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CHAPTER IV

ANALYSIS AND INTERPRETATION OP THE DATA

Introduction

The present chapter is devoted to the description of analysis 

and interpretation of the data. The tools employed for collecting 

the data have already been discussed in chapter III. The 

information pertaining to the utilisation of funds if specially 

granted for the implementation of College Science Improvement 

Programme ( COSIP ) and College Humanities and Social Sciences 

Improvement Programme ( C0H8SIP ) and the examination results of 

the final year students in Science, Humanities and Social Sciences 

at the undergraduate level after the introduction of programmes 

were collected from the college office records. The principal's 

role is analysed as a teacher as well as an administrator. The 

principal is considered as a teacher if he takes classes at the 

undergraduate level in the concerned programme and as an administrator 

in studying the problems faced by the colleges in implementing the 

programme/s. The analysis and interpretation of the collected 

data are presented in six sections as follows :

Section One : Objectives of the COSIP and COHSSIP

Section Two : Realisation of accepted objectives of COSIP
and COHSSIP

Section Three: Students' reactions towards the activities
of COSIP and COHSSIP.
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Section Four : Problems faced by the principals in the

implementation of OOSIP and COHSSIP.
Section Five : Utilisation of funds for the implementation

of OOSIP and COHSSIP.
Section Six : Trend of students* achievement in Science,

Humanities and Social Sciences at the under­
graduate level after the introduction of 
OOSIP and COHSSIP.

The data are analysed programme wise : (i) COSIP and 
(ii) COHSSIP. The data pertaining to the problems faced by the 

principals in the implementation of the programmes are classified 
into three categories i.e. colleges having (i) COSIP,
(ii) COHSSIP, and (iii) both the programmes i.e. COSIP and COHSSIP 
together. The data are analysed itemwise.

Section One

4,1 QbJectives of C0SIP and COHSSIP

This section deals with the teachers' acceptance of, and 
emphasis laid on, the objectives of COSIP and COHSSIP for their 
attainment. The acceptance of objectives of COSIP and COHSSIP 
and the emphasis laid thereon for their achievement by the 
teachers are studied with the aid of a checklist. The numbers 
of teachers including principals (as teachers) who were involved 

in COSIP and COHSSIP and responded to the checklist were 146 and 
127 respectively. The checklist enumerates the objectives of 
COSIP and COHSSIP which are discussed hereunder.
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3Jiie objectives of COS IP and COHSSIP as spelt out by the 
University Grants Commission (U.G-.C.) are to strengthen and 
enrich the teaching-learning and evaluation processes in 
Science, Humanities and Social Sciences at the undergraduate 
level in the colleges and to offer opportunities for change 
and innovations within the framework of the existing curriculum.
The programmes seek to create awareness among the teaching 
community about their role in the process of modernisation and 
change, and the need for active participation in it. The 
programmes provide direction to the continuous self-renewal, 
experimentation and institutionalisation of innovative practices. 
They lay emphasis on developing the spirit of enquiry, 
independent thinking and application of knowledge in practical 
life contexts. It has been envisaged that the successful 
implementation of COSIP and COHSSIP would pave the way for 
academic autonomy for participating institutions.

The U.Gr.C. has supplied guidelines to the colleges on the 
implementation and modalities of COSIP and COHSSIP with an 
exhaustive list of activities to be organised and procedures to 
be adopted. However, the colleges have been given the required 
freedom to implement the programmes with necessary flexibility 
and discretion. The colleges have been advised to undertake the 
proposed activities relying upon their human and physical resources 
and to integrate such activities with the normal scheduled academic 
work. The success of COSIP and COHSSIP would obviously depend 
upon the acceptance of their objectives by the college faculty
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and the degree of emphasis laid on them at the level of implementa­
tion. Such acceptance of objectives and emphasis laid “thereon may 
vary from college to college, department to department in a college 
and even individual to individual in a department depending on 
their expertise, commitment, institutional climate and allied 
factors.
4.1.1 Acceptance of Objectives of CQSIP and COHSSIP

The table 4.1.1 shows the teachers’ acceptance of objectives 
of COSIP and COHSSIP.

Table :4.1.1s Acceptance of Objectives of COSIP and COHSSIP
(Responses in Percentages)

Objectives of COSIP and COHSSIP COSIP COHSSIP

1. To introduce new methods of instruction in
the classroom as well as in the laboratory 100 100

2. To develop instructional material 63.01 77.17
3. To introduce new experiments for changing 

laboratory activities 91.10 5.51
4. To establish workshop in order to design and 

assemble equipment for fabricating new 
apparatus for supporting instructional 
programmes 47.95 Hot appli­

cable
5. To provide more opportunities to students 

for independent laboratory activities 91.10 5.51
6. To make efforts to enrich, modernise and 

update the syllabi 38.36 33.08
7. To make optimum use of common facilities 

such as stationery, cyclostyling and audio­
visual equipment etc. 72.60 80.31

8. To provide opportunity to students for 
practical orientation in discipline 58.90 51.18

(Continued...)
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(Table 4.1.1 continued)

Objectives of GOSIP and COHSSIP COSIP COHSSIP
9. To enrich the library with relevant 

advanced boohs and journals and to
make best use of it 100 100
To develop self-study habits among the 
students 100 100
To develop question bank in each disci­
pline containing objective type, short 
answer type and essay type questions 23.29 16.54
To introduce internal assessment 76.71 65.35
To design and set tests according to new 
techniques of examination 32.19 24.41
To make arrangement for remedial teaching 
for academically weaker students 13.01 15.75
To devise special programmes for gifted 
students to enable them to develop their 
innate talents 58.90 54.33
To extend the programme for guest lectures46.58 58.27
To extend the facilities of workshop
repair centre to neighbouring institutions 15.07

Not applica­
ble

To introduce job-oriented courses within 
the framework of the existing curriculum 21.23 Zero
To start interdepartmental and inter­
collegiate programmes for uplifting 
education at the undergraduate level 80.82 67.72
To send teachers to advanced learning 
centres for refresher courses 77.40 72.44

(i) OOSIP : According to the table 4.1.1 the objectives 

1, 9 and 10 have been accepted by 100 percent respondents. It indicates that the respondents are interested in adopting varied
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progressive methods of instruction which are conducive to 
greater classroom interaction and motivation of students. She 
enrichment of library with relevant advanced booRs and journals 
is a pre-requisite for providing upto date knowledge to students. 
®he respondents seem to he interested in giving more assignments 
to students for library study so as to develop self-study habits 
among the students.

fhe objectives 3 and 5 have been accepted by all the 
respondents of the concerned Science subjects in which laboratory 
activities are involved except Mathematics discipline in which 
there is no scope for each activities. Both the objectives 
pertain to laboratory activities and are very much interlinked 
with each other. She objective 3 relates to the introduction 
of new laboratory activities and the objective 5 seeks to develop 
scientific attitudes, skills and a spirit of exploration among 
the students as well as to provide them opportunities to under­
stand laboratory activities properly and pursue science as a 

career.
Ihe objectives 19, 20 and 12 have been accepted by a very 

high percentage of respondents ( more than 75 percent ). It 
means that the respondents are interested in adopting team 
approach for generating high quality instructional activities 
and in providing interdisciplinary and multidisciplinary 
dimensions to such activities. Ihe objective 20 relates to the 
sending of teachers to advanced learning centres for equipping

ithem with advanced knowledge and skills in their fields of
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study and related areas so as to carry out high quality 
instructional activities. The respondents are interested in 
assessing students' performance through diversified activities.

‘^he objectives 7, 2, 8 and 15 have been accepted by a high 
percentage of respondents ( between 50 percent and 74 percent ).

The objective 7 and 2 relate to the provision of facilities 
for developing instructional material which makes teaching­
learning process interesting. The objective 8 intends to provide 
the students varied learning experiences which are helpful in 
bridging the gap between the theoretical aspects of study and 
practical realities of life. The respondents are interested in 

channelising the energy of gifted students by, entrusting them 
with organisational responsibilities and giving them advanced 
assignments, laboratory activities etc.

The objectives 4, 16, 6 and 15 are accepted by a low 
percentage of respondents ( between 25 percent and 49 percent ).

The objectives 4 and 16 have been accepted by 47.95 percent and 
46.59 percent of respondents respectively whereas the objectives 
6 and 15 have been accepted by less than 40 percent of respondents. 
The objective,'. 4 r% - f v reflect? that the respondents are interested 
in developing instrumentation skills among the students. The 
respondents seem to be interested in providing opportunities to 
students for making contact with the experts in the discipline 
and to make clear to them the rudiments of a discipline and its 
interrelationship with other disciplines by making arrangement 
for guest lectures. It has been substantiated by interviews that
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the basic reasons for objectives 6 and 13 being accepted by 
less than 40 percent of respondents are : the nonauthorisation 
of college teachers to revise, update and modernise the 
syllabus and the lack of required competence among the staff 
members for designing and setting tests according to new 
techniques of examination.

She objectives 11, 18, 17 and 14 have been accepted by a 
very low percent of respondents ( less than 24 percent ). It has 

been substantiated by interviews that the main reasons for these 
objectives being accepted by a very low percentage of respondents 
are ; lack of necessary skills among the teachers in framing 
varied types of questions for question bank ; lack of human and 
physical resources and of recognised certificate for the job- 
oriented courses; heavy work loadJand lack of students* interest 
in remedial teaching programme.

(li) COHSSIP : 1'he table 4.1.1 reveals that the objectives,
1, 9 and 10 have been accepted by 100 percent respondents. It 
means that the respondents are interested in adopting varied 
progressive methods of instruction which are conducive to generate 
healthy classroom interaction. She very essense of modern methods 
of instruction is to give more assignments to students for library 
consultation and reflection so as to develop self-study habits 
among them. S'or acquainting the students with the recent develop­
ments in their fields of study and related areas, the enrichment 
of library with advanced books and journals is found to be 
essential.



The laboratory activities are conducted by the respondents 
belonging to Geography and Psychology disciplines. The total 
number of respondents who belong to these disciplines are 7 
i.e. 5.51 percent of the sample. The respondents accepted the 
objectives 3 and 5. These objectives relate to the introduction 
of new laboratory activities and seek to provide more 
opportunities to students for independent laboratory activities 
so as to develop scientific attitudes, skills and a spirit of 
exploration in them.

The objectives 7 and 2 have been accepted by a very high 
percentage of respondents ( more than 75 percent ). These 
objectives pertain to facilitate for developing and displaying 
instructional materials which are used for facilitating teaching­
learning process.

The objectives 20, 19, 12, 16, 15 and.8 have been accepted 
by a high percentage of respondents ( between 50 percent scad 75 
percent ). The objective 20 relates to the sending of teachers to 
advanced learning centres for equipping them with better knowledge 
and skills in their fields of study and related areas so as to 
carry out high quality instructional activities. The objective 
19 seeks to stimulate the teachers to adopt team approach for 
initiating interdisciplinary and multidisciplinary activities.
The respondents are interested in assessing students* performance 
continuously through diversified activities. The arrangement of 
guest lectures for providing opportunities to students to come
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in contact with experts in discipline is found essential.
The respondents are interested in assigning varied organisa­
tional tasks and advanced academic assignment to gifted 
students for fostering their creative potential. For bridging 
the gap between theory and practice and for providing real 
learning experiences to students objective 8 has been accepted.

The objective 6, 'to make efforts to enrich, modernise 
and update the syllabi* has been accepted by 33*08 percent 
of respondents. It has been substantiated by interviews that 
the main reason for this objective being accepted by a low 
percentage of respondents is the affiliating nature of the 
universities which does not authorise the college teachers to 
revise, modernise and update the syllabi.

The objectives 13» 11 and 14 have been accepted by a 
very low percentage of respondents ( 24 percent or below ).
It was pointed out during interviews that the main reasons for 
these objectives being accepted by a very low percentage of 
respondents are i lack of professional competence among the 
teachers and heavy work load.
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The objective 18, ’to start job-oriented courses within 
the framework of the existing curriculum' has not at all 
accepted by any of the respondents. It may be due to the very 
nature of Humanities and Social Sciences disciplines.

It is obvious from the above analysis that 100 percent 
respondents of COSIP and COHSSIP are interested : in introducing 
new methods of instruction in the classroom* as well as in the 
laboratory! in enriching the library with relevant advanced 
books and journals and in making best use of it ; and in 
developing self-study habits among the students. All the respondents 
of COSIP and COHSSIP who belong to the disciplines in which 
laboratory activities are involved, have accepted the objectives 
relating to introducing new experiments for changing laboratory 
activities ; and providing more opportunities to students for 
independent laboratory activities. The majority of respondents 
of COSIP and COHSSIP are interested in developing instructional 
material; in making optimum use of common facilities such as 
stationery, cyclostyling and audio visual equipment; in 
introducing internal assessment; in providing opportunity to 
students for practical orientation in discipline; in devising 
special programmes for gifted students for enabling them to 
develop their innate talents; in starting interdepartmental 
and intercollegiate programmes for uplifting education at the 
undergraduate level ; and in sending the teachers to advanced 
learning centres for refresher courses.

A low percentage of respondents of COSIP and COHSSIP is 
found to be interested i in making arrangement for remedial



teaching programme for academically weaker students? in ..developing?
v' & „ ^ ^

question hook containing objective type, short ari^wer type and * | 
essay type questions', in designing and setting tests according , 
to new techniques of examinations? and in making efforts for 
revising, modernising and updating the syllabi, Through interviews 
it has been found that the main reasons for these objectives being 
accepted by a low percentage of respondents are : heavy workload 
of the teachers? lack of students' interest for remedial teaching 
programme? lack of competence among the staff-members for developing 
question bank? and affiliating nature of the universities.
4.1.2 Emphasis laid on Objectives of COSIP and COHSSIP for 

'their Attainment

The table 4.1.2 shows the emphasis laid on the objectives of 
COSIP and COHSSIP for their attainments in terms of priority 
given by the teachers.

Table :4.1.2i Emphasis laid on Objectives of COSIP and 
COHSSIP for their Attainment

Objectives of COSIP and COHSSIP OQSIP COHSSIP 
Score Rank Score Rank

1. To introduce new methods of instruction in
the classroom as well as in the laboratory 612 3 514 2.5

2. To develop instructional material 375 10 393 5
3. To introduce new experiments for changing 

laboratory activities 573 4.5 32 16.5
4. To establish workshop in order to design 

and assemble equipment for fabricating new 
apparatus for supporting instructional 
programmes 264 13.5

Hot appll 
cable

5. To provide more opportunities to students
for independent laboratory activities 573 4.5 32 16.5

(Continued...}



152

(Sable 4.1.2 continued)

6.

7.

8.

9.

10.

11.

12.
13.

14.

15.

16.

17.

18. 

19.

Objectives of CQSIP and COHSSIP COSIP
Score Bank

So make efforts to enrich, modernize and 
update the syllabi 227 15

So make optimum use of common facilities 
such as stationery, cyclostyling and 
audio-visual equipment etc. 428 9

So provide opportunity to students for 
practical orientation in discipline 321 12

So enrich the library with relevant 
advanced books and journals and to make 
best use of it 647 1

So develop self-study habits among the 
students 626 2

So develop question bank in each disci­
pline containing objective type, short 
answer type and essay type questions 118 17

So introduce internal assessment 476 8

So design and set tests according to new 
techniques of examination 157 16

So make arrangement for remedial teaching
for academically weaker students 78 19

Sod devise special programmes for gifted 
students to enable them to develop their 
innate talents 329 11

So extend the programme for guest 1, 
lectures 264 13.5
So extend the facilities of workshop 
repair centre to neighbouring institu­
tions 64 20
So introduce job-oriented courses within 
the framework of the existing curriculum 96 18
So start interdepartmental and inter­
collegiate programmes for uplifting edu­
cation at the undergraduate level 529 6
So send teachers to advanced learning 
centres for refresher courses. 498 7

COHSSIP 
Score Bank

172 12

437 4

225 11

546 1

514 2.5

88 14 

317 8

116 13

75 15

283 9

278 10

Not appli­
cable

No Score

339 7
20

372 6
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The table 4.1.2 shows the summated scores of all the 

respondents against each of the objectives in their respective 
programme with their ranks. She ranks indicate the degree of 
emphasis laid on the programmes' objectives for their attainment 
and are assigned in order of priority. The highest score is 
ranked 1, the next highest score is ranked 2, the next highest 
score is ranked 3, and so on. As the rank increases the degree 
of emphasis decreases. If two or more objectives have the same 
score, then the mean of progressive ranks for those objectives 
is computed, and the same rank ( mean ) is assigned to all 
those objectives.

The respondents of COSIP and COHSSIP assigned same ranks 
1 and 8 to objectives 9 and 12 respectively. The objectives 
are s 'to enrich library with relevant advanced books and 
journals and to make best use of it* ; and 'to introduce 
internal assessment* respectively. It means that the respondents 
of COSIP and COHSSIP have laid the same emphasis on these 
objectives for their attainment. There is a slight difference 
in the ranks assigned to objectives 1 and 10. The objectives are : 
'to introduce new methods of instruction in the classroom as 
well as in the laboratory'; and 'to develop self-study habits 
among the students*. It also indicates that the respondents of 
COSIP and COHSSIP have laid similar emphasis on these objectives 
for their attainment. There is a difference of one rank assigned 
to objectives 8, 19 and 20 by the respondents of COSIP, and COHSSIP. 
The objectives are : 'to provide opportunity to students for
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practical orientation in discipline’ ; ’to start interdepartmental 

and intercollegiate programmes for uplifting the education at the 

undergraduate level’ ; and 'to send teachers to advanced learning 

centres for refresher courses'. In the remaining objectives, much 

variation is found in the ranks assigned to them by the respondents 

of COSIP and COHSSIP.

Section Iwo

4.2 Realisation of Accepted Objectives of OOSIP and COHSSIP

for realising the accepted objectives of COSIP and COHSSIP 

changes and innovations have been effected in various aspects of 

academic programme such as methods of instruction, instructional 

material, enrichment of library with advanced books and journals 

and its proper utilisation, practical orientation in disciplines, 

guest lectures, remedial teaching programme for academically 

weaker students, special programmes for gifted students, evaluation 

procedure - question bank and internal assessment, revision of 

syllabi, publication of news bulletin, job-oriented courses etc.

Ihe present position of various activities organised under COSIP 

and COHSSIP ia? studied with the aid of a questionnaire. Ihe 

numbers of teachers including principals (as teachers) who responded 

to the questionnaire of COSIP and COHSSIP are 146 and 127 

respectively. A series of questions are asked under each aspect.

Some questions are of 'Yes' or 'No* type; if the response is 'Yes' 

then the respondent is directed to the next items; if the response 

is negative then he has to leave blank the other questions 

pertaining to that aspect.At many places the respondents are asked



to check more than one item, the percentage against each item is 
calculated out of the sample of COSIP and COHSSIP seperately and 
there the responses have figured out to he more than 100 percent 
because the respondents may have selected more than one choice.
The teachers' perception of effectiveness of activities of COSIP
and COHSSIP is determined in terms of means.

A descriptive analysis of changes and innovations effected 
in various aspects of the academic programmes after the introduction 
of COSIP and COHSSIP is attempted below i 
4.2 A Methods of Instruction

Methods of instruction are recurrent instructional processes, 
applicable to various kinds of subject-matter,' and useful by more 
than one teacher in any educational system. Methods of instruction
are recurrent because the activities can be repeated. They are instruc­
tional processes which pattern teachers* behaviour (lecturing,discussion 
etc.); delivery system for curriculum (printed subject-matter,programmed 
instruction etc.); and organisational system for promoting 
learning (tutoring, independent study etc.). The success of 

teaching depends upon the various activities conducted by the 
teachers inside and outside the classroom for promoting students' 
learning. The COSIP and COHSSIP attach much importance to the 
adoption and institutionalisation of a variety of methods of 
instruction. The COSIP and COHSSIP expect less lectures, more 
guided reading or assignments; therefore, adoption of instructional 
methods such as assignments, tutorials, seminars, group discussion, 
symposia, workshop activities, projects, and laboratory activities
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are at the core of the programmes. Frequent and well defined 
assignments and their correction through discussion help the 
students in developing the habits of independent study. (Che 
discussion methods also serve as a feedback to the teachers 
and students*

(Che following tables 4.2A.1a, 4.2A.1b, 4.2A.tc, 4.2A.1d and 
4.2A.1e show the adoption of methods of instruction after the 
introduction of the programmes, frequency of practising them 
(per week or month), average duration of the class or group, 
average number of students in a class or group, percentage of 
students participating in discussions during tutorials, seminars, 
group discussions, symposia etc.
4.2A.1a Adoption of Methods of Instruction i The table 4.2A.1a

shows the percentage of respondents adopting various methods of 
instruction after the introduction of the programmes.

(i) QOSIF i The table 4.2A.1a shows that the lecture method, 

despite vehement comments against it, has remained as the main 
tool of instruction, obviously on account of its several compelling 
advantages such as usefulness in introducing a new topic to the 
class, faster rate of transmission of information etc. The 
recognised limitation of the lecture method is that it does not 
allow a full discussion of points of interest. The programme 
expects the employment of a variety of teaching methods and it 
can be noticed in the higher percentage of respondents using 
modem participative methods. The majority of respondents were 
giving assignments to students prior to the introduction of the
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programme which indicates its popularity. It has "been adopted 
hy 21.91 percent of respondents after the introduction of the
programme. The assignment has its own advantages of developing 
in students the skills of organising, summarising, sequencing 
and evaluating different thoughts pertaining to a topic. Seminar 
which was not at all practised prior to the introduction of the 
programme has been adopted by a good percentage of respondents.
In seminar an adequate exposition and discussion of the topic is 
attempted. Tutorial has been adopted by 21.92 percent of 
respondents? some of the respondents were practising it prior to 
the introduction of the programme. Group discussion has been 
adopted by a very low percentage of respondents (7.53 percent). 
Workshop activities have been started by 47.95 percent of 
respondents; they were not in practice prior to the introduction 
of the programme. These activities have been initiated for 
developing in students the skills of construction, operation, 
servicing and maintenance of apparatus. Project work which 
provides opportunity to students to learn about problems in their 
natural settings has been adopted by the highest percentage of 
respondents. There is no variation in the percentage of 
respondents practising laboratory activities prior to and after 
the introduction of the programme.

(ii) OOHSSIP : The table 4.2A.1a reveals that the lecture 

method, despite numerous criticisms against it, is found to be a 
widely used instructional process, obviously on account of its 
several advantages. It becomes clear from the table that the 
respondents have adopted a variety of teaching methods after the
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introduction of the programme. The assignment method has been 

adopted by 18.11 percent of respondents after the introduction 

of the programme. Some of the respondents were practising 

assignment method prior to the introduction of the programme.

This method has its own advantage of developing in students the 

skills of organising, sequencing, summarising and evaluating 

the thoughts pertaining to a topic. Seminar method which was 

not organised at all prior to the introduction of the programme 

has been adopted by 44.09 percent of respondents. Seminar has 

been adopted owing to its merit of developing independent 

thinking, effective communication and the values and skills of 

interactive learning among the students. Tutorial method has 

been adopted hy a satisfactory percentage of respondents. A very 

low percentage of respondents were practising it prior to the 

introduction of the programme. Tutorials are conducted for 

helping the students in their personal and academic growth.

Group discussion method which was not in practice prior to the 

introduction of the programme has been adopted by 51.18 percent 

of respondents. This method provides opportunity to students to 

discuss assigned topics and issues in a planned manner in small 

groups and later to discuss them in the whole class. Symposium 

has been adopted by a very low percentage of respondents. Project 

method has been adopted by 22.05' percent of respondents which is 
very low. Projects provide opportunity to students to select 

problems of their own interest and to analyse them in a systematic 

manner; in the process they are expected to exercise judgement
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and come to conclusions about the result of the study, laboratory 
activities are applicable to the respondents belonging to Geography 
and Psychology disciplines and all these respondents practise 
them.

The above analysis makes it clear that the lecture method 
has been practised by all the respondents of COSIP and COHSSIP 
prior to and after the introduction of the programmes. The 
laboratory activities have been practised by the same concerned 
percentages of respondents of COSIP and COHSSIP prior to and 
after the introduction of the programmes. The varied progressive 
methods of instruction such as assignments, seminars, tutorials, 
group discussions and project work have been adopted by varying 
percentage of respondents of COSIP and CQHSSIP after the introduc­
tion of the programme. Workshop activities have been adopted by 
47.95 percent respondents of COSIP only.

4.2A.1b Frequency of Practising the Methods of Instruction : The
table 4.2A.1b shows the frequency of practising methods of

/instruction by the respondents belonging to COSIP and COHSSIP.
(i) COS IP } According to the table 4.2A.1b it. is found that, 

though the lecture method is practised by 100 percent of respondents, 
the frequency of practising it varies remarkably. There are 
respondents who practise it 4 or more times in a week; side by side 
there are respondents who practise it two times in a month. The 
data have further been substantiated by interviews wherein it was 
found that some of the respondents were actively engaged in post­
graduate work and research activities. Besides lecturing, the
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1G2
respondents practise other interactive methods too, with 
varying frequency, The majority of respondents give assignments
to students once in a month. It is also substantiated by 
interviews that most of the respondents have specified the 
number of assignments for a term or semester and it varies 
from 4*to 6. Seminars and group discussions are practised once 
in a month. Tutorials are practised once in a week by 39.04 
percent of respondents. Workshop activities are conducted by 
32.19 percent of respondents once in a week. Project work is 
discussed once in a week and fortnight by nearly equal 
percentage of respondents (40.41 and 43.15 percent). laboratory 
activities are conducted four or more times in a week.

