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Chapter XIII 

THE THEORETICAL ASPECT

As indicated in the previous chapter, this chapter 

deals with the theoretical aspect of the training course* 

Theory forms an important part of the training programme*

Any amount of practical training without a sound theoretical 

background will not prove satisfactory. Theory and practice 

go hand in hand and supplement one another. A proper theore­

tical knowledge will go a long way in establishing confidence 

in the teachers* especially the newly recruited ones* faci­

litating their study of the children and their dealings with, 

them. We have* therefore* to see that there is ample co­

ordination in the subjects offered for the theoretical pre­

paration of the teacher under training. Secondly, the theoxy 

taught should not be deprived of its practical significance, 

because in such a case it will be forgotten as soon as the 

trainees leave the portals of the training college. Thirdly, 

attempts should be made to maintain a balance between the 

different aspects of knowledge that is required for an effi­

cient teacher.

Hence, the discussion that follows will centre round 

factors relating to the subjects to be Included, the essential 

requirements of teachers, facilities to be provided for the 

development of the theoretical knowledge and the records to be
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maintained by the trainees*

1. Subjects to be included.-

In the light of the above factors, let us consider the

subjects that should be included in a satisfactory course of
• /

study for teacher education. Before arriving at a decision, 

let us also see what suggestions have the training colleges, 

to offer in this regard. The following table will throw light 

On this aspect.

Table 330. 8?
Subjects as Part and gull papers

Full papers fi Fart papers
Ho. ito.ot draining | 

___Colleges_____ i

per.

of Training 
Colleges_____

Trad. Ba- Totalj 
sic i

[ Trad. Ba- Total 
[ sic

1 2 5 4 1 6 .....7 -....

1. Principles and Philo­
sophy of Education 25 4 29 15 6 21

2. Special Methods of 
TeacMng 22 4 26 5 1 6

5. Educational Psychology 17 4 21 12 1 15
4. School Organization &

Administration 12 2 14 15 4 17
5. Current problems in

Indian Education 5 1 4 16 5 19
6. History of Indian Eduea-

tion 7 1 8 15 2 15
7. Educational Measurements 

& Evaluation 1 * 1 10 4 14
8. General Methods of Teach-

ing 7 2 9 10 5 15
9. School Hygiene & Health 4 1 5 10 5 15
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i 2 4 P ---- g— 7 8
10. History of Western Educa­

tion 3 3 10 2 12
11. Adolescent Psychology 3 - 3 10 2 12
12. feats and Measurements 2 : - 2 10 2 12
13* Organization of Go-

curricular activities 1 a* 1 9 3 12
14. Vocational & Educational 

guidance 3 •a 3 9 2 11
15. Physical Education 1 - 1 8 3 11
16. Principles & Practice of 

Basic Education 4 1 5 7 2 9
1?. Educational Sociology 2 1 3 8 1 9
18. Child Education 2 - 2 7 2 9
19. Experimental Psychology - - - 7 2 9
20. Educational Statistics 3 1 4 7 1 8
21. Educational Administra­

tion 2 1 3 7 1 8
22. Applied Psychology 1 - 1 7 1 8
23* Audio-visual Education 1 - 1 6 2 8
24. Pedagogical Drawing 1 1 6 2 8
29* Education of Backward 

children 1 a. 1 5 2 7
26. Eural Education . 1 - 1 5 2 7
27- Comparative Education - - - 6 1 7
28. Education of Exceptional 

children mm a 6 1 7
29. Adult Education 3 - 3 4 2 6
30. Social Psychology 1 - 1 5 1 6
31* Social Education - - mm 5 1 6
32. lursery Education 2 - 2 3 1 4
33. School Library Orgn. 1 - 1 2 2 4

34. Craft 1 - 1 2 2 4
35. Musi c - - - 2 1 3
36. Experimental Education 5 - 5 2 - 2
37. Phonetics - ■ - mm - 1 1
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The table suggests a variety of subjects to he included 

in the training college programme. It also reveals that the 

suggested subjects could be classified into three categories:

(a) These Approved as full papers by majority of
the colleges.

(b) Those considered as only part papers by Tradi­
tional and Basie Training Colleges*

(c) The rest of the subjects.

