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CHAPTER IV

ANALYSIS AND INTERPRETATION OF THE DATA

Introduection

The present chapter is devoted to the description of analysis
and interpretation of %he'data. The tools employed for collebting
the data have already been discussed in chapter III., The
_information pertaining to the utilisation of funds i‘specially
granted for the implementation of College Science Improvement
Programme ( COSIP ) and ColleBe Humanities and Social Sciences
Improvement Programme ( COHSSIP ) and the examination results of
the final year students in Science, Humanities and Social Sciences
. at the undergraduate level after the introduction of programmes
were collected from the college office records. The principal's
role is analysed as a teacher as well as an administrator. The
principal is considered as a teacher if he takes classes at the
undergraduate level in the concerned programme and as an administrator
in studying the problems faced by the colleges in implementing the
programme/s. The analysis and interpretation of the collected
data are presented in six sections as follows ¢

Section One : Objectives of the COSIP and COHSSIP

Section ITwo : Realisation of accepted objectives of COSIP
and COHSSIP

Section Three: Students' reactions towards the activities
of CO3IP and COHSSIP.
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Section Four Problems faced by the principals in the

implementation of COSIP and COHSSIP.

"o

Section Five Utilisation of funds for the implementation

of COSIP and COHSSIP.
Section Six

..

Trend of students' achievement in Science,
Bumanities and Social Sciences at the under-~

graduate level after the introduction of
COSIP and COHSSIP.

The data are analysed programmewise : (i) COSIP and
(ii) COHSSIP. The data pertaining to the problems faced by the

principals in the implementation of the programmes are classified
into three categories i.e. colleges having (i) COSIE,

(i1) COHSSIP, and (iii) both the programmes i.e. COSIP and COHSSIP
together. The data are analysed itemwise.

Section One

4.1 Objectives of COSIP and COHSSIP

This section deals with the teachers' acceptance of, and
emphesis laid on, the objectives of COSIP and COHSSIP for their
attainment. The acceptence of objectives of COSIP end COHSSIP
and the emphasis laid thereon for their achievement by the
teachers are studied with the aid of a checklist. The numbers
of teachers ineluding principals (as teachers) who were involved
in COSIP and COHSSIP and responded to the checklist were 146 and
127 respectively. The checklist enumerates the objectives of

COSIP and COHSSIP which are discussed hereunder.
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The objectives of COSIP and COHSSIP as spelt out by the
University Grants Commission (U.6.C.) are to strengthen and
enrich the teaching-learning énd evaluation processes in
Science, Humanities and Social Sciences at the undergraduate
level in the colleges and to offer opportunitiés for change
and innovations within the framework of the existing curriculum.
The progra&mes seek to creat; awareness among the teaching
community about their role in the process~of modernisation and
chenge, and the need for active participation in it. The
programmes provide direction to the continuous self-renewal,
experimentation and institutionalisation of innovative practices.
They lay emphasis on developing the spirit of enquiry,
independent thinking and application of knowledge in practical
life contexts. It has been envisaged that the successful
implementation of COSIP end COHSSIP would pave the way for
academic autonomy for participating institutions.

The U.G.C. has supplied guidelines to the colleges on the
implementation and modelities of COSIP and COHSSIP with an
exhaustive list of activities to be organised and procedures to
be adopted. However, the colleges ha#e been given the required
freedom to implement the programmes with necessary flexibility
and discretion. The colleges have been advised to undertake the
proposed activities relying upon their human and physical resources
and to integrate such activities with the normal scheduled academic

work. The success of COSIP and COHSSIP would obviously depend

upon the acceptance of their objectives by the college faculty
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and the degree of emphasis laid on them at the level of implementa~
tion. Such acceptance of objectives and emphasis laid”thereon may
vary from college to college, department to department in a college
and even individual to individual in a department depending on
thelr expertise, commitment, institutional climate and allied
factors. |

4.1.1 Acceptance of Objectives of COSIP and COHSSIP

" The table 4.1.1 shows the teachers' acceptance of objectives
of COSIP and COHSSIP.

Table :4.1.1: Acceptance of Objectives of COSIP and COHSSIP
(Responses in Percentages)

Objectives of COSIP and COHSSIP COSIP  COHSSIP

1. To introduce new methods of instruction in
the classroom as well as in the laboratory 100 100

2. To develop instructional material 63.01  T7.17

3. To introduce new experiments for changing
laboratory activities 91.10 5.51

4. To establish workshop in order to design and

assemble equipment for fabricating new
apparatus for supporting instructional

programmes “47.95 Not appli-
cable

5. To provide more opportunities to students
for independent laboratory activities 91.10 5.51

6. To make efforts to enrich, modernise and
update the syllabi i 38.36 33.08

7. 7To make optimum use of common facilities

such asg stationery, cyclostyling and audio-
visual equipment etc. 72.60 80.31

8. To provide opportunity to students for
practical orientation in discipline 58.90 51.18

(Continued. .e )
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(Table 4.1.1 continued)

Objectives of COSIP and COHSSIP COSIP COHSSIP

9.

10.
1.
12.
13.
14,
15.
16.
17.
18.

19.

20.

To enrich the library with relevant
advanced books snd journals and to
make best use of it 100 100

2o develop self-study habits among the
students 100 100

To develop question bank in each disci-
pline containing objective type, short :
answer type and essay type questions 23.29 16.54

To introduce internsl assessment 76.7T1 65.35

To degign and set tests according to new
techniques of examination 32.19 24.41

To make arrangement for remedial teaching
for academically weaker students 13.01 15.75

To devise speciel programmes for gifted
students to enable them t0 develop their
innate talents 58.90 54.33

To extend the progremme for guest lectures46.58 68.27

To extend the facilities of workshop Not épplica—
repair centre to neighbouring institutions 15.07 ble

To introduce job-oriented courses within
the framework of the existing currieculum 21.23%3 Zero

Io start interdepartmental and inter-
collegiate programmes for uplifting
education at the undergraduate level 80.82 67.72

To send teachers to advanced learning
centres for refresher courses T7.40 72.44

(1) COSIP : According to the table 4.1.1 the objectives

1, 9 and 10 héve Been accepted by 100 percent respondents. It

indicates that the respondents are interested in adopting varied
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“progressive methods of instruction which are conducive to
greater classroom interaction and motivation of students. The
enrichment of library with relevant advanced booKsg and Journals
is'a pre-requisite for providing upto date knowledge to students.
The respondents seem to be interested in giving more assignments
to students for library study so as to develop self-study habits
among the students,

The objectives 3 and 5 have been accepted by all the
respoﬁdents of the concerned Science subjects in which laboratory
activities are involved except Mathematics discipline in which
there is no scope for each activities. Both the objectives
pertain to laboratory activitigs and are very much interlinked
with each other. The objective 3 relates to the introduction
of new laboratory activities and the objective 5 seeks to develop
gclentific attitudes, skills and a spirit of exploration among
the students as well as to provide them opportunities to under-
stand laboratory activities properly and pursue science as a
career.

The objectives 19, 20 and 12 have been accepted by a very
high percentage of respondents ( more than 75 percent ). It
means that the respondents are interested in adopting team
approach for generating high quality imstructional aﬁtivities
and in providing interdisciplinary and mnltidiéciplinary
dimengions to such activities. The objectivexzo relates to the
sending of teachers to advanéed learning centres for equipping

them with advanced knowledge and skills in their fields of
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study end related areas so as to carry out high quality
ingtructional activities. The respondents are interested in
assessing students' performance through diversified activities.

The objectives 7, 2, 8 and 15 have been accepted by a high
percentage of respondents ( between 50 percent and 74 percent ).
The objective 7 and 2 relate to the provision of facilities
for developing instructional material which makes teaching-
learning process interesting. The objective 8 intends to provide
the students varied learning experiences which are helpful in
bridging the gap between the theoretical aspects of study and
practical realities of life. The respondents are infe:ested in )
channelising the energy of gifted students by, entrusting them
with orgenisational responsibilities and giving them advanced
assignments, laboratory activities etc.

The objectives 4, 16, 6 and 13 are accepted by a : low
percentage of respondents ( between 25 pércent and 49 percent ).
The objectives 4 and 16 have been adcepted by 47.95 percent and

45.59 percent of féspondenté respectively whereas the objectives
é and 15 have been accepted by less than 40 percent of respondeﬁts.
The objectiver 4 :-.. :, reflects that the respondents are interested
in developing instrumentation skills among the students. The
respondents seem to be interested in providing opportunities to
students for making contact with the experts in the discipline
and to make c¢lear to them the rudiments of a discipline and its
interrelationship with otherldisciplines by making arrangement
for guest iectures. It has been substaentiated by interviews that
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the basic reasons for objectives 6 and 13 being accepted by
legs than 40 percent of respondents are ¢ the nonauthorisation
of college teachers to revise, update and modernise the
syllabus and the lack of required competence among the staff
members for designing and setting tests according to new
techniqueg of examination.‘

The objectives 11, 18, 17 and 14 have been accepted by a .
very low percent of respondents ( less than 24 percent ). It has
been substantiated by interviewsjthat the main reasons for these
objectives being accepted by a very low percentage of respondents
are ; lack of necessary skills zmong the teachers in framing
varied types of questions‘for qgquestion bank ; lack of human and
physical resources and of recognised certificate for the job-
oriented courses; heavy work load,and lack of students' interest
in remedial teaching programme. -

(41) COHSSIP : The table 4.1.1 reveals that the objectives,
1, 9 and 10 have been accepted by 100 percent respondents. 1t
means that the respondents‘are interested in adopting varied
progressive methods of instruction which are conducive to generate
healthy classroom interaction. The very essense of modern methods
of ingtruction is to give more assignments to students for library
consultation and reflection so as to develop self-study habits
among them. For acquainting the students with the recent develop-
ments in their fields of study and related areas, the enrichment
of library with advanced books and journals is found to be

essential.
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The laboratory activities are conducted by the respondents
belonging to Geography and Psychology disciplines. éhe total
ﬁnmber of respondents who belong to these disciplines are 7
i.e. ! 5.51 percent of the sample. The respondents accepted the
objectives 3 and 5. These objectives relate to the introduction
of new laboratory activities and seek to provide more
opportunities to students for independent laboratory activities
80 as to develop scientific attitudes, skills and a spirit of
exploration in them.

The objectives 7 and 2 have been accepted by a very high
percentage Ef respondents ( more than 75 percent ). These
objectives pertain to faciiitate for developing and displaying
instructional materials which are used for facilitéting teaching-
learning process.

The objectives 20, 19, 12, 16, 15 and .8 have beén accepted
by a high percentage of respondents ( between 50 percent and 75
percent ). The objective 20 relates to the sending of teachers to
advanced learning centres for equipping them with better knowledge
and skills in their fields of study and related areas so as to
carry out high quality instructional activities. The objective
19 seeks to stimulate the teachers to adopt team approach for
initiating interdisciplinary and multidisciplinary activities.
The respondents are interested in asgessing students' performance
coritinuously through diversified activities. The arréngement of

guest lectures for providing opportunities to students to come
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in contact with experts in discipline is found essential.

The respondents are interested in assighing varied organisa-
tional tasks and advanced academic assignment to gifted
students for fostering their creative potential. For bridging
the gap between theory and practice and for providing real

learning experiences to students objective 8 has been accepted.

The objective 6, 'to make efforts to enrich, modernise
and update the syllabi' has been accepted by 33%.08 percent
of respondents. It has been substantiated by interviews that
the main reason for this objective being accepted by a low
percentage of respondents is the affiliating nature of the
universities which does not authorise the college teachers to

revise, modernise and update the syllabi.

The objectives 13; 11 and 14 have been accepted by a
very low percentage of respondents ( 24 percent or below ).
It was pointed out during interviews that the main reasons for
these objectives being accepted by a very low percentage of
respondents are ¢ 1ac§ of professional competence among the

teachers and heavy work load.



The objective 18, 'to stait job-oriented courses within
the fremework of the existing curriculum' has not at all
accepted by any of the respondents. It mey be due to the very
nature of Humanities and Social Sciences disciplines.

It is obvious from the above analysis that 100 percent
regspondents of COSIP and COHSSIP are interested : in introduecing
nev methods of instruction in the classroom'as well as in the
laboratory; in enriching the library with relevant advanced
books and journals and in meking best use of it ; and in
developing self-study habits among the students. All the respondents
of COSIP and COHSSIP who belong to the disciplines in which
1aborétory activities are involved, have accepted the objectives
relating to introducing new experiments for changing laboratory
activities ; and providing more opportunities to students for
independent laboratory activities. The majority of respondents
of COSIP and COHSSIP are interested in developing instructionel
material; in makiné optimum use of common facilities such as
gtationery, cyclostyling and audio visual equipment; in
introducing intermal assessment; in providing opportunity to
students for practical orientation in discipline; in devising
special programmes for gifted students for enabling them to
develop their innate talents; in starting interdepartmental
and intercollegiate programmes for uplifting education at the
undergraduate level ; and in sending the teachers to advanced
learning centres for refresher courses.

A low percentage of respondents of COSIP and COHSSIP is
found to be interested ¢ in making arrangement for remedial
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teaching programme for acedemically weaker students, in. developing%

question book containing objective type, short anqger type and %
essay type gquestions', in designing and setting tests according
t0 new techniques of examinations; and in making efforts for ?
revising, modernising and updating the syllabi. Through interviews
it has been found that the main reasons for these objectives being
‘accepted by a low percentage of respondents are : heavy workload
of the tegehers; lack of students' interest for remedial teaching
prograume; lack of competence among the steff-members for developing
question bank; and affiliating nature of the universities.
4.1.2 Emphasis Laid on Objectives of COSIP and COHSSIP for

‘ their Attainment

The table 4.1.2 shows the emphasis 1aid on the objectives of
COSIP and COHSSIP for their attainments in terms of priority
givah by the teachers.

Table :4.1.2: Emphasis laid on Objectives of COSIP and
COHSSIP for their Attainment :

cosIP COHSSIP
Score Rank Score Rank

Objectives of COSIP and COHSSIP

1. To introduce new methods of instruction in
the classroom as well as in the laboratory 612 3 514 2.5

2. To develop instructional material 375 10 393 5

3. To introduce new experiments for changing
laboratory activities 573 4.5 32  16.5

4. To establish workshop in order to design
and assemble equipment for fabricating new
apparatus for supporting instructional Not appli-
Prograumes 264 13.5 cable

5. To provide more opportunities to students
for independent laboratory activities 573 4.5 32 16.5

(Continued...)
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(Table 4.1.2 continued)

COSIP COHSSIP
Score Rank Score Rank

Objectives of COSIP and COHSSIP

6. To make efforts to enrich, modernize and
update the syllabi 227 15 172 12

7. To make optimum use of common facilities

such as stationery, cyclostyling and
andio-visual equipment etec. 428 9 437 4

8. To provide opportunity to students for
practical orientation in discipline 321 12 225 11

9. To enrich the library with relevant

advenced books and journals and to make
best use of it 647 1 546 1

10. To develop self-study habits among the
students 626 2 514 2.5

11. To develop question bank in each disci-
pline containing objective type, short
enswer type and essay type questions 118 17 88 14

12. To introduce internal assessment 476 8 317 8

13. To design and set tests according to new
techniques of examination 157 16 116 13

14. To make arrangement for remedial teaching
for academically wesker students 78 19 75 15

15. Tod devise special programmes for gifted
students to enable them to develop their

immate talents 329 11 283 9
16. To extend the programme for guest - - -

lectures 264 13,5 278 10
17. To extend the facilities of workshop

repair centre to neighbouring institu- Not zppli-

tione 64 20 cable

18. To introduce job-oriented courses within
the framework of the existing curriculum 96 18 No Score

19. To start interdepartmental and inter-
collegiate programmes for uplifting edu-~
cation at the undergraduate level 529 6 339 7

20. To send teachers to advanced learning
centres for refresher courses. 498 7 372 6




The table 4.1.2 shows the summated scores of all the
respondents against each of the objectives in their respective
programme with their ranks. The ranks indicate the degree of
emphasis laid on the programﬁes' objectives for thelr attainment
and are assigned in order of priority. The highest score is
ranked 1, the next highest score is ranked 2, the next highest
score 1s rsnked 3, and so on. As the rank increases the degree
of emphasis decreases. If two or more objectives have the same
score, then the mean of progressive ranks for those objJectives
is computed, and the same renk ( mean ) is assigned to all
those objectives.

The respondents of COSIP end COHSSIP assigned same renks
1 and—B to objectives 9 and 12 respecfi#ély. The objectives
are ¢ 'to enrich library with relevant advanced books and
journals and to make best use of it' ; and 'to introduce
internal assessment' respectively. It means‘that the respondents
of COSIP and COHSSIP havé laid the same emphasis on these
objectives for their attainment. There is a slight difference
in the ranks assigned to objectives 1 and 10. The objectives are

'to introduce new methods of instruction in thé classroom as

well as in the laboratory'; and 'to develop self-study habits
among the students'. It aiso indicates that the rgspondents of
COSIP and COHSSIP have laid similar emphasis on these objectives
for their attaihﬁent. There is a difference of one rank assigned
to objectives 8, 19 and 20 by the respondents of COSIP and COHSSIP.

The objectives are : 'to provide opportunity to students for
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practical orientation in discipline' ; 'to start interdepartmental
and intercollegiate programmes for ﬁplifting the education at the
undergraduate level' ; and 'to send teacheré to advanced learning
centres for refresher courses'. In the remaining objectives, much
variation 1is found in the ranks assigned to them by the respondents
of COSIP and COHSSIP.

Section Two

4.2 Realisation of Accepted Objectives of COSIP and COH3SIP

f For realising the accepted objectives of COSIP and COHSSIP
changés and innovations have been effected in various sspects of
academic programme such ag methods of instruction, instructionsal
maxer;al, enrichment o: library 3ith advanced books and journels
and its proper utilisation, practicel orientation in disciplines,
guest lectures, remediel teaching programme for academically
wegker students, special programmes for gifted students, evaluation
procedure - gquestion bank and internal assessment, revision of
syllabi, publication of news bulletin, job-oriented courses etc.
The present position of verious activities orgenised under COSIP
and COHSSIP i1s: gtudied with the aid of a questionnaire., The
numbers of'teaohers including principals (as teachers) who responded
to the questionnaire of COSIP and COHSSIP are 146 and 127
respectively. A series of questions are'asked under each aspect.
Some questions are of 'Yes' or 'No' type; if the response is 'Yes'
then the respondent ie‘dirécted to>the next items; if the response
is negative theﬁ he has to leave blank the other questions

pertaining to thataspect.At many places the respondents are asked
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to check more than one item, the percentage against each itep is
calculated out of the sample of COSIP and COHSSIP geperately and
there the responses have figured out to be more than 100 percent
because the respondents may have selected more thén one choice.

The teachers' perception of effectiveness of activities of COSIP

and COHSSIP is determined in terms of means.

A descriptive analysis of changes and innovations effected
in various aspects of the academic programmes after the introduction
of COSIP and COHSSIP is attempted below :
4.2 A Methods of Instruction

Methods of instruction are recurrent instructional processes,
applicable to various kinds of subject-matter, and useful by more
then one teacher in any educational system. Methods of instruction

are recurrent because the activities can be repeated. They are instruc-
tional processes which pattern teachers® behaviour (lecturing,discussion
etc.); delivery system for curriculum (printed subject-matter,programmed
instruction etc.); and orgenisational system for promoting

learning (tutoring, independent study etc.). The success of

teaching depends upon the various activities conducted by the

teachers inside and outside the classroom for promoting students'
learning. The COSIP and COHSSIP attach much importance to the

adoption and institutionslisation of a variety of methods of
instruction. The COSIP and COHSSIP expect less lectures, more

guided reading or assignments; therefore, adoption of instructional
methods such as assignments, tutorials, seminars, group discussion,

symposia, workshop activities, projects, and laboratory activities
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are at the core of the progrsmmes. Frequent and well defined
assignments and their correction through discussion help the
students in developing the habite of independent study. The

discussion methods also serve as a feedback to the teachers

and students.