(ii) COHSSIP : The Table 4.2A.1b shows that the majority 

of respondents practise lecture method 4 or more times in a 
week. It is substantiated by interviews that the frequency
of practising lecture method depends upon.the classes taught
and the research work guided by the respondents. The majority 
of respondents give assignments once in a month to the students. 
It is further substantiated by interviews that most of the 
respondents have specified the number of assignments to be 
submitted by the students for a term or semester, varying from 
4 to 6. Seminars are organised once in a month by 39.37 percent 
of respondents. Tutorials are generally conducted once in a week. 
Group discussions and symposia are normally organised once in a 
month. Project work is discussed by 18.11 percent of respondents 
once in week, laboratory activities are conducted four or more
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times in a week "by the respondents belonging to Geography and 
Psychology disciplines.

Prom the abovea analysis a trend emerges that the 
respondents of GOHSIP and GOHSSIP generally practise lecture 
method and conduct laboratory activities 4 or more times in a 
week; tutorials are conducted once in a week; project work is 
discussed once in a fortnight; the participative methods such 
as seminars, group discussions, symposia are organised once in 
a month and the assignments are given once in a month. Workshop 
activities are conducted once in a week by the-respondents of 
GOHSIP only. Workload is the factor which :inhibits the 
respondents from practising various discussion methods 
frequently.
4.2A.1C Average Duration of the Glass s An appropriate time is 
required for conducting various teaching-learning processes. ®he 
Table 4.2A.tc shows the average duration of the class.

(i) GOSIP i According to the table 4.2A.1c the unit of 
time devoted to lectures and tutorials is less than one hour.
It is substantiated by interviews that the respondents devote 
periods of 40 to 55 minutes* duration for these activities. The 
assignments are given to students either in lecture or tutorial 
periods and after corrections are returned on subsequent days 
and discussion follows; if the situation warrants extra time 
is devoted for discussing the assignments. The unit of time 
devoted for other periods such as seminars, group discussions,
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workshop activities, project works and laboratory activities 

is generally above one hour and specifically two combined periods 

which sometimes extends upto two hours and even more,

(ii) QOHSSIP : The table 4.2A,1e shows that the unit of time 

devoted to lectures and tutorials is less than one hour and 

usually periods of 40 to ,55 minutes' duration. She assignments are 

given to students either in lecture or tutorial periods and they 

are discussed after correction on the subsequent days in the same 

periods. The unit of time devoted to seminars, laboratory 

activities and project work is usually more than one hour and 

specifically two combined periods, The unit of time devoted to 

group discussion and symposia is one hour.

The above analysis makes it clear that normally the unit 

of time devoted to lectures and tutorials is a period of 40 to 55 

minutes* duration. The unit of time devoted to seminars, project 

work, and laboratory activities is more than one hour and usually 

two combined periods. It seems that the unit of time devoted to 

various methods of instruction is adequate.

4.2A.1d Average Humber of Students in a Class or Group : This is 

the question of economy of staff time, which is bound to become 

an increasingly important consideration with the rising demand 

for higher education. If for some purposes, uninterrupted 

exposition by word of mouth is a satisfactory method of teaching, 

it should be used for those purposes, since it is obvious that in 

this way a teacher can reach to larger group than any manageable
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discussion group. The organisation of varied teaching methods 

also depends upon the number of students or class size, for 
example, the discussion methods need closer contact among the 
members of the group and hence, a smaller class - size which is 
essential for better communication and for fostering reflecting 
thinking. Project work, laboratory activities and workshop 
activities require limited number of students so that individual 
attention could he paid to them. The table 4.2A.1d shows the 
average number of students in a class or group

(i) COSIP s The table 4.2A.1d shows that the number of 
students in small lecture classes varies between 11 and 25 whereas 
the bigger lecture classes have more than 50 students. The 
majority of respondents report that the number of students in 
lecture classes varies from 26 to 50. The same trend of students’ 
strength is observed with regard to assignments. 45.21 percent 
of respondents report the number of students in seminar to be 
between 26 and §0. The respondents who organise group discussions 
report the number of students in such activities to he between 26 
and 50. The number of students in tutorials, workshop activities, 
project work and laboratory activities are reported generally to 
be between 11 and 25.

(ii) QOHSSIP : According to the table 4.2A.1d,the majority of 
respondents report the number of students in lecture classes to 
be more than 50. The same trend is observed in 48.30 per Gent ai|d 
37.01 percent of respondents while giving assignments to the 
students and organising seminars. The majority of respondents report
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that the number of students in tutorials varies between 11 and 
25. The number of students in group discussions is reported to 
be between 26 and 50 by 36.22 percent of respondents. The number 
of respondents who organise seminar report the number of 
students in this activity to be between 26 and 50. A very low 
percentage of respondents reports the number of students in 
project work as 10 or less. The respondents belonging to 
Geography and Psychology disciplines report the number of 
students in laboratory activities to be between 11 and 25.

It seems that the number of students actually involved in, 
the practice of methods such as assignments, seminars, tutorials 
and project work is larger than the numbers normally expected 
for such activities. This situation leads to difficulties for , 
teachers in giving adequate individual attention.
4.2A.1e Students* Participation in Discussion Sessions : During 

a lecture the students- are engaged in listening to, and taking
l

notes of, a continuous exposition. ‘There may be a few questions, 
but there is normally no discussion. In discussion sessions the 
students are expected to participate actively. Discussion sessions 
aim at securing an adequate exposition and discussion of the 
content of a topic and developing the mental powers of students. 
The table 4.2A.1e relates to students' participation in
discussion sessions.
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Table :4.2A.1e: Students' Participation in Discussion
Sessions

(Responses in Percentages)

Methods of COSIP
••
•* COHSSIP

Instruction §5|r ■Between"”
31^-60^

3(3fo or 
below

i Overi60fo
Between 30^ or 
31f°-60^ below

1. Seminar - 16.44 40.41 23.62 11.02 9.45
2. Tutorials 29.45 22.60 8.91 40.16 26.77
3. Group Discu­

ssion - 7.53 : - 33.86 17.32
4. Symposia mm - - - 14.17

(i) COSIP : The table 4.2A.1© makes it clear that the
students' participation in discussions during seminars is not 
satisfactory. Only 29.45 percent of respondents report that over 
60f° students participate in tutorials. In group discussions the 

respondents mark students' participation as between 31 percent and 
60 percent. The low percentage of students participating in 

seminars and high participation in tutorials is due to the size 
of the group.

(ii) GOESSIP : It is obvious from the table 4.2A.1e that there 

are some respondents who report students' participation to be 
quile. high ( over 60 percent ) during seminars, tutorials and 

group discussions. In symposia, the respondents mark students' 
participation as between 31 percent and 60 percent.

The above analysis makes it clear that the greater partici­

pation in discussions, of students belonging to GOHSSIP than the 
students belonging to COSIP may be due to their linguistic

proficiency and the scope for discussion inherent in Social 
Sciences and Humanities disciplines.
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4.2A.2a Duplicated Material : Here, by 'Duplicated material'

is specifically meant the duplicated bibliographical notes
and lecture abstracts supplied to the students to supplement

and COHSSIP
the class lecture, The GOSIP/provide opportunities and facilities

to the teachers to supply duplicated material to students in

advance in connection with class lecture. The major objectives
of supplying duplicated material to students are to make
lecture structured, to promote students’ preparation for the
class and to avoid the need of dictating notes. It presents

library resources related to the topic in a structured,

comprehensive and related manner. It focuses on significant
points of the lecture which need further elaboration and attention

through careful library study. The table 4.2A.2a shows the
percentage of respondents supplying duplicated material to

students in advance in connection with class lecture.
Table s4.2A.2as Supply of Duplicated Material

(Responses in Percentages)

Supply of Duplicated Material 
among the Students COSIP COHSSIP

Yes 63.01 77.17

lo 36.99 22.83

(i) 00SIP s The table 4.2A.2a shows that the majority of 

respondents supply duplicated material to the students in advance 
to the class lecture. Through interviews^and examination of the 

duplicated material, it is found that it contains mainly, 
definitions, formulae, derivation of formulae, diagrams, circuit
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diagrams, tabulated data, bibliographical notes, lecture 
abstracts etc. The duplicated material contains factual 
infoxmatlon and excludes opinions. The respondents supply 
the duplicated material either : (a) in the beginning of the 
session for the entire syllabus ; and/or (b) in advance of a 
unit ; and/or (c) in advance of each lesson.

(ii) COHSSIP : The table 4.2A.2a reveals that the majority 
of respondents supply duplicated material to the students in 
advance in connection with class lecture* Through interviews 
and examination of duplicated material it is found that it 
contains definitions, quotations, statements of educationists, 
formulae, diagrams, tabulated data, brief notes on the lecture, 
bibliographical references etc. The respondents supply duplicated 
material in the beginning of the term and also later lecturewise 
and unitwise.

It is inferred that the majority of respondents of COSIP 
and COHSSIP supply duplicated material to the students in 
advance in connection with class lecture. The percentage of 
respondents of COHSSIP supplying duplicated material to the 
students is greater than the percentage of respondents of COSIP. 
4«2A.2b Frequency of Assessing Students1 Preparation based on

Duplicated Material : The main purpose of supplying duplicated 

material to students in connection with class lecture is that they 
would attend the class with prior preparation. It is also expected
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of the teachers to be prompt in assessing students' preparation.

The table 4.2A.2b shows the frequency of assessing students'

preparation based on duplicated material.

Table :4.2A.2b: Frequency of Assessing Students*
Preparation based on Duplicated
Material (Responses in Percentages)

Frequency of Assesling Students* 
Preparation COSIP COBB SIP

Always 4.79 -
Often 45.89 14.96

Occasionally 7.53 50.59

Seldom 4.79 11.81

Never

(i) 00$ip : The table 4.2A.2b reveals that 45*89 percent of

respondents assess students* preparation based on duplicated

material for the class 'often' and 4*79 percent 'always*. It means 

that the respondents are interested' in generating interaction in 

the classroom and providing feedback to the students who take 

interest in consulting reference books.

(ii) OOHSSIP : The table 4*2A.2b shows that the majority of 

respondents assess students* preparation based on duplicated material 

for the class 'occasionally*. It means that the respondents are not 

regular in assessing students' preparation based on duplicated 

material for the class.

It is found that the respondents belonging to COSIP assess 

students* preparation based on duplicated material for the class



more frequently than the respondents of COHSSIP.
4-.2A.2c Techniques of Assessing Students* Preparation based

on Duplicated Material i A question has been asked to the 
respondents j 'How do you assess students’ preparation based 
on duplicated material ? ( Check more than one ). ’ The 
table 4-.2A.2c shows the techniques of assessing students’ 
preparation based on duplicated material.

Table :4.2A.2cs Techniques of Assessing Students'
Preparation based on Duplicated 
Material (Responses in Percentages)

Techniques of Assessing Students' 
Preparation COSIP COHSSIP

i) fBy probing questions 63.01 77.17
ii) By inviting their quer/des 63.01 77.17

iii) By asking them to recall the topic 
in a nutshell 3.42 5.51

It is obvious from the above table that the respondents 
of COSIP and COHSSIP who supply duplicated material to students 
assess their preparation for the class by probing questions 
and by inviting querides. It seems that these techniques are 
helpful to the respondents to know the level at which the 
students stand in relation to a particular unit or part of a 
lesson and to identify those significant points of content 
which require special attention.



4.2A.2d teachers1 Perception of Effectiveness of Duplicated 

Material : It is hoped that the duplicated material would enable 

the students to develop the habits of library exploration; to 

collect upto date information pertaining to topics; and to 

study the subject-matter in depth. Broadly speaking, the 

duplicated material would enable the students to refer to the 

library resources with greater ease. The table 4.2A,2d shows 

the perception of 63.Oi percent of teachers of COSIP and 77.17 

percent of teachers of COHSSIP about the effectiveness of 

duplicated material in terms of means.

Table :4.2A.2d: Means Showing Teachers' Perception of 
Effectiveness of Duplicated Material

COSIP " : COHSSIP '
•^ems Means of" Overall ‘Means of Overall

Individual Mean \ Individual Mean
_________ items {Items

i) In exploring library
resources 4.51 4.15

ii) In making a choice of books 
edition and content 4.37 4.17

iii)
4.30 4.07

In preparing their own 
notes in detail 4.14 3.89

iv) In studying the subject- 
matter in depth 4.19 4.05

(i) COSIP : According to the table 4.2A.2d, the overall mean

(4.30) signifies that the duplicated material is helpful to 

students in having easy access to library materials 'to much 

extent', The means of individual items reveal that the duplicated 

material is helpful to students in exploring library resources(4.51)



’to a great extent'; and for the remaining items ’to much 
extent’.

(ii) COHSSIP : According to the table 4.2A.2d, the overall

mean (4.07) indicates that the duplicated material is helpful
}

to students in having easy access of library resources 'to 
much extent' which is further, substantiated by the means of 
individual items.

Phe above analysis makes it clear that the duplicated 
material is found helpful in promoting the habits of library 
consultation among the students to a considerable extent, fhis 
highlights the need for supplying duplicated material in all the 
disciplines so as to develop the self-study habits among the 
students.
4.2A.3 Projection of lecture on Screen Through Visual Aids :

For successful teaching instructional materials are necessary. 
Blackboard is the most traditionally effective teaching aid. 
Duplicated material also forms one of the effective ways to 
supplement a lecture. Films, filmstrips, maps, charts, models, 
tape recorders, T.V., radio etc. may be other varieties of 
instructional material. She OOSIP and COHSSIP provide full 
freedom to the colleges to procure audio visual aids and to make 
use of them for supplementing class lecture. She table 4.2A.3 
shows the percentage of respondents projecting their lecture 
through visual aids.



Sable i4.2A.3s Projection of Lecture on Screen through, 
Visual Aids

(Responses in Percentages)

Projection of Lecture on Screen Through nnc,TT1 n,„OOT. Visual Aids C0SIP 00HSSIP

(i) Most of the lecture -
(ii) A summary or part of it 7.53 5.51

(iii) Figures, diagrams, formulae, 
etc.

phrase
10.98 9.45

(iv) None of the lecture 81.49 85.04

It is obvious from the table 4.2A.3, that the projection 
of lecture on screen has not become popular among the respondents 
of COSIP and COHSSIP. During the interviews the respondents 
pointed out lack of physical facilities, non-availability of 
materials for projection and lack of technical competence among 
the teachers as the main reasons for not projecting lectures 
on the screen.
4.2A.4a Assignment, s Assignment is specifically meant as the 
written work given to the students to be completed through 
consultation of reference material either in the library or at 
home. Assignments demand the reading of literature with an alert 
and critical mind. Assignments give coherence and clarity to 
thoughts and train them in the art of using language effectively 
and communicating to others. It is expected of the respondents 
to give assignments to students so as to develop self-study 
habits among them. According to the table 4.2A.1a, 76.71 percent 
of respondents of OOSIP and 65.35 percent of respondents of COHSSIP



follow the practice of giving assignments to students, The
table 4.2A.4a shows the varied types of questions asked in the
assignments to the students.

Table s4.2A.4as Types of Questions asked in Assignments
(Responses in Percentages)

Type of Questions COSIP COHSSIP

(i) Objective type - —

(ii) Short answer type 10.27 8.66
(iii) Essay type - 14.96
(iv) Combination of (i) and (ii) 8.90 -
(r) Combination of (i) and (iii) - -

(vi) Combination of (ii) and (iii) 15.75 25.20
(vii) Combination of (i), (ii) and 

(iii) 41.78 16.54

(i) QQSIP : Prom the table 4.2A.4a, a trend emerges that

the respondents prefer asking a combination of objective type, 
short answer type and essay type questions in assignments to the 
students. It means that the respondents are interested in training 
the students in answering varied types of questions specifically 
to the point.

(ii) COHSSIP i The table 4.2A.4a reveals that 25.20 percent 
of respondents ask short answers type and essay type questions 
in combination in assignments. It is substantiated by interviews 
that the respondents belonging to Humanities group prefer to ask 
essay type questions whereas the respondents belonging to Social 
Sciences group prefer to ask short answer type questions in
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assignments.
The notable difference between the respondents of two 

groups is that objective type questions have not gained much 
favour with the teachers of COHSSIP. It is due mainly to the 
comparative difficulty of framing objective type questions in 
Humanities and Social Sciences disciplines.
4.2A.4b Submission of Assignments by the Students : The 

respondents expect that the students should submit the assignments 
after completion. The table 4.2A.4b shows the percentage of 
respondents reporting the submission of assignments by the 
students.

Table :4.2A.4b: Submission of Assignments by the Students
(Responses in Percentages)

Teachers’ Responses COSIP COHSSIP

Yes 76.71 65.55
Ho - -

The table 4»2A.4b reveals that the respondents who follow 
the practice of giving assignments to students report that the 
students submit the assignments after completion. It is 
substantiated by interviews that the percentage of students 
submitting assignments varies and depends upon the weightage 
given to assignments in the external or internal examinations. 
4.2A.4c Treatment Given to Assignments t If the students are to

derive full advantage from assignments, it is obligatory on the 
part of the teachers to go thoroughly them and to make written



criticism and then to discuss them with the students. The 
table 4.2A.^e shows the treatment given to assignments by the 

respondents.

179

Sable :4.2A.4c: Treatment Given to Assignments
(Responses in Percentages)

Treatment Given to Assignments COSIP OOHSSIP

(i) Return them with written correction
or criticism but without oral 
discussion 21.92 9.45

(ii) Discuss them orally in general 6.16 22.83
(iii) Both the above 48.63 33.07

(i) COSIP : The table 4.2A.4c indicates that 48.63 percent 
of respondents correct the assignments with written remarks as 
well as discuss them with the students. Only 21.92 percent of 
respondents return the assignments with written remarks to the 
students and without..discussion. These practices provide feedback 
to the students for improving the assignments.

(ii) OOHSSIP j The table 4.2A.4‘c shows that 33.07 percent of 
respondents correct the assignments with written remarks as well 
as discuss them with the students. There are 22.83 percent of 
respondents who discuss the assignments orally with the students. 
It seems that the respondents are interested in providing rein­
forcement to students for improving their assignments.

It is clear from the above analysis that the practice of 
correcting assignments with written remarks and then discussing 
them with the students is widely accepted by the respondents of
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COSIP and COHSSIP. The reason why some of the respondents are 
not able to follow both the practices is the greater number of 
students in the classes or groups.
4.2A.4d Teachers' Perception of Effectiveness of Assignments :

The effectiveness of assignments is measured in terms of their
helpfulness to students in developing the habits of s expressing
independently? answering in a precise and orderly manner?
organising and interpreting the facts systematically; and
summarising different thoughts critically. The table 4.2A.4d
shows the perception of 76.71 percent of teachers of COSIP and
65.35 percent of teachers of COHSSIP, who give assignments to
the students, about their effectiveness in terms of means.

Table :4.2A.4d:" Means Showing Teachers' Perception of 
Effectiveness of Assignments

COSIP : COHSSIP
Means of
Individual
Items

Overall:Means of Mean :Individual
:Items

Over­
all
Mean

(i) Expressing independently 2.86 3-35
(ii) Answering in a precise and 

orderly manner 3.73 3.66
3.45 3.63

(iii) Organising and interpreting
facts systematically 3*70 3.95

(iv) Summarising different 
thoughts critically 3.49 3.57

(i) COSIP : In the table 4.2A.4d, the overall mean (3.45)

indicates that assignments are helpful to students in developing 
the habits of self-study and answering specifically to the 
questions 'to much extent'. The means of( individual items reveal
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that assignments are helpful to students in developing the 

hahits of ; answering in a precise and orderly manner (3*73); 

organising and interpreting facts systematically (3*70); and 

summarising different thought critically (3*49) 'to much extent'; 

and for the remaining item 'to some extent’.

(ii) COHSSIP j According to the table 4*2A.4d» the overall

mean (3*63) signifies that assignments are helpful to students 

in developing the habits of self-study and answering specifically 

to the point 'to much extent'. The means of individual items 

reveal that assignments are helpful to students in developing the 

habit of expressing independently (3*35) 'to some extent' and 

for the remaining items 'to much extent'.

The above analysis indicates that assignments are perceived 

to be of much help to students in developing the habits of self- 

study and answering specifically to the point by the respondents 

of COSIP and COHSSIP. They perceive that the students are not able 

to express independently in assignments to an appreciable level.

4.2A.5a Seminar : Seminar is a form of group discussion in which 

a group of students meets with faculty members to listen to and 

discuss individual reports on some common theme. It is subject- 

centered and hence an adequate exposition and discussion of the 

topic is to be secured. The growing emphasis on critical thinking 

and problem-solving in college and university instruction accounts 

in part for the increased attention paid to seminar method as a 

vehicle of instruction. A seminar session appears to be most 

satisfactory when it is related to a topic about which the students



182
already have a background and experience, but at the same time 
need additional clarification, explanation and interpretation.
A seminar normally begins with the presentation of a paper or an 
essay written by a member of the group which is followed by 
discussion. She proceedings of a seminar are conducted by a 
member of the group designated as chairman and reported by another 
member known as the reporter. It launches a thesis of a penetrating 
and provocative character upon which all the members of a group 
have opportunity to express freely. According to the table 4.2A.1a, 
56.85 percent of respondents of COSIP and 44.09 percent of 
respondents of COHSSIP follow the practice of seminar method. A 
seminar can be organised based either on a class lecture or on 
certain other topics of interest. Ihe table 4.2A.5a shows the 
percentage of respondents who organise seminars based on class 
lectures.

fable i4.2A.5a: Organisation of Seminars based on Class
lectures

(Responses in Percentages)
Organisation of Seminars based 
on Class lectures COSIP COHSSIP

Yes 17.81 33.86
Ho 39.04 10.24

fhe above table shows that 39.04 percent of respondents of 
COSIP and 10.24 percent of respondents of COHSSIP do not usually' 
organise seminars based on class lectures. It means that they 
organise seminars on a topic of common interest to teachers and
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students other than class lectures. It is substantiated by 

interviews that these respondents organise seminars for discussing 

the progress of the projects taken up by the students or on some 

advanced topic of interest. I’here are 17.81 percent of respondents 

of GOSIP and 33.86 percent of respondents of OOHSSIP who organise 

the seminars based on class lectures. It means that the lecture 

continues to be the main vehicle of instruction whereas seminar 

supplements it and plays a secondary role in helping to clarify 

certain issues.

4.2A.5b Chairing of Seminar Sessions : For directing discussions

in seminars and for avoiding lecturing and unnecessary argumentation 

the sessions are chaired by a member of the group. She teachers 

normally chair the sessions. Sometimes experts in the discipline 

from outside may be invited to chair the sessions and for sharing 

their views of the particular topie. Students may also be given 

opportunity for chairing the sessions so as to inculcate in them 

leadership qualities and skills for conducting discussions 

effectively. She table 4.2A.5b shows the pattern of chairing of 

seminar sessions.

fable :4.2A.5b: Chairing of Seminar Sessions
(Responses in Percentages)

Chairing of Seminar Sessions COSIP GOBSSIP
(i) By teachers 36.30 25.20

(ii) By outsider (guest expert) 6.30
(iii) By students- - -
(iv) By anyone of the three above 20.55 12.60
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(i) COSIP : The table 4.2A„5b shows that 36.30 percent of 
respondents invite teachers to chair the seminar sessions and 
a very low percentage of respondents invites either teachers or 
guest expert or students to chair the seminar sessions.

(ii) OOHSSIP s The table 4.2A.5b reveals that 25.20 percent 

of respondents invite the teachers to chair the seminar sessions. 
Only 12.60 percent of respondents follow the practice of inviting 
either teachers or guest experts or students to chair the seminar 
sessions.

Prom the above analysis a trend emerges that normally the 
seminar sessions are chaired by the teachers, obviously by 
virtue of their long experience and thorough knowledge of the 
sub je ct-matter.
4.2A.5c Recording of Seminar Proceedings : In a seminar session 

it is tried to secure maximum students’ participation. For guiding 
the speaker and attracting his attention towards specific points 
of discussion it is essential to record the proceedings of seminar 
sessions, fhe recorded points have crucial significance for 
conducting follow up study. I'he table 4.2A.5c shows the percentage 
of respondents inviting members of the group for recording seminar 
proceedings.

fable «4.2A.5cs Recording of Seminar Proceedings(Responses in Percentages)
Recording of Seminar Proceedings ~ COS IP" OOHSSIP'

(i) By students 42.47 27.56
(ii) By teachers 8.90

(iii) By both 5.48 16.54
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From the table 4.2A.5c, a trend emerges that the seminar 

proceedings are normally recorded by the students. It was pointed 
out during interviews that some of respondents of GOSIP and 
GOHSSIP ask a panel of students and teachers to record the seminar 
proceedings which is advantageous for validating the specific 
points of interest, This practice gives students a sense of 
better participation and develops their ability to summarise the 
specific issues raised during discussion.
4.2A.5d Frequency of Supplying Duplicated Material about the 
Topic in Seminars : For pin-pointing the crucial issues and 
keeping the discussion under the purview of the topic in seminars, 
it is expected that the speakers should supply duplicated material 
pertaining to the topic to the participants. It helps in generating 
a better interaction process. She table 4.2A.5d shows the 
frequency of supply of duplicated material pertaining to the 
topic in seminars.

Sable J4.2A.5ds Frequency of Supplying Duplicated Material 
about the Topic in Seminars

(Responses in Percentages)

Frequency of Supplying duplicated 
Material in Seminars GOSIP COHSSIP

Always - 4.72
Often 12.33 18.11
Occasionally 22.60 13.39
Seldom 19.18 7.87
Never 2.74 —
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(i) COSIP : The Table 4.2A.5d makes it evident that 22.60 

percent of respondents report that the speakers supply- 
duplicated material pertaining to a topic in seminars 
occasionally and a lower percentage of respondents mentions 
that the speakers supply duplicated material often.

(ii) CQHSSIP s The table 4.2A.5d shows that 18.11 percent 

of respondents report that the speakers supply duplicated 
material pertaining to a topic in seminars often and a very low 
percent of respondents mentions that it is done always.

