CHAPTER ij2 8

SOME PROBLEMS CONNECTED WITH THE PROFESSICNAL PREPARATION

As already stated, this chapter is devoted to a study of the exis-
ting conditions in the training colleges regarding the professional pre-
paration of teachers. For convenience, the entire discussion is divided
into three parts nemely, those related to the aims of the training
colleges, the training programme and the assessment system.

The first part, the aims of the training colleges consists of two
sections, the general and the specific aims. The second part dealing
with the training programme has seven sections, comprising the introduc-
tory part, theory, practice teaching, crafts, community life, the tuto-
rial system and practicul-cum-field work. The third part, i.e., the
assegsment system consisting of four sections deals with the kind of
asses;sment prevailing in different colleges regarding theory, teaching
practice, crafts, community life, tutorials end practical apd field work

and the nsture of award for the successful candidates.
1. The Aims of the Training Colleges
Any educational progremme to be succegsful should be based on certain

clear aims and objectives and this is all the more essential in the case
of training colleges. Therefore, before Vgcing into the details of the
training programme, it is worthwhile tb study first the aims emphasized
by the various training colleges. |

The aims are of two kindg; the general and the gpecific. The general
aims embrace the entire training programme while the specific aims are
confined to different aspects of the training programme and its different

functions.
(a) The general aims ,
Coming to the first aspect, the following table will reveal the

aims emphasized by different training colleges’in the country.
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Table No.ld

[

The general aims of the btraining colleges

No. of training colleges
Traditional Basic Total

W e W e mm e W MR N e A wee W M e e W TER R e e Re e TR g W e TR e e e e e

1. Acquisition of a good theoretical
background helpful in teaching
and dealing with pupils. 15 4 19

2. Development of g broad oubtline and
right attitude necessary for a : )
teachker, 6 ' 3 9

3. Development of teachers' efficiency
in theory and practice of education 4 3 7

4. Acquisition of the knowledge of )
philosophical, sociological and .
psychlogical bases of educational
theory and practice. 3 4 7

5. To meet the growing need of trained
teachers to cope up with educatio- )
nal expansion schemes. 3 - 3

6. Acquisition .of the knowledge of the
ends and means of education in a
democracy and of their practical
implications. 2 4 6

7. Familiarization of the student-
teachers with most of the educa~-
tional problems and solutions in
different countries at different

times. 2 2 4
8. Training of efficient administra~ :
tive personnel. p2) 1 ]

9. Acquisition of the knowledge of
the psychology of children with
a view to bring about a reorien~
tation of the education system
as a whole. 2 - 2



- g A e TR R el e S me S Wr mm e e W TR mE Em e R A mE A e e e e v em e

S.No. Items No. of training colleges
’ ) Traditional Basic Total

10. Developing service mindedness
with a view to turnout useful
citizens with fully developed
personalities 1 6 7

11. Students realization of education

as an integral part of the general

life of the community which is

being lived in the vortex of a

larger number of social, inftellec~

tual, economic and political ins-

titutions. ‘ 1 4 5
12. To enable the student teachers

to realize their responsibility

towards the community. - 5 5

From the above btable it is found that most of the Traditional
Training Colleges seem to stress on a good background in theory
and in the science of education which facilitates them in their
‘teaching Worﬁ and dealing with pupils. Almost all the aims
stressed by these colleges'are cbnfined to the‘teaching qf pupils,
educational problems and supply of trainkd personnel to schools.

Turning to the Basic Training Colleges, it is found that
these colleges also lay stress on the gbove aspects but they
stretch beyond the confines of schools and reach the community and
the nation. The aims, especially the 6th, 10th, 1llth and 12%h,
reveal clearly the broader outlook and objectives of these colleges.
At the same time; they do not neglect the profeésional aspect and

the aimg. Nos.l, 2, 3, 4 and 7 justify the Same.
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The above table should not lead one to understand that each
college has only one aim. More then one aim are mentioned by '
some of the colleggs. Secondly, it is also clear from the above
table, i:hat there is not a sizigle aim which is unanimously approved
by all the‘colleges. éhe last aim though expressed under 'general
aims' would go well under 'specific aims' due to its limited |
objective.

(b) Tke specific aims

The next aspeét deals with the specific aims of the training

colleges and are revealed by the following table:

Teble No.l%

The specific aims of the Training Colleges. .

- s g R G e R e s W e VR W s IR e MR e MM M e SR e e e e R aes e R S me e e

, No. of training colleges
8.No. Items Traditional Basic Total

— m W W e W amm e MR e s TS B TR s e MR s MW T mm ey S M s G R SR Om ee e W W

1. To acquaint the student-
teachers with the latest
methods of teaching the . .
various subjects. 13 3 16

2. To afford to graduates
intending to become teachers :
required practice in teaching. 7 1 8

3. To acquaint the student-
teachers with the technigues
.of education. ) 2 8

4, fTo enable student-teachers
to apply the theory of educa-
tion to school situations. 4 3 7



aNe M ems W NN MM WS W e IR W G WS R s TR SWN W B TR e W TR R MR T mm e s MR R ae e

S.No. Itens No. of training colleges
: Traditional Basic Total

S Gms MR AN wn s TR G MR W e e e G R Y am mw R e W R e W B tw W S e W N e e

5. To enable student-teachers bto
evolve suitable methods of
. feaching with particular
reference to the. class and the
subjects taught. 4 2 3]

6. To familiarize the student-
teachers with a real experi-
ence of school children and the
implications of the school
situation. 3 . 1 4

7. To mezintain and improve standards
. in gecondary schools by a sound
gysten of training teachers. 3 - 3

8., To initiate the student-teachers
into the ways of class-room

research. 2 2 4
9. To enable student-teachers to _
prepare and use bteaching aids. 2 - 2

10. To help the student-teachers to
leam to orgenize school-~life on
a .cooperative basis. - 4 4

The gpecific aims mentioged in the above table refer to
different aséects of the training progresmme. But most of them
relate to the techniques end methods of teaching and the applica-
tion of the theory inito the class room situation.

Apart from the sbtress on the above aims, the Basic Training
Colleges also pay attention to the qo-operative agpect revealing
once again that the technique of teaching is not the all embracing

aspect of the training colleges.



133

On the whole, the tables reveal that even though there
isn't a general agreement among all the colleges reéarding the
'éims, yef, the different aimg stressed do not seem to differ
radically from one amother. But the aims of the Basic Training
Colleges g0 a step beyond gnd bring into the fold of education
the other aspects of life, thus broasdening the objectives of’
training colleges.

2. The Training Programme

As already stated, this aspecf comprises six sectilons.

The introductory part inclgding the ganefal pattern of the
training programme, the adequacy or inadequacy of the diffe-
rent aspects and their relative weightage is the first.

| (i) The introductory part :
(a) The general paftern
) The general pattern of the training programme comprises
sevén aspects. These are, a course in theory with a definite
number of subjects, practice teaching for a certain period com-
prising definite number of lessons, practical work in reiation
to the various subjects and programme of work, craft work, com-
munity life, field work connected with the different aspects of
the training programme and lastly tubtorials., In addition to
these, there are co-curricalar activities and in mdét of the
Traditional Training Colleges, these form a gseparate aspect of
the training programme while in Basic Training Colleges they

form a part of the community life. This is the general pattern
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both in Traditional end Basic Training Colleges but of course

with a difference in the shift of emphasis.

(b) The adequacy and inadequacy of the training programme

" In wiew of the aims stated by the different colleges, the
next gquestion naturally will be to ask whether the course followed
is adequate or inadequate. Thé angwer to this will be more apt
if considered aspect by aspect. Therefore in order to facilitate
the answering of this question, the training course is divided
into its component parts and'the following table will reveal the
opinions of different trainingrcolleges in this aspect.

Table No.1§ |6

The adequacy and inadequacy of
the training programme.

- —— - " o oo o " s -~ - -

No.of training colleges with the
following remarks

S.No. Itens -
Adequate Inadequate
Tredi— Basic Total Tradi- Basic Total
tional tional
l. Courses in theory 55 16 71 5 6 11
2. Practice teaching 46 9 55 14 8 22
3. Craft work 38 15 53 22 2 24
4. Community life 31 15 45 29 2 31
5. Tutorials 24 2 26 16 14 30
6. Practical work 20 9 39 25 8 33

7. TField work ' 11 7 18 26 10 26

" I UL o T S oo S o A o DD o SO -y
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The &bove figures reveai that as far as the theory part is
concerned 92% of the Traditional Treining Colleges seem to be -
satigfied wiﬁh it, But with regard to the Basic Training Colleges,
%0% of them do not seem to congider it as adequate. Perhapsg this
opinion is based on the results of examinations held at the end
of the course rather than on the achievement of objectives of
the training colleges. ' o

As regards practice teaching, the opinion is not as strong
as it is in the previous case. Even though 77% of the Traditional
Training Colleges are satisfied with their existing position, yet
there are 23% of colleges where.the position does not seem %o be
satigfactory. And ag regards Basic Training Colleges there are
almost equal numbers of colleges on both sideg. The inadeéuacy
in many of‘the cases may be due to either lack of sufficient
number of practising‘schools, or lack of attached practising
schools, lack of adequate and proper staff or sghortage of time
or unwieldy strength of the college or lack of enthusiastic and
interested trainees or lack of co-operation between the training
colleges and the practising schools.

Craft work is the next in the list and the figures reveal
an encouraging position as far as’tﬁe Basic Training Colleges
are‘concerned but with regard to the Traditional Training Colleges,
'37% of then doanot seem to express satisfaction. Thgg may.be

because of lack of properly trained staff or lack of Qnterest in
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the work on the part of the trainees, or lack of encouragement
by the suthorities because of 1t being a non-examination subject
" or it may also be dus to lack of proper provision by way of
equipments and accommodation etc.

As far as community life is concemed, the stress on this
aspect. by different training colleges is different. While i%¥
forms an ‘important aspect of the training programme in Basic
Training Colleges, its place in the Traditiona; Training Colleges
is entirely different.

75% of the Basic Training Colleges seem to be gatisfied
with this aspect. This satiéfaction may be due to the provision
of hostels and of making living in the hogtel compuisory.

Coming to the Traditional Training Colleges, it is found
that the opinion is almost equally divided and this may be mostly
based on the extent of provision of hostels for the trainees or
the extent and nature of spress laid on this aaéect.

