
CHAPTER - V

ANALYSIS OF DAI A

5.1 IHTRODUCTIOE

The objectives of the study have been listed 

earlier. The methods and techniques used have been enumerated 

in the previous chapter along with suitable instruments 

utilized and data collection procedure. Hypotheses were 

formulated on the basis of the objectives. In this chapter 

the data so collected has been analysed and tested to veriiy 

if the assumed hypotheses are true.

Hypotheses deal with different issues and correlates 

of the study. She identification of the levels of. glow-onness 

in the teachers, the levels of meaningfulness and purposeful­

ness in their lives as categorised will be verified. Similarly, 

the level of self-concept of the teachers, the concept of 

work values and Achievement motivation will also be tested 

by the help of appropriate measures.

Glow-onness and burnoutness are experiences wh±ch are 

in continuum. There is no dichotony on this experience but 

there are levels of experiences of glow-onness or burnoutness.

The various independent factors like age, sex, marital 

status and teaching experiences of teachers plays a vital
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role in the lives of teachers and in their teaching profes­

sion. The relationship of glow-onness and burnoutness with 

these factors will be examined by treating each of them 

separately, and the results and outcomes interpreted through 

appropriate statistical techniques.

I he study aims particularly on the comparison between 

the tribal and non-tribal teachers. This aspect will be taken 

care of throughout.

The case studies of Ursuline schools is carried out on 

the basis of the reports of the managers through check-list 

A and the responses of teachers Ty Oheck-list B.

5.1.1 The Sample Description

Before proceeding with the presentation of analysis, 

the sanple description on management and segment basis is 

being given below in tables.

Table 5»1 s Teachers on different management basis.

Selected Samples

Manage ment Ho. of 
Schools

lo. of 
Teachers

Relative fre­
quency percen­
tage

1. Ursuline 13
(50.00#)

133 60.45

2. Government 8
(30.76#)

55 25.00

3. Ot her s 5
(19.23)

32 14.54

26
(100.0#)

1= 220 100.00#
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gable 5.2 : Description of Sample
£59

Group Sex No. of 
geachers

Relative Frequency 
(Percentage)

gribals Male 21 9.54

Female 122 55.45

Non-fribal Male 51 25.18

Female 26 11.81

N= 220 99.98 (100fo)

gable 5.1 indicates the sampled teachers selected from 

15 Ursuline schools comprise 60.45 per cent, ghe rest of the 

sanple was taken from Government schools (8) comprising 25 

per cent of the teachers and 14.54 per cent of teachers are 

from other managements which are 5 in number.

gable 5.1 is shown by a pie diagram. (Diagram No.531)

gable 5.2 gives the detailed sanple description on 

Iribal/Non-Iribal aspect aid male female in the sanple. A 

total of 145 tribal teachers - 21 male and 122 female were 

selected from the schools detailed above in table 5.1. Simi­

larly from the same schools a total of 77 non-tribal teachers 

51 male and 26 female participated in this study.

5*1.2 Interpretation of Data Objective-wise.

Objective 1 : go identify the 1 Glow-on1 and 'Burn-out'

teachers in the High Schools of Qhotanagpur.



The identification was done on the basis of the

Maslach Burnout Inventoiy which is meant to measure the 

levels of burnoutness of those engaged in people work. The 

inventory has three subscales of Emotional Exhaustion, 

Depersonalisation and Personal Accon|)lishment. All the 

three subscales are assessed both in frequency and intensity 

dimensions.

5.1.5 (a) Identification of G-low-on Teachers.

The third subscale of Maslach Burnout Inventoiy, 

nanely Personal Accomplishment both in frequency and 

'intensity has been used to identify the Glow-on teachers.

The manual (p. 1 Appended) states "The Personal Accomplish­

ment subscale assesses feelings of conpetence and successful 

achievement in one's work with people". Bor this purpose, 

whereas the manual states that, the higher the scores on 

this subscale both on frequency and intensity, the lover the 

burnout and lower scores are considered high in burnout.

This implication has therefore been taken to identify glow-on 

teachers. gUgher scores on this subscale in this study are 

used to categorise high glow-on teachers and middle scores 

xo identify moderate glow-on teachers and lower scores are 

categorising low glow-on teachers. The identified glow-on 

teachers will be presented in tables 5.3 and 5.4- with 

percentages.
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gable 5«3 : Percentage of Iribal and Non-gribal Glow-on

Teachers on Personal Accomplishments frequency-wise.

geaehers gotal No. of 
geaehers Low Moderate High

gribal 143 66 44 33
(65*) (30*) (20/) (15*)

Non-gribal 77 38 16 23
(55*) (17.27/o) (7.27/) (10.45*)

Grand gotal 220 103 60 56
(100*) (46.81/) (27.27/) (25.45/)

gable 5.4 j Percentage of gribal and Non--gribal Glow-on
geaehers on Personal Acconplishment Intensity-wise.

geaehers No. of 
geaehers

Low Moderate High

gribal 143 ' 79 43 21
/ 65.00 30.50 19.54 9.54

Non-gribal 77 42 15 20
* 35.00 19.09 6.81 9.09

gotal N= 220 121 58 41
* 100.00 55.00 26.36 18.63

gable 5*3 and 5.4 are graphically presented with Graph No.5.1.

ghe mean and Standard Deviation (S.D.) of the sampled 

fribal and Non-gribal teachers on Personal Accomplishment 

frequency are presented in gable 5.5.
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Tabxe 5.5 i Mean score of the sampled Tribal and Hon-Tribal
Teachers on Personal Accomplishment Frequency-wise.

?63

Teachers Humb er Mean S.D.

Tribal 143 33.69 7.35

Hon-Tribal 77 33.46 9.16

Total H = 220 33.58(0en.) 8.01

The mean of Personal Accomplishment frequency (of Table 

5.5) cannot be compared with original MBI PAP which measured 

burn outness. In the present study it is meant to measure glow- 

onness of teachers. There is a difference of 0.11 in the 

group mean from Tribal teachers' mean and a difference of 

0.23 from the Hon-Tribal teachers' mean. The Tribal Teachers' 

mean is higher than the non-tribal teachers' mean.

Table 5.6 : Mean and S.D. of the Tribal and Hon-Tribal
Teachers on Personal Accomplishment Intensity-wise.

Teachers Humber lean S.D.

Tribal 143 34.91 8.88

Hon-Tribal 77 35.09 10.10

Total 220 34.92 9.33

As presented in table Ho.5.6 the group mean does not 

differ from the sampled Tribal teachers' mean. It is a 

difference of 0.01. But the sampled Hon-Tribal teachers' 

mean differs from the group mean for 0.17. Among the Tribal 

and Hon-Tribal Teachers' mean, the latter is higher than 

the former.
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(b) Identification of Burnout Teachers

Objective 1 also relates with identification of burnout 

teachers of Chotanagpur.

(i) Identification of Emotional Exhaustion frequency.

As there is no total burnout score, the two subscales 

of Maslach Burnout Inventory i.e., Emotional Exhaustion and 

Depersonal is at ion have been scored separately, and each in 

its frequency and intensity dimensions. Thus, Burnoutness of 

teachers has been studied from these four subscales. Scores 

were divided into three categories of low, moderate and high. 

In the MBI manual (Ref.Appendix lo.B) scores were considered 

high, if they are in the upper third of the normative distri­

bution, moderate if they are in the middle third and low 

if they arein the lower third, for categorisation of the 

burnout teachers, the norm of the MBI manual has been 

followed.

The extent of burnout-^was assessed from the mean scores 

of thetwo subscales, lean scores of the sampled teachers 

and mean scores of Tribal and Eon-Tribal teachers have been 

considered separately. The data is presented in Table 5.7

Table 5.7 indicates that the highest percentage of 

teachers (45 ) falls in the moderate level of burnout on 

this dimension. The high burnout percentage of 31.81 comes 

after the moderate group.



Table 5.7 ; Percentage of the Tribal and Hon-Tribal Burnout 

Teachers on the Emotional Exhaustion frequency- 

wise .
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Teachers lumber low Moderate High

Tribal 143 26 63 54
* 65.00 11.81 28.63 24.54

Ion-Tribal 77 25 36 16

io 35.00 11.36 16.36 7.27

Total I = 220 51 99 70
100.0 23.18 45.00 31.81

The trend of the tribal teachers is similar to the

total group i.e • 9 the highest number and percentage is

falling under moderate and high level of burnoutness is 

following. While in the Ion-Tribal grcup only the highest 

percentage of burnout level (moderate) is according to the 

general trend but the high burnout teachers are lesser than 

the low burnout group. It implies that fewer Ion-Tribal 

teachers experience high level of burnoutness. The percen­

tage of the low burnout tribal and Ion-Tribal teachers is 

closer to each other with a very minor difference of .45 

per cent.

The mean scores of the Trioal and Ion-Tribal Teachers 

given below in Table 5.8 will help further understanding of 

burnout on emotional exhaustion frequency-wise.
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Table 5.8 : Mean Scores of the

Eon-Tribal Teachers

Erequency-wise.

Burnout Sampled Tribal and

on Emotional Exhaustion

Teachers Eumb er Mean S.D.

Tribal 143 26.26 8.39

Ion-Tribal 77 22.31 8.06

Total 220 24.92 8.42

Mean Scores of the Tribal and Non-Tribal Sampled 

teachers given in Table 5.8 reveal that Tribal Teachers 

have higher mean than the general group mean. The Eon-Tribal 

Teachers have the lowest mean on this Emotional Exhaustion 

Ere quency wise.

Compared to the American and Indian Samples, the 

frequency of Emotioual Exhaustion of teachers of Chotanagpur, 

is more. This will be evident from the taole 5.9 below :

Table 5.9 s Comparison of Mean and S.D. of Emotional
Exhaustion Erequency. With Original MBI Mean.

Study Sampled Teachers Mean S.D.

Maslach &
Jackson (1981)

1400
(Helping Professionals)

24.08 11.88

Twanicki &
Schwab (1981)

469
(Teachers)

22.30 11.63

Misra (1986) 345
(Teachers)

17.83 9.88

Mohanti(l991) 270
(Teacher Educators)

27.53 15.20

Present Study 220 (Group)
(Teachers)

Tribals (143)
Eon-Tribal ( 77)

24.92

26.26 
22.51

8.42

8.39
8.06
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(ii) Emotional Exhaustion Intensity.

The feelings of burnoutness In Emotional Exhaustion can 

be experienced not only on frequency dimension but also' in 

its Intensity. It may happen that a person feels exhausted 

few times a month or year but the same ean be far reaching 

in depth than in a number of times which can be lighter, in 

measure.

On the basis of the cut-off points, the number of ; 

teachers on Emotional Exhaustion Intensity are being given 

below in Table 5.10.

Table 5.10 : lumber of teachers and percentage on Emptional 

Exhaustion Intensitywise.

T eac hers ifumber low Moderate High

Tribal 143 46 78 19

65.00 20.90 35.45 8.63

Eon-Tribal 77 32 37 8

$> 35.00 14.54 16.81 3.63

Total U = 220 78 115 27

1° 100.0 35.45 52.27 12.27

Table 5.10 indicates that the sanpled Tribal and Non-

Tribal burnout teachers experience these feelings of emotional
i

exhaustion moderately. The highest number of teachers ;
i

experiences it moderately. The number of those who experience 

emotional exhaustion intensely and in high degree are the



smallest. Those who experience it in the low degree is 

second highest in number.
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Table 5.11 ’• Means Scores of the Sampled Burnout Tribal and 

Ion-Tribal Teachers on Emotional Exhaustion 

Intensifywise.

Teachers lumber Mean S.E.

Tribal 143 29.6 9 8.90

Ion-Tribal 77 28.57 8.96

Total ¥ = 220 , 29.38
(Group Mean)

8.93

Table 5.11 indicates that the Tribal teachers have a 

slightly higher (0.31) mean than the group mean. The ¥on- 

Tribal teachers have the lowest mean in the Emotional 

Exhaustion intensity-wise.
I

Compared to both the American and Indian samples, the 

intensity of emotional exhaustion of teachers of Chotanagpur 

is higher. This will be evident from Table 5.12.

On observing Table 5.12 it is evident that the mean 
of

scores^the sampled Chotanagpur teachers on Emotional Exhaus­

tion Intensity is higher excepting that of Maslach & Jackson 

(1981) and Iwanicki's and Schwab (ly8l). On Indian studies 

too the mean of Chotanagpur teachers is higher than Midra 

Study (19©6) and Mohanty’s (1991). On bifurcation, the mean 

score of Tribal teachers is yet higher. Due to various



gable $.12 : Comparison of Mean and S.D. of Emotional
Exhaustion Intensity with Original MB I and 
Indian Studies.
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Study Sanple Mean S.D.

Maslach & Jackson 
(Original)

(1981) 1936
(Helping Professionals)

31.68 13.84

Iwanicki* s & 
Schwab (1981)

469
(leaehers)

29.74 13.45

Misra (1986) 345
(Teachers)

23.47 12.25

Mohanty (1991) 270
(Teacher Educators)

27.53 15.20

Present Study 220
(Teachers)

Tribal
Hon-Tribal

29.38

29.69
28.57

8.93

8.90
8.96

reasons teachers experience these feelings of Emptional

Exhaustion in their lives. It is a cause of concern for

managements and for the society that perceptions of such

feelings will he reflected upon the work of the teachers.

I he factors may he various which could cause to bring such
be

feelings. They have to^studied still further in depth.

(c) Depersonalisation Subscale.

Eepersonalisation sub-scale on both Frequency and 

Intensity is the second scale to measure burnoutness.

(i) Identification of Burnoutness.

The scale or the measure ty which the three levels of



burnoutness are categorised is given in the MB I scoring 

Manual (See Appendix B).

In accordance with the MBI manual the scores of the 

teachers were categorised into three low moderate and high, 

both on frequency and intensity-wise.

fable 5.13 : Percentage of Sampled Tribal & Eon-Tribal 
Burnout Teachers on Depersonalisation 
Pr equencywise.

Teachers Humber Low Moderate High

Tribal 143 7 56 80

* 65.00 3.18 25.45 36.36

Eon-Tribal 77 7 37 33
1° 35.00 3.18 16.81 15.00

Total 220 14 93 113
$ 100.0 6.36 42.27 51.36

Table 5.13 indicates that more than half of the te a chers

of Chotanagpur under this study perceive burnoutness on this

burnout syndrome. The trend lowers down to moderate burnout 

and the number is veiy low on the low burnout level. The 

same trend is seen both in Tribal as well as Eon-Tribal groups.

As per earlier Table Ho.5.7 comparing Emotional Exhaustion 

frequency scores with the Depersonalisation Frequency score, 

it is interestingly evident that the teachers in this study 

are not experiencing emotional exhaustion to that extent as
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they are experiencing depersonalisation burnout. The 

question arises why the teachers feel depersonalisation 

feelings to a greater extent? This phenomena needs to be 

studied indepth.

(ii) Identification of the Tribal and Ifon-Tribal 

Teachers on Depersonalisation Intensitywise.

The scale for categorisation of Depersonalisation in 

Intensity is given in MB I Manual (See Appendix B) on the 

basis of the range of experienced turnout the number of 

teachers categorised will be given in Table 5.14*

Table 5.14 : Percentage of Sampled Tribal and Mon-fribal 
Burnout Teachers on Depers malisation 
Intensity wise.

Teachers lumber Low Moderate High

Tribal 145 13 60 70
$ 65.00 5.90 27.27 31.81

Mon-Tribal 77 2 38 37
io 35.00 0.90 17.27 16.81

Total 220 15 98 107

—
i o o * o 6.81 44.54 48.63

Table 5.14 indicates that the highest number of teachers 

in this intensity aspect perceive feelings of high burnout.

This feeling is strong and deep. The number slides downward 

to moderate 44.54 per cent experience these feelings moderately
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and on low level only 6.81 per cent experience^ However, 

the Hon-Tribal teachers are more on the moderate level 

than on the high.
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As in Depersonalisation frequency dimension, the 

question can arise as to how and why the sanpled teachers 

of Chotanagpur experience more burnout feelings on Depersona­

lisation intensity-wise than on Emotional Exhaustion 

intensity-wise. This phenomenon too needs to be studied more 

irfdept b.

Sampled burnout Teachers on Emotional Exhaustion 
3? and I and Depers cnalisation F & I are graphically 
presented in Graph Ho. 5.2.

Table 5.15 • Comparison of the lean Scores of Emotional 
Exhaustion Frequency and Intensity and 
Depersonalisation F and I with the Original 
MBI and other Studies.

Scales MBI 1981 
Mean

Misra 1986 
Mean

Mo hanty1991 Present 
Mean Mean

E.E.F. 24.08 22.30 24.31 Gen. 24.92
Tl. 26.26
Ml 22.31

E.E.f. 31.68 23.47 27.53 Gen. 29.38
Tl. 29.69
Ml. 28.57

Depersonalisa- 9.40 5.68 6.72 Gen. 12.32
tion F / Tl. 12.58

Ml. 11.83

Depersonalisa- 11.71 7.76 8.84 ' Gen. 14.84
tion I Tl. 14.74

Ml. 15.06

Hote; Gen. = General; Tl. = Tribal; Ml. = Hon-Tribal.
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Table 5.15 reveals that compared, to original MBI the 

mean of the present study is higher - both General Mean 

and the Tribal and -Won-Tribal Sanpled teachers on both the 

subscales and also in all the dimensions. Besides, the 

higher mean on intensity dimension is observed in all the 

studies.

5.2 THE GIOW-OE ABB BCTBMXIT TEACHERS Iff BEIATIOF 

TO SELECTED VARIABLES

Objective 2 stales • To Study the Glow-on and burnout 

teachers in relation to selected variables like (i) Sex,

(ii) Age, (iii) Marital Status, and (iv) Teaching Experiences.
\

The Yarious independent factors like sex, age, marital 

status and teaching experience have a bearing upon the life 

and work of teachers helping them in proportion to glow-on 

or burnout. They have been treated hypothesis-wise.

Hypothesis 1 : There will be no significant difference 

between the glow-on male and female teachers on Personal 

Accomplishment frequency and Intensity wise.

Hypothesis 1 measures the relationship of Male and 

female teachers on Personal Accomplishment frequency and 

Intensity wise through contingency Chi-Square presented in 

Table Ho.5.16(a) and 5.16(b) as follows s
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gable 5.16(a) : Male-Female Distribution of Glow-on Teachers
on Personal Accomplishment Frequency.

Low Moderate High Total

Male Fo 32 18 22 72
'Fe 34.03 19.63 18.32

Female fo 72 42 34 148
$£e 6 9.96 40.36 37.67

Total 104 60 56 220

x2 = 1.48 at d£ 2. Hot .Sigaiifieaat set *05 level.

Glow-■ on teachers on the basis of their sex donot di ffer

on personal Accomplishment frequency level (Chi-Square
x2 = 1.48 at dt. 2 is not s ignificant). Therefore Ho 1 on

Frequency level is retained •

Table 5.16(b) : Male-Female Distribution of Glow-on Teachers
on Personal Accomplishment Intensity.

Low Moderate High Total

Male fo 32 20 20 72
fe 39.60 18.98 13-41

Female fo 89 38 21 148
fe 81.40 39.01 27.58

Total 121 58 41 220

x2 = 7.04 df .=2
Significant at .05 level
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As the results of Chi-square of ®abie 5.16(b) reveal 

that there is significant difference between male and female 

glow-on teachers on PAI sub-scale. Hence Ho, 1 on this part 

is rejected.

Hypothesis 2 : measurers the relationship of age groups of 

Glow-on teachers on Personal Accomplishment frequency and 

intensity-wise through contingency Chi-square presented in 

fable Ho.5.17(a) and 5.17(b).

fable 5.17(a) Age-wise glow-on 1 eaehers on Personal Accomplish­
ment Prequencywise.

Age-Group 
(in Years) low Moderate High Total

21-50 years fo 28 20 16 64
fe 30.25 17.45 16.29

31-40 years fo 45 29 20 94
fe 44.43 25.63 23. 92

Above 40 Yrs . fo 31 11 20 62
fe 29.30 16.90 15.78

P oi al 104 60 56 220

2
x = 4.93 at di£.4 Not significant .at .05 level.



gable 5.17(b)} Age-wise glow-on Teachers on Personal 
Accomplishment Intensitywise.
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Age-Group low Moderate High Total

21-30 years fo 37 15 12 64
fe 35.20 16.87 11.92

31-40 years fo 53 26 15 94
fe 51.70 24.78 17.51

Above 40 yrs fo 31 17 14 62
fe 34.10 16.34 11.55

T otal 121 58 41 220

2
x = 1.58 at df.=4- not significant.at . 05 level

Both tables 5 .17(a) and 5 .17(b) indicate that the

number of low glow- on teachers on age basis is higher than

either the moderate or high glow-on teachers' number. In both

subscales the Chi-square is not significant. Hence Hypothesis

No.2 is retained. It proves that age does not make a diffe­

rence in the teaching profession of a teacher. He/she can 

remain glowing on in his/her level irrespective of age.

Hypothesis 3 measures the relationship of married and un­

married teachers on personal Accomplishment Frequency and 

intens itywise. The data is presented in Table lfo.5.18(a)&(b).



gable 5«18(k): Marital Status of Glow-on Teachers on 
Personal Accomplishment frequencywise.
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Marit al
Status - How Moderate High Total

Married fo 64 21 29 • 114
fe 53.89 31.09 29.01

Unmarried fo 40 39 27 106
fe 50.10 28.90 26.98

Total 104 60 56 220

x2 = 15 .66 with df. = 2
Significant act . 01 level P 01

Table 5.18(b) j Marital Status of Glow-on Teachers on
Personal Acconplishment Intensitywise.

Marital
Status How Moderate High Total

Married fo 60 24 23 107
fe 58.85 28.20 19.94

Unmarried fo 61 34 18 113
fe 62.15 , 29.79 \ 21.05

Total 121 58 41 220

x2 = 2. 18 df = 2 Not significant at .05 level

Taole 5.18(a)/ reveals that on the three levels - 

low moderate and High the number of married and unmarried 

teachers is almost equal except in the married low level which
i

is higher than the unmarried low ievelby 24. In the moderate 

glow-on level the number of unmarried teachers is higher 

than the married by 18. The total number of married teachers
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is higher than the number of unmarried teachers ( by 8). 2he 

married teachers in their marital staxus glow-on due to a 

happily married and family life and the joys derived there 

from or the unmarried teachers in their single and some 

religious sisters in their dedicated life add to the glow-on, 

it cannot be said convincingly. Yet the number of highly
eifU&X

glowing on teachers is almost/to the moderate glowing on 

teachers.

Chi-square value 15.66 with df. 2 significant at .01 

level.

Therefore hypothesis 3 is rejected in this aspect of 

glow-on(PAF).
18(b)

However on the intensity aspect^of the subscale the 

Chi-square test results show none significant with the same 

teachers. Here the number of unmarried teachers on the low 

glow-on level is higher. Does this influence the non-signi-
Q

ficance of the test results.- It may be assumed that the 

higher number of low-glow on teachers on Personal Accomplish­

ment sub-scale does not bring significant difference in 

the level of glow-onness. However they glow-on not in 

strength (intensely) but only frequently. The Chi-square 

results show that it does not reach to the prescribed level 

of significance. Therefore Hypothesis Ho.3 is partly retained.