The following tables 4.2A.1a, 4.2A.1b, 4.2A.1c, 4.2A.1d and
4.2A.1e show the adoption of methods of instruction sfter the
introduction of the programmes, frequency of practising them
(per week or month), average duration of the class or group,
average number of studénts in a class or group, percentage of
students participating in discussions during tutoriasls, seminars,
group discussions, symposia etc.

4.2A.1a Adoption of Methods of Instruction : The table 4.24.1a

shows the percentage of respondents adopting various methods of
instruction after the introduction of the progremmes.

(i) COSIP : The table 4.24.1a shows that the lecture method,
despite Yehement comments against it, has remained as the main
tool of instruction, obviously on account of its several compelling
advantages such as usefulness in introducing a new topic to the
class, faster rate of transmission of information etc. The
recognised limitation of the lecture method is that it does not
allow a full discussion of points of interest. The programme
expects the employment of a variety of teaching methods and it
can be noticed in the higher percentage of respondents using
modern participative methods. The majority of respondents were

giving assignments to students prior to the introduction of the
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programme which indicates its popularity. It has been adopted
by 21.91 percent of respondents after the introduction of the

programme, The asgignment has its own advantages of developing
in students the skills of orgenising, summarising, sequencing
and evaluating different thoughts pertaining to a topic. Seminar
vwhich was not at all practised prior to the introduction of the
programme has been adopted by a good percentage of respondents.
In seminar an adequate exposition and discussion of the topic is
attempted. Tutorial has been adopted by 21.92 percent of
respondents; some of the respondents were practising it prior to
the introduction of the programme. Group discussion has been
adopted by a very low percentage of respondents (7.53 percent).
Workshop activities have been started by 47.95 percent of -
reapondents; they were not in practice prior to the introduction
of the programme. These activities have been initiated for
developing in students the skills of construction, operation,
servicing and maintenance of spparatus. Project work which
provides opportunity to students to learn about problems in their
natural settings has been adopted by ﬁhe highest percentage of
respondents. There is . no variation in the percentage of
regpondents practising laboratory activities prior tp égd after
the introduction of the programme.

(ii) COHSSIP : The table 4.2A.1a reveals that the lecture
method, despite nﬁmerous criticiems against it, is found to be a
widely used instructional process, obviously on account of its
several advantages. It becomes clear from the table that the

respondents have adopted a variety of teaching methods after the



introduction of the programme. The assignment method has been
adopted by 18.11 percent of respondents after the introduction
of the programme. Some of the respondents were practising
assignment method prior to the introduction of the programme.
This method has its own adventage of developing in students the
skills of organising, sequencing, summarising and evaluating

the thoughts pertaining to a topic. Seminar method which was

not organised at all prior to the introduction of the programme
has been adopted by 44.09 percent of respondents. Seminar has
been adopted owing to its merit of developing independent
thinking, effective communication and the values and skills of
interactive learning among the students. Tutorisl method has
been adopted by a satisfactory percentage of respondents. A very
low percentage of respondents were practising it prior to the
introduction of the programme. Tutorials are conducted for
helping the students in their personal and academic growth.
Group discussion method which was not in practice prior to the
introduction of the programme has been adopted by 51.18 percent
of respondents. This method provides opportunity to students to
discuss asgsigned topics and issues in a planned menner in small
groups and later to discuss them in the whole class. Symposium
has been adopted by a very low percentage of respondents. Project
method has been adopted by 22.05 percent of respondents which is
very low. Projects provide opportunity to students to select
problems of their own interest and to analyse them in a systematic

manner; in the process they are expected to exercise judgement
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and come to conclusions about the result of the study. Laboratory
activities are applicable to the respondents belonging to Geography
and Psychology disciplines and all these respondents practise
them. ’

The above analysis makes it clear that the lecture method
has been practised by all the respondents of COSIP and COHSSIP
prior to and after the introduction of the progrémmes. The
laboratory activities have been practised by the same concerned
percentages of respondents of COSIP and COHSSIP prior to and
after the introduction of the programmes. The varied progressive
methode of instruction such as assignments, seminars, tutorials,
group discussions and project work have been adopted by varying
percentage of respondents of COSIP and 00HSSIP after the introduc-
tion of the programme. Workshop activities heve been adopted by
47.95 percent respondents of COSIP an%y.

4.2A.1b Frequency of Practising the Methods of Instruction : The

table 4.2A.1b shows the frequency of practising methods'of
instruction by the/respondents belonging to COSIP and COESSIP.

(1) COSIP : According to the table 4.24.1b it is found that,
~ though the lecture method is practised by 100 percent of respondents,
the frequency of practising it varies remarksbly. There are
respondents who practise it 4 or more times in a week; side by side
there are respondents who practise it two times in a month. The
data have further been substantiated by interviews wherein it was
found that some of the respondents were actively engaged in post-

graduate work and research activities. Besides lecturing, the



161

- - - - 16°6 - - - 09°22 - ok iy S8T4TATEOY
: Lxogmaoqert *4
- ¥6°¢ ti*gl - - e L Glev b0y - - - ngo8foxy *g
- - - - - -  9L°Gl e6l*ee - - - 88T
~TAT10y doysyxon *f
Li*vl - - - - - - - - - - umtgodmfe *9
98°¢E  2¢°lLi - - - gl - - - - - uotssnosTp dnoxy °G
16°S  6£°¢t  go'sh - - - 26°lz Yo*6L - - - Teraogny, *f
Lecee  zl'tv - - - §0°2q o8t - - - - Jeutmey ‘¢
bE*0s  96°ti - - - 0L*c9 lo°¢l - - - - JusHuI TSy °Z
- - - \>®N.Nm cL Lo -  LO°Gi - 0£°9¢ - £9°8Y -8danioeg *|
: sswyy : seutg
soupy S8WT} ., ©OU) SeWI] CouWIl saom | sewty . SOWfy  SewTh axonm
oMy oMy, O8IUL 0 Inogy  [90up oM , 90UQ oMy  @’dIYy JO JNOg
. . . uoT3onI}sUT
uow I8 : 89y I8 s uop I ¢ aay I8
3 d ooy I3g Qluoy Io3 Hoop I93 30 Epousay
dI88H0D : dIS0D

ﬁmMQPWmonmm ur sesuodsey)

UOT3ONIYSUT JO SPOYLQ JFULSTI0BIF Jo Louenbaayg

Poqltyebr atqeyg



162

respondents practise other interactive methods too, with
varying.frequency. The majority of regpondents give assignments
to students once in a month; It is also substantiated by
interviews that most of the respondents have gpecified the
nunber of assignments for a term or semester and it varies
from 4-to 6. Seminars and group discussions are practised once
in a month. Tutorials are practised once in a week by 39.04
percent of respondents. Workshop activities are conducted by
32.19 percgnt of respondents once in a week., Project work is
discussed once in a week and fortnight by nearly equel
percentage of respondents (40.41 and 43.15 percent). Laboratory
activities are conducted fbur or more times in a week.

(ii) COHSSIP : The Table 4.2A.1b shows that the majority

of respondents ﬁractise lecture method 4 or more times in =
week. It is substantiated by interviews that the frequency

of practising lecture method depends upon.the classes taught
and the research work guided by the respondents. The majority
of respondents giye agsignments once in a month to the students.
It is further substantiated by interviews that most of the
respondents have specified the number of assignments to be
submitted by the students for a term or semester, varying from
4 to 6. Seminars are orgenised once in a mdnth by 39.37 percent
of respondents. Tutorials are generally conducted once in a week.
Group discussions and symposia are normally orgasnised once in a
month. Project work is discussed by 18.11 percent of respondents

once in week. laboratory activities are conducted four or more
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times in a week by the respondents belonging to Geogréphy and
Pgychology disciplines.

From the abovea analysis a trend emerges that the
respondents of COHSIP and COHSSIP generally practise lecture
method and conduct laboratory activities 4 or more times in a
week; tutorials are conducted once in & week; project work is
discussed once in 2o fortnight; the participative methods such
a8 seminars, group discussions, symposia are organised once in
a month and the assignments are given once in a month. Workshop
activities are conducted once in a week by the‘respondenﬁs of
COHSIP only. Workload is the factor which :inhibits the
regpondents from éractising various discussion mejhods
frequently.
4,2A.1C Average Duration of the Class : An appropriate time is

required for conducting various teaching-learning processes. The
Table 4.2A.1c shows the average duration of the class.

(1) COSIF : According to the teble 4.2A.1c the unit of
time devoted to lectures and tutorials is less tﬁan one hour,
It is substantiated by interviews that the respondents devote
periods of 40 to 55 minutes' duration for these activities. The
-assignments are given to students either in lecture or tutorial
periods and after corrections are returned on subsequent days
end discussion follows; if the situation warrants exira time
is devoted for discussing the assignments. The unit of time

devoted for other periods such as seminarsg, group discussions,
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workshop activities, project works and lasboratory activities
is generally above one hour and specifically two combined periods

which sometimes extends upto two hours and even more.

(3i) COHSSIP : The t2ble 4.24.1c shows that the unit of time

devoted to lectures and tutorials is less than one hour and
usually periods of 40 to 55 minutes' duration. The assignments are
given to students elther in lecture or tutorial periods and they
are discussed after correction on the subsequent days in the same
periods. The unit of time devoted to seminars, laboratory
activities and project work is usually more than one hour and
specifically two combined periods. The unit of time devoted to
group discussion and symposie is one hour.

The above analysis makes it clear that normally the unit
of time devoted to lectures and tutorials is a period of 40 to 556
minutes' durstion. The unit of time devoted to seminars, project
work, and leboratory activities is more than one hour and usually
two combined periods. It seems that the unit of time devoted to
various methods of instruction is adequate.

4,2A.14 Average Number of Students in a Class or Group : This is

the question of economy of staff time, which is bound to become
an increasingly important consideration with the rising demand
for higher education. If for some purposes,(uninterrupted
exposition by word of mouth is a satisfactory method of teaching,
it should be used for those purposes, since it is obvious that in

this way a teacher can reach to0 larger group than any ménageable
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digcussion group. The organisation of varied teaching methods
also depends upon the number of students or class size, for
exsmple, the discussion methods need closer contact among the
members of the group end hence, a smaller class - size which is
essential for better communication and for fosteriné reflecting
thinking. Project work, laboratory activities and workshop
activities require limited number of students so that individual

attention could be paid to them. The table 4.2A.1d shows the
| average number of students in a class or group

(1) COSIP : The table 4.24.1d shows fhat the number of

students in small lecture classes varies‘between 11 and 25 whereas
the bigger lecture classes have more than 50 students. The
majority of respondents report that the number of students in
lecture classes varies from 26 to 50. The same trend of students'’
strength is observed with regard to aséignments. 45.21 percent
of respondents report the number of students in seminar to be
between 26 and §50. The respondents who organise group discussions
report the number of students in such activities to be between 26
and 50. The number of students in tutorials, workshop activities,
project work and laboratory activities are reported generally to
be between 11 and 25.

(ii) COHSSIP : According to the table 4.2A.1d,the majority of
respondents report the number of students in lecture classes to
be more than 50. The seame trend is observed in 48.30 percent-anrd
37.01 percent of respondents while giving assignments to the

students and organising seminars. The majority of respondents report
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that the number~of students in tutorials varies between 11 and
25. The number of students in group discussions is reported to
be between 26 and 50 by 36.22 percent of respondents. The number
of respondents who organise seminar report the number of
students in this activity to be between 26 and 50. A very low
percentage of respondents reports the number of students in
project work as 10 or less. The respondents belonging to
Geography snd Psychology disciplines report the number of
gstudents in laboratory activities to ﬁe between 11 and 25.

It seems that the number of students actuelly involved in,
the practice of methods such asvassignments, seminars, tutorials
and project work is larger than the numbers normally  expected
for such activities. This situation leads ﬁo difficulties for
teachers in giving adequate individual attention.

4.2A.1e Students' Participation in Discussion Sessions : During

a lecture the students: are engaged in listening to, aqd taking
notes of, a continuous exposition. There may be a few questions,
but there is normelly no discussion. In discussion sessions the
students are expected to participate actively. Discussion sessions
aim at securing an adequate exposition and discussion of the
content of a topic and developing the mental powers of students.
The table 4.2A.1e relates to students' participation in

discussion sessions.
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Table :4.24.1e: BStudents' Participation in Discussion
Sessions

(Responses in Percentages)

COHSSIP

ver Between  30% or

COSIP
Methods of 5
60% 31%-60% below

Instruction T  Beuween 30% or ¢
88% 31%-60% below 3

1. Seminar - 16.44 40.41 23.62 11.02 9.45

2. Tutorials 29.45 22.60 8.91 40.16 26.77 -

3. Group Discu~ _ - -
ssion 7.53 . 33.86 17.32

4, Symposia - - - - 14.17 -

(i) COSIP : The table 4.2A.1e makes it clear that the
students' participation in discussions during seminars is not
satisfactory. Only 29.45 percent of résponﬁents report that over
60% students participate ip tutorials. In group discussions the
reépondents mark students' participation as between 31 percent and
60 percent. The low percentage of gtudents participating in
geminars and high participation in tutorials is due to the sigze
of the group.

(ii) COHSSIP : It is obvious from the table 4.2A.1e that there
are aome respohdents who report students' participation to be
quite high ( over 60 percent ) during seminars, tutorials and
group discussions. In symposia, the respondents mark students'
participation as befween 21 percent and 60 percent.

The above analysis mekes it clear that the greater partici-
pation in discussions, of students belonging to COHSSIP than the
students belonging to COSIP may be due o their linguistic

proficiency and the scope for discussion inherent in Social
Sciences and Humanities disciplines.
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4.2A.2a Duplicated Material : Here, by 'Duplicated material'

is specifically meant the duplicated bibliographical notes

and lecture absgtracts sugg;;egoégsége students to supplement

the class lecture. The COSIP/provide opportunities and facilities
to the teachers to supply duplicated material to students in
advance in éonnection with class lecture. The major objectives

of supplying duplicated material to students are to make

lecture structured, to promote students' preparation for the
clags and to avoid the need of dictating notes. It presents
library resources related to the topio in a structured,
comprehensive and related manner. It focuses on significant
points of the lecture which need further elaboration and attention
through careful library study. The table 4.2A,2a shows the
percentage of respondents supplyiné duplicated material to
students in advance in connection with class lecture.

Table :4.24.2a: Supply of Duplicated Material
(Responses in Percentages)

Supply of Duplicated Material

among the Students COSIP COHSSIP
Yes 63.01 77147
No : 36.99 22.83

(1) COSIP : The table 4.2A.2a shows that the majority of
regspondents éupply duplicated material to the students in advance
to the class lecture. Through interviews-and examination of the
duplicated material, it is found that it contains mainly,

definitions, formulae, derivation of formulae, diagrsms, circuit
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diagrams, tabulated data, bibliographical notes, lecture
ebstracts etc. The duplicated material contains factual
informstion and excludes opinions. The respondents supply
the duplicated material either : (a) in the beginning of the

session for the entire syllabus ; and/or (b) in advance of a

unit ; and/or (e) in edvance of each lesson.

(ii) COHSSIP : The table 4.2A.2a reveals that the majority
of reépondents supplﬁ duplicated iaterial to the atudenté in
advance in connection with class lecture. Through interviews
and examination of duplicated material it is found that it
contains definitions, quotatioms, étatements of educationists,
formulae, diagrams, tabulated data, brief notes on the lecture,
bibliographical references etc. The respondents supply duplipated
material in the beginning of the term and also latertlecturewise

and unitwise,

It is inferred that the majority of respondents of COSIP
and COHSSIP gupply duplicated material to the students in
advance iﬁ connection with class lecture. The pefcentage of
respondents of COHSSIP supplying duplicated material to the

students ia greater than the percentage of respondents of COSIP.

4.2A.2b Frequency of Assessing Students' Preparation based on

Egglieaxed Material : The main purpose of supplying duplicated

material to students in connection with class lecture is that they

would attend the class with prior preparation. It is also expected
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of the teachers to be prombt in assessing students' preparation.
The table 4.2A.2b shows the frequency of assessing students'
preparation based on duplicated material.

Table :4.24.2b: Prequency of Assessing Students'’
Preparation based on Duplicated

Ma?érial (Responses in Percentages)

Prequency of Asseééing Students’

Preparation , COSIP COHSSIP
Always 4,79 -
Often 45.89 14.96
Occasionall§‘ 7.53 50.39
Seldom 4.79 11.81
Never - -

(1) COSIP -+ The table 4.2A.2b reveals that 45.89 percent of

regpondents assess gtudents' preparation based on duplicated
material for the class ‘often' and 4.79 percent 'always'. It means
that the respondents are interested in generating interaction in
the classroom and ﬁroviding feedback to the studen%s who take
interest in consulting reference books.

(ii) COHSSIP : The table 4.2A.2b shows that the majority of
respondents assess students' preparation based on duplicated material
for the class 'occasionally'. It means that the respondents are not
regular in assessing studea%s' preparation based on duplicated
mabterial for the class.

.It is found that the respondents belonging to COSIP assess

students' preparation based on duplicated material for the class
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more frequently than the respondents of COHSSIP. .

4.24.2¢c Techniques of Assessing Students' Preparation based

on Duplicated Material ¢ A question has been asked to the

respondents ; 'How do you assess students' preparation based
on duplicated material ? ( Check more than one % ).' The
table 4.2A,2¢ shows the techniques of assessing students'
preparation based on duplicated material.

Table :4.2A,2¢: Techniques of Agsessing Students'
Preparation based on Duplicated

Material
(Responses in Percentages)
gigggiggggnof Assessing Students' COSIP COHSSIP
i) %y probing questions 63.01 T7.17
ii) By inviting their querfies 63.01 77.17

iii) By asking them to recall the topic
in 2 nutshell ) 3.42 5.51

it is obvious from the above table that the respondents
of COSIP and COHSSIP who supply duplicated material to students
assess their preparation for the class by probing gquestions
end by inviting querfies. It seems that these technigues are
helpful to the respondents to know the level at which the
students stand in relation to a particular unit or part of a
lesson and to identify those significapt points of content

which require special attention. ,
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4,24.28 Teachersg' Perception of Effectiveness of Duplicated

Material : It is hoped that the duplicated material would enable
the students to develop the habits of library exploration; to
collect upto date information pertaining to topies; and to
study the subject-matter in depth. Broadly speaking, the
duplicated material would enable the students to refer to the
library resources with greater ease. The table 4.2A.2d shows
the perception of 63.0% percent of teachers of COSIP and 77.17
percent of teachers of COHSSIF about the effectiveness of
duplicated material in terms of means.

Table :4.24.2d4: Means Showing Teachers' Perception of
Effectiveness of Duplicated Material

COoSIP H COHSSIP
Items Neans of = Overall Neans of  Overall
Individual Mean  !Individual Mean
items s 1tems
i) In exploring library
resources 4.51 4.15
ii) In making a choice of books
edition and content 4.37 4.17
4.30 4.07
iii) In preparing their own
notes in detail 4.14 3.89
iv) In studying the subject-
natter in depth 4.19 4.05

(1) COSIP : According to the table 4.24.2d, the overall mean
(4.30) signifies that the duplicated materisl is helpful to
students in having easy access to library materials 'to much
extent'. The means of individual items reveal that the duplicated

material is helpful to students in exploring library resources(4.51)
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'to a great extent'; and for the remaining items 'to much
extent’'.

(1ii) COHSSIP : According to the table 4.24.2d4, the overall

mean (4.07) indicates that the duplicated material is helpful
to students in having easy access of library resources 'to
much extent' which is further, substantiated by the means of
individual items.

The above analysis makes it clear that the duplicated
material is found helpful in promoting the habits of library
consultation among the students to a considerable extent. This
highlights the need for supplying dgpiicated material in all the
disciplines so as to develop the self-study habits among the
students.

