CHAPTER - IIT ¢ TEACHER BDUCATION AND SELECGTION

Au important problem in the avea of preservice teacher
education is that gf choosing from prospective candidaties
those mnost likely {0 be an assebt $o the profession. SBelection
and guidance as well as education are important functions of
teacher~training institutions. In order that these functions
might be carried out %o = higher degree of perfeciion, it is
negessary not only {o measure tegching-efficiency but also
%0 analyse the types of eduéative axperiences that contribute
to efficisncy. On the basis of such analysis, it should be
possible %o predict, better than has ordinarily been done,

the efficiency of persons desirous of becoming teachers.

System of Educabion, selection of teachers gnd their duties

in ancient India

The Vedic Periond

in our couniry the selection of beachers existed even
from the Vedic time., 7The gqualification and duties of a teacher
ware {ixed and only those who had those qualifications could be.

come 4 teachers As regards the gualification and duties of a



63
teacher during the times of later Vedic education, Radha Kumud
Mookerji1 guotes ¢ 'He is o possess the highest moral and
spiritual gqualifications. He must have a conviction based
upon realisstion of the unity on which he is to enlighten his
pupils; otherwise it would be like blind leading the blind.

It is the duty of the teacher, when a fit puplil approaches hinm,
o teach him the truth exactly as he knows, without conceaking
anything from him, for such concealment would spell ruin %o
him'e At bhat time if a teacher found that he himself was
not quite fit to teach a subject, he considered it his dutby

t0 send his students to o wore proficient Leacher.

The post-Vedic period

furing the Vedic period, education was imparted directly
to the pupil. The teacher nlayed the main role in this system.
But in the later Vedic education, the pupil was the main factor.
The method of teaching was characterised by catechism which
involved the elucidation of a particular subject through a
graduated series of guestions and guswers between the pupil
and the teacher. The solutions of the proposed problems and
answers to questions constituted the chief method of education.
Instructions were inparted orally, though art of writing boo
was progressing. Mainly, the pupil reached the destination
of his proposition by Svadhyaye (self study), Hanana (intelle-

ction) and Chintana (meditation).

1. Radha Xumud Mukherji : Ancient Indian Sducation, pp 101=102.
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Broadly spealking there existed three types of insti-
tutions namely Gurukulas, Parishads (Academies) and Sammelanas
(Conferences) in that age. The Guruiula system was just as in
the Vedic period. The Parishad, an acadeny was the wmain form
where students belonging to higher order of learning gathered
and guenched their insatiable thirst for xnéwledge through
discussion and talks, DBeside the local circles or academics
of disputants, there were invited, occasionally, by some Xing,
Scholars, Rishis, Philosophers, Theologians, Psychologists
ebe. t0 a national gathering for the sake of discussion and
debate. UVrizes were awvarded to the ablest and best of the

participants,.

The teacher's profession made it indlspensable to master
the Vedie knowledge thoroughly and dwell entirely in the Brahma.
Yeadwey
T&QNillumineﬁ the ianer being of his pupils with his own spirie

tual enlightenment.

The Brammmanical education

The Brahmanical education system becasne one of the intew
gral parits of national life. It sought to promote material
prosperity and help attain huwun beings' salvation. 8ince it
had long been realised that huwan beings without knowledge
were like aninmals, they made education widespread and compre-
hensive in eéxtent and left no aspect of hunan existence un-

related to il. As a wmatter of fact, the higher aim of education



wes an allround developmeni of the person.

The Buddhist Aducabtion

Ye can affirm that Uuddist education ilaid the foundation
stone of a hicgh culsure. Though Indian atteinments towards
life had always tended to bhe chiaracterised by piety and sanciity
yet the Buddist education intensified and elevated it still
more, In the sphere of morals and discipline the Buddhist
systern of education enriched human life considerably. The
preceptor and pupils led a very diseciplined mode of life.
Certain Chinese travellers such as Fa-lien, Huen-Tsiang and
I-Tsang have given a very vivid description of Buddhist
nonasterics indicating the glory and grandeur of Buddhissk

education1.

In general, %o quote Radha Xuwnud Mukherjg; "indian Cule
ture has been immortally preserved through our unbroken succes-
sion of teachers. Every literary man of ancient india was
hinself a living literary, so to speak . « .» There was the
widest possible diffusion of lsarning through the millions
of the '"living libraries! and domestic schocls of ancient India
that helped to insure her culture ageinst the risks alike from
Hature and flan -« from the destructive effects of physical acgi-

dents and political revolutionst”,

1. fistory of Indian Bducation by P.L.Fawat, Ch I to 1IV.

