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CHAPTER - ¥

ANATYSIS OF DATA

5.1 INIRODUCTION

The objectives of the study have been listed
earlier. The methods and techniques used have been enumerated
in the previous chapter along with suitable instruments
utilized and data collection procedure. Hypotheses were
formulated on the basis of the objectives. In this chapter
the data so collected has been analysed and tested to verify

if the assumed hypotheses are true.

Hypotheses deal with different issues and correlates
of the study. The identification of the levels of glow-onness
in the teachers, the levels of meaningfulness and purposeful-
ness in their lives as categorised will be verified. Similarly,
the level of self-concept of the teachers, the concept of
work values and Achievement motivation will also be tested

by the help of appropriate measures.

Glow-onness and burnoutness are experiences whuch are
in continuum. There is no dichotonmy on this experience tut

there are levels of experiences of glow-onness or burnoutness.

The various independent factors like age, sex, marital

status and teaching experiences of teachers plays a vital
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role in the lives of teachers and in their teaching profes-

sion. The relationship of glow-onness and burnoutness with

these factors will be examined by treating each of them

separately, and the results and outcomes interpreted through

appropriate statistical techniques.

The study aims particularly on the comparison between

the tribal and non-tribal teachers. This aspect will be taken

care of throughout.

The case sgbudies of Ursuline schools ig carried out on

the basis of the reports of the managers through check-list

A and the responses of teachers 1y Check-list B.

5.1.1 The Sample Description

" Before proceeding with the presentation of analysis,

the sample description on management and segment basis is

being given below in tables.

Table 5.1 : Teachers on different management basis.

Selected Samples

Manage ment No,of No.of Relative Fré~
Schools Teachers quency percen~
tage

1. Ursuline 13 133 60.45
(50.00%)

2. Government 8 55 25.00
(30.76%)

%, Others 5 32 14.54
(19.23)

i 26 N= 220 100.00%

(100+0%)
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Table 5.2 : Description of Sample

Grcup> Sex No.of Réléﬁi?eAféequency
Teac hers (Percentage)
Tribals Male 21 9.54
Female 122 55445
Non-Tribal Male 51 23.18
Female 26 11.81
N= 220 99.98 (100%)

Table 5.1 indicates the sampled teachers selected from
13 Ursuline schools comprise 60.45 per cent. The rest of the
sample was ‘taken from Government schools (8) comprising 25
per cent of the teachers and 14.54 per cent of teachers are
from other managements which are 5 in number.

Table 5.1 is shown by a pie diagram. (Diagram No.591)

Tabie 5.2 gives the detailed sample description on
Tribal/Non-Tribal aspect and male female in the sample. A
total of 14% tribal teachers - 21 male and 122 female were
selected from the schools detailed above in table 5.1. Simi-
larly from the same schools a total of 77 non-tribal teachers -

51 male and 26 female participated in this study.

5.1.2 Interpretation of Data Objective-wise.

Objective 1 : To identify the 'Glow-on' and 'Burn-out'

teachers in the High Schools of Chotanagpur.
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The identification was done on the basis of the
Maslach Burnout Inventory which is meant to measure the
levels of burnoutness of those engaged in people work. The
inventory has three subscalegkgf Emotional Bxhaustion,
Depersonalisation and Personal Accomplishment. ALl the
three subscales are assessed both in frequency and intensity

dimensions.

5.1.3 (a) Identification of Glow-on Teachers.

The third subscale of Maslach Burnout Inventory,
nanely Personal Accomplishment buth in frequency and
intensity has been used to identify the Glow~on teachers.
The manual (p.1 Appended) states "The Personal Accomplish-
ment subscale assesses feelings of competence and successful
achievement in one's work with people". For this purpose,
whereas the manual states that, the higher the scores on
this subscale both on frequency and intensity, the lower the
burnout and lower scores are considered high in burnout,
This imﬁlication has therefore been taken to identify glow-on
teachers, Higher scores on this subscale in this study are
used 10 categorise high glow-~on teachers and middle scores
0 identify moderate glow-on teachers and lower scores are
categorising low glow-on teachers. The identified glow-on
teachers will be presented in tables 5.3 and 5.4 with

percentages,
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Table 5.% : Percentage of Tribal and Non-Tribal Glow-on

Teachers on Personal Accomplishments Frequency-wise.

Teachers

Potal No,of

S geachers Low goderate ﬁ%g?
Tribal 143 66 44 33
(65%) (30%) (20%) (15%)
Non-Tribal 77 38 16 23
(35%) (17.27%)  (7.27%)  (10.45%)
Grand Total 220 103 60 56
(100%) (46.81%) (27.27%)  (25.45%)

Table 5.4 : Percentage of Tribal and Non-Tribal Glow-on
Teachers on Personal Accomplishment Intensity-wise.

Teachers No.of Low " Moderate High

Peachers
Tribal 143 79 43 21

% 65.00 3050 19.54 9.54
Non-Tribal 17 42 15 20

% 35.00 19.09 6.81 9.09
Total N= 220 121 58 41

% 100,00 55.00 26.36 18.63

Table 5.3 and 5.4 are graphically presented with Graph No.5.1.

The mean and Standard Deviation (S.D.) of the sampled

Tribal and Non-Tripal teachers on Personal Accomplishment

Frequency are presented in Table 5.5.
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Tabie 5.5 : Mean score of the sampled Tribal and Non-Tribal
Teachers on Personal Accomplishment Freguency-wise.

Teachers Mumber Mean S.D.
Tribal 143 33,69 735
Non-Tribal 77 33446 9.16
Total N = 220 33.58(Gen.) 8.01

The mean of Personal Accomplishment PFrequency (of Table
5.5) cannot be compared with original MBI PAF which measured
burnoutness. In the present study it is meant +o0 measure glow-
onness of teachers., There is a difference of 0.11 in the
group mean from Tribal teachers' mean and a difference of
0.23 from the Non-Tribal teachers' mean. The Tribal Teachers'

mean is higher than the non-tribal teachers' mean,

Table 5,6 ¢ Mean and S.D. of the Tribal and Non-Tribal
Teacters on Personal Accomplishment Intensity-wise.

Teéchers - Nunmber Meénvu - S.D,
Tribal 143 34.. 91 8,88
Non-Tribal 77 25.09 10.10
“Total 220 34.92  9.%3

As presented in table No.5.6 the group mean does not
differ from the sampled Tribal teachers' mean. It is a
difference of 0.01. But the sampled Non-Tribal teachers'
mean differs from the group mean for 0.17. Among the Tribal
and Non-Tribal Teachers' mean, the latter is higher than

the former.



(b) Identification of Burnout Teachers

Objective 1 also relates with identification of burnout
teachers of Chotanagpur.

(i) Identification of Emotional Exhaustion Frequency.

As there is no total burnout score, the two subscales
of Maslach Burnout Inventory i.e., Emotional Exhaustion and
Depersonalisation have been scored separately. and each in
its frequency and intensity dimeusions. Thus, Burnoutness of
teachers has been studied from these four subscales. Scores
were divided into three categories of low, moderate and high.
In the MBI menual (Ref.Appendix No.B) scores were cousidered
high, if they are in the upper third of the normative distri-
bution, moderate if they are in the middle third and low
if they arein the lower third. For categorisation of the
burnout teachers, the normVof the MBI manual has been

followed.

The extent of burnoagfﬁgs assessed from the mean scores
of thetwo subscales. Mean scores of the sampled teachers
and mean scores of Tribal and Non~-Tribal teachers have been

considered separately., The data is presented in Table 5.7

Table 5.7 indicates that the highest percentage of
teachers (45 ) falls in the moderate level of bumout onm
this dimension. The high burnout percentage of 31.81 comes

after the moderate group.
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Table 5,7 3 Percentage of the Tribal and Non-Tribal Burnout

Teachers on the Emobtional Exhaustion Frequency-

wise.
Teachers Number Low Moderate High
Tribal 143 26 63 54
% 65400 11.81 28.63 24,54
Non-Tribal 77 25 %6 16
% 35,00 11.36 16.36 727
Total N = 220 51 99 70
% 100.0 2%.18 45,00 31.81

The trend of the tribal teachers is similar to the
total group i.e., the highest number and percentage is
falling under moderate and high level of burnoutness is
following. While in the Nun-Tribal graip only the highest
percentage of burnout level (moderate) is according to the
general trend but the high burnout teachers are lesser than
the low burnout group. It implies that fewer Non-Tribal
teachers experience high level of burnoutness. The percen-
tage of the low burnout tribal and Non-Tribal teachers is

closer to each other with a very minor difference of .45

per cent.

The mean scores of the Tripval and Non-Tribal Teachers
given below in Table 5.8 will help further understanding of

burnout on emotional exhaustion frequency-wise.



Table 5.8 : Mean Scores of the Burnout Sampled Tribal
Non~Tribal Teachers on Emotional Exhausti

Frequency-wise.

L 66
and

on

Teachers Nunmber Mean S.D.
Tribal 143 26.26 8.3%9
Non-Tribal T7 22.%1 8.06

Total 220 24.92 8.42

Mean Scores of the Tribal and Non-Tribal Sampled

teachers given in Table 5.8 reveal that Tribal Teachers

have higher mean than the general group mean. The Non-Tribal

Teachers have the lowest mean on this Emoftional Exhau

Frequencywise.,

Compared to the American and Indian Samples, the
frequency of Emotioual Exhaustion of teachers of Chot

is more. This will be evident from the tavle 5.5 belo

Table 5.9 3 Comparison of Mean and S.D. of Emotioral

stion

anagpur,

w 3

Exhaustion PFrequency. With Original MBI Mean.
“study  Sampled Teachers  Meam  S.D.
Maslach & 1400 24.08 11.88
Jackson (1981) (Helping Professionals)
Iwanicki & 469 22.30  11.6%
Schwab (1981) (Teachers)
Misra (1986 ) 345 17.83  9.88
(Teachers)
Mohanti(1991) 270 2753 15.20
(Teacher Educators)
Present Study 220 (Group) 24.92 8.42
(Teachers)
Tribals (143) 26.26 8.39
8.06

Non-Tribal ( 77) 22.3%1
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(ii) Emotional Exhaustion Intensity.

The feelings of burnoutness in Emotional Exhaustion can
be experienced not only on frequency dimension but a2lso in
its intensity. It may happen that a person feels exhausted
few times a month or year but the same san be far reacbing

in depth than in a number of times which can be lighter in

measure.,

On the basis of the cut-off points, the mmber of;
teachers on Emotional Exhaustion Intensity are being given

below in Table 5,10,

Table 5.10 : Number of teachers and percentage on Empﬁional

Exhaustion Intensitywise.

Teachers Numbér Low Moderate High
Tribal 143 46 78 {9

4 65.00  20.90 35.45 8,63
Non-Tribal 7 32 37 8

% 35.00 14+ 54 16.81 3;63
Total N = 220 78 115 27

% 100.0 35.45 52.27 12.27

Tabie 5.10 indicates that the sampled Tribal and Non—

Tribal burnout teachers experience these feelings of emotional

|
exhaustion moderately. The highest number of teachers
|

experienceg it moderately. The number of those who exPefience

emotional exhaustion intensely and in high degree are fhe



smallest. Those who experience it in the low degree is

second highest in number.

Table 5.11 : Means Scores of the Sampled Burnout Tribal and

Non-Tribal Teachers on Emotional Exhaustion

Intensitywise.
Teachers Number Mean S.D.
Tribal 143 29.69 8.90
Non-Tribal 17 28.57 8.96

e ] __(Group Mean)

Tabie 5,11 indicates that the Tribal teachers have a
slightly higher (0.%1) mean than the group mean. The Non-
Tribal teachers have the lowest mean in the Emoftional

Exhaustion intensity-wise.

i
Compared to both the American and Indian samples, the
intensity of emotional exhaustion of teachers of Chotanagpur

is higher. This will be evident from Table 5.12.

On observing Table 5.12 it is evident that the mean
scoresnge sampled Chotanagpur teachers on Emotional Exhaus-
tion Intensity is higher excepting that of Maslach & Jackson
(1981) and Iwanicki's and Schwab (1981). On Indian studies
too the mean of Cbofanagpur teachérs is higher than Midra
Study (1986) and Mohanty's (1991). On bifurcation, the mean

score of I'ribal teachers is yet higher. Due to various



Table 5.12 3 Comparison of Mean and S.D. of Emotional

Exhaustion Intensity with Original MBI and
Indian Studies.

'—«Stuiy Sample Mean S5.D.
Maslach & Jackson (1981) 1936 31.68 13.84
(Original) (Helping Professionals)

Iwanicki's & 469 29.74  13.45
Schwab (1981) (Teachers)

Misra (1986) 345 ‘ 23.47  12.25
' (Teachers)

Mohanty (1991) 270 27.5%3  15.20

(Teacher Educators)

Present Study 220 29.3%8 8.93
(Teachers)

Tribal 29.69 8.90

Non-Tribal 28.57 8,96

reasons teachers experience these feelings of Emptional
Exhaustion in their lives. It 1is a cause of concern for
managements and for the soclety that perceptions of such
feelings will be reflected upon the work of the teachers.
The factors masy be various which could cause to bring such

be
feelings. They have to/studied still further in depth.

(c) Depersonalisation Subscale.

Depersonalisation sub-scale on both Fregquency and

Intensity is the second scale to measure burnoutness.

(i) Identification of Buruoutness.

The scale or the measure ly which the three levels of



burnoutness are categorised is given in the MBI scoring

lanual (See Appendix B).

In accordance with the MBI manual the scores of the
teachers were categorised into three low moderate and high,

both on freguency and intensity-wise.

Table 5.1% : Percentage of Sampled Tribal & Non~-Tribal
Burnout Teachers on Depersonalisation
Frequencywise.

Téacﬁefé- Number Low Moderate ﬁigh
Tribal 143 7 56 80
% 65.00 3.18 25.45 36 .36
Non-Tribal 77 7 37 33
% 35,00 3.18 16.81 15.00
Total 220 14 93 113
% 100.0 6.%6 42.279 51.%6

Table 5.13 indicates thabt more than half of the teachers
of Chotanagpur under this study perceive burnoutness on this
burnout syndrome., The trend lowers down to moderate burnout
and the number is very low on the low burnout level. The

same trend is seen both in Tribal as well as Non-Tribal groups.

As per earlier Table No,5.7 comparing Emotional Exhaustion
frequency scores with the Depersonalisation Frequency score,
it is interestingly evident that the teachers in this study

are not experiencing emotional exhaustion to that extent as



they are experiencing depersonalisation burnout. The
question arises why the teachers feel depersonalisation
feelings to a greater extent? This phenomena needs to be

studied indepth.

(ii) Identification of the Tribal and Non-Tribal
Teachers on Depersonalisation Intensitywise.
The scale for categorisation of Depersonalisation in
Intensity is given in MBI Manual (See Appendix B) on the
basis of the range of experienced bumout the number of

teachers categorised will be given in Table 5.14.

Table 5.14 : Percentage of Sampled Tribal and Non-Tribal
Burnout Teachers on Depersmalisation
Intensitywise.

Teachers Number  Low Moderate High
Tribal 143 13 60 70

% 65.00 5.90 27.27 31.81
Non-Tribal 17 2 38 37

%  35.00 0.90 17.27 16.31
Total 220 15 98 107

%  100.0 6.81 44.54 48,63

Table 5.14 indicates that the highest number of teachers
in this intensity aspect perceive feelings of high burnout.
This feeling is strong and deep. The number slides downward

to moderate 44.54 per cent experience these feelings moderately
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and on low level only 6.31 per cent experience/ However,

the Non-Tribal teachers are more on the moderate level

then on the high.,

As in Depersonalisation frequency dimension, the
guestion can arise as to how and why the sampled teachers
of Chotanagpur experience more burnout feelings on Depersona~
lisation intensity-wise than on Emotional Exhaustion
intensity-wise. This phenomenon 00 needs to be studied more
indepth.

Sampled burnout Teachers on Emotional Exhaustion

F and 1 and Depersomalisation F & I are graphically
presented in Graph No. 5.2.

Table 5.15 ¢ Comparison of the Mean Scores of Emotional
Exhaustion Frequency and Intensity and
Depersonalisation F and I with the Original
MBI and other Studies.

Scales MBI 1981 Misra 1986 Mohanty 1991 Present

Mean Mean Mean Mean

E.E.P. 24 .08 22.%0 24.3%1 Gen. 24.92
1. 26.26

Nrli 2231

E.E.§. 31.68 23 .47 27.53% Gen. 29.3%8
T1. 29.69

N1l. 28,57

Depersonalisa~ 9.40 5.68 6.72 Gen., 12.32
tion B ' Ti, 12,58
NP1, 11.83%

/

Depersonalisa~ 1171 T7.76 B8.84 - Gen. 14.84
tion I T1. 14.774
’ NT1i. 15.06

Note: Gen. = General; T1. = Tribal; ©NT1l. = Non-Tribal,
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Table 5.15 reveals that compared to original MBI the
mean of the present study is higher - both General MNean
and the Tribal and -Non-Tribal Sampled teachers on both the
subscales and also in all the dimensions., Besides, the
higher mean on intensity dimension is observed in all the

studies.

5.2 IHE GLOW-ON AND BURNOUT TEACHERS IN RELATION

T0 SELECTED VARIABLES

Objective 2 staies ¢+ To Study the Glow-on and burnout
teachers in relation to selected variables like (i) Sex,

(ii) Age, (iii) Marital Status, and (iv) Teaching Experiences.

A

The Various independent factors like sex, age, marital
status and teaching experience have a bearing upon the life
and work of teachers telping them in propoertion to‘glew'on

or burnout. They have been treated hypothesis-wise.

Hypothesis 1 : There will be no significant difference

between the glow-on male and female teachers on Perswmal

Accomplishment Frequency and Intensitywise.

Hypothesis 1 measures the relationship of Male and
FPemale teachers on Personal Accomplishment Frequency and
Intensitywise through contingency Chi-Square presented in

Table No.5.16(a) and 5.16(b) as follows 3
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Table 5.16(a) : Male-Female Distribution of Glow-on Teachers
on Personal Accomplishment Frequency.

Low Moderate High Total
Male To 32 18 22 72
Be 34.03 19.63% 18432
Female fo 72 42 34 148
fe 69.96 40.3%6 37.67
Total 104 60 56 220

x° = 1,48  at df 2. Not Significant at so5level.

Glow-on teachers on the basis of thelr sex donot di ffer
on personal Accomplishment frequency level (Chi-Square
x2 = 1.48 at dt. 2 is not significant). Therefore Ho 1 on

Frequency level is retained.

Tabie 5.16(b) : Male-Female Distribution of Glow-on Teachers
on Personal Accomplishment Intvensity.

Low Mcderate High Total
Male fo 32 20 20 72
fe 39.60 18.98 13.41
Female fo 89 38 21 148
fe 81.40 %9.01 27.58
Total 121 58 41 220

%2 = 7.04 df.=2

Significant at .05 level
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As the results of Chi-souare of Tablie 5.16(b) reveal
that there is significant difference between male and female
glow-on teachers on PAI sub-scale. Hence Ho 1 on this part

is rejected. f

Hypothesis 2 ; measures the relationship of age groups of

Glow-on teachers on Personal Accomplishment frequency and
intensity~wise through contingency Chi-square presented in

Table No.5.17(a) and 5.17(b).

Table 5.17(a) Age-wise glow-on Teachers on Personal Accomplish-
ment Frequencywise.

Age-Group

~ (in'ﬁearS) Low lModerate High Total

21-30 years  fo 28 20 16 64
fe 30.25 17 .45 16.29

31-40 years fo 45 29 20 94
fe 44.43% 25.6% 23,92

Above 40 Yrs. fo 31 11 20 62
fe 29.30 16.90 15.78

Toval 104 60 56 220

x° = 4.93 at df.4 Not significant.at .05 level.
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Table 5.17(b): Age-wise glow-on Teachers on Personal

Accomplishment Intensitywise.

Moderate

Aéé;éroup Low Nﬁiéh A _Total
21=-30 years fo 37 15 12 64
fe 25.20 16.87 11.92
31-40 years fo 53 26 15 94
fe 51. 70 24.78 17.51
Above 40 yrs fo 31 17 14 62
fe 34410 16,34 11.55
Total 121 58 41 220
%% = 1.58 at df.=4- not significant.at .05 level.

Both tables

5.17(a) and 5.17(b) indicate that the

number of low glow-on teachers on age basis is higher than

either the moderate or high glow-on teachers' number. In both

subscales the Chi-square is not significant. Heuce Hypothesis

No.2 is retained. It proves that age does not make a diffe-

rence in the teaching profession of a teacher. He/she can

remain glowing on in his/her level irrespective of age.

Hypothesis 3 measures the relationship of married and un-

married teachers on Personal Accomplishment Frequency and

intensitywise, The data is presented in Table No.5.18(a)&(b).



Table 5.18(&): Marital Status of Glow-on Teachers on
Personal Accomplishment Frequencywise.

giﬁ%ﬁ:l, Low Moderate 7 High Total
Married fo 64 21 29 . 114
fe 53.89 31.09 29.01
Unmarried fo 40 29 ‘ 27 106
fe 50.10 28,90 26.98
 Total 104 60 56 220
- 2

x = 15.66 with df. = 2
Significant a .01 level P 01

Table 5.18(b): Marital Status of Glow-on Teachers on
Personal Accomplishment Intensitywise.

Marital .
Stgtus Low Moderate High Total
Married fo 60 24 23 107

fe 58.85 28.20 19.94
Unmarried fo 61 34 18 113
Total 121 ' 58 41 220

x> = 2,18 df = 2 Not significant 2t .05 level.

Taple 5.18(a) .2 reveals that on the three levels —

low moderate and High the number of married and unmesried
teachers is almost equal except in the married low level which
is higher than the unmarried low leve%by 24 . In the moderate
glow-on level the number of unmarried teachers ip higher

than the married by 18. The total mmber of married teachers
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is higher than the number of unmarried teachers ( by 8). The
married teachers in their marital stavus glow-on due to a
happily married and family life and the joys derived there
from or the unmarried teachers in their single and some
religious sisters in their dedicated life add to the glow-on,
it cannot be said conhincingi%é#¥et the number of bighly
glowing on teachers is almosgtto the mpderate glowing on
teachers.

Chi-square value 15.66 with df. 2 significant at .01.
level.

Therefore Hypothesis 3 is rejected in this aspect of
glow-on(PAF).

18(b)

However on the intensity aspect/of the subscale the
Chi-square test results show none significant with the same
teachers. Here the number of unmeiried teachers on the Low
glow-on level is higher. Does this influence the non-signi-
ficance of the test resulté% It my be assumed that the
higher number of low-glow on teachers on Personal Accomplish-
ment sub-scale does not bring significant difference in
the level of glow-onness. However they glow-on not in
strength (intensely) but only frequently. The Chi-square

results show that it does not reach to the prescribed level

of significance. Therefore Hypothesis No.3 is partly retained.
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Hypothesis No.4 measures the relationship of teaching

of

experience/glow-on teachers on Persvnal Accomplishment

Frequency and intensitywise. The data of the sam is

presented in Table No.5,19(2) and 5.19(b) as follows :

Table 5.19{a) : Teaching Experience of Glow-on Teachers on
Personal Accomplishment Frequencywise.