The fifth item is tutobials and with regard tc‘this, the
position in Traditional Training Colleges is better than in
Basic Training Colleges. This may be because of the introduction
of the tutorial s&stem in most of the Traditional Training Colleges.
But how far the tutorial system is working satisfactorily remains
to be seen. | i
Coming to the next agpect of practical work, it is found

thet there are almost equal number of colleges expressing the
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two views. The inadequacy with regard to this aspect may be
due to either lack §f adequate provision for the same or lack
of initiative on the part of the staff and enthusiasm on the
part of the traineses. \

With regard to field work, there is more of digsatisfaction
then gatisfaction regarding the state of affairs, Perhapé
adequate facilities may not be available for this purpose and
the short duration of the training course nay also be another
factor contributing towards the inadequacy in this field.

On the whole it is found that with regard to theory, prace
tice teaching and tutorials, mogt of the Traditional Training
Colleges have expressed satbtisfaction while with regard to craft
work, though the majdrity have expressed adequacy, yet quite a
number of cqlleges have also expressed inadequacy in the matter.
As fer As préctical work and community life are concemrned, the
opinion is equally divided while with regard to field work, the
weight of the balance is towards inadequacy.

Coming to the state of affairs in Basgic Training Colleges
while the course in theory is not completely adequate, community
life and craft work are satisfactory. The opinions Iégarding
practice teaching and practical work are almost squally divided
while field work and tutorlals are inaaeéuate. ‘

(¢) The relative weightage

The next point for discussion relatesg to the relative
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welghtage assiéned to the various aspects of the tiaining pPro=
grémme in terms of hours of work and percentage of marks in the
final examination. The response to this guestion is not adequate
to arrive at a clear picture of the position in the training col-
leges. Most -of the training cqlleges have abgtained from reply-
ing to the question and from the few responses that are received
it is found that the snswers are as varied as pessible., Sone
have expressedltha number of hours in terms of a week while souwe
others have stated the total nuwber of hours allotted for the
purpose and there are ye? others who have given in temms of
periods per week and number of hours per day.

With regard to the weightage in terms of percentege of marks,
very few have expressed in terms of percentage while a few have
given the total marks.

Coming to the theory aspect it is found that the hours of
work varies from 43 hours to 24 hours per week, 18 periods to
22 periods a week, from 3 periods a day to 6 periods a day and
from 1) hours per day %to 5 hours per day.

As regards percentage of marks, it varies from 33% to 77%
and from 400 to 700 marks in Traditional Training Colleges and
from 40% to 54% in Basic Training Colleges.

With regard to practice teaching, it varies from 6 hours
a week to 15 bours a week, from one period a day to 3 periods a

day, and from one month to 7 weeks. This ic the state of affairs
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in Traditional Training Colleges. But with regard to Basic
Training Colleges, the response is nil.

The percentage varies from 10% to 50% and from 100 to 200
marks in Traditiomal Training Colleges and from 15% to 40% in
the Basic Training Colleges.

In practical work, it varies from 1 hour per week to 3 hours
per week and 4 periods per week to 13 periods per week and 50 to
200 bhours in the Traditiconal Training Colleges. And with regard
to the percentage of marks, the variation is from 12k to 50%.
With regard to craft work, it varies from one period of week to
9 periods a week and 45 minutes a day to 2 hours a day and 1 hour
a week to 12 hours a week. in Traditional Training Colleges and in
Bagic Treining Colleges the posiiion is not §tated.

As regards the percentage of marks, it varies from 15% to
40% in Basic Training Colleges.

The hours of work for community 1life in Basic Treining Col-
leges varies from 1} hours a day to 14 hours per week and from
6% @o 15% as far as percentage of marks is concerned.

With regard to tutorials, it varies from one hour a week
to 10 hours a week and from once a week to 2 periods a month in
.Praditional Training Colleges and from 1} hours to/z/hours a
week in Bagic Training Colleges. And the percentage of marks
varies from 3.3% to 25% in Traditional Training Colleges.

As regards field wo;k, it varies from oné period a week fo
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20 hours a year‘ and the piercentage of marks from 2% to 5% in
Traditional Training Colleges. ' o
Thus it is seen that due to a wide variation, no clear
picture is obtained regarding the state of affairs,
(ii) Theory
The second aspect of the training programme relates to
theory and this forms an important aspect. The discussion is
in %a.\; parts relating to :

(a) the various subjects lntroduced in different
colleges,

(b) the titles of papers for the examination,

(¢) the number of special methods to be selected,

(@) the necessary qualifications for selecting then,
(e) the field of specialization, and

'(f) methods sdopted for teaching by the staff ands s |

(g)thetype of class records maintained by the trainees
with regard to theory work. .

(a) gSubjects _

A number of subjects are introduced into the training .
colleges and out of them some are allowed as full papers while
some others are cor.;sidered as part of some paper. The position

regarding this is revealed in the following table.
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From the table it is seen that certain subjects like prin-
cipleg of education or theory of education, school organization
and administration, general, educational and child psychology;
general methods and special methods of teaching are commonly
included in the course. Even among the special methods, modemn
Indian languages, Englisﬁ, Hindi, Mathematics and Science or
its special branches are more popular than other subjects.
Higtory of education still finds a plaﬁe in the programme of
‘some of the colleges as a fuli paper. The saume is the position\
with regard to Basic Training Colleges. ‘Pe:haps, the pfinciples
of education may mean principles of Basic education in these
colleges. Fﬁysical education is another subject which has found
plece in some of the Traditional Training Colleges.

Wost of the subjects listed in the table find place as
part of some paper, and these parts vary from college to college
and the combination of subjects are also different in different
colleges.

The table also makes another revelation., Certain subjects
like education of backward children, rural education, nursery
education, education of exceptional children, Home Science and
Pgychology and Hygiene, Audio visual education, Nature Study
and Every Day Science, Citizensghip Training and Music do not
find a place in the Basic Training Colleges. But this should

not mislead one. This revelation is based on the regponses of
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only some éolleges. These may find a place in other colleges
which have not responded. Also, these may find a place in con-
nection Withjsome other aspect of the train;ng programme though
not of theory.

Some of the subjects like rursl education, basic education,
audio visual education, social education, nursery education etc.,
are allowed as optional subjects in some of the Traditional Train-.
ing Colleges.

As regards the parts, ip some cases 1t is a full section
of a paper and in some others only a few questions are included
and sometimes, it may even be only one question depending on the
importance attached to the subject in +the trainin-é course.

(b) Titles of papers

A discussion on the theory subjects will naturally lead to
'another important aspect which deals with the cowmbination of
subjects. Since all the papers are not full papers, some of
them have to be combined together and the combination of subjects
and titles of papers as existing in some of the training colleges

are revealed in the following table.
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Table No.1l8
Combination of Papers in theory

e M W R W SR S S W GuR SW e Ny M e MEm dem, e SN GEP  GE M gm WS W G Bml mas SR MR M e Ee N

WS B R A we TR Gme T ST eee e SEE M A Sa  SNR A M B WS e B e

(v) 7.

(c)13.
14,
(a)15.
Y
17,

(a)is.

19.
20.
21.

- e .

No.

Education Psychology & Sociology
= O & Principles
of edn.
-q 0= & health edn.
wl O & experimental
. edn.
-3 0= BMn. measure-

ment and health education.
Eucation Psychology, Child deve-
lopment & child study.

Principles of Bdn. & School Orgn.
Bducation - Paper I
Hucation - Paper II

Theory of Mn. & #Hin. Measurement
Principles of En. & Bin.Sociology
wd O & General
Methods

School Orgn. and Health Edn.
=30~ and Admn.

Methods - General & Specific

. General lMethods, School hygiene

and school orgn.
General Methods & Socn.al foundations
of elucation -

History of Edn. Thought & Theory
of education
History of HEdn. & Moderm Problems
-d Q- & Edn, & Voc.guidance
d O & one of (a) ¥n.
& Voc. guidance, (bg child guidance,
(¢) Social Edn,, (d) History of Hdn.
in India upto 1854, (e) Edn. of the
handicapped, (£) Basic En.

of Training Colleges
Traditional Basic Total
9 - 9
7 - 7
6 - 6
2 2 4
3 - 3
- 1 1
15 - 15
10 - 10
10 - 10
4 - 4
3 1l 4
2 1 3
8 - 8
4 4 8
3 3 6
1 1 2
1l - 1
5 - 5
2 1 3
1 1 2
1 - 1

S G G G D AR ER WS e e BB WSS Geh e TS G SN G W W M A W R e e e e W we Y



145

- W em e e amm REE s MR e W e See meR  wm MR mm emm R A W M e mee e ER G wme e Ree e e

: - No. of Training Colleges
8.No. Items Traditional Basic  Total

W wee  mem e e TSR M e w W MR e S sem M G SE o M e W M e e e sem e we mm e e e

(£)22. school Admn. & Edn.Guidance

& Counselling. 5 - 5
23. -do~- & hygiene S 2 11
24. Edn. Admn. & Problems of Hn. 3 - 3
(g)25. Health Hin. & Citizenship
training. 8 - 8
26, Health Edn. ,Audio-visual Hn.
& citizenship btraining. 1 - 1
(h)27. Current Bin. Problems and Art -
appreciation. _ 1 - 1

From the table, it is found that there is a wide variebty

' with regard to this aspect depending on the syllabus prescribed
by different universities and departments. Certain combinations
are peculiar to parbticular states as for insbtance, the combina-
tion of health educat;on and citizenship training which is mostly
found in the colleges cof Madras State. In some colleges theory
of education is divided into two papers as Iducation I and HEuca-
tion II, the first consisting of the psycbological aspect and

the second, the philosophical aspect. While History of educa-
tion is considered as & separate paper in some colleges, -in some
others it is combined with either modern problems or educational
and vocational guidance or gocial education or education of back-
ward children or Basic education. Principles of education is

also combined' with different subjects in different colleges.
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The subjects combined -with it are geneiel metnods of teaching,
school organization, educational psychology and sducational
sociology. But in some obther colleges it is an independent
paper. So is the'case with educational psychology. In many
cases, school organization or adminigtration is combined with
health education or hygiene. As regardg methods of teaching,
general and special methods are treated as separate papers in
some colleges while in some others, they are combined in one
paper and in gome colleges, general methods are combined with
principles of education,.school organization and hygiene or
social foundations of education. Hiucational administration is.
combined with either educational guidance and cownselling or
hygiene or Problems of FElucation while Healbth Elucation is
coupled with_Gitizenship Training or Audio-Visual HEducation.
In one college there is a combinaticn of Current Educational
problems and Art Appreciation.

