APPENDIX_I

Questionnaire on Innovative Practices in Teacher Education

Institutions

CENTRE OF ADVANCED STUDY IN EDUCATION
FACULTY OF EDUCATION AND PSYCHOLOGY
THE MAHARAJA SAYAJIRAO UNIVERSITY OF BARODA
VADODARA - 390002

From:

Brijesh B. Darji

Research Scholar,

Department of Education (CASE),
The M. S. University of Baroda,
Vadodara.

To,

Sir/Madam,

I am Brijesh B. Darji, pursuing Ph.D. in Education titled “A Study of Innovative
Practices in Teacher Education Institutions of Gujarat State”. I would like to collect the
data from various Teacher Education Institutions. In this context | am attaching the

following tools.

1. Checklist on Innovative Practices in Teacher Education Institutions
2. Questionnaire on Innovative Practices in Teacher Education Institutions
In this regard, may | request you to fill the data in both the tools. The data collected

from you will be used for research purpose only and kept confidential.

Thanking you,

(Brijesh B. Darji)

Research Scholar



1. Does your Institute have innovative criteria for admitting the student-teachers?
Yes [1 No [ If yes, please specity.
9 dLdl 22l WAl [dats-ulbeisidl waal HI2 wlylds HIvESs &2
sl [ el [ %L &l dl 2ure 52U

2. Which models of Lesson Plans are followed in your institution?
Is the lesson plan followed in a structured form? Yes [] No [
dHLSL 2A22ML ULS 2LAL%Yede] 52 HLAUW AAARUML 210 D7
9 518 A5 HIOUL 2oL % ULS AULAL%L AAAAML AL B.2 &L [] <l []

3. Has your institute made changes in the selected model of lesson plan? Yes [
No [
Specify the changes adapted in the Lesson Plan as per the requirement.
ALl A2l RAULd HAOL ULS ALAL%A L dHell HL 32512 54l B2 6L [] €L [
"R[ALd Yool ULS AIALAAUL e s1dIML 1AL 55134 42 53,

4. Do the students in the institute make lesson plans based on Multiple
Intelligence?
Yes [J No [1 If yes, please specify.
9 i [aanalail ulsdl 2l oglalua oftusdldl (Multiple Intelligence) il

ALULR Oleld B2 L [T <l [J %L &L, L ure 53




5. Do the student-teachers integrate activity based learning components in their
lesson plans? Yes [ No [] If yes, please specify.
I [as-ulaas duedl uls a1dlg«ul ugld alulld weued usldl AH1dL 52 &7
sl [l [1 %L &l, dl ude 52l

6. How is the orientation to different skills given to the Student-Teachers? If any

new approach has been adopted, then please specify.
(las-ulaats 4 ogel el Slaeilll 5dl Ad alemu s 82 %L dHIdl A 3 518

A5 2[EHAH ULl 81U AL d e 53

7. Does your institution conduct any innovative demonstration lessons? Yes [] No
0
If yes, please specify.
9 dHLdl el ddld [desld uls al2l u2 B2 el [ Al [ %L &l dl 2uve 53l

8. Have your institution taken up any new practices in Simulation/Micro-teaching

sessions? Yes [ No [ If yes, please specify.
9 dH1dl 23 [Rudads HigseAbl v 518 ddl au0[GoH 2l B2 el O Al [

%L &l dl e 53




9. Which type of orientation is given to the student-teachers on Content Analysis of

10.

11.

12.

lessons, Writing Objectives, Lesson plan & Unit Plan?
(lats-uldiets a4 ulsdl [auaaad YausRol HI2, 2d2il dudl HIZ, Uls ALl 2 AsH
L% HIE Sl A 2[@HuL sl 20d 2

a) Content Analysis-

b) Objectives-

c) Lesson Plan
d) Unit Plan
e) If Any Other (Specify)

Does your institute carry out any innovative practices during the block

teaching/practice teaching phase? Yes [J No [ If yes, please specify.
9 dHLdl 22l diedlH [l anaaL e(HALd ddld 2ieilulds AL el u %2
gl [ el [ %L &l, dl ure 53

What are the criteria for evaluating the student-teachers during practice teaching
phase?

dAllm (Sratordl am2unl elHald [ets-uldals dl deaisd HI2 AL HIUES sAl sal B2

Do you follow any innovative ways of providing feedback? If yes, please
specify.

9 dfl Wldulde HI2 ddld HWI ULl BL7 %L &L, dl uve 53




13. Do you use innovative methods while transacting the contents in the classroom?
Yes [1 No [1 If yes, please specify.
ALSHL [auaddedl Au-a U2 di AAyds usaldaildl Gudl 3 8L2
sl [0 el [0l & dL aure 52l

14. Do you use Information and Communication Technology (ICT) in your
classroom?
Yes [J No [ please specify any new approach adopted in ICT in your
institution.
3 df adluisHl HUledl ULt 25<lldlogedl BualdL $3L 8L
al [ el [ duldl 222l Auldd ddl Hifedl uciad 2sdldly altam uve 53l

15. Do you integrate the techno-pedagogic skills in your classroom? Yes [ No [J
If yes enlist them.
9 dil dul2l awivisHi techno-pedagogic Sla@ildl Axas, 53 612 & [ L [ %L &l dl

418 oleldl.

16. Do the student-teachers conduct action research? Yes [1 No [J If yes, mention

some of the innovative action researches conducted in your institute.



17.

18.

19.

i (as-ulaets saiHs 2Allud 52 82 6l [ dl [ %L &, dl dHIdl A24HL adl «ddled
usla«dl Zedls [5alcs 2dilusdl ealdl.

Does your institute provide Life Skills education during curriculum transaction?
Yes [J No [ If yes, how it is provided? If no why it is not provided?

9 ALl AU AEALRASHAL AdslR eHALA W -5l (280l el wdHl 2Ld B2
al [l [ %L &l dL3dl 2de,

Enlist the innovative Projects/Assignments given/assigned to the Student-
Teachers.

(dlers-uldles A audidl alddl ddld %2 palddies dl dLel 1.

a)
b)
c)
d)
€)

Does your institute give Practical work related to theory courses? Yes [1 No []

if yes how?
9 M3l A2 Atuilds weaAsH Aoilud WADLS sid el 42 B2 2 6L [1 AL [ %L &l
dl 3dl dlds




20. Enlist the activities taken up by your institution for community participation of

21.

22.

23.

student-teachers.

(Blats-yloats 4 Axeld A4l udladl M2 dHid) ALl sl udl vealdil ealdl.

Any separate orientation programmes or workshops are being organized in your
institution for the development of practical work? (Self-learning
material/Instructional material, teaching aid, preparation of blue-print etc.)
Please specify.

9 duldl 2irauml practical work < (st w2 orientation programmes/stalaio
sldsy Al B e 53,

Enlist innovative co-curricular activities taken up by the student-teachers during
the course of the study (eg. Extension activities for Community welfare).

e AHAUAL e(Hald [(as-ulders girl sadl ddld ae-ueaias ugldaildl 2e
Olelldl.

a)
b)
c)
d)
€)
Does your institute conduct remedial programme/Tutorial Programme? Yes [
No [J

If yes, it is Remedial or Tutorial ?
Whether is it Subject wise? Yes [J No [ if yes write the name of

subject



If any new approach has been adopted for Remedial/Tutorial programme, please
specify & elaborate it.

9 dMIZ]L AL GUALRLAHS SIAsH &l uR B7 7 &l [ el [

9 d Bualals/tutorial sidsy 2

9 d [ama alalld 87 el O dl o6 &l dl (a2 < «n

Al Gualas/tutorial sldsy MR 518 «dl Almam 2udldldl &2 dL d 2uve 53 a4

aell (cadd Hiledl 2wl

24. Does your institute provide internship to student-teachers? Yes [ No [1 If you
have adopted any new approach for internship programme, please specify.
I dHIdl Ul [as-uldas 4 deeelollu udl W3 87 el O dl O %L dfd geaedlsllu HI2

518 dl [0 2UALAL &2 dL d e 53,

25. What are the criteria used to evaluate the student-teachers learning outcomes in

theoretical subjects?
(Blats-uldiatsel wedd uRpUHAL Heuisd HIZ 53l criteria <l Gualol sl 21d &2

26. Do you conduct Continuous Comprehensive Evaluation in your institute? Yes [

No [J If yes, which aspects do you evaluate?
9 dfl dHLdl 22Ul Add AdALE HeAisd s B2 el [T AL [J %L &L, dl <l 52l uial2il

s 52 62




27. Does your institution prepare student-teachers to adopt the needs of CCE in

schools? Yes [1 No [1 if yes specify how?
AL HL Add 2 A Heisddl vealdd udlafl anal duidl AL (as-uldesd

dalR 52 97 2 &l [1 L [ %0 &L, dl 5dl dd?

28. Do you think that the present curriculum of teacher education serves the needs
of the present day schools? Yes [ No [] If no, which are the added inputs given

to student — teachers in your institution?
9 dil [a2013l 6L 5 [ats-ulaewldl Al 261250 ddHid AMAAL ALl 3l2u1dlL
AR B2 el [0 dl [ %L «l dl [des-uldaisd duidl 2deuul dulRidl 4L inputs

AL 2L D7 SSHL wOLLAL.

29. How can block/practice teaching be made more innovative and meaningful?
wsfe (eallowd ay «dleuel ad 202yl 3dl dd oldldl ausiae

30. Which innovations are essentially required for the present teacher education

curriculum?
ddHle [dew-ulbleinl AeaAsHHL Sdl ddd2 wAblldl %32 %7



32.

33.

. What type of innovative programmes do you integrate in the teacher education

curriculum for the all-round development of the student teacher?

Or

Does your institute integrate programmes for all round development of student-
teachers? Yes [J No [ if yes enlist the programmes.

(Blas-ulaaisdl auu alda (asia e [(Daer wlbeodl 2edusHdl di sal
ddld/alylds sldsil [l Aamidal 59002

Can the evaluation of practice teaching be made innovative? Yes [J No [ if yes
give your comments.

Practice Teaching «lL Weais<l HL <ad YL A5 2 &l [1 Al [ % &, dl
dHLRL Hdel woLLdl.