4.24.3 Projection of Lecture on Screen Through Visual Aids @

For successful teaching instructional materisls are necessary.
Blackboard is the most traditionally effective teaching aid.
Duplicated material also forms one of the effective ways to
supplement a lecture. Films, filmstrips, maps, charts, models,
tape recorders, T.V., radio etc. may be other varieties of
instructional material. The COSIP and COHSSIP provide full
freedom to the colleges to procure audio visual aids and to make
use of them for supplementing class lecture. The table 4.24.3
shows the percentage of respondents projecting their lecture

through visual aids.
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Table :4.2A.3: Projection of Lecture on Screen Through .
Visual Aids

(Responses in Percentages)

Projection of Lecture on Screen Through

Visual Aids COSIP  COHSSIP

(1) Most of the lecture - -

(ii) A summary or part of it ' 7.53 5.51
(iii) Pigures, diagrams, formulae, phrase

ete. ’ ’ 10.98 9.45
(iv) None of the lecture 81.49 85.04

It is obvious from the table 4.2A.3, that the projection
of lecture on screen has not become popular among the respondents
of COSIP and COHSSIP. During the interviews the respondents
pointed out lack of physical facilities, non-availability of
materials for projection and lack of technical competence among
the teachers as the main reasons for not projecting lectures
on the screen.
4.2A.40 Agsigiiment. ¢ Assignment is specifically meant as the
written work given to the students to be completed through
consultation of reference material either in the library or at
home. Asgignments demand the reading of literature with an alert
end critical mind. Assignments give coherence and clarity to
thoughts and train them in the art of using langusge effectively
and communiceting to others. It is expected of the respondents
to give assignments to students so as fo develop self-gtudy
habits among them. According to the table 4.2A.1a, 76.71 percent

of respondents of COSIP and 65.35 percent of respondents of COHSSIP



follow the practice of giving assignments to students. The
table 4.2A.4sa shows the varied types of questions asked in the
assignments to the students.

Table $4.24.4a: Types of Questions asked in Assignments
(Responses in Percentages)

Type of Questions COSIP COHSSIP

(i) Objective type - -
(ii) Short answer type 10.27 8.66
(iii) Essay type - 14.96
(iv) Combination of (i) and (ii) 8.90 -

(v) Combination of (i) end (iii) - -

(vi) Combination of (ii) and (iii) 15.75 25.20
(vii) Combination of (i), (ii) and

(iii) 41.78 16.54

(i) COSIP : From the table 4.2h.42, a trend emerges that

the respondents prefer asking a combination of objective type,
short answer type and essay type gquestions in assignments to the
students. It means that the respondents are interested in training
the students in answering varied types of questions specifically
to the point.

(ii) COHSSIP : The table 4.2A.4a reveals that 25.20 percent
of respondents ask short answers type and essay type questions
in combination in assignments. It is substantiated by interviews
thét the respondents belonging to Humenities group prefer to ask
essay type questions whereas the respondents belonging to Social

Sciences group prefer to ask short answer type questions in



assignnents.

The notable difference between the respondents of two
groups is that objective type questions have not gained much
favour with the teachers of COH3SIP. It is due mainly to the
conparative difficulty of freming objective type questions in
Humanities and Social Sciences disciplines.

4.2A.4b Submission of Assignments by the Students : The

respondents expect that the students should submit the assignments
after completion. The table 4.2A.4b shows the percentage of
respondents reporting the submission of assignments by the
students.

Table :4.2A.4b: Submission of Assignments by the Students
(Responses in Percentages)

Teachers' Responses CO3IP COHSSIP

Tes 76.71 65.35

To - -

The table 4.2A.4b reveals that the respondents who follow
the prazctice of giving assignments to students report that the
students submit the assignments after completion. It is
substantiated by interviews that the percentage of students
subnitting assignments varies and depends upon the weightage
given to assignments in the external or internal examinations.

4.2A.4¢ Treatment Given to Assignments : If the students are to

derive full advantzge from assignments, it is obligatory on the

part of the teachers 1o go thoroughly them and to make written
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criticism and then to discuss them with the students. The
table 4.2A.4c shows the treatment given to assignments by the
regpondents.

Table :4.2A.4c: Treatment Given to Assignments
(Responses in Percentages)

Treatment Given to Assignments CO3IP COHSSIP

(i) Return them with written correction
or criticism but without oral

discussion 21.92 9.45
(ii) Discuss them orally in general 6.16 22.83
(iii) Both the above 48.63% 33,07

(1) COSIP : The table 4.2A.4c indicates that 48.63 percent
of respondents correct the assignments with written remarks as
well as discuss them with the students. Only 21.92 percent of
respondents return the assignments with written remarks to the
gtudents and without discussion. These practices provide feedback
to the students for improving the assignments.

(1i) COHSSIP : The table 4.2A.4c shows that 33.07 percent of
regpondents correct the assignments with written remarks as well
as discuss them with the students. There are 22.83 percent of
respondents who discuss the assignments orally with the students.
It seems that the respondents are interested in providing rein-
forcement to students for improving their assignments. .

It is clear from the above analysis that the practice of
correcting assignments with written remarks and then discussing

them with the students is widely accepted by the respondents of



180

COSIP and COHSSIP. The reason why some of the respondents are
nof able to follow both the practices is the greater number of
students in the classes or groups.

4.2A.44 Teachers' Perception of Effectiveness of Assignments

The effectiveness of assignmenté is meagured in terms of their
helpfulness to students in developing the habits of ! expressing
independently: snsvering in a precise and orderly menner;
organising and interpreting the facts systematically; and
summarising different thoughts critieally. The table 4.24.44
shows the perception of T76.71 percent of teachers of COSIP and
65.35 percent of teachers of COHSSIP, who give assignments to

the students, about their effeciiveness in terms of means.

Table :4.2A.44: Means Showing Teachers' Perception of
Effectiveness of Assignments

COSIP *COHSSIP

Items 77 <
Megns of Overalli:lMeans of Over-

Individual Mean  :Individual all

Items :Items Mean

(i) Expressing independently 2.86 3.35
(ii) Answering in a precise and

orderly manner 3.73 - %.66 -

3.45 3.63
(iii) Orgenising and interpreting ‘

facts systematically 3.70 %.95
(iv) Summerising different

thoughts critically 3.49 - 3.57

(i) COSIP : In the table 4.24.44, the overall mesn (3.45)
indicates that assignments are helpful to students in developing
- the habi#s of self-~gtudy and answering specifically to the

questione 'to much extent'. The means of individual items reveal
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that assignments are helpful to students in developing the
habits of : answering in a precise and orderly memmer (3.73);
organising and interpreting facts systematically (3.70); and
summarising different thought critically (3.49) 'to much extent';
and for the remaining item 'to some extent'.

(ii) COHSSIP : According to the table 4.24.4d4, the overall
mean (3.63) signifies that assignments are helpful %o students
in developing the habits of self-study and answering specifically
to the point 'to much extent'. The means of individual items
reveal that assignments are helpful to students in developing the
habit of expressing independently (3.35) 'to some extent' and
for the remaining items 'to much extent’.

The gbove snalysis indidates that assignments are perceived
to be of much help to students in devéloping the habits of self-
study and answering specifically to the point by the respondents
of COSIP and COH33IP, They pérceive that the students are not able
to express independently in assignments to an appreciable level.
4,2A.5a Seminar : Seminar is a form of group discussion in which
a group of students meets with faculty members to listen to and
discuss individual reports on some common theme. It is subject-
centered and hence an adequate exposition and discussion of the
topic is to be secured. The growing emphasis on critical thinking
and problem-solving in college and university instruction accounts
in part for the increased attention paid to seminar method as a
vehicle of instruction. A seminar session appears to be most

satisfactory when it ie related to a topic about which the students
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already have a background and experience, but at the same time
need additionzl clarification, explanation and interpretation.
A gsemindr normelly begins with the presentation of a paper or an
essay written by a member of the group which is followed by
discussion. The proceedings of a seminar are conducted by a
member of the group designated as chairman and reported by another
member known ag the reporter. It launches a thesis of a penetrating
and provocative character upon which all the members of a group
heve opportunity to express freely. According to the table 4.2A.1s,
56.85 percent of respondents of COSIP and 44.09 percent of
respondents of COHSSIP follow the practice of seminar method. A
seminar can be organised based either on a clags lecture or on
certain other topics of interest. The table 4.2A.52 shows the
percentage of respondents who organise seminars based on class
lectures.

Table :4.2A.5a: OQOrganisation of Seminars based on Class

Lectures
(Responses in Percentages)

Organisation of Seminars basged

on Class Lectures COSIP COHSSIP
Yes 17.81 33,86
No %29.04 10.24

The =bove table shows that 39.04 percent of respondents of
COSIP and 10.24 percent of respondents of COHSSIP do not usually’
organise seminars based on class lectures. It means that they

organise seminars on a topic of common interest to teachers and
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students other than class lectures. It is substantiated by
interviews that these respondents organise seminars for discussing
the progress of the projects taken up by the students or on some
advanced topic of interest. There are 17.81 percent of respondents
of COSIP znd 3%.86 percent of respondents of COHSSIP who orgenise
the seminars based on class lectures. It means that the lecture
continues to be the main vehicle of instruction whereas seminar
supplements it and plays a secondary role in helping to clarify
certain issues.

4.2A.5b Chairing of Seminar Segsions : For directing discussions

in seminars and for avoiding lecturing and unnecessary argumentation
the sessions are chaired by & member of the group. The teachers
normally chair the sessions. Sometimes experts in the discipline
from outside may be invited to chair the sessions and for sharing
their views of the particular topic. Students may 2l1so be given
opportunity for chairing the sessions 80 as to inculcate in them
leadership gualities and skills for conducting discussions
effectively. The table 4.2A.5b shows the pattern of chairing of
seminar sessions. |

Table :4.2A.5b: Chairing of Seminar Sessions
Responses in Percentages)

Chairing of Seminar Sessions COSIP  COHSSIP
(i) By teachers 36.30 25.20
(ii) By outsider (guest expert) - 6.30

(iii) By students. - -
(iv) By anyone of the three above 20.55 12.60
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(i) COSIP : The tablé 4.2A.5b shows that 36.30 percent of
respondents invite teachers to chair the seminar sessions and
a very low percentage of respondents invites either teachers or
guest expert or students to chair the seminar sessions.

(ii) COHSSIP : The table 4.24.5b reveals that 25.20 percent

of respondents invite the teachers to chair the seminar sessions.
Only 12.60 percent of regpondents follow the practice of inviting
either teachers or guest experts or students to chair the seminar
sessions.

From the above analysis a trend emer@es that normslly the
seminar sessions are chaired by the teachers, obviocusly by
virtue of their long experience and thorough knowledge of the
subject-matter.

4.2A.5¢ Recording of Seminar Proceedings : In a seminar session

it is tried to secure maximum students' participation. For guiding
the speaker and attracting his attention towards specific points
of discussion it is essential to record the proceedings of seminar
sessions. The recorded points have crucial significance for
conducting follow up study. The table 4.24.5c¢ shows the percentage
of respondents inviting members of the group for recording seminar

proceedings.

Table :4.2A.5¢: Recording of Seminar Proceedings
Responses in Percentages)

Recording of seminar Proceedings COS1P  COHOSIP
(1) By students 42.47 27.56
(ii) By teachers 8.90 -

(iii) By both 5.48 16.54
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From the table 4.2A4.5c¢, a trend emerges that the seminar

- proceedings are normally recorded by the students. It was pointed
out during interviews that some of respondents of COSIP and
COHSSIP ask a panel of students and teachers to record the séminar
proceedings which is advantageoﬁs for validating the specific
points of interest. This practice gives students a2 sense of
better participation and develops their ability to summarise the
specific issues raised during discussion.

4.24.54 Frequency of Supplying Duplicated Material about the

Topic in Seminars : For pin-pointing the crucial issues and

keeping the discussion under the purview of the topic in seminers,
it is expected that the speakers should supply duplicated material
pertaining to the topic to the participants. It helps in generating
a better interaction process. The table 4.24.54 shows the
frequency of supply of duplicated material pertaining to thé
topic in seminars.

Iable :4.2A.5d4: Frequency of Supplying Duplicated Material

about the Topic in Seminars
(Responses in Percentages)

Prequency of Supplying duplicated

Material in Seminars - COsIP COHSSIP
Always - 4.72
Often 12,33 18.11
Occagionally 22.60 13.39
Seldom 19.18 7.87

Never 2.74 -
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(i) COSIP : The Table 4.2A.5d makes it evident that 22.60
percent of respondents report that the speskers supply
duplicated material pertaining to a topic in seminars
occasionally and a lower percentage of respondents mgntionS<
that the speakers supply duplicated material often.

(ii) COHSSIP : The table 4.24.5d shows that 18.11 percent
of respondents report that the speakers supply duplicated
material pertaining to a topic in seminars often and a very low
percent of respondents mentions that it is done always.

It is noteworthy that while the practice of supplying
duplicated material pertaining to a topic in seminars is not
regularly observed under COSIP, a better situation is found
under COHSSIP. In Humanities and Social Sciences at least
gome respondents supply duplicated material in gll’ the seminars
and the percentage of respondents who does it often is higher
than those who do it occasionally.

4.2A.5¢ Interaction Process in Seminar Sessions ¢ In seminer

sessions it is expected that every student should contribute to
the discussion according to his abilitie€s and knowledge of the
subject in a free, frank and friendly manner. The table 4.24.5e

shows the process of interaction in seminar sessions.

(1) COSIP : The table 4.2A.5e¢ on the next page shows that

33.56 percent of respondents report that the seminar sessions
are marked by domination by a few participants. It is substantiated
by interviews that the students who have command over language

and subject-matter participate more in discussion in comparison
to other students. "



18

Table :4.2A.5e: Interaction Process in Semiqar Segsions
(Responses in Percentages)

Seminar Sessions are marked by COSIP  COHBSBIP
(i) Majority participation in the
discussion - 29.13
(ii) Domination by a few 33.56  14.96
(iii) Domination by one member
participant 19.86 -
(iv) Domination by speaker himself 3.42 -

(ii) COHSSIP : The table 4.2A.5e reveals that 29.13
percent of respondents report that the seminar sessions are
marked by majority participation in the discussion. A lower
percentage of respondents (14.96) reports that only a few
gstudents participate in seminar sessions.

It is noted.that seminars under COHSSIP'are characterised
by greater participation of the members in discussions in
comparison to participation in COSIP. The greater participation
in Humanities and Social Sciences is due to the inherent
characteristics of the disciplines and scope for debating over
various view points and schools of thought. However, special
attention is to be given towards strengthening seminars in
Science discipline.

4.2h4.6a Tutorial : The Tutorial is meant to be a small group
process in which the teacher and not more than six students are
present ( University Education Commission 1948-49). It aims at

estaﬁlishing an intimate relationship between the teachers and

-
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students so as to provide personal and academic guidance 1o (
the latter. While tutorials may involve moral or social guidance
or helpful advice; its principal function is a kind of
tintellectual mid-wifery'. In an intimate way, the teacher

directs and develops the thought process which is always an
activity of the student himself. According to the table 4.2A.1a,
60.96 percent of respondents of COSIP and 66.92 percent of
respondents of COHSSIP follow the practice of organising tutorials.
The table 4.2A.6a shows percentage of respondents who organise
tutorials based on class lectures.

Table :4.2A.62 ¢ Orgenisation of Tutorials based on Class
Lectures

(Responses in Percentages)

Organisation of .Tutorials based on

Class Lecture COSIF COHSSIP

Yes 50.69 61.42
No 10.27 5.51

ﬁ The table 4.24.6a indicates that the majority of respondents
of COSIP and COHSSIP organise tutorials based on class lectures.
It means that the tutorials serve the secondary purpose of
supplementing and enriching the class lectures.

4.2A.6b Activities in Tutorials : It is expected in tutorials

that topiés of related interest in the discipline as well as
students' personal problems are to be discussed. The tuborials

are not to be strictly confined to the topics covered in the
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class lectures. The table 4.2A.6b shows the percentage of
respondents conducting tutorials for solving students' academic
a8 well as personal problenms.

Table :4.24,.60: Activities in Tutorials

(Responses in Percentages)

Tutorials for solving students' COSIP COHSSIP
(i) Academic problems 45,21 48.03
(ii) Personal problems " - -
(1ii) Both 15.75 18.90

The table 4.24.6b shows that primarily the tutorials are
organised for discussing students' academic problems. Side by
gide, there are a very low percentage of respondents off COSIP
and COHSSIP who discuss students' personal problems also in
tutorials. I3 is substantiated by interviews that some of the
regspondents of COSIP and COHSSIP give assignments to the students
on‘advanced topics in the discipline and then discuss them in
tutorials. Personal problems related to adjustment, hostels, and
fqrther study are also handled in tutorials.

4.2A.7a Group Discussion : Seminars and tu%orial are forms of

group discussion in which all the members of the group contribute
towards the discussion of a particular topic. The group discussion
connotes a different meaning here i.e. the whole class or group

ie divided into 5 or 6 groups with less than 10 members and the

necessary litersture pertaining to the topic is provided to each
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group. The members of a group discuss the topic among themselves,
crystallise their ideas and prepare a brief report of the
~discussion. After a specified time the leaders of groups

present their papers for general discussion. According to the
table 4.24.1a, the group discussion method is practised by 7.53
percent of respondents of COSIP and 51.18 percent of respondents
of COHSSIP., The table 4.2A.7a shows the procedure for selecting
group leaders in group discussions. \

Table :4.2A.7Ta: Procedure for Selecting Group Leaders
in Group Discussions.

(Responses in Percentages)

Selection Procedure of Group Leaders

in Group Discussion COSIP COHSSIP
(i) Randomly - 17.32
(ii) Based pn merit 7.5% 33,86

(iii) Through election - -

(iv) Through rotation as per attendance
rolls - -

It is evidgnt from the table 4.2A4.7s that the respondents
ofEQOSIF;~who organise group discussion and 3%3.86 perbent of
respondents of COHISIP prefer the meritorious students for group
leadership. It may be by virtue of their wider knowledge of the
subject-matter and ability to organise the content of the topic
in a2 systematic and comprehensive manner.

4.2A.7b Mode of Conducting a~ Group Discussion : The preparation

of papers for presentation in gfoup discussion is a collective

intellectual endeavour of the members in a group. It cultivates
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the habit of team work among the students. Tpe discussion of a
paper mey be confined to & particular topie‘or enough flexibility
may be introduced. The table 4.2A.7b —shows the mode of conducting
a group discussion.

Table :4.2A.7b: Mode of Conducting a Group Discussion
(Responses in Percentages)

Mode of Conducting a Group Discussion COSIP COHSSIP

(1) Confining discussion strictly to the
toplc 2.05 19.69

(ii) Allowing enough flexibility to introduce
new ideas from other disciplines when
such a step promises to the fruitful 5.48 31.50

From the table 4.2A.7b, it is evident that 5.48 percent of
respoﬁdents'of cosIP ané 31.50‘percent of respondents of COHSSIP
allow enough flexibility to introduce new ideas from other
diseciplines when such a step promises to be fruitful during
discussion sessions. It means that the respondents are interested
in imparting an interdisciplinary dimension to the discussions.
4.2A.8a Symposium ¢ Symposium is an instructional technique in
which two or more persons but less than six speak on a topic from
different angles. It attempts to present a comprehensive picture
of the topic through the views expressed by the varioué speakers.
After the presentation of the papers/talks, discussion folloés.
The table 4.2A.8a shows the percentage of respondents indicating

the number of students who present their papers in a symposium.
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Table :4.2A.8a: Number of Students Presenting Papers in
a Symposium

(Responses in Percentages)

Number of students who present papers in a

Symposium ) COHSSIP
Four or more 2.36
Three 11.81
Two . -

Symposium is organised by the respondents of COHSSIF only
and that too, by 14.17 percent of them ( table 4.24.1a ). The
table 4.2A.82 indicates that 11.81 percent of respondents invite
three papers for presentation in a symposium. It is substantiated
by interviews that normally 10 minutes are assigned to each
paper and the remsining time is devoted for group discussion.