As far gs Basic Training Colleges are concerned, we do not
find this wide variety of combination of subjects. For instance,
BEducational Psychology is combined onlj with Zxperimental BEdu-
cation or Child Developument and Study; frinciples of Education
is coupled with either Hlucational Sociology or General’Méthods;
Specific Methods or School dx@n. and Hygiene is combined with
General lMethods, History of Education is coupled with either
liodern Problems or educational and vocational guidanoe and lastly

there is a combination of Bducational Administration & Eygiene.



147

Thus a variety of pattems exist but even in this variety
some sort of uniformity and agreement does exist especially
with regard to some subgects which are accepted by many colleges
as compulsory subjects.

(¢) Special methods and their selection

The next aspect of discussion relates to the number of
special methods selected and offe;ed by the trainees for the
training course and the minimﬁm,requirements stressed for selec—
ting them. In gome colleges the number of methods offered for
the final test differsfrom the number of methods selected by
the trainees. The positlon regarding this is revealed in the
following table :

Table No.l9
Number of special methods.

e mm W e e W TR e ame MY e e M MmA G MR e WER e bas BeR MM e e YR e e e e eme  dee e e

Special methods . gpecial methods
to be gelected by the student- to be offered for the examina-
- teachers tion
Total No. of Training Total No. of Training
No. Colleges. No. Colleges.
Tradi- Basic Total a Tradi- Bagic Total
tional . tional
2. 45 12 5% 2 45 12 57
3. © 3 9 3 2 3 5
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From the table it is clear that in 75% of the Traditional

and 60% of the Bagic Treining Colleges, the number of metho@s
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selected and offered for the final test is only two. But in

3% of the Traditional and 15% of §he'Basic Training Colleges
the number of methods selected and offered is 3. But in some
Traditional Training Colleges, though the number selected ig
either 2 or 3, the number of methods offered for the final test
is only one and in 8% of the Traditional colleges, the number
selected and offered is only one.

(d) Qualifications for selecting the special methods :

Slnce the special methods pertaln to the subjects taught
in schools, some colleges have felt the need to impose certain
minimum conditionsg for their gelection by the trainees. These
minimum requirements relate o botﬁ gualifications and experience
and the following table reveals the same:

Table No. 20

Minimum regquirements for selecting tae spe—
cial methods.

No.of Training Colleges

8.No. Requirements Traditional Basic Total
l. Graduation ‘ 38 12 50
2 Experlence of teaching the
subject in school. 29 8 37
3. Intermediate pags in subjects
of special methods. 18 3 21

4, Success in the subject knowledge
test of the 3.8.L.C. level at
the beginning of the year for
those who have not studied that
subject at the collegiate level. 2 2 - 4

5. Becond class graduates. 1 - 1

6. 50% marks in the degree examina-
tion in English for chooging
that subject. 1 - 1

P T R . T e . T . S I R .
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The conditions reveal that they are mostly imposed to test
the capacity of the btrainees and to insist upon a minimum stand-
ard in the subject. The majority of(the'colleges as revealed in
the table insist on collegiate education and experience in the
teaching of the subjects in schools. This insistance may perhaps
be due to the fact that the trainees after leaving the training
college will have to handle secondary classes and hence in order
to ensure efficiency, their standard should naturally be more
than the matric léVel. ’

Some colleges are of the opinion that greater efficiency in
the subject is gecured by insisting on a proper division and good
marks in the degree examination but these are only 3% of the
colleges and are of the Traditional type.

In colleges where there is no restriction of the sbove sort,
a subject knowledge Test of the matric level is imposed on those
who have not taken the subject in their college classes and in
sone other cases more experience of hendling the subject in
schools for a cerbtain number of periods is insisted upon. This
period varies from one to three years as revealed by +the question-
naire responses. These restrictions also reveal to a certain
extent the dearth of the required kind of personal entering the
t:eining colleges on the one hand and on the other hand the en-

couragement given to all kinds of graduates to take to teaching.
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(e) Specialization ‘

There are certain colleges where besides the compulsoxry sub-
jects and gpecial methods, provision is also made for advance
study in certain fields and the following table will indicate the
type of subjects provided: |

Table No.2%
Subjects for advence study or specialization.

el e e ses we e G dm S M R s TER AW MR MR mm SRR mm e e R o W M e wm e e’ ses e R e

. . No. of Training Colleges
S.No. Subjects Traditional Basic Total

1. Visual education. 4
2. Bagic education. 2
3. Principleg of guidance. 2
4. Bxperimental education. 2
5..Nursery education 2
- 6., Phonetics. 1
7. Rural education. 1
8. Adult education. 1
9. Physical education. 1
10. Wental testing. 1
11. Bveluation techniques. 1
12. One agpect of community life. - 1

S Em e eme W e sue e e e R St s e B e e Y e emm W e e e e e e e M Aew e e e

The table reveals that in about 30% of the Traditional col-
leges, provision is made for specialigzation in different subjects
and ag far as Bagic Training Colleges are concerned, this facilitfy

is gtill less.
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In some colleges, the subjects indicated fo igliza~r
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tion form part of some compulsory papers. e

(£) Methods of teaching

The next aspect of the problem relates to the methods adopted
by the staff of the training college for imparting instruction to
the trainees. Though the methods followed by different colleges
do concur, yet the stress on different methods is different in

different colleges and the following btable indicates the existing

practice:
Table No. 22
Methods of ingtruction by the staff

' No.of Training Colleges

. B.No. Methods Traditional Basic Total
1. Iecture. 59 10 - 69
2. Discussions. 52 9 ol
3. Guidance for self study. 32 6 38
4, Assignments. 30 7 37
5. Dictation of notes. 13 1 14
6. Workshop method. 2 8
7 (Correlated teaching. ) 4 3 7

W wes e e e e MM R e B N M e R emm M WM TR Mem  Swm MR e T IR e W R mw  Aes e e e wmw

It is revealed from the above figures, that the methods of
lecturing and discussion are the most popular, Guidance for self

study and agsignments stand next. Notes are didated by very few

colleges.
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'

The position is the same with regard to Bagic Training Col-
‘leges. It is at the same time surprﬁsing to note that a vexy
insignificant number of these colleges are adopting the correla-
ted technique of teaching. It seems thet this is only stress;d
for practice teaching by the traineeg and to a certain extent for
demonstration lessons by the staff. The colleges do not seenm to
atfach much importance to this method as fér as teaching by the
staff is concerned.

(g) Types of class records

The next aspect of discussion deals with the types of class
records in theory maintained by the trainees and the following
table indicates the same.

Table No. 23.
Class records in theory

8.No. Tteus VI T T
1. BEssay writing or assignments 18 5 23
2. Term papers 11 - 11
3+ Cumulative record work book 11 - 11
4. Class tests 6 3 9
5. Iibrary work record 4 - 4
o. Projeét work 3 - 3
7. Record of experiments 2 - 2

- 8+ Class discussion record 1 1 2
9. Book reviews 1 - 1

10. Daily diaries - 1 1

1l. Group work récord C ' - 1 1

12. Laboratory work record - 1 1
13. Record -of self-study - 1 1




153

The above figures show;that apart from e;say writing or
assignments, term papers and éumulative record work book, other
types of record are not very popular and the position in Basic
Praining Colleges is still worse. This may be due to the over
emphasis on the theoretical aspecﬁ of the training programme on
the whole. ‘

(iii) Practice Teaching

This section deals with the practice teaching programme of
the training colleges and will be dealt with in four parts namely
the number and kind of lessons, the procedure adopted for practice
teaching, the strength of the class for teaching practice and
lagtly the types of class records maintained by the trainees.

(a) The No. and kind of lessons

Regarding demonstration lessons, the response to the ques- |
tionnaire reveal that the correlated lessons range ffom 2 to 10
in Traditional Training Colleges and 4 to 12 in Basic Training
Colleges and this shows a wide variation. The larger number may '
mean that demonstration lessons are arranged in every subjedt at
the rate of one or two in each subject. 4

“It ig surprising to note a couple of the Traditional Train-
ing Colleges‘also having éorreiated lessons included in their
demonstration lessons: But one is not sure whether these lessons
are of the same type as those encouraged by the Basic Training

Colleges. Perhaps, the inclusion of these lessons by a few
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Traditional Training Colleges may be due to the impact of Basic
eadcation. ‘

Now looking into the other side of the §icture, it is seen
that the treditional type of lessons range from 2 to 15 in the
Traditianal Training Colleges and 2 to 7 in the Basic Training
Colleges. The number fo depicts either 2 lessons by a staff
member or 2 lessons in each subject. In some Traditional Train-
ing Colleges, these demonstration lessons are spread over the
first two terms of the course while in some other colleges; they
are arranged in the beginning of the session. In almogt all the
cases, these lessons are givén by the staff of the training col-
leges. ‘ '

It is interesting to note even Basic Training Colleges are
arranging traditional type of demonstration lessons.  Perhaps
it 1s a healthy sign and gives scope for the trainees to think
in the matter. ‘

The next item relates to the observation of lessons given by
the trainegs the responses to the gquestionnaire reveal the fol-
lowing facts.

As far as correlated legsons are concerned, %hese vary- from
2 to 5 in the Traditional Training Colleges and from 2 to a 'not'
fixed' number in Basic Training Colleges. Further, it is also
noted that with the exception of 2 colleges no other Traditional
Training College provides scope for thé observation of correlated

lessons. This may be because there may not be any Basic Training
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Colleges and schools near by.,{

As regards the traditional type of lessons, the variations
are very wide ranging from 2 to 70 in Traditional Training Colleges
and 2 to 25 in Basic Training Colleges. Whether the smaller'
nuzbers denote the number of lessons per student or on the whole
is not very clear. With rggard to this aspect, only three Basic
Training Colleges seem to insist on the observation of traditional
type of lessons given by the trainees.

On the‘whole, the responses do not reveal any set procedure
or principles adopted by the training colleges in their matter
and it seems to vary from college to college.