It is noteworthy that while the practice of supplying 
duplicated material pertaining to a topic in seminars is not 
regularly observed under GOSIP, a better situation is found 
under GOHSSIP. In Humanities and Social Sciences at least 
some respondents supply duplicated material in alii the seminars 
and the percentage of respondents who does it often is higher 
than those who do it occasionally.
4.2A.5e Interaction Process in Seminar Sessions : In seminar 

sessions it is expected that every student should contribute to 
the discussion according to his abil±tie.sj and knowledge of the 
subject in a free, frank and friendly manner. The table 4.2A.5e 
shows the process of interaction in seminar sessions.

(i) GOSIP : The table 4.2A.5e on the next page shows that
53.56 percent of respondents report that the seminar sessions
are marked by domination by a few participants. It is substantiated
by interviews that the students who have command over language
and subject-matter participate more in discussion in comparison 
to other students.
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Table :4.2A.5es Interaction Process in Seminar Sessions
(Responses in Percentages)

Seminar Sessions are marked by GOSIP COHSSIP

(i) Majority participation in the 
discussion 29.13

(ii) Domination by a few 33.56 14.96
(iii) Domination by one member 

participant 19.86
(iv) Domination by speaker himself 3.42

(ii) GOHSSIP : The table 4.2A.5e reveals that 29.13 

percent of respondents report that the seminar sessions are 
marked by majority participation in the discussion. A lower 
percentage of respondents (14.96) reports that only a few 

students participate in seminar sessions.
It is noted-that seminars under GOHSSIP are characterised 

by greater participation of the members in discussions in 
comparison to participation in CQSIP. The greater participation 
in Humanities and Social Sciences is due to the inherent 
characteristics of the disciplines and scope for debating over 
various view points and schools of thought. However, special 
attention is to be given towards strengthening seminars in 
Science discipline.
4.2A.6a Tutorial s The Tutorial is meant to be a small group 
process in which the teacher and not more than six students are 
present ( University Education Commission 1948-49'). It aims at 
establishing an intimate relationship between the teachers and
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students so as to provide personal and academic guidance to 
the latter. While tutorials may involve moral or social guidance 
or helpful advicej its principal function is a kind of 
’intellectual mid-wifery‘. In an intimate way, the teacher 
directs and develops the thought process which is always an 
activity of the student himself. According to the table 4.2A.1a, 
60.96 percent of respondents of COSIP and 66.92 percent of 
respondents of OOHSSIP follow the practice of organising tutorials, 
fhe table 4.2A.6a shows percentage Of respondents who organise 
tutorials based on class lectures.

fable :4.2A.6a : Organisation of tutorials based on Class

(Responses in Percentages)

Organisation of tutorials based on 
Class lecture COSIP OOHSSIP

Yes 50.69 61.42
Ho 10.27 5.51

She table 4.2A.6a indicates that the majority of respondents 
of COSIP and COESSIP organise tutorials based on class lectures. 
It means that the tutorials serve the secondary purpose of 
supplementing and enriching the class lectures.
4.2A.6b Activities in Tutorials s It is expected in tutorials 
that topics of related interest in the discipline as well as 
students' personal problems are to be discussed, fhe tutorials 
are not to be strictly confined to the topics covered in the
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class lectures, l'he table 4.2A. 6b shows the percentage of 

respondents conducting tutorials for solving students' academic 

as well as personal problems.

fable s4.2A.6bs Activities in futorials

(Responses in Percentages)

'tutorials for solving students' COSIP COHSSIP

(i) Academic problems 45.21 48.03
(ii) Personal problems - -

(iii) Both 15.75 18.90

Ihe table 4.2A.6b shows that primarily the tutorials are 

organised for discussing students' academic problems. Side by 

side, there are a very low percentage of respondents of" COSIP 

and COHSSIP who discuss students' personal problems also in 

tutorials. It is substantiated by interviews that some of the 

respondents of COSIP and COHSSIP give assignments to the students 

on advanced topics in the discipline and then discuss them in 

tutorials. Personal problems related to adjustment, hostels, and 

further study are also handled in tutorials.

4.2A.7a Croup Discussion s Seminars and tutorial are forms of 

group discussion in which all the members of the group contribute 

towards the discussion of a particular topic. She group discussion 

connotes a different meaning here i.e. the whole class or group 

is divided into 5 or 6 groups with less than 10 members and the 

necessary literature pertaining to the topic is provided to each
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group. The members of a group discuss the topic among themselves, 
crystallise their ideas and prepare a brief report of the 
discussion. After a specified time the leaders of groups 
present their papers for general discussion. According to the 
table 4.2A,1a, the group discussion method is practised by 7.53 
percent of respondents of 00SIP and 51*18 percent of respondents 
of COHSSIP. The table 4.2A.7a shows the procedure for selecting 
group leaders in group discussions.

Table :4.2A.7as Procedure for Selecting Group leaders
in Group Discussions.

(Responses in Percentages)

Selection Procedure of Group Leaders aaotp in Group Discussion oudj-t COHSSIP

(i) Randomly - 17.32
(ii) Based pn merit 7.53 33.86

(iii) Through election
(iv) Through rotation as per attendance 

rolls

It is evident from the table 4.2A.7a;that the respondents 
of .COSIP.. who organise group discussion and 33*86 percent of 
respondents of OOHSSIP prefer the meritorious students for group 
leadership. It may be by virtue of their wider knowledge of the 
subject-matter and ability to organise the content of the topic 
in a systematic and comprehensive manner.
4.2A.7b Mode of Conducting a". Group Discussion : The preparation 
of papers for presentation in group discussion is a collective 
intellectual endeavour of the members in a group. It cultivates
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the habit of team work among the students. The discussion of a 
paper may he confined to a particular topie or enough flexibility 
may be introduced. The table 4.2A.7b .shows the mode of conducting 
a group discussion.

Table :4.2A„7bi Mode of Conducting a Group Discussion
(Responses in Percentages)

Mode of Conducting a Group Discussion COSIP COHSSIP
(i) Confining discussion strictly to the

topic 2.05 19.69
(ii) Allowing enough flexibility to introduce

new ideas from other disciplines when 
such a step promises to the fruitful 5.48 31.50

Prom the table 4.2A.7b, it is evident that 5.48 percent of 
respondents of COSIP and 31*50 percent of respondents of OOHSSIP 
allow enough flexibility to introduce new ideas from other 
disciplines when such a step promises to be fruitful during 
discussion sessions. It means that the respondents are interested 
in imparting an interdisciplinary dimension to the discussions. 
4.2A.8a Symposium : Symposium is an instructional technique in

which two or more persons but less than six speak on a topic from 
different angles. It attempts to present a comprehensive picture 
of the topic through the views expressed by the various speakers. 
After the presentation of the papers/talks, discussion follows. 
The table 4.2A.8a shows the percentage of respondents indicating 
the number of students who present their papers in a symposium.
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Sable :4.2A.8a: Number of Students Presenting Papers in 
a Symposium

(Responses in Percentages)

Number of students who present papers in a 
Symposium

Pour or more 2.36 
Three 11.81 
Two

Symposium is organised by the respondents of COHSSIP only 
and that too, by 14.17 percent of them ( table 4.2A.1a ). The 
table 4.2A.8a indicates that 11.81 percent of respondents invite 
three papers for presentation in a symposium. It is substantiated 
by interviews that normally 10 minutes are assigned to each 
paper and the remaining time is devoted for group discussion. 
4.2A.8b Mode of Conducting a Symposium ! A symposium can be 

organised either by delivering time bound speeches or reading 
brief papers or a combination of both. The table 4.2A.8b shows 
the percentage of respondents indicating the mode of conducting 
a symposium.

Table s4.2A.8b: lode of Conducting a Symposium
(Responses in Percentages)

Mode of conducting a Symposium COHSSIP

(i) By delivering short speeches -

(ii) By reading brief papers 7.87
(iii) By combining both the techniques 6.30

The table 4.2A.8b shows that 7.87 percent of the respondents 
conduct the symposium by allowing the students to read brief
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papers. Chere are 6.30 percent of respondents who allow the 
students to read brief papers and supplementing them with short 
speeches in a symposium.
4-.2A.8c Interaction Process in a Symposium : She table 4.2A.8c

shows the percentage of respondents following the practice of 
conducting discussion after the presentation of papers.

fable :4-.2A.8cs Interaction Process in a Symposium
(Responses in Percentages)

Discussion follows papers in a GOHSSIP
Symposium

Yes 14.17
Ho ' ' -

The table 4.2A.8c shows that the respondents who organise 
the symposium follow the practice of conducting discussion after 
the presentation of papers. Discussion is fruitful in making clear 
certain issues emerging from the papers.
4.2A.9 Teachers' Perception of Effectiveness of Discussion 
Methods 5 The effectiveness of discussion methods such as seminar, 

tutorial, group discussion and symposium is measured in terms of 
their helpfulness to students in enabling them to learn the subject 
as well as in developing their higher intellectual abilities and 
skills. The teachers expect the inculcation of independent study 
habits among the students and their active participation in teaching­
learning process. Through discussion methods, the students get a 
clear picture of the topic. It is tried through discussion methods



to arouse intellectual curiosity among the students and to 
develop a healthy spirit of constructive criticism, Che table 
4.2A.9 shows the perception of 100 percent of teachers of COSIP 
and 100 percent teachers of COHSSIP about the effectiveness of 
discussion methods in terms of means.

Cable s4.2A.9s Means showing Teachers' Perception of 
Effectiveness of Discussion Methods

Items
003IP s COHSSIP

Means Over- s Means Over-of Indi- all j of Indi- all
vidual Mean s vidual Mean
Items s Items

(i) In supplementing class
lecture 4.24 4.51

(ii) In discussing difficult
topics 4.45 4.67(iii) In exchanging different
view-points 5*36 4.40(xv) In gaining experience to
present the papers 3.64 4.37

3.79 4.46
(v) In facing interrogation 3-49 4.26

(vi) In developing the power of
expression 3.60 4.73(vii) In arranging the content
of the paper logically and
sequentially 3-77 4.40(viii) In revising the reports or 
papers through the sugges­
tions made by the group 3*76 4.35

(i) COSIP ; According to the table 4.2A.9, the overall mean 
(3.79) signifies that the discussion methods are helpful to students 

in enabling them to learn the subject as well as in developing 
certain values and skills in them 'to much extent’. Che means of 
the individual items reveal that discussion methods are helpful
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to students in discussing difficult topics (4.45) to a great extent*; 

in exchanging different view points (3.36) 'to some extent* and 

for remaining items 'to much extent*.

(ii) COHSSIP : According to table 4.2A.9)the overall mean 

(4.46) indicates that discussion methods are helpful to students 

in developing their higher intellectual abilities and skills and 

getting them a clear picture of the topic 'to a great extent*. She 

means of the individual items reveal that discussion methods are 

helpful to students; in supplementing class lecture (4.51); in 

discussing difficult topics (4.67) and in developing the power of 

expression (4.73) 'to a great extent* and for the remaining items 

'to much extent*.

She above analysis shows that the respondents of COHSSIP 

perceive the effectiveness of discussion methods in enabling the 

students to learn the subject as well as in developing in them 

certain values and skills to a greater extent in comparison to the 

respondents of GOSIP. The respondents belonging to both the 

programmes agree that discussion methods are helpful to the students 

in clarifying difficult topics to an appreciable level. The 

respondents belonging to COHSSIP find that discussion methods are 

helpful to students in developing the power of expression and in' 

supplementing class lectures to an appreciable level.

4.2A.10a Workshop Activities i The U.G-.C. has given encouragement 

for, and has liberally financed the setting up of workshop and glass 

blowing units in the colleges for developing in students psychomotor^ 

skills such as construction, operation, servicing and maintenance 

of apparatus. Many of the colleges have no provision for repairing 

costly apparatus when they go out of order. The U.G-.C. expects the
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setting up of workshop and glass blowing units in the colleges 
under COSIP. It is hoped that setting up of workshops will help 
in creating indigenous capability in design and development of 
more advanced instruments for both applied and pure work in 
various areas of science and technology. Ihe workshop activities 
will develop greater confidence among the students to work on 
their own and to foster creativity among them. According to the 
table 4.2A.1a, the workshop activities have been started by 
47.95 percent of respondents of COSIP. After giving a list of 
activities which can be conducted in workshop, the respondents 

have been asked ; ‘Please put a tick mark ( v"* ) in column I 
against each of the activities for which you provide opportunities 
to students in the workshop! Ihe table 4.2A.10a shows the percen­

tage of respondents who provide opportunities to students to 
conduct varied activities in workshop.

lable :4.2A.10as Activities Conducted in Workshop
(Responses in Percentages)

Activities COSIP

(i) Preparing charts, maps, diagrams, sketches etc. 47.95
(ii) Repairing and improvising the apparatus 28.08

(iii) Designing and assembling equipment for new
apparatus , 12.33

(iv) Operating electrical gadgets 29.45

'ihe table 4.2A.10a shows that 47.95 percent of respondents 
provide opportunities to students in workshops for preparing charts, 
models, maps, diagrams, sketches etc. Ihe percentage of respondents 
who provides opportunities to student to conduct activities in
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workshop is not encouraging. It is substantiated by interviews 
and observations that charts, diagrams, maps, sketches, models 
etc. have been prepared in Chemistry, Physics, Zoology, Botany, 
Geology, Microbiology, Mathematics and Statistics disciplines.
It is interesting to note that two colleges have prepared charts 
on periodic table in Chemistry and circuit diagrams in Physics, 
which have been sold to neighbouring institutions at nominal 
prices and have been highly appreciated. Only 29.45 percent of 
respondents provide opportunities to students for operating 
electrical gadgets. A very limited percentage of respondents 
provide opportunities to students for repairing and improvising 
the apparatuses which go out of order. The respondents belonging 
to Physios discipline provide opportunities to students for 
designing and assembling electronic equipment for new apparatus. 
It seems that the workshop activities have been started by a 
limited percentage of respondents. During interviews, it was 
revealed that lack of students' interest due, to the nongraded 
nature of the workshop activities was the main cause for such 
activities being at a low key.
4.2A.10b Teachers' Perception of Students' Skills in Conducting

Workshop Activities s The table 4.2A.10b shows the perception 
of teachers who provide opportunities to students to conduct 
workshop activities as mentioned in the table 4.2A.10a, about the 
use of their acquired skills in conducting such activities.
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Sable :4.2A.10bs Means Showing Teachers* Perception ofStudents’ Skills in Conducting Workshop 

Activities

Activities Means of Indi­
vidual Items

(i) Preparing charts, diagrams, maps, sketches,
models etc. 4.30

(ii) Repairing and improvising the apparatus 4.27
(iii) Designing and assembling equipment for new

apparatus 4.22
(iv) Operating electrical gadgets 4.60

The overall mean against these items is not usable, hence 
it has not been calculated.

The means of the individual items reveal that the students 
are able to make use of acquired skills in operating electrical 
gadgets (4.60) ’to a great extent' and for the remaining items 
'to much extent'. It means that the students are found able to 
make use of acquired skills of construction, operation, servicing 
and maintenance of apparatus to an appreciable extent.
4.2A.11a Project Method s The project method provides opportunities

to students to solve the problems in their natural settings. In this 
method students are encouraged to analyse problems in a systematic 
way; in the process they are expected to exercise judgement and 
come to the conclusions about the results of their study. The 
students are encouraged to identify problems of their own interest 
in the course or related to it and to find out answers on their own 
on the basis of empiricism. Projects aim at equipping the students 
with necessary knowledge and skills for conducting research. The
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OOSIP and OGHSSIP expect that opportunities should be provided 
to the students at least to complete one small project during the 
undergraduate course. According to the table 4.2A.la, the project 
method is practised by 91.10 percent of respondents of OOSIP and 
22.05 percent of respondents of G0HSS1P. A question has been 
asked to the respondents i ’what is the form of small research 
project undertaken by the students ? ( Check more than one )'.
The table 4.2A.11a shows the percentage of respondents indicating 
the types of small research projects undertaken by the students.

Table :4.2A.11at Type of Projects undertaken by the
Students

(Responses in Percentages)

Type of Small Research Projects OOSIP OOHSSIP

(i) Survey 6.16 17.32
(ii) Historical - 3.94

(iii) Biographical with relevance to modem 
times 0.79

(iv) Designing and assembling the 
ment for new apparatus

equip-
12.33 —

(v) Experimental verification of 
Hypotheses Lawsor 84.93 -

(i) OOSIP : The table 4.2A.11a indicates that a very high 

percentage of respondents reports thdt the students take up
projects for experimental verification of laws or hypotheses, 
especially in Chemistry, Zoology, Botany, Geology and Micro-biology 
disciplines. Only 12.33 percent of respondents belonging to Physics 
discipline report that the students prefer to take up projects
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for designing and assembling equipment for new apparatus and 
thereby, experimentally verify lawsor hypotheses. A very few 
percentage of respondents belonging to Mathematics and Statistics 
disciplines reports that the students prefer survey type of 
projects.

(ii) COHSSIP : She table 4.2A.11a shows that hardly 22.05 

percent of respondents follow the practice of giving projects 
to students. A section comprising 17.32 percent of respondents 
reports that the students take up survey type of projects in 
Psychology, Sociology, Geography, Economics and Commerce 
disciplines. A very low percentage of respondents reports that 
the students belonging to History discipline prefer to take up 
projects related to places 'of historical importance.

2he above analysis makes it clear that the project method 
is found to be widely practised by a very high percentage of 
respondents of 00SIP whereas it has been practised by a very 
limited percentage of respondents of COHSSIP. While the COSIP 
projects are mostly concerned with the experimental verification 
of hypotheses or laws, the COHSSIP projects are mostly surveys.
4.2A.11b Supply of Instruction Sheet pertaining to Projects : fo
assist^the students to conduct project work effectively, the project 

supervisor is expected to supply them guidelines pertaining to 
the methodology adopted for i collecting data/taking observations; 
sampling/ experimentation of laboratory apparatus; processing of 
data / tabulation of observations; analysis and interpretation 
of data / observation and reporting of the results with conclusions 
and generalisations. Ihe table 4.2A.11b shows the percentage of
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respondents who follow the practice of supplying instruction
sheet pertaining to projects to the students.

Sable :4.2A.11bJ Supply of Instruction Sheet Pertaining
to Projects

(Responses in Percentages)

Supply of Instruction Sheet Pertaining 
to Project COSIP COHSSIP

Yes 13.01 4.72
No 78.08 17.32

She above table reflects that the practice of supplying 
instruction sheet pertaining to project to,students is not 
popular. It is substantiated by interviews that the respondents 
of GOSIP and COHSSIP provide oral instruction to students at every 
step.
4.2A.11c Process of Finalisation of Projects s Students are 
allowed to identify and choose problems of their own interest for 
projects. Phe finalisation of the problem is done through 
discussion between project supervisors and students. Phe project 
supervisors, for assessing students' insights into the problem, 
may adopt a number of techniques such as group discussion, 
exploration of sources of information by the students or a 
combination of both. She table 4.2A.11c on the next page shows 
teachers' responses with regard to adoption of techniques for 
finalising projects.
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'iable 54.2A.11cJ Process of Finalisation of Projects
(Responses in Percentages)

\

Process of Finalisation of Projects COSIP OOHSSIP

(i) After exploring the sources of
information al: -v 70.55 5.51

(ii) •kfter group discussion - 3.94
(iii) After going through both the above

process 20.55 12.60

(i) QOS IP : The table 4.2A.11c shows that the majority

of the respondents follow the practice of finalising the project 
after ensuring that the students have examined the related 
literature in depth.

(ii) 00HSSIP i Only 12.60 percentage .of respondents follow 
both the techniques for finalising the projects i.e. group 
discussions and also ensuring that the students have explored 
the sources of information.
4.2A.1id Teachers1 Perception of Effectiveness of Projects:

Teachers' perception of effectiveness of small research projects 
is determined in terms of their helpfulness to students in 
enabling them to adopt . scientific procedure for solving problems 
and drawing conclusions based on empiricism. The table 4.2A.11d 
shows the perception of 91.10 percent of teachers of COSIP and 
22.05 percent of teachers of OOHSSIP about the effectiveness of 
projects in terms of means.
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Table ;4.2A.11d: Means Showing Teachers' Perception ofEffectiveness of Projects

Items
GOSIP

Means "Over- 
of Indi- all

COBSSIP

vidual
Items

Mean
:Means Over-
:of Indi- all 
:vidual :Mean; 
:Items •

(i) In enabling the students to 
adopt a scientific procedure 
for solving problems 4.48 4.46

(ii) In enabling the students to 
apply appropriate techniques - 
for taking observations/

3.61collecting data 4.52
4.46 3.77

(iii) In enabling the students to 
tabulate and analyse the data 
collected or observations mathematically/statistically 4.49 3.42

(iv) In enabling the students to 
verify and generalise the 
results 4.36 3.57

(i) COSIP : According to the table 4.2A.11d, the overall 
mean (4.46) indicates that projects are helpful to students in
developing in them the spirit of scientific enquiry 'to a great 
extent'. The means of the individual items, reveal that except for 
one item, projects are helpful to students enabling them to adopt 

scientific procedure for solving the problems 'to a great extent'. 
The projects are helpful to students in enabling them to verify 
and generalise the results (4*36) 'to much extent'.

(ii) COBSSIP : According to the table 4.2A.1td, the overall 
mean (3.77) signifies that projects are helpful to students in 

developing in them the spirit of scientific enquiry 'to much
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extent'. fhe means of individual* items reveal that projects are 
helpful to students in enabling them to adopt • scientific 
procedure for solving the problems (4.46) 'to a great extent'; 

in enabling them to apply appropriate techniques for talcing 
observations/collecting data (3*61); and in enabling them to verify 
and generalise the results (3.57) 'to much extent', and in enabling 
them to tabulate and analyse the collected data mathematically/ 
statistically (3.42) 'to some extent'.

Ihe above analysis shows that the respondents of COSIP perceive 
the project method of greater help in training the students to 
employ scientific procedure for solving the problems and studying 
the phenomena in their natural settings in comparison to the 
respondents of COHSSIP.
4.2A.12A(a) language laboratory : COHSSIP encourages the institutions 
to establish language laboratory so as to provide facilities to 
students for improving communication skills, especially in foreign 
languages. In such laboratories students are provided opportunities 
to practice languages by hearing, speaking and reacting in a variety 
of ways. Ihe facilities of language laboratories are to be provided 
to all the students in a department, Ihe table 4.2A.l2A(a) shows 

the percentage of respondents who have the facilities of language
laboratories in their departments.

lable :4.2A.12A(a): Facilities of language laboratory
(Responses in Percentages)

Facilities of language laboratory " COHSSIP
Yes
Ho

6.30
93.70
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According to the table ' 4.2A. 12A(a), only 6. JO percent of 
respondents report that they have the facilities of language 
laboratories in their departments. It is observed through personal 
visitation that three, colleges have established fullfledged 
language laboratories which have the capacity of twenty students 
each and two colleges have purchased recorded material in English.
It is substantiated by interviews that the facilities of language 
laboratories are utilised by the English department and by those 
students who have offered English language as a subject of the 
study.

Ihe very low percentage of respondents who reports thetheir
facilities of language laboratories in/departments gives the 
impression that the very objective of establishing language 
laboratories in each college has been defeated. Interviews helped 
in finding out the reasons why other institutions are not coming 
forward for establishing language laboratories which are ; the 
lack of accommodation facilities; lack of technical assistants 
for handling equipment, lack of teachers' interest etc.
4.2A.12A(b) Supervision of Students' through language laboratory i

It is hoped that the students would improve language skills in 
terms of pronunciation, pacing, new words, fluency and appropriate­
ness of words through language laboratories. For observing the 
progress of students in communication skills, it is expected from 
the subject teachers to supervise them during practice and maintain 
a record of the progress in their learning. Ihe table 4.2A.12A(b)
shows the percentage of respondents who supervise students' learning 
through language laboratory.



206
Table :4.2A.12A(b) : Supervision of Students' Learning

through Language Laboratory
(Responses in Percentage)

Supervision of Students' Learning 
Through Language Laboratory COHSSIP

(i) Pronunciation 6.30
(ii) Pacing 6.30

(iii) New words 6.30
(iv) Fluency 6.30
(v) Appropriateness of words 6.30

The table 4.2A.12A(b) indicates that the respondents who 

have the facilities of language laboratory, supervise students' 
learning in terns of improvement of pronunciation, pacing, new 
words, fluency and appropriateness of words.
4.2A.12A(c) Teachers' Perception of Effectiveness of language

Laboratory : Teachers' perception about the effectiveness of 

language laboratory is measured in terms of improvement of communi­
cation skills among the students. The table 4.2A.12A(c) shows the 
perception of 6.30 percent of teachers of COHSSIP about the 
effectiveness of language laboratory in terms of means.