Enlist the innovations adopted/ to be adopted by your institution for improving
B.Ed. Programme.

6l 3LS. <L programme Hi didl A5 wUALAAL/ Huelddl [auidl 8 Hdl ddd?
YDAl ALEL 2ALUL.




34. Does the present B.Ed. syllabus reflect policy matters? If yes, to what extent the
NPE-1986, NCF-2000, NCF-2005 & NCFTE-2009 is integrated/followed in the
Teacher Education Curriculum?

o yddHid oll.3Ls. aeaasH ddldl 4 eald H2 %L sl dl Zedl sal qdl 4 NPE-
1986, NCF-2000, NCF-2005 & NCFTE-2009 L aH1clal [stater wleiol 1L 52 &2




APPENDIX_II

Checklist on Innovative Practices in Teacher Education Institution

Instructions: Following is a checklist consisting of various practices in the teacher
education institutions. Kindly indicate the practices in your institution by putting V in
the given space. [For all the Items more than one response can be given if it is

practices]

1. Entrance Test For B.Ed. Admission

a. Paper Pen Manual
b. Computer Based/Automated
c. Choice Based Credit System
d. No Entrance Test

oo

e. If any other

2. Approaches of Practice Teaching Under Simulated Condition in your

Institution

a. Micro Teaching Lessons ]
b. Simulated Teaching Lessons ]

c. Demonstrative Teaching Lessons [ ]

L

If any Other (Specify)

3. Use of Various Approaches of Lesson Designing

b. Herbertian Approach

c. Blooms Approach

d. Problem Solving Approach
i. Inductive

i. Deductive

i. Inducto-Deductive

Jutobon

iv. Deducto-Inductive
e. Ifany Other (Specify)




4. Innovative Lesson Designing by Student-Teachers

a.

=)

o o

o «Q —H~ o

Digital Lesson Designing

Activity Based Lesson Designing
Constructivist Approach of Lesson Designing
Life Skill Integrated Lesson Designing

Value Integrated Lesson Designing
Wholistic Lesson Designing

Multiple Intelligence Lesson Designing
Models of Teaching based Lesson Designing

Technology Integrated Lesson Designing

Cooperative/Collaborative Approach of Lesson Designing

Inquiry Based Lesson Designing
Cognitive Lesson Planning

If any other (Specify)

Joooobobbu oo

5. Innovative Approaches during Practice Teaching At School Level

I

o o

o Q —H~ o

J-

Constructivist Approach
Cooperative/Collaborative Learning Approach
Activity Based Approach

Technology Integrated Approach

Multiple Intelligence Based Approach

Life Skill Integrated Approach

Value Integrated Approach

Wholistic Approach
Models of Teaching
If any other (Specify)

6. Feedback Mechanism

Innovative Approaches During......

Micro Teaching/Simulated Teaching

(a) Mode of Giving Feedback

i. Oral Feedback
ii. Written Feedback
iii. Video Recording & Play Back

Joodbooobn

0o



iv. Individual Feedback by Teacher Educators

v. Group Feedback by Teacher Educators

(b) Feedback Given by
i. By Peer Group
ii. By Teacher Educators

iii. If any other

Practice Teaching

(a) Mode of Giving Feedback

i. Oral Feedback

ii. Written Feedback

iii. Video Recording & Play Back

iv. Individual Feedback by Teacher Educators
v. Group Feedback by Teacher Educators
(b) Feedback Given by

i. By Peer Group

ii. By Teacher Educators

iii. By School Principal

iv. By Subject Teacher

v. If any other

7. Innovations In Teaching By Teacher Educators

T o

a o

o Q —Hh o

Digital Lesson Designing
Constructivist Approach of Teaching

Cooperative/Collaborative Approach of Teaching

Participatory Approach of Problem Solving
Models of Teaching

Use of Differentiated Instruction
Continuous Comprehensive Evaluation
Participatory Approach To Teaching
Personalized Teacher Education
Demonstration Lesson

Team Teaching

Criticism Lesson

10

00

oo boodn

Joootoboboodnn



m. If any other

8. Classroom Management

a. Democratic
b. Autocratic

c. Laissez Faire

IRIRERN

d. Delegation
e. Ifany Other (Specify)

9. Innovative Approaches In Evaluation

Continuous Comprehensive Evaluation

T &

Obijective Type Testing
Automated Testing (Computer Aided Testing)

e o

Few Lessons with ICT only

@

Peer Testing
f. Self-Testing
g. Community Testing

Joooodo



APPENDIX_I1I

Questionnaire on Innovative Practices for Student-Teachers

CENTRE OF ADVANCED STUDY IN EDUCATION
FACULTY OF EDUCATION AND PSYCHOLOGY
THE MAHARAJA SAYAJIRAO UNIVERSITY OF BARODA
VADODARA — 390002

From:

Brijesh B. Darji

Research Scholar,

Department of Education (CASE),
The M. S. University of Baroda,
Vadodara.

Dear Student-Teachers,

I am Brijesh B. Darji, pursuing Ph.D. in Education titled “A Study of Innovative
Practices in Teacher Education Institutions of Gujarat State”. In this regard, I would
like to know the views of Student Teachers of various Teacher Education Institutions of
Gujarat State on the innovative practices followed in your respective institution.

This Questionnaire contains questions regarding the practices usually followed
in a Teacher Education Institution; | request you to kindly respond to all the questions
and be honest while responding to each question. Your co-operation will indeed help
the researcher to build up a true scenario of the innovative practices in Teacher
Education Institutions. The data collected from the respondents will be used only for
the research purpose and will be kept strictly confidential.

1. Do you think the orientation given for the practice was
adequate? Yes [J No [J

Write the points for the improvement. If any.

9 AR Mol 1 & wWeALRY HIS AUCHL wAcA w(@otH vaitd
ocl? nel (ol

JULRBU HI2 oll HEL AL




2. Did you feel that you had a clear understanding of practice?
Yes [J No [J

Please justify your answer.

9 A Hlell Ol ¥ oA HIE dUcHl uUAA U@otHoll dHal AU YU
ecdl2 slia

MRl e justify $A.

3. While implementing this practice what were your experiences?
UL U@ otl UHALSAL A AHIRL Bofelel Fall &cll?
I.  Positive experiences: &sl2AcHs wajeicll

I.  Suggestions for the Improvement: YR Hi2 Ul

4. Do you think that practicing will make you a better teacher?

Yes [J NolJ

Please justify your answer.

9 dHa AL D ¥ oll YA Aol AR [Aats clotlad? MR el
justify s3.

5. What were the difficulties faced by you during the following phases of the

practice?

VL AU@IHAL drss1A WefARAUHIAHA 58 HFAloAl UHoA AN 5AL?

I.  Planning phase: 242%ot oll cloiss|




II.  Implementation phase: wHcls0L ol doiss)

6. How far the innovation helped you in your academic
improvement?
3l A atcdllotctl (otcllolls2aL) AHRL 2aBls YUIRl el HEE
s 8?

7. Please give your suggestions to improve the practices in Teacher Education
Institutions to make teacher education more innovative and meaningful/helpful
for student teachers.

You can also specify any of the practices followed in your institution, which
you think, is the most innovative and helpful for student teachers
Qats ullatgl Walul Gualdll w@oa dy otcflol A wedygl ololtaal Mol

YURRL MR MRl Yuoll W, 3] AL AofrRaMl ddet uU@o 3 [@Qeanel
Qasl 12 Aell stcllot ol GUA[ sl A A ure s,




APPENDIX_IV

Semi-Structured Interview Schedule for Principal & Teacher Educators

ok w0 N

10.

11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.

22.

23.
24.

Which are the innovative practices recently (2-3 years) introduced in your
institute?

When was the practices initiated?

Are all the innovative practices practiced now?

Which practices are ceased?

Does any other institute successfully implement the practices that are ceased in
your institute?

What was the cause that led to take up the practices?

What was the change expected in student-teachers, by the introduction of the
practice/s?

How did the idea for the innovative practice/s emerge?

Did you have a clear understanding of the objective of the practice/s and its
implementation?

Could the student-teachers gain practically/theoretically by practicing this
innovative practice?

Was it feasible to integrate the practice in the B.Ed. Curriculum?

What are the skills required by the Teacher Educator to conduct this practice/s?
What were the objectives of the practice/s?

What were the needs of the student-teachers addressed by this practice/s?

What are the Impact and Outcome of this practice/s?

Why do you consider this practice/s innovative?

What are the requirements for adoption and adaptation of practice/s?

Were the results of the innovation visible easily observed by others?

Do you recommend for other institutions?

Was the response from the principal favourable?

Please share if you have any other suggestions or comments regarding
innovation in the field of Teacher Education.

During the whole period, when this practice/s was practiced what were the
difficulties faced?

What steps were taken to overcome the difficulties?

Did the department/institution/college recognize your innovation practice?



APPENDIX_V

Semi-Structured Interview Schedule for Principal & Teacher Educators

For facilitating factors to Practice/s

1. What motivated you to adopt this practice?
2. Did the department/institution/college recognize your innovation practice?
3. Did the department/institution/college provide any incentive to appreciate your

initiative?
For impeding factors to Adoption of practice/s

1. What was the decision making process before the introduction of the innovative
practice/s?

2. How much was the time gap between decision making and implementation of
practice?

3. What was the cause for this time lag?

4. What were the hindrances in initiating the practice?

5. What was the management’s role in planning and implementation of the
practice/s?

6. As a Principal, what was your reaction when the Teacher Educators seeked
permission for starting the practice/s?

7. How were the infrastructural facilities a hindrance to the planning and
implementation of the practice/s?

8. Was there a discussion about it in the staff meeting?

9. If a staff denies for supporting the implementation of the practice, how he/she
persuaded?

10. Who persuades for adoption of the practice?

11. Which were the procedural hindrances faced from the affiliated university for
initiating the implementation of the practice/s?

12. Which were hindrances at the institutional/ college level with respect to

» Support of colleagues » Decision making process
» Freedom to plan for an » Resources

innovation > Time factor



13. Which are the other factors, which impeded the implementation of the

practice/s?