The next type of lessons are the criticism lessons énd the

position with regard to these lessons is revealed in the follow-

ing table.
Table Ho. 24 -
Criticism legsons.
No.of
No.of criti- \
cribicism cism
lessons.. No.of Tr.Colleges lessons No. of Tr. Colleges
Covve\alid f‘f’r . ‘:' :
fype , Tradi- Basic Total g " Tradi- Basic Total
tional abe tional
1 - 2 2 1 7 2 9
2 - 9 9 2 12 2 14
4 2 - 2
10 - 2 2 5 1 - 1

Nil 40 4 44 ! 23 7 30

e - — - — ——— T — - - - . V-~ > - -
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When‘the Trad itional Training Colleges do not encourage
correlated lessons, the question of correlated criticisg lessons
does not arise. *In a majority of the Basic Training Colleges,

2 criticisms lesson are given. Perhaps this is because of the
number 6f special methods selected. There are 2 colleges against
which 10 criticism lessons are denoted. It is difficultvto,say
as to how far this is practicablg. Perhaps some of the sqger—
viged lessons may also be considered as criticism lessons.

Coning to the trad&itional type of criticism lessons the table
_ reveals that it ranges from nil to 5 in the Traditional Training
Colleges and from nil to 2 in the Basic Training Colleges. Most
of the Traditional Training Colleges seem t0 encourage only one
or two criticism lessons. ‘

We now pass on tq the practice teaching lessons and the res-
ponses to the questionnaire will reveal the following state of
affairs with regard to the supervised lessons. These are lessons
given by the trainees and supervised by the staff. ‘

As regards correlated supervised lessonsz it is found that
these are practised only in the Basic Training Colleges and
though there is a wide wariation, yet in 40% of the colleges, 20
is the average.

Coming to the traditional type of lessons it is found that
| these fange from 1l0-20 in the Basic Training Colleges and 30-40

in the Traditional Training Colleges.
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Lastly, with regard to block teaching practice it is revealed
'that'%his seems t0 be more popularly adopted in the Traditional
type of colleges than in Basic Training Colleges. Only two colle-
ges of the traditional type and one college of the Basic type have
indicated any definite period allotted for this practice and this
ranges from one to two weeks. But, by this data neither is it
possible to arrive at a clear idea as to what period is devoted for
this practice in all the colleges nor does it indicate how this
period is spread over duriﬁg the entire course.

On the whole, the responses to the questionnaire do not
indicate any definite clue regarding principles adopted for fixing
the number of leésons.

The next aspect deals with the unsdpervised 1essoné given by
the trainees and the position regarding this as revealed by the
respcnses‘tp the questionnaire is as follows.

With the exception of two Basié Training Colleges, there is
no provision in any Traditional Training College for unsupervised
correlated lessons. But uwnsupervised traditional type of lessons
are encouragea by only one Basic Training College and a few of
the Treditional Training Colleges and these are as varied as the
supervised lessons ané do not give any clue to the iixnd numbers

of lessons.
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In fact the scope for unsqpervigéd lessns is greater during
block teaching than during single lessons but the responsésindi-
cate counter to this. With the exception of a-couple of collegés
of each type, there does not seem to be any prov@sion for un-
superviged lessons even during block teaching beriod. On the
whole, the picture is rather gloomy with regard to unsupervised
lessons and not much of encouragement seems to be given to this
aspect.

(b) The procedure adopted

'~ The next aspect of the problem is ig relation to the pro-
. cedure adopted for practice teaching. Different practices are
adopted by different colleges. The following table throws light
" on this.

Table No. 25
Proéedure adopted for practice teaching.

‘ ' No., of Training Colleges
S.No. Procedure TTaditional Basic Toval

l. During morning session only. - 14 1 15

2. Continuous Block~-practice teach~
ing during which the trainee
will be attached whole time to )
one selected school. 10

2 12
3, During aftemoon session only. 10 2 12
4. Two days in the week at the rate
of 2 lessons a day. - 5 =2 7
5. During second half of tha train- .
ing course. 5 1 6

6. Altemate days at the rate of
one lesson a day. 4 - 4
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No. of Training Colleges

S.Jo. Frocedure Trad1tional Basic Total
7. One lesson every day. ‘ 2 1 %
8. 2 periods a day for 4 days

in the week. 2 1 3
9. 2 days in a week and cne

lesson a day. 2 - 2
10. Two terms of cne month each-theory '

suspended during that period. 2 - - 2

1l. For a week during the session and
for 6 weeks at the end of the
theory course. 1 - 1

12, 3 days in a week for © weeks in
the first and 5 weeks in the

second term. 1 - 1
13, 3 days in a week (% lessons a week) i

for 17 weeks in a year. ) L - 1
14, A correlated lesson a week. - ' 1 1

15. In 3 instalments - one week in Sept.
one week in Dec. and 8 weeks in
Jan. & TFeb. - 1 L

- S e mem TR e m G WA R SN T ewm  swe e YR e mee MR gy e M R e o e TR MW e e e

The most popular amoﬁg the Traditional Tg@ining dolleges
seem to be the first three procedures stated in the table. But
the seéond procedure is usually in addition to single lessons.
The other two procedures indicate only the time factor but do not
disclose other detéils as the number of days in the week, number
‘of lessons in a day and the spread over of practice teaching
during the whole course. The 10th, llth, 12th, 13th and 15th
items reveal Lo a certain extent the periocd allotted for the

purpose and -also the spread over of this period during the course.
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But thege practices eiist in a limited number of colleges and
mostly of the traditionel type. |

As regards the Basic Training Colleges, no one practice .is
universally followed. HEach college has its own way.

On the whole, the table only reveals that a variety of
practices exist'with regard to practice teaching and that no
two colleges agree in this matter.
(¢) Strength of the class for practice teaching

The next aspect related to practice teaching is the strength
of the class for purposes of teaching by the trainees. The
following table revesls the existing position with regard to this
aspect 3 \ | .

. Table No. 28
Strength of the class for practice teaching by the trainees
_____________________ - T No. of TIraining

———

Mininil —————me———— e ———— Maximumn Colleges _____ .
strength Tradi- Bagic Total strength Tradi- Basic Total
tional tional

10 3 2 5 15 1 1 2
12 1 - 1 20 1 - 1
15 15) 1 7 25 1 2 3
20 . 13 1 14 30 6 3 9
25 4 4 8 35 3 5 8
28 1 - 1 40 14 - 14
30 7 6 13 45 5 5 10
35 3 2 5 50 11 - 11
36 1 - 1 55 1 - 1
40 4 - 4 60 1 - 1
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No.of Training Colleges

Minimam  ~==~- ———— Noaximul — ee——— Colleges ________
strength Tradi- Bagic Total strength Tradi~ Basic Total
tional tional
45 1 - 1 €5 1 - 1
50 2 - 2 Ag avail-
able 9 1 10
As avail-
gble 7 1 8
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From the above figures it is found that while the minimum
strength stressed in the Traditvional Training Colleges variesg
from 10 to 50, it is between 10 and 35 with fespeot to Bagic
Training Colleges and with regard to the maximum strength it goes
even up to ©5 end 45 respectively. While we may take the strength
of the classes dealt by the students of the Basic Training Colleges
to be between 30 and 45, the position on the other side is between
20 and 40. The variety of figures is an indication of the exist-
ipg position in schools. There is no choice for the teacher
trainees. In case, a choice is allowed and a restriction on the
minimum and maeximum strength is allowed, it will certainly go
counter to the normal routine of schools and the aim of thé train-
ing college which is to trein teachers to handle a class which
they will have to actually handle under normal conditions. if
on the other hand, no restriction is imposed on the strength of
class, it will certainly put the teacher fxainee under a dig-

advantageous position especially with regard o maintenance of



162

discipline, individual attention, encouraging pupil's sctivi-
ties, conducting experiments, correction and supervision and
completion of the lesson in time etc. All these factors are
bound to affect the trainee and hisg teaching. Uﬁder thege cir-
cumstances, .how. could the training colleges overcome these pos-
sible objecti;ns and yet provide for the trainees a reagonable
and practicable teaching practice is the problem for consgidera-
tion.
(@) Types of class records

The next -aspect is the nature of class records maintained
by the trainees with regard to practice teaching. The existing
position regarding this is clear from the following table :

Table No. 27
Class records regarding teaching practice

TS o A 1 G S WV Sy T — — . S A T T S 2o B g IO Al See SR SO g WD T TN W SR SR O D IS W UL W MR W SO WOl Wl TR it U S ) SO G W

No. of Training Colleges
8.No. Ltems Traditional Basic Tobtal
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1. I%digidual record in practice
R, Ow Sy W

s-notes of lessons. 60 17 7

2. Record of observation lessons. 16 3 19
3. Record of the preparation of p

teaching aids. ‘ 13 7 20

4, Record of criticism lessons. 10 5 15

5. Record of children's work. - - 4 4

6. Self-evaluation Reports. - 4 4

——— T -~ P S W W S S . 109 S S e - - T - -t Puk i S Gty A T WD S ot st o S Sy S B S smn et

Out of the items mentioned, notes of lessons seem to be the

the only record which is maintained strictlj by almos® all the
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training colleges, both Basic and non-Bagsic. The other‘récords
namely of observation iessons, criticism lessons and teaching
aids are maintained only by about 13 to 27% bfgthe Traditional
and 15. to 35% of the Basic Training colleges. In some colleges
tﬁese records are submitted in their completed form before the
final examination, and have weightage while in others, they do
not have any weightage from the examination point of view. The
lagt two items, that is records of children's work and self-
evaluation reports are peculiar to Basic Training Colleges only
and even here they do not seem to be quite popular.

Craft Work :

Section four of Part II deals with the Craft aspect. In
this section, the number and type of crafts, the nature of target
in craft work and the t&pes of class records maintained by the
students with regard to craft work are discussed.

(a) No. and type of créfts chosen

Craft forms an agpect of the training programme both in the
Traditional and Basic Training Colleges. But in the Traditional
Training Golleges, it is a non-exsmination subject while in +the
Basic Training Colleges, it has as much importance as any other
agpect of the +training programme. Crafts are introduced in the
training colleges in ths form of main and subgidiary crafts. Bub

in most of the Traditional Training Golléges, the trainees offer

only one craft while in the Basic Training Colleges, besides
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chosing a main craft, the trainees are required to choose one
or more subgidiary crafts. The following table will reveal tﬁe
number of main and subsidiary crafts chosen by the trainees for
the training course.