To the first category belong subjects like Principles and 

Philosophy of Education, Special Methods of Teaching and 

Educational Psychology. Under the second category, we may 

consider Educational Measurements and Evaluation, History of 

Western Education, Adolescent Psychology, Tests and Measure­

ments, Organization of co-curricular activities, Vocational 

and Educational Guidance, Physical Education, Child Education, 

Experimental Psychology, Applied Psychology, Audio-visual 

Education, Pedagogical Drawing, Education of Backward Children, 

Rural Education, Comparative Education, Education of excep­

tional children, Adult Education, Social Psychology, Social 

Education, Hursery Education, School library Organization, 

Craft, Music and Pbotetics. The rest of the items may he con­

sidered under the third category.
(a) While 25, ie. 5Q% of the Traditional and 4 ie. 20% 

of the Basic Training Colleges consider Principles & Philosophy 

of Education as full papers, 15 Traditional and 6 Basic Train­

ing Colleges, ie. 50% suggest it as part paper. Coming to
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Special Methods of teaching, it is found that 22 ie. 44% of 

the traditional and 4 ie. 20% of the BasiG training Colleges 

consider it as full paper while only 5 ie. 10% of the tradi­

tional and 1 ie. 5% of the Basic training Colleges take it as 

part papers* From the responses to this aspect in the ques­

tionnaire, it is further revealed that while not even a single 

Basic training College has suggested the subjects to be inclu­

ded under the Special Methods* the traditional training Colle­

ges have suggested English, Hindi, Classical Indian Language, 

Mother tongue, Mathematics, Science or its special branches, 

Social studies, Geography and History for inclusion. As re­

gards Educational Psychology, 1? ie. 54% of the traditional 

and 4 ie. 20% of the Basic training Colleges are in favour of 

considering it as full paper, even though 12 ie. 24% of the 

traditional and lie. 5% of the Basic training Colleges sug­

gest it as part paper.

On the whole, it is found that a majority of both types 

of colleges favour Special Methods of teaching and Educational 

Psychology as full papers. As regards Principles and Phi­

losophy of Education, even though 50% of the Basic training 

Colleges have suggested it as part paper, it could be consi­

dered as full paper as there are 20% of the Basic training 

Colleges along with a majority of the traditional training 

Colleges in its favour as full paper.
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(1>) Coming to the second cat ego ry,namely» those consi­

dered as only part papers, we may classify them again as
(1) those considered as part papers hy both types of colleges 
and (2) those considered as part papers hy only Basic Training 
Colleges* Under these two categories, we may include the 
following subjects :

(1) Those considered as part papers hy both Traditional
and Basic Training Colleges.

fa) Experimental Psychology, (h) Comparative Education 
(c) Education of Exceptional Children, (d) Social 

Education, (e) Music.
These are suggested hy 4 to 14$ of the Traditional and 5 to 
10$ of the Basie Training Colleges.

(2) Those considered as part papers by only Basic Train­
ing Colleges.-

Ca) Educational Measurements
(b) History of Western Education and Ev«3^tat4en-
(e) Adolescent Psychology
id) Tests and Measurements
(e) Organisation of co-curricular activities
if) Vocational & Educational guidance
(g) Physical Education
(h) Child Education
(i) Applied Psychology
U) Audio-visual. Education(k) Pedagogical Drawing(l) Education of Backward Children
(m) Rural Education
(n) Adult Education 
to) Social Psychology
(p) Nursery Education
(q) School Library Organization
(r) C raft £ s) Pbonetie s

The above subjects are indicated by 5 to 20$ of the Basic 
Training Colleges. It may also be pointed out that Phonetics



is considered as neither part nor full paper "by the Tradi­

tional Training Colleges*

(c) Under the third category, namely, the rest, a 

variety of i subjects are indicated. These may again he cla­

ssified as :

(1) Those considered by majority of both types of
colleges as part papers.

(2) Those considered by majority of only Traditional
Training Colleges as part/full papers.

(3) Subjects with equal frequency.

As a matter of further clarification the details under

each of the above categories have been found to, be as follows:

1. Those considered by majority of both types of 
colleges as part papers :

(a) School organization and administration 
(bj Current problems in Indian Education 
(c) History of Indian Education 
Cdj General Methods of Teaching
(e) School Hygiene and Health
(f) Principles and Practice of Basic Education

These are supported by 7 to 16 ie. 14% to 32% of the Tradi­

tional and 2 to 4 ie. 10 to 20% of the Basic Training Colleges 

In view of the frequency against school organization and 

administration a word may not be out of place. Regarding this 

subject, even though 13 ie. 26% of the Traditional Training 

Colleges have suggested it as papt paper, yet, there are 12 ie
‘vt

24% of these colleges which considered^as full paper. As 

regards Basic Training Colleges, while 4 ie. 20% consider it
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as part paper, 2 ie. 10% suggest it as full paper. Prom this 

frequency against this subject, it a ay be inferred that this 

is a subject which should find a place in.the training pro­

gramme and not by-pd£fi£<i.

2. Those considered by majority of only Traditional 
Training Colleges as parfc/full papers t

Part Papers Pull Papers
(a) Educational society^ (a) ExperimentdlEducation
(b) Educational statistics
(c) Educational Administration.