For personal Concerns for avoiding Adoption

1) How much are you comfortable in utilizing the new resources?
2) How much easy/difficult is it for you to convince your colleagues to adapt an

innovation?



APPENDIX_VI

Proforma for Analysis of Documents/Records

b)

University B.Ed. Syllabus
» Newly Implemented Core papers
» Evaluation Pattern
» Weightage given to the theories and practical in terms of credits
Lesson Plans
» Criticism of Lesson plan format
» Adapted Lesson Plans
» Lesson Plans prepared by Student-Teachers
» Total number of lessons supervised and observed by concerned staff
member
Annual yearly (Macro) Planning
Micro Teaching/Simulation
Practice Teaching/Block Teaching Sessions
Internship/Off Campus Programme and Reports given by the student teachers
Practical work submitted by Student-teachers

Photographs of Activities done by the Institution in recent years



APPENDIX_VII

University wise List of B.ED. Colleges in Gujarat State

Sr. Name of the University Place
No.

1 | The Maharaja Sayajirao University of Baroda | Vadodara

2 | Navrachna University Vadodara

3 | Gujarat Vidhyapeeth Ahmedabad

4. Sardar Patel University, V.V.Nagar
Sr. Name of Colleges Place
No.
Grant in aid Colleges

1 M.B. Patel college of Education V.V.Nagar

2 N.H. Patel College of Education Anand

3 | Anand Education College Anand

4 | H.M. Patel Institute of English, Training & Research VV Nagar

Self Finance Colleges

5 | Shree I.J. Patel B.Ed. College Mogri, Anand

6 | Anand College of Education Anand

7 | Waymade College of Education V.V.Nagar

8 P. M. Patel College of Education Anand

9 Smt P.K. Inamdar College of Education Bakrol, Anand

10 | Christian College of Education Anand

11 | N. R. Patel Mahila B.Ed. College Karamsad, Anand

12 | Sardar Patel College of Education Bakrol, V.V.Nagar

13 | Baavis Gaam B.Ed. College V.V.Nagar

5. K. Shyamji Krishna Verma Kuttcchh University, Kachchh

Sr. Name of Colleges Place
No.
Grant in aid Colleges
1 [S.D. Shethia College of Education | Mundra- Kachchh.
Self Finance Colleges
2 Dada Dukhayal College of Education (Hindi Medium) Adipur - Kachchh
3 Dr. H. R Gajwani College of Education (Eng Medium) Adipur -Kachchh
4 Smt.V. D. Thacker College of Education Gandhidham-
Kachchh
5 M D College of Education Bhuj — Kachchh
6 Ma Ashapura B.Ed. College of Girls Bhuj - Kachchh.




6. Kadi Sarva Vishwa Vidhyalaya, Gandhinagar, Gandhinagar

Sr. Name of Colleges Place
No.

1 | R.H.Patel English Medium B.Ed. College Gandhi Nagar

2 | S.S.Patel College of Education Gandhi Nagar

3 S.V. College of Education Kadi

4 Soorjba College of Education Kadi

7. Maharaja Krushnakumarsinhji Bhavnagar University, Bhavnagar

Sr. Name of Colleges Place

No.
1 Smt. Laxmiben Kakadia B.Ed. college Bhavnagar
2 Shri G.H. Sanghvi Sikshan Mahavidhyalaya Bhavnagar

3 Shree Sahjanand B.Ed. College Bhavnagar

4 Shree Swaminarayan College of Education Bhavnagar
5 Shree Aradhana Educational and Charitable trust Bhavnagar
6 Takshashila Educational and Charitable Trust Bhavnagar

8. Veer Narmad South Gujarat University, Surat

Sr. Name of Colleges Place

No.
Granted

1. V. T. Chokshi Sarvanjanik College of Education Surat
2. Shri Rang Mahavidhayalaya Bilimora, Navasari
3. College of Education Kharod, Bharuch
4, College of Education Katheria, Daman
5. Shrimati V. R. Bhakt Shikshan Mahavidhyalaya Kamerej, Surat
6. Snatak Adhyapan Mandir Vedchi, Tapi
7. Sarakri Shikshan Mahavidhyalaya Karchaliya, Surat
8. Sarkari Shikshan Mahavidhyalaya Vasada, Navasari
9. Sarakari B.Ed. College Rajpipla, Narmada
10. B. J. Patel College of Education Bardoli, Surat

11. Naranlala Institute of Teacher Education Navasari

12. R. K. Desai College of Education Vapi

13. Vivekanand College for B.Ed. Surat

14. Shri Mahavir Vidhyamandir Trust B.Ed. College Pandsara, Surat
15. Jai Jalaram Talimi Snatak Mahavidhyalaya Valia, Bharuch

16. Shiksanbharati College of Education Bharthana, Surat
17. Shri Narmada College of Education Nanod, Narmada
18. Vidhyabharati Trust College of Education Bardoli, Surat

19. SwamiNarayan Swarup B.Ed. College Ankleshwar

20. Shri V. H. Patel College of B.Ed. Dharampur, Valsad
21. Sarvodaya B.Ed. College Nana Varacha, Surat
22. Kamala College of Education Kholwad, Surat
23. C.N. Parmar B.Ed. College Paradi, Valsad

24, Shri M.K.Mehta College of Education Umargam, Valsad




25. Shri Sarvodaya Shikshan Mandal Sanchalit B.Ed. College Surat
26. Sardar Patel College of Education Surat
27. Shri S. R. Patel B.Ed. College Surat
28. Shri Sardar Patel College of Education Jalalpor, Navasari
29. Amity B.Ed. College Bharuch
30. Shrimati G.N.Pandya B.Ed. College Vadod, Surat
31. Munsi Mahila B.Ed. College Bharuch
9. Gujarat University, Ahmedabad
Sr. Name of Colleges Place
No
Granted Colleges
1 | A. G. Teachers College (NAAC-A Grade) Ahemedabad
2. | Shri M.N. Shukla College of Education (NAAC-B Grade) | Thaltej, Ahemedabad
3. | Prakash College of Education (NAAC-B Grade) Ahemedabad
4. | R.B.Sagar College of Education Sabarmati, Ahemedabad
5. | Shrimati Ullasben Goverdhandas College of Education Vasana,
(NAAC-C Grade) Ahemedabad
6. | Shrimati M.N.K.Dalal Education College for Women Ahemedabad
(NAAC-B Grade)
7. | Vidyashri M.M.Patel College of Education Ahemedabad
8. | Vivekanand College of Education (NAAC-B Grade) Ahemedabad
9. | Shri R.P. Anada College of Education Borsad, Anand
10. | Shrimati B.C.J. College of Education (NAAC-B Grade) Khambhat, Anand
11. | Sheth Motilal Nathabhai Contracter College of Education | Dabhoi,
(NAAC-B Grade) Vadodara
12. | Shri Sarvajanik College of Education Godhara, Panchmahal
13. | Secondary Teachers Training College (NAAC-C Grade) | Kheda, Nadiad
14. | Shrimati S.I.Patel Epcowala College of Education Petlad, Anand
15. | Sarkari B.Ed. College Nasvadi, Vadodara
16. | Sheth C.N. B.Ed. Education Ahemedabad
17. | Aakar Adhayapan Mandir, B.Ed. College Ooganaj, Ahemedabad
18. | G.L.S.Institute of Teacher Education (B.Ed.) Ahemedabad
19. | H.B.Kapadia College of Education Ratanpole, Ahemedabad
20. | J.G. College of Education (English Medium) Thaltej, Ahemedabad
21. | Parth College of Education Ahemedabad
22. | Sahajanad College of Education Ahemedabad
23. | Shri Gayatri College of Education Ahemedabad
24. | Shri V.1.Patel College of Education Navanikol, Ahmedabad
25. | Som-lalit College of Education Ahemedabad
26. | Takshshila College of Education Odhav, Ahemedabad
27. | The Sadipani Shikshan Mahavidhaylaya Ghatlodiya, Ahemedabad
28. | Varahi Education College Sabarmati, Ahemedabad
29. | Vision College of Education Ahemedabad
30. | Maniba College of Education Ta-Daskoi, Ahemedabad
31. | Shri Sadguru B.Ed. College Sanad, Ahemedabad
32. | Dharmaj College of Education Dharmaj, Anand
33. | K. G. Patel College of Education Anand
34. | B.Ed. College Singvad (Randhikpur) Dahod
35. | B. J. Katara College of Education Dahod
36. | Jand R College of Education Dahod
37. | J.K.Desai B.Ed. College, Zalod, Dahod




38. | Aardhana College of Education Gandhinagar
39. | Chaudhari College of Education, (Mahila College ) Gandhinagar
40. | Hillwoods Aacedemy of Teachers Education Gandhinagar
41. | Loknad B.Ed. College Dahegam, gandhinagar
42. | Manubhai Rambhai Amin B.Ed. College (Ta-Dahegam,) | Gandhinagar
43. | President College of Education Ta-Kalol, Gandhinagar

44,

Sarvoday College of Education

Kalol, Gandhinagar

45.

Sarsavati B.Ed. College

Gandhinagar

46.

Sarada Aadhayapan Mandir B.Ed. College

Ta-Kalol, Gandhinagar

47.

Shrimati S.S.M.Patel B.Ed. College

Ta-Manasa, Gandhinagar

48.

Shri M.D. Patel College of Education

Zudad

49.

Shri Swaminarayan B.Ed. College

Kalol, Gandhinagar

50.

Shrimati S.G. Rav College of Teachers Education

Ta-Manasa, Gandhinagar

51.