Table:4.2A.12A(c): Means showing Teachers' Perception of
Effectiveness of Language Laboratory

Items COHSSIP
Means of Indivi-; 
dual Items : OverallMean

(i) Pronunciation 3.88
(ii) Pacing 3.75

(iii) New words 4.36 4.05
(iv) Fluency 4.00
(v) Appropriateness of words 4.25
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According to table 4.2A.12A(e) the overall mean (4.05) 

indicates that the language laboratory is helpful in improving 
their communication skills 'to much extent' which is further, 

substantiated by the means of individual items.
4.2A.12B(a) SabQratpry,,Ac.tiyi.ties; : laboratory activities provide

practical learning experiences to students and allow them to 
discover things for themselves, laboratory activities help 
students to develop skills in making accurate and orderly observa­
tions and to draw conclusions based on experimentation. The 
laboratory activities in Science disciplines are conducted in 
Chemistry, Physics, Zoology, Botany, Geology, Micro-biology and 
Statistics and in Social Sciences in Geography and Psychology,
The COSIP and COHSSIP expect that more opportunities should be 
provided to students to conduct laboratory activities independently 
and to arrive at their own conclusions. According to the table 
4.21.1$, 6J.70 percent of respondents of COSIP and 5.51 percent 
of respondents of COHSSIP conduct laboratory activities. The 
table 4.2A,12B('a) shows the percentage of respondents who provide 
opportunities to students to conduct laboratory activities f. 

independently.
Table S4.2A.12B(a)% Provision of Independent laboratory

Activities
(Responses in Percentages)

Provision of Independent laboratory nrmp nnwqqTP activities for Students uurtooxr
Yes 63.70 5.51
No -
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The table 4.2A.12B(a) shows that the respondents of COSIP 

and COHSSIP who conducted laboratory activities at the under­

graduate level provide opportunities to students to perform 

laboratory activities independently.
4.2A.12B(b) Teachers’ Perception of Students* Skills in conducting 

laboratory Activities Independently : The laboratory activities are

conducted systematically right from checking of the working 

conditions of apparatus and tools to drawing conclusions and 
making generalisations. The table 4.2A,lB(b) shows the perception 

of 63.70 percent of teachers of COSIP and 5.51 percent of teachers 

of COHSSIP about the use of students’ acquired skills in conducting 

laboratory activities independently in terms of means.
(i) COSIP s According to table 4.2A.12B(b) on the next page, 

the overall mean (4-30) indicates that the students are able to 

make use of acquired skills in conducting laboratory activities 

independently ’to much extent’. The means of the individual items 

reveal that the students are able to make use of acquired skills 

'to a great extent', in checking the working of conditions of the 
apparatus and tools (4.67); in setting up apparatus with ease 

(4.59); in taking measurement and reading instruments accurately 

and checking up their observations at every stage (4.45)? in 

performing experiment with neatness (4.58); in dismantlying and 

cleaning the apparatus and putting them in proper place (4.47); 

in tabulating observations meaningfully (4.49); and in calculating 

and finalising the results mentioning units (4.48).
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Table :4.2A.12B(b): Means Showing Teachers' Perception of

Students* Skills in Conducting laboratory 
Activities Independently

Items
COSIP I COHSSIP

Means 
of Indi­
vidual 
Items

Over­
all
Mean

Means 
of Indi­
vidual 
Items

Over
all
Mean

(i) Checking the working conditions 
of apparatus and tools 4.67 4.71

(ii) Rectifying defects of apparatus 
in the laboratory situations 3.37 2.14

(iii) Improvising apparatus if necessary 3.43 2.43
(iv) Sketching the arrangement of the 

apparatus at the outset 4.42 4.43
(v) Setting up apparatus with ease 4.59 4.57

(vi) Taking measurement and reading 
instrument accurately and check­
ing their observation at every 
stage 4.45 4.43

(vii) Taking precautions in handling
4.29instruments and doing experiments4.39

(viii) 4.30
Performing experiment with reason-
able speed and accuracy so as to 
complete it in time 4.39 4.13

(ix) Performing experiment with neat­
ness 4.<?8 4.57

(x) Dismantling and cleaning the
apparatus and putting them in 
proper place 4.47 4.13

(xi) Tabulating observation meaning!'*.'L
fully 4.49 4.57

(xii) Summarising observations lead­
ing to generalisations 4.23 4.13

(xiii) Representing observations by dia­
grams or graphs 4.17 4.43

(£iv) Calculating and finalise the 
results mentioning units 4.48 4.43



She students are able to make use of acquired skills? in
rectifying defects of apparatus in the laboratory situation 
(3*37) and in improvising the apparatus if necessary (3*43)

’to some extent'. They have been rated as able to make use of 
acquired skills for the remaining items 'to much extent'.

(ii) GQHS3IP : According to table 4.2A.12B(b))the overall 
mean (4.10) indicates that the students are able to make use of 
acquired skills in conducting laboratory activities 'to much 
extent'. The means of individual items reveal that the students' 
are able Ho a great extent'; in checking the working conditions 
of apparatus and tools (4.71); in setting up experiment with 
ease (4.57); in performing experiments with neatness (4.57) I 
and in tabulating observation meaning (4.57).

The students are able ; to rectify defects of apparatus in 
the laboratory situations (2.14) and to improvise apparatus if 
necessary (2.43) 'to a little extent'. They have been rated as 

able to make use of acquired skills for the remaining items 'to 
much extent'.

It is noted that the respondents belonging to COSIP end 
COHSSIP are on the whole satisfied about the students' skills 
for performing laboratory activities independently. In case of 
some specific taks such as checking the working conditions of the 
apparatus and tools; setting up apparatus with ease; performing 
experiments with neatness and tabulating observations meaningfully 
the teachers belonging to both the programmes have given high 
ratings for students' abilities and skills.
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4.2 B library and Audio-Visual Aids

4.2B,la Library facilities and Staff s One of the major purposes

of the university education is to teach the' students to work on
their own and to emancipate them from dependence on teachers.
Under COSIP and COHSSIP, it is considered essential that library
facilities at the undergraduate level, should be adequate and the
students should learn to make best use of them. She GOSIP and
COHSSIP expect the enrichment and maintenance of a good library
equipped with advanced books and journals and to make optimum use
of it. Ihe table 4.2B.1a shows the percentage of respondents
indicating the adequacy of library facilities and staff.

Sable :4• 233.1 a: Adequacy of Library Facilities and Staff
(Responses in Percentages)

Library Facilities 
and Staff

COSIP •■«
COHSSIP

More t.’vf 
than
Adequate

ArCl©*"
quate

Inade­
quate

■sMore A.jthan Adeq-
:Adequate ua e

Inade­
quate

(i) Books 100 93.70 6.30
(ii) Journals - 20.55 79.45 - 11.81 88.19

(iii) Seating Arrange- 
, ment 7.53 60.96 31-51 - 30.71 69.29

(±v) Library staff - 84.93 15.07 - 83.46 16.54

(i) OOSIP : She table 4.2B.1a shows thata all the respondents 

report that library has been enriched in terms of advanced books 
and revised editions. It is substantiated by interviews that 
extra library cards have been issued to students for borrowing 
books from COSIP Book Bank whose number varies from 2 to 4 from
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college to college, '^he majority of respondents report the 

inadequacy of standard foreign journals which is due to their 

high cost. She majority of respondents report sufficiency in 

library staff. In some of the colleges, part time library 

attendants have been employed on the total remuneration of B.s.50/- 

p.m, She majority of respondents report adequate seating arrange­

ment for students in the library.

(ii) COESSIP ! She table 4.2B.1a reveals that the majority 

of respondents report the adequacy of books in the library. It 

means that the library has been enriched in terms of advanced 

books and revised editions. It is substantiated by interviews 

that extra library cards have been issued to students for borrowing 

books from GOHSSIP Book Bank whose number varies from 2 to 4 

from college-to college, fhe majority of respondents report the 

inadequacy of standard journals which is due to their high cost,

She majority of respondents report that the,library staff is 

sufficient and in some colleges post-graduate students have been 

employed for part time library services on the remuneration of 

B.s. 50/- p.m. The majority of respondents feel the inadequacy of 

seating arrangement with respect to students* strength.

It is obvious from the above analysis that libraries have 

been enriched in terms of advanced books and revised editions 

under GOSIP and GOHSSIP. Part time attendants have been employed 

in the libraries. Inadequacy of journals has been noticed by the 

respondents of GOSIP and GOHSSIP which is due to their high cost.
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The respondents of COSIP report adequate seating capacity for 
students in the library whereas}the majority of respondents of 
COHSSIP report inadequate seating capacity with respect to 
students’ strength.
4.2B.1b Provision of Departmental library s The COSIP and COHSSIP

encourage the teachers to establish departmental libraries with
the support of adequate funds. The departmental library makes
standard books easily accessible to the students, thereby,
enabling them to cultivate the habits of self-study. The table
4.2B,1b shows the percentage of respondents who report the
provision of departmental libraries.

Table :4.2B.1b: Provision of Departmental Library
(Responses in Percentages)

Provision of Departmental Library COSIP COHSSIP
les . 28.77 14.17
No 71.23 85.83

The table 4.2B.1b shows that the establishment of depart­
mental libraries has been undertaken only to a very limited extent. 
There may be some factors responsible for not establishing 
departmental libraries which are discussed in table 4.2B.1c.
4.2B.1c Factors Responsible for Non-existence of Departmental

Libraries : The table 4.2B.1c shows the percentage of respondents 
indicating the factors responsible for non-existence of 
departmental libraries.
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Sable :4.2B.1c: Factors Responsible for H§n-Existence of 
Departmental Libraries

(Responses in Percentages)

Factors Responsible for Non-existence of 
Departmental Libraries GOSIP COHSSIP

(i) Lack of accommodation 64.42 84.40
(ii) Lack of library assistant 54.81 77.98

(iii) Lack of funds 37.50 54.13

It is evident from the table 4.2B.1e, that the majority of 
respondents of GOSIP and COHSSIP report the lack of accommodation 
and lack of library assistant for the establishment of departmental 
libraries. Only 37.50 percent of respondents of GOSIP and the 
majority of respondents of COHSSIP also report the laek of funds 
for establishing departmental libraries.
4«2B.ld Open Access System in the Library : The table 4.2B.1d 
shows the percentage of respondents reporting about the open 
access system in the library.

Table :4.2B,lds Open Access System in the Library
(Responses in Percentages)

Open Access System in the Library GOSIP COHSSIP
Yes 34.93 28.35
No 65.07 71.65

The table 4.2B.ld makes it clear that open access system 
in the library is not popular at the undergraduate level. It is 
substantiated by interviews that library staff help the students 
in selecting books of their choice. The reason why the open 
access system has not been implemented or has been discontinued 
is the loss of books suffered by the library.
4.2B.1e Teachers* Perception of Use of Library Facilities : It is 
hoped that the students would make use of library facilities for 
collecting bibliographical notes; completing assignments; preparing 
papers for seminars, tutorials, group discussions and symposia; 
and preparing project reports/revising the discussion papers. The
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table 4.2B.1e shows the teachers' perception of the use of library
facilities by the students in terms of means.

Table :4.2B.le: Means Showing Teachers' Perception of 
use of library Facilities

COSIP : COHSSIP
Items Means of Over-: Means of Over-

Individ- all : Individ- all
ual Mean : ual Mean
Items *• Items

(i) In collecting bibliogra-
phical notes 4.48 3.87

(ii) In completing assignments 3.61 4.20 4.06 4.24(iii) In preparing papers for
seminars, tutorials, group
discussions, and symposia 4.22 4.47

(iv) In preparing project reports/
revising discussion papers 4.50 4.57

(i) COSIP : According to the table 4.2B.1e, t(i) (ii) * * vo
overall mean (4.20) indicates that the students make use of 
library facilities for consulting reference literature 'to much 
extent'. The means of individual items reveal that the students 
make use of library facilities : in collecting bibliographical 
notes (4.48) and in preparing project reports/revising discussion 
papers (4.50) 'to a great extent' and for the remaining items 
'to much extent*.

(ii) COHSSIP : In the table 4.2B.1e, the overall mean (4.24)
Clindicates that the students make use of library facilities for 

consulting reference literature 'to much extent*. The means of 
individual items reveal that the students make use of library 
facilities : in preparing papers for seminars, tutorials, group
discussions and symposia (4.47) and in preparing project reports/ 
revising discussion papers (4.57) 'to a great extent' and for the 
remaining items ' to much extent *.

It is inferred from the above analysis that the respondents 
of COSIP and COHSSIP perceive that the students make use of library



facilities for consulting reference material to a considerable 
extent, They also perceive that the 'students make use of library 
resources in preparing project reports/revising discussion papers 

to an appreciable extent.
4.2B.2a Audio-Visual Aids s She audio-visual aids are defined as 
the auditory and visual materials or aids which a teacher uses for 
making his teaching effective and for achieving well defined 
instructional objectives. Mere verbal exposition of the content 
does not ensure the permanent gain of accurate knowledge; the 
development of desired skills; realisation of specific objectives; 
and consequent behavioural changes in students. Through audio­
visual aids a large number of students can be brought into a variety 
of otherwise inaccessible processes, materials, events, situations 
etc. By supplementing verbal exposition with visual aids teaching 
becomes effective and the students gain knowledge through multi- 
sensory-media. The CQSIP and C0H38IP provide funds to institutions 
for procuring and using audio-visual aids for the supporting 
instructional programme. The table 4.2B.2a shows the percentage of 
respondents indicating the availability of teaching aids.

Table :4.2B.2a: Availability of Audio-Visual Aids
(Responses in Percentages)

Audio-Visual Aids Availability 
COSIP .. GGHSSIP

(i) Charts, maps, diagrams, sketches,
models etc. 91.78 33.86

(ii) Films, filmstrips, slides etc. 43.15 17.32
(iii) Cassette tapes, sound records 

etc. 26.03 22.04
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(i) QOSIP : She table 4.2B.2a reveals that a very high 

percentage of respondents reports the availability of charts, 
maps, diagrams, sketches, models etc. Only 43*15 percent of 
respondents report the availability of films, filmstrips, slides 
etc., and a lower percentage of respondents mentions the availability 
of cassette tapes, sound records etc. It is substantiated by 
interviews that opportunities have been provided to students for 
preparing charts, maps, diagrams, sketches, models, films, 
filmstrips, slides and for sound recording. It is reported by the 
Ohemistry department of a college that it has procured ten tapes 
of c lecture series of 10 Noble laureates in the discipline and 
they are played for the benefit of the students, through observa­
tion and interviews it was noticed that the number of tapes varies 
from 10 to 50 and the number of slides varies from 140 to 600 in 
different colleges. Filmstrips and slides have been purchased 
by the departments of Physics, Ohemistry, Zoology, Botany, Geology 
and Microbiology in some of the colleges.

(ii) OOHSSIP : Phe table 4.2B.2a represents a poor picture 

about the availability of teaching aids. Phe availability of charts, 
diagrams, maps, sketches, models etc. has been reported by 33*86 
percent of respondents. It is substantiated by interviews that 
charts, maps, diagrams, models etc. have been developed as well as 
purchased ready-made by the respondents belonging to the departments 
of Psychology, Geography, Economics, Political Science, History, 
Sociology etc. A very low percentage of respondents procured films, 
filmstrips and slides. It is reported by the respondents of History



department of a oollege that the students prepared commentaries 
recorded on tapes for slides and filmstrips. A very low 
percentage of respondents mentions the availability of casette 
tapes and sound records.

The percentage of respondents of GOSIP indicating the 
availability of audio-visual aids is greater than the percentage 
of respondents of COHSSIP. It is worthy to note that in some of 
the COHSSIP disciplines a beginning has been made to procure 
audio-visual aids.
4.233.2b frequency of Using Audio-Visual Aids : It is expected 
from the teachers of GOSIP and OOHSSIP to use the audio-visual 
aids frequently for supporting instructional activities. The 
table 4.2B.2b shows the percentage of respondents indicating 
the frequency of using audio-visual aids.

(i) GOSIP : The table 4.2B.2b indicates that the majority 

of respondents use chart, maps, diagrams, sketches, models etc., 
•Occasionally' for supporting the instructional activities. The 
films, filmstrips, slides etc. are used 'seldom* by 29.45 percent 
of respondents. Similarly, the cassette tapes and sound records 
are not used frequently.

(ii) COHSSIP j The table 4.2B.2b reveals that 15-75 percent 
of respondent use sound records and cassette tapes 'often'. The 
other categories of teaching aids such as film, filmstrips, 
slides, charts, models, diagrams, sketches, models etc. are 
rarely used by the respondents.
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It is inferred from the responses and observations that 

audio-visual aids are hardly put to use by the respondents of 

00SIP and 00HSSIP. Very often they are safely stored up but 

seldom taken out for instructional purposes.

4.2B.2e Availability of Equipment for Using Audio-Visual Aids : Por 

using audio-visual aids such as films, filmstrips, slides, 

cassette tapes, sound records etc., there is the need of equipment 

such as film projector, slide projector, overhead projector, 

epidiascope, tape records, linguaphone etc. Phe COSIP and 00HSSIP 

provide funds to the institutions for procuring them and expect 

the establishment of a common audio-visual centre in the institution. 

She table 4.2B.2c shows the percentage of respondents indicating 

the availability of audio-visual equipment.

fable :4.2B.2cs Availability of Equipment for Using Audio- 
Visual Aids

i

(Responses in Percentages)

Equipment for Using Audio-Visual Aids GOSIP GOHSSIP

(i) Film projector 68.49 33-86
(ii) Slide projector 53.42 5.51

(iii) Overhead projector 33.56 13-39
(iv) Epidiascope 17.81 20.47
(v) Pape-recorder 26.03 22.04

(vi) linguaphone — 4.72

(i) GOSIP : fhe table 4.2B.2c reveals that the majority 

respondents report the availability of film projectors and slide 

projectors in this institutions. A low percentage of respondents 

report the availability of over-head projectors, epidiascopes and



221
tape-recorders in their institutions.

(ii) OOHSSIP : Prom the table 4.2B.2c, it is found that a 
low percentage of respondents report the availability of film 
projectors, slide projectors, overhead projectors, epidiascopes, 
tape-recorders and linguaphones in their institutions.

It is inferred that colleges under GOSIP report the availability 
of more audio-visual equipment in comparison to colleges under 
OOHSSIP. During interviews the respondents of GOSIP clarified that 
such audio-visual equipment were already available in Science 
laboratory.

4.2B.2d Adoption of techniques while Making Use of Audio-Visual 

Aids : Por making an effective use of audio-visual aids, it is

exnected from the teachers to adont a nuffber of techniques such 
as making introductory comments in advance., explaining the 
meaning of new words, providing instruction sheet pertaining to 
specific points, reviewing the key points at the end of the 
session etc. The table 4.2B.2d shows the percentage of respondents 
adopting varied techniques while making use of audio-visual aids.

table :4.2B.2di Adoption of techniques while Making the Use 
of Audio-Visual Aids

(Responses in Percentage)

techniques adopted while making use of 
Audio-Visual Aids GOSIP OOHSSIP

(i) Making introductory comments in 
advance 62.33 28.34

(ii) Explaining the meaning of new words 55.48 21.26
(iii) Providing an instruction sheet to

students pertaining to the teaching 
points 10.10 7.09

(iv) Reviewing the key-points at the end 
of the session 59.59 17.32
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Prom the table 4.2B.2d, a trend emerges that the majority 

of respondents of OOSIP and a low percentage of respondents of 
COHSSIP for effective learning by the students follow the practice 
of making introductory comments in advance, explaining the 
meaning of new words and reviewing the key points at the end of 
the session while making use of audio-visual aids.
4.2B.2e Follow up Activities of Audio-Visual Aids : It is expected 

of the teachers to assess the students' achievement from the use 
of audio-visual aids. For this purpose teachers may use a number 
of techniques such as objective type tests, verbalisation of the 
content, discussions, assignments etc. She table 4.2B.2e shows the 
percentage of respondents adopting a variety of activities as 
follow up of the use of audio-visual aids.

fable :4.2B.2ei Follow up Activities of Audio-Visual Aids
(Responses in Percentages)

Type of Follow up Activities OOSIP COHSSIP

(i) Objective type tests — —

(ii) Verbalization of the content - -

(iii) Discussions 11.64 14.17
(iv) Assignments 15.75 9.45
(v) Any other — —

2he table 4#2B.2e reflects that the practice of conducting 
follow up activities of the use of audio-visual aids is not 
popular and needs to be strengthened.
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4.2B.2f Teachers' Perception of Effectiveness of Audio-Visual Aids:

Teachers' perception of effectiveness of audio-visual aids is 
measured in terms of their utility to students in preparing reports 
based on guest lectures; listening to recorded lectures borrowed 
from abroad or other departments; understanding working conditions 
in various vocations in India and abroad; and understanding 
conditions in far off countries or lands. According to the table 
4.2B,2b, the percentage of respondents of GOSIP and GGHSSIP making 
use of audio-visual aids varies. The items (i) and (ii) of table 

4.2B.2f have been responded to by 21.92 percent of teachers of 
GOSIP and 22.04 percent of teachers of CGHSSIP and the items (iii) 
and (iv) of the same table have been responded to by 91.78 percent 
of teachers of COSIP and 33.86 percent of teachers of GOESSIP who 
make of varied types of audio-visual aids; The table 4.2B.2f shows 
the teachers' perception of effectiveness of audio-visual aids in 
terms of means.

Table i4.2B.2f: Means Showing Teachers' Perception of Effective­
ness of Audio-Visual Aids

Means of Individual Items
Items GOSIP, GOESSIP

(i) In preparing reports based on taped 
lectures 2.37 3.07

- (ii) In listening to recorded lectures 
borrowed from abroad or other depart­
ments 3.16 4.18

(iii) In understanding working conditions 
in various vocations in India, and 3.00 3.37

(iv) abroadIn understanding conditions in far- 
off countries or lands 2.64 3.14

The overall mean against theaeitems is usable, hence it has not been 
calculated
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(i) OOSIP i According to the table 4.2B.2f, the means of

individual items reveal that the audio-visual aids are helpful
*

to students! in listening to recorded lectures borrowed from 
abroad or other departments (3*16); in understanding working 
conditions in various vocations in India and abroad (3*00); and 
in understanding conditions in far-off countries or lands (2.64)
'to some extent' and for the remaining item 'to a little extent'.

(ii) 00HSSIP : According to the table 4.2B.2f, the means of 

individual items, reveal that audio-visual aids are helpful to 
students in listening to recorded lectures borrowed from abroad 
or other departments (4-1S) 'to much extent' and for the remaining 

items 'to some extent'.
It is inferred from the above analysis that audio-visual aids 

are found to be of limited help to the students for their learning.

4.20 Accommodation Facilities for Beaching-Learning Process
Ihe COSIP and CQHSSIP do not have any provision for use of 

funds by the colleges for augmentation of physical facilities 
such as building construction, repairing or purchasing of furniture 
etc. Bhere is a need of proper accommodation facilities for 
conducting teaching-learning process effectively. It is hypothesised 
that the deficiency of accommodation affects teaching-learning 
process to a marked extent. Bhe table 4.20 shows the percentage of 
respondents reporting about the accommodation facilities for 
teaching-learning process.
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(i) COSIP 5 It is evident from the table 4.2c that the 
majority of respondents do not feel handicapped with regard to 
accommodation facilities for delivering lectures; for organising 
tutorials, seminars, group discussions and symposia; and for 
conducting laboratory activities. Ihe respondents report that 
demonstration of instructional material is either done in 
laboratories or classrooms. It is to be noted that 32.19 
percent of respondents feel shortage of rooms as a constraint
in delivering lectures effectively and 34.24 percent of 
respondents experience difficulties in conducting small group 
discussions. fhe respondents who conduct laboratory activities, 
workshop activities and make use of audio-visual aids do not 
feel handicapped with regard to accommodation for such activities.

(ii) COESSIP : She table 4.2d makes it clear that the

majority of respondents do not feel handicapped with regard to 
accommodation facilities for delivering lectures and for
conducting small group discussion sessions. It is to be noted

\

that 41.73 percent of respondents state that they are handicapped 
by shortage of rooms with regard to delivering lectures. It is 
substantiated by interviews that due to shortage of rooms 
classes were combined and individual attention towards the 
students was not paid in such classes. 40.95 percent of 
respondents experience difficulties in organising small group 
discussions due to shortage of rooms, I'he respondents belonging 
to Psychology and Geography disciplines do not feel handicapped
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with regard to accommodation facilities for conducting laboratory 
activities. Demonstration of instructional material is done either 
in classrooms or in laboratories.

It is inferred from the above analysis that the majority 
of respondents of COSIP and COHSSIP do not feel handicapped with 
regard to accommodation facilities for delivering lectures and 
organising small group discussions. However, there are considerable 
percentages of respondents of COSIP and COHSSIP ( about 30 percent 
and 40 percent respectively) who feel handicapped by shortage of 
rooms for delivering lectures and conducting group discussions 
effectively. During interviews most of the teachers suggested 
that in programmes like COSIP and COHSSIP there should be some 
provision for grants for physical facilities also.
4.2 D Field Irips

Field trip is a popular and effective means of imparting 
practical orientation in disciplines. It enriches instruction 
by providing opportunities to relate the theoretical aspects of 
study to the practical realities of life. Phe field trips make 
the learners aware of the advancements in their fields of study 
and related areas. Ihe learners get acquainted with the resources 
and culture of their country. The COSIP and COHSSIP expect the 
organisation of field trips and community study which permit the 
students to analyse the problems in a unstructured ways; in the 
process they are expected to exercise judgement and come to 
conclusions, Phe programmes for field trips are evolved taking 
into consideration the need for outdoor learning experiences and



their relationship with curricular activities. She respondents 
have been asked : ’Please check and put a tick mark ( \/*) 

against each of the locations where you have organised field 
trips’. She table 4.2D.1a shows the percentage of respondents 
indicating the organisation of fieldtrips at the various 
locations.

Table s4.2D.1as Organisation of Field Trips locationwise
(Responses in Percentages)

locations for Organisation of Field 
Trips COSIP COHSSIP

(i) Rural areas •• 21.26
(ii) Social Service Centres, panchayat 

ghar, municipal corporation, hospital 11.02
(iii) etc.Places of historical importance — 9.45
(iv) Commercial centres - 11.02
(v) Industrial centres 17.13 7.87

(vi) Botanical gardens 8.22 -
(vii) Ponds/ sea shores 11.64 -

(viii) Instrumentation centres 11.64 -
(ix)

j

laboratories of national importance 24.66 -

(i) 003IP : It is evident from the table 4.2D.la, that the 

selection of locations for organisation of field trips has been 
made as per nature of the discipline. The respondents belonging 
to Chemistry, Physics and Mathematics disciplines prefer to 
organise field trips to laboratories of national importance, 
instrumentation centres and industrial centres whereas the 
respondents belonging to Zddlogy, Botany, Micro-biology disciplines
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prefer to organise field trips to botanical gardens and to nearby 
ponds or seashore.

(ii) C0HS3IP s The table 4*2D.1a shows much variation in the

percentages of respondents selecting locations for field trips.
The respondents belonging to Sociology and languages prefer to 
organise field trips to rural areas for making the students aware 
of the social conditions and culture of the people whereas the 
respondents belonging to History discipline choose places of 
historical importance. The respondents belonging to Economics 
and Commerce disciplines take the students to commercial and 
industrial centres for making them aware of the working conditions, 
duties, and responsibilities of the personnel working there. The 
respondents belonging to Political Science and Psychology disciplines 
take the students to social service centres.
4.2D.1b Frequency of Organising Pie Id Trips *. The table 4.2D. 1b

shows the percentage of respondents indicating the frequency of 
organising field trips.

