man and embraced the entire life. The growth
of the individual to his highest possible development so as
to0 be a conﬁributing factor for the welfare and evolution of
a progressive and ideal gociety was its main objective. For
the realization of these objectives, manual -and productivé
work and co-operative life were made the media of education.
Thus knowledge became closely linked with life and its experi-
ences and activities. The schools, became the centres of

community activities and a new technique of instruction called
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correlated technique. also came into'prominenoe.

With the establishment of this system;_the need for the
training of teachers was greatly felt. This gave rise to
Basic training schools and in due course, the normal training
schools began to be replaced by the new training schools.

This system gradually began to influence thexsecoﬁdary educa-
tion field also end new types of secondary schools called
post-bagic schools camé,into existence. A new outlook was
also broﬁght to bear on super§isicn and guidance work of '
schools. The supervision work gradually changed into sympa-
thetic guidance, personal c¢o-operation and help.

As basic education began to influence the higher fields
of'eéucation, the need for trained personnel to man the higher
classes began to be keenly fe1t. This gave rise to0 new types
of training colleges called Basic Training Colleges where
teachers were made to understand the implications of the new
philosophy and technique. Craft, physical and social environ-
ments as.media of education, the co-ordination and correla-
tion of the content of the curriculum, the close relatioﬁship
of education with life, the importance of 1earning by doing

the individual initiative and the sense of actual responsibi-

lity were some of the asgpects stressed in these colleges.
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The result wasg that two types of training colleges with
divergent\ideology, objectives, programme of work and divern
gent Gechniques of teaching came into existence and began to
ﬁork parallel to one another. But the lofty ideals and objec-
tives governing the Basic Training Colleges could not be passgd_v
gffvggheedea; Because of their intrinsic value they graduaii&
began to influence the Traditional Training Colleges which were
rather narrow in their outlook and objectives and followed a
rigid academic programme and had not become alive to the radi-
cal changes in national, international, social and educational
fields. In order t0 save them from becbming out of date, edu-
cationists began to whink of orientating them with wider objec—t
tives and more realistic programme of work, thus bringing them
closer to life and 1life situations. The influence sf Basic
ideology began to‘perculate into the 1life of these colleges and
changes were witnessed in some of the aspects of their programme.
Committees ﬁere egtablished to révise their syllabi. The
gcourses wére made more practical, the concept of teacher edu-
cat;on was gradually broadened and their gphere of activities
was widened.  New topics and new subjects were introduced,
changes were effected in their teaching practice and attempts
were made to make the training colleges progressive centres

of experiments and research. Thus the seed for briaging the
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gulf between the two types of training colleges was sown.

But inspite of their influence, the Basgic Training
Colleges were not able to replace the. Traditional Training
Colleges completely and inspiée of the various changes effec-
" ted in the Traditional Training Colleges, the educationists

did not derive/g/complete satisfaction. Doubts began to rise
in their minds as to the ability of these colleges to cope up
with the new demands that arose és a result of national in-
dependence and changes in the field of education. They began
to think whether there was no way to bring these two types of
colleges together. This wag voiced openly in the -third All
‘India Conference of Training Colleges wherein the need for
evolving an integrated pattern wés-cleaxly]pointed out end
even attempted. ’

In order to study the problem in detail and work out a
practical solution, the required data was collected through
two detailed questionnaires. The purpose of the first
questionnaire wag to survey the actual existing situation
of the graduate teacher training programme throughout the
country. The data thus collected was also to form %he basis
for the second questionnaire. The purpose of the second

questidnnaire was 0 collect the ¥iews of educationists
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regarding the existing practice and secondly, it was to .
elicit their Opinioné and suggestions for an integrated
pattern.

Thg first questionnaire was sent to all the training
colleges in the country while the second questionnaire was
sent to educationists in India and outside as well. The
responses received were more tpan expected both qualitatively
and quantitatively. On the bagis of tﬁe data thus collected,
an integrated training programme leaéing to a graduate degree
wgs evolved.

The following facts regarding the prevailing conditions
are revealed ag a result of the findings of the first ques- l
tionnaire.

(a) The position of training colleges in the pre-independence
and the pogt-independence era :

1. There are at present two types of training colleges
in our country - the Traditional and the Basic. They
may be classified as those that existed before 1937,
those that came into existence between 1937 and 1947
and those that were established after 1947. The train-
ing college Saidapet, Madras, is the oldest.

2. Due to various factors especially political distur-
bance, the rise of new training colleges between
1937 and 1947 is very insignificant. But all the same
it is the period of the birth of an important educa-
tional revolution in our counbtry bringing into exis-
tence the first Basic Training College.
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Due to the establishment of a national government,
expansion in elementary and secondary education
fields and the realisation of the importance of
teacher education as a profession, the post-indepen~
dence period witnessed a considerable increase both
in the Traditional and Basic Training Colleges.

existing general pattern of the training colleges :

The Traditional Training Colleges are of three
types - independent colleges, sections of arts
colleges and departments of universities - and

are controlled by four different authorities namely,
the Central Governmment, the State Govermments, the
Universities and the Private Agencies. Bub a majo-
rity of these colleges are either under the State
Governments or Private Agencies.

The Basic Training Colleges are controlled either by
the State Govermmentg or by Private Agencies but a
majority of them are under the State Governmentge.

With the exception of a few colleges under the
Univergities, the majority of the rest of the
training colleges are under dual control. While -
the adminigtration is vested in the State Government
or Private Agencies, the academic control is in the
handg of the University or the Education Department.

This variety resulted in great digparity among the
training colleges regarding educational standard,
amenities and status.

A majority of the Traditional Training Colleges are
partly regidential. Hostels are attached to them
only as a matter of convenience and residence in the
hostel ig not compulsory. But most of the Basgic
Training Colleges are residential and hostel life is
compulsory. -

About 75% of the Traditional and 65% of the Basic
Training Colleges have practising schools attached.
One Traditional Training College included in our
survey has a Basic School attached as its experimental
school. Some training colleges have more than one
practising school.
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The strength of the trainees in Traditional Train-
ing Colleges varies from 25 to 240 while in Basic
Training Colleges, it varies from S50 to 150. But

in majority of both types of colleges, the variation
is from 75 to 100. Thus the strength varies from
authority to asuthority and state to state.

As regards the duration of the course, there is not
much difference between the Traditional and the Basic
Training Colleges. It is roughly one academic year
covering actually 7 to 8 months of working days.

At present four languages namely English, Hindi,
Regional languages and Urdu are used as medla of
instruction in the tralnlng colleges but English is
used by a majority while in a few colleges both
Hindi or Urdu and English arTe used.-

In almost all the colleges, provision is made for

two languages. While theory is dealt with in English,
teaching practice is carried on in the regional lan-
guages.

In a few colleges,. even though teaching work is done
in Engligh, preference is given to the trainees to
answer the examination papers in English, Hindi or
the Regional language.

staff of the training colleges :

In a majority of both types of training colleges
that responded, the gtudent teacher ratio ig 10:1.
But those colleges which have a particular ratio,
do not all have the same strength nor those with
the same strengbth have the same ratio. Thus there
doeg not geem to be any uniforxrm approach to the
problem.

The minimum qualification accepted in the Traditional
Training Colleges for their teaching staff is either
a graduatlon with a teaching degree or a Master's
degree in education or in any sgchool subjects.

But in the Basi¢ Training Colleges, the minimum qua-
lification accepted is graduation. But this is not
the state of affairs in all the colleges. Many of
them have very highly qualified staff.
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As regards physical instructors, besides graduation,
a diploma in physical education is also insisted
upon in Traditional Training Colleges.

But in most of the Basic Training Colleges we do not
find in general any specially qualified staff for
this purpose. Bub there are exceptions. In certain
colleges, the minimum qualification insisted upon is
the same as that recognised by the Traditional Traln-
ing Colleges.

In both types of colleges the quallflcatlon for craft
instructors not only variesg from place to place but
ranges from matriculation to Master's Degree and from
mere wide experience to proper technical training.