2., Radhs Kumud Mukherji : Ancient Indian Education, p 216.
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According to the system prevaleal in ancient India, pri-
mary education was imparted to children upito the age of eight
and secondary education coversd from eight to twelve years or
ﬁure1. The process of education which began at home with
primary education and widened in exteni in ithe educztion in
the Ashrams which imparted what corresponded to secondary
education reached its culnination in places which imparted
education at the University level. It is sald that the tea-
chers of Taxaslila were very higﬁﬁlemrned, sinee The level of
imowledge imparted was so high tnai only students with very
high capacities came for admission, fven the teachers worlie
ing in the Universities of Halanda, Valabhi and Viikramasila
were well known not only in India but even beyond her frontiers
for the depth and width of their learning. It is as a result
of this that these Unlversities had atiracted studenis from
all parts of India, China and Tibet. The people as well as
kings recognised the selfless work of the teachers and maine
tained these Universities by giving all help and cooperation.
It is also mentioned that the Nalands University conducted a
Departuent for Secondary and Primary Education where young
pupliis were freely admitted. Tor all these students, a very
high standard of moraliby was prescribed and students ab
Halanda were taken as models of morality. These mniversities

came Lo an end because of foreign invasions and political changes.

1. Apbe, Dele: Universities ip Ancient India, FPaculiy of Hdu-
cation and Psychology, The M.5. University of Baroda, p 11.
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During the British rule in Indis the objective of edu~
cation was not the development of personality. It was not
based on the Nabtional Culture. It was only t0 produce clerks
who would work timidly in offices. This went on for a cen-
tury and a half and teachers in schools aimed only at shebpupl
passing of certain exaninations by cramaing and memorising
facts. The teachers have now lost their respected position
in the society mostly because of their inefficiency. The
present sitatus of teacher educstion in our country has been

discussed in the later section.

Teacher edueation and selection in USA

Much attention has been given to teacher education and
selection in all progressive couniries of the worlds A lod
of work has been done in this field of teacher education and
gselection in UBSA. A nusber of articles and monographs Cone
cerning various problems ingident to the praeservice seleeitlion
of teachers have appeared. The publications have reporied
investigations that were conducted for one or more of the
following purposes (a) to ascertain the desirability of
proservice selection; (b) o formulate & criterion of teache
ing success; (¢) to identify she factors related to teaching
success; (d) to formulate an effective Sechmique for the pre~
service sslection of teachers; (e) to ascertain the practices
in regard %o selective admissions, selective retentions and

recruitnent.
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Preservice selection has been intro.iuced in mosi of the
American Colleges and Universities considering the following
four points : (1) The social importance of the work of the
teacher j.stifies seeking persons who would be best qualified
for entrance into the profession, as well as excluding those
gersons who are believed to be unfity (2) Schools while euploy-
ing teachers.presupnoseﬁ that the training institutions would
have planned the recruliment and selzction of candidates;

(3) An analysis of tesacher supply and deaand data cloarly
indicates the desirability of selection; (4) Increased regis-
trations have forced many institutions to restrict aduission

to certain number of students only.

A number of investigutions have been curried out to see
that selcetion is done on 4 scientific basis. But $ill now a
definite and wniform pro,raaie has not been evolved. A large
nusber of training institutions in UBA use some forms of se-
lective admissions or of selective retsntions or a combination
of bothe. Among the factors ordinarily coasidered by instie
tutions prior to granting entrance to the fiur-year course
are the following : Complastion of high school course, scholar-
ship in high school, rank in high school class, completion of
certain prescribed subjects in high sohools, scores earned
on exaninations including entrance cxatination adwinistcered
by the institution, statewide tests, intellizence tests, scho-

lastic tests, teacher-apiiiude tests, reading testis, personality
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tesis, recommendations Lrow persons such as the high school
principal and high school teachers, personality ratings follow=
ing interviews}health and speech. Prior to granting entrance
to the period of professional specialisation or to schools and
colleges of education, the factors ordinarily considersd ine
clude scholarship in college courses; pattern of college
courses conpleteds; scores earned on examinations including
intelligence tesis, personality tesits, subject matier exami-
nations, English usage tests, contemporary affairs exawinat—
ions, health, speech and persounaliity rating following inter-

views.

Selective retention is ordinarily a matter of waintalning

a required scholarship statvs and of passiaz certain subject-
matter exauinations. The exhibition of cerbain professional
attitudes is regquired in & few institutions. iistiles1 studied
the recruitment and selection of prospective high school btea~
chers by universities in 1945, A few studies such as one by
ﬂerlingsrg have been attempted 1o analyse reasons why high
school students do not enter the teaching profession and o

devise remedial measures.