Tééchiﬁg
xperience Low Moderate High Total
(in years
0-9 years fo 56 - 37 27 120
fe 56,72 %2.72 30.54
10-19 years  fo 27 16 15 58
fe 24 .41 15.81 14.76
20 years and fo 21 7 14 42
above fe 19.85 11.45 10.69
Total o 104 60 56 220
%% = 3.81 4f =4 is not significant at .05 level

Table 5.19(b) s Teaching Exéerience of Glow-on Teachers on
Personal Accomplishment Intensity Level,

Teaching .
Experience Léw Moderate High ‘ Total
0-9 years fo 72 29 19 120
‘fe 66.00 31.63 22.36
10~19 years fo 30 18 10 58
: fe 31.90 15.29 10.80
20 years and fo 19 11 12 42
above fe 23.10 11.07 7.82
Total 121 58 41 220
2
X = 4.87 af = 4

not significent at .05 level
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Table 5.19(a) reveal that the teaching experience of
Glow-on teachers makes no difference on the level of glowing-
on on both frequency and imbensity levels of Persomal Accompli-

shment sub-scale. Hypothesis 4 is therefore retained.

On observation of Tables5.16-19 on the various
indepen&abie variables in reference to the glow-on teachers,
diversity in the Chi-square test results are indicated on
different dimensions of the same sub-scale. The Chi-square
values on Personal Accomplishment Intensity (x2 = 7.04) are
indicating more significant test-results on male female basis.
On the other hand the Persmal Accomplishment Frequency
dimension on marital status test results are far significant

than on intensity dimension.

In a male dominated soclety female teachers can come up

as more glowing on and inscribe their status upon the male.

Another observation is that the number of male female
teachers on low glow-on scale is far more numerous which
could mean that the low gloweonness of these majority of

teachers on occasions could lead towsrds burnoutness.

On Marital Status variable the teachers are glowing-on
frequently than intensely (x2 = 10.7%). The number and
percentage of low glow-on téacher is higher here as well,
Which status iﬁ;ife is snflaming the glow-onness? The happy
and satisfied married life or single life. Capable of finding

more joy and meaning in life-both can be instruments of being
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glow-on in the job assigned to them. Lhe married teachers have
variety of opportunities to radiate this glow-onness to others.
The unmarried teachers and religious committed to the cause
of service are expected to be a glow in their daily work as

teachers.

Age and teaching experience group Chi~square test results
are not significant on the prescribed level. It indicates that
biclogical age or years in teaching experience does not have
any relation to the glow-omness. In these two last groups too,
the number of low-glow on teacher is the highest than either
the moderateaor the high glow-on teachers. Low glow-onness
indicates that the majority of these teachers are inclined
to the burnout direction. Hence youngest in age group a in
years of teaching makes no distinction in the teachers to be
more alive, active and motivated in their own level of glow-
onness than the older age group of teachers and the more

experienced teachers.

(a) Sex and Burnouthess

Hypothesis No.5 ¢ There will be no significant difference

’

between the male and female Burnout teachers on Emotional

e’_z;l;augjh—:;t@zjﬁ;ﬁ‘requency and Intensitywise.

Male and Female teachers are employed in schools. Male
teachers by nature generally take circumstances and event
of life perhaps more as a matter of fact and would not be

upset with small events and happéndngs as female teachers

i



would probably be. Sex therefore could be affected by the
burnout syndrome. The factor of sex is examined in relation
to the feelings of Emotional Exhaustion subscales in Table

5.20(a) and 5.20(b).

Table 5.20(a) : Male and Female Burnout Teachers on EEF and

Intensitywise.
' Low Mogerave High Total
Male fo 22 34 16 72
‘ fe 16.69 32440 22490
Female Fo 29 65 54 148
fe 34,30 66.60 47.09
Total 51 99 20 220

x2 = 5.72 df = 2 not significant at .05 level

Table 5.20(b) : Male and Female Burnout Teachers on Emotional
Exhaustion Frequency and Intensity-wise.

Low Moderate High Total
Male fo 29 52 11 T2
fe 25.52 37.6% 8.83
Female fo " 49 83 16 148
fe 52.47 77 .36 18.16
Total 78 115 27 220

Chi Square = 2.74 with df = 2 not significant at .05
level
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From the avove Chi-square results it is evident hhat
burnoutness is not caused due to sex on the two subscales
of Burnout. Emotional Exhaustion on Frequency level is very
close to significance though not excagtly at .05 level which

is 5.99 to be significant.

Both male and female teachers have maintained moderate
level of burnoutness in proportionately larger number in

Emotional Exhaustion frequency and are less in number.

Table 5.20(b) on the emotional exhaustion intemsity
indicates a higher number of male and female teachers in the
moderate level than either on the high or low. Least number
of teachers are observed under high level. The Chi-square
results of the test donot reach to the required level of
significance. Hence Hypothesis No.5 stating that there
will be no significance dif ference between male and female

burnout teachers is retained.

(v) Age and Burnoutness.

Hypothesis No.6 : There will be no‘51gnificant difference

between the samled Burnout Teachers on the basis of their

age on Emotional Exhaustion Frequency and Intensity-wise.

Hypothesis No.6 measures the relationship of age of the
sampled burnout teachers on Emotional Exhaustion Freguency
and intensitywise Data is presented in Tavle No.5.21(a) and

5.21(b) as follows :
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Age as a biographical factor is studied in relation to
the burnout feelings of teachers. The gges of teachers wexre
divided into three gramps: 21-30; 31-40 and avove 40 years.

This factor is examined in Table 5.21(a).

Table 5.21(a) : Sampled Burnout teachers grouped age-wise

on Emotional Exhaustion Frequency.

%gzcggrs Low Moderate High Total

21-30 years  fo 12 31 21 64
fe 14 .83% 28.80 20.%6

31-40 years fo 20 473 31 94
fe 21.79 42.%0 29.90

Above 40 yrs fo 19 25 18 62
fe 14.37 27.90 19.72

Total 51 99 70 220

x° = 2.87 df = 4 Not significant at .05 level

Table 5.21(b): Sampled Burnout Teachers grouped age-wise
on Emotional Exhaustion Intensitywise.

Age of

toachers ;ow Moderate High Toral

21-30 years fo 16 42 6 64
fe 22469 3%.45 7.84

31~40 years fo 34 49 11 94

Above 40 yrs fo 28 24 10 62
fe 21.48 32442 7.60

Total 78 115 27 220

x2 = 9,21 df=4 Not significant at .05 level
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Observations Looking at the two tables (Table 5.21(a) and (b))
on Emetional Eﬁhaustion, the age-group of teachers in 31-40
years comprises the majority in the moderate burnout level
both on Emotional Exhaustion Frequency (19.54) and Intensity
(22.27). They also constitute the highest peréentage (42.72)
in the total of the three levels of the subscales. The age
group of teachers in 21-30 years also constitute in the
moderate level the highest percentage (14.09, 19.09)
respectively both in PFreguency and Intensity syndreme.
Another important observation is that the age-group of 31-40
years are the highest percentage (14.09 ad 5 per cent) both
in frequency =mmd intensity subscéle experiencing high level
of burnoutness. Contrary to the expectation that highest age
group would experience more these feelings, age group above
40 years is falling in the low burnout level in highest
percentage (12.72) in the iantensity subscale but a slightly
higher percentage (11.3%6) is observed in the Emotional
Exhaustion Frequency subscale. On both fregquency and'intensity
subscales tﬁe highest level of burnoutness is felt by less
teachers of three age-group than moderate level burnout group.
It implies that teachers perceived emotional exhaustion
frequently and intensely on moderate level only. For all the
three age groups the percentage of teachers anlhigh level of
burnout is proportionateliy lower than the low level on EEIL

but this is not so prominent on the frequency subscale.
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The results of the Chi-square test do not reach upto

the required level to make the tests significant in both
fremency and intensity-wise., Hence Hypothesis No.6 stating
that there would be no significant different burnout teachers
on the Emotional exhaustion frequency and intensity is
retained.

(c¢) Marjtal status and burnouiness.

TIPS,

Hypothesis No.7 : There will be no s.gnificant difference

between the sampled Burnout teachers on the basis of their
Marital Status on Emotional Exhaustion Frequency and Invensity-
wise. M

Hypothesis 7 measures the relationship of ma:sried and
unmarried sample burnout teachers on Emotional Exhaustion
Frequency and Intensitywise data is presented in Tabie No.

5.22(a) and 5.22(b) as follows :

Table 5.22(a) : Marital Status of Teachers on Emotional
Exhaustion Frequencywise.

§?§i§21 Low Moderate High Total
Warried fo 32 44 51 . 107
fe 22.80 48.15 30.04
Unmarried fo 19 55 39 113
fe 26,19 50.85 35.95
Total 51 99 70 220
2

X = 5.75 df =2 Not significant at .05 level
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Pable 5.22(b) s+ Marital Status of Teachers on Emotional
Exhaustion Invensitywise,

gﬁg%g:l Low ~ Moderate High Total

Married fo 43 51 13% 107
fe %7.9% 55.9% 13.13%

Unmarried fo 35 64 14 113
fe 40.06 59,06 1%.86

Total 78 115 27 220

x° = 2.16 df =2  Not significant at .05 level

Table 5.22(a) and 5.22(b) indicate that the highest
number of married teachers in'frequency dimension (20 per-
cent and 23%.18 per cent respectively) aré}n the moderately
burnout level of Emotional Exhaustion. And 25 per cent of
the unmarried teachers experience moderately the feelings
of Emotional Exhaustion. Hence the highest‘percentage of the
unmarried teachers are perceiving emotional exhaustion but
moderately. Then the trend of percentage of unmarried teachers
tiflts to higher Wrnout side with 17.72 per cent in Emotional
exhaustion frequency and the percentage of married teachers
on low and high level of E.E. frequency is almost equally
divided (14.54 and 14.09 respectively). |

In the intensity dimensity too the percentage of both
married and unmarried teachers heads in the moderate level
of feelings of Emotional exhaustion, descending in both

cases to lower level with 19.54 and 15.90 per cent respectively



of married and unmarried teachersg.The percentage of high
burnout level is lowest in both groups of married and un-

married teachers (5.90 and 6.%6) respectively.

On comparing the‘frequency énd intensity tables, it is
observed that feelings of emotional exhaustion are more
frequently felt by both married and unmarried ‘teachers than
in strength and depth (intensity). It is a surprising indica~-
tion that the unmarried teachers’ha§e higher percentage in
high emotioral frequency (17.72) as well as in intensity (6.3%6)
dimension, It implies that probably religious teachers are

also included in experiencing these fee lings.

The Chi-square results are not significant at the
required level of .05. Hence Hypothesis 7 which states that
there will be no significant difference between the burnout

teachers on the basis of the marital status is retained.

(a) Teaching Experience and Burnout.

Teaching experience is the last biographical factor
studied with regard to its relationship to burnout of
teachers. The teaching experiences of the teachers are
divided into three groups. 0-G years, 10-19 years and 20

40
and avove/years of experience.

Hypothesis No.8 : LThere will be m significant difference

between the sampled Burnout teachers on the basis of their
Teaching Experience on Emotional Exhaustion Frequency and

Intensity~-wise.
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Hypothesis 8 measures the relationship of teaching
experience of the samled burnout teachers on BEmotional
Exhaustion frequency and Intensity-wise.Data is presented

in Table ¥o.5.2%(a) and 5.23(b).

Table 5.2%(a) : Teaching Experience of Teachers on Emotional

Exhaustiun Prequency-wise.

ﬂﬁzieé.cbing f .
M@xperience Low Moderate High Total
0~-9 years  fo 20 59 41 120
fe 27 .81 54 .00 38.18
10-19 years fo 14 25 19 58
fe 13.44 26.10 18.45
20 yrs. and fo 17 15 10 42
above fe 9.73 18..90 13.36
Total o MN'W§1 o 99 , 70 220

Chi-square value = 10,02 d4f = 4 Significant at .05 level

Table 5.2%(b) : Teaching Experience of Burnout Teachers on
b}

 Emotional ZExhaustion Intensity-wise.

Teaching .

experience Low Moderate High Total

0-9 years fo 34 13 13 120
fe 42.54 62.72 14.72

10-19 years fo 24 27 7 58
fe 20.56 %0631 T.11

20 years and fo 20 15 7 42

above fe 14.89 21,95 5.15

Total 78 115 27 220

Chi-square value = 9.16; df = 4 ©Not significant at .05
level

)
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The sbove tables 5.23(a) and 5.2%(b) reveal the position
of the teaching experience of teachers in the three levels

of burnoutness.

On Emutional Exhaustion frequency and intensity dimen-
sions the higbést number of teachers (54.54 per cent) are
having teaching experience uptil 9 years. The highest per-
centage (26.81) of this group of teachers is experiencing
moderately the ffeelings of emotional exhaustion and 18.63%
per cent perceive these feelings highly. Teachers with
teaching experience of 10 to 19 years also ‘form> 11.36 per-
cent in the moderate level of burnoutness and 8.63 per cent
highly perceive these feelings frequently. However, teache rs+
with the highest teaching experience form the lowest percen-
tage (4.54) in the highlevel of burnoutness and they form
the highest percentage (7.72) in the low level of emotional
exhaustion frequency dimension.on the Intensity dimension
too, the teachers with lowest years of teaching experience
feel moderate feelings of emotional exbaustion in greatest
number (3%.18 per cent). Then the percentage 15.45 is the
lowest of the same group of teachers in the low level of
experiencing emotional exhamstion intensely. Teachers having
highest years of teaching experience (20 and above) are the
minimum in the high level of burnout feelings on emotional
exhaustion intensity, but they are the most in the low level

(9.09 per cent).

The Chi-square value of Eﬁotional Exhaustion Frequency

at 4odf is 10.02 and is significant at .05 level. However
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on Emotional Exhaustion Intensity it (9.16) does not reach
the prescribed point of acceptance for“significance. Hence
the Hypothesis No.8 which states that there will be no
significant dif ference between the sampled burnout teachers
on the basis of their teaching experience is partly rejected

(EEP-wise) and partly retained (EEI-wise)

(e) sSex and Depersenalisation.

Hypothegis No, 9 : There will be no significant difference

between the male and female sampled Burnout teachers on

Depers malisation Frequency and Intensitywise,

Hypothesis 9 measures the relationship of male and
fernle sampled burnout teachers on Depers malisation Fre-
guency and Intensitywise through coﬁtingencyzz ﬁresented in
Table No.5.24(a) and 5.24(b) as followed by these tables.

{
Table 5.24(a):Male and Female SempledBurnout Teachers on
Depersonalisation Frequency-wise.

Sex Low Moderate High Total
Male fo 4 32 36 72
‘ fe %6, 98 %30.47% 4,58
Female fo 10 61 77 148
fe 9.41 62.56 76.01
Total 14 93 113 220

Chisquare = 0.26 df=2 Not significant at .05 level.



Table 5.24(b) : Male and Pemale Sampled Burnout Teachers on
Depersonalisation Intensity-wise.

Sex Low Moderate High Total
Male Fo - 5 28 39 12
Fe 4.90 32.07 35.01
Female Fo 10 70 68 148
fe 10.09 65.92 71.98
Total 15 98 107 220

X2 = 1.44 with dt=2 Not significant at .05 level.

The above two tables 5.24(a) and (b) indicate that the
Depersondlisation sub-scale in both dimensions presents a
reversed position of Emotional Exhaustion subscale. In both
dimensions there is a high number of male and female teachers
on the high burnout dimension of Depersonalization Frequency
and intens ity. And lowest numbers are observed on Low level.
Ihe Chi-square test results on both PFrequency and Intensity
dimension are not significant on the prescribed level of
gignificance. Hence, hypothesis 9 which states that there
will be no significant'difference between male and female

burnout teachers is retained.

Misra (1986) has discovered a significant difference
between male and female burnout teachers on Depersonaligation
sub-scale and found that male teachers experienced higher
Depersonalisation feelings more frequently and strongly than

women.
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(£) Age and Depersonalisation.

Hypothesis No.10 : There will be no significant difference

between the sampled burnout teachers on the basis of their

age on Depersonalisation frequency and intensity wise.

Hypothesis 10 measures the relationship between the
sampled burnout teachers on the basis of their age on Deper-
sonalisation frequency and intensity wise through contingency.
Chi-square presented in Table 5.25(a) and 5.25(b) as
followed by 5.25(n).

Table 5.25(@) s Sampled Burnout Teachers Grouped Age-wise
‘ on Depersonalisation Frequency.

Age of

Penchers Low Moderate - High Total

21-30 years fo % 29 32 64
fe 4.07 27.05 32.87

31-40 years  fo 5 34 55 9%
fe 5098 %29.73 48,28

40 years and fo 6 30 26 62

aoove fe 3. 94 26,20 31.84

Total 14 93 113 220

X2 = 5,06 4f = 4 Not significant at .05 level
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Table 5.25(b) s Sampled Bournout Teachers grouped Age-wise
on Depersonalisation Intensity-wise.

Age of ‘ ..

Peschers Low Moderate High Total

21-30 years = fo 1 34 29 64
fe 4.,%6 28.50 31.12

31-40 years  fo 9 36 49 94
fe 6.40 41.87 45.71

40 years and fo 5 28 29 62

above fe 4.22 27.61 30, 15

Total 15 g8 107 220

2

X" = 6,09 df = 4 HNot significant at .05 level.

Table 5.25(a) and (b) indicate that there is a very
high number of Teachers on High level of Burnoutness on
both Frequency and Intensity dimension and the number is

lowest on low level,

Almost all the age~groups of teachers in both dimensions
are highest in percentage in the high burnout except age-
group a.ove 40 in Depersonalisation frequency and age-group
21-30 years in Depersonalisation intensity where the per-
‘centage is higher than the high level of burnout. A1l the
three age groups are also lowest 1in percentage in the low
level of burnout syndrome. The highest percentage (25 percent)
of teachers of 31-40 years group constitutes the high burnout
group. Age group 40 and avove is not eXperiencingyany more

feelings of Depersonalisation than lower age-group teachers
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on this subscale, which gives evidence that age as such is

not a factor for veing burntout.

Misra (1986) has found the’ same results on Calcutta
teachers, who did not experience these feelings on the basis

of age.

Chi-square results on both dimensions are not signifi-
cant. On Depersonalisation subscales - on both frequency and
intensity.dimensions, the results seemed to reach the required
level of significant tut the same has not come through
x2 = 5,00 and 6.09 are close to significant level of .05 but
could not‘reach upto it. Therefore Hypothesis 10 which stated

that there is no significant difference in burnout teadiers

grouped age-wise stands.

(g) Maritel Status and Burnout.

Hypothesis No.11 : There will be no significant difference

between the sampled burnout teachers on the basis of their
marital status on Depersonalisation Frequency and Intensity-
wise. “ |

Hypothesis 11 measures the relationship between the
sampled burnout teachers on the basis of thelr marital status
in Vepersonalisation frequency and intensity-wise through
con%ingent chi-square presented in Table 5.26(a) and 5.26(Db)

as followed by Table 5.26(a).



297
Table 5.26(a) : Maritel Status of sampled burnout teachers on

Depersonalisation Frequencywise.

sy L

Teachers Low Moderate High Total

Married fo 7 41 59 107
fe 6.80 45,23% 54.95

Unmarried fo 7 52 54 113
fe 7.19 47.76 58.04

Total 14 93 113 . 220

2

X" = 1.%38 d4df = 2 Not significant at .05 level.

i

Tavle 5.26(b) ; Marital Status of sampled burnout teachers on
- Depersonalisation Intensitywise.

Teachers low Moderate High Total
Married fo 4 39 64 107
fe 7.29 47.66 52.04
Unwarried fo 11 59 43 113
fe 7,70  50.33 54.95
Total 15 98 107 220
2

X" = 11.31 4f =2S5ignificant at .01 level.

On Depersonalisation sub-scale the table 5.26(a) and (b)
reveal that married as well as unmarried teachers have the
highest percentage with frequent feelings of depersonalisation,
i.e., 26.81 and 24.54 respectively. The percentage cones
down to 18.6% and 23.6% in moderate level and is very low on

the low levels of feelings.
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However, on the Intensity dimension there is a slight
variation in the order found in Deperscnalisation?requency
dimension. Here, married teacheré have the highest percentage
of depersonalised feelings (29.09 per cent).lhe highest per-
centage of unmarried teachefs (26.81) is oﬁ the moderate
level and the next highest percentage (19.54) of the same
teachers is on the high lewvel. This dis an indication that
the unmarried teachers with lesser botheration of double
responsibility are able to overcome the intense feelings of
depersonalisation and treat their 'clients' (students) with
better understanding. Religious‘teachers by their commitment

to service are less bound to treat the students as objects.

The married teachers with the problems of finance due
to irregular payment of salary, other family problems of
their dependents and perhaps due to lack of cordial rela-
tionship with their spouses are found more frequently and
intensely with these feelings of depersonalisation. Such

strains can cause burnout.

In the study of Kandel D.B. et al (1985) by factor
ana lysis on three levels of strain on married women on
Marital occupational and Household strain the following
factors emerged.

1. Non-Reciprocity - lack oﬁ material reciprocity.

2. Depersonaligation (alpha = .73)

3. Inadeguacy.
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I. Occupational Strains - Out of seven strains.
1. Non-reciprocity (alpha = 61) feeling exploited in the
work situation headed the list.

‘ !
I1I. Household strains - 4 strainswere identified.

1. Non-reciprocity (classified as interpersonal strain) -
feeling of unilateral participation in hbusehold
“chores (alpha - 37)

2. Inadequacy of rewards (alpha = .83)

3. Social isolation (alpha = .82)

4. Time overload (alpha = .46)

The Chi~square test results show that only depersoma-
lisation intensity, Chi-sguare values are significant at .01
level. Otherszggﬁe reasons, could not reach the fully accepted
level of .05 level. The Chi-sguare values of Depersonalisation
frequency are not significant.

Hence Hypothesis 11 which states that there will be no
significant difference between married and unmarried Burnout

teachers on Depersonalisation frequency and Intensity dimen-

sions is partly rejected.

(n) Burnout and Teaching Experience on D.F. & D.V.

Hypothesis No.12 ¢ There will be no significant difference

between the burnout teachers on the basis of their teaching
experience on Depersmalisation freguency and intemsity wise.
Data relevant to the Hypothesis are presented in

Table 5.27(a) and 5.27(b).
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Pable 5.27(a) : Teaching Experience of Sampled Burnout

Teachers on Deperscnalisation Frequencywise.

Leaching Low Moderate High Total
experience
0-9 years fo 6 48 66 120
fe 7.6% 50672 61.63
. 10~-19 years fo 4 21 33 58
fe 3,69 24.51 29.79
20 years and fo 4 24 14 42
above fe 2.67 17.75 21.57
Total 14 93 113 220

Chi-square value = 7.19 df = 4 Not significant at .05 level

Pable 5.27(b) :Teaching Experience of Sampled Burnout Teachers
on Vepersonalisation. Intensity-wise.