From the table 4.2D.1b on the next page, a trend emerges that 
normally the students are taken out for field trips once in a year 
in most of the disciplines. The reasons why more field trips are 
not organised are evidently the short of time and funds.

4.2D.1c Teachers' Perception of Effectiveness of Field Trips :

Teachers' perception of effectiveness of field trips is determined 
in terms of their helpfulness to the students i in relating 
theoretical aspects of study to practical realities of life; in 
gaining experiences about the advancements in the discipline; in
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making them aware of the resources and advancements of the 

country; and in analysing problems and drawing conclusions.

Ihe table 4.2D.1c shows the perception of 58.90 percent of 

respondents of COSIP and 51.18 percent of respondents of COHSSIP 

who have organised field trips at various locations in their 

disciplines about their effectiveness in terms of means.

Sable :4.2D.1c5 Means Showing leachers' Perception of 
Effectiveness of Pield frips

COSIP OOHSSIP
Items Means of Over- Means of Over-

Individual Individual all
Items Mean Items Mean

i) In relating theoretical 
aspects of study to 
practical realities of life

4.47 4.20

ii)

iii)

In gaining experiences 
about the advancements in 
the discipline 4.56

4.45 .
4.49

4.31
In making them aware of the 
resources and advancements 
of the country 4* • ^2 4.32

iv) In analysing problems and 
drawing conclusions 4.35 4.22

(i) ODSIP i According to table 4.2D.1c, the overall mean

(4.45) indicates that field trips are helpful to students in 

providing varied learning experiences 'to a great extent'. She 

means of the individual items reveals that field trips are 

helpful to students '• in relating theoretical aspects of study 

to practical realities of life (4.47); and in gaining experiences 

about the advancements in the discipline (4.56) 'to a great extent'
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and for the remaining items 'to much extent'.
(ii) COHSSIP : According to table 4.2D. 1c, the overall

mean (4.31) indicates that field trips are helpful to students 
in providing varied learning experiences 'to much extent'. She 
means of individual items reveal that field trips are helpful 
to students in gaining experiences about the advancements in 
the discipline (4.49) 'to a great extent' and for the remaining 
items 'to much extent'.

It is obvious from the above analysis that the respondents 
of COSIP who organise field trips find them productive to a 
greater extent in terms of varied learning experiences gained by 
the students in comparison to the respondents of COHSSIP. She 
respondents belonging to both the programme agree that field 
trips are helpful to students in gaining experiences about the 
advancements in the discipline to an appreciable level.

4.2 1 Guest Lectures

Phe COSIP and COHSSIP have provision for guest lecture in 
all disciplines in participating colleges. Phe major objective 
0| guest lectures is to bring the students' in contact with 
renowned scholars and to make students aware of recent develop­
ments in their respective disciplines and also of the inter­
relationships among different disciplines. Phe guest lectures 
help students i (a) to understand the corpus of knowledge in its 
totality; and (b) to take up, interdisciplinary projects. Phe 
table 4.2E.la shows the percentage of respondents who organise
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guest lectures in their respective disciplines.

'■Cable :4.2E.la: Organisation of Guest lectures
(Responses in Percentages)

Organisation of Guest lecture COSIP COHSSIP

Yes 46.58 58.27

Ho v 53.42 41.73

She table 4.2E.1a shows that 46.58 percent of respondents

of COSIP and the majority of respondents of COHSSIP organise 

guest lectures in their respective disciplines. During interviews 

it was disclosed that the respondents belonging to COSIP generally 

arrange guest lectures in Chemistry, Physics, Zoology and Botany. 

The respondents of COHSSIP organise guest lectures in English 

and regional languages, Sociology, Economics, Psychology, History, 

Geography etc. It means that guest lectures are more popular 

under COHSSIP than COSIP.

4.21.1b Teachers* Perception of Effectiveness of Guest lectures *.

Teachers* perception of effectiveness of guest lectures is 

measured in terms of their helpfulness to students : in under­

standing fundamental concepts in a discipline; in getting them 

acquainted with recent developments in a discipline; in under­

standing interrelationships among different disciplines; and in 

taking up small research projects based on interdisciplinary 

approach. The table 4.2E.1b shows the perception of 46.58 percent 

of teachers of COSIP and 58.27 percent of teachers of COHSSIP about
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the effectiveness of guest lectures in terms of means.
Table s4-.2S.1b; Means Showing Teachers' Perception of 

Effectiveness of Guest lectures

GOSIP •• COHSSIP
0

Items Means of Over-' Means of Over-
Individual 3,12. 4 Individual all
Items Mean I

•
Items Mean

i) In understanding fundamental
concepts in a discipline 3.76 3-58

ii)

iii)

In getting acquainted with 
recent developments in a 
discipline 3.56

3.43
3.20

3.35
In understanding interrelation- 'ships among different 
disciplines 3.32 3.35

iv) In taking up small research 
projects based on inter­
disciplinary approach 3.08 3.26

(i) COSIP : According to table 4«2E.1b, the overall mean 

(3.43) indicates that guest lectures are helpful to students in 
understanding the corpus of knowledge in its totality 'to some 
extent'. The means of individual items reveals that guest lectures 
are helpful to students : in understanding fundamental concepts 
in a discipline (3-76) and in getting acquainted with recent 
developments in a discipline (3-56? to much extent' and for the 
remaining items 'to some extent'.

(ii) COHSSIP : According to table 4.2E.1b, the overall mean 

(3-35) points out that guest lectures are helpful to students in 

understanding the corpus of knowledge in its totality 'to some 
extent'. She means of individual items reveal that guest lectures 
are helpful to students; in understanding fundamental concepts
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in a discipline (3*58) 'to much extent* and for the remaining 
items * to some extent'.

The findings indicate that the programmes of quest lectures 
have a limited impact on students' learning. It may he due to 
unstructured nature of guest lectures and lack of students' 
interest.
4.2 1 Remedial leaching Programme

The remedial teaching programme is arranged for those ill- 
equipped students who are unable to cope with the regular class­
room teaching* and remain disadvantaged. Students' inadequacies are 
observed in three areas : (i) personal maladjustment ; (ii) lingui­
stic deficiency; and (iii) deficiency in specific areas of study.
The problem of maladjustment is due to their cultural deprivation, 
inability to adjust themselves effectively with the college 
environment, feeling of inferiority etc. The linguistic deficiency 
relates to their inability to communicate effectively with others 
and to understand lectures and discussions. The deficiency in 
specific areas of study refers to their difficulty in understanding 
the concepts and procedures in a discipline. Ihe COSIP and COHSSIP 
l§y much emphasis on arrangement of remedial teaching programme, 
which can bring improvement in students' deficiencies. She 
respondents have been asked i 'please put a tick mark ( vO against 

each of the remedial teaching programmes which you have organised in 
your discipline for academically weaker students’. ‘The Table 4.21.1a
shows the percentage of respondents organising varied types of 
remedial teaching programmes.
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Sable s4.2F.1a: Arrangement for Remedial Teaching 
Programmes

(Responses in Percentages)

Remedial Teaching Programme COSIP COHSSIP

i) Programmes of individual coaching out­
side the class 10.27 10.24

ii) Arrangement for extra periods of 
instruction 2.74 5.51

iii) Programme of providing graded biblio­
graphical notes and lecture abstracts 13.01 15.76

iv) Programme of easy and direct assign­
ments 13.01 15.76

(i) COSIP : The table 4.2F,1a shows that only 10.27 

percent of respondents provide individual coaching outside the 
class to the academically weaker students and 2.74 percent of 
respondents make arrangement for extra periods of instructions 
for them. It is further, analysed that the respondents who 
provide individual coaching outside the class and take extra 
periods for instruction for academically weaker students give 
them bibliographical notes and lecture abstracts. The respondents 
also give easy and direct assignments to"academically weaker 
students.

(ii) C0H3SIP : The table 4.2P.1a shows that a very low 

percentage of respondents provides individual coaching outside 
the class to academically weaker students and makes arrangement 
for extra periods of instruction. It is further found that the
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respondents who make arrangement for remedial programme for 
academically weaker students give them graded bibliographical 
notes and lecture abstracts and easy and direct assignments.

It is .obvious from the above analysis that remedial 
'teaching programmes are organised by a very low percentages of 
respondents of OOSIP and GOHSSIP. It means that one of the 
important objectives of OOSIP and GOHSSIP, i.e. to motivate 
teachers to organise remedial teaching programme for academically 
weaker students, has not met with success.
4.21.1b leachers1 Perception of Effectiveness of Remedial leaching 

Programme : fhe table 4.21.1b shows the perception of teachers of

GOSIP and GOHSSIP who organised remedial teaching programmes as
mentioned in table 4.21.1a, about the effectiveness of such
programmes in terms of means.

lable :4.21.1b: Means Showing feachers* Perception of 
Effectiveness of Remedial leaching 
Programme

Remedial leaching Programme Means of Individual Items
OOSIP GOHSSIP

i) Programme of individual coaching out­
side the class 4.60 4.46

ii) Arrangement for extra periods of 
instruction 4.00 4.29

iii) Programme of providing graded biblio­
graphical notes and lecture abstracts 4.26 4.15

iv) Programme of easy and direct 
assignment 4.21 4.80

Ihe overall mean against these four items is not usable, 
hence it has not been calculated
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(i) GOSIP ; According to the table 4.2f.1b, the means of 

individual items reveal that the academically weaker students 

have benefitted from the programme of individual coaching 

out side the class (4.60)- 'to a great extent' and from the 

remaining programmes 'to much extent*.

(ii) COHSSIP : According to the table 4.2P.1b, the means

of individual items reveal that the academically weaker 

students have benefitted from the programme of individual 

coaching out side the class (4.46) f:L and from easy and direct 

assignment (4.80) 'to a great extent' and from the remaining 

programmes 'to much extent'.

It is obvious from the above analysis that though the 

remedial teaching programmes are organised by a very low- 

percentage of respondents of COSIP and COHSSIP, they find that 

these programmes are of much help to the academically weaker 

students in overcoming their deficiencies.

4.2 & Special Programmes for Gifted Students

The COSIP and COHSSIP suggest the organisation of various 

activities for helping talented students in unfolding their 

potential. The gifted students can be identified on the basis 

of their performance in examination, skills in conducting 

workshop and laboratory activities, abilities in organising 

group work, aptitude for creative writing etc. The teachers are 

expected to identify gifted students equipped with varied 

abilities and skills and assign to them appropriate tasks for
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promoting their innate talents. The table 4.2G.1a shows the
percentage of teachers organising activities for gifted students.

Table :4.2G.1a: Organisation of Special Programmes for 
Gifted Students

(Responses in Percentages)

Special Programmes for Gifted Students COS IP COHSSIP

i) Developing instructional material such as 
charts, maps, diagrams, sketches, models, 
bibliographical notes etc. 54.79 33.86

ii) Designing and assembling equipment for 
new apparatus 12.53 -

iii) Improvising and repairing instruments 28.08 -
iv) Operating electrical gadgets 29.45 22.05
v) Preparing model answers for selected 

questions 16.44 26.77
vi) Assisting weaker students in their study 4.80 7.09

vii) Making arrangement of field trips 58.91 51.18
viii) Organising : (a) guest lectures 46.58 51.18

(b) departmental seminars 56.85 44.09
(c) interdepartmental seminars 19.86 4.72
(d) intercollegiate seminars 14.38 3.94

(i) QOSIP : The table 4.20.1a shows that the majority of 
respondents assign tasks to gifted students for developing
instructional material such as charts, diagrams, maps, sketches, 
models, bibliographical notes etc.; for making arrangement of 
field trips; and for organising departmental seminars. 46.58' 
percent of respondents entrust the responsibility for organising
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guest lectures to gifted students and then the percentage of 
respondents goes on decreasing. It is clear from the table that 
the respondents organise a number of activities for fostering 
the innate talents of gifted students.

(ii) COHSSIP : Phe table 4.2<x.1a reveals that the majority 

of respondents entrust the responsibility for organising guest 
lectures and field trips to gifted students. Only 44.09 percent 
of respondents assign the tasks for organising departmental 
seminars ,to gifted > students and then the percentage of respon­
dents goes on decreasing.

It is obvious from the above analysis that the respondents 
of COSIP and OOHSSIP have devised various organisational and 
advanced academic activities to gifted students for fostering 
their innate talents.
4.20.1b Peachers* 1 Perception of Students1 Contribution towards 

the Success of Special Programmes s Phe success of special

programmes relies upon the devotion and hard work of the students. 
It is hoped that the gifted students would contribute to the 
best of their abilities for making the programmes a success. Phe 
table 4.2G.1b shows the perception of teachers of COSIP and 
COHSSIP who organised special programmes mentioned in the table 
4.2G.1a, about the success of the programmes in terms of means.

(i) COSIP : According to the table 4.2G.1b, the means of 

individual items reveal that the gifted students contribute 'to a 
great extent' : in developing instructional material such as
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Sable :4.2G.1b: Means Showing Teachers' Perception of

Sttidents' Contribution Towards the Success 
of Special Programmes

Special Programmes
Means of 
Items

Individual

COSIP COHSSIP

i) Developing instructional material such 
as charts, maps, diagrams, sketches, 
models, bibliographical notes etc. 4.58 4.47

ii) Designing and assembling equipment for 
new apparatus 4.22 -

iii) Improvising and repairing instruments 4.27 -
iv) Operating electrical gadgets 4.60 4.57
v) Preparing model answers for selected 

questions 4.46 4.18
vi) Assisting weaker students in .their study 5.86 3.89

vii) Making arrangement of field trips 4.21 4.57
viii) Organising : (a) guest lectures 4.35 4.34

- (b) departmental seminars 4.17 4.63
(c) interdepartmental seminars3*93 3.86
(d) intercollegiate seminars 4.05 3.80

The overall mean against these itemsis not usable, and it 
has not been calculated.

charts, maps, diagrams, sketches, models, bibliographical notes 
etc. (4.58) ; in operating electrical gadgets (4-60); and in 
preparing model answers for selected questions (4.46); and for 
the remaining items 'to much extent'.

(ii) COHSSIP : According to the table 4.2{*j. 1b, the means of 

individual items reveal that the gifted students contribute 
'to a great extent' : in developing instructional material such
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as charts, maps, diagrams, sketches, models, “bibliographical 

notes etc. (4.47); in operating electrical gadgets (4.57); in 

making arrangement of field trips (4.57) and in organising 

departmental seminars (4.63); and for the remaining items ’to 

much extent'.

She above analysis makes it clear that the gifted students 

contribute to the success of most of the special programmes to 

a considerable extent. Phe respondents of COSIP and COHSSIP 

agree that the gifted students contribute to an appreciable 

extent tov?ards the success of some specific tasks such as 

developing instructional material and operating electrical gadgets. 

4.2 H Evaluation Procedure

One of the major objectives of COSIP and OOHSSIP is to bring 

about reform in the examination system. She University Grants 

Commission (1973> 76) circulated ’A Plan of A0tion' to all the 

universities for introducing reform in the examination system 

with the recommendations of adoption of internal assessment, 

question bank, credit system and grading system. fhe COSIP and 

OOHSSIP also expect the development of question bank in each 

discipline and adoption of internal assessment in selected 

colleges, if not (a) by university stipulation, at least (b) by

instituting a certificate of their own. Pwo components of the
•si

evaluation system are survey-and discussed hereunder :

4.2H.1a Question Bank : Phe concept of question bank has been
f

evolved to eliminate the defects of setting question papers in 

the present system of examination, to ensure maintenance of
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uniformity of standards in question papers, and to prepare a 
large collection of scientifically developed questions of 
prescribed syllabus covering all the instructional objectives 
to be achieved. The questions are framed by the teachers 
according to units and the objectives to be achieved. The table 
4.2H.1a shows the percentage of respondents reporting the 
development of question bank in their disciplines.

Table s4.2H.1a: Development of Question Bank
(.Responses in Percentages)

ievelopment of Question Bank COSIP COHSSIP
Yes 23.29 16.53
Ho 76.71 83.47

It is obvious from the table 4.2H.1a that only 23-29 percent 
of respondents of OQSIP and 16.53 percent of respondents of 
COHSSIP report the development of question bank in their 
disciplines. This indicates that the development of question 
bank in disciplines has not become an accomplished reality. The 
need for training in development of question bank was pointed by 
the respondents belonging to both the programmes during interviews. 
4.2H.1b Type of Questions Framed for Question Bank : It is 

expected that a question bank should contain a variety of items, 
i.e. objective type, short answer type and essay type. ‘The table 
4.2H.1b shows the percentage of respondents indicating the type 
of questions framed by question bank.
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Table :4.2H.1bi Type of Questions framed for Question

Bank ■ (Responses in Percentages)

Type of Questions COSIP COHSSIP

i) Objective type 2.05 2.36
ii) Short answer type - -

iii) Essay type - -
iv) All the above three types 21.23 14.17

It is obvious from the table 4-.2H.lbt that the respondents 
of OOSIP and COES SIP who developed question bank in their 
disciplines, have framed all the three type of questions i.e. 
objective type, short answer type and essay type. It means that 
they are interested to assess students' skills of answering to a 
variety of questions. It is disclosed during interviews that 
under COHSSIP the question banks have been developed in Psychology, 
Sociology, History and Economics disciplines.
4-.2H.1c Contributors of Questions for Question Bank s It is expected

that the development of a question bank would be a collaborative 
effort of all the staff members in a discipline of the college 
and also the staff members of the neighbouring institutions. The 
table 4-.2H. 1c shows the percentage of respondents reporting about 
the contributors of questions for question, bank.

According to the table 4-.2H.1c ont the next page, the main 
contributors of questions for the enrichment of question bank are 
the staff members of the respective disciplines of the colleges and

V
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Sable :4.2H.1os Contributors of Questions for Question

Bank
(Responses in Percentages)

Contributors of Questions for Question Bank COSIP COHSSIP

i) Staff members of the same 
the college

discipline of 21 .92 12.60
ii) Staff members of the same 

neighbouring colleges discipline from

iii) Both the above 1.37 3.94

the intercollegiate cooperation in this activity is minimal. 
4.2H.1d Analysis of Items of Question Bank ; A question bank is
a pool of scientifically prepared items. She items of a question 
bank are analysed in terms of answers given by the students. Easy 
andtough items which are either answered by 100 percent students 
or by none should be excluded. At the same time, the items should 
be in a position to discriminate between bright, average and poor 
students. Ihe table 4.2H.1d shows the percentage of respondents 
who analyse question papers in terms of difficulty level and 
discriminatory values.

1’able :4.2H.1di Analysis of Items of Question Bank
(Responses in Percentages)

Analysis of Answer papers in terms of COSIP COHSSIP
i) difficulty level of items 4.11 10.24

ii) discriminatory value of items
iii) both the above values 19.18 6.30
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It is evident from the table 4.2H.1d that 19.18 percent 
of respondents of GQSIP and 6.30 percent of respondents of 
OOHSSIP validate the questions of a question bank in terms of 
difficulty level and discriminatory values. It is substantiated 
by interviews that the respondents of G0S1P and OOHSSIP determine 
the difficulty level and discriminatory values of JLems .- 
objective type items only.
4.2H.1e Frequency of Revising Items of Question Bank : It is

hoped that a question bank should be continuously revised, 
modified and' enriched for avoiding it becoming a stagnant pool 
of' items. She table 4.2H.1e shows the percentage of respondents 
reporting the frequency of revising question bank.

fable :4.2H,1e: Frequency of Revising Items of Question 
Bank (Responses in Percentages)

Frequency of Revising Items 
of Question Bank OOSIP OOHSSIP

Always - -
Often - _
Occasionally 10.96 11.81
Seldom 7.53 4-72
Never 4.79 —

From the tab&e 4.2H.1e, a trend emerges that the items of

question bank are not regularly revised.



4.2E.1f Stages of Supplying Questions from the Question Bank ;

It is expected from the teachers that they would supply the 
duplicated copies of questions from the question a "bank to the 
students in their respective disciplines so as to enable them 
to study the subject-matter in depth and to .answer questions 
in the internal and external examinations properly. Phe table 
4.2H.1£ shows the percentage of respondents who supply questions 
from question bank to students at various stages.

fable :4.2H.1f! Stages of Supplying Questions from the 
Question Bank

(Responses in Percentages)

Stages of Supplying Questions from the 
Question Bank OOSIP COBSSIP

i) In advance of each unit *■*

ii) At the end of each unit - -

iii) After finishing 50^ of the course 6.85 1.57
iv) At the' end of the course 
v) Not at all

16.43 14-96

I'rom the table 4.2H.1£, a trend emerges that the questions 
from question bank are supplied to the students at the end of 
the course. It is thought that at this stage the students have a 
better grasp of the subject-matter and understanding of the 
questions becomes easy.
4.2H.1g Peachers1 Perception of Effectiveness of Question Bank : 
Peachers* perception of effectiveness of question bank is measured 
in terms of its helpfulness to students : in presenting a
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comprehensive picture of the syllabus; in developing the 

habits of studying the subject-matter indepth; in making them 

understand questions in the examination easily; in getting them 

acquainted with a variety of questions; and in providing them 

opportunity to discuss difficult questions with the teachers 

and students. The table 4.2H. 1g shows the perception of 23.29 

percent of teachers of COSIP and 16.53 percent of teachers of 

COHSSIP about the effectiveness of question bank in terms of 

means.
fable J4.2H.1g; Means Showing 1'eachers* Perception of 

Effectiveness of Question Bank

COSIP : COBBSIP
Items Means of Over-;Means of Over-

Individual all ;Individual all
Items Mean; Items Mean

i) In presenting a comprehensive 
picture of the syllabus 4.38 4.71

ii) In developing the habits of 
studying the subject-matter in 
depth 4.71 4.48

iii) In making them understand questions
in examination easily 4.62 4.67

iv) In getting them acquainted with 
a variety of questions 4.79 4.47 ’4.52 4.52

v) In providing them opportunity to 
discuss difficult questions with

(a) the teachers 4.18 4.24
(b) the students 4.12 4.52

, (i) COSIP ; According to the table 4.2H.lgJthe overall mean 

(4.47) points out that the question bank is helpful to students 

in improving their study habits and developing the skills of 

answering specifically in the examination ’to a great extent’.
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She means of individual items reveal that the question hank is 
helpful to students : in developing the habits of studying the 
subject-matter in depth (4.71); in making them understand 
questions in the examination easily (4.62); and in getting them 
acquainted with a variety of questions (4.79) 'to a great extent1; 
and for the remaining items Ho much extent’.

(ii) C0HS8IP : According to the table 4.2H. 1g;the overall 
mean (4-52) indicates that the question bank is helpful to 
students in improving their study habits and developing the 
skills of answering specifically in the examination Ho a great 
extent’. The means of individual items, reveal that except for 
one item, the question bank is helpful to students Ho a great 
extent'. The question bank is found to be helpful to students in 
providing them opportunity to discuss difficult questions with 
the teachers (4;24) Ho much extent'.

It is inferred that the question bank wherever it has 
been developed, has contributed to the improved evaluation 
techniques. It has helped the students in acquiring better 
study skills and greater confidence in participating in examinations. 
4.2K.2a Internal Assessment System ; Internal assessment provides 

opportunities to teachers to assess students’ performance 
continuously through'diversified activities. It emphasises not 
only testing of cognitive abilities of students but also their 
affective abilities and psychomotor skills. It considers terminal 
examination of students as a part of overall assessment. With 
the strong recommendations and policies of the U.S.C., most of



the universities have adopted internal assessment system and

thereby the same policy is followed by the affiliated colleges. 
aW- CCHSSlP

She COSIP/expect the enrichment in activities of internal

assessment where it already exists and adoption of internal

assessment where it does not exist by instituting a certificate

indicating students’ participation in various activities. Phe

table 4.2H,2a shows the percentage of respondents adopting

specified policies for internal assessment.

1'able :4.2H.2a: Policy Adopted for Internal Assessment
(Responses in Percentages)

Policy Adopted for Internal Assessment OOSIP COHSSIP

i) following the university stipulation 54.80 47.24

ii) By awarding a 
tution

certificate of the insti-
21.92 18.11

iii) Both - -

(i) CQSIP : Phe above table reveals that 76.72 percent of 

respondents follow internal assessment system. Phere are 54.80 

percent of respondents who follow the university stipulation for 

internal assessment. Phese respondents belong to the colleges 

affiliated to the universities of Madras, Poona and Osmania. Phe 

percentage of marks allotted for internal assessment varies from 

20 to 50 depending upon the university. Phere are 21.92 percent 

of respondents belonging to the colleges affiliated to the 

University of Bombay and Guru Hanak Dev University, Amritsar

who have instituted the certificate of their colleges for 

internal assessment.



(ii) GOHSSIP: The table 4.2H.2a reveals that 65-35 percent 

of respondents follow internal assessment system. There are 
47-24 percentage of respondents who follow the university 
stipulation for internal assessment. These respondents belong to 
the .colleges affiliated to Gujarat University, Ahmedabad,
University of Madras, Sardar Patel University, Vailahh Vidyanagar, 
South Gujarat University, Surat. The percentage of marks allotted 
for internal assessment varies from 20 to 50. There are 18.11 
percent of respondents who report that their institutions have 
instituted a certificate for internal assessment. It shows the 
enthusiasm of the respondents for adoption of internal assessment.

The above analysis reflects that the majority of respondents 
of OOSIP and GOHSSIP have adopted internal assessment for
assessing students' achievement. It is quite interesting to note

respondents of
that some of the/COSIP and GOHSSIP colleges have instituted a 
certificate for internal assessment which indicate the popularity 
of the system.
4.2H.2b Activities for Internal Assessment : Internal assessment

is not to be understood as merely increasing the frequency of 
paper-pencil tests. It should encompass a number of activities 
which lead towards fuller development of students' personality. The 
table 4.2II.2b shows the percentage of respondents organising 
various activities for internal assessment.