In most of the colleges there are art instructors and
their qualifications range from ordinary middle train-
ing to Magbter's Degree with technical qualifications.
But unlike the c¢raft instructors, the art instructors
are not accepted on mere wide experience. Some sort
of definite qualification is ingisted upon even though
there does not geem to be any minimum fixed.

admission qualifications and selection procedures
the trainees :

Ag regards admisgsion qualiflcatlons in both types of
colleges, graduation especially in school subjects
and a good division in the examination is the mini-
num stressed. But in Basic Training Colleges, stress
ig also laid on certain other agpects such as not
objecting to participation in community life, having
interest in congtructive work and gimplicity in life.

Regarding desirable qualifications, the Traditional
Treining Colleges stress on experience in organizing
group activities, interest and proficiency in extra-
curricular activities such as games, scouting, home
nursing, St.John Ambulance, Socisl gervice, higher
academic qualifications, special talents and socia-

But Basic Training Colleges prefer candidates with
knowledge of some craft, capacity to organize group

activities and previous Basgic Training qualifications.
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The most popular procedures in both types of colleges
for the selection of candidates for training are to
select on the basis of their previous qualifications
and perfomance in the interview. The next in order
are the intelligence tests and general information
tests. The third procedure is to consider their
teaching experience in schools or their previous
professional training. |

As far as government candidates are concerned, gelec-

-tion is mostly on the basis of their seniority.

The composition of the selecting agency varies from
college to college and thigs may be due to the variebty
in the management of the training colleges.

(e) Facilities available in the training colleges :

2.

22.

The general facilities offered to the practising
schools and teachers by most of the training colleges
are concerned with lending of teaching aids, exhibits,
library books, magazines and journals, organizing of
seminars and workshops and encouraging teachers to
undertake research projects and community survey.

The facilitiesg offered for the members of the staff

by both types of colleges pertain to various asgpects

as gself-gtudy and improvement of professional knowledge,
experimental and research work, exchange of views with
other training colleges on educational problems, know-
ledge and study of educational problems in schools,
expression of personal views on educational problems,
financial help, residential facility, medical aid and
recreational facilities. ' '

(For details refer Table No., Page 655 ).

As regards the trainees, the facilities relate to
academic development,. teaching practice, art and

craft work, community life, experimental, practical
and field work, co-curricular activities, tutorials,
financigl zid, expression of views on educational
problems and medical aid. (Table No.2, Page 657 ).
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(f) The aims of the training programme : L N

25- The emphasis in the Traditional Training Colleges
is more on the techniques and methods of teaching
and the application of the theory into the class-
roon situation.

But in Basic Training Colleges, attention is also
paid to the development of co-operative gpirit and
certain other personality traits.

Even though there is nof # general agreement among
the colleges regarding the aimsg, yet the different
aims emphasized do not seem to differ radically
from one another. But the aims of the Basic Train-
ing Colleges go a sbep further and bring into the
field of education the other aspects of life, thus
broadening the aims of the training collegese.

(g) The training programme in general :

24. The general pattern of the training programe com-
prises & number of aspects as theory, teaching prac-
tice, craft work, community life, practical and field
work, tuborials and co-curricular activities. Butb
co-curricular activities in Tradi tional ;Training
Colleges form a separate aspect while #Hke Basic Train-
ing Colleges, they are a part of the community life.

25. With regard to theory, teaching practice and tuto-
rials, the course is expressed as adeguate by a
majority of the Traditional Training Colleges. But
as regards craft work and community life, the oplnlon
is rather divided. And the opinion is towards in-
adequacy as far as field work is concerned.

But in the casge of Basic Training Colleges, it is

found that while the course in theory is expressed

by a majority as not completely adequate, communlty
life and craft work are satisfactory. Bub the opinions
regarding teaching practice and practical work are
equally divided between adegquacy and inadequacy while
field work and tutorials are said to be inadequate.
(Table No. 76 | Page 734 e
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Due to a wide variation in the responges to the
questionnaire from both types of training colleges,
no clear picture is obtained regarding the relative
weightage for dlfferent items of the training pro-
gramme .

Theory :

Certain subjects like Principles of Education, Edu-
cational and Child Psychology, Specific Methodg of
Teaching and School Organization and Administration
find an important place in the programme of both
types of training colleges. History of Education
still finds a place in the programme of some of the
colleges as a full paper.

But technical subjects have not yet found their way
into the training colleges.

With regard to combination of gubjects, a variety of

. practices seem T0 exist in both types of colleges.

29.

30.

51.

Certain combinationg asgs health education and citizen-
ship training are peculiar to particular states
(page 7445 ).

In a majority of training colleges the number of
special methods offered for the final examination
is the same as thosgse selected for the course. But
in a few colleges of both the types, it dlffers.
(Table No.77, Page 747 Ye

In some colleges certain restrictions such as.colle-
giate education in the subject, teaching.experience
in the subject or success in the subject test are
imposed with regard to the selection of special me-~
thods by the trainees.

In both types of colleges, provision is also made for
specialized study in certain fields such ag visual
education, basgic education, guidance, experimental
education, nursery education and phoneticg etc.

But in Basic Training Colleges the choice of subjects
is less. than in Traditional Training Collegese.
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52+ Among the techniques adopted by the staff of the
training colleges for instruction, lecturing and
discussion methods seem to be the mosgt popular.
Next in rank are guidance for gself-study and assign-
mentse.

The pogition is the same with regard to Basic Train-
ing Colleges. But at the same time, it is surprising
to note the unpopularity of the adoption of the corre-
lated technique of teaching by the members of the
staff of these colleges.

33. From the meagre responses to the questionnaire with
regard to the maintenance of the +types of records in
theory, it is revealed that apart from essay writing
or assignments, term papers and cunulative record
work book, other types of records are not very popular.
And the position in Basic Training Colleges is still
worse (Table No.23, Page 752. ).

(i) Demonsgtration lessons :

34, In almost all the cases, the demonstration lessons |
are given by the members of the training college
staff. -

35. These demonstration lessons vary from 2 to 10 and 4 to
12 with regard to correlated lessons and 2 to 15 and
2 to 7 with regard to Traditional type of lessons in
the case of Traditional and Basic Training Colleges
regpectively.

36. From the responses it is further revealed that in a
few Traditional Training Colleges, these lessons are
spread over the first two terms of the course and in
others, they are arranged in the beginning of the
session. )

In Basic Training Colleges, the position is not
quite clear. : :

(3) Observation of lessons by the trainees :
37. Regarding observation of lessons by the trainees,

very few Traditional Training Colleges encourage
obsexrvation of correlated lessons.
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38. The number of lessons observed by the traineesg also

varies from college to college from 2 to 5 (correla-
ted type) and 2 to 70 (Traditional type) in the .
Traditional Training Colleges and 2 to a not fixed
number (correlated type) and 2 to 25 (traditional
type) in the Basic Training Colleges.

- (k) Teaching experience of trainees :

39.

40.

4.

42,

The teaching practice-of traineesg is divided into
discontinuous teaching periods and block teaching
practice.

The lessons given by the trainees are of both tradi-
tional and correlated types.

Correlated lessons are mostly given by the tralnees
in Basic¢ Training Colleges -and the average number of
such lessons is about 20.

But the traditional type of lessons are given by
trainees of both types of colleges and they range
from 30 to 40 in Traditional Training Colleges and
10 to 20 in Basic Training Colleges.

Block teaching practice. is arranged by both types of
colleges but they seem to be more popular with Tradi-
tional Training Colleges than with Basic Training
Colleges.

But the responses to the questionnaire do not reveal
any definite clue regarding the principles adopted
either for fixing the number of lessons or duration
for the same or the spread over of the teaching pra-
ctice during the whole course.

An insignificant number of colleges also encourage
unsuperviged lessons. Unsupervised correlated les-
sons are encouraged by only a couple of Basic Train-
ing Colleges while unsupervised traditional lessons
are encouraged by one Basic and a few Traditional
Training Colleges.

These are so varied that no definite conclusion could
be drawn with regard to the definite number of such
legsonse.
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43. Regarding criticism lessons the responses to the
questionnaire reveal that the traditional type of
criticism lessons range from nil to five in Tradi-
tional Training Colleges and nil to two in Basic
Training Colleges. But a majority of the Traditional
Training Colleges seem to encourage only one or two
criticigms lessons.

As regards correlated type of criticism lessons, two

lessons are arranged by a majority of the Basic Train-

ing Colleges and nil by the Traditional Training Col-
eges.