Teacbing

Experience ;ow Moderate High Total

0-9 years fo 6 55 61 120
fe 8. 18 53.45 584 %6

10-19 years fo 4 26 28 58
fe 3. 95 25.83 28,20

20 years and fo 7 17 18 42

above fe 2.86 18.70 20.42

Total 15 98 107 220

X% = 8.72 df = 4 Not significant at .05 level

On Depersonalisation subscale, both in frequency and
intensity, the reversed order of the Emotional Exhaustion

sub-scale is noticed with the exéeption of Depersoalisation
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frequency high level of teacher. with 20 years and avove
teaching experience. In both frequency and intensity dimen-
sions all the tlree groups of teachers with different years
of teaching experience form the highest number and percen-
tages in the High level of Depersonalized feelings frequently
and intensely. Their percentage is 30 and 15 in frequency
and 27.72, 12.72, 8.18 in the intensity dimension. The per-
centages in the moderate levels of feelings of all teachers
with different years of teaching experience (except those
having 20 years and avove) have lower than the high level
percentage in both dimensions. The teachers with 20 years
and above experience are highest in the moderate level of
depers malised feelings in the frequency dimension only, but
are in lower position in the intensiness of depersonalised
feelings. Thus both dimensions of this sub-scale have the
least number of teacheis and percentages whatever their years

of teaching experience.

The Chi-square values of 7.19 and 8.72 on Vepersonali-
sation subscale with df=4 are not significant at the pre-
scribed level. The teaching experience of teachers is not
affected very significantly on the depersonalised feeling
dimensions. Hence Hypothesis 12 stating that there is no
significant difference on burnout teachers on the pasis of

their teaching experience stands on Depersonalised subscale,

It can be summed up on observation and test results

that the independent variables of sex, age, marital status
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and teaching experience of teachers are moderately affecting

the teachers of Chotanagpur and causing them to feel burnout.

‘The next section deals with data analysis of objective
three i.e., identification of levels of Meaning in life,
Self-Concept, Work-Values and Achievement Motivation of

teachers.

Objective 3 : To identify levels of (i) meaning in life
(ii) Self-Concept, (iii) work values and (iv) Achievement

Motive.

5¢%3.1 Identification of the levels of Meaning in Life.

Meaning in Life of the teachers of Chotanagpur was

studied with the help of Purpose in Life Test (PIL).

/
As per objective, each of the dependable variable will

be identified and grouped under three levels i.e., Low,
Moderate and High. Levels of Meaning in Life is presented

first in Table No.5.28.

Table 5.28 : Categorisation of the Sampled Teachers
According to Levels of Purpose in Life.

Levels of Purpose No.of Relative freguency
in Life Teachers in percentage

Low PIL 56 ' 25.45

Moderate PIL , 111 50.45

High PIL ' 53 24.09

Total 220 100.00
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As per table No.5.28 the scores were grouped in three
categories - low purpose ( L-purpose in 1life), Moderate
meaning (M-purpose), High meening (H-purpose) in life on
the basis of quartiles. Scores lying below the first guartile
i.e., scores 35 to 89 (cumfp. 25.45) were included in the
low meaning (L-PIL) gruup scores between Q 1 and Q 3 i.e.,
between 25th percentile and 75th percentile (cumfp 75.90)
i.e., score 90 to 114 were included in the moderate meaning
(M~purpose) groip, scores a.ove Q3 or 75th percentile i.e.,
scores 115 to 140 formed the high meaning (H-PIL) group.
Table 5.29 will present the scefe range mean scores and S.D.

of the sampled Teachers of Chotanagpur.

Table 5.29 : Sampled Teachers score range Mean and Standard

Deviation.
Teacher No. Score Range Mean S.D.
220 35-140 100.20 21.11

As per Table 5.29,the lowest score is 35. This shows
that mone of the sampled teachers of Chotanagpur perceive
their lives as completely purposeless or meaningless. The
sample mean is a little lower than the mean purpose of life
scores of normal population of other availaole studies. It
is lower than the mean purpos in life of Calcutta teachers
by 0.66. But it is much higher than the mean scores of

teacher educators of Orissa (97.39).
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A comparative picture of the mean scores of purpose in
life of some other studies, given in table 5.29 will show
the position of meaning or purpose in life of the teachers

of Chotansgpur.

Table 5.30 : Comparison of Present Scores of Mean Purpose
in Life .in relation to earlier studies.

Study ) Mean PIL
L Scores
Present study group = Tribal Teachers 101.04.
Mean 100.20 Non-Tribal Teachers 98.81
Crumbaugh & Maholick Patients 99.00
(1964)
Non-Patients 119.00
Crumbaugh & Maholick Normal Group I 118490
(1969) Normal Group II 114. 27
Group Nean : 112.42 Normal Group III 108.45
Normal Group IV 106 .45
Schigophrenic Patients 96.66
Doeris (1970) Low Participating College
students 100.45
High Participating
College Students 106.10
Crandal and Rasmussen (1955) 108.89
Ru ffin (1982 : 113.05
Mehta (1982) Handicapped 102.20
Non~Hand icapped 113.64
Misra (1986 ) Teachers 100.86

Mohanty (1991) Teacher Bducators 97.3%9
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Table 5.30 reveals that the mean scores of the purpose
in life of the sampled teachers of Chotanagpur is the second

lowest among all the normal non-patient samples. Existential

. afflication
vacuum is regarded as an . - _.%

of the affluent society

of the west and should be more pronounced among Western
samples. However, the mean scores of all the normai western
samples were higher, secondiy, accordiné to Frankl,’exis—
tential vacuum is caused by loss of tradition in modern
Western society. Indians, because of their strong traditional
moorings and familial support are expected to experience
lesser degree of existential vacuum and have higher meaning

or purpose in life scores.

On observation of the two groaups comprising the sample,
it is found thét sampled tribal teachers have higher mean
scores of the meaning/purpose of life. Tribal teachers rooted
in the tradition of their tribe to which they have strong
and close affiliation, find better and higher meaning in
life than the Non-Tribal teachers group. The low mean of
the Non-Tribal teachers, though higher than the mean of
Teacher Educators of Orissa, is a cause of concern. Under
the circumstances described, the low mean scores purpose
in life of the Non-Tribal teachers of Chotanagpur comes as

a surprise and should be a cause of serious concern.

The score is low also in comparison to the scores of
the Indian samples. Both the handicapped and non-handicapped

groups of Mehta's (1982) study had higher mean scores of
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purpose in life ranging from 102.2 to 11%.64 and Misra's
(1986) study on Calcutta teachers had a mean scores of
purpose in life scores of 100.86. Mohanty's (1991) study
only, so far has shown lower mean scores of the purpose

in life scores than the mean of the present study.

The distribution of scores into three levels of low,
moderate and high also indicates that the level of meaning
in liﬁbehe sampled teachers of Chotanagpur is low in the
lower PIL group which no other study has yet reported. The
cut-o ff score of Moderate purpose in life (M-PIL) too is
lower +than all other studies so fér. However, the cut-off

score of 115 for the high meaning in life (H-PIL) group of

teachers of Chotansgpur sample is higher than the norm of

Crumbaugh and Maholick (1969) i.e., 112.

Table 5.31 : Comparison of the Three Levels of PIL

According to PFive Studies.

Study Low Moderate High

PIL PIL PIL
1. Crandall & Rasmussen (1975) T4-106 107-114  115-13%3
2. Sultana (1Y83%) 40~94 95-116  117-140
%. Misra (1986) 55-90 91-111  112-138
4. Nohanty (1991) 5384 85-111  112-137
5. Present Study 35-89 90-114  115-140

i e e — - — —

As it is evident from Table 5.31, the score range of low

and moderate groups in the present study is lower than the
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score ranges oi both American and Bangladesh samples., In
comparison to indian samples (Misra and MNohanty) the I-PIL
and M-PIL in the present study are lower but the H-PIL

is very high - upto the maximum possible scores.

Table 5,%2 : Comparison of the Three Levels of Scores of

the sample - Trival & Non-Tribal Teachers
Study Groups Low Moderate High
PIL PIL PIL
Pribel Teachers 35.82  8%-122 123-138
Non-Tribal teachers 48-88 89-105 106=140

From the apove Table No.5.32 it is evident that the
scores range of Low PIL experienced by Tribal Teachers is
mich lower in both the Low PIL and moderate PIL but high in
‘the cut-o ff point of High PIL. The Non-Tribal teachers have
a higher score range in Low—PILYand Moderate PIL but lower in
cut-off point of High PIL yet have tire uppermost score in

their group.

Table 5,3% : Comparison of the Mean PIL Scores of Tribal
and Non-Tribal Teachers.

Samples Percentage Mean PIL S.D.

scores
Tribal Teache s 65 . 101.04 ~ 19.97

Non~-Tribal Teachers 35 98.81 20.49
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From Table 5.%3 it is indicabted that the mean PIL
scores of Tribal Teachers are higher than the mean PIL

scores of Non-Tribal Teachers.

5.%.1 3 Identification of the Levels of Self Concept.

Self concept of the sampled Teachers of Chotanagpur is
studied with the help of self-perception Inquiry (SPI).

Levels of Self-Concept of teachers as per Objective 3
is identified and the levels of self-concept of both tribal
and non-tribal teachers of Chotanagpur has been categorised

for the levels of self-perception.
The results of the self-perception inquiry are given

in Table 5.34.

Table 5.34 : Sample Score Range of Self-Perception Inguiry
with Mean Scores and Standard Deviation.

Teachers  Fo. Score range Mean S5.D.
Tribal 143 2 ~ 12 7.92 1. 98
Non-Tribal 77 2 - 12 7.28 1.94
Total N = 220 2 - 12 Te'7 1.89

Table 5.%4 indicates that the mean score of the total
sample is the lowest as compared to the bifurcated group
sample mean of Tribal and Non-Tribal Teachers. The mean
score of the Tribal Teachers is the highest of the three and

those of the Non-Tribal Teachers stand between the group mean
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and the Tribal Teachers’ mean scores on the self-perception

Inquiry Test.

The séores were grouped into three categories of Low
(I1~SPI) Moderate (M-SPI) and High (H-SPI) on the basis of
quartiles. Scores lying below the first quantile (Q1) i.e.,
scores 2-6 (cumfp. 27.72) were placed in low self-concept
group; the scores between Q1 and Q3 i.e., between 25th per-
centile to 75th percentile (cumfp 81.81) i.e., scores 7 and 8
were included in the moderate self-concept (M-SPI) group
and scores above 75th percentile l.e., scores 9-12 formed
the High Self Concept (H-SPI) group. Number of teachers in

each category is presented in Table 5.35(a) and 5.35(b).

Table 5.35(a) : Categorisation of Pampled teachers according

to moderate and high self-concept groups.

Levels No.of Teachers Percentage of Teachers
Low-8SPI 61 27.72
Moderate-SPI 80 %6.3%6
High-SPI 79 35.90

N = 220 99.98 (100%)

Table 5.%35 (a) indicates that the Low-SPI has 61 teachers
and there is but one number diiferent between moderate and
high SPI. The reason is that the scores were so much clustered
close to the middle and heuce even Q3 could be fixed ouly at
81.81. The percentage of the moderate and high groupé are

also almost the same as ihénumber of teachers.



Table 5.35 (b) : Categorisation of the Tribal and Non-Tribal
Teachers into Low, Moderate and High Self-

Concept Ggoups (Percentagewise)

SPI Levels ngéggrs Percentage of Teachers
Tribal
Teachers : I-SPI 58 26.36

M-5P1 51 2%.18

H-SPI 34 15445
Non~Tribal L-5PI 27 12.27
feacters  y gpy 29 13.18

H-SPI 21 9.54

N= 220 o 99.98 (100%)

Table 5.%5(b) indicates that the Tribal teachers in the
low level of self-concept are the highest in number. The
number decreases upwards to Moderate SPI to 51 and is the
lowest in High SPI. This taend is slightly different in
Non-Tribal Sample in that the moderate self-concept level

has higher number than. either the low or the high levels.

5.%.% Identification of levels of Work Values in Teazchers.

Work Values of the teachers of Chotanagpur is studied
with the help of Super's (1951) Work Values Inventory.
a) Level of VWork Values of Teachers.
Objective 3 is relaved to the study of the level of Work
Values of Teachers - both Tribals and Non-Tribals of Chota-
nagpur as assessed by the Work Values Invemtory (W.V.I.) test.

The W.V.I. Manual, page 7 directs for possibility of
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raw scores being used meauingfully in conjunction with the
information provided in Part III (Interpreting WVI scores
and in Appendix B herewith appended). Thus provision is

made for post high school and for occupational groups. As
the sample of the present study is the teachers of High
schools, categorisation was not considered essential but

the study is made directly from scores. A comparison is
presented in Table 5.%6 of the mean and S.D. of the Teachers
from the Eight Qccupational Sample Form 1964 and Bumiya's

with the present study.

Table 5.36 : A Comparison of the Mean and S.D. of Teachers
of Present Study and Bumiya's (1986) Study

W.v.I, Samples Bumiya's The Present Study
Sub-Scale Form of (1986) Tribal  Non-Tribal
1964 Study teachers Teachers
Teachers
e N=44 100
Altruism Mean 12.77 12.41 11.90 11.57
Ss.D. 4,97 2.38 1.81 2.6%
Esthetics Mean 4.75 12.27 10.90 10.66
S.D. 3. 94 8.07 2.16 2.77
greativity Mean 11.41  12.46 1G.37 11.10
8.D. 4,65 2.35 2. 14 2.69
Int.Stim. Mean 12. 27 12.71 11.23 11.42
5.0, 542 2,19 1.86 2.74
Achievement Mean 1%.98 12.93 11.60 11.40
5.D. 3.59 2. 04 1.78 2.55
Independente  liean TeTT 11.87 10.53 10.87
S.D- 4‘.91 2.66 2.25 2-53
Prestige Mean 1275 11.50 10.74 11.37
S.D. 4.45 2435 2.17 3. 04

cont...



Table 5.%6 (contd.):

W.V.I. Samples Bumiya's The Present Study
Sub-Scale Form of (1986) Tribal  Non-Trival
1964 Study teachers teachers
Teachers
N = 44 100
Management Mean 9.82 10.85 10.29 10.31
5.D. 4,48 2.40 1.85 2.20
Econgmic. Mean 10.91  11.96 11.09 10497
Return S.D. 5.30 2,27 1.98 2.53
Security Mean 10.25 11.34 10.12 9.93%
S.D. 4.70 2.45 274 %+ 00
Surreundings  IMean 10.50 12.31 11.62 11.67
5.D. 3.60 2.65 2.27 2.62
Supseds ory Mean 8.55 12.3%6 10.74 10.3%2
Relations S.D. 4.11 2.54 2.53 2.62
Assogiates Mean 10.18 11.15 11.69 11.84
3.0, 377 1.9% 1.87
Variety Mean 9.07 11.%8 9.55 9.70
SDDO 4—.62 2.18 1099 2037
Way of Life Mean 1%3.64 11.70 10.04 10.59
5.D. 4.53 2.06 2.21 2.5%

Table 5.%6 reveals that the mean scores of teachers on
Work Values Inventory in the three studies are similar . (more
or less) on Altruism, Creativity, Infellectual Stimulation,
Achievement, Prestige, éconOmic Return, Surréundings,
Associates that is to say the mean scores are on the higher
side. However, there is a sharp difference in the original
mean in Esthetics which is low (4.75) whereas Bumiya's and

the present study have high mean scores (12.27, 10.90 and 10.66),
Another difference is in the mean score of Independente(7.77)
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where Bumiya's study has 11.87 and the present studies have
10.5% and 10.87. Menagement and Supervisory Relations have
also lower mean in the original study but in Bumiya's
they are 10.85 and 12.36, and in the present 10.29, 10.31
and 10.74 and 10.32 respectively.

Another observetion is that all the Standard Deviations
of the original studies are higher than either the S.D.s of

Bumiya (1986) or the present study.

5+¢%.4 Identification of levels of Achievement Motivation

ogﬂTeacherS

Achievement Motivatioh of the teachers was studied wiith
the help of story writing Test, the Thematic Apperception
Test (TAT).

Objective 3 is relsted to the study of the level of
Achievement Motivation of teachers both Tribal and Non-Tiibal

of Chotanagpur.

The results of the story writing test are presented
in Table 5.37.

Sample score range of TATlis from -4 to 22. With a
constant of 5 the negatives were removed and the scores are

taken as given in Table 5.37

It is observed from Table 5,37 that the mesn scores
of the total sample stands lower than the mean scores of the
Tribal Teachers and the mean scores of the Non-Tribal

Teachers is the lowest.
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Table 5.37 : Mean Scores, S.D. and Score range of the sampled
Teachers on fchievement Motive.

Teachers Score Range Mean 5.D.
Tribal 127 9.18 597
Non-Tribal 1-27 7.55 4,95
Total 1-27 8.64 5.66

Tribal =143 + Non-Tribal = 77 = Total N = 220

Scores were categurised into three groups. Low achieve-~
ment group (L-TAT), Moderate achievement group (M-TAT) and
High Achievement Group (H-TAT). Scores lying below the Ist
quartile (Q1) i.e., 25th percentile - Scores 1 to 5 (cumf.p.
37.37) were placed in L-NAch group. Scores between Q1 and Q3
(cumfp 76.81) i.e., 5 to 12 were placed in M-NAch group and
scores lying above Q3 or 75th percentile i.e., Scores 13-27
were considered as H-NAch group. Number of teachers in the
three category are entered in Table 5.38(a), 5.38(b) and
5.38(c).

Table 5,38(a): Categorisation of Low,Moderate and High TAT
groups of the sampled teachers.

Levéls of N-Ach No.of Teachers Percentage of
o 7 Teachers

Low N-Ach 82 37.27

Moderate N-Ach ’ 87 39.54

High N-Ach 51 23.18

N = 220 99.99(100) _
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Table 5.%8(b);: Categorisation of Tribal and Non-Tribal

Teachers in the Low, Moderate and High
levels of Achievement Motivation.

Teachers Levels No.of Teachers Percentage
of N-Ach

Tribal Teachers

Low- N-Ach 48 271.81
Moderate N-ich 58 26.%6
High N-Ach 37 16.81
Non-Tribal Teachers
Low- N-Ach %5 15.90
Moderate N-Ach 28 12.72
High N-Ach 14 6.36
B _ 220 99.96 (100)

Table 5.38(c¢) : Comparison of Tribal and Non-Tribal
Teachers on TAT groups.

ommay e

Teachers Low Moderate High
Tribal 48 58 37

% (22.00) (26.00) (17.00)
Non-Tribal 35 28 14

% (16.00) (13.00) ( 6.00)

Table 5.38(a) indiéates that the number of teachers on
Low N-Achievement is 12.27 pe: cent higher than the 25th
percentile (1st Q) The Teachers on High N-Ach are only 23,18
per cent. This is due to the fact that the teachers with
lower scores clustered much together and percentiles divided

according to ranks of the teachers based on the scores had 1o
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be placed in the low level. Consequently the results are
that meny more teachers fall in low level of N-Ach than

they are in the other two levels.

Table 5.38(b) and (c) reveal a similar trend. Tribal
teachers constitute 22 per cent of low N-Ach group and 26
and 17 per cent of the Moderate and High N-Ach respectively.
The Non-Tribal Teachers constitute 16 per cent in the Low
level,12.72 in moderate level and only 6 per cent in the’
High N.Ach,

In a general picture emerging from Table 5.,38(c) it is
found that low level of N-Ach group is only one per cent
lower than Moderate level and the high level percentage of
N-Ach is the lowest. The sampled Tribal and Non-Tribal

Teachers indicate moderate and low level of NoAch.

In the subsequent Section data analysis related to

objective 4~5 being presented.

5.4. Objective 4(A) To compare the glow-on Tribal and

Non-Tribal Teachers on Psychological Correlates.

(1) Levels of Meaning in Life and Glow-Onness.
In this section the glow-on sampled teachers are
compared with levels of meaning in life, self-concept, work
values and Achievement MNotive through contingency Chi-Square

hypot hesis-wise.
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There will be no significance difference

in the level -of meaning in Life of Glow~On Tribal and Non-

§
Tribal?eachers.

The data for Chi-square test of PIL with the dimensions

of Personal Accomplishment in frequency and intensity of the

total sample is presented in Table 5.39.

Table 5.39(a)

Glow-on Sampled Teachers and Meaning in Life

on Personal Accomplishment

Frequency.
WIL level PAP IEVELS
Low Moderate High To-
B tal
Tow Fo 36 16 5 57
Fe (26.94) (15.54) (14.50)
Moderate o 48 34 28 110
fe (52.00) (30.00) (30.00)
High Fo 20 10 23 5%
(25.05) (14.45) (13.49)
104 60 56
Chi-Square 19.24 df = 4 Significant at .01 level
Table 5.39(b) : Meaning in Life and Glow-on Teachers on
Personal #cbomplishment Intensity.
MIL Ievels PAT levels
Low Moderate High Total
Low fo 42 9 6 57
fe (31.35)  (15.05) 10.62)
Moderate fo 56 35 19 110
fe (60.5) (29.00) (20.50)
High fo 23 14 16 5%
e fe (29.15)  (13.97) (9.87)
121 58 41 220
Chi-square=14.82 4f = 4 Significant at .01 level
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The resultis onboth the dimensions of PA and PIL
indicate positive Chi-square values, It is an indication
that the sampled teachers from Chotanagpur are having meaning-
ful life. They are experiencing meaning fulness and purpose-

fulness in their life and work.

Though a large number of the sample 1s in the moderate
MIL group yet they too experience meaningfulness in their
lives. According to Frankl's (196Q) contention this concept
of scoring high in Purpose in life is a reliable criteria.
High scoring in PIL is also a sign of well motivated and
successful professional and business population (Crumbaugh,
1968 ). Hence, people having high meaning in 1ife are glowing
on in their job. The results of this test reveal that there
is a positive relationship between Personal Accomplishment

dimensions and Meaning in ILife.

Tables 5.40(a) and 5.40(b) will be presenting data for
Chi-square test results on the levels of meaning in 1life
of the Glow-on sampled Tribal and Non-Tribal teachers on

personal Accomplishment Frequency.

The Chi~square Test results on buth the Tribal and
Non-Tribal groups shown on tables 5.40(a) and 5.40(b)
reveal significance at .01 and .05 level. This is an indi-
cavion that both the groups of teachers are motivated and
are glowing-on on the P.A.F. level though there is a slight

difference on the level of significance of the groups.



Table 5.40(a) : Glow-on Sampled Tribal Teachers and Neaning
in Life on Personal Accomplishment Frequency.

MIL levels PAR Levels
Low Moderate High Total
Low fo 18 13 3 34
fe (15.9%) (10.22) (7.84)
Moderate £0 34 0% 15 72
fe (33.73)  (21.65) (8.53)
High fo 15 7 15 37
(17.33) (11.12) (8.53)
67 43 33 1473

Chi-Square = 17.90 df = 4 BSignificant at .01 level.

Table 5.40(b) : Glow-on Non-Tribal Sampled Teachers and
Meaning in Life on Personal Accomplishment

Frequency.
MILL Levels PAFR Levels
Low Moderate High Total
Low fo 17 3 3 22
fe (10.85)  (4.57) (6.57)
Moderate fo 16 10 13 39
fe (19.24)  (B.10) (11.64)
High fo 5 3 8 16
(7.89) (3.32) (4.77)
38 16 23 17

Chi-square = 11.60 ° df=4 Significant at .05 level.
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Table 5.41(a) : Glow-on Tribal Teachers and Meaning in Life
on Persmal Accomplishment Intensity.