The part papers are stqaported by ? to 8 ie. 14% to 16% as 

against 2 to 5 ie. 4% to 6% of the colleges. The full paper 

indicated is supported by 5 ie., 10% as against 2 ie. 4% of 

these colleges. Experimental Education is neither considered 

as part nor full paper by Basic Training Colleges.

3» Subjects with equal frequency.- 

Traditional Training Colleges: 

nil

Basic Training Colleges?

(a) Educational Sociology 
(b^ Educational statistics 
(c) Educational Administration.

The frequency against the above subjects is only 5%.

It is further revealed from the table that items like

Commercial, Technical and Agricultural subjects, Teacher

education and Educational Administration and Supervision do

not find a place in the table.
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further, it is surprising to find such low support for 

craft even from Basic Training Colleges* The low frequency- 

may perhaps he due to craft being considered more as a practi­

cal aspect rather than as a theoretical aspect.

In the light of the data obtained and the above discussion, 

it may be inferred that subjects like Principles and Philosophy 

of Education, Special Methods of Teaching, Educational Psycho­

logy and School Organization and Administration should find a 

definite place in the theoretical aspect of the training course. 

Other subjects indicated may either be considered as optionals 

or as part of some subjects mentioned above.

As regards the combination of subjects, further responses 

to the questionnaire reveal a variety of suggestions as indi­

cated below :

Theory or Principles of Education includes aspects like 

(a) Basic Education, (b) General Methods, (e) School Organiza­

tion, (d) Educational Sociology, (e) History of Indian and 

Western Education including current problems in Indian Educa­

tion, Comparative Education, Sural Education and Great Educa­

tors.
Educational Psychology includes (a) Educational Statis­

tics, (b) Physical and Health Education, (c) Educational 

Sociology, (d) Tests and Measurements, (e) Experimental Psy­

chology, (f) General Methods of Teaching, (g) Social Psycho­

logy, (h) Education of Exceptional Children, (i) Educational
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and Vocational Guidance.

Where School Organization and Administration has been 

considered as full paper, it is inclusive of any one of the 

subjects like (a) School Hygiene and Health (b) Principles 

of guiding and testing programme (c) General Methods of teach­

ing (d) Educational and Vocational Guidance (e) Co-curricular 

activities and (f) School library organization.

Special methods of teaching includes pedagogical draw­

ing.

The above data further reveals that while General Methods 

of teaching and educational sociology are considered by 3 to 

6% of the Traditional Training Colleges and 5% of the Basic 

Training Colleges under Principles of Mucation, they are 

included under Educational Psychology by about 6% of the 

Traditional and 5% of the Basic Training Colleges. General 

methods of teaching are also considered under School Organiza­

tion and administration by a couple of Traditional Training 

Colleges. Similarly while Physical and Health'Education and 

Educational and Vocational Guidance are included Tinder Edu­

cational Psychology by 5% of the Traditional Training Colleges 

they are combined with school organization "fey 8% of the 

Traditional and 10% of the Basic Training Colleges.

But before arriving at a definite decision in this 

regard, it may not be out of place to consider some of the
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essential requirements of'teachers.

2. The essential requirements of teachers :

These requirements of teachers may he classified as 

follows :

(a) Hvery teacher should have some mastery over 
the language in which he is to teach and 
should he able to express himself clearly.

(h) He should have a grounding in the fundamental 
principles of the Philosophical, Sociological 
and Psychological aspects of education.

(c) He should possess the necessary competence in
the ayt of teaching.

(d) He should possess the required competence to
deal with specialised areas.

Provision will have to he made for the training in these 

essentials. Therefore let us elaborate a few details under 

each of these aspects.

(a) language and Speech.-

Language is an instrument through which teachers hoth 

teach and educate. Unless the teacher possesses sufficient 

competence in reading, writing, speaking and listening, he 

is naturally handicapped at every turn. This competence is 

far from being acquired in the secondary schools and even in 

our degree colleges very little attention is paid towards this 

aspect. There are three things involved in it. Firstly he 

should have the capacity to understand the speeches and
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writings of other people correctly. Secondly, he should he able 

to express himself in speech with clarity and if possible with 

wise humour. Thirdly,- he should have the power to say and- 

write what he means. In other words he should be able to 

express his thoughts precisely both in writing and speech.

This power of expressing- and understanding is facilitated to a 

great extent by his intellectual ability and his familiarity 

with the material with which he deals. Therefore, it is very 

essential to train every student to acquire a sufficient mastery 

over his language so that he is able to use it as an effective 

instrument for educating himself as well as his future pupils. 