44, Ag revealed by the responses from the Traditional
Training Colleges, the minimum strength in the class
for teaching practice varies from 10 to 50 and maxi-
num strength goes even upto 65.

In the case of Basic Training Colleges, the mhmimum
varies from 10 to 35 and the maximum reaches to 45.

The variety of figures is an indication of the ex1sting
position in schools. _

45, ‘Regarding class records in teaching practice maintained
by the trainees, notes of lessons seem to be the only
record maintained strictly by almost all the training
colleges. Other records such as records of observation
of lessons, criticism lessons and teaching aids are
maintained by only 13 to 27% of the Traditional and
15 to 35% of the Baszc Training Colleges. .

In a few colleges, these records have weightage while
in others no weightage is given from the examination
point of view.

Records of children's work and self evaluation are
peculiar to Basic Training Colleges only and even
these are maintained by only 20% of these colleges
that responded.

(1) Craft work :
46. In most of the Traditional Training Colleges, the

trainees offer only one craft and in a few cases, two
crafts are also allowed.
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In most of the Basic Training Colleges, one main. and
one subsidiary craft are offered. In a few colleges,
one main and two or three subgidiary crafts are allowed.

47.In the Traditional Training Colleges fouwr kinds of
targets, such as qualitative, quantitative, money
value and educational value are considered while in
Basic Training Colleges, qualitative, quantitative,
money value and individusl and community needs are
taken into consideration.

Among the targebs indicated, qualitative and quanti-

tative values are gbressed by 27 to 35% of the Tradi-
tiomal and 50 to 55% of the Basic Training Colleges.

The other targets are emphagized by ar insignificant

number of colleges (2 to 5%).

48.The most important items of class records maintained
by the trainees in the Traditional Training Colleges
(17 to 33%) with regard to craft work are the class
notes, list of articles prepared and record of craft
work.

But in Basgic Training Colleges as revealed in Tgble
No. %0, Page 767 , the variety of records out
numbers those maintained by Traditional Training
Colleges and some of them guch as correlated lesson
plans, graphs of targets achieved and record of self~
agsegsment are peculiar to Basgic Training Colleges.

With the exception of class notes and 1ist of articles
prepared, even the frequencies against the various
items are better (ranging from 40 to 75%) with regard
to Basic Training Colleges than in the case of Tradi-
tional Training Colleges.

(m) Community life :

49.From the responses to the gquestionnaire it is revea-
led thab 55%p0f the Traditional Training Colleges
have a3 favoursble attitude towards community life.

- AMmost all the Basic Training Colleges have community
life as an essential feature of their programme of
work.
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50. In Traditional Training Colleges, the deficiency

51.

in compulsory hostel life is made up by introduc-
tion of other activities of which the most out-
standing are citizenship trainingg camps, students'
union, literary gatherings, students' clubs, social
gatherings, excursions and recreational and cultural
activities. »

Community life is encouraged in Basic Training
Colleges through compulsory hogtel life, recrea-
tional, literary and cultural activities, social
service, common dining, self-govermment activities
and comnmunity prayer.

The type of records of work in community life en-
couraged by 20 to 42% of the Traditional Training
Colleges pertain to citizenship training camps,
visits, socialy cultural and recreational activities
and participation in community activities.

Thoge encouraged by most of the Basic Training Colle-
ges (50 to 85%) are records of visits, participation
in community work and daily diaries.

While record of citizenship training is peculiar to
Traditional Training Colleges, daily diary is peculiar
to Basgic Training Colleges. .

(n) Tutorials :

52.

55.

S4.

In 88% (53 out of €0) of the Traditional and €0%
(12 out of 20) of the Basic Training Colleges,
tutorial system is introduced.

The main part of this system is the division of
trainees into tutorial groups under different mem=-
bers of staff.

The mogt popular tutorial activities are the submission
of written assignments and these encouraged by 42% of
the Traditional and 50% of the Basic TPraining Colleges.
Other activities perbtain to group discussions, group
contegts, seminars, visits, consulting on academic and
private matters and tutorial classes in theory and
these are adopted by 30% and less than 30% of the
training collegese.
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55. Even though tutorial system is introduced in most
of the training colleges, the details of records
indicated in Table No.3%6 on Page 77¢ do not reveal
how far it ig carried on in the right direction and
right spirit. )

(o) Practical and field work :

56. The practical and field work introduced in various
training colleges may be classn.f:.ed under ¢

(a) training courses and programmes,
(bg activities pertaining to school & school subjects,
(c) activities pertaining to the community.

(a) As regards the first namely training courses
and programmes, with the exception of organizer's
training, no other item finds place in the Basic
Training Colleges.

The Traditional Training Colleges have intro-
duced a number of activities such as training in
audio-vigual education, physical education, educa-
tional and vocational guidance, Junior Red Cross
and Organizer's Training.’ ‘

(b) Regarding the second aspect namely activities
pertaining to school and gchool subjects, with the
exception of case study, all other items indicated
in Table No.38, Page/77 are intrmoduced in both types
of colleges even though the frequencies against them
are low.

Case study is introduced by a very few Tradi-
tional Training Colleges (12%).

(¢) Coming to the third aspect namely, activities
pertaining to the community it is found that both
types of colleges have introduced activities such as
gocial work, village survey, rural uplift work, parent-
teacher contact and adult education. But the fre-~
quencies indicated against the various items are better
with regard to Basic Training Colleges than in the
case of Traditional Training Collegese.
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Activities like social work and village survey
' are undertaken by 50 to 65% of the Basic Training
Colleges and only 12 to 20% of the Traditional Prain-
ing Colleges. With regard to the rest of the items, -
while the frequency ranges between 25 to 35% in the
cage of Basic Training Colleges, it is only 7 to 10%
in the case of Traditional Training Colleges.

57(a) Even though a number of items have been indicated
in Table No.38, page 777 under training courses and
programmes in Traditional Training Colleges, the
records maintained pertain only to audio-visual
course and physical education course. With regard
to Basic Training Colleges, even the onme activity
namely, organizer's training seemsto go unrecorded.

(b) The position seems to be brighter in both types of
colleges with regard to maintenance of records per-
tain;ng to school and school subjects. .

Daily chart of work is indicated by Basic Training
Colleges only while record of case study and picture
albumg are indicated by Traditional Treining Colleges.

(¢) The position with regard to community activities
seems t0 be encouraging in both types of colleges
and comparatively, it is better in Basic¢c Training
Colleges (Table No.3®).

(p) Examination :

58. From Table No.38, page 7§/ it is revealed on the
whole that as far as theory is concerned external
element dominates in Traditional Training Colleges
but with regard to teaching practice and craft work,
both internal and external elements are introduced.

As regards Basic Training Colleges in tﬁeory, teach~-
ing practice and craft work, both internal and external
elements are introduced.

And with respect to community life, tutorials and
practical and field work, there is more of internal
than external element in both types of colleges.
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59. As regai-ds mérking, pexrcentile system dcminate.s in
both the colleges.

80. With respect to the marks allotted for various items
and the total marks, it can only be said .that there
is a wide variation from .college to college (Table
No. %9 Page 795 ).

61 (A) Three kinds of practices seem to be adopted by
the training colleges with regard to the procedure
adopted for the internal assessment of teaching
practice.

(a) In about 45 to 47% of the Traditional amd 35
to 40% of the Basic Training Colleges, the
practice is either by finding the average of
the marks given by different supervisors or
on the basis of the remarks through out the
session.

(b) In a few colleges, more importance seems to
be given to one or two test lessons or ecriti-
cism legsonsg given during the final stages of
the training course.

(¢) The thirad practicev in some Traditiornal Train-
ing Colleges is to take into consideration the
block-~teaching practice also.

(B) Ag regards the procedure adopted for the external
assessment of teaching practice, the following two
practices seem to be popular in a maaority of both
types of colleges :

(a) assessment by only external examiners,

(b) assessment by a combination of both 1ntemal
and. external examiners.

But the number of these external and internal exe~
miners varies from college to college though in 53%
of the Traditional and 40% of the Basic Training
Colleges, the Assessment Board congists of one internal
and one extemal examiner.
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62 (a)-In 90% of the Traditional and 53% of the Basiec
Praining Colleges, a degree is awarded while in 10%
of the Traditional and 41% of the Basic Tmiining
Colleges, a diploma is awarded. In one Basic
Training College, a certificate is given.