PIL Level PAT Levels
Low Moderate High Total
Low fo 23 6 3 34
fe (18.78) (10.22) (4.99)
Moderate fo 40 27 .5 72
fe (39.77) - (21.65) (10.57)
High fo 16 10 11 37
fe (20.44) (11.12) (5.43)
79 43 21 143

Cchi Square = 13.73  df= 4 Significant at .01 level.

Table 5.41(b) : Glow-on Non-Tribal Teachers and Meaning in Life
on Personal Accomplishment Intensitywise.

MIL Levels V ~ PAT Levels
Low Moderatve High Total
Low fo 19 2 1 22
fe (12.00)  (4.28) (5.71)
moderate fo 16 9 14 39
fe (21.27)  (7.59) (10.12)
High fo 7 4 5 16
fe (8.72) (3.11) (4.15)
42 15 ‘ 20 77

Chi-square = 12.99 ; df = 4; Significant at .05 level.

s e e
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On observation of t#éd four test results of Chi-square,
it is found that the level of meaning in life of the sampled
Tribal Teachers as a higher level of significance on both
the frequency as well as intensity of glow-onness-between

the groups.
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The difference could be due to the presence of religiovus
teachers in the Tribal group of teachers who profess to give
their whole selves to the service of the education, who
have transcended the fbcus on self - a cause to live and
love - i.e., to educate the ignorant. Crumbaugh et al (1970)
have confirmed that "a high degree of purpose and meaning
in life is both possessed and needed for success 1in a
religious order." The present finding is in accordance 1o

PCrambaugb

th study .

Kotchen (1960) discovered positive correlation between
meaning orientation and mental health for which the
criteria were responsibility, uniqueness, courage, self-
affirmation, faith commitment, transcendence and world view.
The faith commitment, responsibilities and transcendence etec.,
are applicable very much to religious teachers whose sole
desire to follow their leader and great teacher Christ for
whom and for His cause they have left their family and
relatives and property, wealth etc. A religious teacher's
ardent desire is to resemble her leader -~ Christ, ever more

closely., It is a life based on faith.

This is nof to sgy that the Non-Tribal group is not
religious minded. But there is certainly a difference of
commitment to duty end a faith commitment of life long of
the religious teacher.

Considering the Chi-square test results Hypothesis 13

is rejected.
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5.4.2 TLevels of Self-Concept and Glow-Onness.

Levels of self-concept of the sampled Glow-on teachers
in Chotanagpur is studied by testing Hypothesis 14 “through

contingency Chi-square.

Hypothesis No.14: There will be no significant difference

in the levels of Self-Concept of the 'Glow-on' tribal and

non-tribal teachers.

The data for Chi-square test of SPI with the two
dimensions of personal Accomplishment in frequency and inten-

sity with the general sample is being given here.

Pable 5.42(a) : Glow-on Sampled Teachers and Self-Concept
on Personal Accomplishment Freguency-wise.

SP1 levels PAI levels
Liow Moderate High Total

Low fo 32 19 10 61
‘ fe (29.11)  (16.%5) (15.52)

Moderate fo %5 21 24 80
fe (38.18)  (21.45) (20.36)

High fo 38 19 22 79
(37.70) (21.18) (20.10)

105 59 56 . 220

Chi-Square = 15.822; 4f = 4; Significant at .01 level,
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Table 5.42(b) : Glow-on Teachers and Self-Concept on Personal
Accomplishment Intensitywise.

SPI Levels » T PAT Levels
Liow Moderate High Total
Low fo 37 1% 11 61
fe (3%3.35)  (16.08) (11.36)
Moderate fo 40 24 16 80
fe (44.00)  (21.09) (14.90)
High fo 44 21 14 79
(43.45)  (20.82) (14.72)
121 58 41 220

Chi~-Square = 10.397 df=4 Significant at .05 level.

Results of Chi-square test of Table 5.42(a) and 5.42(b)
on Frequency and Intensity aspects of Personal Accomplishment
are significant. This indicetes that there is positive rela-
tionship of self-concept with the glow-onness of Teachers.

In general therefore it can be said that Glow-on Teachers
experience a high level of Self~CGoncept.

Next the data of the Glow-on Sampled Tribal Teachers on
Personal Accomplishment Fregquency will be presented in Table
5.4%(a).

Table 5.43(a) : Glow on Pampled Tribal Teachers and Levels
of Self-Concept on Personal Accomplishment.
Frequency-wise.,

SPI Levels PSE Levels
Tow Moderate High Total
Tow fo 16 13 5 24
fe (15.93)  (10.22) (7.84)
Moderate fo 22 13 16 51
fe (23.89)  (15.3%) (11.76)
High fo 29 17 12 58
fe (27.17)  (17.44) (13.38)
67 43 33 143

Chi-square = 7.166 df=4 Not significant at .05 level.



Table 5.43(b)

.
.

3ed

Glow-on Sampled Non-Tribal Teachers and
Levels of Sel f-Concept on Personal Accomplishe

ment . Frequency-wise.

SPI Levels PAR Levels
Low Moderate High Total

Low- £o 16 6 5 27

fe (13.%2)  (5.61) (8.06)
Moderate fo 13 8. 8 29

fe (14.3%1)  (6.02) (8.66)
High fo 9 2 10 21

fe (10.36)  (4.36) (6.37)

. 28 16 23 T

Chi Square = 6.22099 df =4 Not significant at .05 level

Table 5.43(c)

Glow-on Sampled Tribal T eachers and Level of
Sel f-Concept on Personal Accomplishment.

Intensity.
SPI ILevels PAT Levels ‘
Low Moderate High Total
Low fo 22 7 5 34
fe (18.78) (10.22) (4.99)
Moderate fo 25 17 9 51
fe (28.17)  (15.33%) (7.48)
High fo 32 19 7 58
fe (32,04 )  (17.44) (8.51)
79 43 21 143

Chi Square = 2.820

df = 4 Not significant at .05 level.
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Table 5.4%(d) s Glow-on Sampled Non-Tribal Teachers and
Level of Self-Concept on Personal Accomplishment

Intensitywise.
SPI Levels ' PAT Levels
Low Moderate High Total
Low fo 15 6 6 27
fe (14.72) (5.25) (7.01)
Moderate fo 15 7 7 29
fe (15.81)  (5.64) (7.53)
High fo 12 2 7 21
fe (11.45)  (4.09) (5.45)
42 15 20 T

Chi-Square = 2.19097 4f = 4 Not significant at .05 level.

Chi-Square Test results on Tricval and Non-Tribal teachers
on both Frequency and Intensity dimensions of Personal
Accompl.ishment subscale indicate non-significence on prescri-
bed level of .05. It means that both the sampled Tribal and
Non-Tribal teachers are experiencing self-concept at equal
level. Hence Hypothesis No.14 which stated that there will
be no significant difference on the levels of Self-Concept

of Tribal and Non-Tribal Glow-on Teachers is retained.

In the next Section the Work Values Correlaite of the

Glow-on Tribal and Non-Tribal Teachers will be studied.

5¢4.% 3 Levels of Work Values and Glow~on.

Work Values of the sampled teachers has been assessed
by Work Values Inventory. The levels of these work values

of Sampled Tribal and Non-Tribal Teachers are studied from
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the mean scores of the various levels of PAF and PAT subscales.
In the subsequent pages the mean scores on the three levels

of High, Moderate and Low will be presented for study.

The mean scores of the HGO Tribal and Non-tribal teachers

on PAF dimension are presented on Table 5.44(a) and 5.44(b)

Table 5.44(a): Mean Scores of H.G.0. Sampled Tribal and
Non-Tribal Teachers on Work Values Subscale

on Personal Accomplishment Freguencywise.

Work Values ‘ _Tribal Non-Tribal
Sub-~scale Mean SD Mean SD
Creativity 11.15  2.09 11.69  2.78
Management 10.45 1.96 10.95 2.22
Achievenent 12.54 1.43 12.08 3.13
Surroundings 12.45 2637 12.43 2.98
Supervisory Relations 11.51 2.62 10,08 3. 07
Way of Life 10.60 2.13 11.34 2,87
Security ] 10.66 2435 10.43 3.4
Associates 12.15 1.64 12.56  2.71
Esthetics 11.66 2.45 11.17 2.90
Prestige 11.45 2.29 1195 3405
Independente 10.84 2.47% 11447 2.67
Variety 10.48  1.93 9.73  2.57
Economic Return 11.96 1.42 10.78 2.82
Altruism 12.54 1.48 11447  3.30
Intellectual Stimulation 11.54 1.75 11.56  3.1%
' N=33 N=23

Table 5.44(a) is graphically presented in graph No.5.3.
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Table 5.44(b) : Mean Scores of GO and IGO0 Sampled Tribal
and Non-Tribal Teachers on Work Values Sub-

Scales on Personal Accomplishment Frequencywise.

W.V. 1. MG - 160
Sub-scales __ Tribal Non~Tribal Tribal Non-Tribal
Mean 8D  NMean SD Mean SD  Mean 3D

Creativity 10.27 2.45 11.25 2.54 10.04 1.85 10.68 2.70
Management 10.00 1.91 10.5 1.86 10.40 1.85 9.84 2.26
Achievement 11.3%6 1i55 11.12 2.41 11.30 1.92 11.10 2.21
Surroundings 11.3%6 2.29 11.25 2.32 11.39 2.1 11.39 2.4

Supervisory
Relations 10.97 2.02 10.25 2.23 10.27 2.92 10.50 2.54

Way of Life 9.25 2.17 11.06 2.08 10.28 2,17 9.9% 2.38
Security 8.88 2.89 10.62 2.06 10.68 2.59 9.34 319
Associates 11.75 1.58 12.00 1.59 11.42 2.12 11.%4 1.59
Esthetics 10.40 2.37 11.12 2.41 10.84 1.75 10.15 2.82

Prestige 10.18 247 11.43 2.82 10.75 1.80 11.00 %.14
Independente 9.88 2.30 10.56 2.47 10.81 2,06 10.63 2.46
Variety 9.25 2.00 9.43 2.50 9.28 1.91 9.78 2.25
Bconomie

Return 10.54 1493 11.5617 1.59 11.00 2.174 10.84 2.69
Altruism 11.86 1.89 12.62 2.36 11.53 197 11.18 2.21
Intellectual

Stimulation 10.72 2.26 11.81 2.16 11.25 1.86 11.18 2.75

N=44 N=16 HN=66 N=38

Table 5.44(b) has been graphically presented bj
Graph Nos. 4 and 5.

The HGO Tribal teachers prefer jobs which gives them
occasions of being serviceable and helpful to others (Al.12.54)
and where they can achieve something (Achievement 12.54) and
where they find good surroundings both physical and social

(Surroundings 12.45) (Associates 12.15).
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The Non-Tribal HGO teachers prefer associates (AS.12.56)
in their job in the first place. Then in?escending order
Surroundings (Su.12.43) and Achievement (4c.12.08). A slight
difference here is obsérved in the job selection of the Tribal
and Non-Tribal teachers. For instaﬁce, the altruism type does
not rank the top-most in the sampled (HGO Non-Tribal teachers
but Associates (12.56) finds first preference wbich%s among

the choices of the Tribal teachers -~ the last of the four top-

most choice.

From the tab.e it is owvvious that the three choices of the
Non-Tribal HGO teachers is common with the Yribal HEO teachers
as well, except for the rank. It indicates that the HGQO Tribal
and Non-Tribal teachers have high inclination towards achieving
svmething in their work and being successful. In order to
succeed in their job the accompanying correlates are good
surroundings and good associates. These are satisfiers in
the job satisfaction of teachers and are responsibie to keep
the teachers motivated and glowdng on. When proper surroundings
and company are provided, teachers are satisfled in their joob
and remain motivated. The present findings on the job selec-
tion by the HGO teachers confirms the previous discoveries

by sergiovanni and CGarveth(1967).

The next choice with high mean is a deviation from the
general trend of the HGO teachers. The Tribal teachers have
an urge for fulfilment of economic needs. Their fifth rank

falls on Bconomic Return (11.96) whereas the Non-Tribal
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teachers' urge has shown towards Prestige (11.95) respect and

honour, rather than status. These two are two opposits.

Table 5.44(b) indicates the trend of choice of the GO
and IGO0 Tribal and Non-tribal teachers. The MGO sampled Tribal
Teachers' trend is as those in the HGO preferring Altruistic
tyve of work (Al.11.86) followéd by Associates (11.75) and
Surrounding (Su.11.36) and Achievement (11.36).

The MGO Non-Tribal teachers' choice has shifted from
the HGO Non~-Tribal teachers to Altruism (12.62) followed by
Associates (12.00) and Intellectual Stimulation (11.81). The
mean of MGO Non-Tribal teachers on both Altruism and Associates

is higher than the mean of MGO Tribal teachers.

The table also indicates similar choices by IGO0 Tribal
and Non-Tribal teachers as in Mz0O excepting that the mean

scores are lower than thos of MGO group.

In general, therefore it can be sald that the preference
of teacher s goes to such works which would give them satis—~
faction - not only in achieving and being successful in their
job but where satisfaction can be derived by being helpful to

others.

This trend is towards Frankl's (1959) concept of meaning
in 1ife. The G.0. Tribal and Non-tribal teachers are identified
as people who have transcended their focus on self, for the
cause of service to others. Hence, they experience high level

of meaning which also categorises them as people having
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higher values of work. They are highly, moderately or lowdy

glowing-on teachers.

Table 5.45(a) : Mean Scores of HGO & MGO sampled Tribal and
Non-Tribal teachers on Work Values on Personal

Accomplishment Intensity-wise.

WVl HGO VGO

Sub-scale Tribal Non-Tribal Tribal Non-Tribal
Mean SD Mean SD Mean SD Mean 5D

Creativity  11.09 2.46 12.55 2.62 10.88 2.14 11.40 2.64
Management  10.23 1.81 11.05 2.37 10.37 1.75 11.33 1.71
Achievement 12.28 . 1.64 12.35 3.08 11.67 1.80 10.06 2.78
Surroundings 12.09 2.68 12.55 3.01 11.53 2.37 11.80 2.73

Supervisory
Relations 11.57 2.35 9.75 2.95 10.74 2.89 11.13 2.26

Way of Life 10.23 2.11 11.20 3.10 10.09 2.22 10.93 2.65
Security 10.14 3.21 10.30 3.27 9.39 2.74 10.46 2.55
Associates 12.61 1.59 12.65 2.73 11.65 1.95 12.60 1.72
Esthetics 11.47 2.69 11.80 2.76 11.06 2.31 11.00 2.61

Prestige 11.00 2.36 12.45 3.54 10.58 2.37 11.20 3.40
Independence 10.52 2.82 12.15 2.36 10.5% 2.14 10.66 2.74
Variety 9.85 2.22 9.55 2.70 9.83 2.11 10.86 2.44
Economic

Return 12.04 1.74 11.15 2.88 10.81 2.02 11.40 2.47
Altruism 12.00 1.94 11.35 3.45 12.11 2.16 12.33 2,69
Intellectual

Stimulation 11.57 1.91 11.90 3.19 11.34 1.87 12.1% 2.44

N=21 N=20 N=473 N=15

Looking at the two tables, an overall picture of the work
values of the H.G.0., M.G.0., aud the low Glow-on Iribal and

Non-Tribal teachers on PAI is as follows

There is a similarity of choice of work in the teachers



334

MEAN SCORES OF HG O TL RAND NIL TERCHERS

ON WVI SUBSCALES ON PAI

GRAPH:5- 6

SU SR wlL SE As [ES PR IN VA ER AL 18

CR MA Ac

At — e e s e ey it v o

o e e o e = e e e o e

. r me ey e v

— W e s W

- - e W e e

e e em g e et e e

& ot et e e . v -

K s s s -t oy o

e - ow e oW

B v e — -

et e e et e et e e e

W e e e v am e et e ot e e

e e ot e oam e v oW

e e e e e o e

TEACHERS

Ti.

NTLTEACHERS

e e Wb i g - WP e 4 - .

Wt e S e e W P o

— = . e e e

L T Y e

SR M B e e AR e e e e e

el R I e T

o W, ek w e et ey

- o e -
llllll

——— . e wee e
!!!!!!

B e e vea e e e o e el e
Wt WM e e LY

-~ . -— -

11

]
2

B
2
"

|
o oQ (=]

3
q

fo|
"
1+ 1
5l




e
\)

L -
3

e
1.4

W p— o W S ——— — So——— " sundi T T R S S

TN VA ER AL IS

ON PAIL

o - — — - -] Pt . - - —— o~ m— ’

. . e o - Ws e q— -

L . . T e e o~ —_—— - -

Moy an Gt -~ - - —

e v — —— —— o~ W

G - - -~ -~ — - "

e b o - - -y

TEACHERS
TEACHERS

- - el i T S —"

TL
NTL

[ T — et T ra—"

- e e e e - A ] ow e e — .~ — -

CrRMA AC su SR wL SE As ES pPr

ON WVI SUBSCALES

il P P

— - — - - ’!‘4

Rl B R —— N vy s e o . .~ -~ .

| |

13—
12—

MEAN SCORES OF MGO TL AND NTL TEACHERS

GRAPH - 5§ %

I I T T
© @ o £ ¥ ™ n

H—
1)
9
g
V]




b

|

33

C

Table 5.45(b) : Mean Scores of LGO Sampled Tribal and Non-Tribal
" Teachérs on Work Values Subscales on Personal
Accomplishment Intensity-wise.

WVl Tribal Non-Tribal
*§gyfscales Mean  SD Mean  SD
Creativity 9.88 1.94 10.30 2.49
Management 10.27 1.93 9.59 2.04
Achievement 11.39 1.77 11.07 2.13
Surroundings 11.55 9.12 11.21 2.32
Supervisory Relations 10.51 2.3%4 10.30 2.57
Way of Life 9.96 2.26 9.69 2.63
Security 10.51 2.57 9.57 3.02
Associates 11.46 1.85 11.19 1.50
Egthetics 10.65 1.90 10.00 2.70 '
Prestige 10.75 2.03 10.92 2.56
Independence 10.54 2.18 10.09 2.76
Variety 9.31 1.86 9.35 2.10
Economic Return 10.97 1.98 10.73 2.42
Altruism 11.69  1.69 11.40 2.15

Intellectual Stimulation 11.07 1.85 10.95 2.58

N=79 N=42

of buth Tribal and Non-Tribal on PAI.sub-scale. The type of
work preferred by Tribal teachers is on the line of Assoclatés
(12.61) achievement (12.61) Good Surroundings (12.09),
Beonomic gains (ER.12.04) and Altruism (12.00).

The HGO Non-Tribal teachers prefer such works where they
have good associates (As.12.65), Surroundings (12.55),

Creativity (12.55), Prestige (12.4%), “chievement.

The MGO Tribal teachers' choices are on altruism type

of work (Al.12.11), Achievement (11.67) Associates (11.65),



337

MEAN SCORES OF LGO TL AND NTL TERCHERS

ON WVI SUBSCALES ON PAI

GRAPH : 5-8

CR MA AC SU SR wL SE AS

ES PR IN VA [R AL IS

B N B G iy Y g— > ot ) oy

T

—— ot s by e .

M n e w e e e

- o p— - DAr o

o . -ty - -

LI L L T

- —— . - )

B 8 v gl

. Sn we e e i)

e Wl o metwn v

Wy w m v e g W e e  om

v o o st iy o by

- . g - ovan ol

TEACHERS

TL

NTL TEACHERS

prov @ o wt onn an -

Pore waw o 04 o s i b . -

o wm = an e a an

o e - - -

ot 4= 9o o W o o

how b At o e = e o

"3

2

i1

1



Ca2
G
Lo

Surroundings (11.53%) and Intellectual Stimulation (11.34).
The Non-Tribal teachers have also Inﬁeilectual Stimulation

as a special addition in their choice similar to their fellow
Pribal brethren. The mean scores are higher in the MGO Non-

tribal teachers than in the Tribal group.

The similarity in the choice of works in the IG0O Tribal
and Non-Tribal teachers continues. The mean scores of the
Trival LGO teachers are higher in almost all the subscales

except Prestige and Creativity.

The overall picture emphasizes the glow-on aspect of the
teachers in PAI subscale. They‘are altruistic in generél which

could be taken as a characteristic of a person not self-centered.

Hence it can be concliuded that the sampled Glow-on Tribal
and Non-Tribal teachers experience and possess a good level of

work Values,

In the next Section Levels of glow-on Tribal and Non-

Tribal Teachers are compared with levels of Achievement Motive.

5.3.4 TLevels of Achievement Motive and Glow-Onness.

In this Section the levels of Glow-on sampled Teachers
are compared with the levels of Self-Concept by Testing
Hypothesis 15.

Hypothesis No.15 ¢ There will be no significant difference

in the levels of Achievement Motive of the Glow-on Tribal and

Non-Tribal Teachers.
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The data for the Chi-square test tables are presented

5.
as Table 46(a), 5.46(b), 5.47(a) and 5.47(Db).

Table 5.46(a) : Glow-on Sampled Tribal Teachers and
Achievement Motive on Persmal Accomplishment

Freguency-wise,

‘§~Ach Levels PAR Levels
o Low Moderate High Total

Low fo 28 13 8 49
fe (22.61)  (15.07) (11.30)

Moderate fo 22 16 17 57
fe (26.30)  (17.53) (13.15)

High fo 14 15 8 37
fe (18.07) (11.38) (8.53)

66 44 3% 147

Chi-square = 5,72 df=4 Not significant at .05 level.

Table 5.46(b) : Level of Achievemrent Motive of GO Non-Tribal
Teachers on Personal Accomplishment Frequency.

N-Ach Levels PAF Levels
Low Moderate High Total
Low fo 18 8 9 35
fe (17.27)  (7.2T) 10.45)
Moderate fo 14 7 7 28
fe (1%3.81) (5.81) (8.36)
High fo 6 1 7 14
fe (6.90) (2.90) (4.18)
33 16 23 77

Chi-square = 6.64 df= 4 Not significant at .05 level.



Table 5.47(a): Level of Achievement Motive of GO Tribal
Teachers on Personal Accomplishment, Intensity.

N-Ach Level PAT Levels
Low Moderd High Total
Low fo 29 12 7 48
fe (26.51)  (14.43) (7.04)
Moderate £fo 30 21 7 58
fe (32.04)  (17.44) (8.51)
High fo 20 10 7 37
fe (20.44)  (11.12) (5.43)
' 79 43 21 143
Chi-square = 14.07 df = 4 Significant at .01 level

Pable 5.47(b) : Level of Achievement Motive of the Sampled
GO Non-Tribal Teachers on Personal Accompli-
shment Intensity-wise.

N-Ach levels PAT LEVELS
Low Moderate High Total
Low fo 22 5 8 35
fe (10.09) (6.81) (9.09)
Moderate fo 13 7 8 28
fe (15.27)  (5.45) (7.27)
High o 7 3 4 14
fe (7.63) (2.72) (3.63)
TS 15 20 77
Chi-square = 2.( df=4 Not significant at .05 level,

Chi Squeare results of the test of GO. Tribal and Non-
Tribal teachers on PAF dimension (x2 = 5,727 and X2=6.645)

are both not significant at the expected level of .05. It



indicates that both the groups of G.0. teachers on PAR
dimension possess equal levels of achievement motive, which
could be either low or moderate but there is no significant

difference on the level of achievement motive,

However, in the PAI dimension the results of Chi-Square
test show a significant difference between the GO Tribal and
Non-tribal teachers. The reasons for such differences are
open for further research between these two groups of teachers

through case studies etec.