Umiya B.Ed. College (HighwayKalol,)

Gandhinagar

52,

Anjumen B.Ed. College

Ta-Balasinor, Kheda

53. | B.Ed. College Balasinor Ta-Balasinor, Kheda

54. | Shri Umiya Education Trust Sanchalit B.Ed. College Kheda

55. | Nalanda B.Ed College Ta-Virpur,Kheda

56. | Shri Virpur Mahila Utakarsh B.Ed College Ta-Virpur,Kheda

57. | Divyadrashti B.Ed. College Ta-Kalol, Panchmahal
58. | H.M.Bhura College of Education, Santrampur Santrampur, Panchmahal
59. | Gopalak Vikas Mandal B.Ed. College, Aaniyad Ta-Sahera, Panchmahal

60. | Sardar Patel College of Education (Ta-Lunawada,) Panchmahal

61. | Sarvoday College of Education (NAAC-B Grade) Ta-Kalol, Panchmahal
62. | Shrimati J. N. Patel B.Ed. College (Ta-Lunawada,) Panchmabhal

63. | Shrimati K.C.M.Shah B.Ed. College Ta-Godhara, Panchmahal
64. | S. D. Patel B.Ed. College Ajwa road,Vadodara

65. | Samarth College of Education Ta-Pavijetpur, Vadodara
66. | Sanskar Bharati College of Education (B.Ed.) Ta-Savali, Vadodara

67. | Vanvasi Sevasamaj B.Ed. College Ta-Pavijetpur, Vadodara
68. | Kapadvanj Kalavani Mandal College of Education Kapadvanj, Kheda

69. | Shri Ram Cheritable Trust B.Ed. College, Koydam Ta-Virpur,Kheda

70. | Mahemadavad B.Ed. College, Mahemadavad Kheda

71. | K.M.Patel College of Education Ghatlodia, Ahemdabad
72. | I. D. Patel Education Campus Ghatlodia, Ahemdabad
73. | Shri Umiya College of Education Ahemdabad

74. | Shri Sahjanad B.Ed. College Naroda, Ahemdabad

75. | Shrimati S. N. Patel B.Ed. College Aasarava, Ahemdabad
76. | Dhruv-Rutvij College of Education Vadnagarpura

77. | Shrimati L.M.Patel Womens B.Ed. College, Lunawada Panchmahal

78. | Hirabaa B.Ed. College.(Only for Womens) Sahibaug, Ahmedabad
79. | J.G. College of Education Ahmedabad

80. | Aakshar Mahila B.Ed. College (Only for womens) Karelibaug, Vadodara
81. | Siddhi B.Ed. College (Vasana) Vasana, Ahmedabad

82. | Sardar Patel B.Ed. College Satellite, Ahmedabad
83. | M.C.Parmar G.T.B.College Khatamba,Vadodara

84.

Bhavana B.Ed. College

Bopal, Ahmedabad

85.

Kameshwar College of Education

Vejalpur, Ahmedabad

86.

Maa Gayatri B.Ed. College

Dahod

87.

Mahila B.Ed. College

Nagrada, Dahod

88.

Lokmanya College of Education

Satelite, Ahmedabad

89.

Uma B.Ed. College

Jodhapur, Ahmedabad

90.

Vidhyanagar B.Ed. College

Bapunagar, Ahmedabad




91. | Shrimati S.P.Patel College of Education Ghatlodia, Ahemdabad
92. | Pachatvarg Kalvani Mandal B.Ed. College Ta-Sahera, Panchmahal
93. | R.N.Pitti B.Ed. College for Women Karelibaug, VVadodara
10. Hemchandracharya North Gujarat University, Patan
Sr. Name of Colleges Place
No.
Grantable
1. College of Education Daramal
2. Swami Vivekanand Sarvoday Bank Education College Mehsana
3. Shri B. D.Shah College of Education Modasa
4. Sarkari B.Ed. College Meghraj
5. Lilavati Nandlal Kilachand College of Education (CTE) Patan
6. Shri D. D. Chokshi College of Education Palanpur
7. Secondary Teachers Training College Visnagar
Self Finance
8. B.Ed College,Antoli Sabarkantha
0. B.Ed College,Androkha Vijaynagar
10. R.G.Barot College of Education Bhiloda
11. P. & T. Patel College of Education Bhandu
12. B.Ed. College Bayad
13. Shahjanand College of Education Becharaji
14, Divyachetna College of Education Bhetali, Idar
15. College of Education Baspa
16. College of Education Chhapi, Idar
17. Sanskar B.Ed. College (Dhanpura,) Mehsana
18. Kadva Patel B.Ed. College (Ghaghret) Visnagar
19. Radhe B.Ed. College Hirpura
20. College of Education Himatnagar
21. L. N. Patel Education College Kalyanpura
22. Panchshil College of Education Kansa, Visnagar
23. Shree Gurukrupa B.Ed. College Ladol, Vijapur
24, R.K.Patel College of Education, Kamipura Sabarkantha
25. New Progessive Teacher Education Mehsana
26. Matrushri Lalitaba Soni College of Education Modasa
27. Kantaba B.Ed College,Mithadharva Chanasma
28. Ekta College of Education Navi Metral
29. Matrushree S.S.Govinda B.Ed. College Palanpur
30. Experimental College of Education Prantij
31. Shri Sarvajanik Education College Mehsana
32. Shrimati K.B.Dave College of Education Pilvai
33. S.V.Chaudhri College of Education Pamol
34, Uttar-Purva B.Ed. College Pilvai
35. Shri G.H.Patel College of Education Patan
36. Amardeep B.Ed. College Pilvai
37. Smt.J.D.Thakkar (Pumpwala) B.Ed. College Radhanpur
38. Sheth 1.M.Patel College of Education, Ranchhodupura Vijapur
39. Lok Niketan B.Ed. College Ratanpur
40. B.Ed. College Shamlaji
41, College of Education,Samarth Himatnagar
42. Gitanjali College of Education Talod




43. Mahila Education College Unjha

44, Patel Ramjibhai Narayandas Balavot (Morarji) Unjha

45, Ash Education Trust Sanchalit B.Ed. College Vijapur

46. Smt.B.V.P.P.College of Education Vadu

47. Sarswati College of Education Virwada

48. B.Ed. College Vijaynagar

49, Rajpur College of Education Vijaynagar

50. Sardar B.Ed. College Vijapur

51, Shri B.H.Dave College of Education Sami

52, College of Education Vadasma

53. Vidyasagar B.Ed. College Danodarda

54, Shri S.V.T. College of Education Ujleshwar

55. Grow More College of Education (Berana) Himmatnagar
56. Shri Marutinandan B.Ed. College Umta-Visnagar
57. Avadh Mahavidhyalaya B.Ed. College Visnagar

58. Nilkanth College of Education Visnagar

59. Shree Swaminarayan Gurukul B.Ed. College Palanpur

60. B.Ed. College Takhatpur Malpur
61. Shri Shankar College of Education Manund, Patan
62. Shree Navjivan B.Ed. College Dessa

63. M. K. College of Education Patan

64. Shri B. J. Gadhavi College of Education Radhanpur

65. R.J.Patel College of Education Palasar

66. Kamla Kelavani Mandal College of Education Pilvai

67. Shri V.S.Raval College of Education Prantij

68. Vrundavan College of Education Ganeshpura

69. M. K. Institute of Secondary Teacher Education Patan

70. Smt. M. V. Patel College of Education Ranasan

71. Shri Maharshi Dayanand Saraswati B.Ed. College Visnagar

72. Shri N. S. Desai College of Education Kheralu

73. Special Education College Palanpur

11. Saurastra University, Rajkot
Sr. Name of Colleges Place
No.
Granted

1 Institute Of Language Teaching (B.Ed. English Only) Jamnagar

2. D.G. Shikshan Mahavidyalay (Granted Aliabada

3. Dr.Subhash Mahila College Of Education (Granted) Junagadh

4, Shree Ramba Graduate Teachers College (Granted) Rajkot

5. Shree Shardapith Arts, Commerce College Of Education Surendranagar
6. Smt. J. J. Kundaliya Graduate Teachers College (Granted) Porbandar

7. P.D.M. Graduate Teachers College (Granted) Dwarka

8. C.H.Shah Maitri Vidhyapith Mahila College Of Education Rajkot

9. Smt. M.M.Shah College Of Education (Granted) Surendranagar

Self -Finance

10. Apex B.Ed. College Morbi, Rajkot
11. Arpit Collge Of Education (B.Ed.) At-Hadala, Tankara
12. B. Ed. College, Amrapur Jasdan,Dist,Rajkot
13. B. Ed. College Bhutvad, Dhoraji
14. B. Ed. College (Jamkandorna) Rajkot




15. B. Ed. College, Chaparda Pedhala,

16. Brahmandad Institute of Teacher Education (Visavadar,) Junagadh

17. Dr. Subhash B.Ed. College Junagadh

18. Dr. V. R. Godhaniya B.Ed. College Porbandar

19. Gayatri Guru Krupa B.Ed. College Lathi

20. Harivandana B.Ed. College Munjka, Rajkot
21. J. K. Mandal B.Ed. College Junagadh

22, Kumari S. V. Patel (Gardi) B.Ed. College Nyara, Rajkot
23. Lt. M. J. Kundaliya Education College, Rajkot (Female Only) | Rajkot

24, Lt. Matushree Shantaben Jivrajbhai Korat B.Ed. College Jetpur

25. Maharshi Dayanand Saraswati B.Ed. College Tankara, Rajkot
26. Maharshi Sri Arvind B.Ed. College Haripa, Rajkot
217. Matrushri V.B.Manvar B.Ed. College Dumiyani

28. Navyug B.Ed. College Virpur, Morbi,
29. Om Vidhayavasini B.Ed. College Morbi

30. Panchashil B.Ed. College Rajkot

31. Parangat B.Ed. College Halvad

32. Patel Kelvani Mandal B.Ed. College Junagadh

33. R. O. Patel Womens B.Ed. College, Tankara Tankara

34. Sanskar Dham B.Ed. College Rajkot

35. Saraswati B.Ed. College Rajkot

36. Sardar Patel Kelwani Mandal Mahila B.Ed. College Jetpur

37. Sharda Gram College Of Education Mangrol, Junagadh
38. Shashtri Swami Dharmprasadji B.Ed. College Una, Junagadh
39. Shree Dharmjivandasji Swami B.Ed. College (Male Only) Taravada, Amreli
40. Shree Lallubhai Sheth B.Ed. College Ghelasomnath
41. Shree M. P. Patel B.Ed. College Jodhpar, Morbi
42. Shree Maruti Kelavani Mandal Sanchalit B.Ed. College Jasapar, Atkot
43. Shree S.D. Mehta Mahila B.Ed. College Dhrol

44, Shree Sardar Patel Mahila B.Ed. College Joshipura, Junagadh
45, Shree Tejendraprasadji B.Ed. College Charadva