Hypothesis Ho.4 measures the relationship of teaching 
of

experience,/glow-on teachers on Personal Accomplishment 

Frequency and intensitywise. The data of the sane is 

presented in Table Ho.5.19(a) and 5.19(b) as follows s

Table 5.19(a) : Teaching Experience 0 f Glow-on teachers on
Personal Accomplishment Frequency wise.

Teaching 
Experience 
(in years)

Low Moderate High Total

0-9 years fo 56 • 37 27 120
fe 56.72 32.72 30.54

10-19 years fo 27 16 15 58
fe 24.41 15.81 14.76

20 years and fo 21 7 14 42
above fe 19.85 11.45 10.69

Total '104 60 56 220

2
x = 3.81 df =, 4 is not significant at .05 level

Table 5.19(b) : I eaching Experience of Glow- on Teachers on
Personal Accomplishment Intensity Level.

Teaching Low Moderate High TotalExperience

0-9 years fo 72 29 19 120
'fe 66.00 31.63 22.36

10-19 years fo 30 18 10 58
fe 31.90 15.29 10.80

20 years and fo 19 11 12 42
above fe 23.10 11.07 7.82

Total 121 58 41 220

x2 = 4.87 df = 4
not significant at .05 level
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Table 5.19(a) reveal that the teaching experience of 

Glow-on teachers makes no difference on the level of glowing- 

on on both frequency and intensity levels of Personal Accompli­

shment sub-scale. Hypothesis 4 is therefore retained.

On observation of Tables5.1#-19 on the various 

independable vanaoles in reference to the glow-on teachers, 

diversity in the Chi-square test results are indicated on 

different dimensions of the same sub-scale, '-the Chi-square 

values on Personal Accomplishment Intensity (x = 7.04) are 

indicating more significant test-results on male female basis. 

On the other hand the Personal Accomplishment Prequency 

dimension on marital status test results are far significant 

than on intensity dimension.

In a male dominated society female teachers can come up 

as more glowing on and inscribe their status upon the male.

Another observation is that the number of male female 

teachers on low glow-on scale is fer more numerous which 

could mean that the low glow»onness of these majority of 

teachers on occasions could lead towards burnoutness.

On Marital Status variable the teachers are glowing-on 

frequently than intensely (x = 10.73). She number and 

percentage of low glow-on teacher is higher here as well.

Which status ir^Life is &nflamin/g the glow-onnessV She happy 

and satisfied married life or single life. Capable of finding 

more joy and meaning in life-both can be instruments of being
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glow-on in the job assigned to than, '^he married teachers have 

variety - of opportunities to radiate this glow-onness to others. 

The unmarried teachers and religious committed to the cause 

of service are expected to be a glow in their daily work as 

teachers.

Age and teaching experience group Chi-square test results 

are not significant on the prescribed level. It indicates that 

biological age or years in teaching experience does not have 

any relation to the glow-onness. In these two last groups too, 

the number of low-glow on teacher is the highest than either 

the moderate or the high glow-on teachers. Low glow-onness 

indicates that the majority of these teachers are inclined 

to the burnout direction. Hence youngest in age group cm* in 

v years of teaching makes no distinction in the teachers to be 

more alive, active and motivated in their own level of glow- 

onness than the older age group of teachers and the more 

experienced teachers.

(a) Sex and Burnout ness

Hypothesis Ho.5 : Ihere will be no significant difference

between the male and female Burnout teachers on Emotional 

exhaustion^frequency and Intensitywise.

Male and female teachers are employed in schools. Male 

teachers by nature generally take circumstances and event 

of life perhaps more as a matter of fact and would not be 

upset with small events and happia^ngs as female teachers



would probably be. Sex therefore could be affected by the 

burnout syndrome. The factor of sex is examined in relation 

to the feelings of Emotional Exhaustion subscales in Table 

5.20(a) and 5.20(b).

Table 5.20(a) s Male and female Burnout Teachers on EEB and
Intensitywise.

i

Low Moderate High Total

Male fo 22 34 16 72
fe 16.69 32.40 22.90

female fo 29 65 54 148
fe 54.30 66.60 47.09

Total 51 99 70 220

2 K x = 5 .72 df = 2 not significant at .05 level

Table 5.20(b) : Male and female Burnout Teachers on Emotional
Exhaustion frequency and Intensity-wise.

Low Moderate High Total

Male fo 29 32 11 72
fe 25.52 37.63 8.83

female fo 49 83 16 148
fe 52.47 77.36 18.16

Total 78 115 27 220

Chi Square = 2.74 with df = 2 not significant at .05
level
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from the above Chip-square results it is evident tihat 

burnoutness is not caused due to sex on the two subscales 

of Burnout. Emotional Exhaustion on Frequency level is very 

close to significance though not excaftly at .05 level which 

is 5.99 to be significant.

Both male and female teachers have maintained moderate 

level of burnoutness in proportionately larger number in 

Emotional Exhaustion frequency and are less in number.

Table 5.20(b) on the emotional exhaustion intensity 

indicates a higher number of male and female teachers in the 

moderate level than either on the high or low. least number 

of teachers are observed under high level. The Chi-square 

results of the test do not reach to the required level of 

significance. Hence Hypothesis Ho.5 stating that there 

will be no significance difference between male and female 

burnout teachers is retained.

(b) Age and Burnoutness.

Hypothesis Ho,6 * There will be no significant difference 

between the sanpled Burnout teachers on the basis of their 

age on Emotional Exhaustion Frequency and Intensity-wise.

Hypothesis Ho.6 measures the relationship of age of the 

sampled burnout teachers on Emotional Exhaustion Frequency 

and intensitywise Data is presented in Table Ho.5.21(a) and 

5.21(b) as follows :
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Age as a "biographical factor is studied in relation to 

the "burnout feelings of teachers. The ages of teachers were

divided into three groups: 21-50; 51-40 and auove 40 years.

This factor is examined in Table 5.21(a).

Table 5.21(a) : Sampled Burn0ut teachers grouped age-wise
on Emotional Exhaustion frequency.

Age of 
te ac he rs

Bow Moderate High Total

21-50 years fo 12 51 21 64

fe 14.85 28.80 20.56

51-40 years fo 20 45 51 94
fe 21.79 42.50 29.90

Above 40 yrs fo 19 25 18 62
fe 14.57 27.90 19.72

Total 51 99 70 220

x2 =2.87 df = 4 Not significant at .05 level

Table 5.21(b): Sampled Burnout Teachers grouped age-wise 
on Emotional Exhaustion Intensitywise.

Age of 
teachers Low Moderate High Toral

21-50 years fo 16 42 6 64
fe 22.69 55.45 7.84

51-40 years fo 54 49 11 94

Above 40 yrs fo 28 24 10 62
fe 21.48 52.42 7.60

Total 78 115 27 220

px =9.21 d£=4 Not significant at .05 level
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Observation: Looking at the two tables (Table 5.21(a) and (b))

on Emotional Exhaustion, the age-group of teachers in 31-40 

years comprises the majority in the moderate burnout level 

both on Emotional Exhaustion Frequency (19.54) and Intensity 

(22.27). They also constitute the highest percentage (42.72) 

in the total of the three levels of the subscales. The age 

group of teachers in 21-30 years also constitute in the 

moderate level the highest percentage (14.09, 19.09) 

respectively both in Frequency and Intensity syndrame.

Another important observation is that the age-group of 31-40 

years are the highest percentage (14.09 and 5 per cent) both 

in frequency and intensity subscale experiencing high level 

of burnoutness. Contrary to the expectation that highest age 

group would experience more these feelings, age group above 

40 years is falling in the low burnout level in highest 

percentage (12.72) in the intensity subscale but a slightly 

higher percentage (11.36) is observed in the Emotional 

Exhaustion Frequency subscale . On both frequency and intensity 

subscales the highest level of burnoutness is felt by less 

teachers of three age-group than moderate level burnout group. 

It implies that teachers perceived emotional exhaustion 

frequently and intensely on moderate level onLy. For all the 

three age groups the percentage of teachers ©nlhigh level of 

burnout is proportionately lower than the low level on EEI 

but this is not so prominent on the frequency subscale.



The results of the 0hi-square test do not reach upto 

the required level to make the tests significant in both 

frequency and intensity-wise. Hence Hypothesis Ho.6 stating 

that there would he no significant different turnout teachers 

on the Emotional exhaustion frequency and intensity is 

retained.

(c) Marital Status ansk TawUf•

Hypothesis Ho.7 : There will be no significant difference 

between the sampled Burnout teachers on the basis of their 

Marital Status on Emotional Exhaustion Frequency and Intensity- 

wise.

Hypothesis 7 measures the relationship of married and 

unmarried sample burnout teachers on Emotional Exhaustion 

Frequency and Intensity wise data is presented in I able Ho. 

5.22(a) and 5.22(b) as follows :

Table 5.22(a) : Marital Status of Teachers on Emotional
Exhaustion Frequencywise.
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Marital
Status Low Moderate High Total

Married fo 32 44 31 107
fe i$.80 48.15 30.04

Unmarried fo 19 55 39 113
fe 26.19 50.85 35.95

Total 51 99 70 220

2
x = 5.75 df = 2 Hot significant at .05 level
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Table 5.22(b) : Marital Status of Teachers on Emotional
Exhaustion Iniensitywise.

Marital
status Low Moderate High Total

Married fo 43 51 13 107
fe 37.93 55.93 13.13

Unmarried fo 35 64 14 113
fe 40.06 59.06 13.86

Total 78 115 27 220

x^ = 2.16 df = 2 Hot significant at .05 level

Table 5.22(a) and 5.22(b) indicate that the highest 

number of married teachers in frequency dimension (20 per­

cent and 23.18 per cent respectively) are^Ln the moderately 

burnout level of Emotional Exhaustion. And 25 per cent of 

the unmarried teachers experience moderately the feelings 

of Emotional Exhaustion, Ifence the highest percentage of the 

unmarried teachers are perceiving emotional exhaustion but 

moderately. Then the trend of percentage of unmarried teachers 

ti^lts to higher burnout side with 17.72 per cent in Emotional 

exhaustion frequency and the percentage of married teachers 

on low and high level of E.E. frequency is almost equally 

divided (14.54 and 14.09 respectively).

In the intensity dimensity too the percentage of both 

married and unmarried teachers heads in the moderate level 

of feelings of Emotional exhaustion, descending in both 

cases to lower level with 19.54 and 15.90 per cent respectively
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of married and unmarried teacher£.lhe percentage of high 

turnout level is lowest in both groups of married and un~ 

married teachers (5.90 and 6.36) respectively.

On ccsnparing the frequency and intensity tables, it is 

observed that feelings of emotional exhaustion are more 

frequently felt by both married and unmarried teachers than 

in strength and depth (intensity). It is a surprising indica~ 

tion that the unmarried teachers have higher percentage in 

high emotional frequency (17.72) as well as in intensity (6.36) 

dimension. It implies that probably religious teachers are 

also included in experiencing these feelings.

The Chi-square results are n ot significant at the 

required level of .05. Hence Hypothesis 7 which states that 

there will be no significant difference between the burnout 

teachers on the basis of the marital status is retained.

(d) teaching Experience and Burnout.

Teaching experience is the last biographical factor

studied with regard to its relationship to burnout of

teachers. The teaching experiences of the teachers are

divided into three groups. 0-9 years, 10-19 years and 20 
40

and aoove^years of experience.

Hypothesis Ho.8 ? ihere, will be w significant difference 

between the sampled Burnout teachers on the basis of their 

leaching Experience on Emotional Exhaustion Frequency and 

Int en sity-wise.



Hypothesis 8 measures the relationship of teaching 

expedience of the sampled burnout teachers on Emotional 

Exhaustion frequency and Intensity--wise. Bat a is presented 

in fable No.5.23(a) and 5.23(b).

fable 5.23(a) s leaching Experience of Teachers on Emotional
Exhaustiun Frequency-wise.

Teaching
Experience Low Moderate High Total

0-9 years fo 20 59 41 120
fe 27.81 54.00 38.18

10-19 years fo 14 25 19 58
fe 13.44 26.10 18.45

20 yrs. and fo 17 15 10 42
above fe 9.73 18.90 13.36

Total 51 99 70 220

Chi-square value = 10.02 df = 4 Significant at .05 level

Table 5.23(b) : Teaching Experience of Burnout Teachers on 
' Emotional Exhaustion Intensity-wise.

Teaching
experience Low Moderate High Total

0-9 years fo 34 73 13 120
fe 42.54 62.72 14.72

10-19 years fo 24 27 7 58
fe 20.56 30.31 7.11

20 y ears and fo 20 15 7 42
above fe 14.89 21.95 5.15

Total 78 115 27 220

0 hi-square value = 9.16; df = 4 Not significant at .05
level
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The above tables 5.23(a) and 5.23(b) reveal tbe position 

of the teaching experience of teachers in the three levels 

of burnoutness.

On Emotional Exhaustion frequency and intensity dimen­

sions the highest number of teachers (54.54 per cent) are 

having teaching experience uptil 9 years, Ihe highest per­

centage (26.81) of this group of teachers is experiencing 

moderately the ffeelings of emotional exhaustion and 18.63 

per cent perceive these feelings highly. Teachers with 

teaching experience of 10 to 19 years also ^formj 11.36 per­

cent in the moderate level of burnoutness and 8.63 per cent 

highly perceive these feelings frequently. However, teachers* 

with the highest teaching experience form the lowest percen­

tage (4.54) in the higblevel of burnoutness and they form 

the highest percentage (7.72) in the low level of emotional 

exhaustion frequency dimension.on the Intensity dimension 

too, the teachers with lowest years of teaching experience 

feel moderate feelings of emotional exhaustion in greatest 

number (33.18 per cent). Then the percentage 15.45 is the 

lowest of the same group of teachers in the low level of 

experiencing emotional exhaustion intensely. Teachers having 

highest years of teaching experience (20 and above) are the 

minimum in the high level of burnout feelings on emotional 

exhaustion intensity, but they are the most in the low level 

(9.09 per cent).

The Chi-square value of Emotional Exhaustion Frequency 

at JjmaiLf is 10.02 and is significant at .05 level. However
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on Emotional Exhaustion Intensity it (9.16) does not reach 

the prescribed point of acceptance for significance. Hence 

the Hypothesis Ho.8 which states that there will be no 

significant difference between the sanpled burnout teachers 

on the basis of their teaching experience is partly rejected 

(SEE-wise) and partly retained (EEI-wise)

(e) Sex and Depersnnalisation.

Hypothesis Ho. 9 s ^here will be no significant difference 

between the male and female sampled Burnout teachers on 

Depers enalisat ion frequency and Intensity wise.

Hypothesis 9 measures the relationship of male and 

female sampled burnout teachers on Depers onalisation Fre­

quency and Intensitywise through contingency#2 presented in 

Table Ho.5.24(a) and 5.24(b) as followed by these tables.

Table 5.24(a);Male and Female SampledjBurnout Teachers on 
Depersonalisation Frequency-wise.

Sex low Moderate High Total

Male fo 4 32 36 72
fe 56.98 30.43 4.58

Female fo 10 61 77 148
fe 9.41 62.56 76.01

Total 14 93 113 220

Chisquare = 0.26 df=2 Hot significant at .05 level.



gable 5.24(b) * Male and female Sampled Burnout Teachers on
Depersonalisation Intensity-wise.
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Sex Low Moderate High Total

Male f 0 5 28 39 72
fe 4.90 32.07 35.01

female f 0 10 70 68 148
fe 10.09 65.92 71.98

Total 15 98 107 220

X2 = 1.44 with dt= 2 Not significant at . 05 level.

The above twc) tables' 5.24( a) and (b) indicat e that the

Dep ers on alisation sub-scale in both dimensions presents a

reversed position of Emotional Exhaustion subscale. In both

dimensions there is a high number of male and female teachers 

on the high burnout dimension of Depersonalization frequency 

and intensity. And lowest numbers are observed on Low level. 

1'he Chi-square test results on both frequency and Intensity 

dimension are not significant on the prescribed level of 

significance. Hence, hypothesis 9 which states that there 

will be no significant difference between male and female 

burnout teachers is retained.

Hsra (1986) has discovered a significant difference 

between male and female burnout teachers on Depersonalization 

sub-scale and found that male teachers experienced higher 

Depersonalisation feelings more frequently and strongly than

women



(f) Age and Depersonalisation.

Hypothesis Ho. 10 j '^here will he no significant difference 

between the sampled burnout teachers on the basis of their 

age on Depersonalisation frequency and intensity wise.

Hypothesis 10 measures the relationship between the 

sampled burnout teachers on the basis of their age on Deper­

sonalisation frequency and intensity wise through contingency. 

Chi-square presented in Sable 5.25(a) and 5.25(b) as 

followed by 5.25(*).

fable 5«25(<4») : Sampled Burnout Teachers Grouped Age-wise

on Depersonalisation frequency.

Age of
Teachers Dow Moderate High Total

21-30 years fo 3 29 32 64
fe 4.07 27.05 32.87

31-40 years fo 5 34 55 ' 94
fe 5.98 39.73 48.28

40 years and fo 6 30 26 62
aoove fe 3.94 26.20 31.84

Total 14 93 113 220

X2 = 5.06 df = 4 Not significant at ,05 level
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Table 5.25(b) s Sampled Bournout Teachers grouped Age-wise
on J-'epersonalisation Intensity-wise.

Age of 
Teachers Low Moderate High Total

21-30 years ’ fo 1 34 29 64
fe 4.36 28.50 31.12

31-40 years fo ; 9 36 49 94
fe 6.40 41.87 45.71

40 years and fo 5 28 29 62
above fe 4.22 27.61 30.15

Total ,15 98 107 220

2X =6.09 df = 4 Not significant at .05 level.

Table 5.25(a) and (b) indicate that there is a very- 

high number of Teachers on High level of Burnoutness on 

both frequency and Intensity dimension and the number is 

lowest on low level.

Almost all the age-groups of teachers in both dimensions 

are highest in percentage in the high burnout except age- 

group auOve 40 in Bepersonalisat ion frequency and age-group 

21-30 years in Beperscnalisation intensity where the per­

centage is higher than the high level of burnout. All the 

three age groups are also lowest in percentage in the low 

level of burnout syndrome. The highest percentage (25 percent) 

of teachers of 31-40 years group constitutes the high burnout 

group. Age, group 40 and auove is not experiencing any more 

feelings of Bepersonalisat ion than lower age-group teachers
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on this, subscale, which gives evidence that age as such is 

not a factor for oexng burnt out.

Misra (1986) has found theb same results on Calcutta 

teachers, who did not experience these feelings on the basis 

of age.

Ghi-square results on both dimensions are not signifi­

cant. On Depersonalisation subscales - on both frequency and 

intensity dimensions, the results seemed to reach the required

level of significant but the same has not come through 
2x =5.06 and 6.09 are close to significant level of .05 but 

could not reach upto it. Therefore Hypothesis 10 which stated 

that there is no significant difference in burnout teachers 

grouped age-wise' stands.

(g) Marital Status and Burnout.

Hypothesis Ho. 11 ; ®here will be no significant differmce 

between the sampled burnout teachers on the basis of their 

marital status on Depersonalisation Frequency and Intensity- 

wise.

Hypothesis 11 measures the relationship between the 

sampled burnout teachers on the basis of their marital status 

in -Cepersonalisation frequency and intensity-wise through 

contingent chi-square presented in Table 5.26(a) and 5.26(b) 

as followed by Table 5.26(a).



fable 5.26(a) ; Marital Status of sampled burnout teachers on
Depersonalisation Frequencywise.
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Teachers Low Moderate High Total

Married fo 7 41 59 107
fe 6.80 45.23 54.95

Unmarried fo 7 52 54 113
fe 7.19 47.76 58.04

Total 14 93 113 , 220

X2 = 1.3S df = 2 Not significant at .05 level.

laule 5.26(b) : Marital Status of sampled burnout teachers on
Depersonalisation J-ntensitywise.

Teachers low Moderate High Total

Married fo 4 39 64 107
fe 7.29 47.66 52.04

Unmarried fo 11 59 43 113
fe 7.70 50.33 54.95

Total 15 98 107 220

X2 = 11.31 df =2Significant at .01 level.

On Depersonalisation sub-scale the table 5.26(a) and (b) 

reveal that married as well as unmarried teachers have the 

highest percentage with frequent feelings of depersonalisation, 

i.e., 26.81 and 24-54 respectively, fhe percentage comes 

down to 18.63 and 23.63 in moderate level and is very low on 

the low levels of feelings.



However, on the Intensity dimension there is a slight
Ivariation in the order found in Hep ers cnalisationfrequency 

dimension. Here, married teachers have the highest pex-centage 

of depersonalised feelings (29.09 per cent).!'he highest per­

centage of unmarried teachers (26.81) is on the moderate 

level and the next highest percentage (19.54) of the same 

teachers is on the high level. This is an indication that 

the unmarried teachers with lesser botheration of double 

responsability are able to overcome the intense feelings of 

depersonalisation and treat their 'clients’ (students) with 

better understanding. Religious teachers by their commitment 

to service are less bound to treat the students as objects.

The married teachers with the problems of finance due 

to irregular payment of salary, other family problems of 

their dependents and perhaps due to lack of cordial rela­

tionship with their spouses are found no re frequently and 

intensely with these feelings of depersonalisation. Such 

strains can cause burnout.

In the study of Kandel D.B. et al (1985) by factor 

analysis on three levels of strain on married women on 

Marital occupational and Household strain the following 

factors emerged.

1. Hon-Reciprocity - lack of material reciprocity,

2. Depersonalization (alpha = .73)

3. Inadequacy.



I. Occupational Strains - Out of seven strains.

1. Ion-reciprocity (alpha = 61) feeling exploited in the

work situation headed the list.
t

III. Household strains - 4- strainswere identified.

1. Ion-reciprocity (classified as interpersonal strain) - 

feeling of unilateral participation in household 

‘.'chores(alpha - 37)

2. Inadequacy of rewards (alpha = .83)

3. Social isolation (alpha = .82)

4. lime overload (alpha = .46)

The Chi-square test results show that only deperscna-

lisation intensity, Chi-square values are significant at .01 
for

level. Others^some reasons, could not reach the fully accepted 

level of .05 level. The Chi-square values of Bepersonalisation 

frequency are not significant.

Hence Hypothesis 11 which states that there will he' no 

significant difference between married and unmarried Burnout 

teachers on Depersonalisation frequency and Intensity dimen­

sions is partly rejected.

(h) Burnout and Teaching Experience on D.I. & D.D.

Hypothesis Io,12 : There will be no significant difference

between the burnout teachers on the basis of their teaching 

experience on Depers oaalisat ion frequency and intensity wise.