Children are sensitive to teachers' voices and unconsciously 

imitate their manner of speech. Hence it is very essential 

that this aspect is paid special attention at the training level.

(b) Philosophical, Sociological & Psychological
foundations of education.-

Turning to the second essential factor, it may be made 

clear that the fundamental principles of education embrace a 

wide range of studies. There is an important purpose behind 

these studies so far as a teacher is concerned. They enlighten 

him regarding the nature of educational process, help him to . 

appreciate their historical and social significance and finally,

they make him a real teacher because the object of his teaching
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is not a subject but a person.

therefore, in view of these factors, the fundamental 

principles of education should include certain specific as­

pects. Regarding the philosophical and sociological aspects 

it may be said that no two cultures are based on' the same 

belief and institutions. Sach culture has its own distinc­

tive beliefs which find an outlet in its social, political, 

so-c-ial, economic and religious institutions. People belonging 

to a particular culture should have a clear insight into its 

dominant beliefs, attitudes and practices, for, when clearly 

articulated, these become the subject matter of philosophy. 

Philo sop hy and education have a very close relationship, for 

while philosophy attempts to articulate the beliefs of a cul­

ture, education helps to carry them out, thus promoting the 

process of articulation. The study of educational philosophy 

is all the more important under the present circumstances.

All our old beliefs, traditions and values about society, 

morality and religion are in a process of transfonation. 

Therefore, it is important for teachers as educational leaders 

in society and as interpreters of its culture to have a clear 

grasp of the philosophical basis of our social structure.

The course should further include some of the great 

classical contributors to education. This is desirable just
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to impress upon the trainees and enable them to realise that 

they will be the trustees of a great tradition and the pro­

fession has engaged the serious attention of the minds of 

some of the greatest men of the past.

The trainees should also be acquainted-with the history 

of the educational systems in general and with a more detailed 

picture of their own country in particular with special refer­

ence to the place that their own institution has in it. This 

will then be inclusive of the study of the responsibilities of 

their own government and local authorities and the part played 

by voluntary effort in developing and building up the system.

In order to make this study more effective and meaningful it 

should be combined with the study and observation of the edu­

cational practice in the country. Also, it should be studied 

in close relation with the surrounding conditions and their 

impact on schools.

Another aspect which needs to be included as a part of 

the 'understanding of the principles of education is a study 

of the home circumstances of their pupils and the impact of 

the social services on the lives of the children and their 

parents. Even though this aspect is better learnt through 

actual observation and participation. Yet it should be supple­

mented with a theoretical background in order to facilitate 

understanding.
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Instruction in the principles of education generously 

intexpreted will afford an opportunity for the staff of the 

training colleges to explain and stress the duties of a citizen 

and to equip the teacher in his turn to act in a similar man­

ner. But this does not mean that specific instruction in 

these duties should form a separate and compulsory subject 

for every trainee.

further, it may also be pointed out that general peda­

gogical principles underlying teaching are essential to all 

the teachers and hence they should be equipped with them. In 

view of the stress on social and physical environments in 

modem education, we should also include methods of exploiting 

natural and social environments for educational purposes.

Coming to the .psychological principles of education, it 

is seen that much abstract and irrelevant aspects are taught 

which have little bearing on the every day problems of children 

or on the needs of contemporary society. The result is that 

when once the trainees leave the portals of the college, much 

of the knowledge that is imparted is soon forgotten. Unless 

the academic psychology is replaced by functional psychology, 

the introduction of the psychological aspects of education 

will have little meaning.
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There are certain aspects which need to find a place 

and an important place too. These should cover as vast a 

field as possible comprising of all the necessary knowledge 

pertaining to social psychology, experimental psychology, 

educational statistics, tests and measurements and evaluation 

Teachers should be encouraged to make a thorough study of the 

child, his growth, behaviour, social and emotional develop­

ments and his interests, aptitudes and needs. This study 

must be related to the student's personal experience and 

observation of children. Therefore, it must have an intimate 

connection with their school practice. These concepts should 

be combined with the results of biological and sociological 

studies also, for the former will help to realise that the 

child is a human organism while the latter give a picture of 

the child in the community and the various factors that 

influence his growth. These will further help in realising 

that the psychological studies of child behaviour and growth 

have to be related to our pattern qf living.

Another important factor to be considered with, regard to 

the content of th^is aspect is that it should be determined 

from the point of view of the needs of the teachers.' Psycho­

logy should be useful’ to him in his teaching work. This is 

more important than the academic principles of psychology.
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In view of the present system of education and from the 

point, of view of the needs of the teachers, this aspect should 

also include topics like psychology of learning through pro­

ductive activities, psychology of crafts, psychology of co­

operation and psychology of productive work.