46. Shree Vinubhai D. Chovatiya Mahila B.Ed. College Jasdan, Rajkot
47. Shree Vivekbharti B.Ed. College (Bamangam,) Junagadh

48. Shri & Smt. V.K.Kamdar B.Ed College -Kalawad Road Rajkot

49, Shri A.V. Oza Institute Of B.Ed. College, Lakhatar Surendranagar
50. Shri Arjun B.Ed. College Supasi, Veraval
51. Shri Arya Tej B.Ed. College Morbi

52. Shri Bharad Institute of Teachers Education Rajkot

53. Shri H. N. Shukla College of Teacher Education Amargarh, Rajkot
54, Shri Haribhai Narbheshankar Shukla B.Ed. Rajkot

55. Shri J. B. Barad B.Ed. College Sutrapada, Veraval
56. Shri Joyananda College of Education Jamnagar

57. Shri Mahavir B.Ed. College Dhangdhara

58. Shri Matruvandand B.Ed. College Simar, Veraval
59. Shri Mirambika Mahila B.Ed. College Rajkot

60. Shri Mukesh Jani B.Ed. College Amreli

61. Shri Murlidhar B.Ed. College Rajkot

62. Shri Navyug College of Education Sukhpur, Junagadh
63. Shri S. J. Thakkar B.Ed. College Rajkot

64. Shri Saraswati College Of Education Gir, Una

65. Shri Shyamji Krishna Verma B.Ed Rajkot

66. Shri Takshashila B.Ed. College Halvad

67. Shri Ukabhai Dodiya B.Ed. College Simar, Veraval




68. Shri V. G. Solanki B.Ed. College Kodinar

69. Smt. J. N. Bhatu College Of Education Vadala, Junagadh
70. Smt. M. J. Gajera B.Ed. (Mahila) College Amreli

71. Smt. Minaxiben Shantibhai Dave College Of Education Jamnagar

72. Smt. Prabhaben Patel B.Ed. College Morbi

73. Smt. R.D.Gardi College Of Teacher Education Rajkot

74. Smt. S. R. Herma B.Ed. College (Female Only) Satapar, Jamjodhpur
75. Smt. S.B. Gardi B.Ed. College Dhrol

76. Smt. Vanitaben Bachubhai Nandola B.Ed. College Bhacha, Una

77. Somnath B.Ed. College Kodinar

78. T. N. Rao. College of Teachers Education Rajkot

79. Umiyaji Parivar Mahila B.Ed. College Dhrol

80. Yadav B.Ed. College Keshod, Junagadh
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qar act
p Il'lar

National Policy on Educaug&‘(ENPE 19865‘=ﬁa§ ygbmphasized, “The status
of teacher reflects the sosﬁ) cultural ethos ofd¢bé&ety and no people can rise
above the level of its tgacher qu_dﬁesaphers @meerned it can be produced
only when we have gf.ﬁd and tiv ,a;gher etgcarogramme.” On this
background of dema@d and exp: ify-from schonts society, teacher
education programmeineed to be S ened a@cts adding innovative
ideas and practices. Tﬁe proceeﬂo lbvatlomdﬁsi activities like - a felt
need, analysis of the prem:’ I@nlrﬁglrmovatlve/changed
situation, testing and validating n dmahlly implementing to find
out how much mpro@efﬁéhf]‘féah} béﬂ!tf]‘e’dght .Thus dobes a model of
educational change. To be competitive in the penbddylobalization it is
important to change our traditional methods to mbetchallenges posed by
the global markets. To meet these demands, a teachst supplement or
replace traditional methods of instruction with omative educational
experiences. Thus, it is imperative that the temaahest go through the
innovative process of teacher education so thatlleeome innovators in their
sprit and continue to try out and adopt innovationgheir own situations. The
present paper makes an attempt to study the inmevatactices that are being
used and that can be designed and used in teagheat®n institutions like
integration of techno pedagogic skills & life sgjll different types of

€ — Deflection An Jnternational YNultidisciplinary FIeer Deviewed £

= § approaches i. e., participatory, cooperative & ladmrative approach,
};;,/ 3 specialized teacher education, ICT mediated teaedecation, need based
OBl teacher education.
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1.0. Introduction has righty emphasized, “The status of
teacher reflects the socio-cultural ethos of
the society and no people can rise above
the level of its teacher. Good teachers are
concerned it can be produced only when
we have good and effective teacher
education programme.”
According to National Curriculum
Framework for Teacher Education
(NCFTE-2009), ‘A teacher needs to be
prepared in relation to the needs and
demands arising in the school context, to
engage with questions of school
knowledge, the learner and the learning
process. The expectations of the school
ygtem from a teacher changes from time
to fime, responding to the broader social,

Today the pattern of education and its
transaction process is changing very fast.
Many new forces like Scientific and

Technological advancement,

Industrialization, Globalization,

Modernization etc. have emerged in
society and it has become very complex.
Education is an instrument for preparing
younger generation for this complex
society which has to face many new
challenges. A modern generation needs
essential skills, an updated knowledge,
latest information of changing social

needs, technologies and attitudes to make
them fit to survive well and f ectﬂl'“arﬁ

B
complexities of the present %@' Lifelong

linavy FIeer Deviewed £

o . . €econo and political changes taking
‘S and continuous learnin the : N .

0 - . a0 ,xf-place in the society.” On this background
= characteristic of a man living a succes§w )

= 0 .demand and expectation from schools

P

G

life in this modern age ang to emp@y
modern generation, thereE is need
sufficient powerful educatlon::system»cﬂ"
UNESCO’s Commission ofe, Egcation . _
(1972) declared that education’is her Education

process and its purpose lS 1o, Testgbhsh\alqéacher, yeducation is an integral

learning society, i.e., a society that knows component of the educational system. It is
how to learn, to grow and to transform jntimately connected with society and is
itself to the needs of ever changing world.  ,ngitioned by the ethos, culture and

It is only through leaming that one  character of a nation. When India attained
acquires knowledge and this knowledge freedom, the then existing education
comes mainly through education. The  gystem was accepted as such because it
process of education is shaped and 55 thought that an abrupt departure from
moulded by the human personality called he same would be disturbing and
the tegcher, who plays a crucial role in  gesiapilizing. Thus, a predisposition to
education of country. In order to meet the  otain the system acquired preponderance

.
fd society, teacher education programmes
eed to ge strengthened in all aspects
fadding |rg$ovative ideas and practices.

€ — Deflection An Jnternational YN ult

& demands of globalization the educational
) £ system of the country needs more efficient, and all that was envisaged by a way of
; 2 y changes was its rearrangement.
r\D \°bas well as, competent teachers. The quality Consequently, education including teacher

of teachers mostly depends on the teacher g cation largely remained isolated from

education programme of any nation. the people. During the last five decades,
-National Policy on Education (NPE, 1986)
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certain efforts have been made to
indigenize the system. The gaps, however,
are still wide and visible. The imperatives

for building the bridges may be as follows:

(NCFTE, 2009)

1. To build a national system of
teacher education based on India’s
cultural ethos, its lenity and
diversity  synchronizing  with
change and continuity.

2. To facilitate the realization of the
constitutional goals and emergence
of the new social order.

3. To prepare professionally
competent teachers to perform their
roles effectively as per needs
society. -

4. To upgrade the strand@’ of teacher
and social status ofteachers
develop amongst thEm a seng
commitment. °

. . + -
The entire educational system “Of==0

improved; but in turn the quality of teacher
depends to a large extent on the quality of
teacher education. Education commission
(1964-66) says, ‘Of all different factors
which influence the quality of education
and its contribution to national
development, the quality, competence and
character of teachers are undoubtedly the
most significant. Nothing is more
important than securing a sufficient supply
of high quality of recruits to the training
profession, providing them with the best
’m possible professional preparation and
creating satisfactory conditions of work in

which they can be fully effective’. The
1=
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quality of teacher education in our country
especially at the secondary level is far
from satisfactory. This may be due to lack
of focus on providing meaning full
experiences to the student teachers
especially at the secondary level. It is said
that the quality of nation depends upon the
quality of its citizens.

1.2 Need and I mportance of Teacher
Education

In teaching profession a teacher has to
perform multiple activities like teaching,
evaluating, communicating, guiding and
counselling the students, organizing co-
activities,  participate in

remed%students problems etc., together

u}/vith acffgg(ities which are intrinsic to

%and learning. This needs
erfection ®mn academic and professional
reparatioiT of teachers. So the need and
iportancé of teacher education is:

: %
country is in the process of clﬁngmlﬂd@ to Mangla (2010) | N
know that no educational reform c . To educate teachers in organizing

successful unless the quality/\6fitedchetlis!icationleaning resources so that they can

identify and design how to use a
variety of appropriate teaching
learning resources from the
environment, community, media,
A.V. aids and self learning
materials.

2. To accomplish them for effective
curriculum teaching strategies like
developing episodes, lesson plans,
instructional units, sequences etc.,
through inquiry, discovery,
problem solving, projects,
discussion, dialogues or lectures.

3. To qualify them to conduct
effective interaction during

November - December, 2013

falkebook. ..
ereflectionjournal



linavy FIeer Deviewed £

iscip

d

1

€ — Deflection An Jnternational YN ult

-—

S
~ E
(
i 8
(N Q
NN .
Gl

B

b -

www.edupublication.com

4.

10.

Volume - 11

o
5 o

=

$
&
rd
R

classroom teaching to promote
individual and group learning.

To educate them to evaluate the
outcomes of learning by planning
and conducting a continuous -
comprehensive evaluation of the
teaching learning process through
appropriate tools and techniques.
To make them sufficient to
implement compensatory education
programmes for the disadvantaged
learner through organizing and
participating in remedial
instruction, tutorials, special
coaching etc.
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sufficient to
promote environmental
consciousness, secular outlook,
scientific temper, and cultural
pursuit the students and in the
community.

To endow them the quality to
organize and participate in
programmes of community service
and development.

Though these changes have been included
in the teacher education system, lot more
has to be done to make the student-
teachers efficient. The existing programme
of teacher education at primary and

11. To make them

12.