Te Sbiles, L.d,3 "Recruiimwent and Selection of prospective H.S.
Teachers by Universitles', Zducational Administration and
Superviaion, 32, 1946, pp 117-21.

2. Herlinger, H.V. "And Gladly Teach" oceupations, 2%, 1944,
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Teacher education and curriculuvm

Attewpbs to evolve curriculum for teacher education in
US4 have been wade for nmoere than 2 cenbury bui ne standard

curriculum has emerged.

There is also a great diversity in teacher education
curriculum, depending upon the sdugational level or field
for which bteachers are being educated. The education of the
teacher of vocational agriculiure has litile in common with
the education of the Heacher of the primary grades and that
of nursery school Seachers differs wmarkedly from that of
those who teach physical education, A number of studies

have been carried out even in this field. ITwo such major
1

studies as reported by Monrece are : (1) the report of the
Hasional Survaygg {(2) the report of the commission on tea-
cher educatisnj&’ﬁb. After three years of study f@f the

situgstion, ithe Hational Survey in iis report has nmade some
significant goneral recommendations relating to the curriculum.

Bome of them arec @

1 talfer, S. Monroe : Zditor - Lncyclopaedia of Zduecational
Research (Revised #dition) 19563 pp 1397-1400.

2. HNational Survey of the Education of Teachers, U8 0ffice of
Bduecation, Bullebin, 1933, No. 10, 5ix volumes.

3a. Gommission on Teacher dducadtion : "Teacher for our Tines?®,
American Council on Education, 1944,

3be Commission on Teacher Lducation : “The Improvenent of Teacher
Bducation”, American Council on Hducabtion, 1946.
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(1) There is a basic need of more emphasis in the future
upon & far more complete recruitment, sclechtion and follow-up

guidance pProgramme.

(2) The period of teacher educstion should be extended
to a minimuws of 4 or 5 years, beyond high school for all ine

cluding rural elementary teachers.

(3) Reconstruction of curriculum for each type of posi-
tion must take place in terms of the needs of that type of

position in relation o socieby.

Several statements of goals, purposes, or objectives of
teacher education emerged from the work of the commission on
teacher educaiion. The report 'Teacher for our Times’1 has

stuted 12 qualiti952 needed in a teacher.

The Hational Comwmission sponsored the Oxford Conference,
an assembly of professional leaders who met in 1947 for the
improvenent of teachers.s The conference observed that the
teacher who could meet bthe demands that would be placed on
him as education would develop in that country must 3 (a)

strive to develop desirable personal characiteristics j

1. Commission on Teacher Education : "Teacher for our Times",
American Council on Hducation, 1944.

2. Hespeect for personality, cammuniﬁﬂgindedness, rational bew
haviour, skill in cooperasiion, increasing knowledge, skill
in mediabing knowledge, fricendliness with and understanding
of children, sccial understanding and behaviour, good
citizenship in the school as socieby skill in evaluation
and faith in the work of teaching.
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(b) possess a positive stimulating ethical character, (c) have
an inguiring mind, (d4) have an understanding and apprecistion
of community, (e) have a command of principles of the teaching
and learning processeand understand the use of tecuniques and
skills used in achieving the educational objectives in the
area and levely in which he is teaching, (f) understand demo=
cratic processes and insure their effective practice in the
classroon, {(g) understand the principloes of faithful living
and apply them, (h) develop a functional knowledge of the
principles and practices of guidance, (i) undersiund the

neocds of the child and utilise all available resources in
mevting those needs, (j) have an understanding of human ree
lations, {k) understand and appreciate the probleus of other

cultures.

The conference observed that teachers as citizens must
possess the qualities of effcective citizeashipv. It was also
contended that teachiny calls for tecinical and scientific
trainin;; of professional character. Hence specislised pro-
fessional training in proper coubination with a broad general |
education and desirable personul qualities was considered

essential for the preparation of teacherse.

Hecently there has bheen incrseased interest in the gencral
education of primary school teachers, their cultural background,

their sociul orientation, their nastery of content, their
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better command of the theory of teaching, the ususl branches
of instruction, and the length of the period of prescrvice

educntion.