(b) As regards the momenclature, four different kinds
as BoEdo, B.To, Dip.Edt" and. L.To are Used by the
Traditional Training Colleges while with regard to
Basic Training Colleges, B.Ed., and Dip.Ed. are used.

The mostagopular among them is B.Ed., in the case
- of Traditional Training Colleges and 'Dip.Ed.' in the
case of Bagic Training Colleges.

(¢) In a few Traditional Training Colleges (about 17%)
attendance of citizenship training camps for 10 days
is a condition imposed for the award of the degree or
diploma. S

(q) Research work :

63. From the responses to the questionnaire, it is revealed
that only 28% of the Traditional and 25% of the Basic
Training Colleges have any provision for a research
section.

" 64, The problems undertaken for research by the training
colleges may be clagsified as followsg :

Traditional . ‘Bagic Trg.
Trg.Colleges . Colleges
(a) General (a) General
(b) Tests : (b) Tests
(c) Problems pertaining (¢) Problems pertaining
’ Yo school subjects. , to school subjects.
(d) Crafts

, (e) Miscellaneous

From the details on pagesfF2y; it is revealed that more
problems of general nature than those relating to par-
ticular aspects are taken up for research work by the
Traflitional Training Colleges and problems on crafts
and other aspects are omitted.



625

But in Basi¢ Training Colleges, although problems fall
under all the five categories, concentration is more
on craft and other aspects asg self-sufficiency, centres
of correlation etc.

65. The various authorities at present encouraging research

. work are the Ministry of Education, Government of India,
The State Govermments, the Universities, the U.G.C. and
in some cases Private Managements. Out of all these
agencieg, the Union Government has financed majority of
the schemes undertaken by the various Training Colleges.

The financial aid and the duration of aid vary from
college to college and scheme to scheme., Sometimes it
is a monthly grant varying from Bs.150 to Rs.400 and in
some other cases it is a lumpsum amount varying from
Rs.1000 to Rs.11,500. The duration also varies from
one year to 2 years.

Sometimes the total amount granted is recurring
and in certain other cases it is given on the basis of
the problems undertaken.

66. With regard to the personnel attached to the research
. Pproblems, it is found that in some cases, the staff of
the college themselves undertake the work while in
certain other cases, Research Assistants or Research
Fellows are attached and in a few cases, the staff of

the college take the help of the trainees.

The number of persons attached to a problem is not
fixed and either one or two or three persons or some~
times even a group is involved.

(r) In-service Training Programme :

67. Extensgion Service Departments are attached to 55%
(33 out of 60 that responded) of the Traditional and
only 10% (5 out of 20 that responded) of the Basic
Training Colleges.

68. The sctivities undertaken by the Extension Services
Department may be classified ag follows :

(a) The progremme for teachers as refresher courses,
study circles, workshops, educational films, visits
to schools, week-end courses, seminars, symposia,
educational conferences, teachers' councilsg and
on-campusg or outside campus peripatetic courses.
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(b) Programmes for better school work including helping
in scHool projects, and science clubs, lending
tegehing aids, educational films, audio~visual
library service and guidance service.

(c) Publications comprising preparation and supply of
bulletins, reports, magazines, newg letters, mono-
graphs etc. .

(4) Community programme such as organisation of exhibi-
tions, educational film shows, mobile library ser-
vice, guidance service, health and educational
weeks etc.

The responses reveal thabt only .activities such as
retraining of teachers, lending teaching aids, books,
Magazines and spparatus are taken up by a few colleges
(13 to 20%) and with regard to the rest of the activi~
ties, the figures are not encouraging. The position
is still worse in Basic Training Colleges.

69. Very few colleges of both types (5 to 7%) have stated
in clear termms the impact of the activities organised
by the Extension Service Departments, on their training
programme znd the members of their staff, and it is
favourable.

(s) Evaluation of teacher education programme :

70. A number of measures such as review of the exemination
results, periodical survey of the training programme
in the staff meetings, evaluating the progress of the
trainees, collecting students impression at the end of
the course, through extension service seminars, through
maintenance of a record of information about old students
and interviewing them, issuing a questionnaire and dis-
cussion of the work undertaken in the annual meeting of
the Advisory Committee of the institute, are adopted by
a few colleges for evaluation of their training programme.
But the frequencies against them are very low (20% in
the c§<se of Exam. results and less than 20% in sll other
cases). '

The measures adopted by the Bagic Training Colleges
are comparatively less than those adopted by the Tradi-
tional Training Colleges. ) '

On the whole very little scientific work is done in
thig direction and most of the measures =zdopted are
baged on mere impressions.
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(t) Relationship of the Training Colleges with other institutions:

(B

71. Even though a number of measures (as revealed on pages 2/3

t0'230 ) are indicated by the training colleges for
promoting their relationship with various institutions
such as the practising and other schools, the education
department, other training institutions, the community
and the trained teachers, yet the number of colleges
denoted against these items does not give the impression
of their general adoption and popularity.

Also most of the measufes suggested are adopted
through their BExtension Service Departments.

The picture in the Basic Training Colleges is still
worse even with regard to their relationship with
institutions such as Education Department and the
comnunity.

Keeping the above findings in view, we now pass on to

the second phase of the questionnaire and recommend the

féllowing suggestions for an integrated pattern discussed

in detail in the last eight chapters of the Thesis.

iI.

Recommendations :

The organisation and administration of the new training college:

1.

2

In the light of the discussion on page 267 to 27 it
may be sguggested that the new training college should
be an integrated one built on the strength of both the
Traditional and Bagic patterns and able to cater to the
three pronged requirements in both the educational and
administrative fields as pointed out on page 26%.

In view of the factars discussed on page R64 the broad
aims of the new training college may be stated as follows:

(2) To prepare the trainees under its charge to become
active and responsible citizens.

(b) To equip them with necessary professional efficiency.

(¢) To prepare them B0 as to enable them to assume the
educational leadership in the community.
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The broad aims are generally formulated for general
guidance of the training college, but for its gui-
dance in its day-to-day activities, the following
specific objective may be considered :

'To enable the trainees to learn the techniques
of organizing, administering and dealing with
all the asctivities of the school with a clear
and intelligent understanding of the basic

' pedagogical principles.'

This aim will have to be further broken up by
the training colleges into a number of aims covering
each and every aspect of the training programme depen-
ding on the aspects introduced snd the programme of
work followed by the training colleges.

If the new training college is to take over the func-
tions of both the existing type of training colleges,
it may be suggested that the present duration should

be extended and prefersble, if it is extended to two

years as suggested by the Secondary Education Commi s~
sion.

In order to develop close co-ordination between the
various training colleges to facilitate students from
all parts of the country to seek admission in any
training college and in view of the availability of
vast literature in HEnglish in the field of education
and educational techniques, it may be considered proper
to continue with English as the medium till a national
language develops and the necessary modern literature
in that language is also available.

The regional language or the mother tongue could
be used for teaching practice. ‘

In order to have certain definite uniform standard and
efficiency, it may be better that the training colleges

.are under the University both academically and adminis~-

tratively. .

In the light of the facilities indicated on pages293— 284
and the discussion on pagesé#-@8e, and in order that the
training college may be a very efficient institution

and up~-to-date in its field of knowledge, a compact area
round the training college should be gradually developed.
There should be provision for institutions right from
the pre-elementary stage to the training school stage
and one of each type of school should be included.
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All these schools should be under the direct adminis-
tration of the training college bul with their own Heads
or Principals working under the guidance of the Principal
of the Training College.

To begin with, a middle-cum-high school and a senior
Bagic-cum-Post Basgic school may be attached to every
training college.

In order that real and efficient training in co-operative
life may be imparted to the trainees and effects of
co-operative life may be experienced by them, it may be
suggested that every training college should be a resi-
dential institution.

(a) Taking into consideration the standard and nature of
work in a training college, it may be recommended
that the minimum academic qualification for the
teaching staff for general and special subjects may
be a graduate's degree with a Master's degree in
eduw ation. And if the college could secure even
better qualified personnel, it is preferable. In
technical gubjects, a degree in the technical subject
with a teaching degree should be the minimum.