(i) OOSIP : The table 4-2H.2b on the next page indicates that 
the major activities conducted for internal assessment are : 
assignments, quizzes and periodic tests. It is substantiated by



Sable :4.2H.2b: Activities for Internal Assessment
(Responses in Percentages)

Activities for Internal Assessment COSIP COHSSIP

i) Assignments 76.72 65.35
ii) Seminars 22.60 28.35

iii) Tutorials . 32.19 41.73
iv) Croup discussion - 21.26
v) Symposia - 8.66

vi) Quizzes 56.85 60.63
vii) Periodic tests 76.72 65.35

viii) Designing and assembling elauipment for ,
new Apparatus 12.33 -

ix) Repairing and improvising the apparatus 19.86 -
x) Any other - -

interviev-stlaf announce(j and unannounced quizzes -are conducted 

to test the students* abilities and skills. She other activities 

-which are conducted by varying low percentages of respondents 

are : tutorials, seminars, designing and assembling equipment, 

and improvising and repairing the apparatus.

(ii) COHSSIP : It is seen from table 4-.2H.2b that the majority 

of respondents give veightage to assignments, periodic tests and 

quizzes for internal assessment. The other activities by which 

students* performance is assessed for internal assessment are 

their participation in seminars, tutorials, group discussions and 

symposia.



It is inferred from the above analysis that the.major 
activities conducted by the respondents of COSIP and COHSSIP 
for internal assessment are assignments, periodic tests and 
quizzes ( announced and unannounced both ).

4.2H.2c 'Teachers* Perception of Effectiveness of Internal 

Assessment : Teachers* perception of effectiveness of internal

assessment is measured in terms of its helpfulness to students
in developing regular study habits among them and in getting
assessed their performance through a variety of activities. The
table 4.21.2c shows the perception of 76.72 percent of teachers
of COSIP and 65.35 percent of teachers of COHSSIP about the
effectiveness of internal assessment in terms of means.

Table i4.2H.2c: Means Shovring Teachers’ Perception of 
Effectiveness of Internal Assessment

COSIP •
* COHSSIP

Items Means of Over-: Means of Over-
Individ- all ; Individ- all
ual Items Mean : ual Items Mean

i) In developing regular study 
habits 4.33 4.48

ii) In ensuring better assessment of
their performance 4.37 4.31 -

iii)

iv)

In improving their marks’or 
grades 4.77

4.16
4.52

4.35In guiding the preparation for
subsequent periodic tests 4.37 4.41

v) In providing them opportunity 
exposing in a variety of

for
situations 3.78 4.34

vi) In enabling them to reduce undue
emphasis on the final examina-
tion 3.33 4.04
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(i) COSIP : According to the table 4.2H.2c, the overall
mean (4.16) indicates that the internal assessment is helpful to 
students in improving their study habits ’to much extent'. The 
means of individual items reveal that the internal assessment 
is helpful to students in improving their marks or grades (4.77)

'to a great extent' in enabling them to reduce undue emphasis on 
the final examination (3*33) 'to some extent' and for the 
remaining items 'to much extent'.

(ii) OQHSSIP ; According to table 4.2H.2c,the overall mean 
(4.35) indicates that the internal assessment is helpful to 
students in improving their study habits 'to much extent'. The 
means of individual items reveal that the internal assessment is 
helpful to students s in developing regular study habits (4.48) 
and in improving their grades or marks (4.52) 'to a great extent'; 
and for the remaining items 'to much extent'. /

Prom the above analysis it is clear that internal assessment 
facilitated assessment of students' abilities and achievement in 
a continuous manner through a variety of non-traditional activities 
It also motivated the students to be prompt and regular in their 
academic work. Naturally, this led to improvement in the marks or 
grades obtained by the students.
4.2 I- Revision and Enrichment of Syllabus

The COSIP and OOHSSIP expect that those who teach the classes 
should actively participate in curriculum planning. There is a 
provision of organisation of departmental, interdepartmental and 
intercollegiate conferences for revising and updating the syllabus



255

and sending it to universities foy it's final approval for implemen­
tation. The syllabus is to he relevant to the present needs, related 
with past and projecting for future. The table 4.21.1a shows the 
percentage of respondents whose departments attempted to revise the 
syllabus.

Table :4.21.1 as Revision and Enrichment of Syllabus
(Responses in Percentages)

Provision of Syllabus COSIP COHSSIP
Yes 38.36 33.08
No 61.64 66.92

It is obvious from the table 4.21.1a that a low percentage of 
respondents of COSIP and CQHSSIP reports that their departments 
attempted to revise the syllabus. It means that this important 
component of COSIP and COHSSIP has not received due attention.
During interviews it was found that the Heads of the departments who 
were members of the Boards of Studies and Executive Bodies of the 
universities motivated their staff members to make efforts for 
revision and modernisation of the syllabi. The majority of respondents 
pointed out ; are not authorised to revise and modernise the 
syllabus. It is the responsibility of the university'.

4.21.1b Members of Syllabus Revising Committee : It is hoped that
shouldthe revision of syllabus£be a collaborative effort in which a proper 

representation of experts, staff members of the college and staff 
members of neighbouring institutions in the discipline is sought, A 
question has been asked to the respondents who attempted to revise 
the syllabus : 'Who were the members of the committee revising



syllabus ? ( check more than one )' She table 4.21.1b shows the 
respondents’ responses.

Table :4.2l.1bs Members of Syllabus Revising Committee
(Responses in Percentages)

Members of Syllabus Revising Committee COSIP COHSSIP

i) Experts in the discipline S. 22 4.72
ii) Staff members of the college in the 

discipline 30.82 23.63
iii) Staff members of neighbouring affiliated 

colleges in the discipline 11.64 14.96
iv) All the above three 7.53 9.45

Prom the table 4.21.1b, a trend emerges that staff-members 
of the college in the discipline were the main participants in 
syllabus revising committee. A very low percentage of respondents 
of COSIP and COHSSIP reported that experts in the discipline, 
staff members of the college in the discipline and staff-members 
of neighbouring affiliated colleges were invited to participate 
in syllabus revising committee. It means that the practice of 
inviting experts and staff-members of neighbouring affiliated 
colleges for syllabus revising committee has not become -popular. 
4.21.1c Time Taken by the Universities for Approving Revised 

Syllabus : The concerned departments of the colleges send the 
revised draft of the syllabus to their universities for getting 
its final approval for implementation. The universities take 
their own time for approving the revised syllabus by' calling the 
meeting of Board of Studies or Academic Council for discussion and



the final decision is taken by the Syndicate or Executive 
Council of the university. The table 4.21.1c shows the percentage 
of respondents reporting the varying duration of time taken by 
the university for approving the revised syllabus.

fable :4.2l.1c: 1’ime Taken by the Universities for Approving 
the Revised Syllabus

(Responses in Percentages)

Duration of Time COSIP COHSSIP

(i) One year or more ■ —

(ii) Between 8 months and a year 8.90 13.39
(iii) Between 4 months and 8 months 15.07 11.02
(iv) Pour months or less 14.38 8.66

(i) COSIP : The table 4.21.1c indicates that 14.38 percent 

of respondents report that the university took four months or 
less for approving the revised syllabus. These were the respondents 
belonging to the autonomous colleges who enjoyed full freedom for 
revising the syllabi and getting the approval from the university. 
Only 15-07 percent of respondents reportx>slthat the universities 
took between 4 months and 8 months for approving the revised 
syllabus.

(ii) GOHSSIP : The table 4.2l.1c shows that 13.39 percent of 
respondents report that the universities took between 8 months and 
a year for approving the revised syllabus. Only 8.66 percent of
respondents belonging to autonomous colleges reported that the 
university took 4 months or less for approving the revised syllabus
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It is inferred that the syllabus revised by autonomous 

colleges get approved in a shorter duration in comparison to 

other affiliated colleges.

4.21.1d Acceptance of Revised Syllabus by the Universities : The

table 4.2X.1d shows the portion of revised syllabus as accepted 

by the universities.

Table :4.2l.1d: Acceptance of Revised Syllabus by the 
Universities

(Responses in Percentages)

Acceptance of Revised Syllabus by the 
Universities OOSIP COHSSIP

(i) 75% or more 18.49 22.83
(ii) Between 50/= and 75% 15-07 10.24

(iii) Between 25% and 50% 4.79 -
(iv) 25% or below - -
(v) Rot at all — —

(i) COSIP ; According to the table 4.2l.1d, 18.49 percent/ 

of respondents report that the universities have accepted more 

than 75 percent of the revised syllabus, There were 15*07 percent 

of respondents who reported that the universities accepted 

between 50 percent and 75 percent of the revised syllabus for 

implementation.

(ii) OOHSSIP : According to table 4.2l.1d, 22.83 percent of 

respondents report that the universities have accepted more than 

75 percent of the revised syllabus. It means that the universities 

are interesting in seeking teachers’ participation in curriculum 

planning.



4.21.1e Teachers' Perception ofEffectiveness of Revised

Syllabus : Teachers' perception of effectiveness of revised

syllabus is determined in terms of its enrichment : for 

imparting upto date knowledge; for providing more opportunities 

for independent study to students ; for including more job- 

oriented units and for bridging the gap between theory and 

practice. The table 4.21.1e shows the perception of 38.36 

percent of respondents of GOSIP and 33*08 percent of respondents 

of COHSSIP about the effectiveness of revised syllabus in term 

of means.

Table :4.2I.1e-: Means Showing Teachers' Perception of 
Effectiveness of Revised Syllabus

Items
OOSIP J COHSSIP

Weans "of” "flf r~;Means of Over- 
Individ- j#I ~ j Individ- all ual Items #e :ual Items Mean

i) To import upto date knowledge 3.55 4.24
ii) To provide more opportunities 

for independent study 4.16
3.50

4.12
iii) To include more job-oriented 

units 2.84 1.71
iv) To bridge the gap between theory 

and practice 3.43 3.21

(i) COSIP ; According to the table 4.21.1e,the overall mean

(3.50) indicates that the syllabus has been revised and modernised 

'to much extent'. The means of individual items reveal that the 

revised syllabus attempted : to Impart upto date knowledge (3.55) 
and to provide more opportunities for independent study to
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students (4.16) 'to much extent' and for the remaining items 

'to some extent'.
(ii) CQHSSIP : The table 4.21.1e Reveals that the overall

mean (3«32) points out that the syllabus has been revised and 
modernised 'to some extent'. The means of the individual items 
indicate that the revised syllabus attempted ; to impart upto date 
knowledge (4.24) and to provide more opportunities to students 
for independent study (4.12) 'to much extent'; to bridge the 
gap between theory and practice (3-21) 'to some extent* and to 
include more job-oriented units (1.71) 'to a little extent'.

The above analysis makes it clear that the teachers of COSIP 
and C0BB8IP are satisfied with the revised syllabus to a limited 
extent. It was suggested by the teachers that fundaments.! changes 
are required in the traditional syllabus which will be possible 
only through a series of planned change in the curriculum.
4•2dJ Publication of Hews Bulletin

The University Grants Commission has assigned the responsibility 
d£ publishing news bulletins to some selected university depart­
ments and colleges for disseminating the activities initiated by 
the participating colleges in COSIP and C0HS3IP. Besides, the U.C-.C. 
expects the publication of newsbulletins by the participating 
individual colleges. The newsbulletins would make known the

t

innovative ideas, practices and,news instructional materials 
developed and motivate non-participating colleges to come forward 
to accept the challenge of quality improvement. The table 4.2J.1a
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shows the percentage of respondents reporting the publication of
news bulletins in their department.

'fable i4.2<J,1a: Publication of lews Bulletin
(Responses in Percentages)

Publication of News Bulletin OOSIP GOESSIP

Yes 19.18 '25.98
Mo 80.82 74.02

(i) OOSIP : The table 4*2J.1a shows that only 19.18 percent

of respondents report the publication of news bulletins in their 
departments/colleges. The news bulletins are published at the 
college level as well as at the departmental level in a college.
It is found that two colleges published news bulletins describing 
the progress made by all the departments under the title 
’OOSIP Scientific Projects’ and ’OOSIP lews Bulletin'. The publica­
tion of news bulletins by the individual departments has been made 
under various titles such as ’Naturalist (Botany department)'; 
'Ohemica (Chemistry department)' : 'Physica (Physics department)' 
'Biologies (Biology department)' etc. The publication of news 
bulletins is mostly in duplicated form. They mainly contain project 

reports.
(ii) GOES8IP j The table 4.2J.1a shows that 25.98 percent of

respondents report the publication of news bulletins in their
/

departments/colleges. The news bulletins are published at the 
college level as well as at the departmental level in a‘college.
It is substantiated by interviews that a college publishes
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•COHSSIP Newdletter’ sponsored by the U.G-.O. It is found that a 

college has published a book based on seminars and guest lecture 

under the title 'Equality, liberty and Justice', fhe individual 

departments of various colleges publish newsbulletins with 

titles such as 'Rajneeti (Political Science department)';

'Punjabica (Punjabi department)' ; 'Journal of English Language 

(English department)' ; 'Journal of History (History department)'; 

'Journal of Hindi (Hindi department)'; 'Ankur (Economics depart­

ment)' etc.

It is inferred that a limited percentage of respondents of 

COSIP and COHSSIP has started the publication of newsbulletin in 

their departments/colleges. It seems that the practice of 

publishing news bulletins from the participating colleges in 

COSIP and COHSSIP has not become popular. It may be due to the 

lack of interest of the teaching community and lack of facilities 

at their disposal.

4.2J.1b Frequency of Publication of Hews Bulletin : fhe table 4.2J.1b

shows percentage of respondents indicating the frequency of

publication of news bulletin.

fable :4.2J.1b: Frequency of Publication of News Bulletin
(Responses in Percentages)

Frequency of Publication in Hews Bulletin OOSIP COHSSIP

Yearly 19.18 25.98
Half yearly
Quarterly
Monthly
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It is obvious from the above table that the news bulletins 
are published annually. The interviews helped ~" * to find out
the shortage of news bulletins and other items as the main reasons

\

for not bringing out the news bulletins publication frequently. 
4.2J.1C Contributors of Articles/Projeet Reports for News

Bulletins : As a channel of communication for innovative ideas 
and practices the news bulletin published at the department/ 

college level is expected to include articles, reports and notes 
by the teachers, students and experts from the participating and 
non-participating institutions. The table 4.2J.1C shows the 
percentage of respondents indicating the type of persons 
contributing articles/project reports for publication in the 

news bulletin.
fable s4.2J.1ci Contributors of Articles/Project Reports 

for News Bulletin
(Responses in Percentages)

Contributors of Articles/Project Reports 
for News Bulletin COSIP COHSSIP

i) Scholars of other institutions
ii) Teachers of the institution only 15.75 17.32

iii) Students of the institution only 15.75 17.32
iv) All the above three 3.42 8.66

The table, 4.2J.1c makes it evident that the teachers and 
students of the participating colleges are the main contributors 
of articles/project reports for publication_in the news bulletin. 
4.2J.1d language of Publication of News Bulletin : For communica­

ting the innovative practices and ideas to the colleges located
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in various part of India, it should be published in such a 
language as could be read and understood by all the colleges. 
The table 4.2J.1d shows the language of publication of news 
bulletin.

Table i4.2J.1ds language of Publication of News Bulletin
(Responses in Percentages)

Language of Publication of. News Bulletin COSIP cqhssi:

i) English 19.18 23.62
ii) Vernacular - 2.36

iii) Both mm

The table 4.2J.1d shows that news bulletins are published
in English language so that they could be understandable to other

oj coyssipcolleges. Only 2.36 percent of respondents£publish news bulletins- 
in Hindi and Punjabi.
4.2J.1e Teachers* Perception of Effectiveness of News Bulletin:

vTeachers* perception of effectiveness of news bulletin is determined 
in terms of development of higher abilities and skills among the 
students in understanding the language of the standard journals 
and contributing articles to them. The table 4.2<T. 1 e shows the 
perception of 19.18 percent of respondents of OOSIP and 25.98 
percent of respondents of COHSSIP about the effectiveness of 
news bulletin in terms of means.

(i) QOSIP : According to the table 4.2J.1e on the next page,
the overall mean (3.44) indicates that the news bulletin is 
helpful to students in cultivating higher intellectual abilities
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1'able :4.2J.1e: Means Showing Teachers* Perception of 

Effectiveness of Hews Bulletin
GOSIP ; cohssip

Items Means of Over- {Means of Over-
Individual all {Individual all
Items Mean : Items Mean

i) In enabling them to under­
stand the language of the 
journal 3.86 3*94

ii) In preparing an abstract of an 
article/research paper of the 
journal 3*11

3»44
3*76

.78iii) In substantiating by research 
evidences the papers prepared 
for seminars, tutorials, group

3

discussions at symposia 3*29 3*85
iv) In developing skills for contri­

buting articles to the journals 3*50 3*58

and skills for reading and contributing articles to standard
journals ’to some extent*. The means of individual items reveal
that the news Bulletin is helpful to students : in enabling them 
to understand the language of the journal (5*86) and developing 
skills for contributing articles to them (3*50) ’to much extent’ 
and for the remaining items ’to some extent’.

(ii) 00HSSIP : According to the table 4.2J3e,the overall mean 
(3*78) reflects that the news bulletin is helpful to students in
cultivating higher intellectual abilities and skills for reading 
and contributing articles to standard journals ’to much extent’ 
which is further, substantiated by the means of individual items.

The above analysis reflects that the respondents of GOSIP 
and COHSSIP perceive that the news bulletin is helpful to students 
in cultivating higher intellectual abilities and skills for under­
standing and contributing articles to the standard journals to a
considerable extent
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4.2 K Job-Oriented Courses

She University Grants Commission expects that the colleges 
should start 30b-oriented courses under COSXP and COHSSIP. She 
colleges are permitted to institute and award their own certificate 
for job-oriented courses. She major objectives of starting job- 
oriented courses are i to provide employment orientation to 
academic studies; to impart vocational skills among the students; 
and to acquaint them with the requirements and conditions for 
joining various professions. She table 4.2K.1a shows the percentage 
of the respondents who started job-oriented courses in their 
disciplines.

Sable J4.2&.1as Job-Oriented Courses
(Responses in Percentages)

Starting of Job-Oriented Courses COSIP
Yes 21.23
No 78.77

She table 4.2K.1a makes it clear that joh-oriented courses 
have been started by the respondents of COSIP only. Only 21.23 
percent of respondents report that they have started job-oriented 
courses in their disciplines. ^Such initiations have been taken 
by the respondents belonging to Physics, Chemistry, Zoology and 
Botany departments. In Physics application-oriented learning 
experiences are provided in photography, designing and fabrication 
of electric equipments, servicing and maintenance of electronic 
equipments, fabrication of solar cookers, water heater, slot 
machines etc. In Chemistry the students are trained in areas such



as preparation of Aspirin, Antifebrin, Pieric Acid, simple dyes, 
synthetic organic compounds etc. In Botany the students are 
provided training in the preparation of jams, jelleys, squash 

and permanent slides, preservation of food items etc. In i. Zoology, 
skeleton preparation, blood testing, maintenance of aequarium etc. 
are taught to the students. During interviews it was clarified 
that these application oriented courses did not lead to any diploma. 
4.2K.1b Teachers* Perception of Effectiveness of Job-Oriented

Courses : Teachers' perception of effectiveness of such job-priented 
courses is measured in terms of their helpfulness to students in 
orienting them towards particular vocations; making them appreciate 
the dignity of labour and making them familiar with the requirements 
and conditions of such vocations. The table 4.2K. 1b shows the 
perception of 21.23 percent of teachers of COSIP about the 
effectiveness of job-oriented courses in terms of means.

Table :4.2K.1b: Means Showing Teachers’ Perception of 
Effectiveness of Job-Oriented Courses

Items Means of Over-Individual all 
Items Mean

i) help the students in getting acquainted with 
the nature and conditions of preferred 
vocation 3*45

ii) from the basis of a particular vocation 3*13
iii) lead the students towards self-employment 2.29
iv) make the students appreciate the dignity of

labour 3.77

The above table shows that the overall mean (3.16) indicates 
that job-oriented courses are perceived to be helpful to students 
in developing confidence among them to meet job-requirements 'to 
some extent'. The means of individual items reveal that these job-



oriented courses : help the students in getting acquainted with 
the nature and conditions of preferred vocation (3.45) and make 
the students appreciate the dignity of labour (3.77) 'to much 
extent'; form the basis for a particular career (3*13) 'to some 
extent' j and lead the students towards self-employment (2.29)

'to a little extent'. It means that these job-oriented courses 
are perceived to be of limited help to students for providing the 
basis for a vocation.
4.2L Teachers* Perception of Effectiveness of GQSIP and COHSSIP 
Towards Miscellaneous Items : The CQSIP and COHSSIP have been

initiated to provide varied learning experiences to the students
for cultivating in them values and skills needed for solving
problems in practical life situations. The table 4.2il shows the
perception of 100 percent of respondents of OOSIP and COHSSIP 
about the effectiveness of these programmes towards a set of 
miscellaneous items in terms of means.

Table *4.2l»i Means Showing Teachers* Perception of Effective' 
ness of OOSIP and COHSSIP Towards Miscellaneous 
Items

M'ean.% of Individual 
Items Items

COSIP : COHSSIP
i) In improving their marks/grades in the

final examination 4.17 4.23
ii) In getting them positions in the 

university examination 4.05 3.98
iii) In getting them pssitions in competitive 

examinations such as I.A.s.f I.P.S., 
Engineering, Banking etc. 3.33 2.73

iv) In enabling them to face interviews for 
job confidently 3.27 3.56

v) In enabling them to get a job 3.15 2.58

The overall mean against these items is not usable, hence n t 
it hap not been .calculated.



269

(i) OOSIP : According to tbs table 4.2k, the means of 

Individual items reveal that the OOSIP is found helpful to 
students in improving their marks/grades in the final examination 
(4.17); and in getting them positions in the university 
examination (4*05) 'to much extent' and for the remaining items 
•to some extent*.

(ii) CQHSSIP i According to the table 4.2t, the means of 

individual items indicate that the CQHSSIP is found helpful to 
students in improving their marks / grades in the final 
examination *4.25) ; in getting them positions ini. the university 
examination (5*98) and in enabling them to face interviews for 
jobs confidently (3.56) *to much extent*; and for the remaining 

items 'to some extent*.

The above analysis reflects that the COSIP and COHSSIP 
facilitated the students to improve their marks/grades and to 
get them position in the university final examination to a 
considerable extent. During interviews it was pointed out that 
however, the programmes could not improve the overall pass 
percentage of the colleges. The COSIP and COHSSIP has not been 
found of much help in preparing the students for competitive

i

examination such as I.A.S., I.P.S., Engineering, Banking etc. 
and in getting jobs.
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Section Three
4.3 Students1 Reactions towards the Activities of COSIP and

COHSSIP 1

In the earlier sections, a discussion has been made about 
the organisation of various activities under COSIP and GQHSSIP.
It has been found that the organisation of activities varied 
from college to college, department to department in a college, 
and even individual to individual in a department. She teachers’ 
perception of effectiveness of activities of COSIP and CQHSSIP 
have been studied and discussed in previous sections. The students 
are the major beneficiaries and main participants of the activities 
of COSIP and COHSSIP. Ihe students’ reactions towards the 
effectiveness of activities of COSIP and COHSSIP were studied with 
the aid of a questionnaire. The students were asked to put a 
tick mark ( v") against the activities which were organised by 

the teachers in their institutions and if, some of the activities 
were not organised, tliey were to leave the responses blank. 
Students’ responses have been analysed in terms of means 
indicating the levels of effectiveness of activities.

Section A
4.3A.1 Duplicated Material i The items pertaining to duplicated 

material have been responded to by 72.31 percent of students of 
COSIP and 85.83 percent of students of COHSSIP respectively, fhe 
table 4.3A. 1 on the next page shows the students’ reactions 
towards the effectiveness of duplicated material in terms of

means
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i

Sable :4.3A.1; Means Showing Students' Reactions Towards 
the Effectiveness of Duplicated Material

Items
oCTf“

••
COHSSIP

Means of Over-s Means of Over*
Individual all : Individual all
Items Mean s Items Mean

i) In exploring library
4.63resources 4.73

ii) In making a choice of a
book's edition and content 4.62

4.58
4.33

4.41
iii) In preparing your own notes

in detail 4.48 4.21
iv) In studying the subject-matter

in depth 4.49 4.47

(i) OOSIP : According to the table 4.3A.1, the overall mean

(4.58) indicates that the duplicated material is helpful to the 

students in having easy access iTo library resources and in supple­

menting the class lectures ’to a great extent' which is further, 

substantiated by the means of the individual items.

(ii) COHSSIP : According to the table 4.3A.1, the overall mean 

(4.41) reveals that duplicated material is helpful to students in 

having easy access "to library resources and in supplementing the 

class lectures 'to much extent'. The means of individual items 

reveal that the duplicated material is helpful to the students; 

in exploring library resources (4.63); and in studying the subject- 

matter in-depth (4.47) 'to a great extent' ; and for the remaining 

items 'to much extent'.