Hence Hypothesis No.15 stating that There is no signi-
ficant difference in the level of achievement motive of the
¢.0. Tribal and Non-Trival teachers is neither accepted nor

rejected. It is partly rejected and partly retained.

In the next Section the sampled burnout Tribal and
Non-Tribal Teachers will be compared on the four Psychological
correlates of Meaning in Life, Self-Coucept, Works Values
and Achievement Motivation through cotingency Chi-Squares

and mean scores.

Objective 5(A). To Compare the 'burn-out tribal and

Non-Tribal Teachers on the same Psychological Correlates of
(i) Meening in Life (ii) Self-Concept, (iii) Work Values

and Achievement Motivation.

5.5.17 Heaning in Life and Burnout.

Tn tuis section the sampled burnout Tribal and Non-Tribal
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teachers of Chotanagpur are compared in the levels of HMean-
ing in Life, Sel f-Concept, Work Values and Achievement Motive

through contingency Chi-Square presented’hypothesis—wise.

Hypothesis No0.16 : There will be no significant difference

in the levels of meauing in Life of sampled Burnout Tribal

and Non-Tribal Teachers on Emotional Exhasustion subscale.

The data for Chi-sguare test of PIL with the E.E.
sub~-scale of MBI in both dimensions are given below in

Table 5.48(a), 5.48(b), 5.48(c) and 5.48(d)

Table 5.48(a)s Burnout Sampled Tribal Teachers and the Levels
of Meaning in Life on Emotional Exhaustion

Fregquencywise.

Levels of PIL EE F
Low Moderate High Toral
Low- 7 15 13 35
Moderate 12 %1 28 71
High 7 17 13 37
26 6% 54 143
X2 = .40 if = 4 Not significant.at .05 level.

Table 5.48(b) : Burnout Sampled Non-Tribal Teachers and
the levels of lMeaning in Life on Emotional
Exhaustion Freguency-wise.

PIL Levels E E PB
Low Moderate High Total
Low 7 8 7 22
Moderate 8 23 8 39
High 10 5 1 16
25 36 _ 16 7

Chi-square = 1%.18. . df = 4 Significant at .01 level.
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Table 5.48(c) 3 Sampled Burnout Tribal Teachers and levels
of Meanihg in Life on Emotional Exhaustion
Intensity-wise.

PIL Levels E B I

Low Moderate High Total
Low 10 20 5 35
Moderate 19 43 9 11
High 17 15 5 37
_ 46 79 19 143
Chi-square value = 5.52 df=4 Not significant at .05 level.

Table 5.48(d): Sampled Burnout Non-Trival Teachers and
Levels of Meaning in Life on Emotional

Exhaustion Intensity-wise.

PIL Levels E E I
Low Moderate High Total
Low 6 13 3 22
Moderate 14 21 4 39
High 12 3 1 16
32 37 8 7

Chi-square value = 9.86.° af = 4
o Significant at .05 level.

As indicated by Tables 5.48(a),(b),(c),(d) there is a
difference in the level of meaning/purpose of life experien-—
ced by the teachers of Chutanagpur. The Chi-square Test
results of Yribal teachers on emotioral exhaustion F
sub-scale (X2 .400515 .52%) though reaching to significance
(.9824) and .2377 is not significant at the prescribed level
of .05.
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However, the Chi-square Test results on Non-Tribal
teachers on the same subscale of emotional exhaustion are

i

significant at .01 level and at .05 level.

Tﬁe meaning in life of the burnout Tribal teachers
indicates a higher level than the Non-Tribal burnout teachers
on Bmptional Exhaustion both fremency and intensity dimen-
sion., The Non-Tribal teachers have a proportionaiely a
higher level of burnout on emotional exhaustion dimension

than Trival teachers.

This aspect requires further invesigation. Why the
Non-Tribal teachers experience more often and strongly
these feelings of emotional exhaustion than do tribal
teachers do. Are the family ties getting lessened or
religious backgr aund being weakened. The prob.ems of finance
and dependents could be similar to almost all teachers in
job in Chotansggpur. Hence this aspect needs to be studied

in depth.

Hypothesis No.16 stating that There will be no significant

difference in the levels of Meaning in Life of Sampled Burn-
out Tribal and Nontribal teachers on Emotional Exhaustion

Sub-scale is rejected.

5.5.2 MNMeaning in Life and Depersonaligation.

Hypothesis No,17 : There will be no significant difference

in the levels of meaning in life of sampled burnout Tribal

amd Non-Tribal teachers on “epersonalisation subscale.
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Table 5.49(a),{b), (¢c) and (d) will present the levels of PIL

in the Depersonalisation subscales.

Table 5.49(a) : Sampled Burnout Tribal Teachers and Levels
of Meaning in Life on Depersonalisation

Frequency-wise.

PIL levels D.F,
Low Moderate High Total
Low 2 13 18 34
Moderate 0 24 49 13
High 5 19 1% 37
7 56 80 143 ~

Chi-sguare value = 15.58° af = 4

P . . . -

- Significant at .01 level.

Table 5.49(b) : Sampled Burnout Non-Tribal and Levels of
Meaning in Life on Depersonalisation

Frequency-wise.

PIL Levels D.F,
o Low . Moderate High Total
1w 0 12 10 22
Moderate 3 20 16 39
High 4 5 7 16
Chi-square value = 7.82 af = 4

Not significant at .05 level.

Table 5.49(c) : Sampled Burnout Tribal Teachers and Levels
of Meaning in Life on Depersonalisation

Intensity-wise.

PIL levels D.I.
Low Moderate High Total
Low n 8 21 53
Moderate 2 35 36 73
High 7 17 13 37
1% 60 70 143%

Chi-square = 11.85 df=4 Significant at .01 level
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Table 5.49(d) : Sampled Burnout Non-Tribal Teachers and Levels
of Meaning in Life on Depersonalisation

Intensity-wise.

Pli‘ievels

D.I.
Liow Moderate High Total
Low 0 10 12 22
Moderate 1 22 16 39
High 17 6 9 16
o 2 58 57 77

Chi-square value = 3.12" d f=4
s - Not Signaificant at .05 level.

Tables 5.49(a), (b),(c) and (d) show the position of the

Trival and Nun-Tribal teachers

on Yepersonalisation sub-scale.

The Chi-squsre results indicate that Tribal burnout teachers

experience lower level of meaning/purpose in life and mre

of the Depersonalised feelings

of burnout. The Non-Tribal

teachers experience higher meaning/purpose in life and are

less burn-out on the Depersonalised dimensions of Burnout.

The four Chi-square test results on the meaning in

life of the burnout Tribal and'Non-Tribal teachers is an

important revelation for the so

crety of Chobanagpur. It is

an indicaftion of the direction towsrds which the teachers

in Chotanagpur are heading. An emotionally burnout teacher

has hard time to see any meaning and purpose in life. The

meaninglessness of life and the whole thing intensifies

his/her burnoutness or vice-versa due to his/her be ing

burntout, emotionally faiigued,

he/she finds no meaning



The significant Chi-square test results on Depersona-
lisation dimension of the burnout subscale lowers down the
level of meaning and purpose of the burnout Tribal teachers
of Chotanagpur in Comparison to the Non-TIribal teachers.
Reasons mgy vary. Lhe tensions in their lives due to monetary
uncertainty in day-to-day life which the secondary school
teachers experience along with other problems brings in
them these feelings of Depersonalisation towards others
especially towards their students. Misra (19Y86) has reported
that high degrees of emotional exhaustion and depersonalisa-
tion are related with degrees of stress. It implies +that
teachers who are stressed by more conditions in their work
and hence experience greater degree of stress also perceive
themselves as emotionally exhausted and depersonalised.

And to that degree they experience lower level of meaning
in life.

The Chi-square values of the four groups tested
indicate that there is a difference in the level of
meaning and purpose in life of the sampled burnout Tribal
and Non-Tribal teachers. Therefore Hypothesis No.17 which
stated that There will be no significant difference in the
levels of meaning in life of sampled burnout Tribal and
Non-Tribal Teachers on Depersonslisation sub-scale is

rejected.



5.5.2 PSelf-Concept and Burnout.Self-Concept is the second

psychological correlate studied to compare the Tribal teachers
with Non-Tribal Teachers. Hypothesis 18 is tested in this

comparison.

Hypot hesis No,18 : There will be no significant difference

in the levels of self-concept of sampled burnout Tribal and

Non-Tribal Teachers on Emotional Exhaustion Subscale.

Tables 5.50(a), (b), (c) and (d) will present the Chi-
gquare tests carried out on the dimension of the Emotional
Exhaustion frequency and intensity with self-perception
Inquiry.

*Table 5.50(a) : Sampled Burnout Tribal Teachkers and levels
of Self-Concept on Emotional Exhaustion

Frequency.

'SPI levels EEF LBVELS
o Low Moderate High Total
Low 3 18 13 34
Moderate 13 13 25 51
High 10 32 16 58

26 63 54 143
Chi-square value = 12.6% df = 4

Significant at .01 level.

* Note : Where Chi-square are calculated by computer,
fe are not provided.
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Table 5.50(b) : Sampled Burnout Non-Tribal Teachers and Levels

of Self-Concept on Emotional kxhaustion
Frequency-wise.,

SPT Levels _EEP_IEVELS
Low Moderate High Total
Low 9 13 5 27
Moderate 8 13 8 29
High 8 10 3 21
25 36 16 77
_Mchi~square value = 1.747 .~ df=4
T~ s Not significant at .05 level.

Table 5.50(c) : Sampled Burnout Tribal Teachers and Levels
of Belf-Concept on Emptional Exhaustion

Intensity-wise.

SPI levels EEI IBEVEL
Low Moderate High Total
Low 10 20 4 34
Moderate 14 27 10 51
High 22 31 5 58
46 78 19 143
wEhi-square value = 3,39 7 af = 4
B s - K Not Significant at .05 level.

Table 5.50(d) : Sampled Burnout Non-Tribal Teachkers and

Levels of Self-Concept on Emotional
Exhaustion Intensity-wise.

SPI levels EEI IEVEL

Liow Moderate High Total
Tow 10 1% 4 27
Moderate g 12 14 3 29
High 16 10 1 21
o 50 57 8 7
Chi—‘é—é‘;are value = 1.467 af = 4

Not Significant at .05 level.
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The four tanvles on Emotional Exhaustion P & I and the
levels of self-concept of the Tribal and Non-Tribal teachers
indicate that there is not much difference in level of self-
concept of the burnout teachers on this subscale in its
intensity. The Tribal- and Non-Tribal burnout teacthers

experience the same level of self-concept.

But the Chi~square test results indicate that there is
a significant difference on the level of self-concept of
the two-groips. On the Emotional exhaustion frequency level
the Tribal teachers seem 1o experieunce a lower level of self-
concept. Their burnoutness frequently lowers their level of
sel f-concept being aﬁare of what is expected of them as
teachers of the students whom they are expected to show the
right path. A lower level of self-concept projects itself
upon the people with whom sowe dealings are made. This
finding of the lower level of self-concept im Tribal teachers
is testifying the other norms which stated that the oppre-
ssion and suppression and exploitation by others, they seem
to have developed a low self image of themselves and their

own group" (Vikas Maitri, 1981).

As Chi-sguare test results on Emotional Exhaustion
Frequency indicate a significant level of .01. Hypothesis 18
which stated that There will be no significent difference
on the levels of self-concept of the sampled burnout Tribal
and Non-Tribal Teachers on Emotional Exhaustion Subscale is

rejected.
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5.5.3 Self Goncept and Depersonalisation.

N (Thiy et -
. . . s o Lo~ Vel et
Hypothesis No.19 3¢ There will be no significant dlff@t@ﬂg@;&g4/

on the levels of self-concept of the sampled burnout Tribal

and Non-Tribal Teachers on Yepersmalisation Sub-scale.

The data for Chi-square Test will be presented by
Table 5.51(a), (b),(c) and (d).

Table 5.51(a) : Sampled Burnout Trival Teachers and Levels
of Belf-Concept on Depersonalisation Frequency-

wise.,

SPI Levels D, P, LEVEL

Low Moderate High Total
Low 0 11 23 34
Moderate 3 16 32 51
High 4 29 25 58

1 56 80 143 B
Chi~square value = 8.13% _ df= 4

Not significant at .05 level.

Table 5.51(b) : Sampled Burnout Non-Tribal Teachers and Levels
of Self-Concept on Depersonalisation Frequency-

wise.

SPI level D.F, LEVEL
Low Moderate High Total

Low 3 10 14 27
Moderate 2 13 14 29
High 2 14 5 21
- 7 37 33 7
Chi-sguare value = 5,02 . af = 4

- Not significant at .05 level.



Table 5.51(c) :

35:

L

Sampled Burnout Tribal Teachers and Levels
of Self-Concept on Depersmalisation Intensity.

A-

SPI levels DI IBVELS
Low Moderate High Total
Low 2 14 18 34
Moderate 4 17 30 51
High 7 29 22 58
- B 13 60 70 143
gagi;éaﬁare value = 4,617 7 - vdf = 4

Tavle 5.51(d)

Not significant at .05 level.

Sampled Burnout Non-Tribal Teachers and Levels
of Pelf Concept on Depersonalisation Intensity-

wise.

' o DI IEVEL
SPI Levels Tow Wioderate  High Total
Low 2 8 17 27
Moderate 0 18 11 29
High 0 12 9 21
’ 2 38 37 T7 3
Chi-square value = 9,02 df = 4

Not significant at .05 level

On observation of Table 5.49(a),(b),(c) and (d) one

would get the impression that there is a greater number of

teachers on the HSPI level especially asseenin the last four

tables., Yet the test results indicate that the burnout Tribal

and Non-Tribal teachers experience similar level of self-

concept as far as Depersonalisation sub-scale is concerned.

The Chi-square result verify that the level of self-

concept of the burnout Tribal and Non-Tribal teachers does not
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differ. Hence Hypothesis 19 which states that there will be

no significant difference on the levels of self-concept of

sampled Tribal and Non-Tribal Teachers on lDepersonalisation

sub~scale is retained.

In the next Section the third Psychological correlate

i.e., Work Values Inventory will be studied through the

mean scales,

!

5.%.4 Work Values and Burnout.

In this Section Work Values of the Burnout Sampled Tribal

and Non~Tribal teachers is studied from the mean scores which

is revealed on the levels of high, moderate and low sub-groups

of Tribal and Non-Tribal teachers on MBI sub~scales meant to

measure burnout i.e., emotional exhaustion and Depersonalise-

tion in both fregquency and intensity dimensions.

Table 5,52 : Mean Scores of H,B,0, Sampled Tribal and Non-
Tribal Teachers on the sub-scales of Work Value
Invertory on EEF.

Mean Scores and S.eD., OF ~

W.V.I.
Sub-scales Tribal Non-Tribal
Mean SD Mean 5D
Creativity 10.09 2.13 10.93 2.56
Manage ment (32 ) 10.20 1.87 9.37 1.99
Achievenent 11.85 1.49 10. 37 2412
Surroundings 12.00 2. 18 10.3Q 2.12
Supervisory Relations 10.66 2.54 9.37 2.80
Way of Life 10.20 1. 91 9,62  2.39
Security 10.14 2.40 8.87 2,98
Associates 11.77 1.65 11.37 2.44

cont..
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Table 5.52 (contd.):

W.V.I. Mean Scores and S.D. of-

Sub~Scale Tribal Non-Tribal
Mean sD Mean SD

Esthetics 10.92 2.25 9.0 2.477
Prestige 11.0 2.20 1037 3.68
Independence 10.74 2.12 .75 2.76
Variety 9.62 2.08 9.56 1.36
Economic Return 11.40 1.74 10.31 241
Altruism 12.11 1.55 11.18 2.53
Intellectual Stimulation 11.51 1.86 10.62 3.28

Table 5.52 has been graphically presented by
Graphy No.5.9

H,B.O., Trival teachers value works in which they can
help others (Altruism 12.11) and where they find good

surroundings both physical and social (12.00).

H.B.0. Non-Tribal teachers prefer works where good
Associates can be had (11.37) and where they can be helpful
(Altruism 11.18).

The lowest mean observed in these two groups of HBO
are variety (9.62) for Tribsal teachers and Security (8.87),

Bsthetics (9.00) for Non-Tribal HBO teachers.

A glance at Table 5.53% indicates that the mean score
values of the MBO Tribal and Non-Tribal teacbéfs is lower
than the HBO Teachers. Out of the mean scores, the highest
given by the MBU Tripal teachers is to Altruism (11.50) and

the lowest remains in Variety (9.44) preceded by Security(9.79).
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Table 5.53 : Mean Scores of MBO Sampled Tribal and Non-Tribal
Teachers on the sub-scales of WVI on Emotional
Bxhaustion Frequency.

WVl TRIBAL NONTRIBAL
sub-scale Mean SD Mean SD
Creativity 10. 14 1.99 11.22 2.72
Management 9.88 2.17 10.44 2.37
Achievement 11.04 1.92 11.69 2.38
Surroundings 11. 03 2.%1 11.66 2.%1
Supervisory Relations 10.50 2.66 10.58 2.18
Way of Life C9.90  2.22 10.%  2.57
Security 9.79 2.87 10.22 2.57
Asgociates 11.38 2.06 12.19 1.70
Esthetics 10.34 2.06 11.25 2.57
Prestige 10.47 1.97 11.44 2.6%
Independente 10.26 2+30 11.05 2.31
Variety 9.44 1.86 9,69 2.27
BEconomic Return 10.57 2.13% 10.97 2.39
Altruism 11.50 2.16 12.08 2.%5
Intellectual Stimulation 10.88 1.80 11.58 2.52

It is noteworthy that trivals in general known to be free,
not to be tied down with the same kind of work, rank variety
which is the type of "work that provides an opportunity to
do different types of jobs" in the lowest position. It is
preceded by security (9.79). This finding is in accordance
with the earlier studies made on the W.V,I. Variety has
generally received a relatively low place in the hierarchy
of those so far tested.”

The MBO Non-Tribal teachers' trend of choice is on
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Association (12,19) and #ltruism (12.08).

Similar to the MBO éribal teachers the lowest choice
given by Non-Tribal teachers is to Variety which therefore
confirms the previous testings of values of people by the

aut hor (1951).

The mean values between the Tribal and Non-Tribal MBO
teachers differs in that the MBO Tribal teache.s have a
lower mean (Altruism 11.50) in the choice of the type of
work than is seen in the MBO Non-tribal teachers.

Table 5.54 : Mean Scores of the LBO sampled Tribal and Non-

Tribal Teachers on the Sub-scales of WVI on
Emotiocnal Exhaustion Frequency.

Wvl TRIBAL NONTRIBAL
Sub-scales Mean SD Mean SD
Creativity 11.5 2.19 11.04 2.83
Management 10.07 1.62 10.72 1.96
Achievement 12.46 1.55 11.64 2.97
Surroundings 12430 2.09 12.52 2.84
Supervisory Relations 11.46 2.10 10.56 3.04
Wey of Life 10,03 2.79 10,72  2.50
Security 10.88 3.05 10.20 3e51
Associates 12.26 1473 11.24 3.05
Esthetics 12. 19 1.67 10.88 2492
Prestige 10.84 2.57 11.92 3.12
Independence 10.776 2.42 11.32 2.56
Variety 10,03 = 0.95 9.8 3.02
Economic Return 11.65 1.89 11.40 2.81
Altruism 12.@3% 1,88 11.08 3.02

Intellectual Stimulation 11.46A 1.96 11.68 2.71

Graph No.5.11 represents to this table.
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The BE.E.F. L.B.O. Tribal Teachers' preference has
fallen to achievement (12.46) type of "work which gives

one a feeling of accomplishment in doing a job well." Other
jobs of their choice in descending order of preference are

Surroundings (12.30), Associates (12.26), Altruism (12.23),
Esthetics (12.19).

The EEF LBO Non-tribal teachers' trend of choice is on

Surroundings (12.52) and Prestige (1&.92).

The tables indicate that the LBQO Tribal teachers have a

dif ferent pre ference than the HBO Tribal teachesrs.

Second observation is that being in the lowest level of
Burnout they are closer to the opposite direction of veing
glow-on)., Lhe mean scores are in 80 per cent in the five

types of jobs enumerated above,

Anot ker observation is that the IBO Non-Tribal teachers
have a different kind of cholce which bhas not been given
top-most priority by the two previous groups of teachers.
Prestlge, as their second choice is also an indication
that the LBO Non-Tribal teachers, besides liking good
surroundingsdin their jobs would prefer a job which gives

an

prestige,/respect in the society rather than status or power.

The two tables are graphicelly compared in Graph No.5.12.
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Table 5.55a: Mean Scores of HBO Sampled Trinal and Non-Tribal
Teachers on Sub-scales of Work Values on Emotional
Exhaustion Intensity.

WVI Subsceles ©_TRIBAL NONTR[BAL
Mean SD Mean SD

Creativity 10.15 2.24 10.87 2.79
Management 10,00 2.42 10.75 1.48
Achievement 12.10 1.32 10.62 2.72
Surroundings 11.05 1.92 11.12 2.53
Supervisory Relations 11.47 2.38 10.87 3.18
Way of Life ’ 10.63 221 9.87 3.04
Security 9.10 2.66 10.87 2.69
Associates 12.21 1.53 12.62 1.92
Esthetics 11. 15 2.60 10.87 2.69
Prestige 10.47 2.26 11.87 4,15
Independente 10.42 2.58 10.00 2.20
Variety 9.52 2.24 9.75 1.03%
Economic Return 11.00 1.38 11.00 2.44
Altruism 1157 2.06 12.25 2.37
Intellectual Stimulation 12.05 1.68 12.62 2.26

Table 5.55 has been graphically presented for
comparison in Graph No.5.12.
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Table 5.55(b): Mean Scores of MBO sampled Tribal and Non-Tribal

Teachers on the Sub-Scales of W.V.I. on

Emotional Exhaustion Intensity.

WVI Subscale TRIBAL NONTRLBAL
Mean 5D Mean SD
Creativity 10. 11 1.92 10.91 2.41
Manage ment 10.20 1.77 9.89 1.92
Achievement 11.24 1.73 11.10 2.68
Surroundings 1157 2434 11.18 2.76
Supervisory Relations 10.24 2.64 10.32 2455
Way of Life 9.89 2.23% 10.54 2.46
Security 10417 2.61 9.70 2.60
Associates 11.52 1. 97 11.51 2.19
Esthetics 10.50 2.0% 10.37 2.91
Prestige 10.60 2.00 10.56 3421
Independente 10.44 2,03 10.29 2.66
Variety 9.57  1.97 9.40  2.33
Economic Return 10.93 1. 96 10.75 2.48
Altruism 11.85 1482 11.27 2477
Intellectual Stimulation 10.97 1.85 10.91 2.90
N=78 N=37

Table 5.55(b) has been graphically represented by
graph No.5.13.
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Table 5.55(c) : Mean Scores of LBO Sampled Tribal and Non-

Tribal Teachers on the Sub-scales of Work

Values on Ymotional Exhaustion Intensity.