4.2A.8b Mode of Conducting a Symposium : A symposium can be

organised either by delivering time bound speeches or reading
brief papers or a combination of both. The table 4.2A.8b shous
the percentage of respondents indicating the mode of conducting
8 symposium.

Table :4.2A.8b: Mode of Conducting a Symposium
(Responses in Percentages)

YMode of conducting a Symposium COHSSIF
(i) By delivering short speeches | -
(ii) By reading brief papers 7.87
(iii) By combining both the techniques 6.30

The table 4.24.8b shows that 7.87 percent of the respondents

conduct the symposium by allowing the students to read brief
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papers. There are 6.30 percent of respondents who allow the
students to read brief papers and supplementing them with short
speeches in g symposium,

4.2A.8¢c Interaction Process in a Symposium : The table 4.24.8c

-

showe the percentage of respondents following the practice of

conducting discussion after the presentation of papers.

Table :4.24.8c¢c: Interaction Process in a Symposium
(Responses in Percentages)

Discussion follows papers in a COHSSIP
Symposiun .
Yes 14.17
No ‘ -

The table 4.2A.8c shows that the respondents who organise
the symposium follow the practice of conducting discussion after
the presentation of papers. Discussion is fruitful in making clear
certain issues emerging from the papers.

4.2A.9 Teachers' Perception of Effectiveness of Discussion

Methods : The effectiveness of discussion methods such as seminar,

tutorial, group discussion and symposium is measured in terms of

their ia;yfulness t0 students in enabling them to learn the subject

as well as in developing,their higher intellectual abilities and
skills. The teachers expect the inculcation of independent study
habits emong the students and their agtive participation in teaching-
learning process. Through discussion methods, the students get a

clear pieture of the topic. It is tried through discussion methods
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to arouse intellectual curiosity among the students and to
develop a healthy spirit of constructive criticism. The table
4.2A.9 shows the perception of 100 percent of teachers of COSIP
and 100 percent teachers of COHSSIP about the effectiveness of
discussion methods in terms of means.

Table :4.2A.9: Means showing Teachers' Perception of
Effectiveness of Discussion Methods

COSIP : COHSSIP
Ttems Means Over- : Means Over-
of Indi- all : of Indi- all
vidual Mean ¢ vidual lMean
Itens s ITtems
(i) In supplementing class
lecture 4.24 4.51
(ii) In discussing difficult
topics 4.45 4.67
(iii) In exchanging different -
view-points 3.36 4.40
(iv) In geining experience to
present the papers 3.64 4.37
3.79 4.46
(v) In facing interrogation 3.49 4.26
(vi) In developing the power of
expression 3.60 4.73

(vii) In arraenging the content

of the paper logically and

sequentially 3.77 4.40
(viii) In revising the reports or

papers through the sugges~ -

tions made by the group 3.76 4.35

(1) COSIP : According to the table 4.24.9, the overall mean
(3.79) signifies that the discussion methods are helpful to students
in ensbling them to learn the subject as well as in developing
certain values and skills in them 'to much extent'. The means of

the individual items reveal that discussion methods are helpful
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to gtudents in discussing difficult topics (4.45) to a great extent';
in exchanging different view points (3.36) 'to some extent' and
for remaining items 'to much extent'.

(ii) COHSSIP : According to table 4.2A.9,the overall mean
(4.46) indicates that discussion methods are helpful to students
in developing their higher intellectiual abilities and skills and
getting them a clear picﬁure of the topic 'to a great extent'. The
means of the individual items reveal that éiscussion methods are
helpful to students; in supplementing class lecture (4.51); in
discussing difficult topics (4.67) and in developing the power of
expression (4.7%) 'to a great extent' and for the remaining items
'to much extent'.

The above analysis shows that the respondents of COHSSIP
perceive the effectiveness of discussion methods in enabling the
students to learn the subject as well as in developing in them
certain values and skills to a greater extent in comparison to the
respondents of COSIP. The respondents belonging to both the
programmes agree that discussion methods are helpful to the students
in clarifying difficult topics to an appreciable level. The
respondents belonging to COHSSIP find that discussion methods are
helpful to students in developing the power of expression and in’
supplementing class lectures to an appreciable level.

4,24.10e. Workshop Activities : The U.G.C. has given encouragement

for, and has liberally financed the setting up of workshop and glass
blowing units in the colleges for developing in students psychomotord
skills such as construction, operation, servicing and masintenance

of apparatus. Many of the colleges have no provision for repairing

cogtly apparatus when they go oeut of order. The U.G.C. expects the
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setting up of workshop and glass blowing units in the colleges
under COSIP. It is hoped that setting up of workshops will help
in creating indigenous capability in design and development of
more advanced instruments for both applied and pure work in
various areas of science and technology. The workshop activities
will develop greater confidence among the students to work on
their own and to foster creativity among them. According to the
table 4.2A.1a, the workshop activities have been started by

47.95 percent of respondents of COSIP. After giving a list of
activities which can be conducted in workshop, the respondents
have been asked ; 'Flease put a tick mark ( v ) in column I
against each of the activifies for which you provide opportunities
to students in the workshopi The table 4.24.102 shows the percen-
tage of respoﬁdents who provide opportunities to students to
conduect varied activities in workshop.

Table :4.2A.10a: Activities Conducted in Workshop
(Responses in Percentages)

Activities COSIP

(1) Preparing charts, maps, diagrams, sketches ete. 47.95

(ii) Repairing and improvising the apparatus 28.08
(iii) Designing and assembling equipment for new

apparatus \ 12.33
(iv) Operating electrical gadgets 29.45

The table 4.24.10a shows that 47.95 percenf of respondents
provide opportunities to students in workshops for preparing charts,
models, maps, diagrams, sketches etc. The percentage of respondents

who provides opportunities to student to conduct activities in



workshop is not encouraging., It is substantiated by interviews
and observations thaet charts, diagrams, maps, g}etches, models
etc. have been prepasred in Chemistry, Physies, Zoology, Botany,
Geology, Microbiology, Mathematics and Statistics diseiplines.
It is interesting to note that two colleges have prepared charts
on periodic table in Chemistry and circuit diagrems in Physics,
which have been s0ld to neighbouring institutions at nominal
prices and have been highly appreciated. Only 29.45(percent of
respondents provide opportunities to students for operating
electrical gadgets. A very limited percentage of respondents
provide opportunitieé t0 gtudents for repairing and improvising
the apparatuses which go o;t of order. The respondents belonging
to Physics discipline provide opportunities to students for
degigning and assembling electronic equipment for new apparatus.
It seems that the workshop activities have been started by a
limited percentage oflrespcndents. During interviews, it was
revealed that lack of students' intérest due, to the nongraded
nature of the workshop activities was the main cause for such
activities being at a low key.

4.2A.10b Teachers' Percegtion of Students' Skills in Conducting

Workshop Activities : The table 4.24.10b shox»a;s the perception

of teachers who provide opportunities to students to conduct
workshop actiyities as mentioned in the table 4.2A.10a, about the
use of their acquired skills in conducting such activities.
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Table :4.2A, 10D Veans 6how1ng Teachers' Perception of
Students' Skills in Conducting Workshop
Activities

Means of Indi-

Activities vidual Items

(i) Preparing charts, diagrams, maps, sketches,

models etc. 4.30
(ii) Repairing and improvising the apparatus 4.27
(iii) Designing and assembling equipment for new

apparatus 4,22
(iv) Operating electrical gadgets 4.60

The overall mean against these items is not usable, hence
it has not been calculated.

The meens of the individual items reveal that the students
are able to meke use of acquired skills in operating electrical
gadgets (4.60) 'to a great extent' and for the remaining items
'to much extent'. It means that the students are found able to
make use of acguired skills of construction, operation, servieing
and maintenance of apparatus to an appreciable extent.

4.2A.112 Project Method : The project method provides opportunities

to students to solve the problems in their natural settings. In this
method students are encoursged to analyse problems in g systematic
way; in the process they are expected t0 exercise judgement and

come to the conclusions zbout the results of their study. The
students are encouraged to identify pfoblems of their own interest
in the course or related to it and to find out answers on their own
on the basis of empiricism. Frojects aim at equipping the étudents

with necessary knowledge and skills for conducting research. The
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COSIP and COHISIP expect that opportunities should be provided

to the students at least to complete one small project during the
undergraduate course. According to the table 4.24.1a, the project
method is practised by 91.10 percent of respondents of COSIP and
22.05 percént of respondents of COHSSIP. A gquestion has been
asked to the respondents : 'what is the form of small research
project undertaken by the students ? ( Check more than one )'.
The table 4.2A.11a shows the percentage of respondents indicating
the types of small research projects undertaken by the students.

Table :4.24.11a: Type of Projects undertaken by the

Students
(Responses in Percentages)
Type of Small Research Projects COSIP COHSSIP
(i) Survey 6.16 17.32
(ii) Historical - 3.94
(iii) Biographical with relevance to modern
times - 0.79
(iv) Designing and assembling the equip-
ment for new apparatus 12.33 -

(v) Experimental verification of Lawsor
Hypotheses 84.93 -

(i) COSIP : The table 4.24.11a indicates that a very high
percentage of respondents reports that the students take up
projects for experimental verification of laws or hypotheses,
especially in Chemistry, Zoology, Botany, Geology and Micro-biology
diseciplines. Only 12.33 peréent of respondents belonging to Physics

discipline report that the students prefer to take up projects



for designing and assembling equipment for new apparatus and
thereby, expeiimentally verify lawsor hypotheses. A very few
percentage of respondents belonging to Mathematics and Statistics
disciplines reports that the students prefer survey type of i
projects.

(ii) COHSSIP : The table 4.2A.11a shows that hardly 22.05

percent of respondents follow the practice of giving projects
to students. A section comprising 17.%2 percent of respondents
report: that the students take up survey type of projects in
Psychology, Sociology, Yeography, Economics and Commerce
disciplines. A very low percentage of respondents reports that
the students belonging to History discipline prefer to take up
projects related to places “of historical importance.

The above analysis makes it clear that the project method
is found to be widely practised by a very high percentage of
regpondents of COSIP whereas it has been practised by a very
limited percentage of respondents of COHSSIP. While the COSIP
projects are mostly concerned with the experimental verification
of hypotheses or laws, the COHSSIP projects are mostly surveys.

4.2A.11b Supply of Instruction Sheet pertaining to Projects : To

assist’ the students to conduct project work effectively, the project
supervisor is expected to supply them guidelines pertaining to

the methodology adopted for : collecting data/taking observations;
sampling/Iexperimentation of laboratory apparatus; processing of
data / tabulation of observations; analysis and interpretation

of data / observation and reporting of the resulis with conclusions

and generalisationé. The table 4.24.11b shows the percentage of
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respondents who follow the practice of supplying instruction
sheet pertaining to projects to the students.

Table 34.2A.11bs Supply of Instruction Sheet Pertaining
to Projects

(Responses in Percentages)

Supply of Instruction Sheet Pertaining

$o Project , COSIP  COHSSIP

Tes 13.01 4.72
No 78.08 17.32

The above table reflects that the practice of supplying
ingtruction sheet pertaining to project to .students is not
popular. It is substantiated by interviews that the respondents
of COSIP and COHSSIP provide oral instruction to students at every
step.

4.,2A.11¢c Process of Finalisation of Projects : Students are

allowed to identify and choose problems of their own interest for
projects. The finalisgtion of the problem is done through
discussion between project supervisors and students. The project
supervisors, for assessing students' insights into the problem,
may adopt a number of techniques such as group discussion,
exploration of sources of information by the students or a
combination of both. The table 4.24.11c on the next page shows
teachers' responses with regard to adoption of techniques for

finalising projects.
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Tavle :4.24.11¢: Process of Finalisation of Projects

(Responses in Percentages)
4 (

Process of Finalisation of Projects COSIP  COHSSIP

(1) After exploring the sources of

information .. v 70.55 5.51
(1i) After group discussion - 3.94
(iii) After going through both the above

process 20.55 12.60

(i) COSIP : The table 4.24.11c chows that the majority
of the resgpondents follow the practice'of finglising the project
after ensuring that the students have examined the related
literature in depth.

(ii) COHSSIP : Only 12.60 percentage of respondents follow
both the techniques for finalising the projects i.e. group
digcussions znd 2lso ensuring thet the sﬁudents have explored
the sources of information.

4,284,114 Teachers' Perception of Effectiveness of Projects:

Teachers' perception of effectiveness of small research projects
is determined in terms of their helpfulness to students in
enabling them to adopt . scientific procedure for solving problems
and drawing conclusgions based on empiricism. The table 4.24.114
shows the perception of 91.10 percent of teachers of COSIP and
22,05 percent of teachers of COHSSIP about the effectiveness of

projects in terms of means.



Table :4.2A.11d: Means Showing Teachers' Perception of
Effectiveness of Projects

COSIP : COHSSIP
Items Teans Over- :tMeans Over-
of Indi-~ 311 sof Indi- all
vidual Mean svidual :Mean:
Items :Items @

(1) In enabling the students to
adopt a scientific procedure
for solving problems 4.48 . 4,46

(ii) In enabling the students to
apply appropriate techniques
for taking observations/
collecting data 4.52 3.61

4.46 3.7

(iii) In enabling the students to
tabulate and analyse the data
collected or observations
mathematically/statistically 4.49 3.42

(iv) In enabling the students to
verify and generalise the
results 4,36 3.57

(i) COSIP : According to the table 4.24.11d, the overall
mean (4.46) indicetes that projects are helpful to students in

developing in them the spirit of scientifio enquiry 'to a great
extent'. The means of the individual items, reveal that except for
one item, projects are helpful to students erabling them to adopt
scientific procedure for solving the problems 'to a great extent'.

The projects are helpful to students in enabling them to verify
and generalise the results (4.36) ‘'to much extent’,

(ii) COHSSIP : According to the table 4.24.11d, the overall
mean (3.77) signifies that projects are helpful to students in

developing in them the spirit of scientific enguiry 'to much
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extent'., The means of individual items reveal that projects are
helpful to students in enabling them to adopt - scientific
procedure for solving the problems (4.46) 'to a great extent';

in enabling them to apply appropriate techniques for taking
observations/collecting data (3.61); and in enabling them to verify
and generalise the results (3.57) 'to much extent', and in enabling
them to tabulate and analyse the collected data mathematically/
statistically (3.42) 'to some extent'.

The zbove analysis shows that the respondents of COSIP perceive
the project method of greater help in training the students to
employ scientific procedure for solving the problems and studying
the phenomena in their natural settings in comparison to the
respondents of COHSSIP,

4.2A.12A(a) Language Laboratory : COHSSIP encourages the institutions

to establish language laboratory so as to provide facilities to
students for improving communication skills, especizally in ﬁoreign
languages. In such laboratories students are provided opportunities
to practice languages by hearing, speaking and reacting in a variety
of ways. The facilities of language laboratories are to be provided
t0 all the students in a department. The table 4.2A.124(a) shows

the percentage of respondents who have the facilities of language

laboratories in their departments.

Table :4.2A4.124(a): Facilities of Language Laboratory
: Responses in Percentages)

Facilities of language laboratory COHSSIP
Yes ‘ 6.30
No . 93.70
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According to the table 4.24,12A(z), only 6.30 percent of
respondents report that they have the facilities of language
laboratories in their departments. It is observed through personal
visitation that three colleges have established fullfledged
language laboratories which have the capacity of twenty students
each and two colleges have purchased recorded material in English.
It is substantiated by interviews that the facilities of language
lgboratories are utilised by the English department and by those
students who have offered English Language as a subject of the
study.

The very low percentage of resaﬁﬁgﬁﬁts who reports the
facilities of language laboratories inlgepartments gives the
impression that the very objective of establishing language
laboratories in each college has been defeated. Interviews helped
in finding qu# the reasons vhy other institutions are not coming
forward for establishing language laboratories which are : the
lack of accommodation facilities; lack of technical assistants

for handling equipment, lack of teachers' interest etec.

4.2A.12A(b) Supervision of Students'’ through Language Laboratory :

It is hoped that the students would improve language skills in
terms of pronunciation, pacing, new words, fluency and appropriate-
ness of words through language laboratories. For observing the
progress of gtudents in communication skills, it is expected from
the subject teachers to supervise them during practice and maintain
a record of the progress in their 1eaining. The table 4.24.12A(b)

shows the percentage of respondents who supervise students' learning
through language laboratory.



Table :4.2A.12A(b) : Supervision of Students' Learning
through Language Laboratory

(Responses in Percentage)

Supervision of Students' Learning

Through Language Laboratory COHSSIP

(i) Pronunciztion 6.30
(ii) Pacing 6.30
(iii) New words , 6.30
(iv) PFluency 6.30

(v) Appropriateness of words 6.30

The table 4.24.124(b) indicetes that the respondents who
have the facilities of language lahoratory, supérvise students!’
learning in terms of improvement of pronunciation, pacing, new
words, fluency and appropriateness of words.

4.24.124(c) Teachers' Perception of Effectiveness of Lenguage

Laboratory : Teachers' perception about the effectiveness of

language laboratory is measured in terms of improvement of communi-
cation skills among the students. The table 4.24.124(c) shows the
perception of 6.30 percent of teachers of COHSSIP about the
effectiveness of language leboratory in terms of means.

Table:4,24.12A(c): Means showing Teachers' Perception of
Effectiveness of Language Laboratory

Ttems COHoS 1P
Meang of Indivi-: Overall
dual Items s Mean
(i) Pronunciation 3.88
(ii) Pacing 3.75
(iii) New words ' 4.3%6 4.05
(iv) Pluency 4.00

(v) Appropriateness of words 4.25




According to table 4.24.124(c) the overall mean (4.05)
indicates that the language leboratory is helpful in improving
their communication skills 'to much extent' which is further,

substantiated by the means of individual items.

4.2A.12B(=a) Laboratory. Activities : Laboratory activities provide
practical learning experiences to stﬁdents and allow them to
discover things for themselves. Laboratory activities help
gstudents to develop skills in making accurate and orderly observe-
tions and to draw conclusions based on experimentation. The
laboratory activities in Science disciplines are conducted in
Chemistry, Physics, Zoology, Botany, Geology, Micro-biology and
Statistics and in Social Sciences in Geography and Psychology.
The COSIP and COHSSIP expect that more opportunities should be
provided to students to conduct laboratory activities independently
and to arrive at their own conclusions. According to the table
4.2A.18, 63,70 percent of respondents of COSIP and 5.51 percent
of respondents of COHSSIP conduct laboratory sctivities. The
table 4.24.12B(8) shows the percentage of respondents who provide
opportunities to étudents t0 conduct laborstory activities ;.
independently.

Table :4.2A,12B(a): Provision of Independent Laboratory

Activities
(Responses in Percentages)

Provision of Independent Laborsto
activities for Stgdents ¥y COSIP COHSSIP

Yes 63.70 5.51
No - -
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The table 4.2A.12B(a) shows that the respondents of COSIP
and COHSSIP who conducted lahoratory activities at the under-
gra&uatejlevel provide opportunities to students to perform

laboratory activities independently.

4,24,12B(b) Teachers' Perception of Students' Skills in conducting

Laboratory Activities Indegendently ¢ The laboratory activities are

conducted systematically right from checking of the working
conditions of apparatus and tools to drawing conclusions and
meking generslisations. The table 4.24.1B(b) shows the perception
of 63.70 percent of teachers of COSIP and 5.51 percent of teachers
of COHSSIP about the use of students' acquired skills in conducting
laboratory activities independently in terms of means.

(i) COSIP : According to tazble 4.24.12B(b) on the next page,
the overall mean (4.30) indicates that the students are able %o
make use of acquired skills in conducting laboratory activities
independently 'to much extent'. The means of the individual items
reveal that the students are able to make use of acguired skills
'tc a great extent', in cheéking the working of conditions of the
apparatus and tools (4.67); in setting up apperatus with ease
(4.59); in teking measurement and reading instruments accurately
and checking up their observations at every stage (4.45); in
performing experiment with neatness (4.58); in dismentlying and
cleaning the apparatus and putting them in proper place (4.47);
in tebulating observations meaningfully (4.49); and in calculating

and finalising the results mentioning units (4.48).