Data relevant to the Hypothesis are presented in 

Table 5.27(a) and 5.27(b).



gable 5.27(a) : leaching Experience of Sampled. Burnout
geachers on Depersonalisation Irequencywise.

leaching
experience Dow Moderate High gotal

0-9 years fo 6 48 66 120
fe 7.65 50.72 61.63

_10-19 years fo 4 21 33 58
fe 3.69 24.51 29.79

20 years and fo 4 24 14 42
above fe 2.67 17.75 21.57

gotal 14 93 113 220

Chi-square value =7.19 df = 4 Not significant at .05 level

gable 5.27(b) ;leaching Experience of Sampled Burnout geachers 
on Depersonalisation ■ Intensity-wise.

geaching
Experience Dow Moderate High gotal

0-9 years fo 6 55 61 120
fe 8.18 53.45 58.36

10-19 years fo 4 26 28 58
fe 3.95 25.83 28.20

20 years and fo 7 17 18 42
above fe 2.86 18.70 20.42

gotal 15 98 107 220

X2 = 8.72 df = 4 lot significant at .05 level

On Depersonalisation subscale, both in frequency and 

intensity, the reversed order of the Emotional Exhaustion 

sub-scale is noticed with the exception of Depersonalisation
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frequency high level of teacher;, with 20 years and above 

teaching experience. In both frequency and intensity dimen­

sions all the three groups of teachers with different years 

of teaching experience form the highest number and percen­

tages in the High level of Depersonalized feelings frequently 

and intensely. Their percentage is 30 and 15 in frequency 

and 27.72, 12.72, 8.18 in the intensity dimension. The per­

centages in the moderate levels of feelings of all teachers 

with different years of teaching experience (except those 

having 20 years and auove) have lower than the high level 

percentage in both dimensions. The teachers with 20 years 

and above experience are highest in the moderate level of 

depers aialised feelings in the frequency dimension only, but 

are in lower position in the intensiness of depersonalised 

feelings. Thus both dimensions of this sub-scale have the 

least number of teachers and percentages whatever their years 

of teaching experience.

The Chi-square values of 7.19 and 8.72 on Depersonali­

sation subscale with df=4 are not significant at the pre­

scribed level. The teaching experience of teachers is not 

affected very significantly on the depersonalised feeling 

drmensions. Hence Hypothesis 12 stating that there is no 

significant difference on burnout teachers on the oasis of 

their teaching experience stands on Depersonalised subscale.

It can be summed up on observation and test results 

that the independent variables of sex, age, marital status
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and teaching experience of teachers are moderately affecting 

the teachers of Chotanagpur and causing them to feel "burnout.

The next section deals with data analysis of objective 

three i.e., identification of levels of Meaning in life, 

Self-Concept, Work-Values and Achievement Motivation of 

teachers.

Objective 3 : 3D,o identify levels of (i) meaning in life 

(ii) Self-Concept, (iii-f work values and (iv) Achievement 

Motive.

5.5.1 Identification of the levels of Meaning in life.

Meaning in Life of the teachers of Chotanagpur was

studied with the help of Purpose in Life Test (PIL).
/

As per objective; each of the dependaoie variable will 

be identified and grouped under three levels i.e., Low, 

Moderate and High. Levels of leaning in Life is presented 

first in Table No.5.28.

Table 5.28 s Categorisation of the Sampled Teachers 
According to Levels of purpose in Life.

Levels of Purpose 
in Life

Ho. of 
Teachers

Relative frequency 
in percentage

Low PIL 56 25.4,5

Moderate PIL 111 50.45

High PIL 53 24.09

Total 220 100.00
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As per table Ho.5.28 the scores were grouped in three 

categories - low purpose ( 1-purpose in life), Moderate 

meaning (M-purpose), High meaning (H-purpose) in life on 

the basis of quartiles. Scores lying below the first quartile 

i.e., scores 35 to 89 (cumfp. 25*45) were included in the 

low meaning (l-PIL) group scores between Q 1 and Q 3 i.e., 

between 25th percentile and 75th percentile (cumfp 75.90) 

i.e., score 90 to 114 were included in the moderate meaning 

(M-purpose) group, scores a^ove Q3 or 75th percentile i.e., 

scores 115 to 140 formed the high meaning (H-PIB) group, 

fable 5*29 will present the scaie range mean scores and S.D. 

of the sampled Teachers of Chotanagpur.

Table 5.29 : Sampled Teachers score range Mean and Standard 
Deviation.

Teacher Ho. Score Eange Mean S.D.

220 35-140 100.20 21.11

As per Table 5.29,the lowest score is 35. This shows 

that ami© of the sampled teachers of Ghotanagpur perceive 

their lives as completely purposeless or meaningless. The 

sample mean is a little lower than the mean purpose of life 

scores of normal population of other avallaole studies. It 

is lower than the mean purpo* in life of Calcutta teachers 

by 0.66. But it is much higher than the mean scores of 

teacher educators of Orissa (97.39).



A comparative picture of the mean scores of purpose in 

life of some other studies, given in table 5.29 will show 

the position of meaning or purpose in life of the teachers 

of Chotanagpur.
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fable 5.30 : Comparison of Present Scores of Mean Purpose 
in life .in relation to earlier studies.

Study Mean PI1
Scores

Present study group Tribal Teachers 101.04
lean 100.20 Ron-Tribal Teachers 98.81

Crumbaugh & Maholick Patients 99.00
(1964)

Ron-Pat ients 119.00

Crumbaugh & Maholick 
(1969)

Rormal Group I 118.90
Rormal Group II 114.27

Group Mean ; 112.42 Rormal Group III 108.45
Rormal Group 17 106.45
Schizophrenic Patients 96.66

Doeris (1970) low participating College 
students 100.45
High Participating
College Students 106.10

Crandal and Rasmussen (1955) 108.89

Ru ffin (1982 113.05
Mehta (1982) Handicapped 102.20

R on-Handicapp ed 113.64

Misra (1986) Teachers 100.86

Mo bant# (1991) Teacher Educators 97.39
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Table 5.30 reveals that the mean scores of the purpose 

in life of the sampled teachers of Ghotanagpur is the second

lowest among all the normal non-patient samples. Existential
afflication _ . ,vacuum is regarded as an . of the affluent society

of the west and should he more pronounced among Western 

samples. However, the mean scores of all the normal western 

samples were higher, secondly, according to Brankl, exis­

tential vacuum is caused by loss of tradition in modern 

Western society. Indians, because of their strong traditional 

moorings and familial support are expected to experience 

lesser degree of existential vacuum and have higher meaning 

or purpose in life scores.

On observation of the two groups comprising the sanple, 

it is found that sampled tribal teachers have higher mean 

scores of the meaning/purpose of life. Tribal teachers rooted 

in the tradition of their tribe to which they have strong 

and close affiliation, find better and higher meaning in 

life than the STon-Tribal teachers group. l‘he low mean of 

the Hon-Tribal teachers, though higher than the mean of 

Teacher Educators of Orissa, is a cause of concern. Under 

the circumstances described, the low mean scores purpose 

in life of the Non-Tribal teachers of Ghotanagpur comes as 

a surprise and should be a cause of serious concern.

The score is low also in comparison to the scores of 

the Indian samples. Both the handicapped and non-handicapped 

groups of Mehta's (1982) study had higher mean scores of



306

purpose in life ranging from 102.2 to 113.64 and .'Misra's 

11986) study on Calcutta teachers had a mean scores of 

purpose in life scores of 100.86. Mohanty's (1991) study 

only, so far has shown lower mean scores of the purpose 

in life scores than the mean of the present study.

The distribution of scores into three levels of low,

moderate and high also indicates that the level of meaning 
of

in lijfe/the sampled teachers of Chotanagpur is low in the 

lower 111 group which no other study has yet reported. fhe 

cut-off score of Moderate purpose in life (M-PIL) too is 

lower than all other studies so far. However, the cut-off 

score of 115 for the high meaning in life (H-PIL) group of 

teachers of Chotanagpur sanple is higher than the norm of 

Crumbaugh and Maholick (1969) i.e., 112.

fable 5.31 i Comparison of the Three Levels of P1L 
According to Five Studies.

Study Low
PIL

Moderate
PIL

High
PIL

1. Crandall & Rasmussen (1975) 74-106 107-114 115-133

2. Sultana (1983) 40-94 95-116 117-140

3. Misra (1986) 55-90 91-111 112-138

4. Mohanty (1991) 53-84 85-111 112-137

5. Present 8tudy 35-89 90-1H 115-140

As it is evident from Table 5.31, the score range of low 

and moderate groups in the present study is lower than the
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score ranges of both American and Bangladesh samples. In 

comparison to Indian samples (Misra and Mohanty) the L-PI1 

and M-PI1 in the present study are lower but the H-PI1 

is very high - upto the maximum possible scores.

Table 5.52 j Comparison of the Three levels of Scores of 
the sample - Trioal & Non-Tribal Teachers

Study Groups low Moderate High
Pll Pll Pll

Tribal Teachers 35-82 83-122 123-138

Non-Tribal teachers 4-8-88 89-105 106-140

Prom the aoove Table No.5.32 it is evident that the 

scores range of low Pll experienced by Tribal Teachers is 

much lower in both the low Pll and moderate Pll but high in 

the cut-off point of High Pll, l‘he Non-Tribal teachers have 

a higher score range in low-Pll and Moderate Pll but lower in 

cut-off point of High Pll yet have tbe uppermost score in 

their group.

Table 5.33 : Comparison of the Mean Pll Scores of Tribal 
and Non-Tribal Teachers.

Samples Percentage Ifean Pll 
scores

S.D.

Tribal Teachers 65 101.04 19.97

Non-Tribal Teachers 35 98.81 20.49



Prom.. 1'able 5.53 it is indicated that the mean PIL 

scores of Tribal teachers are higher than the mean PIL 

scores of Son-Tribal Teachers.

5.3.1 : Identification of the Levels of Self Concept.

Self concept of the sampled Teachers of Ghotanagpur is 

studied with the help of self-perception Inquiry (SPI).

Levels of Self-Concept of teachers as per Objective 3 

is identified and the levels of self-concept of both tribal 

and non-tribal teachers of Gftotanagpur has been categorised 

for the levels of self-perception.

The results of the self-perception inquiry are given 

in Table 5.34.

Table 5.34 i Sample Score fiange of Self-Perception Inquiry 
with Mean Scores and Standard Deviation.
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Teachers Ho. Score range Mean S.D.

Tribal 143 2-12 7.92 1.98

Non-Tribal 77 2-12 7.28 1.94

Total N = 220 2-12 7.7 1.89

Table 5.34 indicates that the mean score of the total 

sample is the lowest as compared to the bifurcated group 

sanple mean of Tribal and Hon-Tribal Teachers. The mean 

score of the Tribal Teachers is the highest of the three and 

those of the Non-Tribal Teachers stand between the group mean
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and the Tribal Teachers/ mean scores on the self-perception 

Inquiry Test.

The scores were grouped into three categories of bow 

(b-SPI) Moderate (M-SPI) and High (H-SPI) on the basis of 

quantiles. Scores lying below the first quantile (Q1) i.e., 

scores 2-6 (cumfp. 27.72) were placed in low self-concept 

group; the scores between Q1 and Q3 i.e., between 25th per­

centile to 75th percentile (cumfp 81.81) i.e., scores 7 and 8 

were included in the moderate self-concept (M-SPI) group 

and scores above 75th percentile i.e., scores 9-12 formed 

the High Self Concept (H-Spi) group. Number of teachers in 

each category is presented in Table 5.35(a) and 5.35(b).

Table 5.35(a) ; Categorisation of Sampled teachers according
to moderate and high self-concept groups.

levels No. of Teachers Percentage of Teachers

bow-SPI 61 27.72

Moderate-SPI 80 36.36

Hig b-SPI 79 35.90

N = 220 99.98 (100#)

Table 5.35 (a) indicates that the bow-SPI has 61 teachers 

and there is but one number diiferent between moderate and 

high SPI. ^he reason is that the scores were so much ' clustered 

close to the middle and heiice even Q3 could be fixed only at 

81.81. The percentage of the moderate and high groups are 

also almost the same as ihe'number of teachers.
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gable 5.35 (b) s Categorisation of the Tribal and Ion-Tribal
Teachers into Low, Moderate and High Self- 
Concept Ggoups (percentagewise)

SPI Levels No. of
T eachers Percentage iDf Teachers

Tribal 
Teachers ; L-SPI 58 26.56

M-SPI 51 23.18
H-SPI 34 15.45

Ion-Tribal L-SPI 27 12.27
T eachers , J5-SPI 29 13.18

H-SPI 21 9.54

N = 220 99.98

00

Table 5.35(b) indicates that the Tribal teachers in the 

low level of self-concept are the highest in number. The 

number decreases upwards to Moderate SPI to 51 and is the 

lowest in High SPI. This t£end is slightly different in 

Hon-Tribal Sample in that the moderate self-concept level 

has higher number than, either the low or the high levels.

5.3.3 Identification of levels of Work Values in Teachers.

Yfork Values of the teachers of Chotanagpur is studied 

with the help of Super's (1951) Work Values Inventory, 

a) Level of 'Work Vaiues of Teachers.

Objective 3 is related to the study of the level of Work 

Values of Teachers - both Tribals and lon-Tribals of Chota­

nagpur as assessed by the Work Values Inventory (W.V.I.) test.

The W.V.I. Manual, page 7 directs for possibility of
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W.V. I, Samples Bumiya’s
Sub-Scale Form of (1986)

1964 Study
Teachers
U=44 100

Altruism Mean 12.77 12.41
S.D. 4.97 2.38

Esthetics Mean 4.75 12.27
S.D. 3.94 8.07

Creativity Mean 11.41 12.46
S.D. 4.65 2.35

Int.Stim. Mean 12.27 12.71
S.D. 3.42 2.19

Achievement Mean 13.98 12.93
S.D. 3«§9 2.04

Independents Me'an 7.77 11.87
S.D. 4.91 2.66

Prestige Mean 12.75 11.50
S.D. 4.45 2.35

raw scores being used meaningfully in conjunction with the 

information provided in Part III (Interpreting WYI scores 

and in Appendix B herewith appended). Thus provision is 

made for post high school and for occupational groups. As 

the sanple of the present study is the teachers of High 

schools, categorisation was not considered essential but 

the study is made directly from scores. A comparison is 

presented in fable 5.56 of the mean and S.D. of the Teachers 

from the Eight Occupational Sample Form 1964 and Bumiya’s 

with the present study.

Table 5*58 j A Conparison of the Mean and S.D. of Teachers 
of Present Study and Bumiya's (1986) Study
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gable 5.36 (contd.)

Management Mean
S.D.

Econo.mic.
Return

Mean
S.D.

Security Mean
S.D.

Surroundings Mean
S.D.

Supers? is ory 
Relations

Mean
S.D.

Associates Mean
S.D.

Variety Mean
S.D.

Way of life Mean 13.64 
S.D. 4.93

gable 5.36 reveals that the mean scores of teachers on 

Work Values Inventory in the three studies are s imilar, (more 

or less) on Altruism, Creativity, Intellectual Stimulation, 

Achievement, prestige, Economic Return, Surroundings,

Associates that is to say the mean scores are on the higher 

side. However, there is a sharp difference in the original 

mean in Esthetics which is low (4.75) whereas,Bumiya's and

the present study have high mean scores (12.27, 10.90 and 10.66). 
Another difference is in the mean score of Independente(7.77)

11.70 10.04 10.59
2.06 2.21 2.53

W.V.I.
Sub-Scale

Samples 
Form of 
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geachers 

N = 44
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where Rumiya* s study has 11.87 and the present studies have 

10.53 and 10.87. Management and Supervisory Relations have 

also lower mean in the original study but in Bumiya* s 

they are 10.85 and 12.36, and in the present 10.29, 10.31 

and 10.74 and 10.32 respectively.

Another observation is that all the Standard Deviations 

of the original studies are higher than either the S.D.s of 

Bumiya (1986) or the present study.

5.3.4 Identification of levels of Achievement Motivation 

of Teachers

Achievement Motivation of the teachers was studied with 

the help of stray writing Test, the Thematic Apperception 

Test (TAT).

Objective 3 is related to the study of the level of 

Achievement Motivation of teachers both Tribal'and Ron-Tribal 

of Chotanagpur.

The results of the stoiy writing test are presented 

in Table 5.37*,

Sample score range of TAT is from -4 to 22. With a 

constant of 5 the negatives were removed and the scores are 

taken as given in Table 5.37

It is observed from Table 5.37 that the mean scores 

of the total sample stands lo?;er than the mean scores of the 

Tribal Teachers and the mean scores of the Hon-Tribal 

Teachers is the lowest.



Table 5.37 : Mean Scores, S .D. and. Score range of the sampled 
Teachers on Achievement Motive.
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Teachers Score Range Mean S.D.

Tribal 1-27 9.18 5.97

Non-Tribal 1-27 7.55 4.95

Total 1-27 8.64 5.66

Tribal =143 + Non-Tribal = 77 = Total N = 220

Scores were categurised into three groups, low achieve­

ment group (L-TAT), Moderate achievement group (M-fAT) and 

High Achievement Group (H-TAT). Scores lying below the 1st 

quartile (Q1) i.e., 25th percentile - Scores 1 to 5 (cumf.p. 

37-57) were placed in 1-NAch group. Scores between Q1 and Q3 

(cumfp 76.81) i.e., 5 to 12 were placed in M-NAch group and 

scores lying above Q3 or 75th percentile i.e., Scores 13-27 

were considered as H-NAch group. Number of teachers in the 

three category are entered in Table 5.38(a), 5.38(b) and 

5.38(c).

Table 5.38(a); Categorisation of Low,Moderate and High TAT 
groups of the sampled teachers.

Levels of N-Ach No.of Teachers Percentage of 
Teachers

Low N-Ach 82 37.27

Moderate N-Ach 87 39.54

High N-Ach 51 23.18

N = 220 99.99(100)
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1able 5.38(b): Categorisation of Tribal and Hon-Tribal 

Teachers in the low, Moderate and High 
levels of Achievement Motivation.

Teachers levels 
of H-Aeh

Ho.of Teachers Percentage

Tribal Teachers

low- H-Ach 48 21.81
Moderate H-Aeh 58 26.36
High N-Ach 37 16.81

Hon-Tribal teachers
Low- H-Ach 35 15.90
Moderate H-Ach 28 12.72
High H-Ach 14 6.36

220 99.96 (100)

Table 5.38(c) : Comparison of Tribal and Hon-Tribal
Teachers on TAT groups.

Teachers low Moderate High

Tribal 48 58 37
(22.00) (26.00) (17.00)

Hon-Tribal 35 28 14
1°

(16.00) (13-00) ( 6.00)

Table 5.38(a) indicates that the number of teachers on

low H-Achievement is 12.27 pex cent higher than the 25th

percentile (1st Q) The Teachers on High H-Ach are only 23.18

per cent. This is due to the fact that the teachers with 

lower scores clustered much together and percentiles divided 

according to ranks of the teachers based on the scores had to
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be placed in the low level. Consequently the results are 

that many more teachers fall in low level of N-Acb than 

they are in the other two levels.

fable 5.38(b) and (e) reveal a similar trend. Tribal 

teachers constitute 22 per cent of low Ii-Ach group and 26 

and 17 per cent of the Moderate and High B-Ach respectively. 

The Hon-fribal Teachers constitute 16 per cent in the low 

level,12.72 in moderate level and only 6 per cent in the' 

High H.Ach.

In a general picture emerging from Table 5.38(c) it is 

found that low level of M-Ach group is only one per cent 

lo?,rer than Moderate level and the high level percentage of 

N-Ach is the lowest. The sampled Tribal and Uon-Tribal 

Teachers indicate moderate and low level of ^-kch.

In the subsequent Section data analysis related to 

objective 4-5 being presented.

5.4. Objective 4(A) To compare the glow-on Tribal and 

Ion-Tribal Teachers on Psychological Correlates.

(i) levels of Meaning in Life and Glow-Onness.

In this section the glow-on sanpled teachers are 

compared with levels of meaning in life, self-concept, work 

values and Achievement Motive through contingency Chi-Square 

hypot hesis-wise.
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Hypothesis No. 15 : There will be no significance difference

in the level -of meaning in Life of Glow-On Tribal and Hon-
*

TribalTeachers.
i

The data for Chi-square test of PIL with the dimensions 

of Personal Accomplishment in frequency and intensity of the 

total sample is presented in Table 5.39.

Table 5.39(a) : Glow-on Sanpled Teachers and Meaning in Life
on Personal Accomplishment

Frequency.

MIL level PAP LE7ELS
low Moderate High To­

tal

Low fo 36 16 5 57
Pe (26.94) (15.54) (14.50)

Moderate Po 48 34 28 110
fe (52.00) (30.00) (30.00)

High po 20 10 23 53
(25.05) (14.45) (13.49)

104 60 56

Chi-Square = 19.24

■si­ll Significant at .01 level

Table 5.39(b) : Meaning in Life and &low-on Teachers on
Personal Jfccbdmplishment Intensity.

MIL Levels PAI levels
low Moderate High Tot al

low fo 42 9 6 57
fe (31.35) (15.05) 10.62)

Moderate fo 56 35 19 110
fe (60.5) (29.00) (20.50)

High fo 23 14 16 53
fe (29.15) (13.97) (9.87)

121 58 41 220
Chi-square== 14.82 df = 4 Significant at .01 level



The results onboth the dimensions of PA and PIL 

indicate positive Chi-square values. It is an indication 

that the sanpled teachers from Chotanagpur are having meaning, 

ful life. They are experiencing meaning fulness and purpose­

fulness in their life and -work.

Though a large number of the sanple is in the moderate 

Mil group yet they too experience meaningfulness in their 

lives. According to Prankl's (196Q) contention this concept 

of scoring high in Purpose in life is a reliable criteria. 

High scoring in PI1 is also a sign of well motivated and 

successful professional and business population (Crumbaugh, 

1968). Hence, people having high meaning in life are glowing 

on in their job. The results of this test reveal that there 

is a positive relationship between Personal Acconplishment 

dimensions and Meaning in life.

Tables 5.40(a) and 5.40(b) will be presenting data for 

Chi-square test results on the levels of meaning in life 

of the Glow-on sampled Tribal and Son-Tribal teachers on 

personal Acconplishment Frequency.

The Chi-square Test results on buth the Tribal and 

Son-Tribal groups shown on tables 5.40(a) and 5*40(b) 

reveal significance at .01 and .05 level. This is an indi­

cation that both the groups of teachers are motivated and 

are glowing-on on the P.A.P. level though there is a slight 

difference on the level of significance of the groups.
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Table 5.40(a) 5 Glow-on Sampled Tribal Teachers and Meaning

in life on Personal Accomplishment Frequency.

Mil levels PAP levels
low Moderate High Total

low fo 18 13 3 34
fe (15.93) (10.22) (7.84)

Moderate fo 34 23 15 72
fe (33.73) (21.65) (8.53)

High fo 15 7 15 37
(17.33) (11.12) (8.53)

67 43 33 143

Chi-Square = 17-90 df = 4 Significant at .01 level• •

Table 5.40(b) : Glow-on Hon-Tribal Sampled Teachers and
leaning in life on Personal Accomplishment 
Frequency.

MCI levels PAF levels
low Moderate High Total

low fo 17 3 3 22
fe (10.85) (4.57) (6.57)

Moderate fo 16 10 13 39
fe (19.24) (8.10) (11.64)

High fo 5 3 8 16
(7.89) (3.32) (4.77)

•38 16 23 77
Chi-square = 11.60 df=4 Significant at .05 level •



gable 5.41(a) : Glow-on tribal Teachers and Meaning in life
on Personal Accomplishment Intensity.

PI1 level PAI levels
low Moderate High Total

low fo 25 6 5 54
fe (18.78) (10.22) (4.99)

Moderate fo 40 27 . 5 72
fe (59.77) • (21.65) (10.57)

High fo 16 10 11 57
fe (20.44) (11.12) (5.45)

79 45 21 145

Chi Square = 15.75 df= 4 Significant at .01 level.