A OO A L L R e Ceivw e -

WVT Sub-scales TRIBAL NONTRIBAL

Mean SD Mean 5D
Creativity 10.89 2.39 11.37 3.02
Man agement 10.56 1.72 10.68 2.58
Achievenment 12.02 1.74 1193 2.%5
Surroundings 11.95 2.27 12.37 2.37
Supervisory Relations 11.28 2.23 10.18 2.64
Way of Life 9.97 2.28 10.84 2.52
Security 10.45 2.95 9.96 350
Associates 11.76 1.81 12.03% 1.85
Esthetics 11.47 2.08 10.93 2.69
Prestige 11.08 248 12.21 2.33
Independente 10.73 2.49 11.50 2435
Variety ©o9.52 1,97 10.0%  2.65
Economic Return 11.36 2.09 11.21 2.67
Altruism 12.00 1.92 11.75 2.56
Intellectual Stimulation 11.32 1.88 11.71 2.59
B N=46 N=32

Table 5.55(c) is graphically represented by

Graph No.5.14.

Observation : The HBO Sample Tribal teachers on the EBI

are inclined to select jobs on the basis of good associates

Ywork which brings one into contact with fellow workers

whom he likes" (Associates 12.21). The second prererence

has gone to achievewment (Achievement

12.10) and then to

Intellectual Stimulation (12.05). This last, being the “"work

which provides opportunity for independent thinking and for

learning how and why things work",

-
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The EEI HBO Non-Tribal teachers preference is on 30
Associgtes and Intellectual Stimulation with the same

mean (12.62), followed by &Altruism (12.25).

The highest preference of Intellectual Stimulation of
the HBO Non-tribal teachers is noteworthy. It is probable
that these teachers with "scientific interest of abstract
type and those who have a liking for using their intellectual
abilities and for_exercising their judgemeut" experience
burnout in infensity when they are unaole to find proper
response to their "planfulness" in the schools where they

are working.

Ten factors which curb freedom in the Indian teacher
by the institution in which he/she serves, have been reported
by Vyas in the NCERT Report, 1970. Pome of them are lack
of imagination on progressive attitude of the Prmecipal
towards experimentation or action research in educationg
lack of time for the teacher due to other jobs and friends,
lack of materials or equipment library, laboratory, audio-
visual aids etc., Public exams., a rigid time-table, suspen-
sion towards new ideas, lack of creative activity and facility
for teachers in the profession has led the teachers to

frustration.

The EEI MBO Tribal and Non-Tribal teachers have similar
preference of job which are altruism (11.85, Non-Tribal 11.27),
good Surroundings (Tribal 11.57, Non-Tribal 11.18) and where

there are good Associates (Tribal 11.52, Non-Tribal 11.51)



The EEI LBO Tribal and NbﬂfTribal teachers' trend is 3%3”
towards achievement (Tribal 12.02, Non-tribal 11.93%), ’
Altruism (Tribal 12.00, Non-tribal 11.75), Surroundings
(Non-tribal 12.37, Tribal 11.95), Prestige (Non-tribal 12.21),

Associates (Tribal 12.03).

The LBO Non-Tribal fteachers offer a second preference to
Prestive which is different from the HBO or MBO Non-Tribal
teachers in this burnout dimension. But it did get the first
preference in the EEF dimension in the same level. The LBO

levels of teachers' work values are shown by Graph No.

The means scores of Work Values of the Burnout Tribal
and Non-Tribal teachers on Depersonalisation Frequency sub-
scale are presented below in Tables 5.56(a), (b).

Table 5.56(a): Mean Scores of HBO Sampled Tribal and Non-
Tribal Teachers on the Sub-scales of Work

Values on Depersonalisation Frequency.

WVl Sub-scales TRIBAL NONTRIBAL
Mean 2D Mean 8D

Creativity 9.78 1.84 10.66 7.16
Menagement 9.91 1.78 9.93% 2.23
Achievement 11.23 1.78 11.03 2.65
Surroundings 11.50 2.40 11.42 2.85
Supervisory Relations 10.48  2.50 9.84 2.73
Way of Life 9.98 2.22 10.66 2.18
Security 10.05  2.64 10.00 2.79
Associates 11.43 175 11.81 2.22
Esthetics 10.51 2.10 10.12 2. 94
Prestige 10.45 2.01 11.30 3.08
Independente 10.36 2,17 10.15 2.87

cont...
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Table 5.56(a) (contd.:

WVI Subscales TRIBAL NONTRTIBAL
Mean sD Mean 8D
Variety 9.5 1.87 9.27 1.79
Econemic Return 10.91 1.92 10.90 2,18
Altruism 11.63 1.93 11.84 2.29
Intellectual Stimulation  11.20 1.89 11.03 %426
N=80 N=33

Table 5.56(a) has been graphically represented
by Graph No.5.15.

Table 5.56(b): Mean Scores of NMBO and LBO Sampled Tribal and
Non-Tribal Teachers on the sub-scales of WVI
on Depersonalisation Frequency.

WVl MBO LBO
Sub-scales Tribal Non-Tribal Tribal Non-Tribal
Mean SD Mean 8D Mean SD Mean SD
Creativity 10.98 2¢3% 11.29 2.72 12.14 4.46 12.14 2.03%
Management 10.69 1.87 10.48 2.19 11.42 1.39 11.14 2.03

Achievement 12,00 1.71 11.40 2.54 12.717 1.11 13.14 1.67
Surroundings 11.78 2.07 11.48 2.46 11.85 2.60 13.85 1,06

Supervisory

Relatiouns - 11.00 2.57 10.54 2.45 11.57 2.43 11.42 2.87
Way of Life 10.23 2.37 10.35 2.96 9.14 2.11 11.57 1.27
Security 10.16 2.90 9.83 3.11 10.71 2.98 10.14 3.76
Assoclates 12,00 2.04 11.72 2.00 12.14 1.57 12.57 1.13
Esthetics 11.30 2.21 10.78 2.71 12.14 1.57 12.57 1.13
Prestige 11.08 2.2% 11.08 3,18 11.28 3.19 13.28 0.95
Independente 1069 2.35 11.18 2.11 11.28 2.42 12.57 1.81
Variety 9.69 2.21 9.51 3.06 9.0 1.63 11.28 2.49
Economic Returnl1.26 2.10 10.78 2,84 11.57 1.90 11.71 2.36
Altruism 12.07 1.82 11.35 2.95 12.8% 1.34 11.42 2.63
Intellectusal

Stimulation 11.28 1.82 11.70 2.3%3 11.714 2.11 11.85 2.11

N=56 N=37 N=7 N=7

Graph No.5.16-17 represents the data of Table 5.56(b).
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On general observation the six tables indicate that
the DF HBO Tribal and Non-tribal teachers have a lower mean
scores on the W.V. sub-sceles. The mean grows higher as we
descend to the MBO groups especially on the type of jobs
preferred. The highest mean in the whole D.F. B.0. teachers
is owvserved in the L.B.0O, Non-Tribal teachers. It is an
indication that the level of work values of the ILBO.teachers
particularly Non-Tribal teachers is higher than the HBO

teachers.

The HBO Tribal teachers seem to prefer #ltruism type
of services or jobs which has been given the highest ranking
(Altruism 11.63%) and it is followed closely by Surroundings
(11.5) then Associates (11.4%) and Achievement types of job

(11.23).

The DF HBO Non-tribal teachers' ranking is exactly the
same for the first two types of job (Altruism 11.84, Associa-
tes 11.81), Thereafter deviates from the choice of the
Tribal teackers and falls in the third place on works
provid ing good surroundings (11.42). Pourth high choice
of Non-Tribal teachers goes to Prestige (11.30) and then to
Achievement t, pe (11.03) and Intellectual Stimulation. It
seems that the DF HBO Non-tribal teachers have a number
of choices. Seeking Prestige and respecf in the society
can probably be a means to redress their burnoutness.
Intellectual stimlation as commented earlier can be the

reason of experiencing depersonalised feelings when the
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teachers meet with non-cooperation to their “"planful"

activities.

The lowest ranked jobs were the types which give
variety (Tribals mean 9.5 and Non-tribal mean 9.27). Other
lower ranked jobs are for Tribal teachers Creativity (9.78),

lManagement (9.91) and Way of Life (9.98) in ascending order.

The Non-Tribal teachers last choices apart from
varietly are Supervisory Relations (9.84) which 1s a kind
of "work which is carried out under a sipervisor who is fair

and with whom one can get along," and lManagement (9.93).

The DF MBO Tribal teachers' choice is on three jobs
related to Altruism (12.07), Associates and Achievement

on an equal par (12.0 - 80 per cent).

The DF MBO Non~Tribal teachers preferences are on
Associstes ( 11.72), Intellectusl Stimulation (11.70),

Surroundings (11.48) and Achievement (11.40)

The least preferred work by both groups of teachers is

Variety (9.51, 9.69 - Non-Tribal).

The DP LBO Tribal teachers prefer jobs of Altruism
type (12.85), hchievement (12.71), Creativity (12.14)

Associstes (12.14) and Esthetic (12.14) type.

The DF LBO Non-tribal teachers give top priority 1o
jobs offering good surroundings (13.85), Prestige (13.28)

and Achievement (1%.14).
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The DF LBO Tribal and Non-tribal teachers' high
ranking on sﬁécific jobs indicate that being low in burn-
out, the level of their work values are higher than either

the HBO or MBO Tribsl and Non-Tribal teachers.

The LBC level of DF burnout has been graphically

represented and compared by Graph No.5.18.

The following two tables present the mean work values
of BO Tribal and Non-Tribal teachers.,on Depersonalisation
Intensity.

Table 5.57(a) : Mean Scores of HBO Sampled Tribal and Non-
Trival LTeachers on the Subscales of Work

Values on Depersonalisation Intensity.

WVI Sub-scales TRIBAL . NONTRIBAL
Mean SD Mean 5D
Creativity 10.08 2.00 10.70 2.84
Management 10.35 1.97 10413 2.20
Achievement 11.40 1.78 10.83% 2.96
Surroundings 11.62 2.49 10.37 2.98
Supervisory Relations 10.37  2.68 9.64 2.81
Way of Life 1017 2.19 10.78 2.61
Security 10.22 2.54 10.21 2.81
Associates 11.55 1.94 11. 91 234
Bsthetlics 10.80 2,11 9.97 345
Prestige 10.52 2.1 10.86 3.51
Independente 10.64 2.26 10.56 2.76
Variety 9.67 2.04 9.56 2.08
Bconomic Return 10.92 1.98 10.97 2.17
Altruism 11.42 1.86 11.78 2.77
Intellectual Stimulation 11.28 1.93 10,97 %.25
N=T0 N=37

Table 5.57(a) is graphically represented on Graph No.5.18.
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Table 5.67(b): Mean Scores of MBO and LBO Sampled Tribal and

Non-Tribal Teachers on the Sub-scales of Work
Values on Pepersonalisation Intensity.

37

WVI MBO LBO g
Subscales Tribal Non-Tribal Tribal Non-Tribal
Mean 5D Mean S Mean SD Mean SD
Creativity 10.33 2.23 11.39 2.57 12.07 1.70 13.00 0.00
Management 10.16 1.68 10.42 2.2% 10.76 2.00 11.50 2.12
Achievement 11.63 1.81 11.84 2.04 12.61 1.26 13.50 0.70
Surroundings 11.7% 1.97 11.86 2.26 11.15 2.47 13.50 0.70
Supervisory
Relations 11.00 2.35 11.00 2.25 11.53 2.3 10.00 4.24
Way of Life 9.9% 2.16 10.31 2.50 9.84 2.73 11.50 2.12
Security 9.85 2.92 Y.76  3.02 10.84 2.99 8.00 7.07
Associates 171.81 1.82 11.73% 1.76 11.84 1.81 12.50 0.70
Esthetics 10,75 2.20 10.97 2.44 12«15 1.99 12.50 0.70
Prestige 10.96 1.88 11.73 2.51 10.84 3.50 14,00 0.00
Independente  10.46 2,14 11.05 2.31 10.30 2.86 13.00 0.00
Variety 9,40 1.88 9.60 .2.52 9.61 2.3%32 14.00 0.00
EconomicReturn 11.15 1.98 11.00 2.81 11.61 2.10 11.50 4.94
Altruism 12,15 1.87 11.39 2.42 12.92 1.3%32 11,00 5.65
Intellectual
Stimilation 11.10 1,75 11.86 2.10 11.53 2.10 11.50 2.12
T =60 m=38 N=1% =2

Table 5.57(b) has been presented in Graph No.5.19 and 5.20.

Looking at the two tables on the DI sub-scale measuring

the work vaiues of BO Trival and Non-Tribal teachers,

observed that the highest mean is located on Variety (14)

and Prestige (14) in LBO - both of which, particularly

Variety never figured among other group of teachers.

it is
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On the DI HBO category the Tribal and Non—Tribal SOU
teachers' cbéice of work follows more or less the same
pattem as in DF HBO. However, in DI HBO Tribal teachers'
mean, bthe first preference is given to Surroundings (11.62),
followed by Associztes (11.55), Altriuism (11.42) hchieve-

ment (11.40).

The DI HBO Non-tribal teachers ranked Associates (11.91)

followed by Altruism (11.78) and Surroundings (11.37).

DI MBC Tl teachers' ranking has followed the HBO
teachers' type of Job i.e., Altruism (12.15), Associates

(11.81) and Surroundings (11.76).

DI MBO Non-Tribal teachers prefer works which provide
Intellectual Stimulation (11.86), good Surroundings in a
job (11.86), Achievement (11.84). Fifty per cent of the
items are ranked in 70 per cent. Oﬁly variety (9.60) and
Security (9.76) are the least chosen t,pe of work by the
DI MBO Nopn-Tribal teachers. Hence it indicates that the
level of work values of the MBO Non-Tribal teachers is
higher than that of Tribal teachers where they have Way of
Life (9.93) as an additional job least ranked besides

Variety (9;4) and security (9.85).

DI LBO Trinal teachers tendencgy to choose works of
Altruism (12.92), Achievement (12.61), HZsthetic (12.15)
and Creativity (12.07) type is note worthy. Ranking is very

high which shows the level of work values of the DI LBO
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Trival teachers is higher than the DI HBO Tribal and
Non~Tribal teachers. '

The ranking of Esthetic (12.15) among the top choices
of teachers of the present study does not conform to the
findings of suyper's Study of 1964 where the mean score
of teachers hel been the lowest (4.75). However, the
present findings of high preference for Altruism. Achieve-
ment Creativity Corroborate Super's Study of teachers

along with other occupational groups.

DI LBO Non-Tribal teachers high ranking (93 per cent)
on Prestige (14.00) and Variety (14.00) is noticeable;
which is followed by Surroundings (1%.5), Achievement (13.5)
and Creativity (13.) and Independence (13%). Security (i)
type of work is the least liked by DI LBO Non-Tribal

teachers.

On the whole the B.0C. Trival and Non-Tribal teachers
have a fairly good level of Work Values. Works which
provide Economic Returns ("Works which pay well and enable
one to have the things he wants") and Management have
never come up in the preference of Tribal and Non-Tribal
B.0. teachers. And of course Variety and Security were
among the least selected types of works which confirms

the original Teachers' Sample choice trend.

It seems to be a good complement of the Tribal and

Non-Tribal teachers of Chotanagpur not to be so materialistic



(no one preferred Sconomic Returns as a type of work). Most

probably the social desirability has brought this situation

as in other findings it had been.

In the Section that follows the sampled burnout
Tribal and Non-Tribal Leachers will be studied on Achieve-

ment Motivation.

5.5.4 Achievement Motive and Burnoutness

In this section the sampled burnout Tribal and Non-
Trival teachers of Chotenagpur are comared in the levels
of Achievement Motive through contingency Chi-Sgare

presented hypothesis-wise.

Hypothesis No.20 s There wilil be no significant difference

in the levels of Achievement Motive of the Sampled Burnout
Tribal and Non-Tribal Teachers on Emotional Exhaustion

Sub~scale.

The Mean, S.D. and Range of Thematic Apperceptiovn Test
(TAT) scores are given in Table 5.58.
Table 5.58 : The Mean, SD and range of Thematic Apperception

Test Scores of the Pampled Burnout Tribal and
Non-Tribal Teachers.

Teachers Range of
: S oores Mean S.D.
Non-Tribal 127 _ 1455 4.95

Groub Mean 1-27 8.44 5.66




383

It is observed from the above that the mean scores
of the sample are second in rank. They stand between the
mean scores of the Tribal Teachers' group (9.18) and the
Non-Tribal group mean (7.55). ‘he mean scores of the Tribal

Teachers are the highest of the three means.
The levels of Achievement Motive of the Tribal and

Non-Tribal teachers are given in Tables 5.59(a), (b), (c)&(d).

Table 5.59(a): Levels of Achievement Motive of the Sampled
Burnout Tribal Teachers on Emotional

Exhaustion Frequency-wise.

TAT levels EER LEVELS
Low Moderate High Total
Low 5 26 17 48
(8.72) (21.14)  (18.12)
Moderate 12 28 18 58
(10.54) (25.55)  (21.90)
High 9 9 19 37
(6.72) (16.30)  (13.97)
26 6% 54 1473

x° = 11.682 4f = 4 Significant at .05 level.

Table 5.59(b) : Levels of Achievement Motive of the Sampled
Burnout Non-Tribal Teachers on Emotional

Exhavustion Frequency.

TAT Levels EEF _LEVEL
Low Moderate High Total
Low 9 17 10 36
(11.68) (16.€3) (7.48)
Moderate 8 14 5 27
(8.76) (12.62)  (5.61)
High 8 5 1
(4.54) (6.54) (2.90)
25 36 16

X2 = T.702 df=4 HNot significant at .05 level.
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Table 5.59(c) : Levels of Achievement Motive of the Sampled
Burnout Tribal Teachers Bmotional Exhaustion
Intensity.

TAT levels EET LEVELS
Low Moderate  High Total
Low 13 30 5 48
(15.44) (26.18)  (6.37)
Moderate 20 33 5 58
(18.65) (31.63)  (7.70)
High 13 15 9 37
(11.90) (20.18)  (4.91)
46 78 19 143

Chi-Square = 7.16 Df= 4 Not significaut at .05 level.

Table 5.59(d) s Levels of #chievement Motive of the Sampled
Burnout Non~-Tribal Teachers on Emotional

BExhaustion Intensity.

TAT Levels EETI LEVELS

' Low Moderate High Total

Low 14 18 3 35
(14.54) (16.81)  (3.63)

Moderate 13 11 4 28
(11.63) (13.45)  (2.90)

High 5 8 1 14
(5.81) (6.72) (1.45)

32 37 8 7
Chi-Square = 1.7% df = 4 Not significant at .05 level.

Table 5.59(a),(b), (c) and (d) indicate the position
of Achievement Motive of the burnout teachers on “motional

Exhaustion subscale.
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On BEF dimension Table 5.59(a) there is a significant
Chi-square value of 11.682 which is significant at .05 level
but on the intensity dimension the Chi-square test results
of the sampled Tribal teachers reveal non-significance at
.05 level. On both dimensions of EE the Chi-esquzre tests

on Non-Tribal group indicates non-significance.

The Tripal Teachers are indicated having a higher
level of Achievement Motive on Bmotional Exhaustion

Frequency but not on EEI.

The significant Chi-square result on the EEF leads
to the rejection of Hypothesis 20 which stated that there
will be no sign.ficant difference on the levels of Achieve-
ment Motive of the sampled burnout Iribal and Non-Tribal

on
Teachers/Emotional Exhaustion Sub-scale.

In the next section the levels of sampled Burnout
Pribal and Non-Tribal Teachers are compared on Vepersonalised

sub-gscale,

Hypvothesis No.21 : There will be no significant dif ference

on the levels of Achivement Motive of the Sampled Burnout

Tribal and Non-Tribal Teachers on Depersonalisation Subscale,
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Table 5.60(a):Achievement Motive of DF B.0. Tribal Teacheurs.
m ) >

Ach level DF LEVELS
Low Moderate High Total
Low 2 18 29 49
(2.79) (19.18)  (27.41)
Moderate 4 24 29 57
(2.79) (22.32)  (31.88)
High 1 14 22 37
(1.81) (14.48) (20.69)
7 56 80 14%
Chi-square = 1.59 df=4 Not significant at .05 level.

Table 5.60(b) : Achievement Motive of DF B.0. Non-Tribal

Teachers.
M-Ach Levels
: Low Moderate High Toval
Low 2 17 16 35
(3.18) (16.81) (15.00)
Moderate 4 12 12 28
(2.54) (13.45)  (12.00)
High 1 8 5 14
(1.27) (6.72) (6.00)
7 37 33 77

Chi-square = 4.10  df = 4 Not significant at .05 level.
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Table 5.60(c) s Achievement Motive of DI BO Tribal Teachers.

TM-sch Levels DI IEVELS

» Low Moderate High Total

Low 2 20 26 48
(4.36) (20.13)  (2%.49)

Moderate 8 25 25 58
(5.27) (24.33)  (28.39)

High 3 15 19 37
(%.36) (15.52)  (18.11)

13 60 70 143

Chi-gsquare = 11.87. df=4 Bignificant at .05 level,

Table 5.60(d) : Achievement Motive of DI BO Non-Tribal

Teachezrs.
V—Ach Level DI IEVELS
Low Moderate High Total
Tow 1 17 " " 17 35
(0.90) (17.27)  (16.81)
Moderate 1 13 14 28
(0.72) (13.81)  (13.45)
High o 8 6 14
(0.36) (6.90) (6.72)
2 38 37 77

-

Chi-square = 7.160" df=4 Not significant at .05 level.

The Chi-Square Test results of the four tables, i.e.,
Table 5.60(a), (b),(c) and (d) reveal that the non-tribkl
Teachers' level of Achievement Motive on the Depersonalisa-
tion subscale is lower than Tribal teachers on frequency

dimension but there is a significance on the Depersonzlized

subscale.
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It is an indication that sampled burnout Iribal
teachers on the burnout level too are having a higher

level of achievement Motive than the Non-Tribal teachers.

The sampled Non-Tribal teachers, are perhaps aware of
their belonging to the majority group of the society which
has an effective impact on the situation. Hence, they
probably do not feel the need of having to show their
achievement motivation. Or else 1t may also be that they
are affected moré frequently in this dimension of Emotional

Exhaustion and Depersonalisation of burnout syndrome.

Hence Hypothesis 21 which states that There will be
no significent dif ference on the level of achievement
mot ive of the sampled burnout tribal and Non-Tribal

teachers on Depersonalisation F & I sub-scale is rejected.

In the next Section an analysis of Variance of the

Mean Scores of the Sample Teachers will be undertaken.
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Teachers
5.5.9 Tribal Versus Non-Tribal ~_ ... _  with Reference to

Selected Variables of the Present Study.

Under this section data is analysed through Analysis
Variance. The mean scores and Standard Deviation of Tribal
and Non-Trival teachers have been used to compute the same.

They are represented in the tables 5.61 and 5.62.

The mean scores and Standard Deviations of the Trival

and Non-Tribal teachers are presemted in Table 5.61.

Table 5.61 : Mean Scores and S.D. of Trival and Non-Tribal

Teachers.