(b) In addition to the academic qualifications, they
should have had s definite period of gchool experience
alsoc and this could perhaps be about three to five
years. During these years, they ought to have had
a variety of opportunities such as teaching in a
lower secondary school (both Basic and non-Bagic),
higher secondary school and if possible, even super-
vision and administrative experience. It would be
preferable if the teachers had even elementary and
training school experience to a certain extent.

The staff demling with art apd craft at the training
college level begides knowing the manual skill involved
in them should also know the skill of exploiting them
for educational purposes and in addition should know how
to develop this gkill in the trainees as well. This is
possible when the staff concerned is gqualified both
academically and in the particular field.

Therefore, the minimum qualification for this staff
should be graduastion with a teaching degree and a degree
or diploma in that particular art or craft. TFor aspects
like agriculbture and music etc., a degree in the subject
with a teaching degree may be sufficient.
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Even here, the school experience of a minimum period
of 3 to 5 years may be. insisted upon. If this experience
is concerned with senior Basgic or Post-Basic school, it
wouwld even be better. i

In the light of the argument on pages?é-297, the minimum
gualification for a physical instruector should be gre-
duation with a teaching degree snd a degree or diploma
in the special field.

As regards experience, a minlmum of three years may
be insisted upon.

Aa.l training €olleges should have a mixed staff for this
will to a great extent help in broadening the outlook of
both the staff and the students.

Inclusive of theory and practical work but exclusive of
tutorials and other guidance work, the work-load per
staff member may be suggested as 2 to 4 hours per day.
(page 503 ).

For their own uplift and for the good of the institution,
the members of the staff of the training college should
be provided with certain facilities which may be classi-
fied &s :

(a) Personal
g ) Academic and professional and
¢) Recreational

¥y

(2) Under personal, we may consider the residential and
medicgl facilities. as regards regidential facility,
it should be provided in the college campus itself
for this will facilitate the staff in many ways.
(pagez11 ).

In order to meet the . .immediate medical needs of
the members of the staff (for non-serious and simple
ailmentsg), it is of great advantage to set up on a
co-operative bagis a small local dispensary run on
rotation basis by the trainees and the staff trained
in first aid and simple nursing.

This facility should be extended to the members
of their families as well. It may be better, if the
family members of the staff could also devote a part
of their time by rotation i‘or running the dispensary.
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(b)

(e)
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This dispensary may be supervised and guided
wocasionally by the local medical officer.

On a permanent basis, some kind of a health
insurance scheme more or less based on the Centrsl
Government Contributory Health Service Scheme
may be considered.

Facilities of the second category, namely, profes—
sional and academic development may relate to
improvement of professional knowledge and gqualifica-
tions, experimental and research work, contact with
other training colleges, study of educational prob-
lems in schools, expression of personal views on
educational matters and student-gtaff contact and
relationship (page %12 to 33 ).

Recreational facilities may be of varied nature as
staff clubs catering to different types of interest
picnics and excursions, games, films both educa~

" tional and recreational, social gatherings, hobby

¢lub, reading room and a radio, college fine art
association and camps for the staff etec.

While selecting candidates for training by the training
college, the needs of the teaching profession should be
kept in view. Hence the selection should be on the
bagis of the following three factors :

(a)

(b)

(e)

On the basis of the genersal 1ntelllgence and acade-~
mic background of the candidate. These could be
tested by adopting measures suggested in Tgble

No. 8%, page 349 , under items 2 to 4, ? to 10 and

L4

On the basgis of certain personality traits by which
he could be a successful citizen and an efficient
educational leader. Traits like sociability, deci-
sion, quick grasping power, leadership, ability to
abide by majority decision, co-operation and humour
etc., may be tested either by devising and adminis-
tering certain tests or through interview and orga-
nizing group discussion and projectse.

On the bagis of aptitude for and interest in the
profession. For this purpose sptitude tests could

be administered.

The measures suggested should be worked out on scien~

tific lines and should have a definite purpose in view.
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In view of the facts put forth on pages 351 t0354 with
regard to the procedure adopted for the selection of
candidates for training, it may be wise on the part of
the training college to appoint a selection commitiee
as representative as possible. The preliminary selec-
tion of government candidates and those from private
ingtitubtions may be made by the respective agencies in
consul tation with the heads of the respective schools.
But the final selection should be by the committee
appointed. This should consist of representatives of
the training college, the Education Department, the
Managing Board of private institutions and certaln non-
official agencies interested in education or cerbtain
retired educationists.

While sppointing such a committee, it should be
congistently kept in mind that it is not unwieldy.

Regarding the reservation of percentage of seabts for
various candidates such as government candidates, those
from private schools and fresh candidates, it may be
worked out and fixed on the basis of the distribution
of untrained teachers in the various schools and pro-
bable vacancies and need for trained teachers per year.
These gtatistics should be worked out by the training
colleges in co-operation with the Education Department
and Private Managements.

While fixing the total strength of a college, the

- standard of efficiency should also be taken into consi-

(B) The
18.

deration.

integrated traihing programme

In the light of the discussion on pages3tw3¢5,teacher
education may be interpreted to centre round the
following aspects :

(a) Professional knowledge and skill.

(b) Development of self-expression - oral and manual.
(¢) Individusl and social developmen’t;;

(d) Development of the spirit of inquiry and research

or development of the scientific attitude and
approach.
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In order to facilitate the work of the training college
and the staff, it is necessary to interpret the diffe-
rent parts of the syllabus indicated gbove in terms of
a more generally understood nomenclatu:ce.

- Hence the entire gbtructure of the training programme
could be built up in such a way as to include the follow-
ing workable elements :

éag Theory .
b) Practical work -
(13 School teaching experience
(2) Art and craft work
(¢) Community life
(d) Experimental and field work.

Art in the form of music, drawing, dramatics and
decorative arts etc., is a part of community life amnd,
as pedagogical drawing, it is a part of theory and
teaching practice. Experimental and field work is a

- part of theory, practical work and community life.

(C) The

Hence, these items should be dealt with in relatlon to
the relevant items and not separately.

theoretical aspect @

In the light of the responses from the training colleges
and the discussion on pages 3774 t0397, the following may
be suggested as the course in theory :

(A) Principles and Philosophy of Education including

(&) Principles and Philosophy of Basic )
Education, History of Educational sys-
tems including our own; Contributions
of great educators; educational socio-
logy including the study of the impact
of the home and social services on -
children.

(b) General Methods including the study of
the method of exploiting the social and
Physical environments.

(¢c) School organization and administration
including the.observation of the educa-
tional practice in the country.

J
)
)
)
)
% One Paper
§
)
J
)
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(B) Bducational Psychology including

(2) Study of the child-growth, beha-.
viour, social and emotional deve-
lopments, interests and needs etc.,
social psychology, experimental
psychology; educational statistics;
gests and measurements and evalua—

ion.

(b) Psychology of teaching; psychology
of craft; psychology of productive
work; learning through productive
%c‘a:.vz.ties, psychology of co—epera—-

ion.

One Paper

(¢) Bducational and Vocational Guidance.

(d) Physical and health education inclu-
ding organization of co—curﬁcular
activities.

VW\/WVWW\JV\N e N S NS

(C) Special Methods of teaching including
pedagogical drawings :

(1) One craft - .o One Paper
(2) One language .o One paper

(3) Any three subjects out of one
of the following -

(a) Humanities , g
b gciehﬁces )
¢) Technical subjects
d) Commercial subjects One Paper
e) Fine Arts
f) Home Science. y
(D) optionals - only one .o One Paper

Total : Six Papers
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In the interest of the children and in view of doing
full justice to the job, the candidates selecting
the subjects for special methods should have :

(a) Sufficient collegiate experience -~ either
a degree or a diploma according to the
subject selected.

(b) And school experience in the subject - a
minimum of one year.

As regards the second condition, while it may be
preferable in all cases, it should be insisted upon
in the case of those having only intermediate level

qualification and diploma holders in the subject.

Since all the papers are of equal importance, egual
duration would facilitate an equally thorough assess-
ment in the subjects and would also introduce a sort

of uniformity. For each paper 3 hours duration may

be suggested and if this is accepted, then theze should
be only one paper a day and not two papers.