Table :4.24,12B(b): Means Showing Teachers' Perception of
Students' Skills in Conducting Laboratory

Activities Independently

COSIP . COHSSIP
Items Means ¢ Means
) - of Indi- g{ir“: of Indi- gzir
vidual Mean vidual Mean
Items ; Items
(1) Checking the working conditions
of apparatus and tools 4,67 4.714
(ii) Rectifying defects of apparatus ‘
in the laboratory situations 3.37 2.14
(iii) Improvising apparatus if necessary 3.43 2.43
(iv) Sketching the arrangement of the
apparatus at the outset 4.42 4.43
(v) Setting up appsratus with ease 4.59 4.57
(vi) Taking measurement and reading
instrument accurately and check-
ing their observation at every
stage 4.45 4.43
(vii) Taking preceutions in handling
instruments and doing experiments4.39 4.29
(viii) Performing experiment with reason-
able speed and accuracy so as 1o
complete it in time 4.39 4.13%
(ix) Performing experiment with neat-
ness 4,58 4.57
(x) Dismantling amd clesning the
apparatus snd putiting then in
proper place 4.47 4.13
(xi) Taebulating observation meaningisl
fully 4.49 4.57
(xii) Summarising observations lead-
ing to generazlisations 4.23 4.13
(xiii) Representing observations by die-
grams or graphs 4.17 4.43
(£iv) Calculating end finelise the
results mentioning units 4,48 4.4%




The students are able to make use of acquired skills: in
rectifying defects of apparatus in the laboratory situation
(3.37) and in improvising the apparatus if necessary (3.43)

'to some extent'. They have been rated as able to make use of
écquirigAskills‘for the remaining items 'to much extent’.

(1) COHSSIP : According to table 4.24.12B(b), the oversll
mean (4.10) indicates that the students are able to meke use of
acquired skills in conducting laboratory activities '+to much
extent'. The means of individual items reveal that the students
ere able !to a great extent'; in checking the working conditions
of apparatus snd tools (4.71); in setting vp experiment with
ease (4.57); in performing experiments with neatness (4.57) ;
and in tabulating observation meaning (4.57).

The students are able : to rectify defects of apparatus in
the laboratory situations (2.14) and to improvise apparatus if
necessary (2.43) 'to a little extent'. They have been rated as
able to make use of acquired skills for the remaining items 'to
much extent'.

It is noted that the respondents belonging to COSIP and
COHSSIF are on the whole satisfied about the students'’ skills‘
for performing laboratory activities independently. In case of
some specific taks such as checking the working conditions of the
apparatus and tools; setting up apparatus with ease; performing
experiments with neatness and tabulating observations meaningfully
the teachers belonging to both the programmes have given high

ratings for studeﬁts' abilities and skills.
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4.2 B Library and Audio-Visual Aids

4.,2B,12 Library Facilities and Staff ¢ One of the major purposes

of the university education is to teach the students to work on
their own and to emancipate them from dependence on teachers.
Under COSIP and COHSSIP, it is considered essential that library
facilities at the undergraduate level, should be adequate and the
~ students should learn to make best use of them. The COSIP and
COHSSIP expect the enrichment and maintenance of a good library
equipped with advanced books and journals and to make optimum use
of it. The table 4.2B.41a shows the percentage of respondents
indicating the adequacy of library facilities and staff.

Table :4.2B.1a: Adequacy of Library Facilities and Staff
(Responses in Percentages)

~COSIP : COHSSIP

Library Pacilities P :
and Staff Nore %o Ade- Inade-:More Adeg- Inade-
than uate guate :than uate auate
Adequate ¢ :Adequate U2 d
(i) Books - 100 - - 93,70  6.30
(ii) Journals ‘ - 20.55 79.45 - 11.81 88.19
(iii) Seating Arrange- \
Y eny e ATTENEST 753 60,96 31.51 - 30.71 69.29
(iv) Library staff - 84.93 15.07 - 83.46 16.54

(1) COSIP : The table 4.2B.1a shows thata all the respondents
report that library has been enriched in terms of advanced books
and revised editions. It is substantiated by interviews that
extra library cards have been issued to students for borrowing

books from COSIP Book Bank whose number varies from 2 to 4 from



college to college. The majority of respondents report the
inadequacy of standard foreign journals which is due to their
high cost. The majority of respondents report suffieciency in
library staff. In some of the colleges, part time library
attendants have been employed on the total remuneration of Rs.50/~
p.m. The majority of respondents report adequate seating arrange-
ment for studentse in the library.

(ii) COHSSIP : The table 4.2B.1a reveals that the majority
of respondents report the adequacy of books in the library. It
means that the library has been enriched in terms of advanced
books and revised editions. It is substantiated by interviews
that extra library cards have been issued to students for borrowing
books from COHSSIP Book Bank whose number varies from 2 to 4
from college.to college. The majority of respondents report the
inadequacy of standard journals which is due to their high cost.
The majority of respondents report that the library staff is
sufficient and in some colleges post-graduate students have been
employed for part time library services on the remuneration of
Rs. 50/- p.m, The majority of respondents feel the inadequacy of
seating arrangement with respect to students' strength.

It is obvious from the above analysis that libraries have
been enriched in terms of advanced books and revised editioms
under COSIP and COHSSIP. Part time attendants have been employed
in the libraries. Inadequacy of journals has been noticed by the

respondents of COSIP and COHSSIP which is due to their high cost.
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The respondents of COSIP report adequate seating capacity for
students in the library whereas)the majority of respondents of
COHSSIP report inadequate seating capacity with respect to

students' strength.

4,2B.1b Provision of Departmental Library : The COSIP and COHSSIP

encourage the teachers to establish departmental libraries with
the support of adequate funds. The departmental library makes
standard books easgily accessible to the students, thereby,
enabling them to cultivabte the habits of self-study. The table
4,2B.1b shows the percentage of respondents who report the
provision of deparimental libraries.

Table :4.2B.1b: Provision of Departmental Library
(Responses in Percentages)

Provision of Departmental Libraxry cosI®? COHSSIP
Yes . 28.77 14.17
No T1.23 85.83

The table 4.2B.1b shows that the establishment of depart-
mental libraries hags been undertaken only to a very limited extent.
There may be some factors respopsible for not establishing
departmental libraries which are discussed in table 4.2B.1c.

4.2B.1c Factors Responsible for Nom-existence of Departmental

Libraries : The table 4.2B.,1c shows the percentage of respondents
indicating the factors responsible for non-existence of

departmental libraries.
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Table 34.2B.1c: Factors Responsible for Nén-Existence of
Departmental Libraries

(Responses in Percentages)

Factors Eésponsible for Non-existence of

Departmental Libraries COSLP COHSSIFP

(1) ILack of accommodation . 64.42 84.40
(ii) ZIack of library assistant 54.81 77.98
(iii) Lack of funds 37.50 54,13

It is evident from the table 4.2B.1c, that the majority of
respondents of COSIP and COHSSIP report the lack of accommodetion
and lack of library assistant for the establishment of departmental
libraries. Only 37.50 percent of respondents of COSIP and the
majority of respondents of COHSSIP also report the lack of funds
for establishing departmental libraries.
4.2B.1d Open Access System in the Library : The table 4.2B.1d

shows the percentage of respondents reporting about the open

access system in the library.

Table :4.2B.1d: Open &ecess System in the Library
Responses in Percentages)

Open Access System in the Library COSIP COHSSIP
Yes 34.93 28.35
No 65.07 71.65

The table 4.2B.14 makes it clear that open access system
in the library is not popular at the undergraduate level. It is
substantiated by interviews that library staff help the students
'in selecting books of their choice. The reason why the open
access system has not been implemented or has been discontinued
is the loss of books suffered by the library.
4.2B.1e Teachers' Perception of Use of Library Facilities : It is
hoped that the students would make use of library facilities for
collecting bibliographical notes; completing assignments; preparing
papers for seminars, tutorials, group discussions and symposia;
and preparing project reports%revising the discussion papers. The
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table 4.2B.1e shows the teachers' perception of the use of library
facilities by the students in terms of meanms.

Table :4.2B.1e: Means Showing Teachers' Perception of
use of Library Facilities

COSLE : COBSS1E
Items Veans of Over-: lNeans of Over-
Individ- all : Individ- 2all
ual Mean : ual Mean
Items ¢ Items
(i) In collecting bibliogra-
phical notes 4.48 3.87
i) T . . .
(ii) In completing assignments  3.64 4.20 4.06 1.24
(iii) In preparing papers for
seninars, tutorials, group
discussions, and symposia 4.22 4.47
(iv) In preparing project reports/
revising discussion papers 4.50 4.57

(i) COSIP : According to the table 4.2B.f1e,cthf, iic
overall mean (4.20) indicates that the students make use of
library facilities for consulting reference literature 'to much
extent'. The means of individual items reveal that the students
make use of library facilities ¢ in collecting bibliographical
notes (4.48) and in preparing project reports/revising discussion
papers (4.50) 'to a great extent' and for the remaining items
‘o much extent’'.

(1i) COHSSIP : In the table 4.2B.1e, the overall mean (4.24)

indicates that the students make use of libra;y facilities for
consulting reference literature 'to much extent'. The means of
individual items revesl that the students make use of library

facilities : in preparing papers for seminars, tutorials, grouyp

discussions end symposia (4.47) and in preparing project reports/
revising discussion papers (4.57) 'to a great extent' and for the
remeining items 'to much extent'.

It is inferred from the above analysis that the respondents
of COSIP and COHSSIP perceive that the students make use of library
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facilities for consulting reference material to a considerable
éxtent. They also perceive that the students make use of library
resources in preparing project reports/revising discussion papers
to an gppreciable extent.

4.,2B.2a Audio-Visual Aids ¢ The asudio-visual aids are defined as

the auditory and visual materials or aids which a teacher uses for
making his teaching effective and for achieving well defined
instructional objectives. Mere verbal exposition of the content
does not ensure the permanent gain of accurate knowledge; the
development of desired skills; realisztion of specific objectives;
and consequent behavioural changes in students. Through aundio-
visuzal aids a large number of students can be brought into a variety
of otherwise inaccessible processes, materials, events, situations
etc. By supplementing verbal exposition with visual aids teaching
becomes'effective and the students gain knowledge through multi-
sensory-media. The COSIP and COHSSIP provide funds to institutions
for procuring and using audio-visual aids for the supporting
instructional programme. The table 4.2B.2a shows the percentage of
respondents indicating the availability of teaching aids.

Table :4.2B.2a: Availgbility of Audio-~Visual Aids
(Responses in Percentages)

s ) Availability
Audio-Vigual Aids GOSID COHSSID
(i) Charts, maps, diagrams, sketches,
models etc. 91.78 33.86
(ii) Films, filmstrips, slides etec. 43,15 17.32

(iii) Cassette tapes, sound records
ete. 26.03 22.04




(1) COSIP : The table 4.2B.2a reveals that a very high
percentage of respondents reports the availability of charts,
meps, diagrams, sketches, models etc. Only 43.15 percent of
respondents report the availability of films, filmstrips, slides
etc., and a lower percentage of respondents mentions the aveilability
of cassette tapes, sound records etc. It is substantiated by
interviews that opportunities have been provided to students for
preparing charts, maps, diagrams, sketches, models, falms,
filmstrips, slides and for sound recording. It is reported by the
Chemistry department of a college that it has procured ten tapes
of + lecture series of 10 Noble laurecates in the discipline and
they are played for the benefit of the students. Through observa-
tion and interviews it was noticed that the number of fapes varies
from 10 to 50 and the number of slides varies from 140 to 600 in
different colleges. Filmstrips and slides have been purchased
by the departments of Physice, Chemistry, Zoology, Botany, Geology
and Microbiology in some of the colleges.

(ii) COHSSIP : The table 4.2B.2a represents a poor picture
about the availability of teaching aids. The availability of charts,
diagrams, maps, sketches, models etc. has been reported by 33.86
percent of respondents. It is substantiated by interviews that
charts, maps, diagrams, models etc. have been developed as well as
purchased ready-made by the respondents belonging to the departments
of Psychology, Geography, Economies, Political Science, History,
Sociology ete. 4 very low percentage of respondents procured filus,

filmstrips and slides. 1t is reported by the respondents of History
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department of a college that the students prepared commentaries
regorded on tapes for slides and filmstrips. & very low
percentage of respondents mentions the availability of casette
tapes and sound records. «

The percentage of respondents of COSIP indicating the
availability of audio-visual aids is greater than the percentage
of respondents of COHSSIP. It is worthy to note that in some of
the COHSSIP disciplines a beginning has been made to procure
audio-visual aids.

4.28.25 Frequency of Using Audio-Visual Aids : It is expected

from the teachers of COSIP and COHSSIP to use the audio-visual
aids frequently for supporting instructional activities. The
table 4.2B.2b shows the percentage of respondents indicating
the freguency of using audio-visual aids.

(1) COSIP : The table 4.2B.2b indicates that the majority
of respondents use chart, maps, diagrams, sketches, models eic.,
'Occasionally' for supporting the instructional activities. The
films, filmstrips, slides etc. are used 'seldom' by 29.45 percent
of respondents. Similarly, the cassette tapes and sound records
are not used frequently.

(ii) COHSSIP : The table 4.2B.2b reveals that 15.75 percent
of respondent use sound records and cassette tapes 'often'. The
other categories of teaching aids such as film, filmstrips,
slides, charts, models, diagrams, sketches, models etc. are

rarely used by the respondents.
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It is inferred from the responses and observations that
audio~visual aids are hardly put to use by the respondents of
COSIP and COHSSIP. Very often they are safely stored up but
seldom taken -out for instructional purposes.

4.2B.2¢c Availability of Equipment for Using Audio-Visual Aids : For

using gudio-visnal aids such as films, filmsfrips, glides,

cassette tapes, sound records etc., there is the need of equipment
such as f£ilm projector, slide projector, ovefhead projector,
epidiascope, tape records, linguaphone etc. The COSIP and COHSSIP
provide funds to the institutions for procuring them and expect

the establishment of a common audio-visual centre in the institution.
The table 4.2B.2c¢ shows the percentage of respondents indicating

the availability of audio-visuval equipment.

Table :4.2B.2c¢: Availability of Equipment for Using Audio-
Visual Aids

t

(Resporises in Percentages)

Equipment for Using Audio-Visual Aids COSIP COHSSIP
(1) Film projector 68.49 3%.86
(ii) Slide projector 53.42 5.51
(iii) Overhead projector 33.56 1%.39
(iv) Bpidiascope : 17.81 20.47
(v) Tape-recorder 26.03 22.04
(vi) Linguaphone - 4.72

(1) COSIP : The table 4.2B.2c reveals that the majority
respondents report the availability of film projectors and slide
projectors in this institutions. A low percentage of respondents

report the availability of over-head projectors, epidiascopes and



tape-recorders in their institutions.

(ii) COHSSIP : From the table 4.2B.2c¢, it is found that a
low percentage of respondents report the aéailability of film
projectors, slide projectors, overhead projectors, epidiascopes,
tape-recorders and linguaphones in their institutions.

It is inferred that colleges under COSIP report the availability
of more audio-visual equipment in comparison to éollegeé under
COHSSIP. During interviews the respondents of COSIP clarified that
such audio-visual equipment were already available in Science’

laboratory.

4.2B.23 Adoption of Techniques while Making Use of Audio-Visual

Aids : PFor making an effective use of audio-visual aids, it is

exvected from the teachers to adovt a nulber of techniques such
as making introductory comments in advance, explaining the
meaning of new words, providing instruction sheet pertaining to
specific points, reviewing the key points at the end of the
session etc, The table 4.2B.2d4 shows the percentage of respondents
adopting varied techniques while making use of audio-visual aids.
Table :4.2B.2d: Adoption of Techniques while Making the Use

of Audio-Visual Aids
(Responses in Percentage)

Techniques adopted while making use of COSIP COHSSIP
Audio-~Visual Aids

(i) Making introductory comments in
advance 62.3% 28.34

(ii) Explaining the meaning of new words 55.48 21.26

(iii) Providing an instruction sheet to
students pertaining to the teaching

points 10.10 7.09

(iv) Reviewing the key-points at the end :
of the session 59.59  17.32
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FProm the table 4.2B.2d, a trend emerges that the majority
of respondents of COSIP and a low percentage of respondents of
COHSSIP for effective learning by the students follow the practice
of making introductory comments in advance, explaining the
meaning of new words and reviewing the key points at the end of
the session while making use of audio-visual aids.

4.2B.2e Pollow up Activities of Audio-Vigual Aids ¢ It is expected

of the feachers to assess the students' achievement from the use
of audio-visual aids. For this purpose teachers may use a number
of techniques such as objective type tests, verbalisation of the
content, discussions, assignments etc. The table 4.2B.2e shows the
percentage of respondents adopting a variety of activities as
follow up of the use of audio-visual aids.

Table :4.2B.2e: TFollow up Activities of Audio-Visual Aids
(Responses in Percentages)

Type of Follow up Activities CosIP COHSSIP

(i) Objective type tests - -

(ii) Verbalization of the content - -
(iii) Discussions ) 11.64 14.17
(iv) Assignments 15.75 9.45

(v) Any other - -

The table 4.2B.2e reflects that the practice of conducting
follow up ectivities of the use of audio~visual aids is not

popular and needs to be strengthened.
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4.,2B.2f Teachers' Perception of Effectiveness of Audio-Visual Aids:

Teachers' perception of effectiveness of audio-visual aids is
measured in terms of their utility to students in preparing reports
bagsed on guest lectures; listening to recorded lectures borrowed
from abrozd or other departments; understending working conditions
in various vocations in Indis znd gbroad; and understanding
conditions in far off countries or lands. According to the table
4,2B.2b, the percentage of respondents of COSIP and COHSSIP making
use of avdio-visual aids varies. The items (i) and (ii) of table
4.2B.2f have been responded to by 21.92 percent of teachers of
COSIP and 22.04 percent of teachers of COHSSIP and the items (iii)
and (iv) of the same table have been responded to by 91.78 percent
of teachers of COSIP and %%.86 percent of teachers of COHSSIP who
maoke of varied types of audio-visual aids; The table 4.2B.2f shows
the teachers' perception of effectiveness of sudio-visual aids in
terms of means.

Table :4.2B.2f: Means Showing Teachers' Perception of Effective~
*  ness of Audio-Visual Aids

" Means of Individuszl Items
COoSIP . COHSSIP

Items

(i) In preparing reports based on taped .
lectures 2.37 3.07

. {ii) In listening to recorded lectures
borrowed from abrozd or other depart-

ments 3.16 4.18
(iii) In understanding working conditions
in various wvocations in Indis and 3.00 2.37
abroad
(iv) In understanding conditions in far-
off countries or lands 2.64 3.14

The overall mean against theseitems is usable, hence it has not been
calculated
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(i) COSIP : According to the table 4.2B.2f, the mesns of
individual items reveal that the audio-visual aids are helpful
to students: in 1isténing to recorded lectures borrowed from
abroad or other departments (3.16); in understanding working
conditions in various vocétions in India and abroad (3.00); and
in understanding conditions in far-off countries or lands (2.64)
'to some extent' and for the remaining item 'to a little extent'.

(ii) COHSSIP : According to the table 4.2B.2f, the means of
individual items, reveal that audio-visual aids are helpful to
students in listening to recorded lectures borrowed from abroad
or other departments‘(4.18) 'to much extent' and for the remaining
items 'to some extent'. \

I% is inferred from the above analysis that audio-visual aids

are found to be of limited help to the students for their learning.