The above analysis makes it clear that the students of OOSIP 

find the duplicated material helpful in having easy access -jb>
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library resouroes and in supplementing the class lectures to 
an appreciable extent whereas the students of COHSSIP find its 
helpfulness to a considerable extent, The students belonging to 
both the programmes feel that the duplicated material is helpful 
to them to an appreciable extent in exploring the library 
resources and in studying the subject-matter indepth.
4.3A.2 Assignment t l1 he items pertaining to assignments have
been responded to by 83.85 percent of students of COSIP and 75.83 
perpent of students of COHSSIP respectively. The table 4.3A.2 
shows the students' reactions towards the effectiveness of 
assignments in terms of means.

fable s4.34.2s Means Showing Students' Reactions Towards 
the Effectiveness of Assignments

COSIP 1

1; COHSSIP
Items Means of Over-:5 Means of Over-Individual all :! Individual all

Items Mean :t Items Means
i) Expressing independently 3.81 3.85

ii) Answering in a precise and
orderly manner 4.39 4.24

4.18 4.26iii) Organising and interpreting
facts systematically 4.59 4.21

iv) Summarising different thoughts
critically 3.94 4.73

(i) COSIP » In the table 4.34.2, the overall mean (4.18) 
reveals that the assignments are helpful to students in developing 
the habits of answering specifically to the point 'to much 
extent'. The means of individual items reveal that the assignments
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are helpful to students in developing the habits of : 
organising and interpreting facts, systematically (4.59) 'to 
a great extent'; and for the remaining items 'to much extent'.

(ii) QOHSSIP s According to the table 4.3A.2, the overall

mean (4.26) indicates that assignments are helpful to students 
in developing the habits of answering specifically to the 
point 'to much extent'. She means of individual items reveal 
that assignments are helpful to students in developing the 
habits of : summarising different thoughts critically (4.73)

'to a great extent', and for the remaining items 'to much 
extent *.

It is obvious from the above analysis that the assignments
- are found to be helpful to the students of CQSIP and CQHSSIP 
to a considerable extent in developing the habits of answering

- specifically to the point and in promoting self-study habits in 
them. The students of COSIP find the assignments of an appreciable 
help in developing the skills of organising and interpreting
the facts systematically whereas the students of COHSSIP find 
them of great help in summarising different thoughts critically. 
4.3A.3 Discussion Methods : The items pertaining to discussion

methods such as seminars, tutorial, group discussion and
symposium have been responded to by 100 percent students of 

respectively
GOSIP and CQHSSIP^. It means that every student attends at least 
a discussion method out of the four mentioned. The table 4.3A.3 
shows the students’ reactions towards the effectiveness of
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discussion methods in terms of means.
Table s4.3A.35 Means Showing Students* Reactions Towards 

the Effectiveness of Discussion Methods

COSIP , ; COHSSIP
Items Means of Over- • Means of Over-

Individual all sIndividual all 
Items Mean 5 Items Mean

i) In supplementing class 
lecture 4.60 4.60

ii) In discussing difficult 
topics 4.68 4.58

iii) In exchanging different 
view points 3.98 4.26 4.48

iv) In gaining experience to 
present the papers 3.99 4.30

v) In facing interrogation 3.86 3.96
vi) In developing the power of 

expression 4.35 4.70
vii) In arranging the content of 

the paper logically and 
adequately 4.27 4.42

viii) In revising the reports or
papers through the suggestions
made by the group 4.32 4.00

(i) GOSIP : According to the table 4.3A.3, the overall mean

(4.26) indicates that the discussion methods are helpful to 
students in developing their higher mental abilities and skills 
and in enabling them to learn the content through interactive 
process 'to much extent*. The means of individual items reveal 
that the discussion methods are helpful to students s in 
supplementing class lecture (4.60); and In discussing difficult



275
topics (4.68) ’to a great extent’ ; and for the remaining items 
'to much extent'.

(ii) COHSSIP : She overall mean (4.38) shows that the

discussion methods are helpful to students in developing their 
higher intellectual abilities and skills and in enabling them 
to learn the content through interactive process 'to much extent*. 
The means of individual items reveal that discussion methods are 
helpful to students : in supplementing class lecture (4.60); 
in discussing difficult topics (4.58); in exchanging different 
view points (4.48); and in developing power of expression (4.70) 
'to a great extent' and for the remaining items ('to much extent)'.

It is obvious from the above analysis that the discussion 
methods are found to be of a considerable help to students in 
developing in them higher intellectual abilities and skills of 
interactive learning. The discussion methods provide the 
opportunities to students to supplement class lectures and to 
discuss difficult topics to an appreciable extent. The students 
of COHSSIP find the discussion methods of great help in developing 
power of expression and in exchanging different view points.
4.3A.4 Workshop Activities s The workshop activities have been

started by the teachers belonging to COSIP only, as mentioned 
in earlier sections. The percentage of students of COSIP who 
responded to the items of workshop activities variesi The first 
item of the table 4*3^.4 has been responded to by 69.23 percent 
of students, second item by 28.46 percent of. students, third item 
by 20.38 percent of students and fourth item by 51.92 percent of



students respectively. The students* reactions towards the 
effectiveness of workshop activities are shown in the table 
4.3A.4 in terms of means.

Table i4.3A.4s Means Showing Students’ Reactions Towards 
the Effectiveness of Workshop Activities

COSIP
Workshop Activities Means of Indivi­

dual Items
i) Preparing charts, diagrams,maps, sketches,

models etc. 4.58
ii) Repairing and improvising the apparatus ' 3.98

iii) Designing and assembling equipment for new
apparatus 4.40

iv) Operating electrical gadgets 4.69

The overall mean against these items is not usable, hence 
it has not been calculated.

It is obvious from the table 4.3A.4 that workshop activities 
are found helpful to students in developing in them the skills 
of t preparing charts, models, maps, diagrams, sketches etc.
(4.58) and operating electrical gadgets (4.69) *to a, great 
extent* j and for the remaining items 'to much extent'. It 
means that workshop activities are helpful to students in develop­
ing psychomotor skills in them to an appreciable extent.
4.3A.5 Project Work s The items pertaining to small research

projects have been responded to by 71.54 percent of students of
respectively

COSIP and 31.67 percent of students of COHSSIPt* It means that the



majority of students of COSIP and a low percentage of students
of COHSSIP gained experience in conducting small research projects.
She students' reactions towards the effectiveness of project
work are exhibited in the table 4.3A.5.

Sable S4.3A.5* Means Showing Students' Reactions towards 
the Effectiveness of Project Work

COSIP I COHSSIP
•items Means of Over- ‘Means of Over-

Individual all lIndividual all
Items Mean * Items

•
Mean

i) In adopting a scientific
procedure for solving problems 4.74 4.39

ii) In applying appropriate techniques 
for taking observations/ collect-
ing data 4.26 3.96

iii) In tabulating and analysing the 
data mathematically/statistically 4.57

4.58
3.59

3.99

iv) In verifying and generalising the 
results 4.73 4.01

(i) QOSIP s According to the table 4.3A.5* the overall mean 

(4.58) indicates that project work is helpful to students in 
developing ^.spirit of scientific enquiry in them 'to a great 

extent*, fhe means of individual items reveal that project work is 
helpful to students s in adopting a scientific procedure for 
solving problems (4.74); in tabulating and analysing the data 
mathematically / statistically (4.57); and in verifying and 
generalising the results (4.73) 'to a great extent' ; and for the 
remaining item * to much extent'.



27 §

(ii) CQHSSIP ; According to the table 4.3A.5, the overall

mean (5-9S) reveals that the project work is helpful to students 
in cultivating a spirit of scientific enquiry in them ’to much 
extent’, l'his has been, further, substantiated by the means of 
individual items.

It is obvious from the above analysis that the students 
involved in GOSIP are deriving maximum advantage from the project 
work and they testify their utility. The same is true of GOHSSIP

S3

students to a lesser degree.
4.3A.6 library Facilities s Ihe items pertaining to the use of

library facilities have been responded to by 100 percent studentsrespectively
of COSIP and C0HSSIP£.She table 4.3A.6 shows the students' reactions
about the use of library facilities in terms of means.

1’able :4.3A.6s Means Showing Students' Reactions towards 
the Use of library Facilities

GOSIP *. GOHSSIP
•

Items Means of Over- sMeans of Over-
Individual all sIndividual all
Items Mean : Items Mean

i) In collecting bibliographical 
notes 4.27 4.48

ii)
iii)

In completing assignments 4.43
4.50

4.31
4.39

In preparing papers for seminars,
tutorials, group discussions and 4.65 4.55

iv) symposiaIn preparing project reports/ 
revising discussion papers 4.66 4.22

(i) COSIP : According to the table 4.3A.6, the overall mean
(4.50) signifies that the students make use of library facilities for
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consulting advanced books and Journals *to a great extent’. She 
means of individual items show that the students utilise library 
facilities ’to a great extent' : in preparing papers for 
seminars, tutorials, group discussions and symposia (4.65)i 
and in preparing project reports/revising discussion papers 
(4*66); and for the remaining items ’to much extent’.

(ii) GQH3SIP : According to the table 4.3A.6, the overall 
mean (4.39) indicates that the students make use of library 
facilities for consulting advanced literature ’to much extent'.
She means of individual items reveal that the students make use 
of library resources ; in collecting bibliographical notes (4.48); 

and in preparing papers for seminars, tutorials, group discussions 
and symposia (4.55) ’to a great extent’; and for the remaining 
items 'to much extent'.

It is obvious from the above analysis that the students of 
COSIP are found to be utilising library resources to a great 
extent for consulting advanced literature in comparison to the 
students belonging to COHSSIP. She students, belonging to both 
the programmes make use of library resources in preparing papers 
for discussion to an appreciable extent.

4.3A.7 Audio-Visual Aids : The number of students responding 

to the items relating to audio-visual aids varies from item to 
item. Ihe items (i) and (ii) of the table 4.3A.7 have been 
responded to by 39.23 percent of students of COSIP and 40.84 
percent of students of COHSSIP; and the items (iii) and (iv) by 
92.32 percent of students of COSIP and 57.92 percent of students
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of COHSSIP respectively. She students' reactions towards the 
effectiveness of audio-visual aids in terms of means are shown 
in the table 4.3A.7.

fable s4.3A.7s Means Showing Students' Reactions 
Towards the Effectiveness of Audio- 
Visual Aids

Items
Means of 
Items

Individual
cCsIP .OTSOT

i) In preparing reports based on taped 
lectures 1.79 2.41

ii) In listening to recorded lectures 
borrowed from abroad or other 
departments 2.02 2.97

iii) In understanding working conditions 
in various vocations in India and 
abroad 3.23 2.43

iv) In understanding conditions in far 
off countries or lands 2.92 2.19

1he overall mean against these items is not usable, 
hence it has not been calculated.

(i) COSIP s She means of individual items reveal that the 

audio-visual aids are helpful to students s in understanding 
working conditions in various vocations in India and abroad 
(3.23); and in understanding conditions in far off countries 
or lands (2.92) 'to some extent'; and for the remaining items 
'to a little extent'.

(ii) COHSSIP s According to the table 4.3A.7, the means of 

the individual items reveal that the audio-visual aids are 
helpful to students; in listening to recorded lectures borrowed



281

from abroad or other departments (2.97) 'to some extent'; and 

for the remaining items 'to a little extent*.

The above analysis presents a very disappointing picture 

about the helpfulness of audio-visual aids to students. Tfeg 

students of COSIP and CQHSSIP find the audio-visual aids of a 

very limited use for their study purposes.

4.3A.8 Field grips : The items pertaining to field trips have 

been responded to by 67.69 percent of students of GOSIP and 

70 percent of students of COHSSIP. The table 4.3A.8 shows 

the students* reactions* reactions towards the effectiveness of 

field trips in terms of means.

Table :4.3A.8* Means Showing Students' Reactions Towards 
the Effectiveness of Field Trips

COSIP i COHSSIP
Items Means of Over-• |Means of Over-

Individual all * Individual all
Items Mean lItems

•
Mean

i) In relating theoretical aspects 
of study to practical realities
of life 4.82 4.27

ii) In gaining experience about 
the advancement in the disci-

iii)

pline 4.57
4.63

4.69
4.49

In making them aware of the
resources and advancements 
of the country 4.73 4.64

iv) In analysing problems and 
drawing conclusions 4.38 4.36

(i) GOSIP i According to the table 4.3A.8, the overall

mean (4.63) points out that field trips are helpful to students
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in gaining varied learning experiences 'to a great extent'.
The means of the individual items reveal that field trips are 
helpful to students : in relating theoretical aspects of study 
to practical realities of life (4.82) ; in gaining experience 
about the advancements in the discipline (4.57); and in making 

them aware of the resources and advancements of the country 
(4.73) 'to a great extent' ; and for the remaining items 'to 
much extent'.

(ii) QQHSSIP : In the table 4.3A.8, the overall mean (4.49)

reflects that field trips are helpful to students in gaining 
varied learning experiences 'to a great extent'. The means of 
individual items reveal that field trips are helpful to students : 
in gaining experience about the advancements in the discipline 
(4.69); in making them aware of the resources and advancements 
of the country (4.64) 'to a great extent'; and for the remaining 
items 'to much extent'.

The above analysis makes it clear that field trips are 
helpful to the students of COSIP and COHSSIP in gaining practical 
orientation to their studies to an appreciable extent. The 
students of COSIP and COHSSIP become aware of the resources and 
advancements of the country in their disciplines and related areas 
through field trips.
4.3A.9 Quest lectures : The items pertaining to guest lectures

have been responded to by 61.15 percent of students of COSIP
and 76.25 percent of students of COHSSIP. The table 4.3A.9
shows the students* reactions towards the effectiveness of field 
trips in terms of means.
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lable J4.3A.9s Means Showing Students' Reactions towards 

the Effectiveness of Guest Lectures

Items
cosip ; cobssip

0Means Of Chra-r»~ i Maarsi of* Chrer-
Individual all :Individual all
Items Mean s items Mean

i) In understanding fundamental
concepts in a discipline 4.12

ii) In getting acquainted with
recent developments in a - ,,
discipline

iii) In understanding the inter­
relationship among different 
disciplines 3.25

iv) In taking up small research 
projects based on inter­
disciplinary approach 2.84

3.83

3.92
3.41 3.49

3.22

2.99

(i) QQSIP : In the table 4.3A.9* the overall mean (3.41) 

indicates that guest lectures are helpful to students in under- 
standing the corpus of knowledge in its totality 'to some 
extent'. Ihe means of the individual items reveal that the 
guest lectures are helpful to students : in understanding 
fundamental concepts in a discipline (4*12) 'to much extent'; 
and for the remaining items 'to some extent'.

(ii) COBSSIP ; Ihe overall mean (3.49) reflects that guest 

lectures are helpful to the students in understanding the corpus 
of knowledge in its totality 'to much extent'. She means of 
individual items reveal that guest lectures are helpful to 
students : in understanding fundamental concepts in a discipline 
(3.83); and in getting acquainted with recent developments in a
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discipline (3*92) 'to much extent*j and for the remaining 
items 'to some extent'.

It is clear from the above analysis that great lectures 
are found to be of limited help to the students of COSIP, 
however, the students of COHSSIP are deriving considerable benefits 
from them. The students belonging to both the groups find the 
guest lectures of a considerable help in understanding fundamental 
concepts in a discipline.

to4.3^.10 Question Bank : The items pertaining/.the question bank
have been responded to by 39.62 percent of students of COSIP and

respectively28,33 percent of students of COHSSIP/-The students' reactions
towards the effectiveness of question bank in terms of means are
shown in the table t* 4.3A.10.

Table :4.3A.10: Means Showing Students' Reactions Towards 
the Effectiveness of Question Bank

COSIP • COHSSIP
Items Means of Over-: Means of Over-

Individual all : Individual all
Items Mean : Items Mean

i) In presenting a comprehensive 
picture of the syllabus 4.54 4.28

ii) In developing the habits of
studying the subject-matter in
depth 4.60 4.49

iii) In understanding questions in -

iv)
examinations easily 4.44

4.44
4.53

4.38
In getting acquainted with a 
variety of questions . 4.49 4.50

v) In providing opportunity to
discuss difficult questions with

(a) the teachers 4.15 4.16(b) the students 4.39 4.29
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(i) QOSIP : fhe overall mean (4.44) indicates that 

question hank is helpful to students in improving their study 
habits and developing the skills of answering specifically in 
the examination 'to much extent*. Ihe means of individual items 

reveal that question bank is helpful to students : in presenting 
a comprehensive picture of the syllabus (4.54) » in developing 

the habits of studying the subject-matter in-depth (4.60) ; 
and in getting acquainted with a variety of questions (4.49)

*to a great extent* ; and for the remaining items 'to much 
extent'.

(ii) COHSSIP i According to the table 4.3A.10, the overall 

mean (4.38) signifies that the question bank is helpful to 

students in improving their study habits and developing the 
skills of answering specifically in the examination ’to much 
extent'. The means of individual items reveal that the question 

bank is helpful to students : in developing the habits of 
studying the subject-matter in depth (4.49); in understanding 
questions in examinations easily (4.53) > and in getting acquainted 
with a variety of questions (4.50) 'to a great extent*; and for 

the remaining items 'to much extent'.

Ihe items relating to the helpfulness of question bank 

have been responded to only by less than 40 percent of students 
of COSIP and COHSSIP. 2his shows that the practice of developing 

and supplying items from the bank to the students has not become 
popular in many disciplines. However, those students who make 

use of question bank do find it helpful to an appreciable extent
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in studying the subject-matter in depth and in becoming 
familiar with the pattern of questions in the examinatioh and 
thereby, improving their performance.
4.3A.11 Internal Assessment1: The items pertaining to internal

assessment have been responded to by 76.92 percent of students
respectively

of C03IP and 66.67 percent of students of C0HSSIP£, The students
belong to both types of colleges who follow the university
stipulation for internal assessment and who have instituted
their own certificate for it. The table 4.3A.11 shows the
students' reactions towards the effectiveness of internal
assessment in terms of means.

Table ;4.3A.11: Means Showing Students' Reactions Towards 
the Effectiveness of Internal Assessment

COSIP : COHSSIP
Items Means of

Individual
Items

Over-;Means of 
all :Individual 
Mean ;Items

Over­
all

Mean
i) In developing regular study 

habits 4.74 4.59
ii) In ensuring better assessment 

your performance-
of

4.54 4.54
iii)
iv)

In improving grades or marks 4.27
In guiding the preparation for 
the subsequent periodical tests 4.68

4.48 4,84

4.46
4.55

v) In providing opportunity for 
exposing in a variety of 
activities 4.61 4.54

vi) In reducing undue emphasis on 
the final examination 4.01 4.31

(i) OOSIP ; The overall mean (4.48) indicates that the 

internal assessment is helpful to students in getting their
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performance assessed continuously through diversified activities 
’to a great extent’. She means of individual items reveal that 
the internal assessment is helpful to students : in developing 
regular study habits (4.74); in ensuring better assessment of 
their performance (4.54); in guiding the preparation for the 
subsequent periodical tests (4.68); and in providing opportunity 
for exposing in a variety of activities (4.61) ’to a great 
extent’ ; and for the remaining items 'to much extent'.

(ii) COHSSIP s According to the table 4.3A.11, the overall 
mean (4.55) shows that internal assessment is helpful to 
students in getting their performance assessed continuously 
through diversified activities 'to a great extent’. The means 
of individual items reveal, that except for one item internal 
assessment is helpful to students in getting assessed their 
performance contirfously 'to a great extent'. The internal 

assessment is helpful to students; in reducing undue emphasis 
on the final examination (4.31) 'to much extent'.

The students of COSIP and COHSSIP find the internal 
assessment helpful in getting their performance assessed 
continuously through diversified activities to an appreciable 
extent. They find that the internal assessment is helpful to 
them in reducing undue emphasis on the final examination to a 
considerable extent.
4.3A. 12 Revised Syllabus : The items pertaining to revised

4 COSIPsyllabus have been responded to by 42.31 percent of students^nd 
38.33 percent of students of COHSSIP. The table 4.3A.12 shows the
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students’ reactions towards the effectiveness of revised 

syllabus in teams of means.

fable 14*3A* 12s Means Showing Students' Reactions Towards 
the Effectiveness of Revised Syllabus

OOSIP : GOHSSIP
Items Means of Over-. Means of Over-

Individual all: Individual all
Items . Mean:Items Mean

i) Imparts upto date knowledge 3.41 3.26

ii) Provides more opportunities for
independent study 4.10

3.20
3.86

2.86
iii) Includes more job-oriented

unit 2.15 1.87

iv) Bridges the gap between theory
and practice 3.14 2.43

(i) GOSIP : The overall mean (3.20) indicates that the

syllabus has been revised 'to some extent’. The means of

individual items reveal that the revised syllabus : provides more 

opportunities for independent study (4.10) 'to much extent' ; 

imparts upto date knowledge (3.41) and bridges the gap between 

theory and practice (3.14) 'to some extent', and for the remaining 

item 'to a little extent'.

(ii) COHSSIP : According to the table 4.3A.12, the overall 

mean (2.86) reveals that the syllabus has been revised 'to some 

extent'. The means of individual items reveal that the revised 

syllabus : provides more opportunities for independent study 

(3.86) 'to much extent* ; imparts upto date knowledge (3*26)

'to some extent'; and for the remaining items 'to a little extent*.
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It is clear from the above analysis that the students do 

not find significant changes in the revised syllabus, but, only 

certain modifications and alterations. They are happy that the 

revised syllabus help them in independent study to a considerable 

extent. The revised syllabus provides practical orientation to 
their studies to a limited extent. 2hey are quick enough to notice 

that the revised syllabus has not provided job orientation.
t

4.3A.13 Hews Bulletin s The items pertaining to news bulletin

has been responded to by 26.15 percent of students of COSIP and
respectively

21.25 percent of students of COHSSIP^ It indicates that the

publication of news bulletin has been started only by a few
departments/institutions, as mentioned in section two. The table

4.3-A.13 shows the students’ reactions towards the effectiveness

of news bulletin in terms of means.

Table :4.3A.13: Means Showing Students’ Reactions Towards the 
Effectiveness of Hews Bulletin

COSIP : COHSSIP
.----- ... .....  ----------- -------- *------------------------ ----------------------- ------—Items Means of Over- .Means of Over-

Individual all ‘Individual all 
Items Mean : Items Mean

i) In enabling to understand the 
language of the journal 4.28 4.55

ii) In preparing an abstract of an 
article/research paper of the 
journal 3.90 3.78 4.25

iii) In substanting by research 
evidences the papers prepared 
for seminars, tutorials, group 
discussions and symposia 3.51 3.88

iv) In developing skills of contri­
buting articles to the journal 3.34 4.02
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(i) COSIF s The overall mean (3.78) indicates that the

news bulletin is found helpful to students in cultivating the
habits of reading standard journals *to much extent’. The means
of individual items ^except f, for one item,reveal that the news
bulletin is helpful to students in developing the habits of
reading journals ’to much extent'. The news bulletin is found
helpful to students in developing in them skills of contributing
articles to the journals ’to some extent'.

(ii) 00HSSIP s According to the table 4.3A.13* the overall
mean (4.18) shows that the news bulletin is found helpful to

students in cultivating the habits of reading standard journals
’ to much extent'. The means of the individual item reveal that
the news bulletin is found helpful to students in enabling them
to understand the language of the journal (4.55) 'to a great
extent’; and for the remaining items * to much extent’.

Though, the items pertaining to news bulletin have been
responded to by a limited percentage students of COSIP and CQHSSIP.
However, they find news bulletin helpful in cultivating the
habits of reading scientific news and papers and also training
them in preparing papers for publication to a considerable extent.items pertaining to job-oriented
4.3A.14 Job-Oriented Courses : The/courses have been responded

" r " •■•"■•■■"m1"...- mmm 4."1—

to by 45.77 percent of students of COSIP only. The table 4.3A.14 
on the next page shows the students' reactions towards the 
effectiveness of job-oriented courses in terms of means.
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Table i4.3A.14* Means Showing Students' Reactions Towards 
the Effectiveness of Job-Oriented Courses

COSIP
Items Means of Over-

Individual all
Items Mean

i) In getting acquainted with the nature 
and conditions of preferred vocation 2.90

ii) In forming the basis of a particular 
vocation 1.87 2.25

iii) In leading towards self-employment 1.70
iv) In appreciating the dignity of labour 2.54

According to the table 4.3A.14, the job oriented courses are 
found helpful to students to a little^/in providing them orientation 

towards job. It means that the job-oriented courses provided to 
the students do not lead them towards any vocation. Much efforts 
have not been done in training the students towards vocations.
Such a type of courses need to be strengthened.

Section B

4.3B.1 Language laboratory i The items pertaining to language 

laboratory have been responded to by the students who offered 
English language as a subject of study at the undergraduate 
level and lave such facility. Only 12.50 percent of students 
responded to the items pertaining to the utility of language 
laboratory. The table 4.3®.1 exhibit the students' reactions 
towards the effectiveness of language laboratory in terms of

means.
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Table j4.3B.1s Means Showing Students’ Reactions Towards 
the Effectiveness of language Laboratory

COHSSIP
Items Means of

Individual
Items

Over­
all
Mean

i) In modifying your pronunciation 4.47
ii) In learning spaces between words and 

sentences 4.00
iii) In learning new words 4.17 4.15

iv) In developing fluency in speaking 4.43 -
v) In learning appropriateness of words 3.67

The table 4.3B.1 indicates that language laboratory is 
found helpful to students, in improving their communication skills 
to a considerable extent. The language laboratory is found helpful 
to the students in modifying their pronunciation to an appreciable 
extent.
4.3B.2 Laboratory Activities s The items pertaining to laboratory

activities have been responded to by 100 percent of students of 
COSIP and 8.33 percent of students of COHSSIP (Geography and 
Psychology disciplines ). The table 4.3B.2 shows the students’ 
reactions towards the use of acquired skills for performing 
laboratory activities independently in terms of means.