Table 5.41(b) : Glow*-on Non-Tribal Teachers and Meaning in life
on Personal .Accomplishment Intensitywise.

Mil levels PAI levels
low Moderate High Total

low fo 19 2 1 22
fe (12.00) (4.28) (5.71)

moderate fo 16 9 14 59
fe (21.27) (7.59) (10.12)

High fo 7 4 5 16
fe (8.72) (5.11) (4.15)

42 15 20 77

Chi-square = 12.99 ; df = 4; Significant at .05 level.

On observation of tt»& fbur test results of Chi-square, 

it is found that the level of meaning in life, of the sampled 

Tribal Teachers has a higher level of significance on both 

the frequency as well as intensity of glow-onness-between 

the groups.



321

The difference could be due to the presence of religious 

teachers in the Tribal group of teachers who profess to give 

their whole selves to the service of the education, who 

have transcended the fbcus on self - a cause to live and 

love - i. e., to educate the ignorant. Crtynbaugh et al (1970) 

have- confirmed that "a high degree of purpose and meaning 

in life is both possessed and needed for success in a

religious order.” The present finding is in accordance to
the Crambaugh Btuay _

Kotchen (i960) discovered positive correlation between 

meaning orientation and mental health for which the 

criteria were responsibility, uniqueness, courage, self- 

affirmation, faith commitment, transcendence and world view. 

The faith commitment, responsibilities and transcendence etc., 

are applicable very much to religious teachers whose sole 

desire to follow their leader and great teacher Christ for 

whom and for His cause they have left their family and 

relatives and property, wealth etc. A religious teacher's 

ardent desire is to resemble her leader - Christ, ever more 

closely. It is a life based on faith.

This is not to say that the Hon-Tribal group is not 

religious minded. But there is certainly a difference of 

commitment to duty and a faith commitment of life long of 

the religious teacher.

Considering the Chi-square test results Hypothesis 13

is rejected.
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5.4.2 Levels of Self-Ooncept and. Glow-Onness.

Levels of self-concept of the sampled Glow-on teachers 

in Ghotanagpur is studied by testing Hypothesis 14 through 

contingency 0hi-square.

Hypothesis Ho. 14; There will he no significant difference 

in the levels of Self-Concept of the 'Glow-on' tribal and 

non-tribal teachers.

The data for Chi-square test of SPI with the two 

dimensions of personal Accomplishment in frequency and inten­

sity with the general sample is being given here.

Table 5.42(a) ; Glow-on Sampled Teachers and Self-Concept
on Personal Accomplishment frequency-wise.

SPI levels PAI levels
Low Moderate High Total

Low , fo 32 19 10 61
I

fe (29.11) (16.35) (15.52)

Moderate fo 35 21 24 80
fe (38.18) (21.45) (20.36)

High fo 38 19 22 79
(37.70) (21.18) (20.10)

105 59 56 . 220

Chi-Square = 15.822; df = 4; Significant at .01 level.



I able 5.42(b) : Glow-on Teachers and Self-Concept on Personal
Accomplishment Intensitywise.

SPI Levels PAI Levels
Low Moderate High Total

Low fo 37 , 13 x 11 61
fe (33.35) (16.08) (11.36)

Moderate fo 40 24 16 80
fe (44.00) (21.09) (14.90)

High fo 44 21 14 79
(43-45 ) (20.82) (14.72)

121 58 41 220

Chi-Square = 10.397 d£=4 Significant at .05 level.

Results of Chi-square test of Table 5.42(a) and 5.42(h) 

on frequency and Intensity aspects of Personal Accomplishment 

are significant. This indicates that there is positive rela­

tionship of self-concept with the glow-onness of Teachers.

In general therefore it can he said that Glow-on Teachers 

experience a high level of Self-Concept.

Hext the data of the Glow-on Sampled Tribal Teachers on

Personal Accomplishment Frequency will he presented in Table 

5.43(a).

Table 5.43(a) s Glow on Sampled Tribal Teachers and bevels
of Self-Concept 
Pre quen cy-wis e.

on Personal Accomplishment.

SPI Levels PSP Levels
Low Moderate High Total

Low fo 16 15 V 5 34
fe (15.93 ) (10.22) (7.84)

Moderate fo 22 , 15 s 16 51
fe (23.89) (15.33) (11.76)

High fo 29 17 12 58
fe (27.17) (17.44) (13.38)

67 43 33 143
Chi-square = 7. 166 df=4 Hot significant at .05 ilevel.
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Table 5.45(b) : G-low-on Sampled ^on-Tribal Teachers and

Levels of Self-Concept on personal Accomplish-
ment. Prequency-wise.

SPI Levels PAP Levels
Low Moderate High Total

Low' fo 16 6 5 27
fe (13.32) (5.61) (8.06)

Moderate fo 1.3 8. 8 29
fe (14.31) (6.02) (8.66)

High fo 9 2 10 21
fe (10.36) (4.36) (6.27)

38 16 23 77

Chi Square = 6.22099 ii

T3 Not significant at , 05 level

Table 5.43(c) t Glov?-on Sampled Tribal Teachers and level of
Self-Concept on personal Acconplishment. 
Intensity.

SPI Levels _PAI Levels________________________________
Low Moderate High Total

Low fo 22 7 5 34
fe (18.78) (10.22) (4.99)

Moderate fo 25 17 9 51
fe (28.17) (15.33) (7.48)

High fo 32 19 7 58
fe (32.04 ) (17.44) (8.51)

79 43 21 143

Chi Square = 2.820 df = 4 Not significant at .05 level.
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Table 5.43(d) i &low-on Sampled Ion-Tribal Teachers and

level of Self-Concept on Personal Accomplishment 
Intensitywise.

SPI Levels PAI Levels
Low Moderate High Total

Low fo 15 6 6 27
fe (14*72) (5.25) (7.01)

Moderate fo 15 7 7 29
fe (15.81) (5.64) (7.53)

High fo 12 2 7 21
fe (11.45) (4.09) (5.45)

42 15 20 77

Chi-Square = 2.19097 df = 4 Hot significant at .05 level,

Chi-Square Test results on Trioal and Ion-Tribal teachers 

on both Frequency and Intensity dimensions of Personal 

Accomplishment subscale indicate non-significance on prescri­

bed level of .05. It means that both the sampled Tribal and 

Ion-Tribal teachers are experiencing self-concept at equal 

level. Hence Hypothesis Io.14 which stated that there will 

be no significant difference on the levels of Self-Concept 

of Tribal and Ion-Tribal Glow-on Teachers is retained.

In the next Section the Work Yalues Correlate of the 

Glow-on Tribal and Ion-Tribal Teachers will be studied.

5*4.3 : Levels of Work Yalues and &low-on.

Work Yalues of the sampled teachers has been assessed 

by Work Values Inventoiy, The levels of these work values 

of Sampled Tribal and Ion-Tribal Teachers are studied from
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the mean scores of.the various levels of PAP and PAI subscales. 

In the subsequent pages the mean scores on the three levels 

of High, Moderate and Low will be presented for study.

The mean scores of the H&o Tribal and Non-tribal teachers 

on PAP dimension are presented on Table 5.44(a) and 5.44(b)

Table 5.44(a): lean Scores of H. C-.O. Sampled Tribal and
Non-Tribal Teachers on Work Values Subscale 
on Personal Accomplishment Prequencywise.

Work Values
Sub-scale

Tribal
Mean SD

Hon-Tribal 
Mean SL

Creativity 11.15 2.09 11.69 2.78
Management 10.45 1.96 10.95 2.22
Achievement 12.54 1.43 12.08 3.13
Surroundings 12.45 2.37 12.43 2.98
Supervisory Relations 11.51 2.62 1 0.08 3.07
Way of Life 10.60 2. 13 11.34 2.87
Security 10.66 2.35 10.43 3.14
Associates 12.15 1.64 12.56 2.71
Esthetics 11.66 2.45 11.17 2.90
Prestige 11.45 2.29 11.95 3.05
Independents 10.84 2.43 11.47 2.67
Variety 10.48 1.93 9.73 2.57
Economic Return 11.96 1.42 10.78 2.82
Altruism 12.54 1.48 11.47 3.30
Intellectual Stimulation 11.54 1.75 11.56 3. 13

N=33 1=25

Table 5.44(a) is graphically presented in graph Ho.5.3.
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gable 5.44(13) : Mean Scores of MGO and LGO Sanpled Tribal
and Ion-Tribal Teachers on Work Values Sub- 
Scales on Personal Accomplishment Frequencywise.

328

W.V.I. mo IGO
Sub-scales Tribal Ion-Tribal Tribal Ion-Tribal

Mean SI Mean SD Mean SD Mean SD

Creativity 10.27 2.45 11.25 2.54 10.04 1.85 10.68 2.70
Management 10.00 1.91 10.5 1.86 10.40 1.85 9.84 2.26
Ac hievement 11.36 1355 11.12 2.41 11.30 1.92 11.10 2.21
Surroundings 11.36 2.29 11.25 2.32 11.39 2. 15 11.39 2.47
Supervisoiy
Relations 10.97 2.02 10.25 2.23 10.27 2.92 10.50 2.54
Way of life 9.25 2.17 11.06 2.08 10.28 2.17 9.94 2.38
Security 8.88 2.89 10.62 2.06 10.68 2.59 9.34 3.19
Associates 11.75 1.58 12.00 1.59 11.42 2. 12 11.34 1.59
Esthetics 10.40 2.37 11.12 2.41 10.84 1.75 10.15 2.82
Prestige 10.18 2.47 11.43 2.82 10.75 1.80 11.00 3.14
Independence 9.88 2.30 10.56 2.47 10.81 2.06 10.63 2.46
Variety 9.25 2.00 9.43 2.50 9.28 1.91 9.78 2.25
Economic
Return 10.54 1.93 11.561 1.59 11.00 2.14 10.84 2.69
Altruism 11.86 1.89 12.62 2.36 11.53 1.97 11.18 2.21
Intellectual
Stimulation 10.72 2.26 11.81 2.16 11.25 1.86 11.18 2.75

N=44 1= 16 1=66 1=38

Table 5.44(b) has been graphically presented by 
Graph Nos. 4 and 5.

The HGO Tribal teachers prefer jobs which gives them 

occasions of being serviceable and helpful to others (Al.12.54) 

and where they can achieve something (Achievement 12.54) and 

where they find good surroundings both physical and social 

(Surroundings 12.45) (Associates 12.15).
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The Ron-Tribal HG-0 teachers prefer associates (AS. 12.56) 

in their job in the first place. Then indescending order 

Surroundings (Su.12.43) and Achievement (Ac.12.08). A slight 

difference here is observed in the job selection of the Tribal 

and Son-Tribal teachers. For instance, the altruism type does 

not rank the top-most in the sampled (HGO Son-Tribal teachers 
but Associates (12.56) finds first preference wbichjis among 

the choices of the Tribal teachers - the last of the fbur top­

most choice.

From the tab re it is ouvious that the three choices of the 

Ron-Tribal HGO teachers is common with the ^ribal HGO teachers 

as well, except for the rank. It indicates that the HGO Tribal 

and Ion-Tribal teachers have high inclination towards achieving 

something in their work and being successful. In order to 

succeed in their job the accompanying correlates are good 

surroundings and good associates. These are satisfiers in 

the job satisfaction of teachers and are responsible to keep 

the teachers motivated and glowing on. When proper surroundings 

and company are provided, teachers are satisfied in their job 

and remain motivated. The present findings on the job selec­

tion by the HGO teachers confirms the previous discoveries 

by sergiovanni and Carveik(1967).

The next choice with high mean is a deviation from the 

general trend of the HGO teachers. The Tribal teachers have 

an urge for fulfilment of economic needs. Their fifth rank 

falls on Economic Return (11.96) whereas the Ron-Tribal
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teachers' urge has shown towards Prestige (11.95) respect and 

honour, rather than status. These two are two opposits.

Table 5.44(h) indicates the trend of choice of the M3-0 

and KxO Tribal and Ion-tribal teachers. The MGO sampled Tribal 

Teachers' trend is as those in the HG-0 preferring Altruistic 

type of work (Al.11.86) followed by Associates (11.75) and 

Surrounding (Su,11.36) and Achievement (11.36).

The MGO Mon-Tribal teachers' choice has shifted from 

the HGO Ion-Tribal teachers to Altruism (12.62) followed by 

Associates (12.00) and Intellectual Stimulation (11.81). Ihe 

mean of MGO Mon-Tribal teachers on both Altruism and Associates 

is higher than the mean of lffl-0 Tribal teachers.

The table also indicates similar choices by LG-0 Tribal 

and Ion-Tribal teachers as in MGO excepting that the mean 

scores are lower than those of MGO group.

In general, therefore it can be said that the preference 

of teachers goes to such works which would give them satis­

faction - not only in achieving and being successful in their 

job but where satisfaction can be derived by being helpful to 

others.

This trend is towards Frankl's C1959) concept of meaning 

in life. The G .0. Tribal and Ion-tribal teachers are identified 

as people who have transcended their focus on self, for the 

cause of service to others. Hence, they experience high level 

of meaning which also categorises them as people having
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higher values of work. They are highly, moderately or lowly 

glowing-on teachers.

Table 5.45(a) : Mean Scores of HGO & MGO sanpled Tribal and
Son-Tribal teachers on work Values on personal 
Accomplishment Intensity-wise.

WVI HGO HGO
Sub-scale Tribal Ron-Tribal Tribal Ron-Tribal

lean SD Mean SD Mean SD Mean SD

Creativity 11.09 2.46 12.55 2.62 10.88 2.14 11.40 2.64
Management 10.23 1.81 11.05 2.37 10.37 1.75 11.33 1.71
Achievement 12.28 . 1.64 12.35 3.08 11.67 1.80 10.06 2.78
Surroundings 12.09 2.68 12.55 3.01 11.53 2.37 11.80 2.73
Supervisory
Relations 11.57 2.35 9.75 2.95 10.74 2.89 11.13 2.26
Way of life 10.23 2.11 11.20 3.10 10.09 2.22 10.93 2.65
Security 10.14 3.21 10.30 3.27 9.39 2.74 10.46 2.55
Associates 12.61 1.59 12.65 2.73 11.65 1.95 12.60 1.72
Esthetics 11.47 2.69 11.80 2.76 11.06 2.31 11.00 2.61
Prestige 11.00 2.36 12.4^ 3.54 10.58 2.37 11.20 3.40
Independence. 10.52 2.82 12.15 2.36 10.53 2.14 10.66 2.74
Variety 9.85 2.22 9.55 2.70 9.83 2.11 10.86 2.44
Economic
Return 12.04 1.74 11.15 2.88 10.81 2.02 11.40 2.47
Altruism 12.00 1.94 11.35 3.45 12.11 2.16 12.33 2.69
Intellectual
Stimulation 11.57 1.91 11.90 3.19 11.34 1.87 12.13 2.44

1=21 S=;20 U=43 N=15

looking at the two tables, an overall picture of the work 

values of the H.G.Q., M.G. 0. and the low Glow-on Tribal and 

Son-Tribal teachers on PAI is as follows :

There is a similarity of choice of work in the teachers



HE AN SCORES OF HGO TL AND NTLTEACHERS 

ON UIVI SUSSCfllES ON PAI

334

GRAPH:ff- 6
CR Olfl flC SU SR u)L Sf AS ES PR XN VA ER flL IS

13

1*

11

1o

1

8

o

0

8

10

11 

iZ

is

i
TL TEACHERS'

NTL TEACHERS



MEAN SCORES OF PICO TL AND NTL TEACHERS
335

OH WVI SUBSCALES ON Pfil

GRAPH • 5 : T
fR h# flc su Sf{ UJ L S e fls €S P« T« v/fl EH -IS

13 U-

12

ii
i£>

f

0

» f------------------F----------------

f i 1

TL Tf ACHE "RS

9
10 

11 
tP 

13

UTl TFACHEFS

T

i«i
i
r
i
iiii
iJr

' o



336
Table 5.45(b) : Mean Scores of LGO Sampled Tribal and Eon-Tribal

Teachers on Work Values Subscales on Personal 
Accomplishment Intensity-wise.

WVI
Sub-scales
Creativity
Management
Achievement
Surroundings
Supervisory Relations
Way of life
Security
Associ ates
Esthetics
Prestige
Independence
Variety
Economic Return 
Altruism
Intellectual Stimulation

Tribal Eon-Tribal
Mean SD Mean SD
9.88 1.94 10.30 2.49
10.27 1.93 9.59 2.04
11.59 1.77 11.07 2.13
11.55 9.12 11.21 2.32
10.51 2.34 10.30 2.57
9.96 2.26 9.69 2.63

10.51 2.57 9.57 3.02
11.46 1.85 11.19 1.50
10.65 1.90 10.00 2.70
10.75 2.03 10.92 2.56
10.54 2.18 10.09 2.76
9.51 1.86 9.35 2.10
10.97 1.98 10.73 2.42
11.69 1.69 11.40 2.15
11.07 1.85 10.95 2.58

N=79 1=42

of both Tribal and Eon-Tribal on PAI.sub-scale. The type of 
work preferred by Tribal teachers is on the line of Associates 
(12.61) achievement (12.61) Good Surroundings (12.09),
Economic gains (ER.12.04) and Altruism (12.00).

The HGO Eon-Tribal teachers prefer such works where they 
have good associates (As.12.65), Surroundings (12.55), 
Creativity (12.55), Prestige (12.45), Achievement.

The MG© Tribal teachers' choices are on altruism type 
of work (A1.12.11), Achievement (11.67) Associates (11.65),
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Surroundings (11.53) and Intellectual Stimulation (11.34).

She Won-Tribal teachers have also Intellectual Stimulation 

as a special addition in their choice similar to their fellow 

Tribal brethren. The mean scores are higher in the MGO ®on- 

tribal teachers than in the Tribal group.

The similarity in the choice of works in the 1G0 Tribal 

and Won-Tribal teachers continues. The mean scores of the 

Tribal LGO teachers are higher in almost all the subscales 

except Prestige and Creativity.

The overall picture emphasizes the glow-on aspect of the 

teachers in PAI subscale. They are altruistic in general which 

could be taken as a characteristic of a person not self-centered.

Hence it can be concluded that the sampled Glow-on Tribal 

and Won-Tribal teachers experience and possess a good level of 

work Values.

In the next Section levels of glow-on Tribal and Non- 

Tribal Teachers are compared with levels of Achievement Motive.

5.3*4 levels of Achievement Motive and Glow-Onness.

In this Section the levels of Glow-on sampled Teachers
, 'i

are compared with the levels of Self-Concept by Testing 

Hypothesis 15.

Hypothesis Bo. 15 : There will be no significant difference

in the levels of Achievement Motive, of the Glow-on Tribal and 

Won-Tribal Teachers.
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She data for the Chi-square test tables are presented
5.

as Sable 46(a), 5.46(b), 5.47(a) and 5.47(b).

Sable 5.46(a) j Glow-on Sampled Sribal Seactaers and
Achievement Motive on Perscnal Accomplishment 
Frequency-wise.

N-Ach Levels _______________ PAF Levels
Low Moderate High Total

Low fo 28 13 8 49
fe (22.61) (15.07) (11.30)

Moderate fo 24 16 , 17 57
fe (26.50) (17.53) (13.15)

High fo 14 15 8 37
fe (17.07) (11.38) (8.53)

66 44 33 143

Chi-square = 5.72 . df=4 Not significant at .05 level.

Sable 5.46(b) : level of Achieve he nt Motive of GO Ion-Tribal
Teachers on Personal Accomplishment Frequency.

N-Ach Levels PAF Levels
low Moderate High Total

low fo 18 8 9 35
fe (17.27) (7.27) 10.45)

Moderate fo 14 7 7 28
fe (13.81) (5.81) (8.36)

High fo 6 1 7 14
fe (6.90) (2.90) (4.18)

38 16 23 77

Chi-square = 6.64 df= 4 lot significant at .05 level.
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gable 5.47(a); Level of Achievement Motive of GO Tribal

Teachers on personal Accomplishment, Intensity.

S-Ach Level PAI Levels
Low Moderate High Tot al

Low fo 29 12 7 48
fe (26.51) (14.43) (7.04)

Moder ate fo 30 % 21 7 58
fe (32.04) (17.44) (8.51)

High fo 20 10 7 37
fe (20.44) (11.12) (5.43)

79 43 21 143

Chi-square = 14.07 df = 4 Significant at .01 level

Table 5.47(b) : Level of Achievement Motive of the Sampled
GO Non-Tribal Teachers on Personal Accompli-
shment Intensity-wise.

S-Ach levels PAI LEVELS
Low Moderate High Total

Low fo 22 5 8 35
fe (10.09) (6.81) (9.09)

Moderate fo 13 7 8 28
fe (15.27) (5.45) (7.27)

High fo 7 3 4 14
fe (7.63) (2.72) (3.63)

42 15 20 77

Chi-square = 2.C df=4 Sot significant at .05 level.

Ghi Square results of the test of GO. Tribal and Son-
2 2Tribal teachers on PAP dimension (x =5.727 and x =6.645) 

are both not significant at the expected level of .05. It
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indicates that both the groups of G.Q. teachers on PAP 

dimension possess, equal levels of achievement motive, -which 

could be either low or moderate but there is no significant 

difference on the level of achievement motive.

However, in the PAI dimension the results of Ohi-Square 

test show a significant difference between the GO Tribal and 

Hon-tribal teachers. The reasons for such differences are 

open for further research between these two groups of teachers 

through case studies etc.

Hence Hypothesis Ho. 15 stating that There is no signi­

ficant difference in the level of achievement motive of the 

G.O. Tribal and Hon-Tribal teachers is neither accepted nor 

rejected. It is partly rejected and partly retained.

In the next Section the sampled burnout Tribal and 

Hon-Iribal Teachers will be compared on the four Psychological 

correlates of Meaning in life, Self-Concept, Works Values 

and Achievement Motivation through contingency Chi-Squares 

and mean scores.

Objective 5(A). To Compare the 'burn-out tribal and 

Hon-Tribal Teachers on the same Psychological Correlates of 

(i) Meaning in life (ii) Self-Concept, (iii) Work Values 

and Achievement Motivation.

5*5.1 Meaning in life and Burnout.

In tuis section the sampled burnout Tribal and Hon-Iribal
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teachers of Chotanagpur are compared in the levels of Mean­

ing in life, Self-Concept, Work Values and Achievement Motive 

through contingency Chi-Square presented Iqypothesis-wise.

Hypothesis No. 16 : There will be no significant difference 

in the levels of meaning in Life of sampled Burnout Tribal 

and Won-Tribal Teachers on Emotional Exhaustion subscale.

The data for Chi-square test of PIL with the E.E. 

sub-scale of MB I in both dimensions are given below in 

Table 5.48(a), 5.48(b), 5..48(c) and 5.48(d)

Table 5.48(a): Burnout Sampled Tribal Teachers and the Levels
of Meaning in Life on Emotional Exhaustion 
Ere que-a cyi-iae.

Levels of PIL E E P
low Moderate High Toral

Low- 7 15 13 35
Moderate 12 31 28 71
High 7 17 13 37

26 63 54 143
x2 = .4 a df = 4 Not significant.at .05 level.