Tests On all the selected variables
Tribal Non-Tribal

) Mean S.D0. Mean S.D.
Purpose in Life 101.04 19.97  98.81 20.49
Work Values Inventory ‘
Creativity 10.37 2.14 11.10 2.69
Management 10.29 1.85 10.31 2.20
Achievement 11.60 1.78 11.40 2+55
Surroundings 11.62 2.27 11.67 2.62
Supervisory Relations 10.74 2.53 10.32 2.62
Way of Life 10.04 2.21  10.59 2.50
Security 10.12 2.74 9.9% 3.00
Associates 11.69 1.87 11.84 2.03
Esthetics 10.90 2.16 10.66 2.77
Prestige 10.74 2.17 11.57 3,04
Independente 10.53 2.25 10.87 2.5%
Variety 9.55 1.99 9.70 237
Economic Return 11.09 1.98  10.97 2.5%
Altruism 11.90 1.81 11.57 2.6%
Intellectual Stimulation 11.23 1.86 11.42 2274

Self-Perception inquiry 7.92 1.98 7.28 1.94




There is a difference of mean scores observed in

Table 5.61 either in favour of the Tribal or Non-Tribal

Teacher sample. To test this difference ANUVA technique was

applied., ANOVA is presented in Table 5.62,

Table 5,62 : Analysis of Variance of the Selected Variables

of the Present Study.

af I Mean Square B
Purpose in Life: BM 1 248.9  248.9/1 0.85%
We 218 63815.69 65815.69/218
Creativity BM 1 26.67 26.76/1 4, BE*¥*
WG 218 1200.24  1200.24/218
Menagement BM 1 0.03 0.03/1 0.03 o grxx
We 218 85%.83 85%.8%/218  3.91 .
Achievement BM 1 1. 147 1.47/1 1. 147 56«
. WG 218 944 .1 9%4.1/218  T.33 .
Wwe 218 1253.40  125%.40/218 5,74 :
Supervisory BM 1 24.50 24.50/1 24.50 .
Relations WG 218°.0° 1430.62  1430.62/218 6.56 o 10%
Way of Life BM 1 15. % 15.14/1 15.14 5 gox
we 218 1154.40  1154.40/218 5.2 .
Security BM 1 1.80  1.80/1 1.80  .o0x
8.02 .
we 218 1750.07  1750.07/218
Associates BM 1 1427 1.127/1 1.927 . 304
WG 218 809.73 809.73/218 .71 y
Esthetics BM 1 2.89  2.89/1 2:89 .50+
We 218 1245.65  1245.65/218 5,71 .
Prestige BI 1 19.86  19.86/1 1986 5 64
we 218 1371.02  1371,02/218 ~6.28 °°
Independente BM 1 5.80 5.80/1 2:80 4 54
We 218 1205.3%  1205.3%/218 5.52 .

contes,



Table 5.62 (contd.’)

e

(7\3
O
fmt

af S9 Mean Square B

Variety BM 1 1.127 1.127/1 1.127 DA%

we 218 989.21 989.21/218 £.53 '
Kconomic Return BM 1 129.42 129.42/1 129.42

we 218 1043.15  1043.15/218 T.75  2(*07**
Altruism BM 1 5.45  5.45/1 5:45 4 oo

we 218 9%.88 990.88/218 4.54 ’
Intellectu&l BM 1 187 1.81/1 181 0 37.)(.
Stimulation WG 218 106 1. 00 1061/218 4,87 '
Self-Perception BM 1 20.50  20.50/1 20.50 5, 3qxex
Inguiry we 218 842.72  842.72/218 3,86
Thematic BM 1 429.67  429.67/1 429.07 15 4q1xx
Apper ception We 218 6198.19 6198.19/218 28.43 )
Test B o

BM = Between means

WG = Within groups

* Not significent at .05 level

* %

* K ¥

Significant at .01 level
Significant at .05 level

The ANOVA is applied on 18 mean scores of the sampled

Trival and Non-Tribal teachers as revealed from Table 5,62

indicates that the mean differences of the Tribal and Non-

Tripal teachers on Purpose in Life, Achievement, Surroundings,

Supervisory Relations, Wgy of Life, Security, Associates,

Esthetics, Prestige, Independence, Variety, Altruism and

Intellectual Stimulation - twelve Subscales of WVI and the

PIL are not significant on .05 level. The F of achievement

surroundings, security, Variety and Intellectual Stimulation

is quite insignificant. Both groups of sampled teachers have
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a similer liking to the same types of work. Both groups of

teachers have similar experiences in the meaning of life.

However on the three subscales of WVI i.e., Creativity,
Management and Economic Returns,the F value is significant
at +05 level and .01 levels. The mean difference in 6reativity
is 0.73 (Tawle 5.62) which is in favour of Non-Tribal teachers.
It is indicating that of the two groups of teachers, Non-Tribal
teachers show more creativeness than the sampled Tribal
teachers. Only once out of 20 chances would the reverse
results come. Hence it can be in general and with confidence
said that Non-Tribal teachers are more Creative in the

present study.

Menaegement and Econ omic Returns have F values of .01
level each. Menagement has only 0.02 mean higher and in
favour of the Non-Trival teachers, yet the F value is quite

significant.

~

Management values characterize business students, people
interested in contact occupations and those who take interest
in planning and laying out work for others seems to apply
more to the Non-Trival section of people and so, too, to
teachers. Tribal teacher grap is somewhat a little less in
business part of the work when compared to the countemart
Non-Tribal group. "Education and development work have failed
t0 generate business acumen and managerial skill" in tribals -

is the comment of an experienced manager of the Catholic



cooperative Bank, which had been trying to instil business
skills inthe Yribals. By nature Lrivals are non-business
people. Perhaps ene out of 40 chances or comparisons,world
a Tribal teacher be found to be business minded and with

business tendencies. Yignificance on management seems to be

a true evidence of the facts.

Significant on Economic Returns is another revelation
and comparison between the Tribal and Non-Tribal teachers.
The mean of 0.12 is higher in favour of the Tribal teachers.
This is a value or goal associated with a well-pgy ing job, -
good earnings. Teachers do adopt teaching profession with
an intention to get some financial aid for self, family and
ot her dependants. WVI when used in Personnel selecfion by
the author (Super, 1970) bas found that Econanic Returns are
high values for Police and fire applicants and other job
seekers. However, it is not to say that Non-Tribal teachers
do not choose teaching profession for tangible earnings.
This field can be left for further study in depth through

case studies,

SPI and ANOVA indicates a higher mean in favour of the
Tribal teachers for 0.64 which would indicate that Tribal
teachers perceive higher self-concept than the Non-Tribal,
At the same time the Chi-square values on the G.0. Tribal
and Non-Tribal teachers levels of self-concept has not been

significant at the prescribed level of .05 level, Hence it
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can be concluded that the significance in the F value for

to
the Tribal teachers is due/the influence of some other factors
which need further research in depth for Tribal and Non-Tribal

teachers in this aspect of psychological correl ate.

Pinally the P ANOVA on the Achievement motive (TAT)
has a higher mean value in favour uf Tribal teachers for
2¢93, This would mean that the Tribal teachers are more
motivated to achievement. In the testing of Null hypothesis
of the G.0. Tribal teachers the Chi-square test have shown
significance at .01 level indicating that G 0. tribal

teachers possess nigher level of achievement mofivve.

Having a paucity of Tribal research on psychological
correlates, this too is an open field for further depth
studies through case studies among Tribal and Non-Tribal

teachers of Chotanagpur.

In the next section the study of objective 4-5 B would
be taken up through a biserial correlation of the Selected
gives

Variables of the present study.This®. v an overview of the

whole study.

Objective 4-5B: To study the correlation between Frequency

and Intensity of the 'Glow-on' and 'burnout' teachers,

In the foregoing section itemwise analysis has been
systematically carried out and reported through contingency

Chi-square and through mean scores. In this section a general
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overview of the whole study is being presented through a
product moment correlation computed to indicate the relation
between frequency and intensity aspects through the help

of Hypothesis 22(a) and 22(b).

Hypothesis 22 (a) states ; "There will be no significant
relation between the frequehqy and intensity of the glow-on

tribal and non-tribal teachers.

(a
Table 5.63[;)’On Correlation'.

Table 5.6§2£ndioates thet (i) there is a positive signi-
ficant correlation of the glow-on teachers both on fregquency
and intensity dimensions of the Personal Accomplishment
subscale with (PIL) meaning in life., Both dimensions are
significant at 001 level. It is an indication that the
sampled glow-on tribal and non-tribal teachers perceive
bigb\meaning in life and so they keep glowing on whatever

the problems and worry.

(ii) There is another very positive significant rela-
tionship at .001 level of the glow-on teachers on both
dimensions of Personal Accomplishment (F & I) with the
Associates (AS) subscale of WVI. An appropriate social
environment of good co~workers in a profession positively
adds and multiplies to the Job satisfaction and so keeps

the teachers glowing on in their teaching profession.

(iii) Glow-on teachers are.positively and siguificantly

correl gbed on Frequency and Intensity of Persmal Accomplish-
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ment subscale with Creativity (Cr) Subscale of Work Value/

at .05 level. Institutional climate or good environment
(social AS) is a concomitant of values like creativity and
Achievement. Glow-on teachers are more Creative toth as a
result of their glow-onness and also their creativity adds to

their glow-onness.

Othen Correlations of the glow-on teachers with Achievement
(Ac), Surroundings (Su) and Altruism (A1) are significant at
.05 level onlngrequenqy dimension of Personal Accomplishment
sub-scale. Hence Hypothesis 22(a) stating that there will
be no significant relation between frequency aund intensity
of glow-on teachers on the avove three cases is rejected

and for the number of cases having no significant reletions,

it is retained.

Hypothesis 22(b) : states 'There will be no significant

relation between the frequency and intensity of burnout

tribal and non-tribal teachers.

Table 5.6%(a) indicates three correlations on both

frequency and intensity dimensions of Depersonalisation burn-

out teachers.

There is significant negative correlation between
Depers malisation bumout with Creativity (Cr) subscale of
WVI. The significance is at .001 level on D.I. and ab .05
level on DF. Burnout teachers experiencing low meaning in

life face adjustment problems themselves,cannot be
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contributors to the society or to the institution by their

Creative power.

There is also significant but negative correlation
of Depersonzlisation burnout teachers with Achievement (Ac)
subscale of the WVI. The high burnout and experiences of low
meaning in life and profession becomes a block for Depersona-
lisabtion burnout teachers in the way of achieving something
significant for their lives and the institution and in their

work.

Depersonalised burnout Teachers are also significantly
and negatively correlated with Esthetic (Es) Values of WVI.
The conditions of the teachers remaining the same (burnout-
ress) the beauty aspect of Esthetics which they could have
contributed to society rémains unfulfilled as they develop

disinterest to the good that could be brought to the society.

The significances of creativity and Esthetics are both
on .0071 level on Depersonalisation frequency dimension and
on .01 level on Intensity dimension. On the basis of these
three correlation between frequency and intensity Hypothesis
22(b) stating that there will be no signi ficant correlation
between frequency and intensity of the burnout tribal and

non-tribal teachers is rejected.

On all other subscales and correlates where there is
no correlation or where there is correlztion on one dimen-

is
sion only, the Hypothesis 22(a)/retained.
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This biserial correlation revealed at one glance the

summery of the study. In the next sectiun the summary of

findings of this study will be presented hypothesis-wise.

5.5.8 Conclusion

So far the data was analysed through quantitative
techniques. Objective 6 deals with the qualitative analysis.
In the subsequent section the data analysis through check-
-lists will be analysed. It 1s a study of ursuline schools

showing some inclinations either to glow-on or to burn-out.

CASE STUDIES

5.5:9 Schools Under Ursuline lManagement

(1) ZIntroduction

As per sample distribution Table 5.1, 60.45 per cent
teachers were drawn from schools under Ursuline managemeut.
The purpose was to make & special study of the Ursuline
schools to findput whether the Climate fostering 'glow-onness
prevails or whether there are sowe hurdles in the prevalence

of such an environment or if the teacher burnout prevails.

N Objective 6 states : To make case studies of Ursuline
High Schools in order to findlout the causes of 'glow-

onness' and 'burnoutness of teachers.

b The basis of the case studies

The case studies were based on Checklists A and B

(Appendix A) which the persons concerned were requested
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t0 provide.

Check-list A provided such informations as the history
of the school, establishment and the per sons responsible
for requesting the school to be opened ete. It had also
other informations like the principals who contributed most,
mansging committee members, their role in the school, the
number of school children, the staff, the manner of staff

selection etc.

Checklist B included more of the academic aspect of the
school aund the teachers own share in responsibilities etc.
They were also provided space to offer their own suggestions
for the inprovement on Teaching, Administration, Evalunation,
Organising Curricular and Co-curricular activities and on

various aspects of relationships.

5.5.7 1. A general overview regarding Ursuline managed
Institutions is helpful in providing background for case

studies.

1. Background of the Case Studies.

Being in the same management and having been in charge
of these schools for three years in the recent past, the
investigator is aware of the style of thg management like
the purpose of establishing a school, founding,organising
etc., are almost s.milar for all Ursuline schools., For

instance, a high school is starte& by the management or a
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middle school is upgraded when there is a need for the same.
The need is expressed through the local leaders of the
commnity with a request for opening a high school or by
upgrading the existing middle school if there is one. Not
all such requests are granted immediately or granted at all.
Much time is given to see all the pros aund cons of opening
a high school ~2§ process of 'discerning' the real need,
discussions with various authérities, ci%il, educational

and religious. Then the paraghef:halia of going through the
process of obtaining recognition from the Education Depart-
ment remeins to be accomplished by the first appointed

aut hority.

Another observation is that Ursuline Management orly
manages the schools within the noms granted to all Minority
schools. Hence the regulations concerning the formtion of
managing committees of the schools, appointments of teachers
and disciplinary actions to be taken are as per rules

applying to all minority schools.

The syllabi followed by schools under Ursuline manage-
ment are those prescrived by the Education Department of the

State of Bibhar for the High Schools.

Apart from these, the internal organisation of the
curricular and co~curricular activities are accomplished
as per spirit and character of the Ursuline schools, directed

by the norms and regulations of the managimg authorities.
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To this, the initiative and resourcefulness of the school
Principal gives flesh and life to the dry bones of the

gstructure.

5.5.8 2. The 'Ursuline' Spirit.

The Ursuline scboois follow the spirit and Charism of
their foundress saint &ngela Meriei (1540) of Brecia in Italy.
St.Angela began a reform or religious movement in the then
existing but morally decaying society. This she did by
instilling faith and religion in the young ladies and women
through her instructions. She taught them good morals and
behaviour. In other words she prepared them to become worthy
members of their homes and society. She believed that a good
mother of the family can change the society by establishing
a good family. This work is continued now by Ursuline
sisters in various parts of the world as it is carried on
in Bihar and the North Eastern part of India. The secular
subjects were added to impart knowledge of head and heart
in accordance with the needs of the times. Thus, the aim
of Ursuline schools are to bring a change in the society

through the young worthy members of their families through
education.

II. Identification of 'Glow-on' and 'Burn-out' Teachers

-The sampled teachers were categorised into Low, Moderate
and High levels in the three subscales and two dimensions
of Maslach Burnout Inventory (MBI). ‘he first subscale is

Emptional Exhaustion in Frequency (EEF) and Intensity (EEI)
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dimensions. The second subscale is Depers malisation

Frequency (DF) and Deper.sonalisatioﬁ intensity (DI). Yhese

two subscales in four dimensions (2 frequencies, 2 intensities)
constitute the Burnout aspect of the inventory. The third
subscale is the Pers'onai Accomplishment, also both in

frequency (PAF) and intensity (PAI) dimensions.shows glow-onness.

Table 5.64 indicates the position of the teachers

in the MBI scsale.

Table 5.64 : Sampled Teachers Under Ursuline Management on the

MBI Scales.
School ' g To-
Code E E F _EEI DF DI PAF DAT tal
No. L M H L M H L MW H L M HL M H L N H
01 1 2 3 2 3 1 = 3 3 - 15 2 2 2 3 1 2 6
02 3 4 2 2 5 2 3 5 1 - 7 2 3 4 2 3 4 2 9
0 4 6 2 5 4 1 1 6 5 1 8 3 7T 4 1 7T 4 1 12
o7 3 2 1 5 1 « -« 2 4 1 3 2 1 4 1 3 1 2 6
08 3 3 3 4 5 - - 3 6 15 3 3 2 4 5.5 1. 9
09 1 4 6 3 6 2 -« 4 7 1 5 5 7 4 - T 4 - 1
T4 3 1 4 3 1 1 5 2 14 3 4 1 3 4 3 1 8
12 2 7 6 3 9 3 -« 411 - 510 8 4 3 9 4 2 15
B - 4 2 - 5 1 -« 2 4 - 2 4 15 -« 3 3 - 6
16 - 8 4 3 8 1 - 8 4 - 7 5 8 2 2 8 2 2 12
18 310 610 8 1 211 6 3 9 710 5 4 1% 4 2 19
23 16 2 3 6 - - 5 4 1 6 2 5 2 2 6 3 3 9
24 15 6 2 6 4 1 3 8 1 4 7 3 3 6 5 2 5 12
Note; EEF = Emot ionalﬁExhaustion Frequency .
EEI = Emotional Exhaustion Intensity.
DP = Depersonalisation Frequency.
DI = Depersonalisation Intensity.
PAF = Personal Accomplishment Frequency.
PAT = Personal Accomplishment Intensity.
L =ILow ; M= Moderate; H = High
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Table 5,64 indicates the total situation of the sampled

teachers - 'glow-on' and 'burnout' in schools under Ursuline

Management. Schools are placed in two categories:

(I) Schools having a comparatively high number of
teachers on the 'H' level (high) of the first two subscales
(EE and D) with their two dimensions each but lower or fewer
nun&er of teachers on the 'H' (high) level of the third

sub-scale (P.A.) in both dimensions.

(ITI) Schools having a comparatively fewer number of
teachers in the 'H' level of the first two subscales in

both dimensions and a high number on the 'H' level of the

PA subscale of the MBI. This is considered in proportion to

the tobtal number of teachers in the school.

How schoolg are selected for case studies.

A total of eleven schools are placed in the second
category. Yhese are school Nos. 01, 02, 05, 07, 08, 11, 12,

16, 18, 23 and 24. And school Nos. 09 and 15 are placed.in the
first.

Since one school from each category is contemplated
for case study, some other considerations were applied for
selecting school for this purpose especially for second
category. For instance, in school No.01. The 'H' level
sample is largé in DF and DI- but in EE level there is a
smaller sample. On the other bhand the PA subscale (glow-on)

has a balanced distribution of the sample into Low, Moderate
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and High (L; M, H). Therefore there is a balanced representa~
tion of teacher sample. In the DF there are three and in
the DI there are five of the sample feeling burnout. The
burnout syndrome is therefore both in frgquenqy and intensity -
a little more on the intensity dimension. However, despite
these feelings of Depersonalisation in intensiﬁy i.e., burn-
out feelings in intensi@y or depth, the sampled teachers in
the institution show courage and strength by remaining
tglow-on', It is an indication that they experience a high
level of meaning in life which helps them to cope with the
stressful situations of life and job and keep glowing on

moderately.

School Nos. 02, 05, 07, 08, 11,16 and 2% come under

this category.

Two larger schools No.12 and 18 have some sample
under the glow-on (PA) subscales. However, the sampled
teachers in 'H' level of PA subscale in two dimensions is
smller (frequency and intensity 3, 2, 4, 2 respectively) in
comparison to the total size of the sample (15, 19). for
these reasons, these schools are considered as being some-
what in a balanced position between burnout ness and glow-

onness of the study.

. i
Two schools are particylarly fitting in category NQI

of schools - school No. 09 and 15. These schools are

having a high percentage of teachers on the first two

subscales of EE and L oh frequency and intensity



dimensions, but have nil in the 'H' level of P.A, which
is spboligzing high glow-on. Hence'they are placed under
category No. I, i.e., representing High burnout and low
glow-ou, Qut of these two, school No.15 is comparatively
of recent establishment. ﬁue t%Bihar Government's policy
regarding recognition to écbools established af%er 1980,
the school is in the midst of stressful situation to run
the school. It is unable to avail proper and sufficient
facilities for its employees. Consequently, it may not be
a surprise if the sampled teachers experience emotional
exhaustion and depersonalisat ion feelings in both dimen-
sions in a moderate wgy. The struggle’of the management to
of fer proper remuneration is‘an experience of emotional
exbaustion just as i1t is on the part of the sample to work
with a 1little lower scdle of pay without being fully satvis-

fied in their work but to remain highly 'glow-on'.

Hence, for case study No.1 focus is on school No.09
for category No.I i.e., for buynout case representation
and school No.24 for No,II categoxyy of the schools i.e.,
representing the 'glow-on' sample of the schools under

Ursuline management.

CASE STUDY No. 01

(1) School No. 09

As cavegorised into two groups, school No.09 repre-

sents the schools having more of Buranout teacher sample
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on the EEF and EFEI as wéll as on DR and DI subscales of the
MBI . '

A, General Information

(i) Location and Establishment. The school is situated in a

guite rural setting. By this time it is approach able by a

few private transport services.

The physical emvirénment of the school would very
appropriately be comparable to the 'Santiniketan' of the
district characterised by péécefwkﬁPr??%éééfgbf ﬁatural
beauty. The comparison with Santiniketan ends here. The
school has a good school building, compound wall, vegetable
fruits and flower gardens to chgrm one's mind and heart.
Such an environment and school climate 1s an ideal .pléce for

study .

(ii) Establishment : The management had an establishment

guite from the early years of this century, for a long
stretch of time‘only a middle school could be run. After
1960s some local people and village leaders together with
the catholic lgymen's association approached the management
with a request tbatjthe existing Middle school be upgraded
to a high school. After some deliberation the school began
in 1967 with a sméll number of 62 children. The school was
recognised by the Education Board of Bihar Government in
1é75. The conditions to ve fMlfilled such és land building,

classrooms, library, laboratory and staff etc., were worked-
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out assidously by the first authority.

(iii) The Principals : The first principal worked hard for
recognifion and gave the éehool a fifm footing. She had the
bene fit of working for ten years at a strétch. The number

of the staff initially was barely enough just 5 to manage

one class each. As per rules it has risen to 11.

Being in a very rural area the first principal might
have had toZ?ggumerable problems of transport and commnica-
tion, finance and other maiters so essential for running a
school especiaily at thé'inifial stages. The credit however
goes to‘the first, principal for the real establishment of

the school.

B. The Academic Aspect

(i) The Standard of the Schocl was variously rated ty the

people concerned. -
a) The Bducation - in charge of Urusuline management -
'Good’.
b) The Pfincipal ~ Satisfactory
c) The Secretary/Manager (local) - low
d) The staff - Sa‘bisfactofj - 75%
The Staff - High - 8%

Such a different response on the same school by people
working wit hin it (except the education in charge of Urgulines)
Passes on a message or leads one to conclude that all the

people concerned do not have the same perception about



411

-

their own school. This can further lead to make other
assumptions of the> lack of common purpose and objective or
the lack of knowledge of the objectives, lack of communica-
tion, lack of common policy and planning and probably lack
of interest of the staff and so on. Considering a school

erose academically means from the excellent results of the
Matriculation., Others could see it from the point of view of
organising and administering the school. For example the
secretary could have such a basis. The teachers may also be
fully aware that their school is not as gobd as other

"Ursuline' schools. So we have the variety of responses.

(ii) General atwosphere of the school. Teachers responded

on the general atmosphere of the sciool by the word 'Satis-
factory' but opinions were sharply divided into positive and
negaﬁivé aspect of liking/mot liking to teach in the school

into 50-50 per cent.