For the development of theoretical knowledge, provi-
sion should be made for the following two kinds of
facilities :

(a) necessary equipments (page 407 ).

(b) essential activities (pagesifor403).
Systematic mainténance of the record of work by the
trainees will not only provide them with the record
of work done but train them in the method of maintain-
ing the various records, help the members of the staff
to assess the work of the trainees and to overcome
their deficienciesg in progressmng further and will also
facilitate the staff to improve upon their work. Hence,

the following types of records may be malntalned_by the
trainees : L

(a) Class work record (page 494 ).
(b) Progress record (page 405 ).
(¢) ILibrary work record(page 4905 ).
(d) Practical work record (page495 ).
(e) Personal records (page 405 ).
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(D) School teaching experience :

25.

26.

27

28,

29.

In view of the discussion on page 470 , the follow-
ing two practices with regard to the school teach-
ing experience of the trainees may be adepted by
the integrated training colleges :

(a) Discontinuous teaching practice in schools.
' (b) Continuous school experience.

The discontinuous teaching practice in school should
include discontinuous periods of teaching, observabtion
in the schoolg, vigits, minor investigations, develop-
ing contact with the children and school stafi‘ and the
organization of school activities.

This might cover a period equivalent to 12 weeks and
gspread over in periods of varying lengths during the
training period. Out of the 12 weeks, 8 weeks may be
gpread over before the continuous school experience
and 4 weeks after it.

Preferably this practice ghould be undertaken in dif-
ferent types of schools and in all areas including
rural areas (Table No.95, Page 475 ). The varying
lengthg of periods should be worked out by the training
colleges in co-operation with the schools.

‘The observation aspect should include obgervation of

demongtration lessons by the staff of the training
college, lessons of the co-trainees and of the school .
teaching staff. i

The demonstration by the training college staff should
also be spread over the treining pericd.

During the discontinuous teaching practice, since the
trainees are under the staff of the training college,
these lessong must be supervised completely by the
training college staff.
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In order to do full justice to the trainee, it is
better that the staff concerned supervises only one
lesson per'period. But later when he feels that the
trainee ig on the right track, he may undertake to
supervise even two lessons per period but 1n no case
should this limit be exceeded..

And with regard to the number of lessons to be super-
viged per day, the minimum ghould in no way be less
than two and the maximum may be between three and six
according to onme or two lessons per period.

Puring the continuous school experience of the train-
eeg, qualified and experienced teachers of schools
may be requested to undertake the general supervigion
of the trainees under the overall care of the Heads
of the schools in co-operation with the concerned
menberg of the training college staff.

The staff of the training college may pay occasional
visits to schools in order to provide necessary faci-
lity and guidance and to assess the progress of the
trainees.

Contlnuous school exPerlence could be undertaken for
a'period of two weeks in each type of institution
including schoolsg perbtaining to their special areas
such as pre-elementary education, teacher education,
education of handicapped children etc.

For trainees selecting educational administration and

supervision for specialization, a period of about two

weeks should be allotted for supervision and guidance

work of the schools. During this period, the traineesg
ghould be placed under the local administration and an
education officer should be entrusted with the respon-
gibility of guiding them in their work.

The two weeks spent in schools, besides teaching work,
should be utilized for organizing all kinds of school
activities, preparation and maintenance of various
kinds of school records, parbicipation in staff meet-
ings and other school work that the head master might
assign for the trainees.
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Also, the minor investigations undertaken by the
trainees during their obgervation and discontinuous
teaching experience periods, can be further promoted
during their continuous school experience.

A minimum of about 10 to 12 lessons should be given
by each trainee during a fortnight. They should be
able to cover all the grades that they might be ex-
pected to handle later on and use as many techniques
and methods as possible.

Out of the total number of lessons suggesgted, at least
two thirds of the lessons could be supervised lessons.

In order to safeguard the interests of the trainees
and to evoke critical thinking on their part, certain
number of lessons given by them should be unsupervised
lessons.

These lessons could conveniently be underbtaken during
the continuwous school experience period and the mini-
mun number of such lessons may be one third of the
total number of lessons given during this pexriod.

Adequate time should be provided by the training col-
lege for discussion of students' school experience.

The types of guidance and directions for the trainees
in their teaching work may be divided into the follow-
ing three categories :

(a) During observation of lessons.
(b) During superviged discussion lessons.
(c) During the discussion of unsupervised lessons.

The main Trespongibility for giving demonstration
lessons should be that of the training college staff.
But the school staff and the supervigory staff esg-
peclally the subject inspectors may also be encouraged
to give a few lessons.

In order to co-ordinate and facilitate the work of dif—
ferent supervisors, periodical discussions among them
may be arranged by the training college.
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In the light of discussion on page 426 , it may be
suggested that no lesson notes should be supplied
to the trainees before a demonstration lesson.

Taking the time factor and the variety of programme
of the training college into consideration, it may

be suggested that at least ten lessons of the co-

grainees in each method should be observed by each
I'alnee.

In the interest of both the observer and the person
gwing the lesson, it may be wise to allow the co-
trainees to observe the lessons of a trainee after.
be has completed 3 to 5 lessons in each subject.

As regards the observation of lessons of experienced
teachers in schools, even though it may not be wise
to impose any restriction, yet in order to safeguard
against any neglect on the part of the trainees, a
minimum of 5 %o 6 lessons in a week during the conti-
nuous school experience may be insisted upon.

(a) The criticiem lessons need not ne‘cessarily be
at the end of the teaching practice but should
be arranged at certain periodical intervals.

(b) In order to enable’ satisfactory assessment, they
should be at least two to three lessons and not
more than five in each method.

{(c) These criticism lessons should be observed by a
group of two to three observers including  the
internal supervisor. !

(d) Further, these lessons are not to be merely
criticised and marked bubt should be viewed in
the light of providing further guidance to the
tralnees. |

Regarding more teaching experience for fresh candi-

dates than the experienced candidates, it may; be

suggesbed in the light of the discussion on page 438

to 437 , that this experience should be provided

accoxrding to the needs and requirements of the
trainees.
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This differentiated arrangement if necessary could be
catered for to a certain extent during the continuous
school sxperience pericd. Instead of 10 to 12 lessons
suggested for a fortnight, a little more could be
undexrtaken by those who need more experience irrespective
of their being fresh or experienced candidates. .

45. Apart from guidance from bthe members of the staff, cer—
tain other facilitiesg such ag attached practising schools,
sufficient and proper accommodation in schoolg for ob-
servation and criticism of lessons, proper guidance for
the preparation and use of teaching aids including audio-
visual aids, sufficient literature esgpecially on the

_methodology of different subjects including craft and
~ community life, sufficient provision in the time-table
for taking guidance for teaching practice, for criti-

cism and discussion of lessons observed and given,
adjustment in the time-table to guit the practising
schools, well equipped science and psychological 1labo-
ratories, workshops for craft and technical subjects
and if posgsible, free transport to practising schools,
should be provided to facilitate teaching practice.

46. Every trainee should be insisted upon to maintain in
detail certain records connected with teaching prac-
tice such as records of preparation of lessons, obser—
vation of lessons, teaching aids, tests adminigtered,
experiments and investigations undertaken, -school
visits, children's work, cumulative record and a
general report of school experience.

(BE) Craft work :

47, In the light of the discussion on pagesis/-442 1t may Dbe
gsuggested that the qualitative, quantitative and edu-
cational value should be considered as targets in craft
work and the details for ‘different crafts should be
worked out by the training colleges in accordance with
the crafts introduced in consultation with the staff
concerned and also keeping the targets stressed at the
elementary and secondary levels of education in view.
Individual and community needs may also be kept in
view as secondary ones only to the above targets.
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The craft produce may be dispesed of by the training
colleges adopting any suitable meagures such as sel-
ling at nomirnel price to the staff and trainees,
selling to the cooperative societies, organizing
sales and exhibitions and taking to the market (in
the case of agricultural produce). The whole experi-
ence should be considered from the point of view of
its educational significance.

Regarding the utilization of the sections of craft
work, it may be suggested that deducting the smount
spent for the purpose, the profits may be used for
improvement of the craft section of the college as
suggested by a majority (40%) of the colleges (page 457

) For this purpose suggestions might be invited
from the trainees and considered.