4.2C Accommodation Pacilities for Teaching-Learning Process

The COSIP and COHSSIP do not have any provision for use of
funds by the colleges for augmentation of physical facilities
such as building construction, rebairing or purchasing of furniture
etc. There is a need of proper accommodation facilities for
conducting teaching-learning process effectively. It is hypothesised
that the deficiency of accommodation affects teaching-learning
process to a marked extent. The table 4.2C shows the percentage of
respondents reporting about the accommodztion facilities for

teaching-~-learning process.
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(1) COSIP : It is evident from the table 4.2c that the

majority of fespondents do not feel handicapped with regard to
accommodation facilities for delivering lectures; for organising
tutorials, seminars, group discussions and symposia; and for
conducting laboratory activities. The respondents report that
demonstration of instructional material is either done in
laboratories or classrooms. It is to be noted that 32.19
percent of respondents feel shortage of rooms as a constraint
in delivering lectures effectively and 34.24 percent of
respondents experience difficultiés in conducting small group
discussions. The respondents who conduct laboratory activities,
workshop activities and mske use of audio~visual aids do not
feel handicapped with regard to accommodation for such activities.
(ii) COHSSIP : The table 4.2¢ makes it clear that the
majority of respondents do not feel hsndicapped with regard to
accommodation facilities for delivering lectures and for
conducting small group discussion gessions. It is to be noted
that 41.73 percent of reépondents state that they are handicapped
by shortage of roous with regard to delivering lectures. It is
substantiated by interviews that due to shortage of rooms
classes were combined and individual attention towards the
students was not paid in such classes. 40.95 percent of
respondents experience difficulties in organising small group
discussions due to shortage of rooms. The respondents belonging

to Psychology and Geography disciplines do not feel handicapped
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with regard to accommodation facilities for conducting laboratory
activities. Demonstration of instructional material is done either
in classrooms or in laboratories.

It is inferred from the above analysis that the majority
of respondents of COSIP and COHSSIP do not feel handicapped with
regard to accommodation facilities for delivering lectures and
organising small group discussions. However, there are considerable
percentages of respondents of COSIP and COHSSIP ( about 30 percent
and 40 percent respectively) who feel handicapped by shortage of
rooms for delivering lectures and conducting group discussions
effectively. During interviews most of the teachers suggested
that in programmes like COSIP gnd COHSSIP there should be some
provision for grants for physical facilities also.

4,2 D Field Trips

Field trip is a popular and effective means of imparting
practical orientation in disciplines. It enriches instruction
by providing opportunities to relate the theoretical aspects of
study to the practical reslities of life. The field trips make
the learners aware of the advancements in their fields of study
and related areas. The learners get acquainted with the resources
and culture of their country. The COSIF and COHSSIP expect the
organisation of field trips and commﬁnity study which permit the
students to analyse the problems in a unstructured ways; in the
process they are expected 1o exercise Judgement and come to
conclusions. The—programmes for field trips are evolved taking

into consideration the need for outdoor learning experiences and
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their relationship with curricular activities. The respondents
have been asked : 'Please check and put a tick mark ( )
against each of the locations where you have organised field
trips'. The table 4.2D.1a shows the percentage of respondents
indicating the organisation of fieldtrips et the various
locations.

Table :4.2D.1a: Orgenisation of Field Trips Locationwise
(Responses in Percentages)

. : . e
Locations for Organisation of Field COSTP  COHSSIP

Trips
(1) Rural areas - 21.26
(ii) Social Service Centres, panchayat
ghar, municipal corporation, hospital - 11.02
(iii) %{;ées of historical importance - 9.45
(iv) Commercial centres - 11.02
(v) Industrial centres 17.13 7.87
(vi) Botanical gardens 8,22 -
(vii) Ponds/ sea shores ‘ 11.64 -
(viii) Instrumentation centres 11.64 -

(ix) Laboratories of national importance 24.66 -

s

(1) COSIP : It is evident from the table 4.2D.1a, that the
selection of locations for organisation of field trips has been
made as per nature of the discipline. The respondents belonging
to Chemistry, Physics and Mathematics disciplines prefer to
organise field trips to laboratories of national importance,
instrumentation centres and industrial centres whereas the

respondents belonging to Z66logy, Botany, Micro-biology disciplines
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prefer to organise field trips to botanical gardens and to nearby

ponds or seashore.

(ii) COHSSIP : The %able 4.2D.1a shows much variation in the

percentages of respondents selecting locations for field trips.

The respondents belonging to Sociology and Languages prefer to
organise field trips to rural areas for meking the students sware
of the social conditions and culture of the people whereas the
respondents belonging to History discipline choose places of
historical importance. The respondents belonging to Economics

and Commerce disciplines take the students to commercial and
industrial centres for meking them aware of the working conditions,
duties, and responsibilities of the persomnél working there. The
respondents belonging to Political Science and Psychology disciplines
take the students to social service centres.

4,2D.1b Freguency of Organising Field Trips : The table 4.2D.1b

shows the percentage of respondents indiceting the frequency of
organiging field trips.

Prom the table 4.2D.1b on the next page, a trend emergés that
nqrmally the students are taken out for field trips once in a year
in most of the disciplines; The reasons why more field trips are

not organised are evidently the short of time and funds.

4.2D.1¢c Teachers' Perception of Effectiveness of Field Trips :

Teachers' perception of effectiveness of field trips is determined
in terms of their helpfulness to the students ¢ in relating
theoretical aspects of study to practical realities of life; in

gaining experiences about the advancements in the discipline; in
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making them aware of the resources and advancements of the
country; and in analysing problems and drawing conclusions.

The table 4.2D.1c shows the perception of 58.90 percent of
respondents of COSIP and 51.18 percent of respondents of COHSSIP
who have organised field trips at various locations in their
disciplines about their effectiveness in terms of means.

Table :4.2D.1c: Means Showing Teachers' Ferception of
Effectiveness of Field Trips

cosIp : COHSSIP
Items Means of Over-. Means of Over-
Individual all ' Individual all
Items Mean ; Items Nean

i) In releting theoretical :
sapects of study to 4.47 4.20
practical realities of life

ii) In geining experiences
about the advancements in
the discipline 4.56 4.49
4.45 | 4.3
iii) In meking them aware of the
regources and advancements

of the country 4.42 4.32
iv) In analyding problems and
drawing conclusions 4.35 4,22

(i) COSIP : According to table 4.2D.1c, the overall mean

(4.45) indicates that field trips are helpful to students in
providing varied learning experiences 'to a great extent'. The
means of the individual items reveale that field trips are
helpful to students : in relating theoretical aspects of study

to practical realities of life (4.47); and in gaining experiences

about the advancements in the discipline (4.56) 'to a grest extent'
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and for the remaining items 'to much extent'.

(ii) COHSSIP : According to table 4.2D.1c, the overall

mean (4.31) indicates that field trips are helpful to students
in providing varied learning experiences 'to much extent'. The
mezns of individual items reveal that field trips are helpful
to students in gaining experiences about the advancements in
the discipline (4.49) 'to a great extent' and for the remaining
items 'to much extent'.

It is obvious from the above analysis that the respondents
of COSIP who organise field trips find them productive to a
greater extent in terms of varied learning experiences gained by
the students in compafison to the respondents of COHSSIP. The
respondents belonging to both the programme agree that field
trips are helpful to students in gaining experiences about the

advencements in the discipline to an appreciable level.

4.2 B Guest Lectures

The COSIP and COHSSIP have provision for guest lecture in
all disciplines in participating colleges. The major objective
of guest lectures is to bring the students in contact with.
renowned scholars and %o make students aware of recent develop-
ments in their respective disciplines and alsc of the iI;’cer—
relationships among different disciplines. The guest lectures
help students ¢ (a) to understand the corpus of knowledge in its
totality; and (b) to take up, interdisciplinary projects. The

table 4.2E.1a shows the percentage of respondents who organise
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vest lectures in their respective disciplines.
g

Table :4.2E.1a: Organisation of Guest Lectures
(Responses in Percentages)

Organisation of Guest Lecture COSIP COHSSIP
Yes 46.58 58.27
No ' 53.42 41.73

The table 4.2E.1a shows that 46.58 bercent of respondents
of COSIP and the majority of resﬁondents of COHSSIP orgasnise
guest lectures in their respective disciplines. During interviews
it was disclosed that the respondents belonging to COSIP generally
arrange guest lectures in Chemistry, Physics, Zoology and Botany.
The respondents of COHSSIP organise guest lectures in English
and regional languages, Sociology, Economics, Psychology, History,
Geography etc. It means that guest lectures are more popular

under COHSSIY than COSIP.

4.2E.1b Teachers' Perception of Effectiveness of Guest Lectures :

Teachers' perception of effectiveness of guest lectures is
megsured in terms of their helpfulness to students : in under-
gtanding fundamental conecepts in a discipline; in getting them
acquainted with recent developments in a discipline; in under-
standing interrelationships among different disciplines; and in
taking up small research projects based on interdisciplinary
approach. The table 4.2E.1b ghows the perception of 46.58 percent

of teachers of COSIP and 58.27 percent of teachers of COHSSIP about
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the effectiveness of guest lectures in terms of means.

Table :4.2E.1b: Means Showing Teachers' Perception of
Effectiveness of Guest Lecthures

COSIP :  COHSSIP 5
Items Means of Over-. Means of Over-
Individual all | Individual all
Items Mean . Items Mean

i) In understanding fundamental
concepts in a discipline %.76 3.58
ii) In getting acguainted with
recent developments in a
discipline 3.56 3.20
3.43 3.35
iii) In understanding interrelation- '
ships among different
disciplines 3.32 3435
iv) In taking up smell research

projects based on inter-
disciplinary approach %.08 3.26

(1) COSIP : According to table 4.2E.1b, the overall mean

(3.43) indicates that guest lectures are helpful to students in
understand ing the corpus of knowledge in its totality 'to some
extent'. The means of individual items reveals that guest lectures
are helpful to students : in understanding fundamental concepis

in a diseipline (%.76) and in getting acquainted with recent
developments in a discipline (3.56% +to much extent' and for the
remaining items 'to some extent'.

(ii) COHSSIP : According to table 4.2%.1b, the overall mean

(3.35) points out that guest lectures are helpful to students in
understanding the corpus of knowledge in its totality 'to some
extent'. The means of individual items reveal that guest lectures

are helpful to students: in understanding fundamental concepts



in a discipline (%.58) 'to much extent' and for the remaining
items 'to some extent'.

The findings indicate that the programmes of quest lectures
have a limited impact on students' learning. It may be due to
unstructured nature of guest 1ectureé and lack of students'
interest.

4,2 F Remedisl Teaching Programme

The remedial teaching programme is arranged for those ill-
equipped students who are unable to cope with the regular class-
room teaching and remain disadventaged. Students' inadequacies are
observed in three areas : (i) personal maladjustment ; (ii) lingui-
stic deficiency; and (iii) deficiency in specific areas of study.
The problem of maladjustment is due to their cultural deprivation,
inability to adjust themselves effectively with the college
environmnent, feeling of inferivrity etc. The linguistic deficiency
relates to their inability to communicate effectively with others
and to understend lectures and discussions. The deficiency in
specific areas of study refers to their difficulty in understanding
the concepts and procedures in g discipline. The COSIP and COHSSIP
lay much emphasis on arrangement of remedial %eaching programme,
ngéh can bring impfovement in students' deficiencies. The
respondents have been asked : 'please put a tick mark ( v/v against
each of the remedial teaching programmes which you have organised in
your discipline for academically weaker students'. The Table 4.2F.%a

shows the percentage of respondents organising varied types of
remedial teaching programmes.



236

Table :4.2F.1a: Arrangement for Remedial Teaching
Progremmes

(Responses in Percentages)

Remedial Teaching Programme COSIP  COHSSIP

i) Programmes of individual coaching out-
gide the class 10.27 10.24

ii) Arrangement for extra periods of
instruction 2.74 5.51

iii) Programme of providing graded biblio-
graphical notes and lecture abstracts 13.01 15.76

iv) Programme of easy and direct assign-
ments , 13.01 15.76

(1) COSIP : The table 4.2F.1a shows that only 10.27
peréent of respondents provide individual coaching outside the
class to the ac;demically weaker students and 2.74 percent of
respondents make arrangement for extra periods of instructions
for them. It is further, snalysed that the respondents who
provide individual coaching outside the class and take extra
periods for instruction for academically weaker students give
them bibliographical notes and lecture abstracts. The respondents
also give easy and direct assignments 10 acadenically weaker
gtudents.

(ii) COHSSIP : The table 4.2F.1a shows that a very low
percentage of respondents provides individual coaching outsgide
the class to academically weaker students and makes arrangemént

for extra periods of instruction. It is further found that the



respondents who make arrangement for remedial programme for
acadenmically weaker students give them graded bibliographical
notes and lecture abstiracts and easy and direct assignments.

It is .obvious from the above analysis that remedial
"teaching programmes are organised by a very low percentages of
respondents of COSIP and COHSSIP. It means that one of the
important objectives of COSIP and COHSSIFP, i.e. to motivate
teachers to organise remedial teaching programme for academically
weaker students, has not met with success.

4.2F.1bp Teachers' Perception of Effectiveness of Remedial Teaching

Programme : The table 4.2F.1b shows the perception of teachers of
COSIP and COHSSIP who organised remedial teaching programmes as
mentioned in table 4.2F.1a, about the effectiveness of such
programmes in terms of means.

Table :4.2F.1b: Means Showing Teachers' Perception of
Effectiveness of Remedial Teaching

Programme
Remedial Teaching Programme Means of Individusl Items
CCSIP ‘COHSSIP
i) Programme of individual coaching out-

side the class 4.60 4.46
ii) Arrengement for extra periods of

instruetion ) 4,00 4.29
iii) Programme of providing graded biblio-

graphical notes and lecture abstracts 4.26 4.15
iv) Programme of easy and direct

assignment 4,21 4.80

The overall mean against these four items is not usable,
hence it has not been calculated
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(1) COSIP : According to the table 4.2F.1b, the means of
individual items reveal that the academically weaker students
have benefitted from the programme of individual coaching
out side the class (4.60) 'to a great extent' zmnd from the
remsining progremmes 'to much extent'.

(ii) COHSSIP : According to the table 4.2F.1b, the means
of individual items reveal that the academically wesker
students have benefitted from the programme of individual
coaching out side the class (4.46)'i and from easy and direct
assignment (4.80) 'to a great extent' and from the remaining
programmes 'to much extent'.

It ie obvious from the sbove analysis that though the
remedial teaching programmes are organised by a very low
yercentage of respondents of COSIF and COHSSIP, they find that
these programmes are of much help to the academically weaker
students in»overcoming their deficiencies.

4.2 G Special Programmes for Gifted Students

The COSIF and CCHSSIP suggest the organisation of various
. activities for helping talented students in unfolding their
potential. The gifted students can be identified on the basis
of their performance in examination, skills in conducting
workshop and laboratory activities, abilities in organising
group work, aptitude for creative writing etec. The teachers are
expected to identify gifted students equipped with varied

abilities and skills snd assign to them appropriaste tasks for

e
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promoting their innate talents. The table 4,2G.1a shows the
percentage of teachers organising activities for gifted students.

Table :4.2G.1a: Orgenisation of Special Programmes for
Gifted Students

(Responses in Percentages)

Special Programmes for Gifted Students COSIF  COHSSIP

i) Developing instructional material such as
charts, maps, diagrams, sketches, models,

bibliographical notes ete. 54.79 33.86
ii) Designing and assembling equipment for

new apparatus 12.33 -

iii) Improvising and repairing instruments 28.08 -
iv) Operating electrical gadgets 29.45  22.05%

v) Preparing model answers for selected

questions 16.44  26.77
vi) Assisting weaker students in their study 4,80 7.09
vii) Haking arrangement of field trips 58.91 51.18
viii) Organising : (a) guest lectures 46.58 51.18
(b) departmental seminars 56.85  44.09
(c) interdepartmental seminars 19.86 4.72

(d) intercollegiste seminars 14.38 3,94

(1) COSIP : The tabde 4.2G.1a shows that the majority of
respondents assign tasks to gifted students for developing
instructional material such as charts, disgrams, maps, sketches,
models, bibliographical notes ete.; for making arrangement of
field trips; and for organising departmental seminars. 46.58

percent of respondents entrust the responsibility for organising



guest lectures to gifted students and then the percentage of
regpondents goes on decreasing. It is clear from the table that
the respondents organise a number of activities for fostering
the innate talents of gifted students.

(ii) COHSSIP : The table 4.2G.1a reveals that the mejority
of respondents entrust the responsibility for organising guest
lectures and field trips to gifted students. Only 44.09 percent
of respondents assign the téské for organising departmental
seminars to gifted v étudents and then the percentége of respon-
dents goes on decreasing.

It is obvious from the above analysis that the respondents
of COSIP and CCHSSIP have devised various orgenisational and
advanced academic activities to giffed students for fostering
their immate talents.

4,2G.1b Teachers' Perception of Students' Contribution Towards

the Success of Spegdal Programmes : The success of special

progremmes relies upon the devotion and hard work of the students.
ft is hoped that the gifted‘students would contribute to the

begt of their abilities for making the programmes a success. The
table 4.2G.1b shows the perception of teachers of COSIP and
COHSSIFE who organisea special programmes mentioned in the table
4,2G.12, about tﬁe success of the programmes in'terms of means.

(i) COSIP : According to the table 4.2G.1b, the mesns of

individual items revesl that the gifted students contribute 'to a

great extent' : in developing instructional material such as

£l
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Table $:4.2G.1b: Means Showing Teachers' FPerception of
Students' Contribution Towards the Success
of Special Programmes

Means of Individual
Special Programmes Itens

COSIP  COHSSIP

i) Developing instructional material such
as charts, maps, diagrams, sketches,

 models, bibliographical notes ete. 4.58 4.47
ii) Designing and assembling equipment for
new apparatus 4,22 -
iii) Improvising and repairing instruments 4.27 -
iv) Operating electrical gadgets 4.60 4.57

v) Preparing model answers for selected
questions 4,46 4.18

vi) Assisting weaker students in their study 3.86 3.89

vii) Making arrangement of field +trips 4.21 4.57
viii) Organising ¢ (a) guest lectures 4.35 4.34
g (b) departmental seminars 4.17 4.6%

(c) interdepartmental seminars3.93 3.86

(d) intercollegiate seminars 4.05 3.80

The overall mean against these itemSis not usable, and it
has not been calculated.

charts, maps, diagrams, sketches, models, bibliographical notes
ete., (4.58) ; in operating electrical gadgets (4.60); end in
preparing model answers for selected questions (4.46); and for
the remaining items 'to much extent'. '

(ii1) COHSSIE : According to the table 4.2G.1b, the means of
individual items reveal that the gifted students contribute

'to a great extent' : in developing instructional material such



as charts, maps, diagrams, sketches, models, bibliographicel
notes ete. (4.47); in operating electrical gadgets (4.57); in
meking arrangement of field trips (4.57) and in organising
departmental seminars (4.6%); and for the remaining items 'to
much extent'.

The above snalysis mekes it clear that the gifted students
contribute to the sucéess of most of the special programmes o
a, considerable extent. The respondents of COSIP and COHSSIP
agree that the gifted students contribute to an appreciable
extent towards the success of some specific tasks such as
developing instructional material and operating electrical gadgets.

4,2 H ZIBveluation Procedure

One of the major objectives of COSIP and COHSSIP is to bring
about reform in the examination system. The University Grants
Commission (1973, 76) circulated ‘A Plan of Action' to all the
universities for introducing reform in the examination system
with the recommendations of adoption of internal assessment,
guestion bank, credit system and grading system. The COSIP and
COHSSIP also expect the development of question bank in each
discipline =nd adoption of internal assessment in selécted
colleges, if not (a) by university stipulation, at least (b) by
instituting a certificate of their own. Two components of ‘the
evaluation system are survé§§and discussed hereunder :

4,2H.1a Question Bank : The concept of guestion bank has been

t

evolved to eliminate the defects of setting question papers in

the present system of examination, to ensure maintenance of
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uniformity of standards in gquestion papers, and {to prepare a
large collection of scientifically developed questions of
prescribed syllabus covering éll the instructional objectives
t0o be achieved. The questions are framed by %he teachers
gecording to units and the objectives to be achieved. The table
4.2H.1a shows the percentage of respondents reporiting the
development of question bank in their disciplines.