Physical development of the children is another important 

aspect which goes hand in hand with mental development. Hence, 

the teacher trainee should be equipped with the necessary 

knowledge in this regard. The physiological aspect should 

cover the health, hygiene and physical education of children 

including the organization of co-curicular activities.

(c) Competence in the art of teaching.-

The theory of education should cover much of the art of 

teaching, for this will equip the trainees with a background 

for their practical experience in the actual field. In order 

that the teachers are fully confident of the job that they 

undertake, mastery of the subject matter is also essential.

With the development of psychological and educational 

theory, modern educationists have realised the' importance and 

educational value of arts and crafts and their place in the 

school ctucriculum. In our own country, the impact of Basic 

education has provided additional strength to these aspects 

so much so that they now occupy a significant place in our 

elementary and secondary schools. The training colleges can
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no more ignore these aspects. Secondly, these are not intro­

duced in our schools as mere skill subjects. Besides the 

skill, stress is also laid on their educational significance. 

Thirdly, they are not merely optional subjects in schools. 

They do occupy an important and central place. Under these 

circumstances, it becomes necessary for the training colleges 

to equip their trainees with the required theoretical as well 

as practical knowledge connected with it.

1. Ho. of special methods to be selected.-

Our secondary education has expanded to a very great 

extent. After the necessary training, every teacher should 

be able to handle any class and any aspect.* But still, in 

order to give his best and to be able to devote as much atten­

tion as possible, in the interest of the children and in the 

interest of the trainees themselves, it becomes essential to 

specialize in certain definite aspects. The duration of time 

is also another factor which has to be taken into considera­

tion. Therefore, restricting to a-definite number, of fields 

becomes necessary. Some of the training colleges have put 

forth their views regarding the number of special methods 

that the trainees should select during their training period.
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Table No. 88
No. of Special Methods to be selected by a

trainee.

No. of Special Methods No. of Training Colleges 
Traditional Basic Total

2
3

35
6

12 4-7
— 6

According to the table 70% of the Traditional and 60% of 

the Basic Training Colleges insist on two methods while 12% 

of the Traditional Training Colleges feel that th®se methods 

should be selected. One college, according to the responses 

to the questionnaire, has also pointed out that out of the two 

methods, one method should be of the academic subject while the 

other should be craft. When we consider the different types of 

secondary schools and the variety of subjects introduced into 

the secondary field, we need teachers who would be able to deal 

with as many aspects as possible. But in view of the time 

factor this will not be practicable. Under these circumstances, 

it may be suggested that the trainees may specialize in three 

aspects instead of two as suggested by the majority of the 

colleges. These three aspects may be decided in the light of 

the vocational bias stressed at the secondary level and the 

curriculum suggested by the Secondary Education Qommission for 

the secondary stage of education (Page 86-88 ).



391

Accordingly, one of the aspects could be the method of 

teaching craft. As. regards the number of crafts, in viewo 

of efficiency and time factor, and as revealed by the majority 

of responses to the questionnaire, the trainees may select 

any one craft out of the provision made by the college.

As regards the other two aspects, it may be pointed out 

that the training college should be able to guide the trainees 

in almost all the fields that are introduced in the secondary 

schools. This means that the scope of this should be consi­

derably widened. Under this, we could choose the fields accord­

ing to the suggestions of the Secondary Education Commission 

and hence group the subjects not as suggested on Page 316 but 

as follows :

1. languages 2. Humanities

Sciences 4. Technical Subjects

5, Commercial subjects 6. Pine Arts

7. Home Science

In view of the discussion on Page 583- » languages may 

form one of the compulsory methods for all and the trainees 

may select only one language tinder this group as selection of 

two languages does not serve any practical purpose of the 

schools.
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The third compulsory method may he one of the remaining 

six items. The subjects under each of these groups will be 

the same as suggested by the Secondary Education Commission.

As regards the number of subjects to be selected under each 

group, it may be suggested as three in accordance with the 

Commission's Suggestion.

As pedagogical drawing is an important part of teaching, 

this may be included under all aspects of special methods of 

teaching., 1

2. Conditions for selecting the special methods.-

The choice of special methods leads to another interest­

ing aspect. How should the trainees be allowed to select the 

various methods? Should there be any conditions for their 

selection or should a free choice be allowed? If the trainees 

are to be on surer grounds and if they are to derive the maxi­

mum benefit, it becomes necessary to impose certain minimum 

restrictions. The following are some of. the conditions sug­

gested by some of the training colleges.
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Table Uo. 89
Qualifications & experience for selecting the

special methods. .