In prder that craft work ig carried on efficiently,
certain facilities such as a well equipped craft '
section inclusive of the repairs and replacement
sections, adequate accommodation, required literature
in the fom of books, magazines and journmals on the
techniques of production and sufficient provision in
the T.T. for both its practical and educational aspects,
sufficient financial provision and properly equipped
staff should be provided.

The trainees should be acquainted with a clear idea
of maintaining the records connected with craft work.
These may include a detailed record of craft work,
periodical progress reports, drawing note books, ceuie
lated lesson plans, record of assigmments, record of
daily progress, graphs of targets achieved and self-
assessment record etc.

The trainees should also be acquainted with all craft
records maintained by schools and they should be led
to improve them.

The trainees may also be encouraged to make a thorough
survey and study of the local crafts and explore the
possibilities for the introduction of new crafts in the
area and improvement of craftg already in practice.
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(F) Community life :

53 Thé various aspects of community 1ife should be
organized through an elected student self-government.

54. For convenience, community life may be divided into
two broad aspects, namely, those confimed {9, the
college community and those embracing the 65heT com~
munity.

The first aspect namely, the college community acti-
vities may cover items such as student self-government,
running a community mess, a co-operative store, a
students' bank, a post-office and a gecurity organiza-
,tion or a students’ court etec. (page .

Social and outer community contact work may be congi-
dered to fall under the second category namely, the
outer community activities (page Y.

Activities like cleanliness programme, medical and'
health programme and recreational and cultural acti-
vities may be considered under both the agpects.

55. Tutorial groups in the integrated training college
should be based on the theoretical aspect of the
course. Any other type of break up may result in
factions in community life.

In colleges where the strength is less, the number in
a tuborial group may range between 10 and 15 while in
big colleges it may be between 15 and 20 (of course
depending upon the availability of the staff).

56. The items of records in community life may be of dif-
ferent types such asg daily diaries, reports, statis-
tics, graphs, a brief account, charts, lesson plans,
results of experiments and projects etc.

In order that these records may be maintained by the
trainees systematically, proper proforma should be
devised for each aspect by the training colleges.



643

(G) Assessment and Evaluation :

57

58.

59.

6l.

62.

The element of subjectivity in the assessment system
could be reduced to the minimum by the introduction
of objective type of Tests in addition to the essay
type. The nature of questions should be such that
they encouraged intelligent and rational understanding
and discouraged memory and cramming. And such a
reform should find place not only in the final assess-
ment bubt in the assessment of day-to-day work as well.

The establishment of regional testing service
units is another measure which will to a cerbtain
extent help in minimising the gubjective elements.

In order to minimise the emphasis laid on the flnal
assessment, sufficient weightage, say, to the extent
of 60% should be given to progress attained in day-
to-day work which may be assessed through periodical
tests, assignments, essays, projects, library work,
term papers, etc.

In order to correctly assess and guide the trainees
in his day-to-day work, not only his work records
but also the maintenance of a cumulative record cove~
ring the aspects suggested on page 495, becomes
necessary.

In the light of the discussion on pages4 33 and 4 76
in addition to the internal and external assessments,
there should also be a viva-voce test.

The pannel. for the viva-voce test may include
among its members an external examiner knowing the
subjects, an internsl examiner preferably, either the
member of the staff handling the subject or one incherge
of the tubtorial group and the head of the institution
or any senior member of the staff.

In the interests of both the trainees and the training
pProgramme, the retention of external assessment could
be regarded as essential.

‘In order to help in minimising the effect of biased

Jjudgments, it may even be better to suggest tyat’every
paper in theory should be assessed by twWwo examiners,
one internal and one external as in the case of some
other technical courses such as engineering, now
already in vogue in certain places.
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63. If gelf-assessment is introduced, it will have to be
udertsken at least twice or thrice during the
training period.

64. Other messures of reform may include the following :

(a) The research department of the training college
should undertake for research purpose from time
to time certain pertinent aspects of assessment
such as construction and standardisation of tests,
evolving proper proforma for cumulative record,
self-evalvation record and suitable techniques
for assessing social adjustment, a proper rating
scale for judging the trainees on the different
aspects of development and a proper programme for
recording the progress achieved.

(b) In order to facilitate individual guidance and
counselling, a detailed record of every trainee
based on the results of tests and his previous
records should be prepared and maintained by the
college for periodical reference.

(¢) Every member of the staff should be insisted upon
to prepare a thorough scheme of his programme of
work including the objectives of the field of
study, the major units of the course with their
various details, the period of their coverage,
the various assignments and projects to be under-
taken and & bibliography for self-study and fur-
ther guidance.

. Bvery trainee should be supplied with a copy
of the scheme of work .

65. Regarding the scoring system, it would be better to
devise a four or five point scale both for the inte-
mmal and the external assessment. "On such a scale
tA' may stand for 'di gstinction', 'B' for 'credit',
'¢' for 'pass' and 'D' for 'fallure and so on.

In order to work out an appropriate scale and
. their values in temms of percentile marks, the Ministry
of Bducation, Government of India, might hold a semi-
nar by inviting the representatives of the various
training colleges and the universities.
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In view of the various reforms suggested, the assess-
ment of every aspect of the tralnlng programme in

a btraining college should comprise at least three
aspects namely, the assessment of sessional work,

the final assessment by the univergities and the vive~
voce test as a supplement.

And as regards Welghtage for different aspects,
it may be suggested that €0% should be allotted for
sessional work or internal assessment and 40% for
the final assessment. Out of the 60% for sessional
assessment, 20% may be set aside for the viva-voce
test. Thus equal weightage may be given for the
work during the training period and for the final
assessment and blend both the internal and external

~elements with the assessment programme.

67.

For introducing certain wniformity in the evaluation
of sessional work, the following measures may be
sugge steds: .

(a) An inter-university seminar could be arranged to
discuss and work out the broad principles and
approached. On the basis of such a finalized .
work, the universities could issuve instructions
to the training colleges with regard to the eva-
luation of sessional work.

(b) Special courses in the techniques of evaluation
could be arranged by the training colleges for
the benefit of their staff, teachers, educational
ogficers and even retired personsgl interested in
it.

Only a person wWho has a knowledge of the
technique of evaluation should be allowed to
moderate the internal assessment. .

In the light of the discussion on page5I2 to 5/ , the
panel for the evaluation of the practical aspects of
school experience, craft work and community life may
comprise the staff member concerned, the Principel
of the training college and an outgider in the educa-
tional field with the qualifications specified on

page 5713,
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In the interest of the trainees and the training
programme, the following conditions may be con-
sidered necessary for allowing the tralnees to
appear for the final assessments :

(a) The approval of the staff through pericdical
staff conferences (page 516 ).

(b) Insistence of a minimum of 75% of attendance
in every aspect of the training programme in
view of the discipline of the colleges, regu~
larity of work on the part of the trainees
and to facilitate proper and required guidance.

If & trainee has reached the required
standard in any aspect within the gpecified
. percentage of attendance, further attendance
may not be insisted upon. Instead, the rest
of the time may be devoted towards the aspect
in which the trainee may feel defzclent and
needs improvement.

(H) In-service teacher education :

70.

71.

An Bxtension Service Department should be atbtached
to every training college for the promotion of in-
service education of teachers.

The various aspects of in-service teacher edufation

may be %%fﬁg%fifé as followsg :

(2) Further education
Participation in school development.
Participation in community development
(d) Bducational tours and vigits
(e) Publications

(a) Further education -

(1) PFor promoting further education of teachers,
a co~-operative and joint effort may be made
by the training college, the schools and .
the Education Department serving a particular
area and the teachers' associations to dis-
cuss the problems, courses, duration and
suitable time and place.
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(2) These activities may consist of short and
long term refresher courses, seminars,
symposia, workshops, study circles,
teachers councilsg, educational conferences,
extengion lectures, educabtional film showsg,
educational exhibitions and discussiong on
the results of experiments etc.

(3) The besgt time for conducting refresher cour-
geg should be the wvacatbtion when the teachers
are free.

(4) These refresher courses should embrace a
variety of aspects as the progress achieved
.in educational theory and practice, labest
developments in educational and vocational
. guidance, educational psychology, sociology
and menbal hygiene, preparation and adminis-
tration of tests, preparation and maintenance

of various types of school records, discussion

of the results of researches and experiments,
the important educational plans and reports
published, demonstration lessons, practical
work, visits to schools and preparation of
reports.