Table No.28
No.of main and subsidiary crafts

""""""""" No. oI Training Col- ¢ No. of training colleges
NO. 7 - N0¢ Of
S. of Tradi- §531c Total subsi- Tradi- Basic Total
No. main  tiocnal diary  tional -
. crafts crafts
(1) 1 11 iz 23 1 7 10 17
@) 2 7 5 12 2 -
3 - 2 2

——— e o 4TS s W W Gos s Bne -~ - —— "t - Ty — ——— —

2

From the table it is evident that in very few Traditional
Training Colleges, crafts in any form, either main or subsiéiary,
are encouraged. BEven among these, most of them allow only one
‘main and one subsidiary craft. In some colleges even two crafts
are allowed.

As regards Basic Training Colleges, it is found that 60%
of the colleges allow one main craft while in 25% of the colleges
two main crafts are gelected. As regards subsgidiary crafts
while 50% of the colleges allow only one, in 25% of the colleges
two crafts are chosen and in another 10%, even % crafts are
allowed. It is also revealed from the responges to the

questionnaire that most of these colleges allow only one main
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and one subsidiary craft while certain other colleges allow
one main and 2 or 3 subsidiary crafts. There are a few'colleges
where 2 main crafits and one subsidiary craft are allowed.

Thus it is seen that with regard to craft, there is no sét
procedure followed either in the Traditional Training Colleges
or in the Basic Training Colleges.

(b) Nature of btarget in craft work

The next connected problem is the nature of térget in craft
work. Craft work is assessed differently in different training
colleges. The most common measurementsg are in terms of quality
and quantity. In gome places, other kindg of targets are also
considered. The following table will reveal the nature of target.

emphagized by different training colleges:

3

Table No.29
Nature of target in craft work
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No. of Tréining golleges

S.lo. itens Traditional Basic Tobal
1. Qualitative. 21 1l 32
2. Quantitative. 16 10 26
3. lioney wvalue. ’ 3 1 4
4, Educational value. 1l - 1l
5. The individual and .

compunibty needs. - 1 1
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In the Traditional Training Colleges, there seem to be four

kinds of targets considered and these are the qualitative, quan-
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titative, money value and educational value. Out of these, the
qualitative and gquantitative targets seem to be thg most popular.
Bven among these two the qualitative aspect has amn upper hand.
This revealé the importance attached to the efficiency of work.
A very insignificant number of colleges also stress on money”
value and educational value as targe%s. Perhaps these two aspects
nay be emphasized because of the impprtance laid on the qualita-
tive aspect. Anything efficiently done should automatically
have its money and educafional value. And secondly, if may also
be due to the stress in these colleges on the importance of audio-
visual aids to education.

Coming to the Bagit Training Colleges, it is found that
even here as in the previous case, the stress is on thg gualita~
tive and quantitative targets. It is rather strenge that inspite
of the importance laid by Basic Training Colleges on the economic
and educational Qalue of craft work and on the individual and
community needs, the other three targets, money value, educational
value and.thé individual and community needgs should rank so low.
The reason for this state of affairs may not be far to seek.
Because of the importance laid on the first two bargets, the
third target might have been accepted by most of the colleges
as a neéessary regult and hence they may not béve felt the neces~

sity of mentioning it separately. Because of the important

position of craft work in the training programme, the educational
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value and individual and community needs may not have been con-

sidered as btargets by most of the training colleges.

Moreover

every aspect of the training programme in the Bagic Training

Colleges hag its educational value and algo takes the needs of'

the individual and the community into consideration.

Therefore,

to mention them separately as targets in crait work, the Basic

Training Colleges may not have considered necessary.

(c)

training programme,
indicating the type

table necessity.

Types of class records

When an aspect assumes certain amount of importance in the

s

the maintenance of certain kind of records
and amount of work put in becemes an inevi-

The following table throws light on the items

of class record maintained in craft work by various training

colleges.

—— - -

10.
11.

Table No. 50
Class records in craft work

o " . B i g ot St WAL B s e S T St - —

D e N

No. of training colleges

Traditional Baglc Total

e - -

Class notes.

Iist of- articles prepared.
Record of craft work.

Record of assignments.
Drawing note book.
Correlated lesson plans.
GPaphs of targets achieved,
Periocdical progress reports.

Diary plan.
Record of self assessment.
Record of daily progress.

20
12
10

(NN RN

——— - —

2
4
15
8
12
14
13
12
9
9

.

22
1le
25
13

)
14
14
15
12

9
S
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As far as the Traditional Training Colleges are concerned,
the most important item of class record seems to be the class
notes. In almost all the Traditional Training Colleges, there
does not seem to be any theory classés in craft work. The clags
notes here may mean the suggestion and directions given by the
manual instructor during craft work.. The other two kinds of
clags records popular in thesge colleges'are the record of craft
work and the list of articles prepared. The record of craft work
may be attributed to a register in which the periodical progress
attained in craft work ig indicated. As regards the list of
prepared articles, it may not be congidered as an important item
of class records. It can safely be merged with the craft record.
Meintaining a drawing note book may not seem to'be'a favourable
item of class record in most of the colleges. In fact, this is
one of the most ilmportant records to be maintained as far as craft
work is concerned, DRecord of assignments maintained by a few
colleges may either mean the drawing work assigned or certain
measurements or even certain mathematical,probiems ag in the case
of certain crafts like agriculture, or it may even be writing of
essays. 1t 1ls gratifying to note two traditlonal colleges en-
couraging even correlated lesson plans.

Because of the unique position of craft work in Basic Train-
ing Colleges, class record assumes much importance and even the
variety of records main%ained out numbers those maintained by the

Traditional Training Colleges and they are also peculiar to the
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Basic Training Colleges. The table reveals that very few colle-
ges pay any attention to the class notes or list of srticles
prepared, The stress is more on the-otherlaspects, espefially
the individual progress and originality. Item number seven is
rather interesting. It is only in Basic Training Colleges that
& scope is given for self evaluation. As the nature of target
stregsed is both qualitative and quantitative, to include graphs
of targets achieved is but essentigl, for this helps to assess
their own targets'of work. On the whole the importance of class
recoxd -is stressed more in the Basic Training Colleges than in
the Traditicnal Training Colleges.

Ag already stated, the ambunt of importance that class
records assume depends on the importance of the subject. There-
fore, when once the status of the subject in the training pro-
gramme is decided, the items of class record to be maintained will
automatically be decided.

Community Iife

This section deals with the position of community life in
various t;aining colleges, the various aspects of community life
encograged end the types of class recordg maintained.

(a) 1Its place in the training programme

From the responses to the questionnaire it is revealed

thet 55% of the Traditional Training Colleges seem to have a

favourable attitude towards community life., But whether community
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life encouraged by these colleges is the same as that encouraged
by the Basic Training Colleges is the question and thig is to a
certain extent revealed in the table that follows.

As regards Basic Training Colleges, almost all the colleges
have community life as en essential feature of their pﬁogramma
of work, This is mainly due to the objectives on which these
colleges are established, the'proviéion made for the same and
the importance attached to community'life.

(b) Aspects of community life

The following tabie»regarding the aspects of community life

throws more light on this problem : '

Table No. 31,
Aspects of community life o

No.0f Training Colleges
S.No. Items Tradibional Basic Total

1. Students' union : 38 1l 49
2. Citizenship training camp 30 | - 30
3. Iiterary gatherings 27 12 39
4, Excursions 25 . 10 25
5. Students clubs . : 22 - 22
6. Social gatherings 20 4 24
7. Recreational and cultural
programmes 19 17 36
8. House system 12 - 12
9, Compulsory living in the hostel 11 - 17 28
10. Social service in rurel areas 6 14 20

11l. Groups visits | 6 8" 14



S.No. Item . No. of Training Colleges
: Traditional Basic To%aI

12, Basic Bducation course for a '
month 6 - 6
13, Community & village cleanli- -
ness programnme

4
14, Hobby clubs 4 .
15. Common dining & serving meals 3 17 20
16. Week-end camps 3

2

- 17. Morning assembly - 2
18, Self-govemment activities - 16 16

19, Community prayers , - 16 16

The teble reveals a variety of items encouraged by the

. Training colleges. As far as Traditional Trhining Colleges are
concermed, compulsory hostel life is encouraged by only 18% -

of the colleges and thisg aspect~is‘already discﬁssed in the pre-
vious chapter. But the deficiency in this aspect is made up by
the introduction‘bf other aspects of community life of which the
most outstanding are citizenship training camp, studentsf union,
literary gatherings, students' clubs, social gatherings and re-
creational and cultural activities. Social gatherings include
social dinner, parties, picnics etc. These provide an opportunity
for trainees to come together and know and understand each other
better. Recreational and cultursl programmes are inclusive of

games and sports, morning assemblies, mugic, dramatics, etc.
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Citizenghip training camp is'compulgOry,in many of the colleges.
The durstion of this camp varies from one week to 10 days and in
some places even to 30 days. During this period, the trainees
are taken out to a far;off place mostly to a rural area and 4if-
ferent kinds of social service activities are undertaken. The
trainees are mede to live together and manage and organize the
community. Opportunity is provided for self-reliance, self-help
and leadership. Apart from social service activities, recrea-
tional and cultural activities are also encouraged during this
period. Aasort of miniature community is created lastiﬁg for a
short period. In some colleges, the trainees are deputed for a
month to some Bagic Training Colleges for Basic Training and to
experience community life during this period. BExcursions are .
enother kind which alsgo provi@e a brief opportunity for the pro-
motion of community life asmong trainess. Thesé lagt for a period
of 10 to 15 days. Iiterary gatherings, students' unions and
students' clubs are other avenues for developing community spirit.
Thﬁse‘prévide the trainees with'an opportunity for learning the
implications of elections, conducting meetings, participating
in group discussions and expressing fearlessly free and frank
opinions. These include debaﬁes, syﬁposia, mock parliement,
group discusgsions, subgect association meetings, lecturés, etce.
Apart from these major activities there are a few colleges which

encourage other type of activities as hobby clubs,‘house system,



173

‘group visits etc.