cn iyt^ ~~~ Wo. of Training College's
Ml • AH Traditional Basic Total

1. Graduation 27 6 33
2. School experience in 

teaching the subject 20 2 22
3. Intermediate pass in sub­

jects of special methods 7 2 9
4. 50% of marks in the Degree -

Exam, in English for chos­
ing that method 4 1 5

5. Success in the subject know­
ledge test of the S.S.L.C. 
level for persons who have 
not studied that subject 
at the collegiate level. 1 - 1

Prom the table it is found, that two kinds of restrictions 

are outstanding namely, collegiate experience and teaching 
experience in the subject. 54% of Traditional and 50% of the 

Basic Training Colleges feel that in order to chose the sub­

jects, one should have a degree in the subject while 14% of 

Traditional and 10% of Basic Training Colleges restrict it to 

intermediate level. 40% of Traditional and 10% of Basic 

Training Colleges feel the need for teaching experience in 

the subject. The fourth suggestion offered by 8% of the Tra­

ditional and 5% of the Basic Training Colleges is confined to
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one particular method, namely English* This restriction might 

have "been suggested perhaps in view of English being a foreign 

language. But sufficient competence is necesshry to teach any 

language and this competence does not depend on certain per­

centage of marks in the subject alone.

Only one college of the Traditional type has suggested 

that a subject knowledge test should be administered at the 

beginning to those who did not have any collegiate experience 

in the subject. This implies that the candidates may be allowed 

to chose a subject even without having taken it at the colle­

giate level. This suggestion might have been put. forth in view 

of a large number of teachers teaching in schools subjects for 

which they did not have sufficient collegiate background but 

still have gained sufficient insight into the subject in view 

of their school experience. However, in these days of specia­

lization, merely to depend on experience without a strong 

foundation in the field may not seem very sound. If this is 

supplemented by school experience it is all the better.

Since admission into the training colleges is not restric­

ted and is open to all kinds of graduates, to impose a restric­

tion that they should have collegiate experience, preferably 

a degree, in the subject will not be unfair. But in view of 

some of the subjects introduced such as technical subject, craft,
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fine arts etc., a degree or a diploma in the subject may be 

demanded.

In some cases, experience of teaching the subject in 

schools may also be stressed. As per the data collected in 

this regard, some of the colleges have even suggested that 

this experience should be for a period of 100 days to 3 years.

If it is a matter of experience, it is better to insist on a 

minimum of one year for it is only then that the trainee will 

have-some idea about the subject.

“(Therefore, ihithe interests of the children and in view 

of doing full justice to the job, the candidate selecting the 

subject should have :

(1) sufficient collegiate experience - either a
degree or a diploma according to the subject 
selected,

(2) and school experience in the subject - a mini­
mum of one year.

As regards the second condition, while it may be preferable 

in all cases, it should be insisted upon in the case of those 

having only intermediate level qualification and diploma holders 

in the subject.

(d) Competence in specialised areas.-

(The next important aspect pertains to making provision 

for areas of specialization in the training college programme.
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There are various specialized fields which demand specialized 

study. In view of tremendous development in various branches 

of knowledge, the need for specialization is greatly felt. 

Therefore, in addition to the other aspects, provision should 

also be made for undertaking a study of one's choice. This 

study will differ from trainee to trainee according to his 

interest and tastes. Such a provision will serve two purposes. 

On the pne hand, it will satisfy the interests and aptitudes 

of the trainee while on the other hand, it provides the neces­

sary personnel for ows schools and administration. Subjects . 

under this category may, therefore, be -treated as compulsory 

optionals*

The question, now arises as to how many subjects under 

this should be chosen by a trainee during the training period. 

The following table will throw light on the views of the train­

ing colleges in this regard.

Table Ho .90
Ho. of Optional Subjects to be selected

Suggestions No. of Training Colleges 
Traditional Basic Total

1 20 3 23
2 2 2
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From the table it is revealed that 40% of the Traditional 

and 15% of the Basic Training Colleges are in favour of only- 

one subject. Only a couple of Traditional Training Colleges 

suggest two subjects*

Taking into consideration the duration of the training 

period and the other aspects of the training programme, we may 

agree with the majority opinion and can allow only one subject 

for a trainee. More than this will hamper the work-in other 

directions.

. With regard to the subjects that should be included under 

this, it may be pointed out that this should provide as vast a 

scope cas possible, of course, with due regard to the limita­

tions of the training college and the needs of the educational 

world. This aspect may embrace most of the subjects indicated 

in Table No. S’! , on page 3^3 and also those -under special

methods (of course not selected by the candidate). Also, 

teacher education and educational administration and super­

vision in modem times are becoming specialized areas. Hence, 

they should also be considered as optionals.'