: were ,
Among positive responses some/social and religious

reasons like (i) to uplift the children of the area, (ii) to
make good citizens, (iii) to make their life happy. Lhe
negative reasons were : (i) The conservative attitude of

the authority, (ii) Rules partially applied for some only
(iii) Lack of good'behaviour (iv) Lack of good library books

and educeative magagines for improving their knowledge.

The equal number of liking and tne‘other half not
liking to teach in the school also seems to point out that

half of the teachers are simply sticking to their past and



job without even having feeling of their own towards the
school which seems to develop iuto sense of alimemation
and indifferenge towards the school, signs and symptoms of
5urn$ut teachers. Tbey do not seem to feel as belonging to

" the school.

(iii) Methods used by the teachers in teaching were

(number in brackets are frequencies of teachers.

(a) Lecture met hod (2)
(b) Discussion method (%)
(¢) Project method (7)

It is interesting to observe that the teachers are
using project method in such a big number. 7/11 or 6%%
and discussion method 27 per cemt 3/11 and becture method

used by 2/11.

(iv) System of Bvaluation.

(a) Monthly Test - 6/11 (b) Half-yearly - 1/11,
are
Monthly test taken regularly/and do seem to be very signi-

ficant help for evaluating the knowledge taken in by students.

(v) Distribution of the Work Load done.

(a) by the Principal (50 per cent)
(b) by the Principal in consultation with the
teacher concerned (4/11 response or 45 per cent)

(c) No response (2).

(vi) Responsibilities distributed for curricular

Activities organised.




(a) interest-wise (2/11)
(b) by rotation (2/11) ‘
(c) senioritywise (1/11)

(d) No response (5/11).

(vii) These activities are planned :
(a) in the staff meeting -~ had overwhelming response
(8/11 or by 72 per cent of teachers)
(b) by the principal in coasultation with a few staff

members (2/11).

(viii) Teachers' participation in these activities were

(a) active—\3/11)

t

(b) semi active (6/11) teachers responded).

Observation

Responses of the teachers in item number (v) to (VIII)
vanf.

It seems that the Principél is considered an autocrat
by half of the staff members who reSpbnded that she distri-~
butes the work load alone. The other half is a littlg leéé
in percentage (45 pér ceﬁt who responded that the ﬁistri;
bution of the workload ié done by the wincipal in consulta-
tion with the teacher concerned. It leads one to assume
that these 45 per cent teachers‘are the onés who are
consulted. The secretary's response seems to confirm that
the work load is distribﬁted and the co-curricular activities
are planned in consultation with a few teachers only which

is a less democratic and accepted method.
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Similarly for item (vi) the distribution of responsi-

S8 N

bilities among the teachers done ﬁariously unly one half
of the teachers have responded as 'distributed interegmise'
by two,by rotation also two and senioritywise only one.
Indifference or no response by 50 per cent of the teachers
again leads one to assume either +these teachers are put
aside, are not consulted or else the participative nature

of these teachers is poor.

However, in item number {(vii) 'how these activities
are planned, the overwhelming majority 72 éer cent have
responded that these acfivities are planned in the staff
meeting leads one to be apprenhensive whether these teachers
are not consulted or whether these teachers are joining
silently to the statement of another teacher and that of the
secretary that distrivution and decisions for activities

are done in consultation with a few staff members only.

(ix) Teachers' own participation in these activities
resEondeé were 3
(a) active by 3/11:tbree out of eleven) and semi-active
by 6/11 (six out of eleven, does mot bringout a vey bright
picture. d
(x) Teachers Facing disciplinary probiems - occasionally

five teachers responded that they face disciplinary probleums,

one faces often and two face almost every day.

(xi) The co-curricular activities planned in the school



have been ennumerated rather extensively likgg%éachers'

dgy ( 9 response)éé%és and 3péfts second place by the
responses of 7 teachers and others.m%ntion by single a dual
teachers wereéé&f@ural programme,égggents' day, guide,
picnics. These are essential paris of school activities and

it is observed that teachers recognise their importance.

(e¢) Relationship aspect

Relationship with commmnity, staff eto.

(i) Rapport of the school with the locality.

This was responded as cordial by one satisfactory by
four and unpleasant by two. Here too there is a divergent
oPiHiQn clearly coming to the front. 'Satisfactory' is the
observation of the majority, cordial and unpleasant are
two responses quite divergent - opposite in direction. The
staff are not in complete agreement about the rapport with
outside local community. In order to have a clear perception
of the school's rapport, the staff should be within the
spirit and ideals of the schooli. Because this would naturally
lead to the support and cooperation expected from the part
of the 10051 population. The parents' support in various
projects was positive by 5/11 and 3/11 in negative.

The school too seems to have faced legal problems to
which 6 out of 11 teachers have responded in affirmative a
and 3 in negative. But, with whom these legal problems arose,

there is a variety of response. Only four teachers responded
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to this second portion of the Bnquiry - 2 responded as
legal problems arising with guardians and three others
stated as arising from, relations with outsiders, Two also
stated that legal proﬁlems arose with school authorities.
According to the secretary the legal problems were with
guardians, outsiders and with youth (boys) . ‘here is lack

of congrgincy in the responses of the members of the staff.

On the whole, the piotufe has not been so bright as far
as the rapport of the school is concerned with the locality.
Considering the rural area and surrounded by the tribals
inhab itants, mostly known as peace loving, a better rapport

could have been expected.

L (ii) Relationship of the Principal with Staff and students.

The relationship of the priucipal with her co-workers
both teaching and non-teaching is the core of success in
the successful running of the school. The principal of
school No.,09 is having a cordial relatiomship according to
two teachers but for most of the teachers i.e., 8/11 or
for 70 per cent of them it is just satisfactory. On the other
haud the Principal seems to have a more cordial or ldo¥ing
(8 responses) and happy (2) relationship with the students.
Similarly the relationship of the teachers among themselves
in quite cordial (4 responses), satisfactory (4 responses)
and loving (1 resp.). Lhe teaéﬁers too have a loving (4 resp.)

and happy (3 resp.) relationship with the students.



417
On relationship level it is observed that the students
seem to become the medium of the relationship beiween the
principal and the teachers who are not enjoying good relation-
ship amoug themselves t0 the full.

(d) Suggestions offered by Teachers :

five
Checklist enlisted/aspects on which the teachers could

offer their suggestions. These were (i) Teaching, (ii) Admi-
nistration, (iii) Evaluation, (iv) Curricular Activities and

(v) For improving relations.

(1) Teaching : Suggestions of the teachers can be assumed
as coming from the need they are experiencing in their work
situation - in teaching. Their suggestions bhave found words
"that there is understanding of the teachers in work load
distribution (4 resp.). This is connected with the assign-
ment of subjects which the teacher is asked to teach. Their
suggestion is that teaching is assigned to the teacher only
the subjects in which they have qualified themselves in the
college studies. Other teachers with the values of Altruism
and religious poiut of view have offered such suggestions
as the teachers to be generous and punctual in their work
and that the practice of regular monthly test should be

maintained.

(ii) Administration : This field too has sowme specific

'suggestions' which in truth seem to be requests for c msi-

deration such as 'there should be a loving behaviour of the
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principal' ( 3 resp.) that there is delegation (3 resp.)
of work or charges for good administration and that there

is cooperation (2 resp.) between Principal, teachkers and

students.

These suggestions seem to be very acceptable if such

18 not the situation in the school till now.

Though, administration of the school is mainly the
principal's responsibility she alone cannct carryout each
and every aspect of the work. Louls J. Rubin (1970) bhas
this to offer to the principal "one of the marks of the
able administrator is the ability to differentiate beuiween
causing something to be done and doing iﬁoneself (p.61).
Involvement of the staff is vexry important but before
that the return of the teacher morale is much more to be

desired.

(iii) Bvaluation ¢ The practices of evaluation of teaching

which is prevalent in the school needs to be improved,
probably by being more regular in it. Under this item the
suggestions are and seem to be connected with the decisions
which are taken in the staff meetings which should be
implemented and no hasty change to be brought in them

(4 resp.) Besides this, there is a suggestion that the

evaluation be just and more accurate.

A clear-cut s ituation does not seem t0 come up. Qut

of the total 11 teachers 4 seem to sgy unanimously on the
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point given above. Others were individual responses and

soe offered just meagre suggestions or nil.

Evalustion is as important in the school as teaching.
Without it the school principal and staff are in the dark

as to the direction of improvement.

(i&) Curricular activities of a school too find important

place in the teaching learning process.They offer direct
participation methods of learning or learning by doing which
become more effective and lasting in the minds of children.
There is a request in the suggestions by 4 feaohers that
there be good orgaunization of these activities, that there
are competitions (3 re3ponses), debates (3 resp.) and

cultural programmes (2 resp.)

(v) For Improving Relations: For improving relations the

highest number of teachers (4) responded was for under-
standiiig and equal treatment (3 resp.) by the principal.
Similarly 'good relation between teachers and principal'

(4 resp.), between students,teachers and guardians (4 resp.).
However as a concrete step to be taken for improving
relationship was offered by the secretary and one more
teacher that there could be informal get together on

special occasions besides regular meeting, cooperation could

be fostered.

On the whole, as representing the schools of the majority

burnout teachers, the tone throughout these various items



I
‘-lt.., y.

Faana

indicated is dissatisfaction, unhappiness and dissipation
and disinterest in the school work, lack of sufficient

involvement by the teachers.

CASE STUDY 2

School No.24

School No.24 was selected for case study 2 as a
representative of the Glow-on schools. Those schools are
having a lesser number of teachers in the 'H' or high level
in two subscales of the MBI, that is Emotional Exhaustion
and Depersonalisation on both dimensiuns of Frequency and
Intensity. But there are a higher number of teachers in
the 'High' level of Personal Accomplishment subscale in
both dimensions in proportion to the number of the total

sample of the school. (See Table 5.64).

(A) General Information :

(1) bocation and Establishment : The school is located

in a semi rural set-up approachable from two directions of

North and South where towns are,.

(ii) Establishment : The existing Middle school was

upgraded in 1971 at the request of the head of the church
and also on the petitioms of the people through their local
leaders. The school was begun in the class-rooms of the
middle school which had a specious building. Initially the

number was small barely 30, as the local town had girls’



schools, The number has risen to 450 at present and the
number of the teaching staff is 12. The school was recognised

in 1976,

(i1i) The Principals. The first two principals worked

for a year and a year and a half each respectively. So they
could not give the school its firm footings. The third
Principal established the school more completely in building
and extending classrooms, providing library, laboratery,

playground and so on.

Observing the period between the starting and the year
of getting official recognition is a span of barely six years.
Most probably the resourcefulness and the assiduous labour
of the third principal is worth commending for such an

achievement of quick recognition,

Also, in the matter of school children, the Principal's
efforts need to be appreclated, who made known her need to
all those she knew who could help her to get more children
to be brought to the school.

As it is observed highly appreciatingly, the third
Principal brought the school up on the par with other
good schools under Ursuline Management within a comparatively

shorter period than any other school has done.,

(B) The Academic Aspect.

(i) The General atmosphere of the school is liked by
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the teachers only on 'satisfactory' level (7 resp.out of 12).

(ii) The teachers' liking the school was positive,
represented by responsés in brackets (%/12) and negative
(3/12). The reasons for liking to teach in the school
expressed by the teachers are given below g
(a) to help the poor students and for the gpoa of

the children (2)
(b) For personal growth (1 response)
(c) Good school atmospheres (1)

(d) Good discipline. (1)

There were six teachers who gbstained from stating any
reason for liking though they had responded that they

"iiked® to0 teach in the school.

The reasons for negative responses were -
(a) No timely peyment (2)
(b) No life insurance, and (2)

(¢) low payment in comparison to other schools.(2)

All the three negative responses came from two teachers

only out of the twelve.

Most probably, these teachers have not been approved
in the post in which they are appointed, for approval of
appointment does take time in Bihar. In this situation they
find the payscale lower to othér schools. At this time the
management has to pay what i4 afforedsto pay nearest to the

scale. This stage is a passing phase.
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(i¥) The Standard of the School. The standard of the

school according to the Principal and the Educatien in charge
of Ursuline schools was perceived as high.” 3 out of the total
of twelve teachers rated it high and the majority (8 resp.)

rated 1t as satisfactory.

The standard of the school is generally based upon the
results of its sécondany school Board examinations which
have been very good. From tnis point of view the standard
is high. The teachers, wost probably expect it to be higher
for rating it so overwhelmingly (8 resp.) 'satisfactory'.
It can be assumed to be a good sign not to be completely
satisfied with one's performance but aim at higher. Such
rating by the teachers could be attributed to the 'glow-on!

teachers ever aspiring to achieve higher and better,

(iv) Methods of Teaching used by teachers. It is

interesting and encouraging to observe the use of Discus-
sion (7 resp.) besides lecture (5 resp.), Project (3 resp.)

and question answer methods (2 resp.) in teaching).

(v) System of Evaluation Used are (a) monthly tests

(8 resp.) (b) Quarterly tests (4 resp.) and (c¢) Half yearly
(7 resp.) (d) not responded (2 resp.) This practice of
monthly and other tests is a very good practice in Ursuline
High schools if accomplished regularly. It helps the teachers
to evaluate the effectiveness of their own instructions and

methods while evaluating the students they teach.
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(vi) Distribution of Workload. In school No.24, the

workload is distributed among the teachers by the Principal
in consultation with the teacher concerned (8 resp.) This
is a unanimous response (66 per cent) while one teacher
finds that Principal sglone distributes the work and two

abstain from responiing.

(vii) Responsibilities for Curricular and Co-Curricular

Activities assigned. The school has a good practice

of distributing the responsibilities for curricular and cu-
—~curricular activities to teachers interesﬁwise (6 resp. ),
then senioritywise. Thus, both interest and seniority are
taken care of.

There is an indication of indifference observed here
due to the two respondents of "any other way" without men-
tioning the exact practice. Similarly the no response by two

cennotes lack of interest in these activities.

(viii) Curricular Activities organised in the school,

The use of dramatisation finding the highest response (8) by
teachers is a good sign of initiative taken by teachers.
Competitions are other options offered by teachers (2 resp.)
and Debate (1), while "any other" activity (4 resp.) conti-
nues to indicate indifference of a few teachers. It leads
one to assume that these teachers do not seem to bother what

activities are held or not held.

(ix) Go-curricular Activities taking Place in the school.




These are impressive such as Teachers' Day (9 resp.),
Cultural activities (4 resp.) Girls' éuide (8 resp.),
Educational Tours (4 resp.), Competitions (% resp.) and
sports (3 resps). Yhe teachers have a fairly good sense

of the variety of activities for students. Such activities

keep the school alive and raise the quality of the school.

(x) These activities are planned in different ways

according as the teachers have perceived them. Co-curricular
activities seem to be organised a little less democratically.
These activities are planned in the staff meeting have been
responded only by 4 teachers. They seem to be planned more
often in consultation with a few members of the staff (6
resp. ). This practice gives an inkling of bureaucracy rather

t han democracy .

(x1) Teachers' role in these activities. (a) Teachers'

tactive' role is sﬁrprisingiy only (4 resp. or %3 per cent).
(b) Nearly 60 per cent of the teachers participate only
partly - semi active. For a school where nearly half of the
teachers are 'glowing on' on Personal Accomplishment freguency
and intensity; this 'semi-active' participation response
should have been much less and active participation should

have found a higher number.

(xii) Disciplinary Problems faced by Teachers. For a

school established in a semi rural set up, it would not

have had disciplinary problems. Ho.ever, it is ouvserved
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that 66 per cent of the teachers face disciplinary problems
either often (4 resp.) or occasionally (4 resp.) The no
response(2) plus 'not faced' disciplinary problem is an
indication of elther indifference or genuine good teaching
and behaviour due to which no diseiplinary problem arises

for a teacher.

(¢) Relationships Aspect

(1) Rapport of the school with local community. The

school is the reflection or a mirror of the society where

it is established. Therefore, it is importam that the school

has a good rapport with the society. The cooperation of the
society for the carrying out of some projects or needs of
the school can be better and easily availed when there is a

good rapport with the society.

School No.24 seems to establish a moderate rapport
with its locel community.66 per cent responses of the
teachers are 'satisfactory' regarding the rapport of the

school with local community.

(ii) Had there been any legal problem in the school?

The response to this question had been negative (7 resp.)or
58 per cent) and only one teacher responded in a ffirmative.
The seven teachers will bave not considered the problem or

case legal responded to by one teacher.

(iii) Relationship of the FPrincdpal with teachers

and students etc. Under the relationship item

o
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with various groups there is only one teacher who feels
that there is a strained relutionship of the Principal with
teachers and of teachers with students. For the rest, there
exlsts a happy (7 resp.) and loving (2 resp.) relationship
of the Priucipal with students and satisfactory (10 resp.)
relationship with teachers. Teachers' relationships with
students in bappy (6 resp.) and loving (2 resp.) whereas
the relationship among the teachers themselves is cordial

(5 resp.) and satisfactory 5 respounses.

(iv) Pacilities teachers receive to improve academic

qualification like refresher courses (5 resp.), teachers'
inservice training (3 resp.) and higher studies (2 resp.)

presents a good picture to keep the‘teacbers happy and

contented.

(D) sSuggestions offered by 10 teachers

Qut of 10 teachers three abstained themselves from

giving any suggestions, two gave only nominal points.

(i) Teaching - Responses in this item were offered
individually except where frequencies are stated. They are
(a) Punctuality and regularity of teachers for class.

(b) sSupervision to be done for the good of the students
(¢) More teaching aids to be availed.
(d) arouse the interest of the studemts in study to improve

the standard
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(e) to limit the number of students in one class to 40.
(f) Written statements to be taken from teachers regarding

their duties and discipline.

Though these are individual suggestions, they are good
points. Teachers are conscious of the need of having less
number of students in the class and of having proper and
sufficient teaching aids for effective teaching. They are
conscious of their own regularity and punctuality for the

good of the students.

(ii) Administration. In administration,

(a) +the need of regular teachers' meeting was voiced
strongly (3 resp.) (b) showing the urgency and importance
to improve the administrative organisation through staff
meetings and (c) that enough freedom for all to express

their opinicns.

(iii) BEvaluation : Under this item, strong opinion
has emerged for (a) a regular evaluation after each
activity which does not take place (4 resp.), (b) mont hly
meeting with students, (c¢) Guardisns should meet the
principal with their wards so that they are encouraged hy
the Principal. Guardians hardly realize 1t his need as rather
many of them are illiterate and have no time to come to the

school even.

(iv) Organisation of Curricular and Go-curricular

Activities. Despite thelr awareness that such



activities are encouraged and do exist, yet, the ardent
desire expressed by the staff for (a) haviug more of such
activities (7 resp.) is quite evident, adding (b) that
sufficient time be set apart for the same (2 resp.) and

such time should nut be used for other work. (e) ALl the
teachers should take active participation in these activities
(4 resp.) (d) they snould be organised after good planning.
(e) The whole staff should jointly participate in planning
these activities. (f) There 1s a great desire for more
cultural programmes organisation and annual sports day (2

resp.) and Parents' Day.

On the whole, there is an ardent desire to keep these
activities alive to remsin glow-on both on the part of the

teachers and also on the part of students.

(v) For Improving Relationships (a) Positive points

were suggested like through teachers' day, (b) Parents' day
(c) Parents' Teachers' Association (2 resp.) (d) through
teachers' meetings (4 resp.) (e) understanding each others'

problems (4 responses) (£) respecting the feelings of others

(g) establish cordial relavionships (2 resp.).

points . |
The above indicate that the teachers are

' experiencing meaning in their professional life and are
remaining glow-on.
Conclusion

The two case studies of school No.09 and School No.24
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indicate qualitative aspect of the two institutions run
by the same managemext. Though the principles, policies and
characteristics and spirit of the management is Ursuline,
yet various findings are indicated. Instances of burnout in
different levels are-observed. School No0.24 gives a somewhat

another type of organisation and spirit than school No.09.

Thus in this chapter the data analysed quantitatively
end qualitatively and the observations are made. In the
next section the summary of gquantitative analysis is presented

in Taule 5.65.

In this section the summary of findings Hypothesis-wise
is presented. It includes the hypothesis number, the major
components, related variables and whether the hypothesis is

rejected or retained.

Table 5.65 : Summary of Pindings - Hypothesiswise.

Hypo-  Major compo- Related Whether re-
thesis nents of the Variable tained or
No. study rejected
1 PAF Glow Sex Retained
PAI Onness Sex Rejected
2 PAF Glow Age Retained
PAI Onness Age Retained
3 PAF Glow © Marital Status Rejected
PAI Onness Marital Status Retained
4 PAF Glow Teaching Experience Retained

PAT Onness Teaching " Retained



Table 5.65 (contd.)

Hypo. Major components Related Variable Whether
No. of the study retained or
rejected
5 EEF Burnoutness Mele/Female Rejected
EET n n Retained
6 EEF n Age Retained
EET n " Retained
7 EEF " Marital Status "
EEI 1t 1 t
8 EEF " Teaching Experience Rejected
EEI 1 n 1t
9 DF " Male/Famel Retained
D I t ] "
10 Dp i Age "
DI i ] ]
11 DE " Marital Status n
DI " " Rejected
12 DF " Teaching Experience Retained
DI 1] n n
1% PAF Tl.Teachers
Glowonness Meaning in Life Rejected
PAF NTI1, M " "
PAT Tl.teachers
Glowonness " n
PAI NT1, ® " "
14 PAF Tl.Teachers Self-concept Retained
Glowonness
PAF NT 1 " N |
PAI T l . 1 n 1
PAI NT]_ . n ! ]
15 PAF T1. " Lchievement Motive "
}_DAF N‘Tl . 1 1t n
PAT Tl1. " " Rejected
PAT ¥r1., v " Retained
16 EEF Tl.Burnoutness  Meaning of Life Retainedd
EEI N0l ¢ " Rejectedd
EET 71, » " Retained
EET NT1, ® " Rejected

N
s

6%
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Hypo. Major components Related Variable Whether
No. of the, study retained or
rejected
17 EEF Tl.Burnoutness Self-Concept Rejected
BEFR NT1, M n Retained
EEI Tl. ] ] 1
EEI NTl. " ] L]
18. EEF T1., " Achievement Motive Rejected
EEF NT1. ® " Retained
ERI 1. " " Rejected
EEI NT1 ® " Retained
19. DR T1. n Meaning in Life Rejected
DF NP1, ¢ n Retained
DI 11, n " Rejected
DI NT1, o f Retained
20. DF T1. " Self-Concept Retained
DF NT:L. n 3] 1
DI Tl. H 1] #
DI NT1., M Burnoutness
Self-Co.cept. "
21. Dr 71. " Achievement Motive "
DF NT]_' " i i
DI 11, n n Rejected
DI §ri, v " Retained
22(a) (1)PAF Glow-onness ﬁeaning of Life Rejected
(ii)pal " WVI(AS, CR) - Rejected
(b)(i)EE P&I Burnoutness WVI,Creativity, Rejected
(ii) DR, I n Achievenment, n
, BEsthetics H

It is observed from the above table that in the summary
of findings hypothesiswise given indiceating the major components
of the study and the related variables and acceptance or
rejection of the hypothesis., Thus in this chapter the data
gquantitatively as well as qualitatively analysed are presented.

The next chapter deals with the summary of the major fiudings,



discussions of the results, suggestions for schools and
teachers, suggestions for further research and an overview

of the whole report.
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