(5) In order to enable the teachers to be up-to-
date in their subjects, some of the refresher

courges may.solely be devoted to content cour-

seg in school subjects during which lectures

by experts in the field, discussions on latest
literature and teaching techniques and teaching

aids, and paper reading on certain topics of
interest and importance, may be organized.

(6) If these courses could be held in hill stations

and picturesque places, it would be really
refreshing for the hard worked teachers. Bub
the facilities required by way of libraries,
laboratories, workshops and other equipment
should not be ignored.

(7) Besides the training college staff, the servi-
cesg of educationists, experienced teachers and

head-masters should also be utilised for con-
ducting the courses.
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(b) Participation in school development :

(L

With regard to participation in school develop-
ment, a variety of activities as lending of
library books, magazines, teaching aids and
educational apparatus, helping in school
pProjects through suitable guidance and counsel-
ling and parbticipating in them, organizing ‘
study circles in different subjects, solving
school problems referred to by the schools,
Jointly organizing educational films and exhi-
bitions, arranging on campus or peri-patetic
courses, circulating the necessary literature,
organising discussions on the results of the

~ projects undertaken, participating in school

(2)

(3)

(4)

staff meetings if desired by the schools and
on-the-spot studies of schools etc., may be -
organised.,. - .

The training college should acquaint the heads
of schools regarding the gualifications,
interests, abilities, achievements and charac-
ter of the trained teachers (working in those
schools). This account should be supplied in
the fom of written records.

The orientation of the new teacher to his new
surrounding and institution should be a Jjoint
venture of the training college and the school.
These orientation sessions should be held in
the school where the new teacher is to work.
For this purpose, pre-school conference with
the school and the community, special super-
visory plans and careful assignment to the
co~staff members etc., may be arranged.

This procedure will not only facilitate
professional adjustment but his social, emo-
tional and personal adjustments as well.

The training college may also encourage the
M.Ed., students and the Research Assistants
attached to the college to undertake studies
pertaining to school development.
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(¢) Participation.in community development :

1)

(2

(3

As regards participation in community develop-
ment, teachers should be encouraged to link
themselves with the activities of various
organizations as rural uplift agsociationg,
social welfare centres, child welfare centres,
adult education associations, co-operatives,
Red Cross Associations, Y.M.C.4., Y.W.C.A.,
Womers organizations, Girl Guide and Boy
Scout centres, play centres for children,
community development and National Extension
Service Departments. ’

The training college with the co-operation of
some schools may undertake regular community
development projects selecting a particular
area. The programme of work may consist of
health, sanitation, social service, manual
lgbour projects, educational and economic
survey, youth camps and recreational and cul-
tural activities.

In co-operation with the schools of the area
and thelr own practising schools, their staff
and the community, the training college may

also organize educational exhibitions, educa=-
tional films, health days, educational weeks,
mobile library service and gpecial talks etc.

(d) Bducationsl tours and visits @

(1)

(2)

For the benefit of teachers, the training
college in co-operation with the schools and
teachers associations or the government may
organize educational tours and visits to
historical places, industrial projects, prog-
ressive educational institubions, community’
development projects, and experimental and
regearch centres etc.

Deputing teachers to other provinces for
refresher courses also provides an opportunity
to see new places, to meet new people, visit .
new projects and observe new schools and .
institutions etoc.
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(e) Publications :

(1)

(2)

(3)

The publication section of the training
college may undertake a variety of publi-
cations as news letters, monographs, bulle-
tins, reports of educational undertakings,
reports of important and successful experi-
ments undertaken by teachers and schools etc.
and c¢irculate them among schools and parti-
cipants.

It may also undertske the preparation of
literature on problems connectedwith school
organization and administration, teaching
methods and techniques, pupil-teacher co-~
operation, teacher-teacher co-oppmmbion,
teachern~-community contact and on all aspects
of school programme and experience. Publi-
cation of literature of State importance may
be undertaken by the State Govermment and
those of all India importance by the Central
Govermment. ,

The training college may guide and encourage
teachers and schools to undertaske production
of certain necessary literature for children,
@Guidance may also be extended to school mage-
zines and journals.

(I) Follow-up work. :

72. The test of the education imparted by the training
college is in the type of service rendered by its
trained personnel. And this can only be learnt from
a follow-up programme. Hence, for this purpose the
following measures are suggested.

(a) The trained personnel may be requested to send

(b)

their periodical work reports through a pres-
¢ribed proforma and the interval between two
reports may be fixed by the training college.

Through correspondence w1th teachers tralned by
the training college. 2

(¢) Through visits of teachers to the training college.
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(d) Through organizing seminars, workshops and discus-
sions etc., The discussion should be relevant %o
the situations. Hence topics for discussions-
should be invited from teachers before hand.

(e) Through organizing old students' associations.
It should be a joint venture of the Amsociation
of the Training Institutions and the Bducation
Department (paged47).

(£) Through properly devised questionnaire to the
trained teachers. The items in the questionnaire
may cover aspects such as the extent of usefulness
of the training received, problems faced by the
teachers in their day-to-day work in relation to
the principles and techniques studied, the kind
of help sought from the training college, sugges-
tiong for revising the training programme, and
for research work.

(&) Through on-the-spot study at definite intervals.
(h) Phrough study of inspection reports of schools.
In the light of the discussion on page#47 a period of

five years may be considered as an appropriate duration
for review and evaluation based on follow-up.

(J) Evaluation of teacher education programme

74,

75.

The training college programme in order to be progres-
sive should be evaluated from time to time.

The intermwal between two such programmes may be
five years. It would be preferable if this work is
undertaken g little earlier than the presentation of
the Five Year Plan.

The measures adopted for the purpose should as far as
possible be gcientific. The following methods may be

employed :
(a) Through a study of the assessment results.

(b) Results of achievement and aptitude tests may form
one agpect of the data required for the purpose.
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(c) Opinions of trained personnel and heads of schools
collected through properly devised proforma based
" on certain definite principles, objectives and
cxiteria, on-the~spot stuly and interviews.

(d) Study by the training college staff of the educa-
tional problems in the country and outside.

(e) The opinions of other agencies such as the commu-
nity, the Social Welfare Institutions, other
educationists, and the Planning Commission should
be collected through properly devised questionnaires
and interviews. X

(£) As a supplement o the data collected through the

above techniques seminars and conferences of
teachers, social welfare workers, educationists
and training colleges may also be organized.

(K) Research programme :

76.

77.

78.

In view of the importance of research work, s well:
equipped research section imn every training college
is necessary. e '

The normal budget to the training college should
contain provision for this sectlon also. Bubt for the
expansion of the work of this section, the co-operation
of other agencies suggested on pageléy , may be sought.

Whichever agency may be the suggesting authority,

if the problem is to be undertaken for research by
the training college, the college should be the final
authority to decide its acceptance.

Anéd this scceptance should be based on certain
factors, such as the interests of education, facili-
ties gvailsble in the training college and certain
definite criteria as suggested on pagess67 «570.

I
To facilitate co-ordination of research work and its
encouragement, publication and dissemination and even
for undertaking important research work and organizing
training courses in research techniques, s National
Council for Educational Research with a Central Research
Bureau attached may be set up at the Central Government
level but .located in the heart of the country in order
to be eagily accessable from all directions.
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At the State level a State Council for’Research

may be established and this need not necessarily be a
branch of the National Council.

(L) Relationship of the trainirg college with other institutions:

79.

(M) The
80.

In order to carry out their regponsibilities satis-
factorily, the training colleges should build up a
very cordial relationship with other institutions in
the field such as the practising and other schools,
the Education Department, other sister institutions
in the country and outside and teachers professional
associgtions. As regards the measures to be gdopted,
the suggestions offered in chapter eighteen pp.s75-597
mey be considered.

Training Colleges' Associations

The main activities of the Training Colleges Associa~
tion may be suggested as follows :

(a) Organizing professional meebtings and exchange of
information.

Qb) Publication and distribution of relevant litera-
ture. “ ‘

(¢) Co-ordination of the work of the training colleges
for the maintenance of the standard of teacher
education.

3
b