To make them competent to g@ﬂharﬁ%ondary stages is generally based upon

to the special needs of di{;abﬁqéd and the®e, teacher

gifted children. &

To educate them toc@rganizet_gmi,
guide variety of go-curri_
activities designed t@ facilitate-tge;
all round develop@ent of the
learners. c :

-

A '

To make them adequ'a.e i
students in solving their lear !

occupational
problems and also participate in
other student support activities.

To prepare them to participate in
and contribute to parallel and
complimentary educational service
systems like non-formal education,
adult literacy, workers education
etc.

To make them proficient to
develop in students, the qualities of
democratic citizenship like
tolerance, concern for others,
cooperation, responsibility,
commitment to social justice etc.

Issue- VI
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education curriculum
framev?ej_k brought out by the NCTE.

w+Among all these things it is clear that

§;gcher eggj_cation is an integral component
I*the edygational system it is intimately

mnected&with society and is conditioned
loy~the ethos, culture and character of

Fi
Apels us to view teacher education

.@"'here are certain points, which

an“dl_f'ﬂ;‘af'lf-‘_-"pfe‘l‘."édagﬁal?.‘ﬁEjE’I}fﬁé’)’@“ﬁfaﬁnﬁﬁéﬁvith special attention because

our constitutional goals, the directive
principle of the state policy, the emerging
expectation and changes operating in
education etc. call for an appropriate
response from a futuristic education
system. Certain efforts have been done like

- To facilitate the realization of the
emergence of the social order.

- To prepare professionally
competent teachers to perform their
roles effectively as per the need of
the society.

There are but a few of the major concern
which call for an immediate action. A
comprehensive, dynamic and responsive
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system of teacher education needs to be
continually evolved keeping the overall
scenario in view.

§
N
$
I
¢

1.3 Present Scenario of Teacher
Education

A teacher is the builder of nation and the
teacher education institutions prepare
teachers by enhancing or developing skills,
knowledge, teaching practices related to
class-room teaching i.e. the institutions
provides educated teachers to the school
system. The backlog of untrained teachers
in school system and the essential
requirement of pre-service teacher
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of education and of teachers training. We
have better qualified teachers, willing to
learn pupils, more cooperative parents,
more organized and well founded
department of education, more adequate
funds and equipment and scientifically
based curricula increasing opportunities
for teachers to professionally advance and
grow. Organizations such as the National

Council of Educational research and
training, the teaching department of
training colleges and universities the

teachers-exchange foundation, the State
Institution of Education, the educational
broadcasts of the A.LR and various

certification for appointment as a_tegﬁmﬁarﬁ ucation commissions are diligently at
led to increasing pressure or{\éé%(lsting wofke,for the betterment of teachers’

institutional capacity. The qe?nand far

conditi&}_, professional as well as

exceeding supply, market éFforces ﬂ%vﬁ*t"ﬁcademid"

taken over causing unprecedented
] e Ol
the number of teachgr edue

institutions in most parts df the couhtry.

) Thaere at% no linkages between the

"ndationﬁ knowledge and skills required

32{.. the oeffective transaction in the

The increasing demand forﬁ%ined teaeln lelassroony. The whole purpose of

and the belief that a training c8tifi
as security against future unemp

[

S )
tional knowledge in such a manner
S shattered. Even, the curricula are

have made the teachery g‘educa:iipp;;:aiiﬁfnfritﬁafe@faﬁa not meeting the requirement

beneficial business proposition. It has also
led to large scale mushrooming of
substandard teacher education institutions
as well as trainees to these educational
institutions. As a result the teacher-
educator has to educate and train almost
80-100 teachers per year which has greater
impact upon the future of the teacher
education. If the teacher educators
themselves are not competent enough to
deal with the emerging issues then they
cannot justify their duty to prepare quality

)\ teachers.

Today we have more organized, more
elaborate and more comprehensive system
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of the present day demand of the society.
To overcome and fulfill the demand many

new areas like integration of ICT
(Information and Communication
Technology), CCE (Continuous

Comprehensive Evaluation) and CBCS
(Choice Based Credit System) are
emerging but are not included in the
curricula of teachers’ education. (NCFTE-
2009)

There are no linkages between the
foundational knowledge and skills required
for the effective transaction in the
classroom. The whole purpose of
foundational knowledge in such a manner
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gets shattered. Even, the curricula are
outdated and not meeting the requirement
of the present day demand of the society.
To overcome and fulfill the demand many

new areas like integration of ICT
(Information and Communication
Technology), CCE (Continuous

Comprehensive Evaluation) and CBCS
(Choice Based Credit System) are
emerging but are not included in the
curricula of teachers’ education. (NCFTE-
2009)

The number of courses offered at different
stages - pre-primary, elementary and
secondary-face-to-face and distance modes
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the faculty appointed does not possess
gualifications or experience in elementary
teacher education. A good number of
CTEs face faculty shortage, poor library
facilities, spend more time on initial
teacher education while research,
development and innovative activities are
yet to take concrete shape. The same is the
case with IASEs. The capacity of both
CTEs and IASEs in performing their
mandated roles has more recently come
under serious scrutiny (NCTE 2009).

The training of the teachers is a major area
of concern at present, as both pre-service
and in-service training of school teachers

of teacher education; programmeapwﬁarﬁrg extremely inadequate and poorly
. 19 : )
M.Ed., face-to-face and dlstan\Qé‘modes, mafiaged in most of the States. Pre-service

C.P.Ed., B.P.Ed., and M.R¥Ed., have

increased from 3,489 cougif‘es in" 3,198
institutions in March, 2004 & a whogpi i

14,428 courses in 11,861Finstitutions\y
March 2009. The stude@ intake _has
likewise increased from 92,74,072=ta
10,96,673 during this pékiod

faculty qualification, learning resources
and student profile. Till December 2009,
as many as 31 Institutes of Advanced
Studies in Education (IASEs) and 104
Colleges of Teacher Education (CTES)
were sanctioned, and all of these were
functional. Of the 599 Districts in the
country, District Institutes of Education
and Training (DIETs) were set up in 571
Districts, of which only 529 are functional.
Thus, 42 DIETs are yet to become

trainin&‘_needs to be improved and

-Qifferentlﬁ regulated both in public and

private in ni-tutions, while systems for in-
gfvice trgining require expansion and

@or regorm that allow for great
Wlexibility.£There exists a wide variation in

expansion has taken a heavy toll on m 4

parameters of infrastructural’\Viprovision,)!!

a,gﬁ's of teachers and the need for
chers at different levels of school

(etllicatisro Nacross  the country. It is

important to develop a broad frame work
that can address some of the crucial issues
common to teacher education across
different levels with a view to enable states
to respond to needs specific to their
contexts. Moreover, the diversity in the
institutional arrangements for school
education in terms of alternative schools,
government and private schools places its
own demands and will need to be
addressed (NCFTE, 2009).
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functional (Working Group Report on
’m Elementary Education and Literacy, 2007).
The main problem facing is non-

availability of qualified faculty. Presently,
1=

According to Mangala (2010) there is no
provision for training the teachers for the
subjects like art, craft, and music while
these subjects are very well taught in
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schools. In this context researcher feels
that there is urgent need of special courses
to be started to train teachers. Until the
teachers develop interest & acquire the
new knowledge, they may not be able to
transmit the knowledge properly to their

students. If the teachers cannot provide
current knowledge to the students, then
there would be no use of giving training to

teachers. Thus, it can be concluded that
teacher education has to face multiple
challenges in the present social context
under the impact of global needs.

During the last decade, need thrusts have
been posed due to rapid changes in the

educational, political, social, and ec_orz_’qmiela

contexts at the national and ir\tg'?-h%tional
level. Curriculum reconstructi@ﬁ has also

become imperative in the @ht of somg
perceptible gaps in teac_@er edu;‘“'t aﬂf

Teacher education by &nd larges
conventional in its nature ar@ purpose. Th
integration of theory and $practiCe-=an

consequent curricular resp{mse“e
requirements of the school syste _

¥

remains inadequate. Teaché’rﬂ;‘i&-*-pﬁéﬁdlféd in!
competencies and skills, which do not

necessarily equip them for becoming
professionally effective. Their familiarity

€ - Reflection

An Snternational CMultidiscplinary " Roer Reviewed & ~Journal

The National Curriculum Framework
(NCF-2005) has also suggested different
types of teaching methodology, such as,
constructivist, collaborative, cooperative
approach and to use of critical pedagogy,
for teaching of the content. But these new
dimensions have not been incorporated by
the teacher education institutes. Today,
there is a plenty of techno-resources which
gives great scope for teachers and students
to work in innovative and interesting ways.
However, the applicability of these
resources depends upon teacher educators
who prepare teachers for future.