As ohserved by a stuﬁy1, the most common procedures of

appraisal of candidates in USA have been as follows 2

Percent of systems

using
Personal interviews with 99
applicants
Application form filled out by 86
candidate
Information obtained by references 84
dequire transcripis of credits 56
Qbserve class-room work 55
Verify experience records 41
Bgtablish lists of eligible candi- 34
dates
lteguire physical examination 25
Reguire writton examination 4

Though a number of studies have been carried out on
teacher eduecation and selection, a valid and reliable eri-

terion of teaching success has not been found and the factors

1« Walter, 8. Honrce (Editor) : Encyclopaedia of Hducational
Research, Revised edition, 1956, p 1430,
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condibtioning success in teaching are not definitely known.
At preseat the best criterion of beaching success is the Judg-
nent of experits although pupil achievement is more nearly

ideal.

Teacher edugadion in Indie & present

Teacher training has been considered very essentisl énd
training institutions have been started by the State Governments
in India to train teachers at primary and secondary levels.

The tralning of teachers in India falls wnder seven heads coe-
vering different levels of teaching namely t pre-primary, prie
uary, secondary, bvasic, teachers for special subjects, bteachers
for muliipurposse schools and post-grodvate and research work

in teacher education.

The organisation of pre-primary cducation is still in
its infancy in India, and the facilities for the training

pre-primary bteachers are rethoer meagult.

The training of primary school teachers is conducted in
normal or undergraduate iLraining schools which take in matrie
culate as well as non-matriculate candidates. The duration of
the course for both the types of situdenis is generally two
years, but while the first type of trainecs is awarded bthe
seanlor teachers' certificabtes, the segond type receives the

junior teachers' certificate.
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Secondary teachers are of two types namely : graduaies
and under-praduates. The former are trained in training
colleges or departments. The duration of the training course
is one yesr. Succesaful candidates get DeTey Belide 01 LeTe
degrees according to University or Depariment regulations.
Under-graduates have te undergo training for a year or itwo.
These candidates quualify thomselves for a teacherts diploma
TeDe or Dip. in Teaching or a certiTicate as CeTey, TeTeloy

‘3.‘.8.'5,:., TelolHe OF SeTelo

The basic eduestion is a part and parcel of primary
education; a number of training instructions for this new
education have been se%—ug in aimost all the States. These
instisutions are of two types. Firstly, there are the basic
training schools generally following a two-year course.
Secondly, there are the postwgraduate basic training colleges
with one-year course. They train asdministrative officers
and the staff for basic training schools. Horsover, sonme
universities have adopted basic education as a special sube

jeect in the optional group of their B.Ed. course.

In=service sducation

The preparstion of teachers is one aspect of the teacher
education programme; the other aspect is the inservice or the

improvement of teachers in service.

From time to time, the stabe depariment of education and
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the teacher sducation cenires have been organising : (1) re-
fresher courses; (2) short intensive courses in special sub-
jeets; (3) practical training in workshops and (4) seminars

and professional conferences for bteachers in service.

According to %ukerjl*, of the 676thousand teachers worke
ing in primary schools during 19%54-55, the percentage of trained
teachers was about 60, It may also be noted that 38 percent
of the elementary schools are single btesachier institufions.

It has been estinmated that India will need 2.8 million teachers
for implemeniing a programme of universal elenentary education.
Under the Second Five-Year Plan, India will have 3.5 lakhs
veachers for slementary and junior basic schools and 13.4 lakhs
for primary, middle asnd secondary schools by 1960-061 as against
293 lakhs and 10.3 lakhs for the corrvesponding fields in 1955«
56.

The existing training institutions are not able $o mest
the country's demand for trained teachers. Since independence,
gfforts are being made to provide increased facilities for
teacher education. In 1951, the enrolment in teacher traine
ing institutions was sbout 78,000; in 1956 it increased to
about 105,000; and this is expected to reach 1,25,000 by the
end of the Second Five Year Flan. The total nusber of train-
ing institutions is also likely %0 increase during the period

from 805 (1950-51) and 1,100 (1955-56) to 1,300 in 1960-61.

1e Mukerji, S.¥e. ¢ "An Introduction to Indian Education®,
pp 30 & 87.
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In order %o asccelerate bhe pace of expausion of pri-
mary educabion and to bring free and compulsory education for
all children below the age of 14, the CGovermment of Iadia set
up the ALL India CGouncil of Elementary Bducation with effect
from July 1, 1957. ‘The functions of the Councell include pre-
paration of programmes for the early implemcniation of Arsicle
45 of the Constitution, to revise them as and whon necessary,
and to review the progress made in this divection, preparsiion
of detalled programmes for the expaansion and improveument of
primary education in each stale, organisging and assisting
research in the administration, finanecial and pedagogic probe
lems of elementary education, production ef literature Lo help
the education depariment and teachers to improve the qualiity
of primary education, and generally to advise on all matters
as might be deemed necessary, to provide proper guidance,
leadership and coordination for the improvemeni and expausion

of primary education.