Table 5.48(b) ; Burnout Saopled Won-Tribal Teachers and
the levels of Meaning in Life on Emotional
Exhaustion Prequeney-wise •

PIL Levels E E P
Low Moderate High Total

Low 7 8 7 22
Moderat e 8 23 8 39
High 10 5 1 16

25 36 16 77

Chi-square = 15.18. , df = 4 Significant at .01 level.
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Table 5»48(c) : Sampled Burnout Tribal Teachers and levels

of Meaning in Life on Emotional Exhaustion 
Intensity-wise.

PIL Levels E E I
low Moderate High Total

Low 10 20 5 35
Moderate 19 43 9 71
High 17 15 5 37

46 79 19 143

Chi-square value = 5.52" df=4 Wot significant at .05 level

Table 5.48(d): Sampled Burnout Won-Tribal Teachers and
levels of Meaning in life on Emotional
Exhaust ion Intensity-wise.

PIL Levels E E I
Low Moderate High Total

low 6 13 3 22
Moderate 14 21 4 39
High 12 3 1 16

32 37 8 77

Chi-square value = 9.86.' df = 4
Significant at .05 level.

As indicated by Tables 5.48(a),(b),( c), (d) t here is a

difference in the level of meaning/purpose of life experien-

ced by the teachers of Ohotanagpur. The Chi-square Test

results of Tribal teachers on emotional exhaustion B 
2sub-scale (x .400515 .523) though reaching to significance 

(.9824) and .2377 is not significant at the prescribed level 

of .05.



Hcwever, the Chi-square Seat results on Ion-Tribal 

teachers on the same subscale of emotional exhaustion are
i

significant at .dl level and at .05 level.

The meaning in life of the burnout Tribal teachers 

indicates a higher level than the Ion-Tribal burnout teacher 

on Emptional Exhaustion both frequency and intensity dimen­

sion. The Eon-Tribal teachers have a proportiona^ely a 

higher level of burnout on emotional exhaustion dimension 

than Tribal teachers.

This aspect requires further i-nvesigation. Why the 

Ion-Tribal teachers experience more often and strongly 

these feelings of emotional exhaustion than do tribal 

teachers do. Are the family ties getting lessened or 

religious background being weakened. The probrems of finance 

and dependents could be similar to almost all teachers in 

job in Chotanagpur. Hence this aspect needs to be studied 

in depth.

Hypothesis lo. 16 stating that There will be no significant 

difference in the levels of Meaning in life of Campled Burn­

out Tribal and lontribal teachers on Emotional Exhaustion 

Sub-scale is rejected.

5.5.2 Meaning in Life and Depersonalization.

Hypothesis Io.17 : There will be no significant difference 

in the levels of meaning in life of sanpled burnout Tribal 

arfi Ion-Tribal teachers on -^personalisation subscale.
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Table 5.49(a),(b),(c) and (d) will present the levels of PI! 

in the Depersonalisation subscales.

Table 5.49(a) : Sampled Burnout Tribal Teachers and levels
of Meaning in life on Depersonalisation 
Fre qu ency-wise.

PI1 levels D.F.
low Moderate High Total

low 2 13 18 34
Moderate 0 24 49 73
High 5 19 13 37

7 56 80 143

Chi-square value = 15.58' df = 4
<-s • Significant at .01 level.

Table 5.49(b) : Sampled Burnout Ion-Tribal and levels of
Meaning in life on Depersonalisation
frequency-wise.

PIL levels D.f.
low . Moderate High Total

low 0 12 10 22
Moderate 3 20 16 39
High 4 5 7 16

Chi-square values = 7.82 df = 4
Hot significant at . 05 level.

Table 5.49(c) : Sampled Burnout Tribal Teachers and levels
of leaning in Life on Depersonalisation
Intensity-wise.

PI1 levels D.I.
low Moderate High Total

low 4 8 21 33
Moderate 2 35 36 73
High 7 17 13 37

13 60 70 143
Chi-square = 11.85 df=4 Significant at .01 level



Table 5.49(d) : Sampled Burnout Hon-Tribal Teachers and levels
of leaning in Life on Depersonalisation
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Intens ity-wise.

PIL levels D.I.
Low Moderate High Total

Low 0 10 12 22
Moderate 1 22 16 39
High 1 ' 6 9 16

2 38 37 77

Chi-squar e value = 3.12r df=4
) Hot Significant at .05 level.

Tables 5.49(a), (b), (c) and (d) show the position of the 

Triual and Hun-Tribal teachers on Depersonalisation sub-scale. 

The Ghi-sq.Ufc.re results indicate that Tribal burnout teachers 

experience lower level of meaning/purpose in life and more 

of the Depersonalised feelings of burnout. The Non-Tribal 

teachers experience higher meaning/purp ose in life and are 

less burn-out on the Depersonalised dimensions of Burnout.

The four Chi-square test results on the meaning in 

life of the burnout Tribal and Non-Tribal teachers is an 

important revelation for the society of Chutanagpur. It is 

an indication of the direction towards which the teachers 

in Chotanagpur are heading. An emotionally burnout teacher 

has hard time to see any meaning and purpose in life. The 

meaninglessness of life and the whole thing intensifies 

his/her burnoutness or vice-versa due to his/her being 

burntout, emotionally fatigued, he/she finds no meaning



The significant 0hi-square test results on Depersona­

lisation dimension of the turnout subscale lowers down the 

level of meaning and purpose of the burnout Tribal teachers 

of Chotanagpur in Comparison to the Non-Tribal teachers. 

Seasons may vary. The tensions in their lives due to monetary 

uncertainty in day-to-day life which the secondaiy school 

teachers experience along with other problems brings in 

them these feelings of Depersonalisation towards others 

especially towards their students. Misra (1986) has reported 

that high degrees of emotional exhaustion and depersonalisa- 

tion are related with degrees of stress. It implies that 

teachers who are stressed by more conditions in their work 

and hence experience greater degree of stress also perceive 

themselves as emotionally exhausted and depersonalised.

And to that degree they experience lower level of meaning 

in lif®.

The Chi-square values of the four groups tested 

indicate that there is a difference in the level of 

meaning and purpose in life of the sanpled burnout Tribal 

and Non-Tribal teachers. Therefore Hypothesis No. 17 which 

stated that There will be no significant difference in the 

levels of meaning in life of sanpled burnout Tribal and 

Non-Tribal Teachers on Depersonalisation sub-scale is 

rejected.
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5.5.2 Self-Concept and Burnout .Self-Concept is the second 

psychological correlate studied to compare the Tribal teachers 

with Non-Tribal Teachers. Hypothesis 18 is tested in this 

comparison.

Hypothesis No. 18 ; There will be no significant difference 

in the levels of self-concept of sampled burnout Tribal and 

Non-Iribal Teachers on Emotional Exhaustion Subscale.

Tables 5.50(a),(b),(c) and (d) will present the Chi- 

square tests carried out on the dimension of the Emotional 

Exhaustion frequency and intensity with self-perception 

Inquiry.

*Table 5.50(a) : Sampled Burnout Tribal Teachers and levels
of Self-Concept on Emotional Exhaustion 
frequency.

SPI levels EEF EBl/ELS
low Moderate High Total

lOVs? 3 18 13 34
Moderate 13 13 25 51
High 10 32 16 58

26 63 54 143

Chi-square value = 12.69' df = 4
Significant at .01 level.

* Wote : Where Chi-square are calculated by computer, 
fe are not provided.
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Table 5.50(b) : Sampled Burnout Mon-Tribal Teachers and Levels 

of Self-Concept on Emotional Exhaustion 
Frequency-wise.

SPI Levels BEF LEVELS
Low Moderate High Total

Low 9 13 5 27
Moderate 8 13 8 29
High 8 10 3 21

25 36 16 77
Chi-square value* = 1.74" df=4

Not significant at .05 level.

Table 5.50(c) : Sampled Burnout Tribal teachers and levels
of §elf-Concept on Optional Exhaustion

Intensity-■wise.

SPI levels EEI LEVEL
Low Moderate High Total

Low ' 10 20 4 34
Moderate 14 27 10 51
High 22 31 5 58

46 78 19 143
Chi-square value = 3*39: ” df = 4

\ Not Significant at ,05 level.

Table 5.50(d) j Sampled Burnout Non-Tribal Teac hers and
Levels of Self-Concept on Emotional
Exhaustion Intensity-wise.

SPI levels EEI LEVEL
Low Moderate High Total

low 10 13 4 27
Moderate 12 14 3 29
High 3© 10 1 21

32 37 8 77
Chi-square value = 1.46' df = 4

' Not Significant at .05 level.



The four tables on Emotional Exhaustion I* & I and the

levels of self-concept of the Tribal and Eon-Tribal teachers 

indicate that there is not much difference in level of self- 

concept of the burnout teachers on this subscale in its 

intensity. 1'he Tribal- and Eon-Tribal burnout teachers 

experience the same level of self-concept.
/

But the Chi-square test results indicate that there is 

a significant difference on the level of self-concept of 

the two-grcups. On the Emotional exhaustion frequency level 

the Tribal teachers seem to experience a lower level of self- 

concept. Their burnoutness frequently lowers their level of 

self-concept being aware of what is expected of them as 

teachers of the students whom they are expected to show the 

right path. A lower level of self-concept projects itself 

upon the people with whom souk dealings are made. This 

finding of the lower level of self-concept in Tribal teachers 

is testifying the other norms which stated that the oppre­

ssion and suppression and exploitation by others, they seem 

to have developed a low self image of themselves and their 

own group" (Vikas Maitri, 1981).

As Chi-square test results on Emotional Exhaustion 

Frequency indicate a significant level of .01. Hypothesis 18 

which stated that There will be no significant difference 

on the levels of self-concept of the sampled burnout Tribal 

and Eon-Tribal Teachers on Emotional Exhaustion Subscale is 

rej ected.



on the levels of self-concept of the sampled burnout Tribal 

and Won-Tribal Teachers on lepers cnalisat ion Sub-scale.

The data

Table 5.51(a),

Table 5.51(a)

for Chi-square Test will be presented by

(b),(c) and (d).

: Sampled Burnout Tribal Teachers and levels 
of Self-Concept on Depersonalisation Frequency-
wise.

SPI levels D.F. 1EVE1
low Moderate High Total

low 0 11 23 34
Moderate 3 16 32 51
High 4 29 25 58

7 56 80 143

Chi-square value =8.13 ^ df= 4
Hot significant at .05 level •

Table 5.51(b) : Sampled Burnout Won-Tribal Teachers ;and levels
of Self-Concept on lepers onalisat ion Frequency-
wise.

SPI level D.F. 1EYE1
low Moderate High Total

low 3 10 14 27
Moderate 2 13 14 29
High 2 14 5 21

7 37 33 77
Chi-square value =5.02 df = 4

- Hot significant at .05 level •



Table 5.51(c) : Sampled Burnout Tribal Teachers and Levels
of Self-Concept on Leperscnalisation Intensity

SPI levels LI LEVELS
Low Moderate High Total

Low 2 14 18 34
Moderate 4 17 30 51
High 7 29 22 58

13 60 70 143
Chi-square value = 4.61:'■- df = 4

Lot significant at .05 level.

Table 5.51(d) : Sampled Burnout Lon-Tribal Teachers and Leve]
of Self Concept on Lepersonalisation Intensil
wise.

SPI Levels LI LEVEL
Low Moderate High Total

Low 2 8 17 27
Moderate 0 18 11 29
High 0 12 9 21

2 38 37 77
Chi-square value = 9.02’ df = 4

• Lot significant at .05 level

On observation of Table 5.49(a),(b),( c) and (d) one

would get the inpression that there is a greater number of 

teachers on the HSPI level especially as seen in the last four 

tables. Yet the test results indicate that the burnout Tribal 

and Lon-Tribal teachers experience similar level of self- 

concept as far as lepersonalisation sub-scale is concerned.

The Chi-square result verier that the level of self- 

concept of the burnout Tribal and Lon-Tribal teachers does not



differ. Hence Hypothesis 19 which states that there will 'be 

no significant difference on the levels of self-concept of 

sampled Tribal and Fon-Tribal Teachers on Depersonalisation 

sub-scale is retained.

In the next Section the third Psychological correlate 

i.e., Work Values Inventory will be studied through the 

mean scales.

5.3.4 Work Values and Burnout.

In this Section Work Values of the Burnout Sampled Tribal 

and Non-Tribal teachers is studied from the mean scores which 

is revealed on the levels of high, moderate and low sub-groups 

of Tribal and Non-Tribal teachers on MBI sub-scales meant to 

measure burnout i.e., emotional exhaustion and Depersonalisa­

tion in both frequency and intensity dimensions.

Table 5.52 : Mean Scores of H.B.O. Sampled Tribal and Non-
Tribal Teachers on the sub-scales of Work Value 
Inventory on EBP.

W.V.I. Mean Scores and S.D, of -
Sub-scales Tribal Non-Tribal

Mean SD Mean SD

Creativity 10.09 2.13 10.93 2.56
Manage ment (Ma) 10.20 1.87 9.37 1.99
Achievement 11.85 1.49 10.37 2.12
Surround ings 12.00 2. 18 10.3d 2.12
Supervisory Relations 10.66 2.54 9.37 2.80
fay of Life 10.20 1.91 9.62 2.39
Security 10.14 2.40 8.87 2.98
Associates 11.77 1.65 11.37 2.44

eont..



Table 5.52 (contd.):

W.V.I.
Sub-Scale

Mean Scores and S.B. of-
Tribal

Mean SB
Eon-Tribal
Mean SB

Esthetics 10.92 2.25 9.0 2.47
Prestige 11.0 2.20 10.37 3.68
Independence 10.74 2.12 9.75 2.76
Variety 9.62 2.08 9.56 1.36
Economic Return 11.40 1.74 10.31 2.41
Altruism 12.11 1.55 11.18 2.53
Intellectual Stimulation 11.51 1.86 10.62 3.28

Table 5.52 has been graphically presented by
Graphy No.5.9

H.B.O. Tribal teachers value works in which they can 

help others (Altruism 12.11i)D and where they find good 

surroundings both physical and social (12.00).

H.B.O. Non-Tribal teachers prefer works where good 

Associates can be had (11.37) and where they can be helpful 

(Altruism 11.18).

The lowest mean observed in these two groups of HBO 

are variety (9.62) for Tribal teachers and Security (8.87), 

Esthetics (9.00) for Non-Tribal HBO teachers.

A glance at Table 5.53 indicates that the mean score 

values of the MBO Tribal and Non-Tribal teachers is lower 

than the HBO Teachers. Out of the mean scores, the highest 

given by the MBO Trioal teachers is to Altruism (11.50) and 

the lowest remains in Variety (9.44-) preceded by Security (9.79).
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gable 5.53 ; Mean Scores of MBO Sampled Tribal and Ion-Tribal 
Teachers on the sub-scales of VVI on Emotional 
Exhaustion Frequency.

WVI
sub-scale

TRIBAL MTRIBAL
Mean SD Mean SD

Creativity 10.14 1.99 11.22 2.72
Management 9.88 2.17 10.44 2.37
Achievement 11.04 1.92 11.69 2.38
Surroundings 11.05 2.31 11.66 2.31
Supei-visoiy Relations 10.50 2.66 10.58 2.18
7i/ay of Life 9.90 2.22 10.94 2.57
Security 9.79 2.87 10.22 2.57
Associates 11.38 2.06 12.19 1.70
Esthetics 10.34 2.06 11.25 2.57
Prestige 10.47 1.97 11.44 2.63
Independent® 10.26 2.30 11.05 2.31
Variety 9.44 1.86 9.69 2.27
Economic Return 10.57 2.13 10.97 2.39
Altruism 11.50 2.16 12.08 2.35
Intellectual Stimulation 10.88 1.80 11.58 2.52

It is noteworthy that trihals in general known to be free, 

not to be tied down with the same kind of work, rank variety 

which is the type of "work that provides an opportunity to 

do different types of jobs" in the lowest position. It is 

preceded by security (9.79). '-^bis finding is in accordance 

with the earlier studies made on the W.V,I. Variety has 

generally received a relatively low place in the hierarchy 

of those so far tested."

The MBO Won-Tribal teachers' trend of choice is on
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Association (12.19) and Altruism (12.08).

Similar to the MBO Tribal teachers the lowest choice 

given by Ion-Tribal teachers is to Variety which therefore 

confirms the previous testings of values of people by the 

aut hor (1951).

The mean values between the Tribal and Ion-Tribal MBO 

teachers differs in that the MBO Tribal teachers have a 

lower mean (Altruism 11.50) in the choice of the type of 

work than is seen in the MBO Mon-tribal teachers.

Table 5.54 : Mean Scores of the 1B0 sampled Tribal and Ion- 
Tribal Teachers on the Sub-scales of WVI on 
Emotional Exhaustion Frequency.

WVI
Sub-s cale s

TRIBAL
Mean SD

NONTRIBAL
Mean SD

Creativity 11.5 2.19 11.04 2.83
Management 10.07 1.62 10.72 1.96
Achievement 12.46 1.55 11.64 2.97
Surroundings 12.30 2.09 12.52 2.84
Supervisory Relations 11.46 2.10 10.56 3.04
Way of life 10.03 2.79 10.72 2.50
Security 10.88 3.05 10.20 3.51
Associates 12.26 1.73 11.24 3.05
Esthet ics 12.19 1.67 10.88 2. 92
Prestige 10.84 2.57 11.92 3.12
Independence 10.76 2.42 11.32 2.56
Variety 10.03 ' 0.95 9.8 3.02
Economic Return 11.65 1.89 11.40 2.81
Altruism 12.©3 1.68 11.08 3.02
Intellectual Stimulation 11.46 1.96 11.68 2.71

Graph lo.5.11 represents to this table.



MEAN SCORES OF LBO Tl AND NTL TEACHERS
359

ON UJVI SU0SCRLES ON EEF 

GAAPH:FU
C R N| fl Ac SUSR Wl S E rts l S PR IN V' fl E R /H IS



The E.E.P. L.B.G. Tribal Teachers' preference has 
fallen to achievement (12.46) type of "work which gives

360

one a feeling of accomplishment in doing a job well." Other 

jobs of their choice in descending order of preference are 

Surroundings (12.30), Associates (12.26), Altruism (12.23), 

Esthetics (12.19).

The EEF IBO Mon-tribal teachers' trend of choice is on 

Surroundings (12.52) and Prestige (11.92).

The tables indicate that the LBO Tribal teachers have a 

different preference than the HBO Tribal teacheis.

Second observation is that being in the lowest level of 

Burnout they are closer to the opposite direction of oeing 

glow-on). The mean scores are in 80 per cent in the five 

types of jobs enumerated above.

Another observation is that the IBO Mon-Tribal teachers

have a different kind of choice which has not been given

top-most priority by the two previous groups of teachers.

Prestige, as their second choice is also an indication

that the LBO Mon-Tribal teachers, besides liking good

surroundings in their jobs would prefer a job which gives 
and

prestige ^respect in the society rather than status or power.

The two tables are graphically compared in Graph Mo. 5.12.
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Table 5.55a? Mean Scores of HBO Sampled. Tribal and Hon-Tribal
Teachers on Sub-scales of Work Values on Emotional 
Exhaustion Intensity.

WVI Subscales TRIBAL NOETRIBAL
Mean SD Mean SD

Creativity 10.15 2,24 10.87 2.79
Management 10.00 2.42 10.75 1.48
Achievement 12.10 1.32 10.62 2.72
Surroundings 11.05 1.32 11.12 2.53
Supervisoiy Sedations 11.47 2.38 10.87 3.18
Way of Life 10.63 2.21 9.87 3.04
Security 9.10 2.66 10.87 2.69
Associates 12.21 1.53 12.62 1.92
Esthetics 11.15 2.60 10.87 2.69
Prestige 10.47 2.26 11.87 4.15
Independent's 10.42 2.58 10.00 2.20
Variety 9.52 2.24 9.75 1.03
Economic Eeturn 11.00 1.38 11.00 2.44
Altruism 11.57 2.06 12.25 2.37
Intellectual Stimulation 12.05 1.68 12.62 2.26

Table 5.55 has been graphically presented for 
comparison in Graph Uo.5.12.
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gable 5.55(b); Mean Scores of MBO sanpled Tribal and Hon-Iribal

Teachers on the Sub-Scales of W.V.I. on 

Emotional Exhaustion Intensity.

WYI Subscale TRIBAL HOHTRIBAL
Mean SL Mean S3)

Creativity 10.11 1.92 10.91 2.41

Management 10.20 1.77 9.89 1.92

Achievement 11.24 1.73 11.10 2.68

Surroundings 11.57 2.34 1-1.18 2.76

Supervisory Relations 10.24 2.64 10.32 2.55

Way of life 9.89 2.23 10.54 2.46

Security 10.17 2.61 9.70 2.60

Associates 11.52 1.97 11.51 2.19

Esthetics 10.50 2.03 10.37 2.91

prestige 10.60 2.00 10.56 3.21

Independence. 10.44 2.03 10.29 2.66

Tariety 9.57 1.97 9.40 2.33

Economic Return 10.93 1.96 10.75 2.48

Altruism 11.85 1.82 11.27 2.77

Intellectual Stimulation 10.97 1.85 10.91 2.90

F=78 N=37

Table 5.55(b) has been graphically represented by 
graph Ho.5.13.



MERN SCORES OF MB 0 TL AND MTLTEACHER^

364
ON WVI SUBSCRLES ON EEI 

GRAPH: 5-13
1

i

C RMflflC S U SR WLS£ AS £S ?R JNVfi £ R fltlS |

i
ii

TL TEACHERS

ntl teacHsns

J iLj11

13



gable 5.55(c) : Mean Scores of 1B0 Sampled Tribal and Non-
Iribal Teachers on the Sub-scales of 'Work 
Values on ^motional Exhaustion Intensity.

385

~WVI Subi scale s’ ’ TRIBAL NQMTRIBAL
Mean SD Mean SD

Creativity 10.89 2.39 11.37 3-02
Man age ment 10.56 1.72 10.68 2.58
Achievement 12.02 1.74 11*. 93 2.35
Surroundings 11.95 2.27 12.37 2.37
Supervisory Relations 11.28 2.23 10.18 2.64
Way of Life 9.97 2.28 10.84 2.52
Security 10.45 2.95 9.96 3.50
Associates 11.76 1.81 12.03 1.85
Esthetics 11.47 2.08 10.93 2.69
Brest ige 11.08 2.48 12.21 2.33
Independents 10.73 2.49 11.50 2.35
Variety 9.52 1.97 10.03 2.65
Economic Return 11.36 2.09 11.21 2.67
Altruism 12.00 1.92 11.75 2.56
Intellectual Stimulation 11.32 1.88 11.71 2.59

F=46 N=32

Table 5.55(c) is graphically represented by 
Graph No.5.14.

Observation : The HBO Sample Tribal teachers on the EEI

are inclined to select jobs on the basis of good associates 

"■work which brings one into contact with fellow workers 

whom he likes” (Associates 12.21). The second prex'erence 

has gone to achievement (Achievement 12.10) and then to 

Intellectual Stimulation (12.05). This last, being the "work 

which provides opportunity for independent thinking and for 

learning how and why things work".
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The EEI HBO Won-Tribal teachers preference is on 

Associates and Intellectual Stimulation with the same

mean (12.62), followed by Altruism (12.25).