1.3. Problems and Challenges Faced

’Byag; Eacher Education Programme

The ro‘& of the teacher is changing so fast

.,‘therefore’defforts of the teacher education

ust be increased to meet the
e ﬁud expectations of the society.
The teacher needs to be convinced as a

_ 0
:%nge Lgent’ and not as a mere
Ji@r of knowledge and culture.
ernment of India - Policy Perspective’

{(QEQSS:X.gL:TQhS_Erved that the process of

updating teacher education is extremely
slow and the major portion of teacher
education curriculum was irrelevant even

with latest educational development to the contemporary needs. National Policy
remains insufficient. Organized and on Education (NPE-1986) also stated that
stimulatory learning experiences rarely the existing system of teacher education
contribute  to  enhancing teachers’  Wwill be overhauled.

capacities for self directed lifelong The system of teacher preparation is weak
learning. A large number of teacher on several counts though efforts have been

€ — Deflection An Jnternational YN ult

made to upgrade these and enhance the
quality of products of teacher training
institutions. Problems in the teacher
education include mainly from the area of
expectations, roles, relationships, rewards,
recognition and sanction in the social

training institutions do not practice what
they preach. Several of the skills acquired
and methodologies learned are seldom
7 ")) practiced in actual school system. This
highlights the need to bring realism and

-dynamism in the curriculum.
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group in which teachers work. General 3. Teacher education programmes
problems in teacher education are listed as provide little scope for student
below. teachers to reflect on their
1. Syllabus at school level was experiences.
revised and new textbooks have 4. Disciplinary knowledge is viewed
been designed accordingly but the as independent of professional in
programme of teacher education pedagogy.
has not responded to this. 5. Repeated ‘practice’ in the teaching
W 2. The most important part of teacher of a specified number of isolated
S education programme is practice lessons is considered a sufficient
§ teaching and related practical work. condition for professional
5 But still its purpose is not achieved. development.
& 3. There is no provision for training 6. It is assumed that links between
§ the teachers for the subjects like learning theories and models and
x art, craft, and music while these teaching methods are automatically
o subjects are very well taugt}’w“nary formed in the understanding
8 schools. @@, developed by student teachers.
:‘;’. 4. Vast  curriculum, @% ever 7. There iS no opportunity for
g expanding knowledgg and map*x,l:* te&:hers to examine their own
= subjects to be taught in.a s 7 bla%:-s and beliefs and reflect on
= limited period of glme et )= theig, own experiences as part of
g’ months. cla%sroom discourse and enquiry.
- (Marigala 2@) I-:B Th€ory courses have no clear link
3 The NCF (2005) has descrlbéﬂ. tm’ I v;g'?h practical work and ground
'E concerns of teacher education as fo £ realities.
§ 1. Experiences in thél @f)mdtl‘béudf“ﬁﬂ catenTherévaluation system followed in
= teacher education indicate that teacher education programmes is
2 knowledge is treated as ‘given’, too information-oriented,
fE embedded in the curriculum and excessively quantitative and lacks
- accepted without question; there is comprehensiveness.
.0 no engagement  with the 10.Apart from conceptual and
'g curriculum. Textbooks, syllabi, and pedagogical  aspects, existing
75 curriculum are never critically programmes need to develop
& examined by the student teacher or certain  attitudes, dispositions,
l the regular teacher. habits and interests in a teacher.
o 2. Language proficiency of the The present evaluation protocol has
W g teacher needs to be enhanced, but no place for evaluating these
fiﬁ 3 existing programmes do not aspects.
N “ recognize the centrality of language  To solve all these and even other than
in the curriculum. these problems, one of the important
- solutions is innovation in teacher
Volume - 11 Issue- VI November - December, 2013
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education programme. Proper innovations
may lead to quality improvement.

1.4. Concept of Innovation

An innovation means an idea or practice
perceived as new by the adopter. Oxford
Dictionary defines innovation as ‘the

action of innovating, the introduction of

novelties, and the alteration of what is
established by the introduction of new
elements or forms’.

The concept of ‘innovation’ has been
defined in different ways.

Ryan & Gross (1943)

comprehensively defined the

have
word

innovation as “New ideas are gene_raé(‘a‘glﬂ{arp]
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change made in old practices, introduction
of novel ideas and concepts, invention of
new products, promotion of new ideas.
Rogers (1995) defined innovativeness as
the degree to which an individual is
relatively earlier in adopting new ideas
than the other members of his system and
remarks that if the idea seems new to the
individual, then as far as he is concerned, it
is an innovation. Innovativeness of an
institution depends on how much freedom
does it enjoy to make decisions to
experiment, try and adopt new ideas and
practices. Not only the freedom from the
external imposition of decisions does to
ke a favorable climate for the adoption

invented in systems. These new.d#€as are of fgovations but also the system within

located from various sources

appropriate shape according‘i;to the ngiq_d@i,

w B

idea is called the processtof deveigping -

The process involved in cteating ain

innovations. The process ‘pf innovation
. . ) .
involves various stages; these are: Iacati

are given - the o'lpggnization needs to be made
-{gceptiveﬁto new ideas and practices. If
=

ery member has the freedom and there

S

"develoﬁ',s a will to try for him and

,jq;ehntify hig. personality with the practice
hat he isScalled upon to implement, there

the need for developing ‘ﬂem"rwﬂkelihood that he will strain every
awareness, and source of ve to adopt and maintain innovations.

information, administrationyofyinnevation; |

teamwork and flow of communication,
decision making and characteristics of
innovations.” Whereas, Burnett (1953) has
defined that innovation is the new thought
which is qualitatively different from the
existing form. Clapham (2003) states that
“the word innovate comes from the Latin
word ‘innovare’ which means to renew, to
make new”. Therefore, by definition, an
innovation can be a renovation of a theme
or a variation of an idea. Kostoff (2003)
also suggest that “innovation reflects the

7}, metamorphosis from present practice to

some new, hopefully, ‘better practice”.
Mangala (2010) defined it innovation as a
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ﬁ-‘EﬁUs’,‘-,;f’;-.iﬁﬁi‘_d‘éfation can be understood as

promotion of new ideas, administering
them to replace the old practices which do
not suit the needs of the society.

1.5. Innovations and Education

In education, the word ‘innovation’ is used

to describe a deliberate attempt to improve
educational practices. Innovations do not
come out of despair - they are first
conceptualized in the need situation and
then are implemented after long testing.
Havelock (1973) pointed out “when we

use expression like ‘innovation in

education’ we think we are talking about
something positive, a change for the better
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of something that is both new and
beneficial”. Thus, innovation is viewed as

a conscious and planned act of intervention
to improve practice in the direction of
legitimate and pre-determine objectives.
The process of innovation includes
activities like - a felt need, analysis of the
present situation, planning of
innovative/changed situation, testing and
validating of innovation and finally
implementing to find out how much
improvement can be brought. Thus it
becomes a model of educational change. It
can be said that innovation is a change
which is planned and formulated for the

€ - Reflection
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transaction is also undergoing
transformations. There is a major paradigm
shift in the instructional methods with the
change of time. To be competitive in the
period of globalization it is important to
change our traditional methods to meet the
challenges posed by the global markets. To
meet these demands, a teacher must
supplement or replace traditional methods
of instruction with innovative educational
experiences.

The UNESCO Report of the International
Commission on Education in the
21%entury (1996) strongly believes that
the rethinking of teacher education is

betterment of the system on which |£‘\e;|linarpecessary in order to bring in future

get implemented. Education is .aébrocess tea@bﬁrs

that involves from time to Q&ﬁe as the

practices of teaching and@learnmg . 98b

affected by a varlety of facte

Innovations in the field of@ducatloi‘ )
Eékmeworss for Quality Teacher Education
¥4998) m.ﬁbrder to give a new look to the

It is possible that apart from*' a

are ‘othér/, '"t“eaﬁheﬁ' |(t846har C (education

purposeful changes which aﬁe brought in t
make the process function &it the’ deqr
level.

institutions  there
education institutions which may have
adopted some innovations which have not
been brought out. The researcher feels that
by visiting some institutions and checking
out whether any kind of innovations has
been initiated by them would prove to be a
fruitful exercise.

1.6. Need of Innovative Practices in
Teacher Education

Entering into the 21st century today’s
school curriculum IS becoming
increasingly complex. Many new areas of
knowledge are getting integrated into it.
The methodology  of  curriculum
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precisely those human and
mtelle(ﬁﬂal gualities that will facilitate

fresh ap’proach to teaching. The NCTE

fter beco |ng the statutory body brought
Ut a dlscH§S|on document on Curriculum

r4: education. Although various
sures taken to improve the quality of
have brought out
changes in the system. But these
developments and transformations have
not been able to bring a change in the
teacher education programme as envisaged
in NPE (1986-92)

The National Policy on Education, (1986)
has rightly stated, “No people can rise
above the level of its teachers.” So for the
development of the country, it is very
important to have good teachers and good
teachers can be produced only if we have a
good system of teacher education and
dedicated and efficient teacher-educators.
According to NCFTE (2009) there is also a
dire need to critically review the secondary
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teacher education system. The one-year
second Bachelor's degree (B.Ed.) model
seems to have outlived its relevance. With
the increase of B.Ed. colleges, particularly
with privatization and commercialization,
B.Ed. programmes have become weak
both in theory and practice. Even the few
institutions, which keep struggling to make
this programme meaningful, find it
difficult to overcome the structural
constraints that the short duration of the
programme poses. According to Singh
(2008), one way to improve the situation is
to absorb the innovation in the field of
teacher education because modernization

- Reflection
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the teacher education programme is
undergoing changes nationally as well as
internationally. The NCTE (2004) stating
that, “The programme of teacher education
is institution based. The students are not
exposed to the realities of school and
community, internship, practice of
teaching; practical activities are not paid
proper attention. Despite the commendable
improvement in service conditions and
perks, the profession is yet to attract best
brain”.

A teacher plays an important role in
shaping the students and also the future of
nation. Therefore, any nation cannot

of education depends to an exteg{pnnarpe lect the preparation of teachers. In
modernization of teacher. He fu@h@e‘r states Indfag, teacher education programme has

that “there is a need to rev@?ﬁp today’s
teacher education system i

changing needs of theg sometyﬁ\
particularly changing nee@s of s
education”. In teache’E; educatlo
programme efficient and go®l teache-iela
prepared who always try to irffod
ideas, techniques and prac

rzﬁune with ghe

been &Len importance both before and

after the@ndependence. With reference to

ﬁe teach r education programme many
ninent H.?rsonalltles in the field of
ucatloné.from the education field i.e.

Haehhrajéhl (2005), Goel & Goel (2005)

‘;’ I ti#é view that there is an urgent need
tice pdate the teacher education programme

classroom transaction, curricular 'or gos :-"'Wifh reference to the changing needs of

curricular activities. Thus, it is |mperat|ve
that the teacher must go through the
innovative process of teacher education so
that they become innovators in their sprit
and continue to try out and adopt
innovations in their own situations. The
National Curriculum Framework (NCF-
2005) also emphasized on innovations and
good practices in teacher education.
Teacher education means programmes of

society. Education is one of the major
aspects of the society. So, our education
system needs to bring desirable changes
with the changes in society. Therefore, the
teacher preparation programme needs to be
updated in the light of the changing needs
of society and for that adoption of
innovative practices is necessary. Further,
in this era of globalization, we need to
prepare teachers for the global world. This

o § education and research which equip an can only be made possible if innovations
>Nj 3 individual to teach at schools. The role of are introduced in system to bring about
AJ ’mteacher has been changing from being a quality improvement. The National

knowledgeable person on the stage to a
-facilitator and guide beside. In this context

Curriculum Framework (NCF-2005) has
also emphasized the need for bringing
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change in teacher education for developing
professional identity of teachers and to
make teacher education more relevant in
school education.