Table :4.2H.1a: Development of Question Bank
(Responses in Percentages)

Pevelopment of Question Bank COSIP COHSSIP
Yes 23.29 16.53
o T76.71 835.47

It is obvious from the table 4.2H.1a that only 23.29 percent
of respondents of COSIF and 16.53 percent of respondents of
COHSSIFP report the development of question bank in their
disciplines. This indicates that the development of gquestion
bank in disciplines has not become an accomplished reality. The
need for training in development of question bank was pointed by
the respondents belonging to both the programmes during interviews.

4,.2H.1b Type of Questions Framed for Question Bank : It is

expected that a question bank should contain s variety of items,
i.e. objective type, short answer type and essay type. The table
4.2H.1b shows the percentage of respondents indicating the type

of questions framed by question bank.
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Table :4.2H.1b: TLype of Questions framed for Question

Bank
(Responses in Percentages)
Type of Questions COSIE COHSSIP
i) Objective type 2.05 2.36
ii) Short snswer type - -
iii) Essay type , - -
iv) All the above three types 21.23 14.17

It is obvious from the table 4.2E.1b* that the respondents
of COSIP and COHSSIP who developed question bank in their
disciplines, have framed all the three type of questions i.e.
objective type, short answer type and essay type. It means thei
they are interested 1o a2ssess students' skills of answefing to 2
variety of questions. It is disclosed during interviews that
© under COHSSIP the question banks have been developed in Psychology,
Sociology, History and Economics disciplines.

4.2H,1¢c Contributdrs of Questions for Question Bank : It is expected

that the development of a question bank would be a collaborative
effort of all the staff members in a discipline of the college
and also the staff membérs of the neighbouring institutions. The
table 4.2H.1c¢ shows the percentage of respondents reporting about

the contributors of questions for gquestion. bank.

According to the table 4.2H.1c ont .the next page, the main
contributors of questions for the enrichment of question bank are

the gtaff members of the respective disciplines of the colleges and
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Table :4.2H.1c: Contributors of Questions for Question

Bank
(Responses in Percentages)

Contributors of Questions for Question Bank  COSIPF  COHSSIP

i)

ii)

iii)

Staff members of the same discipline of
the college 21.92 12,60

Staff members of the same discipline from
neighbouring colleges - -

Both the above 1.37 3.94

the intercollegiate cooperation in this activity is minimal.

4.2H.1d Analysis of Items of Question Bank : A gquestion bank is

a pool of scientifically prepared items. The items of a question

bank are analysed in terms of answers given by the students. Easy

andtough items which are either answered by 100 percent students

or by none should be excluded. At the sgame time, the items should

be in a position to discriminate between bright, average and poor

students. The +table 4.2H.1d # shows the percentage of respondents

who analyse question papers in terms of difficulty level and

discriminatory values.

Toble t4.2H,14: Analysis of Items of Question Bank

(Responses in Percentages)

Analysis of Answer papers in terms of COSIP COHSSIP
i) difficulty level of items 4.1 10.24
ii) discriminatory value of items - -

iii) both the above values 19.18 6.30
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It is evident from the table 4.2H.1d that 19.18 percent
of respondents of COSIP and 6.30 percent of respondents of
COEBRSIP validate the questions of a question bank in terms of
difficulty level and discriminatory values. It is substantiated
by interviews that the respondents of COSIP and COHSSIP determine
the difficulty level and discriminstory values of . Lome O

objective type items only.

4,2H.1e PFrequency of Revising Items of Question Bank : It is

hoped that a question bank should be confinuously revised,
modified and enriched for avoiding it becoming a stagnant pool
of items. The table 4.2H.1e shows the percentage of respondents
reporting the frequency of revising question bank.

Table :4.2H,1e: Frequency of Revising Items of Question

Bank
(Responses in Percentages)

Frequency of Revising ltems

of Question Bank cosIp COHSSIP
Always - -
Often - -
Occasionally 10.96 11.81
Seldom 7.53 4.72
Never 4,79 -

From the tabde 4.2H.1e, a trend emerges that the items of

question bank are not regularly revised.
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4,2H.,1f Stages of Supplying Questions from the Question Bank :

It is expected from the teachers that they would supply the
éuplicated copies of guestions from the gquestion = bank {o the
students in their respective digeciplines so as to enable them
to study the subject-matter in depth and to answer gquestions

in the internal and external examinstions properly. The table
4,2H.1f shows the percentage of respondents who supply questions
from question bank to students at various stages.

Table :4.2H.1f: Stages of Supplying Questions from the
Question Bank

(Responses in Percentages)

Stages of Supplying Questions from the

Quegtion Bank COSIP cOoHSSIP

l

i) In advance of each unit - -
ii) At the end of each unit - -
iii) After finishing 50% of the course 6.85 1.57
iv} At the end of the course 16.43 14.96

v) Not at all

From the table 4.2H.1f, a trend emerges that the questions
from question bank are supplied to the students at the end of
the course. It is thought that at this sbage the students have a
better grasp of the subject-matter and understanding of the
guestions becomes easy.

4,2H,1g Teachers' Perception of Effectiveness of Question Bank :

Teachers' perception of effectiveness of question bank is measured

in terms of its helpfulness to students : in presenting a
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comprehensive picture of the syllabus; in developing the
habits of studying the subject-mafter indepth; in making them
understand guestions in the examination easily; in getting thgm
acquainted with a variety of quesfionsj and in providing then
opportunity to discuss difficult questions with the teachers
and students. The table 4.2H.1g shows the perception of 23,29
percent of teachers of COSIP and 16.5% percent of teachers of
COH3SIP about the effectiveness of question bank in terms of
means.,

Table :4.2H,1g: Means Showing Teachers' Perception of
Effectiveness of Question Bank

-
COS1P : COHSSIP
Items Means of  Over-i;Means of Over-
Individual all :Individual all
Ttenms Means Items liean

i) In presenting a comprehensive
picture of the syllabus 4.38 4.71

ii) In developing the habits of
studying the subject-matiter in

iii) In meking them vnderstand questions
in examination easily 4.62 4.67
iv) In getting them acquainted with ,
a variety of questions 4.79 4.47 4.52 4.52
v) In providing them opportunity to
discuss difficult questions with
: (a) fthe teachers 4.18 4.24
(B) the students  4.12 4.52

(1) COSIP : iccording to the table 4.2H.1g,the overall mean
(4.47) points out that the question bank is helpful to students
in improving their study habits and developing the skills of

answering specifically in the examination 'to a great extent'.
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The means of individual items reveal that the question bank is
helpful to students : in developing the habits of studying the
subject-matter in depth (4.71); in making them understand
guestions in the examination easily (4.62); and in getting them
acquainted with a variety of questions (4.79) 'to a great extent';
and for the remaining items 'to much extent'.

(ii) COHSSIP : According to the table 4.2H.1g,the overall
mean (4.52) indicates that the .guestion bank is helpful to
students in improving their study habits and developing the
- skills of answering specifically in the examination 'to a great
extent'. The means of individual items, reveal that except for
one item, the question bank is helpful %o students ‘to a great
extent'. ihe question vank is found to be helpful to students in
providing them opportunity to\discuss difficult questions with
the teachers (4:24) 'to much extent'.

It is inferred that the question bank wherever it has
been developed, has contributed to the improved evaluation
technigues., It has helped the students in acquiring better
study skills and greatef confidence in partibipating in examinations.

4.2H.2a Internal Assessment System ¢ Inte&nal ascegsment provides

opportunities to teachers to assess students' performance
continuously through diversified activities. It emphagises not
only tes%ing of cognitive abilities of students but also their
affective abilities and psychomotor skills. It considers terminal
examination of students as a part of overall assessment. With

the strong recommendations and policies of the U.G.C,, most of
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the universities have adopted internal assessment system and
thereby the same policy is followed by the affiliated colleges.
anel COHSS)P
The COSIP/expect the enrichment in activities of internal
assessment where it already exists and adoption of intermal
assessment where it does not exist by instituting a cerdtificate
indicating students' participation in various activities. The
table 4.2H,.2a shows the percentage of respondents adopting

gspecified policies for internal assessment.

Table :4.2H.2a: Policy Adopted for Intermsl Assessment
(Responses in Percentages)

Policy Adopted for Internal Assessment COSIP COHSSIP
i) following the university stipulation 54.80 47.24
ii) By awarding a certificate of the insti-
tution 21.92 18.11
iii) Both - -

(i) COSIP : The above table reveals that 76.72 percent of

respondents follow internal azssessment sysiem. There are 54.80
percent of respondents who follow the university stipulation‘for
internal assessment. These respondents belong to the colleges
affiliated to the universities of lMadras, Poons and Osmenia. The
percentage of marks allotited for internsl assessment varies from
20 to 50 depending upon the university. There are 21.92 percent
of respondents belonging to the colleges affiliated to the
University of Bombay and Guru Nanak Dev University, Amritsar

who have instituted the certificate of their colleges for

internal assessment.
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(ii) COHSSIP: The table 4.2H.2a reveals that 65.3%5 percent

of respondents follow internal assessment system. Lhere are
47.24 percentage of respondents who follow the university
stipulation for internal assessment. These respondents belong to
the ,colleges affiliatea\to Gujarat University, Ahmedabad,
University of Madras, Sardar Patel University, Vallabh Vidyanagar,
South Gujarat University, Surat. The percentage of marks allotted
for internal assessment varies from 20 to 50. There are 18.11
percent of respondents who report that their institutions have
instituted a certificate for internal assessment. It shows the
enthusiasm of the respondents for adoption of internal assessment.
The above analysis reflects that the majority of respondents
of CO3IP and COHSSIP have adopbed internal assessment for
assessing students' achievement. It is gquite interesting to note
respondents of
that some of the/COSIP and COHSSIP colleges have instituted a
certificate for internal assessment which indicate the popularity

of the systen.

4,2H.2b Activities for Internal Assessment : Internal zssessment

is not to be understood as merely increasing the frequency of
paper-pencil tests. It should encompass a number of activities
which lead towards fuller development of students' personslity. The
table 4.2H.2b shows the percentage of respondents organising

various sctivities for internal assessment.

(1) COSIP : The table 4.2H.2b on the next page indicates thatb

the major activities conducted for internal assessment are :

assignments, gquizzes and periodic tests. It is substantiated by
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Pable :4.2H.2b: Activities for Internal Assessment
(Responses in Percentages)

Activities for Internal Assessment COSIP  COHSSIP
i) Assignments 76.72 65.35
ii) Seminars 22.60 28.35
iii) Tutorials 32,19 41.73
iv) Group discussion - 21.26
v) Symposia - 8.66
vi) Quizzes 56.85 60.63
vii) Periodic tests 76.72 65.35
viii) Designing and assembling equipment for .
new Apparatus\ 12.33 -

ix) Repairing and improvising the apparatus 19.86 -
x) Any other - -

interviewstms announced and unannounced quizzes are conducted

to test the students' abilities and skills. The other activities
which are conducted by varying low percentages of respondents
are : tutorials, seminars, designing and assembling equipment,
and improvising and reﬁairing the épparatus.

(1i) COHSSIP : It is seen from teble 4.2H.2b that the majority
of respondents give'weightage tb assignments, periodic tesgsts and
quizzes for internmal assessment. The other activities by which
students' performance is asgessed for internal assessment are
their participation in seminars, tutorials, group discussions and

symposia.



It is inferred from the above analysis that the major
activities conducted by the respondents of COSIP and COHSSIP
for internal assessment are assignments, periodic tests and

quizzes ( announced and unannounced both ).

4.2H.2¢ Teachers' Perception of Effectiveness of Internal

Assessment : Teachers' perception of effectiveness of internal

agsessment is measured in térms of its helpfulness to students
in developing regular study habits among them and in getting
agsessed their performance through a variety of activities. The
table 4.2E.2c¢ shows the perception of 76.72 percent of teachers
of COSIP and 65.35 percent of teachers of COHSSIP about the
effectiveness of internal assessment in terms of means.

Table :4.2H.2c: Means Showing Teachers' Ferception of
Effectiveness of Internal Assessment

COHSSIP

—

Means of 6ver,_
Individ- a1l
ual Items Mean

COSIF

Ttems Means of Over-
Individ- all
uwal Items Mean

e aa se e o

i) In developing regular stuﬁy

habits 4.33 4.48
ii) In ensuring better assessment of
their performence 4.37 4.314
iii) In improving their warks or
grades 4.77 4,52
4.16 4.35

iv) In guiding the preparation for

subsequent periodic tests 4.37 4.41
v) In providing them opportunity for

exposing in a variety of

situations 3.78 4.34
vi) In enabling them to reduce undue

emphasis on the final examina-
tion %e33 4.04




(i) COSIP : According to the table 4.2H.2c,the overall
mean (4.16) indicates that the internsl assessment is helpful to
students in improving their study habits 'to much extent'. The
means of individual items reveal that the internal assessment
is helpful to students in improving their marks or grades (4.77)
't0 a great extent' in enabling them to reduce undue emphasis on
the final examination (3.33) 'to some extent' and for the
remaining items 'to much extent'.

(i1) COHSSIP : According to tmble 4.2H.2c,the overall mean
(4.%5) indicates that the internal assessment is helpful to
gtudents in improving their study habits 'to much extent'. The
means of individual items reveal that the internal assessment is
helpful to students : in developing regular study habits (4.48)
and in improving their grades or marks (4.52) 'to a great extent';
and for the remaining items 'to much extent'. /

From the above analysis it is clear that internsl assessment -
facilitated assessment of students' abilities and achievement in
a continuous manner through a variety of non-traditional activities.
- It also motivated the students t0 be prompt and regular in their
academic work. Naturally, this led to improvement in the/marks or
grades obtained by the students.

4.2 I- Revision and Enrichment of Syllabus

The COSIP and COHSSIP expect that those who teach the classes
should actively participate in curriculum planning. There is a
provision of organisation of departmentel, interdepartmental and

intercollegiate conferences for revising and updating the syllabus

~



and sending it to universities for its final approval for implemen-
tation. The syllabus is to be relevant to the present needs, related
with past and projecting for future. The table 4.2I.1a shows the
percentage of respondents whose departments attempted to revise the
syllabus.,

Table :4.2I.1a: Revision and Enrichment of Syllabus
(Responses in Percentages)

Provision of Syllabus cosIp COHSSIP

Yes %8.%6 %3.08
No 61.64 66.92

It is obvious from the table 4.21.1a that a low percentage of
respondents of COSIP and COHSSIP reports that their departments
éttempted to revise the syllabus. It means that this important
component of COSIP and COHSSIP has not received due attention.

During interviews it was found that the Heads of the departments who
were members of the Boards of Studies and BExecutive Bodies of the
universities motivated their stéff»members Yo make efforts for
revision and modernisaﬁion of the syllabi. The majority of respondents
pointed out : 'We are not autﬁorised to revise and modernise the
syllabus. It is the responsibility of the university'.

4.21.1b HMembers of Syllabus Revising Committee : It is hoped that

the revision of syllaﬁggfggha collaborative effort in which a2 proper
representation of experts, staff members of the college and staff
members of neighbouring institutions in the discipliﬁe is sought. A
question has been asked to the respondents who attempted %0 revise

the syllabus : 'Uho were the members of the commitiee revising
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syllsbus ? ( check more than one )' The table 4.2I.1b shows the
respondents' responses.

Table :4.2I.1b: Members of Syllabus Revising Committee
(Responses in Percentages)

Members of Syllabus Revising Committee  COSIP COHSSIP

i) Experts in the discipline 8,22 4.72
ii) Staff members of the college in the
discipline 30.82 23.6%
iii) Staff members of neighbouring affiliated
colleges in the discipline 11.64  14.96
iv) All the above three 7.53 9.45

From the table 4.2I.1b, a trend emerges that staff-members
of the college in the discipline were the main participants in
syllabus reviging committee. A very low percentage of respondents
of COSIP and COHSSIP reported that experts in the discipline,
staff members of the college in the discipline and staff-members
of neighbouring affiliated colleges were invited to participate
in syllabus revising committee. It means that the practice of
inviting experts and staff-members of neighbouring affiliated
cclleges for syllabus revising committee has not become -popular.

4.21.1¢ Time Taken by the Universgities for Apvroving Revised

Syllabus ¢ The concerned departments of the colleges send the
reviged draft of the syllabus to their universities for getting
its final approval'for implementation. The universities take
their own time for approving the revised syllabus by calling the

meeting of Board of Studies or Academic Council for discussion and
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the final decision is taken by the Syndicate or Executive
Council of the university. The table 4.2I1.1c¢ shows the percentage
of fespondents reporﬁing the varying duraﬁion of time taken by
the university for approving the revised syllabus.

Table :4.21.1c¢ct Time Taken by the Universities for Approving
the Revised Syllabus

(Responses in Percentages)

Duration of Time COSIP  COHSSIP
(i) One year or more ' - -
(ii) Between 8 months and a year 8.90 13,39
(iii) Between 4 months and 8 months 15.07 11.02
(iv) Pour months or less 14,38 8.66

(1) COSIP : The table 4.2I.1c indicates that 14.38 percent

of respondents report that the university took four months or

less for approving the revised syllabus. These were the respondents
belonging to the autonomous colleges who enjoyed full freedom for
revising the syllabi and getting the approval from the university.
Only 15.07 percent of respondents reportmithat the universities
took between 4 months and 8 months for‘appfoving the revised
syllabus.

(1ii) COHSSIP : The table 4.2I.1c shows that 13.39 percent of
respondents'report that the universities took between 8 months and
a year for approving the revised syllabus. Only 8.66 percent of
respondents belonging to autonomous colleges reported that the

university tock 4 months or less for approving the revised syllabus



It is inferred that the syllabus revised by =sutonomous
colleges get approved in a shorter duration in comparison to
other affiligted colleges.

4,21,14 Acceptance of Revised Syllzbus by the Universities : The

table 4.21.14 shows the portion of revised syllabus as accepted
by the universities.
Teble :4.21.1d: Acceptance of Revised Syllsbus by the
Universities
(Responses in Percentages)

A Revi
cceptance of Revised Syllabus by the COSIP  COHSSIP

Universities
(i) 75% or more 18.49 22.8%
(ii) Between 50% and T5% « 15.07 10,24
(1ii) Between 25% amd 50% 4.79 -
(iv) 25% or below , - -

(v) Not at all - -

(1) COSIP : According to the table 4.2I.1d, 18.49 percent’
of respondents report that the universities have accepted more
than 75 percent of the revised syllabus. Theré were 15.07 percent
of respondents who reported that the universities accepted
between 50 percent and 75 percent of the revised syllabus for
implementation.

(ii) COHSSIP : According to table 4.2%.1d4, 22.83 percent of
respondents report that the universities have accepted more than
75 percent of the revised syllabus. It means that the universities
are interesting in seéking teachers' participation in curriculum

planning. -



4.21.1e Teachers' Perception of Effectiveness of Revised

Syllabus : Teachers' perception of effectiveness of revised

syllabus is determined in terms of its enrichment : for
imparting upto date knowledge; for providing more opportunities
for independent study to students ; for including more jobf
oriented units snd for bridging the gap between theory and
practice. The table 4.2I.1e shows the perception of 38.36
vercent of respondents of COSIP and 33.08 percent of respondents
of COHSSIP about the effectiveness of revised syllabus in term

of means.