In the light of the responses from the training colleges 

and in view of the above discussion the following may be sug­

gested as the course in theory.
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(A) Principles and Philosophy of Education including:

(a) Principles and Philosophy of Basic )
Education, History of Educational ) 
systems including our own; contri- ) 
butions of great educators; educa- ) 
tional sociology including the .study ) 
of the impact of the home and social ) 
services on children. ^

(b) General Methods including the study )
of the method of exploiting the )
social and physical environments. ^

(c) School Organization and administra- ) 
• tion including the observation of )

the educational practice'in the co- ; 
untry. )

One
Paper

(B) Educational Psychology including:
)

(a) Study of the child-growth, beha- . )
viour, social & emotional develop- ) 
ment, interests & needs etc., So- ) 
cial psychology, experimental psy- . ) 
chology; educational statistics; . ) -
tests and measurements and evaluation.)

(b) Psychology of teaching,- psychology ) ,
of craft; psychology of productive ) 
work; learning through,productive ) 
activities; psychology of co-opera- ) 
tion. ) One

) Paper
(c) Educational & Vocational Guidance. )

(d) Physical & health education includ- )
ing organization of co-curricular ) 
activities )

(6) Special Methods of Teaching including pedagogical
drawing:

- *

(1) One craft •.. One paper
(2) One language .. One paper
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(3) Any three subjects out of one 
of the following:
(a) Humanities )
(h) Sciences )

.(c) Technical subjects )
(d) Commercial subjects ) One paper
(e) line Arts )
(f) Home Science )

(D) Optionals - Only one One paper

This means that the course in theory will consist of

six papers in all. According to the resp&nses to this aspect

in the questionnaire, the majority of the training colleges

(ie. 64% of the Traditional and 30% of the Basic type) have

suggested 5 papers. But in view of the expansion of the

knowledge, changing educational programme at the secondary level,
on-in the light of the discussionAtheory and the suggestion for 

an increase in the number of special methods, to have six papers 

instead of five' would facilitate a more thorough preparation 

for the profession and also would result in better assessment 

of the trainees.

This will naturally lead us to the duration of time for 

each paper and the following are the views of some of the 

training colleges in this regard.

Table No .91
Duration of time for each paper

Duration No. of Training Colleges 
Traditional Basic I'otal

3 hours 32 6 38
34 hours 6 1 7

2 hours 7 1 8
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According to the table, the majority of the training 

colleges (ie. 64% of the Traditional and 30% of the Basic 

type) are in favour of 5 hours for each paper. Only 12 to 14% 

of the Traditional and 5% of the Basic Training Colleges sug­

gest 2 or 34 hours. This suggestion according to the responses, 

is offered only for methods and optionals and not for other 

papers. For the rest, they also suggest 3 hours.

Since all the papers are of equal importance, equal dura­

tion would facilitate an equally thorough assessment in the
s

subjects. Moreover, this would also introduce a sort of uni­

formity. If 3 hours duration is accepted, it may be suggested 

that there should be only one paper a day and not two papers.

3* Facilities for the advancement of theoretical knowledge .- 

Mfire imparting of knowledge in certain fields will not 

provide efficient theoretical background. Sufficient faci­

lities should be created whereby the knowledge gained is uti­

lized for gaining further knowledge and for retaining what is 

already gained. These facilities are of two kinds.—.One per­

taining to the provision of necessary equipments for develop­

ing the theoretical knowledge and the other pertains to provision 

of certain activities. As regards the first category, every 

training college should be provided with at least the minimum 

facilities. According to the responses from the training
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colleges, the following may be considered as the minimum faci­

lities.

(a) A well-equipped and well organised library
with all modem and latest publications.

(b) A separate reading room.

(c) A library period in the time-table.

(d) Educational magazines and journals.

(e) Well-equipped subject laboratories.

(f) A good museum. ,

(g) A good craft section.

(h) A good art section.

To the above list we may also add that there should be 

well equipped workshops for technical subjects, that the 

library should have a reference section and that the reading 

room should be separate for staff and the students*

Under the second category of facilities, namely, provision 

of certain activities, the following items are suggested by the 

various training colleges.

Table No. 92
Suggestions for the advancement of theoretical

knowledge.

,No . Items No. of training colleges 
T radi t ion al Basic Total

1. Lectures 29 6 35
2. Tutorial groups 28 6 34
3. Seminars 26 6 32
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S.No. Items
i

No. of training colleges
Traditional Basic. Total

4. Study circles 20 6 26
5« Synposia 20 6 26
6. Books^ fairs & exhibitions 19 5 24
7. Inter-training colleges 

Students' meet. 19 5 24
8. Organization of how to study 

weeks. 19 4 23
9- Subject union meetings 19 4 23

10. Contribution of articles to 
magazines. 17 6 23

11. Debates and panel discussions 16 6 22
12. Educational form. 8 2 10

With, the exception of the last item, namely, educational 

form, all the other eleven items are supported by more than 

34% of the Traditional and 20% of the Basic Training Colleges. 