Coming to the Basic Treining Colleges, it is found 85% of
the colleges have made living’iﬁ'the hostel compulsory for all.
There are a few items as citizenship training cemps, Basic edu=-
cation for a month, week end camps, morning assembly, students’
élub, house system and hobby clubs which do not seem to be
popular in Basic Training Colleges. As far as the first, second
- and the fourth items ere concerned, there does not seem to be |
any need for them since they1ére already a part of the community
life. Since house gystem involves competition, this‘\ may not have
found a place in Bagic Training Colleges. Hobby club is & healthy
agpect but .findg little encouragement both in the Bagic and Tra-
ditional Training Colleges..

With the exceptioﬁ of iiem No.©6, the rest of the items are
introduced in more than 50% of the Basic Training Colleges.

This may be facilitated due to the introduction of compulsory
hostel life which is run on self-government bagig and is embra- -
sive of almost all aspects of life as intellectual, cultural,’
moral, physical, social etc. Group visits sre indicated by 40%
of the colleges and in other colleges, it may be a part of the
commmity life. As 'bostel life' has been indicaﬁed.'compulsoryf
most of these colleges may'not’héve congidered it nécessary to

indicate 'social gathering' as a separate item.
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(c) Types of class recoxds

" The next item which follows from the above aspect is the
maintensnce of records, aﬁd the*iollowing table will throw light
on the nature of records maintained by different colleges.

Table No, 32
Clags records in community life

R me R e W BE N G S an s MR AR AN ap mp W ae T e AR W BB GG e W B8 e A s e W

No. of Training Colleges
S.No. Items Traditional Basic To%aI

1. Record of citizenship training 25 - 25
2. BRecord of visits 20 12 %2
3+« Record of participation in social,

_cultural and recreational activities 15 6 21
4, Record of participation in commu-.

nity activities 12 15 27
5« Reports of community work 4 17 21
6. Daily diaries - - 10 10

The class records mostly relate to the nature of activi-
ties undertaken by the various colleges. The fifth item, re-
portg of community work, is a popular record in 85% of Basic
Training Colleges and this is because of the self-govemmment
activities encouraged by them. As the trainees themselves are.
responsible for the organisation and running of the community;
the necessity of méintaining the reports of work is definitely
greater in these coll—eses, then in bther colleges. These reports.

not only provide en opportunity for assessing the work and
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ability of the trainees but help to find out the loopholes and
improve. the qommuniﬁy. And in the Traditional Training Colleges,
this report may only pertain to excursion reports, week-end camp
repoxrts etce.

Record of citizenship training will only be applicable to
the Traditional Training Colleges. Record of participation in
community activities though maintained by both types of colleges,
they differ in their sigpificanoe and depend upon the type of
activities undertaken by the trainees. Record of visits main-
tained by both types of colleges may include tﬁe visits to schools,
hospitals, parents' houses, places of educational value etc. As
regards the record relating to social, cultural and recreational
activities, the Basic Training Colleges include it either underdaily

; 813Ly or reports of community work. Therefore there is a need

- for it only in the Traditional Training'Colleges>and this helps
to a great extent to assess the trainees and alsé aids in self-
assessment,

ﬁhq above discussion on the whole reveals that while living
in thel#utel or community life is a compulsory feature in most
of the ﬁasic Training Colleges, it is encouraged in some form or
.the other in most of the Traditional Training Colleges. But the
question ig, which type of community life is essen?ial and which

should be encouraged by the training colleges? The amswer to
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this will depend upon two issues :

(1) The acceptance of community life as an aspect of the -
training programme, and

(2) The scope and extent of community life stressed.
(vi) ZTutorial System . '
The next aspect of the training programme is the tutorial
system end deals with the introduction of the systeni in different
-colleges, and the details of this system and the clags records
maintained in this connection. '
(a) 1Its place in the training programme
' The following table reveals the number of colleges where
this system is popular : ‘ |

Table No. 33 ‘
Tutorial system in the Training colleges

Out of the 60 Traditional Training Colleges, 53 of them
have introduced the tutorial system. .This shows its popularity
among the Traditional Training Colleges. Bub even among Basic
Training Colleges, it seems to exist in 60% of thé colleges.

This is another way of bringing. the staff and the students closer
together.
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(b) Details of the system
The detalls of this system are revealed in the following
table : .

Table No. 34 i
Aspects. of tutorial work

No. of Training Colleges
S.No. . Ttens : Treditional Basic Jota

1. Tutorial groups 53 12 65

2. Writing of essays and assignments 25 1o 35
3. Group discussions on theoretical
problems 18 6 24
4, Group matches 15 5 20
5. Group seminars ‘ 12 4 16
6. Debates and contests 10 6 16
7. Vigits 7 6 13
8. Counselling on academic and !
private matters 6 2 8
9. Discussions on practice lessons 4 2 6
10, Tutorial classes in subjects 4 - 4
1l. Guidance for preparing teaching T

aids and tests . 4 - 4

The main part of this system is the division of the class
into tutorisl groups under different staff members and the table
reveals the same. ‘ |

The entire success of the scheme is dependent upon the enthu-

siasm of the group and the group leader. The activities of the
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different groups naturally depend on the initiative and interest
of the group leader. The usual and the most popular activié;es
are the submission of written assignments or group discussions \
on problems connected with elbther theory or practice. The other
common activities are group matches, contests and group seminars.
Apart from these, the interest in other kinds of activities is
not much either in Traditional Training Colleges or in Basic -
Training Go;leges, |

(¢) Types of class records

' The nature of class records will be in relation to the items
encouraged by the various tutorial groups of the different train-
ing colleges and this is revealed from the following table :

Table HNo. %5 R
Glgss records in tutorial work

S M B s s AR B e e e A e TR B TR M e W S M M e e s G TR D e WS R e e

. : No. of Training Colleges
S.No. Items Traditional Basic To%aI

1. Discussion notes 10 4 14
2. Book of essays and assignments 6 2 8
%, Project records ' 5 6 11
4, Recoxrd of the various activities 4 4 8

Apart from the discussion notes maintained by 17% of the
Traditional and 20% of the Basic Training Colleges, the table

reveals that very few Traditional Training Colleges maintain
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any sort of records with regard to the tutorial work. Even -
bookg of essays and assignments do nbﬁ show any encouraging -
sign. Project records and records of various activities are
maintained by only 30% end ?O% respectively of the Bagic Train- -
ing Colleges even though 60% of these colleges have introduced
the tutorial system. .

Thus, it is found that even though tutorial system is a
populai affair in many of the colleges, the details of the
records do not give & clue as to how far it is carried on in
the right direction and in the right spirit. After all, records
are also sn indication of the gpirit behind the work.

(vii) Practical and Field Work
This gection will be discussed in two parts. The first

sect;on relates to the nature of practical and field work
carried on in different training colleges. and the second sec-
tién deals with the type of class refords maintained.
(a) Nature of work '

The following table will give an outline of the nature of
field work and practical wopk carried on by some of the training
colleges.

Table No. 3¢
Nature of practical & field work

W WS TR em  ems sas WM W g T NS Gl B W MR W WA S e we we T g SR an SR G e TS S & T &

i No. of Training Colleges
S.No. Items TTaldtional Basic &oEaI

(A) Training courses & programmes:
1. Auvdio-visual education il - 11~
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S.No. Iten No. of Training Collsges
: ) Traditiona asic ota

2. Training in physical education 8 - 8
3+ Iucational and vocational

guidance course 4 - 7
4, Jr. Red Cross TIraining 2 - 2
5. Orgenizers Training i 1 2

(B) Activities pertaining to school
. and school subjects.

6. Experimental work in science
and psychology. 12 7 19

7. Case study 7 - 7
8. Practical field work in dif=- .
ferent subjects 6 7 13
9. Btudy of problems of rural and
other schools 4 4 8
10. Project work 4 3 7
1l. Maintenance of cumulative record card 4 3 7
12. B. B. Art ‘ 3 1 n
(0) Activities pertvaining to the
communmty
13. Social work ' 12 13 25
14. Village survey 7 10 17
15. Rural upliftment work 6 7 13
16, Parent-teacher contact 4 7 11l
17. Working in "adult night schools 4 5 9

W N G AR o e M WE W TR am we N gy T am MW W mE wm e SR T Gs am wR am W MR Am SR oy a

The practical and field work is classified under three
heads as indicated in the table. As regards the first, namely,

training courses and programmes, with the exception of the



181

5th item namelé, organizers training, no other item finds place
in the Bagic Training Colleges. The position is better in
Traditional Training 6olleges even though it ié not fully satis=-
factory. Coming to the second aspect namely, activities pertain-
ing to school and school subjects, the position seems to be a
little encouraging in both types of colleges. Case study which
is an important item of ekperimental work, does not seem to find
favour with Bagic Training Colleges. As regards the last aspect,
namely, activities pertaining to the community, the position in '
Basic Training Colleges seemé to be better than in Traditional
Training Colleges. This is revealed from the frequencies against
the different items. This may be because of the importence
attached to commumity life and activities in these colleges.
Also it is surprising to note that fhere saeems Lo be‘no provie-
sion for some of the latest gchemes as the N.C.C. ﬁaﬁional Sexvice
Schemes etc. in both types of colleges. On the academic side,
the research and experimental aspect still lags behind in the
two types of colleges. Thus on the whole, the‘prectical and
field work are not in a very happy position both in the Tradi-~
tional and Basic Training Colleges.
(b) Types of class records

The position of the practical and field work will certainly

be reflected in the types of class records maintained. The
following table gives a picture of the records maintained:
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Table No. 37

Class records in practical and field work

W R me e m e G e SR e W S e MR M e TR MR BR W M e W ma G G G ¢ M me B av  me me

(4) Records pertaining to Tralm.ng
Courses & Programmes.

l. Audio-visual work book

2. Practical note book in
physical education

(B) Records pertaining to school
& school subjects.

3. BRecord of teaching aids,
charts etec.

4, Practical note booksg in
* different subjects

5. Album in nature study

6. Daily chart of work

7. Record of case study

8. Project records

9. Picture albums

10. Record of educational drawing

(¢ Record pertaining to community
activities.

11. Record of visits
12, Observation record
13. Record of survey work

S D GER M R S W MR e W R W MR e B WY R R B G we e W g R e

No. of Training Colleges

15

&

N FRE N

Traditional Bas:.c Total

- 10
- 8
12 27
7 11
5 9
9 9
- 4
3 7
- 4
2 4
16 48
12 32
10 17

The records maintained by the various colleges may also

be classified according to the three previous classifications.