(i) COSIP : According to the table 4.3B.2 on the next page,
the overall mean (4.15) indicates that the students are able to 
make use of acquired skills of performing laboratory activities 
independently 'to much extent*. The means of individual items reveal
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2able :4.3B.2*. Means Showing Students' Reactions towards the
Use of Acquired Skills for Performing laboratory 
Activities Independently

COSIP j COHSSIP
Items Means of Over-‘Means of Qve*

Individual all jIndividual all
Items Mean ! Items Mear

_ _ _________ _____ _________ ____________________________________ •____________________ ________

i) In checking the working conditions
of the apparatus and tools 4.50 4.65

ii) In rectifying defects of the appara­
tus in laboratory situations 2.74 1.85

iii)
iv)

In improvising apparatus if necess­
aryIn sketching the arrangement of, the 
apparatus at the outset

2.99

4.18

2.80

3.45
v) In setting up the apparatus with 

ease 4.33 4.20
vi) Ih taking measurements and reading 

instruments accurately and checking 
up their observation at every step

4.53 3.95
4.15vii) In taking precautions in handling 

instruments and doing experiment 4.25 4.15
viii) In performing the experiment with 

reasonable speed and accuracy, so as 
to complete it in time 3.97 3.85

ix) In performing the experiment with 
neatness 4.60 4.65

x) In dismantling and cleaning the 
apparatus and putting them in proper 
place 4.73 4.60

xi) In tabulating observation meaning­
fully 4.50 4.60

xii) In summarising observations leading 
to generalisation 4.14 4.55

xiii) In representing the observations by 
diagrams or graphs 4.14 4.10

xiv) In calculating and finalising the 
results mentioning units 4.51 4.05

Activities
that while performing laboratory/independently the students are 
able to make use of acquired skills 'to a great extent'jin checking 
the conditions of the apparatus and tools (4.50^5 in taking
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measurements and reading instruments accurately and checking up 
their observation at every step (4.53) > in performing the experiment 
with neatness (4.60); in dismantling and cleaning the apparatus and 
putting them in proper place (4.73) ; in tabulating observation 
meaningfully (4.50) ; and in calculating and finding the results 
mentioning units (4.51). fhe students are able to make use of 
acquired skills in rectifying defects of the apparatus in laboratory 
situations (2.74); and in improvising the apparatus if necessary 
(2,99) ’to some extent; and for the remaining items 'to much extent'.

(ii) 00HSS1P : According to the table 4.3®.2, the overall 
mean (3.96) reveals that the students are able to make use of 
required skills of performing laboratory activities independently 
'to much extent', fhe means of individual items reveal that while 
conducting laboratory independently the students are able to make 
use of acquired skills 'to a great extent' : in checking the working 
conditions of the apparatus and tools (4.65); in performing the 
experiment with neatness (4.65); in dismantling and cleaning the

i

apparatus and putting them in proper place (4.60); in tabulating 
observations meaningfully (4.60); and in summarising observations 
leading to generalisations (4.55). She students are able to make 
use of acquired skills ! in improvising apparatus if necessary (2.80) 
'to some extent* ; in rectifying defects of the apparatus in 
laboratory situations (1.85) 'to a little extent'; and for the 
remaining items 'to much extent'.

It is clear from the above analysis that the students of 
COSIP and COHSSIP are able to make use of acquired skills of 
performing laboratory activities independently to a considerable 
extent. They are able to make use of acquired skills : in checking
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the working condition of the apparatus and tools ; in performing 
the apparatus with neatness; in dismantling and cleaning the 
apparatus and putting them in proper place ; and tabulating the 
observations meaningfully to an appreciable extent.
4.3®.3a Remedial teaching Programme : She table 4.3®*3a shows the 

percentage of students who have attended a variety of remedial 
teaching programme.

Sable :4.3®.3ai Remedial Teaching Programme
(Responses in Percentages)

Remedial Teaching Programme COSIP COHSSIP

i) Programme of individual coaching outside the 
class 14.62 11.67

ii) Arrangement for extra periods of instruction 4.62 5.83
iii) Programme of providing graded bibliographical 

notes and lecture abstracts 19.23 17.50
iv) Programme of easy and direct assignments 19.23 17.50

(i) COSIP s She table 4.3®.3a shows that only 14.62 percent

of students report that they have attended the programme of 
individual coaching outside the class and 4.62 percent of students 
have attended extra periods of instruction. It is further, analysed 
that graded bibliographical notes and lecture abstracts; and easy 
and direct assignments have been given to the students who attended 
either the programme of individual coaching outside the class or 
extra period of instruction.

(ii) COHSSIP s The table 4.3®.3a shows that only 11.67 percent 

of students report that they have attended the programme of 
individual coaching outside the class and 5.83 percent of students
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have attended extra periods of instruction. She graded 

bibliographical notes and lecture abstracts have been provided 
to the students who attended either the programme of 
individual coaching outside the class or extra periods of 
instruction.

It is obvious from the above analysis that a very low 
percentage of students of COSIP and COHSSIP attended the 
remedial teaching programme. Ihe programme of providing 
individual coaching outside the class to the students seem 
to be more popular than the programme of extra periods of 
instruction. She students have been given graded bibliographical 
notes and lecture abstracts; and easy and direct assignments in 
remedial programmes.
4.3B.3b Students* Reactions towards the Effectiveness of

Remedial leaching Programme : A question has been asked

to the students who attended the remedial teaching programme : 
’To what extent have you been benefitted by such type of 
programmes ?' .The table 4.3B.3b shows, the students' reactions 
towards the effectiveness of remedial teaching programme in 
terms of means.

Table s4.3B.3b: Means Showing Students' Reactions Towards 
the Effectiveness of Remedial Teaching 
Programme

Remedial Teaching Programme of Individual
_________________________ COSIP COHSSIP

i) Programme of individual coaching outside 
the classii) Arrangement for extra periods of instrue 
tioniii)_Programme of providing graded bibliogra­
phical notes and lecture abstractsiv)_Programme of providing easy and direct 

 assignments_____________ __

4.60 4.61 
4.25 4.14 
3.82 4.19 
4.09 4.38



The overall mean is not usable, hence it has not been, 
calculated
(i) COSIP : According to the table 4.3B.3b, the means of 

individual items reveal that the students have been benefitted 

from s the programme of individual coaching outside the class 
(4«60) 'to a great extent'; and from the remaining remedial 
teaching programme 'to much extent*.

(ii) OOBSSIP : In the table 4.3B.3b, the means of individual 

items reveal that the students have been benefitted from : the 
programme of individual coaching outside the class (4.61) 'to 
great extent* and from the remaining programme 'to much extent'.

It is obvious from the above analysis that though, the 
remedial teaching programmes have been attended by a very low 
percentage of students of COSIP and COHSSIP, they find that 
these programmes are of much help in coping the classroom 
teaching. The students of COSIP and OOBSSIP have been benefitted 
from the programme of individual coaching outside the class to 
a great extent.
4.3®.4a Special Programmes for Gifted Students : The students
have been asked : 'To put a tick mark ( \/) in column I 

against the programmes in which you have been invited to 
participate. (Check more than one)'. The table 4.3®.4a shows 
the percentage of students who have been invited to participate 
in special programmes.
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'fable s4.3B.4a: Students* Participation in Special Programmes
(Responses in Percentages)

Special Programmes COSIP OOHSSIP

i) Developing instructional material such as
charts, maps, diagrams, sketches, models, 
bibliographical notes etc. 69.23 35.83

ii) Designing and assembling equipment for new 
apparatus 20.00

Hot app­
licable

iii) Improvising and repairing instruments 28.46 Hot app­
licable

iv) Operating electrical gadgets 13.46 9.17

v) Preparing model answers for selected questions19.23 28.33

vi) Assisting weaker students in their study 7.31 9.58

vii) Making arrangement of field trips 18.46 16.25

viii) Organising : (a) guest lectures 18.46 19.17
(b) departmental seminars 13.08 22.08
(c) interdepartmental seminars 12.31 8.75
(d) intercollegiate seminars 12.31 7.50

(i) QQSIP : It is evident from the table 4.3B.4a, that the 

majority of students are invited to participate in developing 

instructional material such as charts, maps, diagrams, sketches, 

models, bibliographical notes etc. Only 28,46 percent of students 

are entrusted the responsibility of improvising and repairing
I

instruments; and 20 percent of students are assigned the tasks 

of designing and assembling equipment for new apparatus and then 

the percentage of students who are invited for participation in 

varied special programmes goes on decreasing.

(ii) OOHSSIP : The table 4.3®.4a shows that the low percentage

of students are. invited to participate in varied special programmes.
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Only 35.83 percent of students are invited to participate in 
developing instructional material such as charts, maps, diagrams,

i

sketches, models, bibliographical notes; and 28.33 percent of 
students are assigned the tasks of preparing model answers for 
selected questions and then the percentage of students participating 
in varied special programmes goes on decreasing.
4.3B.4b Students* Contribution towards the Success .of Special 
Programmes : A question has been asked to the students who have 
been invited to participate in special programmes : 'To what extent 
do you contribute towards the success of special programmes ?' The 
table 4.3B.4b shows the students* contribution towards the success 
of special programmes in terms of means.

Table :4.3B*4bi Means Showing Students' Contribution Towards 
the Success of Special Programmes

Means of Indivi-
Special Programmes dual Items

- COSIP■ COHSSIP
i) Developing instructional material such 

as maps, diagrams, sketches, models, 
bibliographical notes etc.

4.57 4.64

ii) Designing and assembling equipment for new 
apparatus

Not appli­
cable

iii) Improvising and repairing instruments 4.45 Not appli­
cable

iv) Operating electrical gadgets 4.51 4.09
v) Preparing model answers for selected 

questions 3.96 4.21
vi) Assisting weaker students in their study 3.63 4.26

vii) Making arrangement of field trips ' 4.71 4.69
viii) Organising i (a) guest lectures 4.13

(b) departmental seminars 4.24
(c) interdepartmental seminars4.16 
U; intercollegiate seminars 3*78

4.78
4.24
4.28
3.72

The overall mean against these items is not usable, hence 
it is not. calculated.
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(i) CQSIP s According to the table 4.3B.4b, the means of 

individual items reveal that the students contribute towards the 
success of : developing instructional material such as charts, 
maps, diagrams, sketches, models, bibliographical notes etc.(4.57); 
improvising and repairing instruments (4.45); operating electrical 
gadgets (4.51); and making arrangement of field trips (4.71) 'to 
a great extent’; and for the remaining programmes ’to much extent'.

(ii) COESSIP ; In table 4.3B.4b, the means of individual items 

reveal that the students contribute towards the success of i 
developing instructional material such as charts, maps, diagrams, 
sketches, models, bibliographical notes etc. (4.64); making 
arrangement for field trips (4.69) ; and organising guest 
lectures (4.78) 'to a great extent'; and for the remaining items 
'to much extent'.

It is obvious from the above analysis that the students of 
00SIP and COESSIP contribute to an appreciable extent in developing 
instructional material such as Gharts, maps, diagrams, sketches, 
models, bibliographical notes etc. and in making arrangement of 
field trips. They contribute towards the success of varied 
programmes to a considerable extent.

Section Pour
4.4 Problems Paced by the Principals in the Implementation of 

COSIP and COESSIP
She principals play a pivotal role in implementing the 

innovative programmes and practices in the institutions. fhe 
COSIP and COESSIP have been innovative in nature. When a new 
programme is introduced in educational institutions it experiences
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many constraints from various quarters. Some of.the staff-members 
may turn away or adopt a passive attitude towards innovative 
practices; some of the senior members due to fear of shift of

u
their dominance over the old routine practices may resist; and 
lack of professional competence among the staff-members may 
affect the proper implementation of the programme. Besides, there 
may be certain other factors which create hinderances for the 
proper implementation of innovative practices such as lack of 
motivation among the students for participation in various non- 
graded activities, affiliating nature of the universities, delay 
in getting funds from the resource system etc. Here, an attempt 
is being made to study the problems faced by the principals in 
implementing COSIP and COHSSIP, Ihe numbers of colleges selected 
for studying COSIP, COHSSIP, and having both COSIP and COHSSIP 
together are 9, 8 and 4 respectively. 2he principals' agreement or 
disagreement with the problems has been studied on a 5-point 
scale with the aid of a questionnaire, fhe summated scores 
against each item is calculated and ranks have been assigned 
for indicating the severity of problems, fhe table 4.4 shows 
the problems faced by the Principals in implementing 00SIP and 
COHSSIP.

According to the table 4.4, the ranks 1 and 3 have been 
assigned to items 13 and 3 respectively by the respondents 
belonging to the colleges having COSIP,r:A C0HSSIP?and COSIP and 
COHSSIP together. Ihe items are related to the problems of

*

irregular disbursement of funds by the resource system and 
teachers' expectation of remuneration for doing extra work. It
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indicates that irregular disbursement of funds by the resource 
system produces hinderances for the proper functioning of the 
programme. The payment of remuneration to teaching staff out of 
the programmes' funds is strictly prohibited by the U.G-.C. which 
is again a severe problem faced by the respondents. ,

A slight difference is observed in higher ranks assigned to 
items 10 and 14 by the respondents belonging to the three groups. 
These items indicate that the students are more examination 
oriented, hence offer little cooperation for non-graded activities. 
The respondents find that there is an unsatisfactory teacher- 
student ratio for the implementation of innovative activities. It 
means that the teaching staff has not been appointed in proportion 
with the expansion of students' enrolments. These are also the 
severe problems faced by the principals in implementing the 
innovative practices.

A slight difference is observed in the lowest rank assigned 
to item 6. The respondents do not feel that rival group in the 
staff creates problems in the proper implementation of innovative 
practices. By observing the table, a trend emerges that there is a 
high degree of closeness between the problems faced by either any 
two groups of respondents, which is further substantiated by the 
coefficients of correlation between the groups. It means that 
the nature of problem faced by either groups of respondents for 
implementing COSIP, COHSSIP, and both COSIP and COHSSIP is similar.

The most severe problems faced by the whole group in 
implementing COSIP, COHSSIP and both COSIP and COHSSIP together 
are listed below in their rank order :



3Q5

(i) The U.G.C.. does not disburse the grants in time
(ii) The teachers expect remuneration for doing extra work.

(iii) 2here is a lack of motivation among the teachers for 
organising varied activities.

(iv) The students are more examination oriented, hence, offer 
little co-operation for non-graded activities.

(v) There is an unsatisfactory teacher-student ratio
(vi) There is a lack of motivation among the students for 

participating in various activities.
(vii) The university's rigid curriculum does not allow the 

introduction of any innovative activity.
It was pointed out during interviews that incentives either 

in terms of recognition, promotion or remuneration to teachers are 
essential for seeking their full' co-operation in implementing 
innovative activities. Academic autonomy should be provided to the 
institution for the success of innovative activities. There 
should be some provision of funds for physical development of the 
institutions.

Section Five

4.5 Utilisation of Funds for the Implementation of COSIP and
COHSSIP
The University Grants Commission provided 100 percent financial 

assistance to selected colleges for the implementation of COSIP and 
COHSSIP. The U.G,0. supplied guidelines to the colleges for the 
utilisation of funds for initiating a variety of innovative 
activities'(discussed in chapter I). It is mentioned specifically 
that the expenditure out of COSIP and COHSSIP funds should be 
incurred for the academic growth of the institutions and not for
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their physical development. Broadly speaking, the funds were 
to he utilised hy the colleges '• (a) for academic growth of 

students i.e. for enriching library with advanced hooks and 
journals; for equipping laboratories with advanced instruments 
and apparatus; for supporting instructional activities with 
teaching aids; for providing diversified learning experiences 
to students through organisation of field trips, guest lectures, 
etc.; (h) for faculty development i.e. for the organisation of 

departmental, interdepartmental and intercollegiate programmes 
and for sending the teachers to advanced learning centres for 
short term courses so as to equip them better knowledge and 
skills for conducting high quality instructional activities; 
and (c) for appointment of teaching assistants ( tutors ), 
technical assistants for laboratory purposes, remuneration to 
office staff and part time student assistants. Ihe role of 
tutors is to assist the teacher© as well as students in their 
academic activities but not to take the regular classes. $he 
U.G-.C. does not permit the institutions to appoint regular 
staff-members under the programmes. It is attempted here, to 
analyse, how the colleges utilised the funds granted for the 
implementation of COSIP and COHSSIP. fhe utilisation of funds 
by the colleges for the implementation of COSIP and COHSSIP is 
studied in two ways. (Detailed reports of the individual 
colleges pertaining to the expenditure incurred by them out 
of COSIP and COHSSIP funds are shown in Appendix B ).
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4.5.1 Overall Utilisation of Funds

‘The overall utilisation of funds by the colleges granted 
for the implementation of GOSIP and 0OHSSIP is shown in tables 
4.5.1a and 4.5.1b respectively and is discussed hereunder.

(i) GOSIP : Prom the table 4*5.1a, it is observed that there 

are three types of colleges : (a) Colleges which were unable to 
make full use of the grants for the implementation of the programme; 
(b) colleges which utilised nearly the total amount of funds 
received for the implementation of the programme ; and (c) colleges 
which spent in excess of the grants received from the resource 
system for the implementation of the programme.

Seven colleges out of 12 have not been able to make full use 
of the grants received from the U.G.G. for the implementation of 
the programme. It reflects that these colleges lack in proper 
planning of the programme and its innovative activities which 
ultimately, leads towards undef-utilisation of sanctioned grants.

l'wo colleges out of 12 utilised nearly the total amount of 
funds granted for the implementation of the programme. It shows 
the.t commitment and proper planning of the institutions for 
initiating innovative activities for making the programme a 

success.
'.Three colleges out of 12 spent the amount in excess for making 

the programme a success. It indicates that these colleges have 
advance planning for bringing about qualitative improvement in 
teaching-learning and evaluation processes and are ready to accept 
the challanges with commitment to contribute economically from 
their side.
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(ii) OOHSSIP : According to the table 4*5.1b, seven colleges 

out of 11 were unable to make full use of the grants received from 

the U.G.C. for the implementation of the programme. It means that 

these colleges lack in the proper planning and initiation of 

activities for making the programme a success. It leads towards 

wastage of the financial assistance.

Hw.Q) colleges out of 11, made use of nearly the total amount 

of grant received from the resource system. It shows the commitment 

of these institutions and their ability to execute the programme.

fwo colleges, out of 11 incurred expenditure in excess of 

the amount they obtained from the resource system for the 

implementation of the programme. It means that they are resourceful 

colleges with high commitment to the programme and active interest 

in implementing it.

It bccomea obvious from the above analysis that the majority 

of colleges which implement COSIP and OOHSSIP were not able to 

make full use of the grants received from the University Grants 

Commission, which indicates lack of proper planning for initiation 

of innovative activities and lack of enthusiasm in implementing 

the programme.

4.5.2 Itemwise Utilisation of funds

Ihe itemwise utilisation of funds specially granted to the 

colleges for the implementation of COSIP and OOHSSIP is shown in 

table 4.5.2. fhe figure 4.5.1- drawn for presenting (p. ) the

expenditure incurred in implementing COSIP and COHSSIP under the 

broad categories such as academic growth of students; honorarium 

and salary for teaching staff, tutors and part time assistants,
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staff development programme; office equipments; physical 

development of the colleges and miscellaneous items.

(i) QOSIP : It is obvious from Figure 4.5.1 that the colleges

utilised 75.75 percent of the total expenditure for academic 

growth of the students of which the details are given in table 4.5.2 

i.e. for equipping laboratories with advanced instruments and 

apparatuses ; for enriching library facilities in terms of 

advanced books and journals ; for establishing workshops and glass 

blowing units ; for procurring audio-vosial aids such as charts, 

diagrams, maps, sketches, models, films, filmstrips, slides, 

recorded tapes ; for maintaining museum and acquarium ; for 

procurring audio-visual apparatus such as slide projector ; teak- 

wood box for projector, projection lamp ; equipping lecture theatres 

with audio visual apparatus for conducting instructional activities 

( by only one college ) ; for arranging survey projects and field 

trips ; for extending guest lectures etc.

A sum of 15*32 percent of total expenditure was utilised 

for paying honoraria to teaching staff, office staff and part- 

time technical assistants. fhe payment of remuneration to teaching 

staff out of COSIP funds was not permissible.

She colleges made use of a meagre amount i.e. 2.30 percent 

of total expenditure'for staff development programme (i.e. for 

organising departmental, interdepartmental and intercollegiate 

programmes and sending teachers to advanced learning centres.

A sum of 1.30 percent of the total expenditure was utilised 
for purchasing typewriters, duplicating machine etc. Amounts of 
1.01 percent and 4*32 percent of total expenditure were utilised 
for physical development of the college and for miscellaneous
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purposes such as stationery, postal charges, conveyance charges, 
refreshment for guest speakers etc.

(ii) BOHSSIP : The Figure 4.5*1 makes it clear that the 

colleges utilised 56.17 percent of th.§ jl©tal expenditure for 
academic growth of students of which the details are given in 
table 4-5.2; for enriching libraries with advanced books and 
journals; for equipping laboratories with advanced instruments 
and apparatus ( for Geography and Psychology ); for establishing 

language laboratories j for procuring audio-visual aids such as 
charts, maps, diagrams, sketches, models, slides, filmstrips,\ 
taped lectures ete. ; for procuring audio-visual apparatuses such 
as film projectors, slide projectors, overhead projectors, tape 
recorders, epidiascope etc., for procuring musical instruments; 
for arranging survey projects and field trips; for arranging 
guest lectures ; for establishing examination cell etc.

A sum of 27.55 percent of the total was used for paying 
salary to tutors, part time s,tudent assistants and honorarium to 
office staff.

fhe colleges made use of 9*46 percent of the total expenditure 
for purchasing office equipment such as type writers and 
duplicating machines and 6.85 percent of the total expenditure 
for miscellaneous purposes such as postal charges, stationery, 
conveyance charges, refreshments etc.

It is noticed from the above analysis that the colleges 
having GOSIP utilised greater percentage of expenditure for academic 
growth of students than the colleges having COHSSIP. Office equip­
ment such as type writers and duplicating machines were procured
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under the programmes. The colleges paid honoraria to teaching 
staff for extra work out of cosip funds which was against the 
policy of the University Grants Commission whereas the colleges 
having COHSSIP appointed tutors for extra work and paid them out 
of COES SIP funds. Only a meagre amount out of COSIP funds was 
utilised for staff development programmes by the colleges 
whereas the colleges having COHSSIP did not utilise the money for 
this purpose

Section Six

4-6 Trend of Students* Achievement in Science, Humanities and 
Social Sciences at the Undergraduate Level after the 
Introduction of COSIP and COHSSIP

The GOSIP and COHSSIP were initiated to bring about qualitative 

improvement in teaching-learning and evaluation processes in 

Science, Humanities and Social Sciences at the undergraduate level 

in the colleges. The colleges organised diverse activities 

envisaging quality improvement in teaching-learning process as 

have already been discussed. It is hypothesised that the percentage 

of students obtaining first division and the overall examination 

result of the colleges would improve' and the percentage of students 

obtaining third division would decline at. the undergraduate level 

after the introduction of OOSIP and COHSSIP.

The examination results of the final year students in Science, 

Humanities and Social Sciences at the undergraduate level in 

colleges after the introduction of COSIP and COHSSIP have been 

collected ( shown in Appendix C ). The trend of students' achieve­

ment has been studied in terns of I, II, III divisions and the 
overall examination results of the college .at the undergraduate 
level by plotting graphs. Thirteen graphs pertaining to final year 
students' achievement in Science after the introduction of COSIP
and eleven graphs pertaining to final year students* achievement in 
Humanities and Social Sciences after the introduction of COHSSIP 
are shown on the pages that follow.
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4.6A.1 Trend of Students1 Achievement in Science : For the sake 

of simplicity, the graphic representations indicating the trends 
of students’ achievement in Science after the introduction of 
COSIP are represented in the table 4.6A.1.

According to the table 4.6A.1 on the next page, the emerging 
trend of students' achievement in Science at the undergraduate 
level after the introduction of COSIP is discussed below.

(a) First Division : Ten colleges out of thirteen show a rising 
trend in the percentage of students getting first division. It 
indicates that the quality of students' achievement in terms of

ifirst division has increased after the introduction of the
i

iprogramme.
I (b) Second Division : Five colleges show a rising trend in
I '

second division; six colleges show a declining trend ; and two 
colleges show a fluctuating trend. It means that in majority of
colleges the percentage of students has gone down after the

ii
introduction of the programme.

(c) Third Division : Eleven colleges show a declining trend 

in third division and two colleges show a fluctuating trend again
Ipointing towards decline. It means that in all the colleges the 

percjentage of students obtaining third division has gone down 

aftejr the introduction of the programme.

j (d) Overall Examination Result s Six colleges show a rising

trend in the overall examination; the same number of colleges show 
a declining trend and one college shows a fluctuating trend. It

Imeans that in majority of colleges, the programme has not had a
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positive impact on the overall examination of the colleges.

She significant impact of the programme can he a seen in 
the increase of the number of first divisioners and the fall in 
the number of third divisions. However, in majority of colleges, 
the overall students' pass percentage has gone down.
4.6.B.1 Trend of Students' Achievement in Humanities and Social

Sciences s For the sake of simplicity, the graphic representations

indicating the trends of students' achievement in Humanities and 
Social Sciences after the introduction of GOHSSIP are presented 
in the table 4.6.B.1 on the next page.

According to the table 4.6.B.1, the emerging trend of 
students achievement in Humanities and Social Sciences at the 
undergraduate level after the introduction of GOHSSIP is discussed 
below i

(i) First Division : Ten colleges show a rising trend 

in first division and one college shows a declining trend. It 
means that in majority of colleges the percentage of students 
obtaining first division has increased after the introduction of 
the programme.

(ii) Second Division : Pour colleges show a rising trend in

second division; six colleges exhibit a declining trend and one 
college show a fluctuating trend. It means that in majority of 
colleges the percentage of students getting second division has 
gone down after the introduction of the programme.

(iii) Third Division % Ten colleges show a declining trend in 

third division and one college shows a rising trend. It indicates
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that in majority of colleges the percentage of students obtaining 

third division has gone down after the introduction of the 

programme.

(iv) Overall Examination Results : Four colleges show a 

rising trend in the overall examination result ; Six colleges 

show a declining trend ; and one college exhibits a fluctuating 

trend. It means that in majority of colleges the programme has 

not had positive impact on the overall students' pass percentage 

of the colleges.

She appreciable impact of the programme can be seen in the 

increase of percentage of first divisioners and fall in the 

percentage of third divisioners. However, in majority of colleges 

the overall students' pass percentage has gone down.