The highest preference of Intellectual Stimulation of 

the HBO Won-tribal teachers is noteworthy. It is probable 

that these teachers with "scientific interest of abstract 

type and those who have a liking for using their intellectual 

abilities and for exercising their judgement" experience 

burnout in intensity when they are unaole to find proper 

response to their "planfulness" in the schools where they 

are working.

Ten factors which curb freedom in the Indian teacher 

by the institution in which he/she serves, have been reported 

by Vyas in the NCERT Report, 1970. ^ome of them are lack 

of imagination on progressive attitude of the Principal 

towards experimentation or action research in education; 

lack of time for the teacher due to other jobs and friends, 

lack of materials or equipment library, laboratory, audio­

visual aids etc., Public exams., a rigid time-table, suspen­

sion towards new ideas, lack of creative activity and facility 

for teachers in the profession has led the teachers to 

frustration.

The EEI ffiBG Tribal and Ion-Tribal teachers have similar 

preference of job which are altruism (11.85, Won-Tribal 11.27), 

good Surroundings (Tribal 11.57, Won-Tribal 11.18) and where 

there are good Associates (Tribal 11.52, Won-Tribal 11.51)



The EEI LBO Tribal and Son-Tribal teachers' trend is ^
o otowards achievement (Tribal 12.02, Non-tribal 11.93),

Altruism (Tribal 12.00, Ion-tribal 11.75), Surroundings 

(lion-tribal 12.37, Tribal 11.95), Prestige (Non-tribal 12.21), 

Associates (Tribal 12.03).

The 1B0 Ion-Tribal teachers offer a second preference to 

Prestive which is different from the HBG or MBO Ion-Tribal 

teachers in this burnout dimension. But it d id get the first 

preference in the EBP dimension in the same level. The LBO 

levels of teachers' work values are shown by Graph lo.

The means scores of Work Values of the Burnout Tribal 

and Non-Tribal teachers on Depersonalisation frequency sub­

scale are presented below in Tables 5.56(a),(b).

Table 5.56(a); Mean Scores of HBO Sampled Tribal and Ion- 
Tribal Teachers on the Sub-scales of Work 
Values on Depersonalisation frequency.

WVI Sub-scales TRIBAL IQITRIBAL
Mean SD Mean SD

Creativity 9.78 1.84 10.66 7.76
Management 9.91 1.78 9.93 2.23
Achievement 11.23 1.78 11.03 2.65
Surroundings 11.50 2.40 11.42 2.85
Supervisory Relations 10.48 2.50 9.84 2.73
Way of Life 9.98 2.22 10.66 2.18
Security 10.05 2.64 10.00 2.79
Associates 11.43 1.75 11.81 2.22
Esthetics 10.51 2.10 10.12 2.94
Prestige 10.45 2.01 11.30 3.08
Independence- 10.36 2.17 10.15 2.87

cont...
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Table 5.56(a) (contd

WVI Subseales TRIBAL EONIRIBAL
Mean SD Mean SB

Variety 9. 5 1 .87 9.27 1.79
Economic Return 10. 91 1 .92 10.90 2.18
Altruism 11. 63 1 .93 11.84 2.29
Intellectual Stimulation 11. 20 1 .89 11.03 3.26

E=80 E=33

Table 5.56 (a ) has been graphically represented
by Graph Eo. 5.15.

Table 5.56(b); lean Scores of Iffiffl and LBO S anpled Tribal and
Eon-Tribal Teachers on the sub-scales of WVI
on Depersonalisation Frequency.

wvi MBO LBO
Sub-scales Tribal Eon-Tribal Tribal Eon-Tribal

Mean SL Mean SD Mean SD Mean SD

Creativity 10.98 2.33 11.29 2.72 12.14 4.46 12.14 2.03
Management 10.69 1.87 10.48' 2. 19 11.42 1.39 11.14 2.03
Achievement 12.00 1.71 11.40 2.54 12.71 1.11 13.14 1.67
Surroundings 11.78 2.07 11.48 2.46 11.85 2.60 13.85 1.06
Supervisoiy 
Relations - 11.00 2.57 10.54 2.45 11.57 2.43 11.42 2.87
Way of Life 10.25 2.37 10.35 2.96 9.14 2.11 11.57 1.27
Security 10.16 2.90 9.83 3.11 10.71 2.98 10.14 3.76
Associates 12.00 2.04 11.72 2.00 12.14 1.57 12.57 1.13
Esthetics 11.30 2.21 10.78 2.71 12.14 1.57 12.57 1.13
Prestige 11.08 2.23 11.08 3.18 11.28 3.19 13.28 0.95
Independence 10.-69 2.35 11.18 2.11 11.28 2.42 12.57 1.81
Variety 9.69 2.21 9.51 3.06 9.0 1.63 11.28 2.49
Economic Return11.26 2.10 10.78 2.84 11.57 1.90 11.71 2.36
Altruism 12.07 1.82 11.35 2.95 12.85 1.34 11.42 2.63
Int elle ctual 
Stimulation 11.28 1.82 11.70 2.33 11.14 2.11 11.85 2.11

1=■36 1=37 N=■7 H=7

Graph lo.5.16-17 represents the data of Table 5.56(b)
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On general observation the six tables indicate that 

the DP HBO Tribal and lon-tribal teachers have a lower mean 

scores on the W.V. sub-scales. The mean grows higher as we 

descend to the MBO groups especially on the type of jobs 

preferred. The highest mean in the whole D.P. B.Q. teachers 

is ooserved in the L.B.O, Mon-Tribal teachers. Tt is an 

indication that the level of work values of the 1B0.teachers 

particularly Mon-Tribal teachers is higher than the HBO 

teachers.

The HBO Tribal teachers seem to prefer Altruism type 

of services or jobs which has been given the highest ranking 

(Altruism 11.63) and it is followed closely by Surroundings 

(11.5) then Associates (11.43) and Achievement types of job 

(11.23).

The DP HBO Mon-tribal teachers' ranking is exactly the 

same for the first two types of job (Altruism 11.84, Associa­

tes 11.81), Thereafter deviates from the choice of the 

Tribal teachers and falls in the third place on works 

providing good surroundings (11.42). Pourth high choice 

of Mon-Tribal teachers goes to Prestige (11.30) and then to 

Achievement % pe (11.03) and Intellectual S-timulation. It 

seems that the DP HBO Mon-tribal teachers have a number 

of choices. Seeking Prestige and respect in the society 

can probably be a means to redress their burn outness. 

Intellectual stimulation as commented earlier can be the 

reason of experiencing depersonalised feelings when the
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teachers meet with non-cooperation to their "planful" 

activities.

The lowest ranked jobs were the types which give 

variety (Tribals mean 9.5 and Ron-tribal mean 9.27). Other 

lower ranked jobs are for Tribal teachers Creativity (9.78), 

Management (9-91) and Way of life i9-98) in ascending order.

The Ron-Tribal teachers last choices apart from 

variety are Supervisory Relations (9.84) which xs a kind 

of "work which is carried out under a supervisor who is fair 

and with whom one can get along," and Management (9.93).

The DP MBO Tribal teachers' choice is on three jobs 

related to Altruism (12.07), Associates and Achievement 

on an equal par (12.0 - 80 per cent).

The DP MBO Ion-Tribal teachers preferences are on 

Associates ( 11.72), Intellectual Stimulation (11.70), 

Surroundings (11.48) and Achievement (11.40)

The least preferred work by both groups of teachers is 

Variety (9.51, 9.69 - Ron-Tribal).

The DP 1B0 Tribal teachers prefer jobs of Altruism 

type (12.85), Achievement (12.71), Creativity (12.14) 

Associates (12.14) and Esthetic (12.14) type.

The DP 1B0 Ron-tribal teachers give top priority to 

jobs offering good surroundings (13.85), Prestige (13.28) 

and Achievement (13.14).



The DP LBO Tribal and Non-tribal teachers' high 

ranking on specific jobs indicate that being low in burn­

out, the level of their work values are higher than either 

the HBO or MO Tribal and Non-Tribal teachers.

The LBO level of DP burnout has been graphically 

represented and compared by Graph No.5.18.

The following two tables present the mean work values 

of BO Tribal and Non-Tnbal teachers, on Depersonalisation 

Intensity.

Table 5.57(a) : Mean Scores of HBO Sampled Tribal and Non-
Tribal Teachers on the Subscales of Work 
Values on Depersonalisation Intensity.

VVI Sub-scales TRIBAL . NONTRJBAL
Mean SD lean SD

Creativity 10.08 2.00 10.70 2.84
Management 10.35 1.97 10.13 2.20
Achievement 11.40 1.78 10.83 2.96
Surroundings 11.62 2.49 10.37 2.98
Supervisory Relations 10.37 2.68 9.64 2.81*

Way of Life 10.17 2. 19 10.78 2.61
Security 10.22 2.54 10.21 2.81
Associates 11.55 1.94 11.91 2.34
Esthetics 10.80 2.11 9.97 3.45
Prestige 10.52 2.11 10.86 3.51
Independents 10.64 2.26 10.56 2.76
Variety 9.67 2.04 9.56 2.08
Economic Return 10.92 1.98 10.97 2.17
Altruism 11.42 1.86 11.78 2.77
Intellectual Stimulation 11.28 1.93 10.97 3.28

N=70 N=37
Table 5.57(a) is graphically represented on Graph No.5.18.
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Table 5.57(b); Mean Scores of MBQ and 1B0 Sampled Tribal and 
Non-Tribal Teachers on the Sub-scales of Work 
Values on Depersonalisation Intensity.

WVI MBO LBO '

Subscales Tribal Non-Tribal Tribal Non-Tribal
Mean SD Mean SI Mean SD Mean SD

Creativity 10.33 2.23 11.39 2.57 12.07 1.70 13.00 0.00
Management 10.16 1.68 10.42 2.23 10.76 2.00 11.50 2.12
Achievement 11.63 1.81 11.64 2.04 12.61 1.26 13-50 0.70
Surroundings 11.73 1.97 11.86 2.26 11.15 2.47 13.50 0.70
Supervisory
Relations 11.00 2.35 11.00 2.25 11.53 2.33 10.00 4.24
Way of life 9.93 2.16 10.31 2.50 9.84 2.73 11.50 2.12
Security 9.85 2.92 9.76 3.02 10.84 2.99 8.00 7.07
Associates 11.81 1.82 11.73 1.76 11.84 1.81 12.50 0.70
Esthet ics 10.75 2.20 10.97 2.44 12*15 1.99 12.50 0.70
Prestige 10.96 1.88 11.73 2.51 10.84 3.50 14.00 0.00
Independenfce 10.46 2.14 11.05 2.31 10.30 2.86 13.00 0.00
Variety 9.40 1.88 9.60 -2.52 9.61 2.32 14.00 0.00
EconomicReturn 11.15 1.98 11.00 2.81 11.61 2.10 11.50 4.94
Altruism 12.15 1.87 11.39 2.42 12.92 1.32 11.00 5.65

Intellectual
Stimulation 11.10 1.75 11.86 2.10 11.53 2.10 11.50 2.12

,60 N=38 N= 13 N=2

Table 5.57(b) has been presented in Graph No. 5.19 and 5.20.

looking at the two tables on the DI sub-scale measuring 

the work values of BO Triual and Non-Tribal teachers, it is 

observed that the highest mean is located on Variety (14) 

and Prestige U4) in LBO - both of which, particularly 

Variety never figured among other group of teachers.
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opnOn the DI HBO category the Tribal and Non-Tribal bOU 

teachers' choice of work follows more or less the same 

pattern as in DB HBO. However, in DI HBO Tribal teachers' 

mean, the first preference is given to Surroundings (11.62), 

followed by Associates (11.55), -^-ltriuism (11.42) Achieve­

ment (l1.40).

The DI HBO Non-tribal teachers ranked Associates (11.91) 

followed by Altruism (11.78) and Surroundings (11.37).

DI MBO T1 teachers' ranking has followed the HBO 

teachers' type of Job i.e., Altruism (12.15), Associates 

(11.81) and Surroundings (11.76).

DI MBO Non-Tribal teachers prefer works which provide 

Intellectual Stimulation (11.86), good Surroundings in a 

job (11.86), Achievement (11.84). ^ifty per cent of the 

items are ranked in 70 per cent. Only variety (9.60) and 

Security (9.76) are the least chosen t^pe of work by the 

DI MBO Han-Tribal teachers. Hence it indicates that the 

level of work values of the MBO Non-Tribal teachers is 

higher than that of Tribal teachers where they have Way of 

Life (9.93) as an additional job least ranked besides 

Variety (9.4) and security (9.85).

DI LBQ Tribal teachers tendency to choose works of 

Altruism (12.92), Achievement (12.61), Esthetic (12.15) 

and Creativity (12.07) tyj-e is note worthy. Ranking is very 

high which shows the level of work values of the DI LBO
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Triual teachers is higher than the DI HBO Tribal and 

Ion-Tribal teachers.

1‘he ranking of Esthetic (12.15) among the top choices 

of teachers of t he present study does not conform to the 

findings of super's Study of 1964 where the mean score 

of teachers had been the lowest (4.75). However, the 

present findings of high preference for Altruism. Achieve­

ment Creativity Corroborate Super’s atudy of teachers 

along with other occupational groups.

DI 1B0 Non-Iribal teachers high ranking (93 per cent) 

on Prestige (14.00) and Variety (14.OO) is noticeable* 

which is followed by Surroundings (13.5), Achievement (13.5) 

and Creativity (13. ) and Independence (13). Security (i) 

type of work is the least liked by DI LBO Non-Iribal 

teachers.

On the whole the B.O. Trioa! and Ion-Tribal teachers 

have a fairly good level of Work Values. Works which 

provide Economic Returns ("Works which pay well and enable 

one to have the things he wants") and Management have 

never come up in the preference of Tribal and Non-Iribal 

B.O. teachers. And of course Variety and Security were 

among the least selected types of works which confirms 

the original Teachers' Sample choice trend.

It seems to be a good complement of the Tribal and 

Non-Tribal teachers of Chotanagpur not to be so materialistic



l,no one preferred Economic Returns as a type of work). Most 

probably the social desirability has brought this situation 

as in other findings it had been.

In the Section that follows the sampled burnout 

Tribal and Non-Tribal 'teachers wi 11 be studied on Achieve­

ment Motivation.

5.5.4 Achievement Motive and Burnoutness

In this section the sampled burnout Tribal and Hon- 

Tribal teachers of Chotanagpur are compared in the levels 

of Achievement Motive through contingency Chi-S^are 

presented hypothesis-wise.

Hypothesis Mo.20 There will be no significant difference 

in the levels of Achievement Motive of the Sanpled Burnout 

Tribal and Non-Tribal Teachers on Emotional Exhaustion 

Sub-scale.

The Mean, S.D. and Range of Thematic Apperception Test 

(TAT) scores are given in Table 5.58.

Table 5.58 : The life an, SD and range of Thematic Apperception 
Test Scores of the Sanpled Burnout Tribal and 
Mon-Tribal Teachers.

Teachers
\

Range of 
Scores Mean S.D.

Tribal 1-27 9.18 5.97

Mon-Tribal 1-27 _ 7.55 4.95

Group Mean 1-27 8.44 5.66



It is observed from the above that the mean scores

of the sample are second in rank. They stand between the 

mean scores of the Tribal Teachers' group (9.18) and the 

Mon-Tribal group mean (7.55). '^he mean scores of the Tribal 

Teachers are the highest of the three means.

The levels of Achievement Motive of the Tribal and 

Mon-Tribal teachers are given in Tables 5.59(a), (b), (c)&(d).

Table 5.59(a); levels of Achievement Motive of the Sampled 
Burnout Tribal Teachers on Emotional 
Exhaustion Frequency-wise.

TAT levels EEF EE YE IS
low Moderate High Total

low 5 26 17 48
(8.72) (21.14 ) (18.12)

Moderate 12 28 18 58
(10.54) (25.55) (21.90)

High 9 9 19 37
(6.72) (16.30) (13.97)

26 63 54 143
x2 = 11.682 df = 4 Significant at .05 level.

Table 5.59(b) : levels of Achievement Motive of the Sampled
Burnout $on-Tribal Teach ers on Emotional
Exhaustion Frequency.

TAT levels EEF 1EYEL
low Moderate High Total

Ioy? 9 17 10 36
(11.68) (16.83) (7.48)

Moderate 8 14 5 27
(8.76) (12.62). (5.61)

High 8 5 1
(4.54) (6.54) (2.90)

25 36 16
X2 = 7.702 df=4 lot significant at .05 level.
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Table 5.5 9(c) : Levels of Achievement Motive of the Sampled

Burnout Tribal Teachers Emotional Exhaustion 
Intensity.

TAT levels EE I LEVELS
Low Moderate High Total

Low 13 30 5 48
(15.44) (26.18) (6.37)

Moderate 20 33 5 58
(18.65) (31.63) (7.70)

High 13 15 9 37
(11.90) (20.-18) (4.91)

-

46 78 19 143

Chi-Square = 7. 16 Df= 4 Hot significant at .05 level.

Table 5.59(d) : Levels of Achievement Motive of the Sampled
Burnout Non-Tribal Teachers on Emotional
Exhaustion Intensity.

TAT Levels ESI LEVELS
Low Moderate High Tot al

Low 14 x 18 , 5
35

(14.54) (16.81 ) (3.63)

Moderate 13 11 , 4 28
(11.63) (13.45) (2.90)

High 5 8 1 14
(5.81) (6.72) (1.45)

32 37 8 77

Chi-Square = 1.73' ” df = 4 Not significant at .05 level.

Table 5.5 9(a), (b), (c) and (d) indicate the position 

of Achievement Motive of the burnout teachers on Lmotional

Exhaustion sub scale



On BEE dimension Table 5.59(a) there is a significant 

Chi-square value of 11.682 which is significant at .05 level 

but on the intensity dimension the Chi_square test results 

of the sampled Tribal teachers reveal non-significance at 

.05 level. On both dimensions of EE the Chi-square tests 

on Eon-Tribal group indicates non-significance.

The Trioal Teachers are indicated having a higher 

level of Achievement Motive on Emotional Exhaustion 

Frequency but not on BBI.

The significant Chi-square result on the EE1 leads 

to the rejection of Hypothesis 20 which stated that there 

will be no significant difference on the levels of Achieve­

ment Motive of the sampled burnout Trihai and Eon-Tribal 
on

Teaehers/Bmotional Exhaustion Sub-scale.

In the next section the levels of sampled Burnout 

Tribal and Eon-Tribal Teachers are compared on ^personalised 

sub-scale.

Hypothesis Mo.21 ; There will be no significant difference 

on the levels of Achivement Motive of the Sampled Burnout 

Tribal and Eon-Tribal Teachers on Eepersonalisation Subscale,
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Sable 5.60(a;i:Achievement Motive of DP B.O. Tribal Teachers

\

M-Ach level DP LEVELS
Low Moderate High Total

Low 2 18 29 49
(2.39) (19.18) (27.41)

Moderate 4 24 , 29 57
(2.79) (22.32) (31.88)

High 1 14 22 37
(1.81 ) (14.48) (20.69)

7 56 80 143

Chi-square = 1.59' df=4 Hot significant at . 05 level.

Table 5.60(b) : Achievement
Teachers.

Motive of DP B.O. Hon--Tribal

M-Ach Levels
Low Moderate High Total

Low 2
(3.18)

17
(16.81 )

16
(15.00)

35

Moderate 4
(2.54)

12
(13-45)

12
(12.00)

28

High 1
(1.27)

8
(6.72)

5
(6.00)

14

7 37 33 77

Chi-square =4.10 df = 4 Wot significant at .05 level.



Table 5.60(c) ; Achievement Motive of DI BO Tribal Teachers.

M-Ach levels DI 1EVE1S
low Moderate High Total

low 2 20 26 48
(4.36) (20.13) (23.49)

Moderate 8 25 25 58
(5.27) (24.33) (28.39)

High 3 15 19 37
(3.36) (15.52) (18.11)

13 60 70 143

Chi-square = 11 .87- df=4 Significant at .05 level.

Table 5.60(d) : Achievement Motive of DI BO Non-fribal
Teache xs.

M-Ach level DI LEVELS
low Moderate High Total

low 1 17 ; 17 35
(0.90) (17.27) (16.81)

Moderate 1 13 14 28
(0.72) (13.81) (13.45)

High 0 8 6 14
(0.36) (6.90) (6.72)

2 38 37 77
Chi-square = 7.16c' ? df=4 Not significant at .05 level.

The Chi-Square Test results of the four tables, i.e., 

Table 5.60(a), (b), (c) and (d) reveal that the non-tribbl 

Teachers’ level of Achievement Motive on the Depersonalisa- 

tion subscale is lower than Tribal teachers on frequency 

dimension but there is a significance on the Depersonalized 

subscale.



It is an indication that sanpled burnout Tribal 

teachers on the burnout level too are having a higher

383

level of achievement Motive than the Non-Tribal teachers.

The sampled Non-Tribal teachers, are perhaps aware of 

their belonging to the majority group of the society which 

has an effective impact on the situation. Hence, they 

probably do not feel the need of having to show their 

achievement motivation. Or else it may also be that they 

are affected more frequently in this dimension of Emotional 

Exhaustion and Depersonalisation of burnout syndrome.

Hence Hypothesis 21 which states that There will be 

no significant difference on the level of achievement 

motive of the sampled burnout tribal and Non-Tribal 

teachers on Depersonalisation E & I sub-scale is rejected.

In the next Section an analysis of Variance of the 

Mean Scores of the Sample Teachers will be undertaken.
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Teachers

5.5.? Tribal Yersus Ion-Tribal ___ . -with Reference to

Selected Variables of the Present Study.

Under this section data is analysed through Analysis 

Variance. The mean scores and Standard Deviation of Tribal 

and Mon-Tribal teachers have been used to compute the same. 

Thqy are represented in the tables 5.61 and 5.62.

The mean scores and Standard Deviations of the Tribal 

and Ion-Tribal teachers are presented in Table 5.61.

Table 5.61 : Mean Scores and
Teachers.

S.D. of Triual and Ion--Tribal

Tests On all the selected variables
Tribal Ion-Tribal

Mean S.D. Mean S.D.
Purpose in Life 101.04 19.97 98.81 20.49
Work Values Inventory 
Creativity 10.37 2.14 11.10 2.69
Management 10.29 1.85 10.31 2. 20
Achievement 11.60 1.78 11.40 2.55
Surroundings 11.62 2.27 11.67 2.62
Supervisory Relations 10.74 2.53 10.32 2.62
Way of life 10.04 2.21 10.59 2.50
Security 10.12 2.74 9.93 3.00
Associates 11.69 1.87 11.84 2.03
Esthetics 10.90 2.16 10.66 2.77
Prestige 10.74 2.17 11.57 3.04
Independence 10.53 2.25 10.87 2.53
Variety 9.55 1.99 9.70 2.37
Economic Return 11.09 1.98 10.97 2.53
Altruism 11.90 1.81 11.57 2.63
Intellectual Stimulation 11.23 1.86 11.42 2274
Self-Perception Inquiry 7.92 1.98 7.28 1.94



There is a difference of mean scores observed in

Table 5.61 either in favour of the Tribal or Non-Tribal 

Teacher sample. To test this difference ANOVA technique was 

applied. ANOVA is presented in Table 5.62.