Further NCFTE (2009) states that, there is
also a dire need to critically review the
secondary teacher education system. The
one-year second Bachelor’'s degree (B.Ed.)
model seems to have outlived its
relevance. With the proliferation of B.Ed.
colleges, particularly with privatization
and commercialization, B.Ed. programmes
have become weak both in theory and
practice. Even the few institutions, which
keep struggling to make this programme
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quality needs to be improved, something
new will have to be done. Even if the
guestion is rephrased such as: What
innovations are likely to best improve
quality of teacher education? The answer
is still hard to define because it depends on
what aspect is under consideration and
what is known to work best in the specific
aspect. There is, however, considerable
consensus in the region that teachers are of
central importance in improving the
quality of education. This implies that
innovations in pre-service teacher training
are a good form of investment.

Secondary education has a key role to play

meaningful, find it difficult to over_c%ﬁainarp‘t’he social, economic, and human capital

the structural constraints that\.@l#é short devlgpment of a country.

duration of the programme @%es. While

the second Bachelor’s degré?e modeL_m?Nt,

>

still be relevant, it is impe@tive that
needs strengthening in terfhs of intensl
rigor and duration. ®

Proper implementation of infiovations=wil
lead to real progress only ¥ t

brought about in an orderly sequen 1i

Further

educa at these levels is a crucial link

-Qetween‘io:frimary schooling and higher

ﬁycation% The task before today's
ieties gs to transform secondary
ucation & institutions  and  current

taﬁobling,epractices to align them with the

ds of a globalized and technology-
en world. Policymakers and educators

goal setting, planning aihdl*l*sysfeméné'”mﬁstaadfess the twin challenges of

execution. The aim of innovation is the
change for better. Such changes bring
progress. To be competitive in the period
of globalization it is important to change
our traditional methods so as to meet the
challenges posed by the global markets. To
meet these demands, a teacher must
supplement or replace traditional methods
of instruction with innovative educational
approaches.

One of the questions that is being
increasingly considered is: How best may
innovation improve quality? It is not
possible to answer this question in general

-terms other than to say that, if the current
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increasing “access to” and “quality and
relevance of” secondary education for all
young people.

Keeping in view the important role of

secondary education in the development of
the children, preparation of teachers for
this level is indeed a very important and
challenging task.
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APPENDIX_X

Format to Compile Innovative Practices

Preliminary

Obijectives of the practice

Description of the Practice

Practice Context & the Need Addressed

Sources & Resources Required

Voices of Student-Teachers

Practice Outcome

Innovativeness of the Practice

Requirements for Adoption and Adaptation




APPENDIX_XI
Rubric for Classroom Observation

Student-Teacher School
Subject Date Time
Topic Final Grade
Accomplish | Advanced | Satisfactory | Progressive | Beginner
d (o
%) (A) ®) ©) ©)
l. Planning and Preparation
States  objectives clearly in
behavioural terms
Design objectives to cater to learner
diversity
Designs objectives to ensure higher
order learning
Designs lessons that break down
complex tasks and address learning
needs, styles and interests.
Plans usage of materials/resources that
support instructional goals and engage
students in meaningful learning
Allocates  time  for  activities
judiciously
Grade
1. Implementation & Execution
Accomplish | Advanced | Satisfactory | Progressive | Beginner
d (O
O W ®) ©) ©)
Makes  learning  relevant by

connecting students’ prior knowledge
and experiences to the learning
process

Presents content as per
e Framed objectives
e Level of students

Incorporates a variety of teaching
methods/  instructional  strategies
according to the content

Designs relevant activities to enhance
student participation




Presents  material  clearly and
explicitly, with well-chosen examples.

Develops students’ critical thinking
and problem solving skills

Uses relevant teaching aids/other
resources to support student learning

Uses technology to support higher
order thinking skills

Communicates ideas effectively

Correlates subject with
e Other subjects
o Real life experiences

Includes current research and data to
enhance learning

Uses Skills of teaching
Introduction

Explanation with examples
Questioning/ Probing
Timely Reinforcement
Stimulus Variation

Black Board Writings

VVVVVYVYY

Grade

Classroom Environment

Accomplish
ed (O)

Advanced

(A)

Satisfactory

(B)

Progressive

©)

Beginner

(D)

Facilities a student-centered learning
environment.

- Encourages student interaction

during teaching - learning process

Ensures participation of all

students in discussion/activities

Promotes curiosity in learning

Promotes disciplined behaviour &
mutual respect during teaching-
learning process.

Grade




V.

Evaluation

Accomplish
ed (O)

Advanced

(A)

Satisfactory

(B)

Progressive

©)

Beginner

(D)

Correlates instructional objectives,
activities and assignments.

Communicates clearly assessment
activities and criteria to the
students

Uses assessment data to monitor
student progress and modify
instruction as needed

Provides timely and

feedback

specific

Grade

V. Personal Correlates

Accomplis
hed (O)

Advanced

(A)

Satisfactory

(B)

Progressive

(©)

Beginner

(D)

Maintains a positive
professional behaviour
1. Punctuality
2. Attendance
3. Effectiveness in

Communication
4. Collegiality
5. Appearance

pattern of

Final Grade

Supervisor’s name




APPENDIX_XII

a. Lesson Plan

b. Scripted lesson Plan
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APPENDIX_XIII

Open Book Exam paper _ Education in Emerging Indian Society

Q-1 (A) Write answer to one of the following questions in about 350 words (10)

1.

Is it necessity for the teacher to have knowledge of educational philosophy? Why? Discuss it
in terms of interrelation between concept and its parts like aims, syllabus, procedure, textbook
and discipline.

Is there any difference in the role of the teacher as a class teacher and a teacher of India?
Which type of role emerges in the context of these two perspectives in context/ terms of an
individual and social aims of education? Comment

(B) Write answer to any one out of the following questions in about 125 words. Explain

(04)

1. Define/Explain the concept of Kakasaheb Kalelkar’s philosophy.

2. What is the difference between formal and informal education in terms of - A child is grown

up/brought up by mother and a child’s growth through education in school?

3. Which procedure of polar education can be called of education received by Eklavya? Why?

Q-2 (A) Write answer to any two of the following questions in about 100 words (06)

1. How will you solve the problem of addiction of students to social networking sites like face
book in today’s activity of education? Analyse the disadvantages of it.

2. Which activities and options will you offer to the students handle challenges of knowledge
explosion in education?

3. Due to which type of circumstances of poverty the farmers commit suicide? Which kind of
facilities can we try to provide as a teacher to the students with this kind of family
background?

(B) Write answer to any one of the following questions in about 750 words (08)

1. Give your opinion/express your opinion on effects of migration of people from different
regions on the metro cities of the India like Mumbai, Delhi, and Calcutta on its social and
economic life styles of the people. As a teacher which kinds of points to keep in mind to
teach the students from different caste, culture and religion?

2. Due to globalization & industrialization, many automobile companies are establishing their
plants in Gujarat which has created job opportunities in industries. So, as a teacher which X-
factor- will you develop in your students to provide professional training, use of technology,
opportunities of research?

Q-3 (A) Write answer to any one of the following questions in about 750 words (10)

1. Do you find/Give your opinion on contribution of the society in the development of
personalities like Ambedkar, Sachin Tendulkar, Gandhiji, Bismillakhan? Can we call Sardar
Vallabhbhai as proponent of culture? How will you evaluate all these personalities as a
teacher?

2. Evaluate personalities of social activists like Anna Hazare, Arvind Kejriwal, T.V. anchor

Arun Goswami, film director — Prakash Zha as role played in today’s society in the context
of factors of social change brought by them in the society.



(B) Write answer to any one of the following questions in about 150 words (04)

1. Which point of social change will you add to the syllabus as a teacher, when teaching
science and social science in the class?

2. Which factors of your behaviour/personalities will you hone to develop yourself through the
procedure of education, so that you can create your brand image in 2047?

3. When does the life style of joint family become helpful or a hindrance in development of a
person? Analyse / comment on three points of both the sides.

Q-4 (A) Write answer to any two of the following questions in about 100 words (06)

1.  Why are the educational institutions of today running away from the naturalistic system of
education? What effects has it caused on (community of) students?

2. Discuss on women education offered in Gujarat from the view point of Jean Jacque
Rousseau.

3. Ramayana, Mahabharata, Kuran-Sharif, Bible and Guru GranthSahib concentrate more on
values and thoughts. Do you agree to include this idealism in your classroom teaching
assembly? Discuss in the contexts of objectives.

(B) Write answer to anyone of the following questions in about 100 words (08)

1. Why did Gandhiji support basic education system? Analyse its characteristics

2. Discuss the methods of teaching adopted/developed by jean Jacque Rousseau in details.

Q-5 Write short answer to the following questions (14)

1. Good hand writings, presentation in communicative language in classroom — activities of
these factors can be called education or training? Why?

2. Can the pre-service education run by Ahmedabad Management Association be called formal
education or continuous education? Why?

3. Is physical punishment a crime? Why?

4. Explain the meaning of EDUCARE.

5. The schools are pressurized by D.E.O. to conduct activities and every year expected by state
education departments to do everything, which kind of bad effects does it cause on school
education?

6. Which kind of educational presentation can be presented creatively in the assembly, which is
not related to subject and yet important to explain to students? Write your activities related to
it.

7. Explain point of view of Gandhiji on Truth and nonviolence

8. Exhibitions organized in city like — photographs, sculpture, industry, conferences on
literature, organized at place like natrani, fairs organized at different cultures- which kind of
system of education can it be put into?

9. Can an expensive house, TV, Freeze, buying a new vehicle called social change? What can
we do to reduce the negative effect of it?

10. Which two challenges would you give preference before celebrating 15 August of 2047?

11. Which kind of discipline did Rousseau object/against/protest?

12. What can be called lifetime education?

13. Write the name of authors of the books — “Satya na Prayogo” (My experiments with truth)
and Diwaswapna.

14. How much income everyday per head by a person is called below poverty line according to

the planning commission -2012?
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