Even though a number of items have been indicated in the pre-

vious table under 'the training courmes and programmes',

the
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records maintained per#in ouly to the first two items namely
audio=visual course and physical education course. And in the
Basic Training Colleges, even with regard £o the one act1v1tj
undertaken, there is no indication of any type of record being
maintained, Thus, many of the asctivities undertaken seem to go
unrecorded, - 4

Regarding the second aspect 'Bf the position seems to be
brighter in both types of colleges.w Most of the activities
undertaken are recorded in some form or the other. Item No.6,
nemely, daily chart of work, seems to be peculiar to‘Basic
Training Colleges only, This may be due to the introduction of
cumﬁunity life in these colleges,

The position with regard to the last aspect, namely, record
pertaining to community activities, seems to be encouraging in
boﬁh the colleges,

Maintenance of a proper record mostly depends on systema-
tic and scientific work, If the activities are carried on Sy S~
tematically and sciéntifically, the maintenance of records
becomes inevitable,

e The assessment programme _ ‘

The next aspect is the assessment programme and ﬁhié is
Qiscuésed under four sections as the nature of assessment,
valuation, procedure adopted for assessing teaching practice
and the award,

(a) Nature of assessment
' The first aspect is the nature of assessment of the dif-
ferent imk items of the training programme and Table No,33 gives

a complete picture of the same,
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According to the table, the asséssment programme is divided
into two parts, The first pért helps to find out the kind of
aésessment and the second part, the markiﬁg systam.'

Looking into the theory aspeet in the table, it is found ‘
that in 70% of the Traditional Training Colleges, the assessment
is entirely external, in 30% of the colleges it is partly inter-
nal and partly external and in ;%% college, it is entirely in-
ternal. This means that in 70% of the colleges, no weightage
is given to the work done during the training period. In those
colleges where the assessment is partly internal and partly ex-
ternal, certalin percentages is reserved for class work,

Regarding Basic Training Colleges, it is revealed that in
55% of the colleges, the assessment is partly internal .and partily
external, In 25% of the colleges, it is entirely external and
in one coilege it is entirely internal. 3 Colleges have not res;
ponded to the assessment aspect. Since most of these colleges
afe under the departments which are also responsible for the
award of the diploma, the work during thé training period secems
to have better representation., The only college where the assess-

ment is entirely internal, is 2 privately managed institution
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which has no connection either with the government or the uni-
versity. It awards a certificate for’the sucéessful candidates
on. the basis of the succqésful completion of the course. .

Now, coming to the merking system, it is found that with
the exception of one college of each type, in 92% of the Tradi-
tional and 80% of the Basic Training Colleges, the valuation of
mork‘is by numerical marks and not by letter grading. In one
Traditional Training College, valuaﬁion is both by letter grad-
ing and numerical‘marks. Perhaps the class work is parked'by
letter grading and the external assessment by numerical marks.
The only Basic Training College where letter grading is allowed
is the same college where the assessment is entirely internal.

On thé whole'it’;s found that Basic Trainihg Colleges pro-
vide better weightage for work during the training pericd than
the Traditional Training Colleges.

The next aspect is thebteaching practice. The table
reveals that in 82% of the Traditional and 70% of the Basic
Training Colleges, the assessment is partly intemal and partly
external. Only in 8% of the Traditional and 10% of the Basic
Training Colleges, it is entirely internal and in ;O% of the
Treditional and 5% of the Basic Training Colleges, it is entirely
external. This reveals that most of the training colleges of

both the types do take teaching work during the training period
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into congideration and give certain weightage to it; Whether‘
the weighfgge given'is more in Traditional or Basic Training
Colleges is evident only from the study of the marking system.
In those colleges where the assessﬁent is entirely external,

the success of the trainees éeems to depend entirely on the
fina; lessons and the work of the whole year is merely a prepa-
ration for the final stage. Those colleges where the assessment
is entirely intgmal seem to have got rid of the external exa-
miners and both the final work and the work during the training
period seem to be judged by the college staff themselves.

The next part of the table shows that in three~fourths of
the Traditional Training Colleges, the valuation is by marks and
‘in one-fourth of the colleges, it is by letter grading. But with
reéands to Basic Training Colleges, with the exception qf one
college, in the rest of the colleges marks are allotted for‘the
work. ’

Thus numerical merking system seems to be more popular
among the majority of the training colleges and letter grading
is mostly used in the case of internal assessment. .

Looking into the craft aspect it is found that in 28% of
the Traditional Training Colleges, &@ssessment ig partly internal
and partly external. In 15% of the colleges it is entirely
internal and in one college it is entirely external. Iooking

into the table it is found that craft work is graduslly assuming
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importance as a training college subject and this perhéps may
bé— due to the impact of Basic education. Previously, craft work
only internally assessed in these colleges but now the position
hag changed and in one college, the assegsment is entirely ex-
ternal., This college is a g;bvemment coilege and academically
controlled by the university. Craft to be given the same(posi-
tion as other subjects is definitely a deviation from the for-
mer practice.

Regerding Basic Training Colleges, it is not surprising
to find craft work being assessed both internally and externally
and even entirely by extemal authorities. The position of
craft here is equal to any gthef subject or aspect of the train-
ing proéramma.

The gsecond part of the table dealing with the marking
system shows that in 32% of the Traditional and 60% of the Basic
Training Colleges, the assessment of craft work is by marks and
only in 12% of the Traditional and 25% of the Basic Training
Colleges it is by letter grading. ‘This may be becaus‘e of the
external eleglent introduced into the assessment system. Those
colleges where the assessment is purely internal have letter
grading and in some of the colleges, this is equated to marks
when necessary.

Further, it is vevealed in the table that in 25% of the
Traditional and 75% of the Basic Training Colleges, the assesgs-
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ment of community life is entirely iqtexnal. It is only in
10% of the Traditional Training Colleges and ir only one Basgic
Training College, it is partly intemal and partiy external

and in only'one college of each type that it is entirely exter-
nal. As the aim of comm;znity life, especially in Basgic Train-
ing colleges, is to train the traineeg in building up an effi-
cient and democratic social order, it is but natural here to
have the assessment practice as entirely internal. The change
of outlook and.attitude and the different qualities necessary
for a person of a progressive community cannot be judged in a
day or two. These are to be watched comstantly and through out.
Hence the assessment practice in Basic Training Colleges seens
to be in keeping with this spirit. ’

In the Traditional Training Colleges, the position of com-
nunity life and the various agpects involved in it are different
from those of the Basic Training‘colleges. Community life does
not enjoy the same position or privilege as some of the other
aspects of the training programme and it is also & non-examina-
tion subject. Therefore, in these colleges it is but‘natural
for the assessment to be entirely intermal.

In those Traditional Training Colleges where the assessment
is partly internal amd partly extemal, perhaps, the external
element is intmduced because of the introduction of some of the

items such as the citizenship training camp, Basic education
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course for a month, guiding and scouting, First Aid training,
Red Cross training etc.

The second part of the table gives a picture of the mark-
ing system. In 20% of the Traditional and 50% of the Bagic
Training Colleges, community work is assessed by marks while in
one}Traditionél and 35% of the Basic Training Colleges, letbter
grading is indicated. The colleges with entirely intemmal
assessment bave mostly indicated letter grading which in other
colleges mérks amé also given because of the external glement
introduced.

Tutorial system is the next aspect and it is revesled
that in 2%8% of the Traditional Training Colleges, the assessment
is internal and this is but natural for the tutorial groups
are under the staff of the colleges. In an insignificant number
of cages, it is either entirely extemmal or partly internal and
partly external. Perhaps in these colleges, the work done dur-
ing the training period may be evaluated and moderated by out-
giders or saparéte paper may be given on this aspects

In the case of Bagic Train;pg Colleges, even though the
system is introduced in 60% of the colleges, only about a
couple of colleges have indicated the type of assessment intro-
duced in their colleges and it is either entirely intemnal or

entirely extermal perhaps depending upon the nature of work.
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As regards marking system, while in 18% of the Txad;tional
Training Colleges it is by marks, in 5% of the colleges,\letter
grading is adopted. While in one Basic Training College it is
by marks, in another, it is by letter grading.

Thus, the picture regarding assessment practice of tuto-
rialé is clearer in Traditional Training Colleges than in Basic
Tréining Colleggs.

The last part is the pradtical and field work. It is
revealed that in 45% of the Traditional and 30% of bthe Basic
Training Colleges, it is entirely internal and in 30% of the
Praditional and 20% of the Basic Training colleges, it is partly
internal and partly extemal. In one Bagic Training college,
it is entirely external. The external element may perhaps be
due to‘the introduction of certain types of activities such as,
training courses, survey, projects, experimental work; cage
study etc., where t%ere is scope for extemmal assessment.

As regards marking system, marks are given in 35% of the
Traditicnal and 25% of the Basic Training Colleges while in
‘ 12% of the Traditional and 10% of the Bagic Training colleges,
letter grading is sdopted. Perhaps, this again may depend on
the nature of work set.