Table 5.62 : Analysis of Variance of the Selected Variables 
of the Present Study.

df SS Mean Square F

Purpose in life: BM 1 248.9 248.9/1 0.85*
WG 218 63815.69 63815.69/218

Creativity BM 1 26.67 26.76/1 4.86***
WG 218 120 0.24 1200.24/218

Management BM 1 0.03 0.03/1 0.03 7.67**WG 218 853.83 853.83/213 3.91

Achievement ■ BM 1 1.147 1.47/1 1.147 0.26*
' WG 218 944.1 944.1/218 4.33

Surroundings BM 1 0.137 0.137/1 0.137 0.023*WG 218 1253.40 1253.40/218 5.74

Supervisoiy BM 1 24.5 0 24.50/1 24.50 3.73*Relations WG 248? . 62 1430.62 1430.62/218 6.56

Way of life BM 1 15. 14 15.14/1 15.14 2.86*WG 218 1154.40 1154.40/218 Fmr
Security BM 1 1.80 1.80/1 1.80 0.22*

WG 218 1750.07 1750.07/218 8.02

Associat es BM 1 1427 1.127/1 1.127 0.30*WG 218 809.73 809.73/218 3.71

Esthetics BM 1 2.89 2.89/1 2.89 0.50*YfG 218 1245.65 1245.65/218 ,F77T
Prestige BM

WG
1

218
19.86 

1371.02
19.86/1
1371.02/218

19.86 
6.28 3.16*

independence BM 1 5.80 5.80/1 '5.80 1.05*WG 218 1205.33 1205.33/218 5.52

cont...



Table 5.62 (contd.)

df SS Mean Square P

Variety bm 1 1.127 1.127/1 1.127 0.24*WG 218 989.21 989.21/218 4.53

Economic Return BM 1 129.42 129.42/1 129.42 27.07**WG 218 1043.15 1043.15/218 4.78

Altruis m BM 1 5.45 5.45/1 5.45 1.20*WG 218 990.88 990.88/218 4.54

Intellectual BM 1 1.81 1.81/1 1.81 0.37*Stimulation WG 218 1061.00 1061/218 4.87

Self-Perception BM 1 20.50 20.50/1 20.50 5.31***Inquiry WG 218 842.72 842.72/218 3.86..

Thematic BM 1 429.67 429.67/1 429.67 15.11**Apperception
Test

WG 218 6198.19 6198.19/218 28.43

BM = Between means
WG = Within groups

* Rot significant at .05 level
** Significant at .01 level 

*** Significant at .05 level

The AMOVA is applied on 18 mean scores of the sampled 

Triual and Ron-Tribal teachers as revealed from Table 5.62 

indicates that the mean differences of the Tribal and Ron- 

Trihal teachers on Purpose in Life, Achievement, Surroundings, 

Supervisory Relations, Way of Life, Security, Associates, 

Esthetics, Prestige, Independence, Variety, Altruism and 

Intellectual Stimulation - twelve Subscales of WVI and the 

PIL are not significant on .05 level. The P of achievement 

surroundings, security, Variety and Intellectual Stimulation 

is quite insignificant. Both groups of sampled teachers have
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a similar liking to the same types of work. Both groups of 

teachers have similar experiences in the meaning of life.

However on the three subscales of WVI i.e., Creativity, 

Management and Economic Returns^the E value is significant 

at .05 level and .01 levels. I he mean difference in Creativity 

is 0.75 (laule 5.62) which is in favour of Non-Tribal teachers. 

It is indicating that of the two groups of teachers, Ion-Tribal 

teachers show more creativeness than the sampled Tribal 

teachers. Only once out of 20 chances would the reverse 

results come. Hence it can be in general and with confidence 

said that Ion-Tribal teachers are more Creative in the 

present study.

Management and Economic Returns have E values of .01 

level each. Management has only 0.02 mean higher and in 

favour of the Ion-Tribal teachers, yet the E value is quite 

significant.

Management values characterize business students, people 

interested in contact occupations and those who take interest 

in planning and laying out work for others seems to apply 

more to the Ion-Tribal section of people and so, too, to 

teachers. Tribal teacher grcup is somewhat a little less in 

business part of the work when compared to the counterpart 

Ion-Tribal group. "Education and development work have failed 

to generate business acumen and managerial skill" in tribals - 

is the comment of an experienced manager of the Catholic
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cooperative Banu, which had been trying to instil business 

skills inttae 'iribals. % nature i’ribals are non-business 

people. Perhaps ane out of 40 chances or comparisons,warid 

a Tribal teacher be found to be business minded and with 

business tendencies. Significance on management seems to be 

a true evidence of the facts.

Significant on Economic Returns is another revelation 

and comparison between the Tribal and Mon-Tribal teachers. 

The mean of 0.12 is higher in favour of the Tribal teachers. 

This is a value or goal associated with a well-psying job, ' 

good earnings. Teachers do adopt teaching profession with 

an intention to get some financial aid for self, family and 

other dependants. WYI when used in Personnel selection by 

the author (Super, 1970) has found that Economic Returns are 

high values for Police and fire applicants and other job 

seekers. However, it is not to say that Mon-Tribal teachers 

do not choose teaching profession for tangible earnings.

This field can be left for further study in depth through 

case studies.

SPI and AMOVA indicates a higher mean in favour of the 

Tribal teachers for 0.64 which would indicate that Tribal 

teachers perceive higher self-concept than the Mon-Tribal.

At the same time the Chi-square values on the G.O. Tribal 

and Mon-Tribal teachers levels of self-concept has not been 

significant at the prescribed level of .05 level. Hence it
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can be concluded that the significance in the F value for
to

the Tribal teachers is due^the influence of some other factors 

which need further research in depth for Tribal and Non-Tribal 

teachers in this aspect of psychological correlate.

Finally the I AHOYA on the Achievement motive (TAT) 

has a higher mean value in favour uf Tribal teachers for 

id.93* This would mean that the Tribal teachers are more 

motivated to achievement. In the testing of Null hypothesis 

of the G.O. Tribal teachers the Chi-square test have shown 

significance at .01 level indicating that G.O. tribal 

teachers possess higher level of achievement motivve.

Having a paucity of Tribal research on psychological 

correlates, this too is an open field for further depth 

studies through case studies among Tribal and Won-Tribal 

teachers of Chotanagpur.

In the next section the study of objective 4-5 B would 

be taken up through a biserial correlation of the Selected 
Variables of the present study.This®4V?San overview of the 

whole study.

Objective 4-5B: To study the correlation between Frequency

and Intensity of the 'Glow-on' and 'burnout1 teachers.

In the foregoing section itemwise analysis has been 

systematically carried out and reported through contingency 

Chi-square and through mean scores. In this section a general
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overview of the whole study is being presented through a 

product moment correlation computed to indicate the relation 

between frequency’and intensity aspects through the help 

of Hypothesis 22(a) and 22(b).

Hypothesis 22 (a) states ; "There will be no significant 

relation between the frequency and intensity of the glow-on 

tribal and non-tribal teachers.

(a)
Table 3.63 /; »Qn Correlation'.

(a)
Table 5.63indicates that (i) there is a positive signi­

ficant correlation of the glow-on teachers both on frequency 

and intensity dimensions of the personal Accomplishment 

subsoale with (PIL) meaning in life. Both dimensions are 

significant at .001 level. It is an indication that the 

sampled glow-on tribal and non-tribal teachers perceive 
high ^ meaning in life and so they keep glowing on whatever 

the problems and worry.

(ii) i‘here is another veiy positive1 significant rela­

tionship at .001 level of the glow-on teachers on both 

dimensions of Personal Accomplishment (P & I) with the 

Associates (AS) subscale of WYI. An appropriate social 

environment of good co-workers in a profession positively 

adds and multiplies to the job satisfaction and so keeps 

the teachers glowing on in their teaching profession.

(iii) Glow-on teachers are positively and siguificantly 

correlated on Frequency and intensity of Personal Accomplish-
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Imrent ory

ment subscale with Creativity (Cr) Subscale of Work Value/ 

at .05 level. Institutional climate or good environment 

(social AS) is a concomitant of values like creativity and 

Achievement. Glow-on teachers are more Creative both as a 

result of their glow-onness and also their creativity adds to 

their glow-onness.

Othen Correlations of the glow-on teachers with Achievement

(Ac), Surroundings (Su) and Altruism (Al) are significant at 
on.05 level only/frequency dimension of Personal Accomplishment 

sub-scale. Hence Hypothesis 22(a) stating that there will 

be no significant relation between frequency and intensity 

of glow-on teachers on the aoove three cases is rejected 

and for the number of cases having no significant relations, 

it is retained.'

Hypothesis 22(b) : states 'There will be no significant 

relation between the frequency and intensity of burnout 

tribal and non-tribal teachers.

Table 5.65(a) indicates three correlations on both 

frequency and intensity dimensions of Depersonalisation burn­

out teachers.

There is significant negative correlation between 

lepersonalisation burnout with Creativity (Cr) subscale of 

WVI. The significance is at .001 level on D.I. and at-.05 

level on DP. Burnout teachers experiencing low meaning in 

life face adjustment problems themselves,cannot be
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contributors to the society or to the institution by their 

Creative power.

There is also significant but negative correlation 

of lepersonalisation burnout teachers with Achievement (Ac) 

subscale of the WYI, The high burnout and experiences of low 

meaning in life and profession becomes a block for Depersona­

lisation burnout teachers in the way of achieving something 

significant for their lives and the institution and in their 

work.

Depersonalised burnout Teachers are also significantly 

and negatively correlated with Esthetic (Es) Values of WVI. 

The conditions of the teachers remaining the same (burnout- 

ness) the beauty aspect of Esthetics which they could have 

contributed to society remains unfulfilled as they develop 

disinterest to the good that could be brought to the society.

The significances of creativity and Esthetics are both 

on ,001 level on Depersonalisation frequency dimension and 

on ,01 level on Intensity dimension. On the basis of these 

three correlation between frequency and intensity Hypothesis 

22(b) stating that there will be no significant correlation 

between frequency and intensity of the burnout tribal and 

non-tribal teachers is rej ected.

On all other subscales and correlates where there is

no correlation or where there is correlation on one dimen-
is

sion only, the Hypothesis 22(a)/retained.



This biserial correlation revealed at one glance the 

summary of the study. In the next section the summary of 

findings of this study will be presented hypothesis-wise.

5.5.8 Conclusion

So far the data was analysed through quantitative 

techniques. Objective 6 deals with the qualitative analysis.

In the subsequent section the data analysis through check- 

-lists will be analysed. It xs a study of ursuline schools 

showing some inclinations .either to glow-on or to burn-out.

CASE STUDIES

5.5-9 Schools Under Ursuline Management 

(i) Introduction

As per sample distribution Table 5.1, 60.45 percent 

teachers were drawn from schools under Ursuline management. 

The purpose was to make a special study of the Ursuline 

schools to find'put whether the Climate fostering 'glow-onness 

prevails or whether there are some hurdles in the prevalence 

of such an environment or if the teacher burnout prevails.

Objective 6 states : To make case studies of Ursuline

High Schools in order to finc?out the causes of * glow- 

onness' and 'burnoutness of teachers.

/ijs The basis of the case studies

401

The case studies v;ere based on Checklists A and B 

(Appendix A) which the persons concerned were requested
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Cheek-list A provided such informations as the history 

of the school, establishment and the persons responsible 

for requesting the school to be opened etc. It had also 

other informations like the principals who contributed most, 

managing committee members, their role in the school, the 

number of school children, the staff, the manner of staff 

selection etc.

Checklist B included more of the academic aspect of the 

school and the teachers own share in responsibilities etc. 

Shey were also provided space to offer their own suggestions 

for the improvement on leaching, Administration, Evaluation, 

Organising Curricular and Co-curricular activities and on 

various aspects of relationships.

5.5.7 I. A general overview regarding Ursuline managed 

Institutions is helpful in providing background for case 

studies.

1. Background of the Case Studies.

Being in the same management and having been in charge 

of these schools for three years in the recent past, the 

investigator is aware of the style of the management like 

the purpose of establishing a school, founding,, organising 

etc., are almost similar for all Ursuline schools. Eor 

instance, a high school is started by the management or a
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middle school is upgraded when there is a need for the same.

Ihe need is expressed through the local leaders of the

community with a request for opening a high school or by

upgrading the existing middle school if there is one. Not

all such requests are granted immediately or granted at all.

Much time is given to see all the pros and cons of opening 
by

a high school -£a process of 'discerning* the real need, 

discussions with various authorities, civil, educational 

and religious. Then the paraphernalia of going through the 

process of obtaining recognition from the Education Depart­

ment remains to be acconplished by the first appointed 

aut hority.

Another observation is that Ursuline Management only 

manages the schools within the norms granted to all Minority 

schools. Hence the regulations concerning the formation of 

managing committees of the schools, appointments of teachers 

and disciplinary actions to be taken are as per rules 

applying to all minority schools.

The syllabi followed by schools under Ursuline manage­

ment are those prescribed by the Education Department of the 

State of Dihar for the High Schools.

Apart from these, the internal organisation of the 

curricular and co-curricular activities are accomplished 

as per spirit and character of the Ursuline schools, directed 

by the norms and regulations of the managing authorities.
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To this, the initiative and resourcefulness of the school 

Principal gives flesh and life to the dry hones of the 

structure.

5.5.8 2. The 'Ursuline* Spirit.

The hrsuline schools follow the spirit and Charism of

their foundress saint Angela Meridi (1540) of Brecia in Italy.

St.Angela Began a reform or religious movement in the then

existing hut morally decaying society. This she did hy

Instilling faith and religion in the young ladies and women

through her instructions. She taught them good morals and

Behaviour. In other words she prepared them to Become worthy

members of their homes and society. She Believed that a good

mother of the family can change the society By establishing

a good family. This work is cont inued now By Ursuline

sisters in -various parts of the world as it is carried on

in Bihar and the North Eastern part of India. The secular

subjects were added to impart knowledge of head and heart

in accordance with the needs of the times, Thus, the aim

of Ursuline schools are to Bring a change in the society

through the young worthy members of their families through 
education.

II. Identification of ’G-low-on1 and ’Burn-out* Teachers

-The sampled teachers were categorised into Bow, Moderate 

and High levels in the three subscales and two dimensions 

of laslach Burnout Inventory (MBI). 'Ihe first subscale is 

Bmptional Exhaustion in Frequency (EEE) and Intensity (EEI)



dimensions. The second subscale is lepers canalisation

frequency (IF) and lepersonalisation Intensity (II). '-^hese

two subscales in four dimensions (2 frequencies, 2 intensities)

constitute the Burnout aspect of the inventory, ihe third

subscale is the Personal Accomplishment, also both in

frequency (PAF) and intensity (PAI) dimensions,shows glow-onness.

Table 5.64 indicates the position of the teachers 

in the MBI scale.

Table 5.64 : Sampled Teachers Under Ursuline Management on the 
MBI Scales.

School
Code

lo.
1 E F EEI IF 11 PAF PAI

To­
tal

1 M H 1 M H 1 M H I M H I M H 1 M H

01 1 2 3 2 3 1 — 3 3 — 1 5 2 2 2 3 1 2 6
02 3 4 2 2 5 2 3 5 1 - 7 2 . 3 4 2 3 4 2 9
05 4 6 2 5 4 1 1 6 5 1 8 3 7 4 1 7 4 1 12
07 3 2 1 5 1 - - 2 4 1 3 2 1 4 1 3 1 2 6
08 3 3 3 4 5 - - 3 6 1 5 3 3 2 4 5 • 5 1 • ‘ 9
09 1 4 6 3 6 2 - 4 7 1 5 5 7 4 - 7 4 - 11
11 4 3 1 4 3 1 1 5 2 1,. 4 3 4 1 3 4 3 1 8
12 2 7 6 3 9 3 - 4 11 - 5 10 8 4 3 9 4 2 15
15 - 4 2 - 5 1 - 2 4 - 2 4 1 5 - 3 3 - 6
16 - 8 4 3 8 1 - 8 4 - 7 5 8 2 2 8 2 2 12
18 3 10 6 10 8 1 2 11 6 3 9 7 10 5 4 13 4 2 19
25 1 6 2 3 6 - - 5 4 1 6 2 5 2 2 6 3 3 9
24 1 5 6 2 6 4 1 3 8 1 4’ 7 3 3 6 5 2 5 12

lote; EEF = Emotional Exhaustion Frequency.
EEI = Emotional Exhaustion Intensity.

DF = lepersonalisation Frequency.
II = lepersonalisation Intensity.

PAF = personal Accomplishment Frequency.
PAI = Personal Accomplishment Intensity. 

1 = low ; M = Moderate; H = High
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I able 5.-64 indicates the total situation of the sampled 

teachers - 'glow-on' and ’burnout' in schools under TJrsuline 

Management. Schools are placed in two categories*

(I) Schools having a comparatively high number of 

teachers on the 'H' level (high) of the first two subscales 

(EE and D) with their two dimensions each but lower or fewer 

number of teachers on the *H' (high) level of the third 

sub-scaLe (P.A.) in both dimensions.

(II) Schools having a comparatively fewer number of 

teachers in rhe *H' level of the first two subscales in 

both dimensions and a high number on the *H' level of the

|>A subscale of the MBI. I his is considered in proportion to 

the total number of teachers in the school.

How schools are selected for case studies.

A total of eleven schools are placed in the second

category, ^hese are school Nos. 01, 02, 05, 07, 08, 11, 12,

16, 18, 25 and 24. -And school Nos. 09 and 15 are placed,in the 
first.

Since one school from each category is contemplated 

for case study, some other considerations were applied for 

selecting school for this purpose especially for second 

category. Por instance, in school No. 01. I he *H' level 

sample is large in DP and DI- but in EE level there is a 

smaller sample. On the other hand the PA- subscale (glow-on) 

has a balanced distribution of the sample into Low, Moderate
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and High (1, M, H). therefore there is a balanced representa­

tion of teacher sample. In the DP there are three and in 

the DI there are fire of the sample feeling burnout. She 

burnout syndrome is therefore both in frequency and intensity - 

a little more on the intensity dimension. However, despite 

these feelings of Depersonalisation in intensity i.e., burn­

out feelings in intensity or depth, the sampled teachers in 

the institution show courage and strength by remaining 

•glow-on'. It is an indication that they experience a high 

level of meaning in life which helps them to cope with the 

stressful situations of life and 30b and keep glowing on 

moderately.

School Nos, ,02 , 05 , 07 , 08, 11,16 and 23 come under 

this category.

Two larger schools No.12 and 18 have some sample 

under the glow-on (PA) subscales. However, the sampled 

teachers in 'H' level of PA subscale in two dimensions is 

smaller (frequency and intensity 3, 2, 4, 2 respectively) in 

comparison to the total size of the sample (15, 19). ^or 

these reasons, these schools are considered as being some­

what in a balanced position between burnout ness and glow- 

onness of the study.
i

Two schools are particularly fitting in category NG(1 

of schools - school No. 09 and 15. ^hese schools are 

having a high percentage of teachers on the first two 

subscales of EE and D on frequency and intensity



dimensions, but have nil in the ’H’ level of P.A, which 

is symbolizing high glow-on. Hence they are placed under 

category Ho. I, i.e., representing High burnout and low

O
3

glow~ou. Out of these two, school Ho.15 is comparatively 

of recent establishment. Due toBihar Government's policy 

regarding recognition to schools established after 1980, 

the school is in the midst of stressful situation to run 

the school. It is unable to avail proper and sufficient 

facilities for its employees. Consequently, it nay not be 

a surprise if the sampled teachers experience emotional 

exhaustion and depersonalisat ion feelings in both'dimen­

sions in a moderate way. She struggle of the management to 

offer proper remuneration is an experience of emotional 

exhaustion just as it is on the part of the sample to work 

with a little lower scale of pay without being fully satis­

fied in their work but to remain highly ’glow-on’•.

Hence, for case study No.1 focus is on school No.09 

for category No.I i.e., for burnout case representation 

and school No.24 for Do.II category of the schools i.e., 

representing the ’glow-on' sample of the schools under 

Ursuline management.

' CASE SOTPY No. .01 

(1) School No. 09

As categorised into two groups, school No.09 repre­

sents the schools having more of Burxiout teacher sample
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on the EEI and EEI as well as on BE and El subscales of the 

MBI.
A. General Information

(i) Location and Establishment. The school is situated in a 

quite rural setting. By this time it is approach able by a 

few private transport services.

The physical environment of the school would very 
appropriately be comparable to the ' Sant inike tan' of the 
district characterised by peaceful^urr'0un^^n-^)f natural 

beauty, The comparison with Santiniketan ends here. The 

school has a good school building, compound wall, vegetable 
fruits and flower gardens to charm one's-mind and heart.

Such an environment and school climate is an ideal ,^1'ace for 

study.

(ii) Establishment : The management had an establishment 

quite from the early years of this century, for a long 
stretch of time only a middle school could be run. After 
1960s some local people and village leaders together with 
the catholic lumen’s association approached the management 

with a request that the existing Middle school be upgraded 
to a high school. After some deliberation the school began 
in 1967 with a smaLl number of 62 children. The school was 

recognised by the Education Board of Bihar Government in 
1975. ^‘he conditions to ue filfilled such as land building, 

classrooms, library, laboratory and staff etc., were worked-
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out assidously by the first authority.

(iii) The Principals : The first principal worked bard for

recognition and gave the school a firm footing. She had the 

benefit of working for ten years at a stretch. The number 

of the staff initially was barely enough just 5 to manage 

one class each. As per rules it has risen to 11,

Being in a very rural area the first principal might 
face

have had to^/innumerable problems of transport and communica­

tion, finance and other matters so essential for running a 

school especially at the initial stages. The credit however 

goes to the first, principal for the real establishment of 

the school.

B. The Academic Aspect

(i) The Standard of the School was variously rated ty the 

people concerned..

a) The Education - in charge of Urusuline management - 

•Good*.

b) The Principal - Satisfactory

c) The Secretary /Manager (local) - low

d) The staff - Satisfactory - 75i°

The Staff - High - 8<f0

Such a different response on the same school by people 

working within it (except the education in charge of Urg^iines) 

gasses on a message or leads one to conclude that all the

people concerned do not have the same perception about
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their own school. This can further lead to make other 

assunptions of the' lack of common purpose and objective or 

the lack of knowledge of the objectives, lack of communica­

tion, lack of common policy and planning and probably lack 

of interest of t he staff and so on. Considering a school 

erose academically means from the excellent results of the 

Matriculation. Others could see it from the point of view of 

organising and administering the school. For example the 

secretaiy could have such a basis. The teachers may also be 

fully aware that their school is not as good as other 

"TJrsuline' schools. So we have the variety of responses.

(ii) General atmosphere of the school. Teachers responded 

on the general atmosphere of the school by the word 'Satis­

factory' but opinions were sharply divided into positive and 

negative aspect of liking/mot liking to teach in the school 

into 50-50 per cent.

were
Among positive responses some/social and religious 

reasons like (i) to uplift the children of the area, (ii) to 

make good citizens, (iii) to make their life happy, ^'be 

negative reasons were i (i) r^he conservative attitude of 

the authority, (ii) Rules partially applied for some only

(iii) lack of good behaviour (iv) lack of good library books 

and educative magazines for improving their knowledge.