Also, the first four items, namely, lectures, tutorial groups, 

seminars, study circles and the ninth item ie. subject union 

meetings may be organised by the concerned members of the staff 

as part of their routine programme and the rest of the items 

such as debates, discussions,. symposia, organization of how to 

study weeks, book exhibitions, contribution of articles to 

magazines, inter-colleges meet, and educational, forum, could be 

organised as part of co-curricular programme of the college.



403
It may be pointed out here that in the interest of both 

the training programmes and the development of the trainees, 

sufficient scope should be provided for these activities 

which should form a part of the actual training programme.

The' main aim of organizing these activities should be to pro­

vide scope for the trainees to express themselves freely on 

educational problems and thus exchange views on various topics 

of interest. This will not only enlarge their outlook and 

knowledge but motivate them for further and deeper study of 

the, problems. If these activities are considered as an essen­

tial part of the training programme, it should not be difficult 

to organize them in every training college.

4. Hecords to be maintained by the trainees.-

The various activities suggested will lead to the main­

tenance of a certain number of records, livery training colle­

ges should insist on the maintenance of records of all acti­

vities, undertaken by the trainees whether individually or 

jointly. This will not only provide them with the record of 

work done but train them in the method of maintaining the 

various records. They will also help the staff to assess the 

work of the trainees and to overcome their deficiencies in 

progressing further. It also facilitates the staff to improve 

upon their work. The folio wing • are some of the items of
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records suggested by the training colleges.

Table No. 93
Records of work in theory

S. No. Suggest ions No. of training colleges 
Traditional Sasic l'otal

1. Issay writing or assignments' 23 4 27
2. Tem Papers 18 3 21
5. Tutorial work record. 18 , 3 21
4. Class tests. 17 3 20
5. Record of self-study. 16 3 19
6. Record of lectures attended. 13 3 16
?. Class discussion record. 15 3' 16
8. Laboratory work record.' 11 5 16
9. Reports of the various experi­

ments conducted. 10 6 16
10. Album of educational *news cuttings 11 2 13
11. Record of project work. 9 4 13
12. Diaries. 10 2 12
13. Group work records. 10 2 12
14. Log book 7 3 10
15. Book reviews. 3 2 5
16. Scrap book 3 2 5

In all, 16 items of records are suggested by the training 

colleges. Some of the records such as record of lectures and 
class discussions suggested by 20% of the Traditional and 15% 

of the Basic Training Colleges indicate the work of the members 

of the staff undertaken for the benefit of the trainees. Items
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like essay-writing or assignment, team papers, tutorial work 

record and class tests suggested by 34 to 46% of the Traditional 

and 15 to 20% of the Basic Training Colleges indicate the 

extent of progress attained by the trainees in various fields 

and thus help the staff in the further guidance of the trainees. 

Record of self-study suggested by 32% of the Traditional and 

6% of the Basic Training Colleges and. bo ok-reviews put forth by 

6% of the Traditional and 10% of the Basic Training Colleges may 

be considered under library work record. 20 to 22% of the Tra­

ditional and 10 to 25% of the Basic Training Colleges have

suggested laboratory work record and reports of work done,
*

experiments conducted or projects undertaken. These may be con­

sidered as records of practical work in relation to various 

aspects of the training programme. Album of educational news 

cuttings, diaries, log book and scrap book suggested by 6 to 22% 

of the Traditional and 10 to 15% of the Basic Training Colleges 

may be classified as records for personal information.

Thus, the items of records indicated by the training 

colleges may be classified as :
(a) Class work record, (b) Progress record,
(c) Library work record,(d) Practical work record and 
(e) Personal records.

Whatever might be the type of records insisted upon by 

the training colleges, it may be pointed out here that there 

should be a systematic maintenance of the same on the part of
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the trainees. Secondly, there should be a regular evaluation 

of these records on the part of the staff. Without these, the 

very purpose of these records will be negatived.

It may be pointed out here that some of the facilities 

and items of records suggested in this chapter may find repe­

tition in subsequent chapters. This is but natural as one 

aspect is closely related to another. But the items repeated 

should be considered in relation to the topic under discussion.

Thus this chapter deals with a definite theoretical pro-

it should be tested on the hard rock of practicability. Hence, 

in the next and the following chapters a detailed discussion 

will be held on the practical aspect of the training programme. 

In the chapter that follows immediately, the school teaching 

experience of the trainees will be considered.

lor theory to become effectiv