Thus on the whole, as far as theory is concerned, the

external element dominates in Traditional Training Colleges.
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But with regard to practice teaching and c:afﬁ work, there is~
both internal and external elements, As regards Basic Training
Colieges, in theory, practice-teaching and craft work, both
internal and external elements afe introduced, And with respect
to community life, tutorials and practical and field work; there
is more of internal element than external in both types of col-
leges, As regards maxking,ﬂnumericél marks dominate in both |
types of collegess

(b) Valuation

‘ The next ssction deals‘with the valuation aspect of the
assessment programme, And, this again is divided into the

marks allotted for internal exmminatioﬁ, for external examina-
tion and the total number of marks, fhe following Table will
reveal the position existing in some of the colleges.,

t
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4s regards the internal ;sg;%sment in theory, it is found
‘from the table that a very insignificant number of training
colleges have stated the marks allotted by them and no two col-
leges seem to agree in this aspect an@_fhe marks range from 25
to 700 in Traditional Training Colleges and from 350 to 800 and
letter grading in Basic Training Colleges, BEven though many of
the Basic Training Colleges have stated that the assessment is
partly internal amd partly external, most of them ha?e ot
indicated the marks for the internal aspect of the assessment,

The next part of the table deals with the marks'ﬁé exter-
nal aséesament. In 427 of the Traditional Training Colleges, 500
marks is.the total for this as?act. This dépends on the number of
papers and the number of marks for cach paper, In Basic Training
Colleges, the marks range from 350 to 600 and tﬁese colleges are
inclusive of colleges where the assessment is entirely external
and also partly external and partly interﬁalo

The last cbimem denotes #he total of the first and the
:econd columns & d even here the total wvaries from college to
colleges but in 48% of the Traditional Training Colleges, it is
500 while in Basichraining Colleges it»ranges from 375 to 800,

The next aspect is the teaching practice, It is seen that
éven though in 5 mejority of the Traditionsl Training Colloges
the marks for internal assessment are between 100 and 200, in
ofhmr colleges they range between 30 and 400 which means a very
wide variation, In Basic Training Colleges the‘marks range
between 50 and 100.‘

Coming to the external aspect, the table shows thet while in

52% of the Traditional Training Colleges the maximum marks are 200
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in other colleges they range from 100 tec 400, This ﬁay be for

one final lesson or 2 final lessons depending on the practice

in the various colleges; In 40% of the Basic Training Colleges
also, the maximum marks are 200 but in a few colleges they

" range from 150 to 250,

As regards the total, in 37% of the Traditional Training Col-
leges, it is 200 while in 45% ofvﬁhe Basic Treining Colleges it is
éﬁo. The total 200 denotes elther the'entire marks allotted for’
external assessmenﬁ or the total of internal and external assess-
ments reduced to 200, Bven in the tota%}veriation is revealed,

Craft .is the third aspact.vThe internal marks range from 10
to 150 in the Traditiocnal Training Colleges and from 50 4o 200
in the Basic Training Colleges. In 25% of the Trﬁditional Training
Colleges, 30 is the maximum vhile in 307 of the Basic Training
Golleges it is between 30 and 374 and in very few colleges it
goes beyond 100, Perhaps, in these colleges the assessment may
be purely inﬁernal; . ‘

The range of external asesssment merks is between 30 and 100
in Traditional Training Colleges and between 30 and, 175 in Basic
Training Collegess

In the case of craft, the last column is not necessarily a
combiﬁation of the first two columms, Some of the colleges which
have filled in the first two columns have not given a clue to the
total and scme other colleges have given ﬁerély the totale

From the table, it is not vossible to come to any definite
conclusion or draw any inference.It'can only be said thgt the

marking system varies from college to college,
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Even though community life, tutorials and practical and
field work are introduced in both the Basic and Traditional
Training Colleges in some form or the other, the poor responses
do not reveal eny clear picture of the valuation aspect in either
of tbe training colleges. This may be partly due to the assess~
ment being inﬁernal an§ partly to the alphabetical gystem of
assessment. And even in these collegés where marks are indicated,
variation is pxnnouncea.

On the whole, it may be said that while with regard to
theory, teaphing practice anﬁ craft some indication is revealed
regérding marking, as regards community life, tutorials and
practical and field work, the responses are too poorlto draw
any inference and come to conclusion., Bub in 211 the six cases,
the variation in markiﬁg is verxry pronounced thus revealing that
no two colleges even of- the same type agree in the matter and
no set procedures are followed. ’

(¢) Procedure adopted for assessing teaching practice

The last section of this aspect is in relation to the
practice adopted for assessing the trainees in both intemmal
and extemal assessment in teaéhing practice and the following

table gives a picture of the sane.
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Table No.40. ‘ I
Intermal assessment of practice teaching :

. N S8 G MR mm e MR S W e e T W R M A TR G s G R s e N e TR WA P B AR W e e

Intemal assessment

S.No. Procedure No.of Training Golleges -
: o Tred itional Basic Total

W e e wee SR s Sah AW e ey W s G e MR NI BN A G B M e e MR e M s e e SR gy M me me

l. &n the basis of remarks
throughout the session 28 7 25

2« By finding the average of the
marks given by different
supervisors 27 8 35

3. By arranging test lessons to be
supervised by two members of the

staff 9 2 11
4. Marks given for block-teaching '
for a month is counted 1 - 1
5. By arranging criticism lessons ) 1 - 1
6. The teacher concemed obsgerves
"3 or 4 legsons and assesses.. 1 - 1
7. Through discusgsion in sgtaff meeting 1 - 1

S s M s s e AR e M mm T G m e e MR SR gue W S gy MR g e me W e MM M e SN e e e

The table shows that in about 45 to 47% of the Traditional
and 35 to 40% of the Basic Training Colleges, the common practice
is either by finding the average of the marks given by different
gupervisors or on the bagis of the rémarks throughout tThe session.
Ultimately both tend towérds the same point, for the work through-
~oub the session is judged by the different supervisors. This
judgement is given either in the form of remarks or iﬁ the form
of marks. The last item (o.7) may also be clagsified among the

above ivems.
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In 15% of the Traditional and 10% of the Basic Training
Colleges, more importance seems to be given to one or two leg-
sons given during the final stages of the tréining course.
These are called either test lessons or criticism lessons and
are gssessed by two members of the staff and the evaluation of
the work during the course is based on these lessons. Items 3
and 5 are the same thoﬁgh'worded differently. |

The third practice existing in some Traditional Training
Colleges is to take into consideration the block teaching prac-
tice. \

Thus on the whole three kinds of practices seem to exist
with regard to the internal assessment of practice teaching by
the trainees. ‘

The following table will.give the existing position regard-
iﬁg the external assessment of practice teaching :

| Table No.41

External assessment of practice teaching
e

External assessment

S.No. Procedure No. of Training Colleges’
- Traditional Basic Total
1. Final examination with one internal
and one external examiners. 32 8 40
2¢ Final examination with externsal
examiners. 12 3. 15
3. Final examination with one internal

and two external examiners. 4 4 8"

4, Evaluation and moderation by a
Supe rvising Board. ' 3 - 3



: - External assessment
S.No.: Procedure No. of Traini Colleges
: Traditional Basic Total

WS gEw emw W R e SR AR N S v SEE BN ams W W M e W Jae NUR S AR R A TeR SR R Bee AR W See W R e

5. The external examiners advise the
college regarding practical train-
ing and tests-observation of stu-
dents with a view to equate the

standards in general. 2 - 2
6. Final examination with one inten

nal and three external examiners. 1 - =
7. TFinal exsmination with two inter- :

nal and two eternal examiners. 1 - 1

From the table it is clear that in a majority of the train-
ing colleges both Basic. and non-Basic, only two practices exisb.
The first practice is to have the assessment by only external
examiners and the second préctice is to have a combination of
both internal and external examiners. But the number’of these
external and internal examiners varies from college to college
though in 53% of the Traditional and 40% of the Basic Training
Colléges, the assessment board consists of one internal and one
external examiners. ‘

But‘in 2 or 3 of the Traditional Training Colleges, certain
other practices also exist. These méthods seem mostly to help

"in modergting the results of the internal assessment.
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(d) The Awaxd '

' This is the last section and the discussion is in three
parts. The first part deals with the nature bf aévaxﬁ, the
second with the kind of award and the third with the conditions
imposed for receipt qf the award.

(1) Nature of awand
The following table indicates the position with regard to
the first agpect.

Table No, 42
Nature of award

e mm By SR G W W @R I N WM WS MR S G e W P fgas E SN W MR pe W S e e RS B e e WA e

No. of Training Colleges
Items - Traditional Basic To %aI
Degree 54 7 61
Diploma 6 9 i5
Certificate - 1 1

W AW e ees MR e M A MR g G e A A IR R A g VIR . e gge R D su M e R e e s e W o

The table reveals that in 90% of the Traditional Training
Colleges, a degree is awarded and in only 10%‘of the colleges,
a diploma., This is because most of the colleges are academically
controlled by the universities.

As far as Basic Training Colleges are concerned, these
academically controlled by fhe universities award degrees and
those under education departments award diploma, In only one

privetely wanaged institution, a certificate is given.
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(2) Xind of award

As regards the kind of award, different colleges have dif-
ferent memenclature ana this is mede clear by the following
table.

Table No. 43
Kind of award

No. of Training Colleges
Itens Traditional Basic Total

N R R s M e TR TR G G A G e e S IR G A S GG AN e TR e Y e B e G G e W e

B.H. 33 7 40
B.T. 20 - 20
Dip.Ed. 3 9 12
I.T. 4 - 4

It is seen that four different kinds of awards are given
by the Traditional Training Colleges snd two kinds of awards
are given by the Basic Training Colleges. The most popular .
seems to be the B.Ed. The award by the government is usually
the Dip., BEd. L.T. is already unpopular and is gradually going
out of the picture. Even B.T. is slowly being replaced by B.H.
(3) Conditions imposed ‘

In some colleges, certain conditions are imposed for the
award of the degree or diploma, . Thig is revealed by the follow-
ing taﬁle 3 &



Table No. 44 202
Conditions for the final award

W eER e WY mee W me  wap WRE e AR e g MR M G TR M GER R W BER GE WE ME GER WS G e P e e W e

W ame gEm eme SRR B SR See SR e SRR WS MR W S KR SRR R MR M SIS AWE T TR IR WS AR e WEm M WS e e

1. Attendance of citizenship training

camps for 10 days. 10 - » 10
2. Conduct certificate. ‘ 3 - 3
3. Pass in language tests (Hindi and’

Punjabi) 2 1 3
4. Satisfactory completion of

practical work. 1 - 1l
5. Success in community life. - , 1 1l

6. A certificate by the Principal to the
effect that the candidate satisfac-
torily completed village survey. - 1 1

W A e e W R BN e G R W e W TR M i W R W W SRR GRS AR NS e SRE SR e e e S e e

The above table shows that only in é very few colleges of both
the types, certain conditions are imposed. In almost all the colle-
ges, no such practice exists. On thé basis of the final assessment
the degree or diploma is awarded.  The conditions mostly relate to
community life, field work and practical work and practice teaching.
The third condition is imposed mostly by colleges located in Punjab.
With the exception of the first, the other conditions are not '
rigidly adhered to.

Thus we see that this chapter gives a comparative picture of
the existing position of the various aspects of the training prog-
remme in both the Traditional and the Basic Training Colleges. 3But
the responsibility of these colleges extends beyond these. There
are'many other relevant aspects connected with the training colleges
that need attention. Some of them are taken up for consideration in

the next chapter.