The equal number of liking and the other half not 

liking to teach in the school also seems to point out that 

half of the teachers are simply sticking to their past and
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job without even having feeling of their own towards the 

school which seems to develop into sense of alienation 

and indifference towards the school, signs and symptoms of 

burnout teachers. I'hey do not seem to feel as belonging to 

the school.

(iii) Methods used by the teachers in teaching were 

(number in brackets are frequencies of teachers.

(a) Lecture method (2)

(b) Discussion method (3)

(c) Project method (7)

It is interesting to observe that the teachers are 

using project method in such a big number. 7/11 or 65$ 

and discussion method 27 per cent 3/11 and lecture method 

used by 2/11.

(iv) System of Evaluation.

(a) Monthly ‘lest - 6/11 (b) Half-yearly - 1/11,
are

Monthly test taken regularly/and do seem to be veiy signi­

ficant help for evaluating the knowledge taken in by students.

(v) Distribution of the Work load done.

(a) by the Principal (50 per cent)

(b) by the Principal in consultation with the 

teacher concerned (4-/11 response or 45 per cent)

(c) Ho response (2).

(vi) Responsibilities distributed for curricular 

Activities organised.
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(a) interest-wise (2/11)
(b) by rotation (2/11)

(c) seniority wise (1/11)
(d) Ko response (5/11).

(vii) l'hese activities are planned :

(a) in the staff meeting - had overwhelming response 
(8/11 or by 72 per cent of teachers)

(b) by the principal in consultation with a few staff 

members (2/11).

(viii) Teachers1 participation in these activities were
(a) active ^3/11)
(b) semi active (6/l1) teachers responded).

Observation :
Responses of the teachers in item number (v) to (VIII)

vary.
It seems that the Principal is considered an autocrat 

by half of the staff members who responded that she distri­
butes the work load alone. She other half is a little less 
in percentage (45 per cent who responded that the distri­

bution of the workload is done by the principal in consulta­
tion with the teacher concerned. It leads one to assume 
that these 45 per cent teachers are the ones who are 
consulted. The secretary's response seems to confirm that 

the work load is distributed and the co-curricular activities 
are planned in consultation with a few teachers only which 

is a less democratic and accepted method.
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Similarly for item (vi) the distribution of responsi­

bilities among the teachers done variously only one half
■fc

of the teachers have responded as ‘distributed intere^wise’ 

by two, by rotation also two and seniority wise only one. 

Indifference or no response by 50 per cent of the teachers 

again leads one to assume either these teachers are put 

aside, are not consulted or else the participative nature 

of these teachers is poor.

However, in item number (vii) 'how these activities
\

are planned, the overwhelming majority 72 per cent have 

responded that these activities are planned in the staff 

meeting leads one to be apprehensive whether these teachers 

are not consulted or whether these teachers are joining 

silently to the statement of another teacher and that of the 

secretary that distribution and decisions for activities 

are done in consultation with a few staff members only.

(ix) leachers1 own participation in these activities 

responded were :

(a) active by 3/11'three out of eleven) and semi-active 

by 6/11 (six out of eleven, does not bringout a vejy bright 

picture.

(x) Seachers Pacing disciplinary probxems - occasionally 

five teachers responded that they face disciplinary problems, 

one faces often and two face almost every day.

(xi) I he co-currieular activities planned in the school
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have been ennumerated rather extensively like/teachers'

(ii)
day ( 9 response) games and sports second place hy the

responses of 7 teachers and others mention by single a dual 
(i’ii) (iv)

teachers were/cultural programme,parents' day, guide, 

picnics, 1‘hese are essential parts of school activities and 

it is observed that teachers recognise their importance.

(c) Relationship aspect

Relationship with community, staff etc.

(i) Rapport of the school with the locality.

This was responded as cordial by one satisfactory by 

four and unpleasant by two. Here too there is a divergent 

opinion clearly coming to the front. 'Satisfactory' is the 

observation of the majority, cordial and unpleasant are 

two responses quite divergent - opposite in direction. She 

staff are not in complete agreement about the rapport with 

outside local community.. In order to have a clear perception 

of the school's rapport, the staff should be within the 

spirit and ideals of the school. Because this would naturally 

lead to the support and cooperation expected from the part 

of the local population. She parents' support in various 

projects was positive by 5/11 and 3/11 in negative.

The school too seems to have faced legal problems to 

which 6 out of 11 teachers have responded in affirmative a 

and 3 in negative. But, with whom these legal problems arose, 

there is a variety of response. Only four teachers responded
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to this second portion of the enquiry - 2 responded as 

legal problems arising with guardians and three others 

stated as arising from, relations with outsiders, Two also 

stated that legal problems arose with school authorities. 

According to the secretary the legal problems were with 

guardians, outsiders and with youth (boys) . There is lack 

of congr&incy in the responses of the members of the staff.

®n the whole,the picture has not been so bright as far 

as the rapport of the school is concerned with the locality. 

Considering the rural area and surrounded by the tribals 

inhabitants, mostly knora. as peace loving, a better rapporb 

could have been expected.

(ii) Relationship of the Principal with Staff and students.

The relationship of the principal with her co-workers 

both teaching and non-teaching is the core of success in 

the successful running of the school. The principal of 

school 10.09 is having a cordial relationship according to 

two teachers but for most of the teachers i.e., 8/11 or 

for 70 per cent of them it is just satisfactory. On the other 

hand the Principal seems to have a more cordial or llolzing 

(8 responses) and happy (2) relationship with the students. 

Similarly the relationship of the teachers among themselves 

in quite cordial (4 responses), satisfactory (4 responses) 

and loving (1 reap.). The teachers too have a loving (4 resp.) 

and happy (3 resp.) relationship with the students.



On relationship level it is observed that the students

seem to become the medium of the relationship between the 

principal and the teachers who are not enjoying good relation­

ship among themselves to the full.

(d) Suggestions offered by Teachers :
five

Checklist enlisted^/aspects on which the teachers could 

offer their suggestions. These were (i) Teaching, (ii) Admi­

nistration, (iii) Evaluation, (iv) Curricular Activities and 

(v) For 'improving relations.

(i) Teaching : Suggestions of the teachers can be assumed

as coming from the need they are experiencing in their work 

situation - in teaching. Their suggestions have found words 

"that there is understanding of the teachers in work load 

distribution (4 resp.). This is connected with the assign­

ment of subjects which the teacher is asked to teach. Their 

suggestion is that teaching is assigned to the teacher only 

xhe subjects in which they have qualified themselves in the 

college studies. Other teachers with the values of Altruism 

and religious point of vxew have offered such suggestions 

as the teachers to be generous and punctual in their work 

and that the practice of regular monthly test should be 

maintained.

(ii) Administration : This field too has some specific

•suggestions' which in truth seem to be requests for c cnsi- 

deration such as 'there should be a loving behaviour of the
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principal’ ( 3 resp.) that there is delegation (3 resp.) 

of wort or charges for good administration and that there 

is cooperation (2 resp.) between Principal, teachers and 

students.

These suggestions seem to be very acceptable if such 

is not the situation in the school till now.

Though, administration of the school is mainly the 

principal's responsibility she alone cannot carryout each 

and every aspect of the work. Louis J. Eubin (1970) has 

this to offer to the principal "one of the marks of the 

able administrator is the ability to differentiate bexween 
causing something tote done and doing it'(oneself (p.61). 

Involvement of the staff is veiy important but before 

that the return of the teacher morale is much more to be 

desired.

(iii) Evaluation * She practices of evaluation of teaching 

which is prevalent in the school needs to be improved, 

probably by being more regular in it. Under this item the 

suggestions are and seem to be connected with the decisions 

which are taken in the staff meetings which should be 

implemented and no hasty change to be brought in them 

(4 resp.) Besides this, there is a suggestion that the 

evaluation be just and more accurate.

A clear-cut situation does not seem to come up. Out 

of the total 11 teachers 4 seem to say unanimously on the
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so he offered just meagre suggestions or nil.

Evaluation is as important in the school as teaching. 

Without it the school principal and staff are in the dark 

as to the direction of improvement.

(iv) Curricular activities of a school too find important 

place in the teaching learning process.!hey offer direct 

participation methods of learning or learning by doing which 

become more effective and lasting in the minds of children. 

Ihere is a request in the suggestions by 4 teachers that 

there be good organization of these activities, that there 

are competitions (3 responses), debates (3 resp.) and 

cultural programmes (2 resp.)

(v) For Improving Relations; For improving relations the 

highest number of teachers (4) responded was for under­

standing and equal treatment (3 resp.) by the principal. 

Similarly 'good relation between teachers and principal'

(4 resp.), between students,teachers and guardians (4 resp.). 

However as a concrete step to be taken for improving 

relationship was offered by the secretary and one more 

teacher that there could be informal get together on 

special occasions besides regular meeting,cooperation could 

be fostered.

On the whole, as representing the schools of the majority

burnout teachers, the tone throughout these various items



indicated is dissatisfaction, unhappiness and dissipation 

and disinterest in the school work, lack of sufficient 

involvement by the teachers.

CASE SSUDY 2 

School No.24

School No.24 was selected for case study 2 as a 

representative of the Glow-on schools. Ihose schools are 

having a lesser number of teachers in the 'H' or high level 

in two subscales of the MBI, that is Emotional Exhaustion 

and Depersonalisation on both dimensions of Frequency and 

Intensity. But there are a higher number of teachers in 

the 'High' level of Personal Accomplishment subscale in 

both dimensions in proportion to the number of the total 

sample of the school. (See Sable 5*64).

(A) General Information :

(i) location and Establishment : She school is located 

in a semi rural set-up approachable from two directions of 

North and South where towns are.

(ii) Establishment : She existing Middle school was

upgraded in 1971 at the request of the head of the church 

and also on the petitions of the people through their local 

leaders. She school was begun in the class-rooms of the 

middle school which had a specious building. Initially the 

number was small barely 30, as the local town had girls'
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schools. The number has risen to 450 at present and the 

number of the teaching staff is 12. Ihe school was recognised 

in 1976.

(ixi) '^‘fae Principals. The first two principals worked 

for a year and a year and a half each respectively. So they 

could not give the school its firm footings. The third 

Principal established the school more completely in building 

and extending classrooms, providing library, laboratory, 

playground and so on.

Observing the period between the starting and the year 

of getting official recognition is a span of barely six years. 

Most probably the resourcefulness and the assiduous labour 

of the third principal is worth commending for such an 

achievement of quick recognition.

Also, in the matter of school children, the Principal's 

efforts need to be appreciated, who made known her need to 

all those she knew who could help her to get more children 

to be brought to the school.

As it is observed highly appreciatingly, the third 

Principal brought the school up on the par with other 

good schools under Ursuline Management within a comparatively 

shorter period than ary other school has done.

(B) The Academic Aspect.

(i) The general atmosphere of the school is liked by



the teachers only on 'satisfactory* level (7 resp.out of 12).

(ii) Ihe teachers' liking the_sehool was positive, 

represented by responses in brackets ($/12) and negative 

(3/12). ‘^'he reasons for liking to teach in the school 

expressed by the teachers are given below :

(a) to help the poor students and for the good of 

the children (2)

(b) For personal growth (1 response)

(c) Good school atmospheres (1)

(d) Good discipline.(1)

There were six teachers who abstained from stating any 

reason for liking though they had responded that they 

"liked" to teach in the school.

The reasons for negative responses were -

(a) No timely p^rment (2)

(b) No life insurance, and (2)

(c) low payment in comparison to other schools.(2)

All the three negative responses cam from two teachers 

only out of the twelve.

Most probably, these teachers have not been approved 

in the post in which they are appointed, for approval of 

appointment does take time in Bihar. In this situation they 

find the payscale lower to other schools. At this time the 

management has to pay what isfc afforedsto pay nearest to the 

scale. This stage is a passing phase.
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(lii) Ihe Standard of tbe School. I'he standard of the 

school according to the Principal and the Education in charge 

of UrSuline schools was perceived as high.' 3 out of the total 

of twelve teachers rated it high and the majority (8 resp.) 

rated it as satisfactory.

The standard of the school is generally based upon the 

results of its secondary school Board examinations which 

have been very good. Prom this point of view the standard 

is high. She teachers, most probably expect it to be higher 

for rating it so overwhelmingly (8 resp.) ’satisfactory*.

It can be assumed to be a good sign not to be completely 

satisfied with one's performance but aim at higher. Such 

rating by the teachers could be attributed to the ’glow-on' 

teachers ever aspiring to achieve higher and better.

(iv) Methods of Teaching used by teachers. It is 

interesting and encouraging to observe the use of Discus­

sion (7 resp.) besides lecture (5 resp.), Project (3 resp.) 

and question answer methods (2 resp.) in teaching).

(v) System of Evaluation Used are (a) monthly tests 

(8 resp.) (b) Quarterly tests (4 resp.) and (c) Half yearly 

(7 resp.) (d) not responded (2 resp.) I his practice of 

monthly and other tests is a very good practice in Ursuline 

High schools if accomplished regularly. It helps the teachers 

to evaluate the effectiveness of their own instructions and 

methods while evaluating the students they teach.



(vi) Distribution of Workload, In school No.24, the 

workload is distributed among the teachers by the Principal 

in consultation with the teacher concerned (8 resp.) Phis 

is a unanimous response (66 per cent) while one teacher 

finds that Principal alone distributes the work and two 

abstain from responding.

(vii) Responsibilities for Curricular and Go-Curricular 

Activities assigned. The school has a good practice

of distributing the responsibilities for curricular and cu- 

-curricular activities to teachers interesiiwise (6 resp.), 

then seniority wise. Thus, both interest and seniority are 

taken care of.

There is an indication of indifference observed here 

due to the two respondents of "any other way" without men­

tioning the exact practice. Similarly the no response by two 

connotes lack of interest in these activities.

(viii) Curricular Activities organised in the school.

The use of dramatisation finding the highest response (8) by 

teachers is a good sign of initiative taken by teachers. 

Competitions are other options offered by teachers (2 resp.) 

and Debate (1), while "any other" activity (4 resp.) conti­

nues to indicate indifference of a few teachers. It leads 

one to assume that these teachers do not seem to bother what 

activities are held or not held.

(ix) Co-curricular Activities taking Place in the school.
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These are impressive such as Teachers' Day (9 resp.),

Cultural activities (4 resp.) Girls' guide (8 reap.), 

Educational ^ours (4 resp.), Competitions (3 resp.) and 

sports (3 resps). ^'he teachers have a fairly good sense 

of the variety of activities for students. Such activities 

keep the school alive and raise the quality of the school.

(x) These activities are planned in different ways 

according as the teachers have perceived them. Go-curricular 

activities seem to he organised a little less democratically. 

These activities are planned in the staff meeting have been 

responded only by 4 teachers. They seem to be planned more 

often in consultation with a few members of the staff (6 

resp.). This practice gives an inkling of bureaucracy rather 

than democracy.

(xi) Teachers' role in these activities, (a) Teachers' 

'active' role is surprisingly only (4 resp. or 33 per cent), 

(b) Nearly 60 per cent of the teachers participate only 

partly - semi active. Dor a school where nearly half of the 

teachers are 'glowing on* on personal Accomplishment frequency 

and intensity, this 'semi-active' participation response 

should have been much less and active participation should 

have found a higher number.

(xii) Disciplinary Problems faced by Teachers, for a 

school established In a semi rural set up, it would not 

have had disciplinary problems. However, it is ooserved



that 66 per cent of the teachers face disciplinary - problems 

either often (4 resp.) or occasionally (4 resp.) The no 

response(2) plus 'not faced* disciplinary problem is an 

indication of either indifference or genuine good teaching 

and behaviour due to which no disciplinary problem arises 

for a teacher.

(0) Relationships Aspect

(i) Rapport of the school with local community. The 

school is the reflection or a mirror of the society where

it is established. Therefore, it is inportanb that the school 

has a good rapport with the society. The cooperation of the 

society for the carrying out of some projects or needs of 

the school can be better and easily availed when there is a 

good rapport with the society.

School No.24 seems to establish a moderate rapport 

with its local community.66 per cent responses of the 

teachers are 'satisfactory* regarding the rapport of the 

school with local community.

(ii) Had there been any legal problem in the school?

The response to this question had been negative (7 resp.Jor 

58 per cent) and only one teacher responded in affirmative. 

The seven teachers will have not considered the problem or 

case legal responded to by one teacher.

(iii) Relationship of the RrindLpal with teachers 

and students etc. Under the relationship item



with various groups there is only one teacher who feels 

that there is a strained relationship of the -Principal with 

teachers and of teachers with students. For the rest, there 

exists a happy (7 resp.) and loving (2 resp.) relationship 

of the Principal with students and satisfactory (10 resp.) 

relationship with teachers. Teachers' relationships with 

students in happy (6 resp.) and loving (2 resp.) whereas 

the relationship among the teachers themselves is cordial 

(5 resp.) and satisfactory 5 responses.

(iv) Facilities teachers receive to improve academic 

qualification like refresher courses (5 resp.), teachers' 

inservice training (3 resp.) and higher studies (2 resp.) 

presents a good picture to keep the teachers happy and 

contented.

(D) Suggestions offered hy 10 teachers

Out of 10 teachers three abstained themselves from 

giving any suggestions, two gave only nominal points.

(i) Teaching - Responses in this item were offered 

individually except where frequencies are stated. They are

(a) punctuality and regularity of teachers for class.

(b) Supervision to be done for the good of the students

(c) More teaching aids to be availed.

(d) arouse the interest of the students in study to inprove

the standard



423

(e) to limit the number of students in one class to 40.

(f) Written statements to be taken from teachers regarding

their duties and discipline.

Though these are individual suggestions, they are good 

points. Teachers are conscious of the need of having less 

number of students in the class and of having proper and 

sufficient teaching aids for effective teaching. Ihey are 

conscious of their own regularity and punctuality for the 

good of the students.

(ii) Administration. In administration,

(a) the need of regular teachers’ meeting was voiced 

strongly (3 resp.) (b) showing the urgency and importance 

to improve the administrative organisation through staff 

meetings and (c) that enough freedom for all to express 

their opinions.

(iii) Bvaluation : Under this item, strong opinion 

has emerged for (a) a regular evaluation after each 

activity which does not take place (4 resp.),(b) monthly 

meeting with students, (c) Guardians should meet the 

principal with their wards so that they are encouraged ly 

the Principal. Guardians hardly realize t his need as rather 

many of them are illiterate and have no time to come to the 

school even.

(iv) Organisation of Curricular and Go-curricular 

Activities. Despite their awareness that such
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activities are encouraged and do exist, yet, the ardent 

desire expressed by the staff for (a) havixxg mure of such 

activities 17 resp.) is quite evident, adding lb) that 

sufficient time be set apart for the same (2 resp.) and 

such time should nut be used for other work, (c) All the 

teachers should take active participation in these activities 

(4 resp.) (d) they should be organised after good planning, 

(e) She whole staff should jointly participate in planning 

these activities, (f) There xs a great desire for more 

cultural programmes organisation and annual sports day (2 

resp.) and Parents' Day.

On the whole, there is an ardent desire to keep these 

activities alive to remain glow-on both on the part of the 

teachers and also on the part of students.

(v) For Improving Relationships (a) Positive points 

were suggested like through teachers' day, (b) Parents' day 

(c) Parents' Teachers' Association (2 resp.) (d) through 

teachers' meetings (4 resp.) (e) understanding each others' 

problems (4 responses) (f) respecting the feelings of others 

(g) establish cordial relationships 12 resp.). 

points
The above _ indicate that the teachers are 

experiencing meaning in their professional life and are 

remaining glow-on.

0onclusion j

The two case studies of school So.09 and School No.24
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indicate qualitative aspect of the two institutions run 

by the same management. Though the principles, policies and 

characteristics and spirit of the management is Ursuline, 

yet various findings are indicated. Instances of burnout in 

different levels are-observed. School Ho.24 gives a somewhat 

another type of organisation and spirit than school No.09.

Thus in this chapter the data analysed quantitatively 

and qualitatively and the observations are made. In the 

next section the summary of quantitative analysis is presented 

in Table 5.65.

In this section the summary of findings Hypothesis-wise 

is presented. It includes the hypothesis number, the major 

components, related variables and whether the hypothesis is 

rejected or retained.

Table 5.65 : Summary of Findings - Hypothesiswise.

Hypo- Major compo- Related Whether re­
thesis nents of the Variable tained or

Ho. study rejected

1 PAF Glow 
PAI Onness

Sex
Sex

Retained
Rejected

2 PAF Glow 
PAI Onness

Age
Age

Retained
Retained

3 PAP Glow 
PAI Onness

Marital Status Rejected
Marital Status Retained

4 PAP Glow 
PAI Onness

Teaching Experience Retained 
Teaching Retained
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Table 5.65 (contd.)

Rypo.
No.

Major components 
of the study

Related Variable Whether 
retained or 
rej ected

5 EBP Burnoutness Male/Eemale Rejected
EEI " tl Retained

6 EEE " Age Retained
EEI « ft Retained

7 EEE » Marital Status tt

EEI " It tt

8 EEE " Teaching Experience Rejected
EEI " It tt

9 BE " Male/Eamel Retained
DI » n tt

10 DE " Age tt

DI " t! tl

11 BE " Marital Status It

BI » n Rejected

12 DF ” Teaching Experience Retained
BI » n tt

13 PAE Tl.Teachers 
Glowonness Meaning in life Rejected
PAE Ml. " tt tt

PAI Tl.teachers 
Glowonness It tt

PAI Ml. " tl tl

14 PAE Tl.Teachers Self-concept Retained
Glowonness 

PAE Ml " t! tt

PAI Tl. » tt tt

PAI Ml. " tt tt

15 PAE Tl. " Achievement Motive tt

PAE Ml. " tt tt

PAI Tl. " t! Rejected
PAI Ml. " t! Retained

16 EEE Tl.Burnoutness Meaning of life Ret.aintebd
EEI Ml « It Re'j'erct'add
EEI Tl. " tt Retained
EEI Ml. » tt Rejected

cont
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Hypo. Major components
Ho, of the/study

Related Variable Whether 
retained or 
rejected

17. EBP Tl.Burnoutness Self-Concept Rejected
EEP MCI. " n Retained
EEI Tl. «

it n

EEI MCI. <<
it it

18. EEE Tl. « Achievement Motive Rejected
EBP Ml. " 1! Retained
EEI Tl. "

II Rejected
EEI MCI "

It Retained

19. DP Tl. Meaning in life Rejected
DP MCI. " n Retained
DI Tl. '< ii Rejected
DI MCI. ” li Retained

20. DP Tl. " Self-Concept Retained
DP MCI. "

ii II

DI Tl. » t! n
DI MCI. " Burnoutness

Self-Concept. ti

21. DP Tl. " Achievement Motive ii

DP MCI. " It it

DI Tl. " It Rejected
DI MCI. »

it Retained

22(a)(i)PAP Glow-onness Meaning of life Rejected
(ii)PAI " W?I(AS, CR) • Rejected

(b)(i)EE P&I Burnoutness WVI,Creativity, Rejected
(ii) DP,I " Achievement, n

Esthetics n

It is observed from the above table that in the summary 

of findings hypothesiswise given indicating the major component 

of the study and the related variables and acceptance or 

rejection of the hypothesis. Thus in this chapter the data 

quantitatively as well as qualitatively analysed are presented. 

The next chapter deals with the summary of the major findings,



discussions of the results, suggestions for schools and 

teachers, suggestions for further research and an overview 

of the whole report.