Primary teacher education in Mysore Staie

In the Siaie of Hysore also the imporbtance of training
teachers was recognised as sarly as o cenisury ago. The first
ingtitution for training primary school teachers was started
in Mysore in 1860. How a nuwber of iraining institutions both
private and government have been started to train as many

teachers as possible.
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Necessity of professional and vocational bias in schools

From bthe agbove facts it can be ssen that any person who
has passed 35LC or MS or its equivalent examination can becone
a bteacher of the primary school. In most of the cases, it is
due %o forced circusstances and nob due $o liking that an inw
dividual chooses ihe teacher's profession though he might have
been a good eandidate for some other type of work. But there
are no devices by which he can be tested and on the basis of
which he can be advised with regard to his choice of subject
or srofessiorn. He might not be knowiug anyihing about the
joh or iis requirements. Most pecple enter the jobs that is
conveniently available %o ﬁhem}then realise that that partie
cular job is not suited $o them. But by the time this is rea-
lised, he would have been in the job for a consideruble time
and hence would not like to change. He may not even get a
caance to get into the job which he likes. Hence, his semice
is not wholehearted, and he decs not derive any pleasure oul
of the work. People generally realise how guickly a state of
worklessness thoroughly demoralises a person, sappling his
sense of self-confidence and self-respect. Bﬁt there is sbill
not enough general recognition of the inealculable social and
individual harm that is done by the fact that most workers ars
compelied to work abt unsuitable tasks for which they are
intellectually and temperamentally wnfit. This state of affairs

unfortunately is proverbially marked among the educated-employed
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in this country. While our peasant or crafisman is able to
find a certain amount of satisfaction and absorption within
the narrovw circle of his aciivity and interesi, the average
product of the school or college is unable b0 find any genuine
self-cxpression in his work. The work has no meaning or in~
ward significance for him beyond the fact that it brings him

a petity remuneration. The result is that he feelg that he

is a failure in life. He would not have made use of his best
abilities or aptitudes. He will not have served the society
t0o the best of his ability. Thus the loss o the couniry is
two-folde On the one hand unemployment among the educated
classes decreases the total produchive capaciity of the nation
on the material as well as intellectual side; on the other
hand partial exploisation of the energies of those who manage
to get some job reduces material output still further and
exerts the most undesirable influence on thoir character and
temperanvent. Yor, a person's evarydax work shapes his oubtlook
and chavacter and if the work is creatively and psjchologically
wsatisfactory, he begins to suffer from a cuaulative frusi-

ration.

Hecessity for developing an effective and adequabte techuique
of selection

Thus, the importance of the right choice of & career is
becoming dally more and more apparent. 1t is not so easy o

decide what occupabtions are really suitable for any particular
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person and why those should be choseéen. Ingquiries have to be
mnade. In order to do this a thorough investigabion with re-
gard to each individual is to be made. The present school re-
cords about each person especially in our country is not at
all comprehensive enough 4o supply the required data to Tind
out the aptitudes and abilities of emch of the individuals.,
However, the follewing information with regard todprospechive
teacher is required before he is guided in his choicge of a

CaAreal.

(1) The nasure of the individual's past experience and ene
vironments To understand this properly we need to inquire iunto
his homs circumstances, in 8o far as they have influenced his
development upto the present and are likely to continue to
influence it in the futurs. His =school record sh@wing T~
sults of instruction recelved and the nature of his spare |

time oecupabions and interssis should also be examined.

{(2) The nature of his physical condition and general

hoalth.

{3) The extent to which his sttailnments in various directe

ions suggest a high endowmenb.

{3) The degree to which the individusl possesses special
aptitudes or special abtainments which may de valusble in aay

of the proposed ocecupations: This includes manipulative skills
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based upon manual or bodily dexierities as well as various

abilities based on intellectual processes.

{(5) The degree %o¢ vwhich ftemperauental $raiis suech as
sociability, cooperativeness, assertiveness and the like have
axl-
been or being developed and taking forms of expression which

will tend %o promote succesaful conbtacts with other people.

(6) The extent to which personal atiributes such as
honesty, reliabilibty, perseverance, and the ilke will be

likely to influence success in the work proposed.

In order to study the individual with referencs to the
above poinits a number of standardised tests have to be ade

ministerod in addition to the direct observation by the expoert.

In view of this necessity, particularly, separately, in
each State, it was thought io consiruct an inventory for meaw
suring jeacher~efficiency for the primary school iteachers of
the llew Mysore State to facilitate guidance as well as sele~

obion.
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