Table :4.21.1e% Means Showing Teachers' Perception of

Dffectiveness of Revised Syllsbus

COSIP *  COHSSIP
Items Means of .15 :Meens of Over-
Individ~ Hoan :Individ- 2ll
usl Items :ual Items Mean
i) To import upto date knowlédge 3.55 4.24
ii) To provide more opportunities ‘
for independent study : 4.16 4.12
R . . 3.50 3.32
iii) To include more job-oriented
units : 2.84 1.71
iv) To bridge the gap between theory
and practice 3.43 3.21

(i) COSIP : According to the table 4.2I.1e,the overall mesn
(3.50) indicates that the syllabus has been revised and modernised
'$0 much extent'. The meens of individual items reveal that the
revised syllebus attempted : to impart upto date knowledge (3.55)

and to provide more opporfunities for indevendent study to
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students (4.16) 'to much extent' and for the remaining items
'to some extent'.

(ii) COHSSIP : The table 4.21,1e‘reveéls that the oversll

mean (3.%2) points out that the syllsbus has been revised and
modernised ‘'to some extent'. The means of the individusl items
indicate that the revised syllabusg attempted : to impart upto date
knowledge (4.24) and to provide more opportunities to students
for independent study (4.12) 'to much extent'; to bridge the

gap between theoryland practice (3.21) 'to some extent' =and to
include more job-oriented vmits (1.71) 'to a little extent’.

The above analysis makés it clear that the teachers of COSIP
end COHSSIP are satisfied with the revised syllabus to a limited
extent. It was suggested by the teachers that fundamental changes
are required in the traditional syllabus which will be possible
only through a series of plapned chenge in the curriculum.

4.2.d Publication of News Bulletin

The University Grants Commission has assigned the responsibility
9T publishing news bulletins to some selected university depart-
ments and colleges for disseminating the activities initiated by
the participating colleges in COSIP and COHS3SIP. Besides, the U.G,C,
expects the publication of newsgbulletins by the participsting
individual colleges. The newsbulletins would make known the
innovative ideas, practices and,news iéstructional materials

developed and motivate non—barticipating colleges to come forward

to accept the challenge of quality improvement. The table 4.2J.1a
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shows the percentage of respondents reporting the publication of

news bulletins in their department.

Table :4.2d.1a: Publication of Hews Bulletin
(Responses in Percentages)

Publication of News Bulletin COSIP COHSSIP
Yes 19.18 25,98

No / 80.82 74.02

(i) COSIP : The table 4.2J.1a shows that only 19.18 percent

of respondents report the publication of news bulletins in their
départments/colleges. The news bulletins are published at the
college level as well as at the deparitmental level in a college.

It is found that two colleges published news bulletinsg describing
the progress made by all the deparitments under the title

'COSIP Scientific Projects' and 'COSIP News Bulletin'. The publica-
tion of news bulletins by the individual departments hag been made
under various titles such as 'Naturalist (Botany department)’;
'Chemica (Chemistry department)' ; 'Physica (Physics department)’
'Biologica (Biology departument)' etc. The pﬁblication of news
bulletins is mostly in duplicated form. They mainly contain project
reports. |

(ii) COHSSIP : The table 4.2J.1a shows that 25.98 percent of

respondents report the publication of news bulletins in their
departments/colleges. The news bulletins are published at the
college level as well as at the departmentel level in a ‘college.

It is substantiated by interviews that a college publishes
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' COHSSTP Newdletter' sponsored by the U.G.C., It is found that a
6011ege has published a book based on seminars and guest lecture
under the title 'Equality, Liverty and Justice'. The individual
departments of various colleges publish newsbulletins with

titles such as 'Rajneeti (Political Science department)’;
'Punjabica (Punjebi department)' ; 'Journal of English Language
(English department)' ; ’Joufnal of History (History department)';
'Journal of Hindi (Hindi department)'; 'Ankur (Economics depart-
ment)' etc.

It is inferred that a limited percentage of respondents of
COSIP and COHSSIP has started the publication of newsbulletin in
their departments/colleges. It seeus tha% the practice of
pﬁblishing nevws bulletins from the participating colleges in
COSIP ond COHSSIP has not become popular. It may be due to the
lack of interest of the teaching community and lack of facilities
at their disposal.

4,2d,1b Frequency of Publication of News Bulletin : The table 4.2d.1D

shows percentazge of respondents indicating the frequency of

publication of news bulletin.

Iable :4.2d.1b: Frequency of Publication of News Bulletin
(Responses in Percentages)

Frequency of Publication in News Bulletin  COSIP COHSSIP

Yearly 19.18 25.98
Half yearly - -
Quarterly - -
Monthly - -
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It is obvious from the above table that the news bulletins

are published annually. The interviews helped <= %o f£ind out
the shortage of news bulletins and other items as the main reasons

for not bringing out the news bulleting publication frequently.

4.2d.1€¢. Contributors of Articles/Project Reports for News

Bulletine : As a chennel of communication for innovative idess

and practices the news bulletin published at the department/
college level is expected to include articles, reports and notes
by the teachers, students and experts from the participating and
non-participating institutions. The table 4.éJ.1Q shows the
percentage of respondents indicating the type of persons
contributing articles/project reports for publication in the
news bulletin.

Table $4.2J.1c: Contributors of Articles/Project Reports
for News Bulletin

(Responses in Percentages)

Contributors of Articles/Project Reports

for News Bulletin | COSIF  COHSSIP
i) Scholars of other institutions - -
ii) Teachers of the institution only 15.75 17.%2
iii) Students of the institution only 15.75 17.%2
iv) 411 the above three 3,42 8.66

The table 4.2J.1c¢c makes it evident that the teachers and
gtudents of the participating colleges are the main contributors
of articles/project reports for publication in the news bulletin.

4.2d.14 ZLanguege of FPublication of News Bulletin : For communica~

ting the innovative practices and ideas to the colleges located
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in various part of India, it should be published in such a
lenguage as could be read and understood by all the colleges.
The table 4.2J.1d shows the langusge of publication of news
bulletin, |

Table :14.20.1d: Language of Publication of News Bulletin
(Responses in Percentages)

Language of Publication of News Bulletin  COSIP COHSSIP

i) English 19.18 2%,62
ii) Vernzcular - 2.%6
iii) Both . - -

The table 4.2d.14 shows that news bulletins are published
in English language so that they could be understandable to other
of CoHSSIP
colleges. Only 2.36 percent of respondents[yublish news bulleting
in Hindi and Punjabi.

4.,2d.1e Teachers' Perception of Effectiveness of News Bulletin:

Teachers' perception of effectiveness of news bulletin\is determined
in terms of development of higher abilities and skills among the
students in understanding the language of the standard journals

and contributing articles to them. The table 4.2J.1e shows the
perception of 19.18 percent of respondents of COSIP and 25.98

- percent of respondents of COHSSIP about the effectiveness of

news bulletin in terms of means.

(i) COSIP : According to the table 4.2d.1e on the next page,

the overall mean (3.44) indicates that the news bulletin is
helpful to students in cultivating higher intellectual sbilities
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Iable :4.2d.1e: Means Showing Teachers' FPerception of
Effectiveness of News Bulletin

COSIP . COHSSIP
Items Means of Qver- :Meang of Over-
Individual all :Individual all
Items ,Mean tltens Mean

i) In enabling them to under-

stand the language of the
journal 3.86 3.94

ii) In preparing an abstract of an
article/research paper of the
journal 3.11 3.76

iii) In substantiating by research 3.44 3.78
evidences the papers prepared
for seminars, tutorials, group
discussions at symposia %.29 Z2.85

iv) In developing skills for contri-
buting articles to the journmals 3.50 3.58

and skills for reading and contributing articles to standard
journals 'to some extent'. The means of individusl items reveal
that the news bulletin is helpful to students ¢ in enabling them
to understand the language of the journal (3.86) and developing
gkills for contributing articles to them (3.50) 'to much extent’
and for the remaining items 'to some extent'. —

(ii) COHSSIE : According %o the table 4.2J%e,the overall mean

(3.78) reflects that the news bulletin is helpful to students in

cultivating higher intellectual abilities and skills for reading

and contributing articles to standard journals 'to much extent!

which is further, substantiated by the means of individusl items.
The above analysis reflects that the respondents of COSIP

and COHSSIP perceive that the news bulletin is helpful to students

in cultivating higher intellectual abilities and skills for under-

gtanding and contributing articles to the standard journals to a

considerable extent,
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4.2 X Job-Oriented Courses

The University Grants_Commission expects that the colleges
should start job-oriented cdurseg under COSIP and COHSSIP. The
colleges are permitted to institute and award their own certificate
for job-or;ented‘courses. The major objectives of starting job-
oriented courses are ! to provide employment orientation to
academic studies; to impart vocational skills among the students;
and to acquaint them with the reéuirements and conditions for
joining various professions. The table 4.2K.1a shows the percentage
of the respondents who started job-oriented courses in their
disciplines. |

Table :4.2K.1a: Job-Oriented Courses
(Responses in Percentages)

Starting of Job-Oriented Courses CosIP
Yes 21.23
No 78077

The tazble 4.2K.1a makes it clear that johrorienied courses
have been started by the respondents of COSIP only. Only 21.23
percent of respbnﬁents repo;t that they have started job-oriented
courses in their disciplines. /iSuch initiations have been taken
by the respondents belongigg to Physics, Chemistry, Zoology and
Botany departments. In Physics application-oriented learning
experiences are provided in photography, designing and fabrication
of electric equipments, servicing and maintenance of electronic
equipments, fabrication of solar cookers, water heater, glot

machines etc. In Chemistry the students are trained in areas such
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as preparation of Aspirin, Antifebrin, Pieric Acid, simple dyes,
synthefic organic compounds etc. In Botany the students are
p?ovided training in the preparation of jams, jelleys, squash

and permenent slides, preservation of food items ete. In % Zoology,
skeleton pfeparation, blood testing, maintenance of acguarium ete.
are taught to the students. During interviews it was clarified’

that these application oriented courses did not lead to any diploma.

4,2K.1b Teachers' Perception of Effectiveness of Job-Oriented

Courses ¢ Teachers' perception of effectiveness of such job=-oriented
courses is measured in terms of their helpfulness to students in
orienting them towards particular vocations; making them appreciate
the dignity of labour and making them familiar Qith the regquirements
and conditions of such vocations. The table 4.2K.1b shows the
perception of 21.2% percent of teachers of COSIP about the
effectiveness of job-oriented courses in terms of means.

Table :4.2K.1b: Means Showing Teachers' Perception of
Effectiveness of Job-Oriented Courses

cosip
I Means of Over-
tems Individusl all
‘ Items Mean
i) help the students in getting acquainted with
the nature and conditiong of preferred
vocation 3.45
ii) from the basis of a particular vocation 3.13 3,16
iii) lead the students towards self-employment 2,29
iv) make the students appreciate the dignity of
labour 3.77

The above table shows that the overall mean (3.16) indicates
that job-oriented courses are perceived to be helpful to students
in developing confidence among them to meet job-requirements 'to
some extent'. The means of individual items reveal that these job=-
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oriented courses : help the students in getting acquainted with
the nature and conditions of preferred vocation (3.45) and make
the students appreciaste the dignity of labour (3.77) 'to much
extent'; form the basis for a particular career (3.13) ‘o some
extent' ; and lead the students towards self-employment (2.29)
"to a little extent'., It means that these job-oriented courses
are perceived to be of limited help to students for providing the
basis for a vocation.

4.2. Teachers' Perception of Effectiveness of COSIP and COHSSIP
Towards Miscellaneous Items : The COSIP and COHSSIP have been

initiated to provide varied learning experiences to the students
for cultivating in them values and skills needed for solving
problems in practical life situations. The table 4.21 shows the

perception of 100 percent of respondents of COSIP and COHSSIP
about the effectiveness of these programmes towards a set of

miscellaneous items in terms of means.
Table :4.2L: Means Showing Teachers' Perception of Effective-

ness of COSIP and COHSSIP Towards Miscellaneous
Items

Means of Individual
Items Items

COSIP s COHSSIP

i) In improving their marks/gresdes in the
final examination 4.17 4,23

ii) In getting them positioms in the
university examination 4.05 %.98

iii) In getting them pesztions in competitive
examinations such as I.A.8,, I.P.S,,

Engineering, Banking ete. 3¢33 2.7%
iv) In enabling them to face interviews for ]

job confidently 3.27 3.56
v) In ensbling them to get a 3ob 3.15 2.58

The overall mean against these items is not usable, hence Tk
it has not been calculated.



(i) COSIP : According to the table 4.2L, the means of
Individual items reveal that the COSIP is found helpful to
students in improving their marks/gfades in the final examination
(4.17); .and in getting them positions in the university
examinetion (4.05) 'to mush extent' and for the remaining items

'to some extent'.

(ii) COHSSIP : According to the table 4.2k, the meansof
individual items indicate that the COHSSIP is found helpful to
students in improving their marks / grades in the final
exemination '4.23) ; in getting them positions in. the university
examination (3.98) and in ehabling them to face interviewsfor
jobs confidently (3.56) 'to much extent'; and for the remaining

items 'to some extent'.

The above analysis reflects that the COSIP and COHSSIP
facilitated the students to improve their marks/grades and to -
get them position in the university finsl examination to a
considerable extent. During interviews it was pointed out that
however, the irogrammes could not improve the overall pass
percentage of the colleges. The COSIP and COHSSIP has not been
found of much help in preparingvthe gtudents for competitive

examination such as I.A.S,, I.P.S., Engineering, Banking etec.

and in getting jobs.



Section Three

4.3 Students' Reactions Towards the Activities of COSIP and
COHSSIP ‘

In the earlier sections, a discussion has been made about
the organisation of various activities under COSIP and COHSSIP,

It has been found that the organisation of activities wvaried ‘

‘ from college to college, department to department in a college,
and even individual to individual in a department. The teachers'
perception of effectiveness of activities of COSIP and COHSSIP
have been studied and discussed in previous sections. The students
are the major beneficiaries and main participants of the activities
of COSIP and COHSSIP. The students' reactions towards the
effectiveness of activities of COSIP and COHSSIP were studied with
the aid of a queétionnaire. The students were asked to put a

tick mark ( V') against the activities which were organised by

the teacherg in their institutions and if, sbme of the activities
were not organised, tﬂey were t0 leave the responses blank.
Students' responses have been analysed in terme of means

indicating the levels of effectiveness of activities.

Section A

4.3A,1 Duplicated Material : The items pertaining to duplicated

material have been responded to by 72.31 percent of students of
COSIP and 85.83 percent of students of COHSSIP respectively. The
table 4.3A.1 on the next page shows the students' reactions
towards the effectiveness of duplicated material in terms of

means.
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Table :4.3A.1¢ Means Showing Students' Reactions Towards
the Effectiveness of Duplicated Material

GOS1P — COHSo1P
Items Means of  Over-: Means of Over-
Individusl all .: Individual all
Itens Mean : Items Mean
i) In exploring library
resources 4.73 4.63
ii) In meking a choice of a
book's edition and content 4,62 4.33
iii) In preparing your own notes
in detail 4048 4021
iv) In studying the subject-matter
in depth 4.49 4.47

(1) COSIP : According to the table 4.3A.1, the overall mean °

(4.585 indicafes that the duplicated material is helpful to the
students in having easy access To library resources and in supple-
menting the class lectures 'to a great extent' which is further,
substantiated by the means of the individual itema.

(ii) COHSSIP : According to the table 4.3A.1, the overall mean

(4.41) reveals that duplicated material is belpful to students in
having easy access ﬂ2>1ibrary resources and in supplementing the
class lectures 'to much extent'. The means of individual items
reveal that the duplicated material is helpful to the students;
in e¥ploring library resources (4.63); and in studying the subject-
matter in-depth (4.47) 'to a great extent' ; and for the remaining
items 'to much extent'.

The above analysis makes it clear that the students of COSIP
find the duplicated material helpful in having easy access tib
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library resources and in supplementing the class lectures to

an appreciable extent whereas the students of COHSSIP find its
helpfulness to a considerable extent. The students belonging to
both the progremmes feel that the duplicated material is helpful
to them to an appreciable extent in exploring the library
resources and in studying the subject-matter indepth.

4,3A.2 Asgignment ¢ The items pertaining to assignments have
been responded t0 by 83.85 percent of students of COSIP and 75.83
pergent of students of COHSSIP respectively. The table 4.3A.2
shows the students' reactions towards the effectiveness of
assignments in terms of means.

Table :4.3A.2: Means Showing Students' Reactions Towards
the Effectiveness of Assignments

COSIF T COHSSIP
Ttems Means of Over—: Means of Over-
Individual all : Individual all
Items Mean : Items Means
i) Expressing independently 3.81 3.85
ii) Answering in a precise and
orderly manner 4.39 4.24
' 4.18 4,26
iii) Organising and interpreting
facts systematically 4.59 4.21
iv) Summarising different thoughts
critically 3.94 4.73

(i) COSIP : In the table 4.3A.2, the overall mean (4.18)
reveals that the assignments are helpful to students ih.developing
the habits 6f answering specifically to the point ‘to much

extent'. The means of individual items reveal that the assignments
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are helpful to students in developing the habits of :
organising and interpreting facts, systematically (4.59) ‘to
a great extent'; and for the remaining items 'to much extent'.

(ii) COHSSIP : According to the table 4.3A.2, the overall

meen (4.26) indicates that assignments are helpful to students
in developing the habits of answering specifically to the
point 'to much extent'. The means of individusl items reveal
that assignments are helpful to students in developing the
habits of : summarising different thoughts critically (4.73)
'to a great extent', and for the remaining items 'to much
extent’'.

It is obvious from the above analysis that the assignments

. are found to be helpful toc the students of COSIP and COHSSIFP

t0 2 considerable extent in developing the habits of answering
specifically to the point and in promoting self-study habits in
them. The sﬁudents of COSIP find the assignments of an appreciable
help in developing the skills of orgenising and interpreting

the facts systematically whereas the students of COHSSIP find
them of great help in summarising different thoughts critically.
4.3A.%3 Discussion Methods : The items pertasining to discussion

methods such as seminars, tutorial, group discussion and

gymposium have been responded to by 100 percent students of
respectively

COSIP and COHSSIP/. It means that every student attends at least

a discussion method out of the four mentioned. The table 4.34.3

shows the students' reactions towards the effectiveness of
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discussion methods in terms of means.

Table :4.3A.3: Means Showing Students' Reactions Towards
the Effectiveness of Discusgion Methods

COSIP ' COHSSIP
Items Means of Over- iMeans of Over-
Individual all :Individual all
Items Mean :Items Mean
i) In supplementing class
lecture 4.60 4.60
ii) In discussing difficult
topics 4,68 4.58
iii) In exchanging different
view points 3.98 4.26 4.48 4.38.
iv) In gaining experience to
present the papers 3.99 4.30
v) In facing interrogation 3.86 3.96
vi) In developing the power of
expression 4.35 4,70
vii) In arranging the content of
the -paper logicelly and
adequately 4.27 4.42
viii) In revising the reports or
papers through the suggestions
made by the group 4.32 4.00

(i) COSIP : According to the table 4.3A.3, the overall mean

(4.26) indicates that the discussion methods are helpful to
students in developing their higher mental abilities and skille
\an@ in enabling them to learn the content through interactive
process 'to much extent'. The means of individuel items reveal
that the diséussion methods are helpful to students : in

supplementing class lecture (4.60); and in discussing difficult
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topics (4.68) 'to a great extent' ; and for the remaining items
'$0 much extent'.

(ii) COHSSIP : The overall mean (4.38) shows that the

discussion methods are helpful to students in developing their
higher intellectual abilities and skills and in enabling them
to learn the content through interactive pfoeesa 'to much extent'.
The means of individual items reveal that discussion methods are
helpful to students : in supplementing class lecture (4.60);
in discussing difficult topies (4.58); in exchanging different
view points (4.48); and in developing power of expression (4.70)
*to & great extent' and for the remaining items ('to much extent).
It is obvious from the sbove analysis that the discussion
methods are found to be of a considerable help to students in
developing in them higher intellectusl abilities and skills of
interactive learning. The discussion methods provide the
opﬁbrtunities to students to supplement class lectures and to
discuss difficult topics to an appreciable extent. The students
of COHSSIP find tye discussion methods of great help in developing
power of expression and in exchanging different view points.
4.3A.4 VWorkshop Activities ¢ The workshop activities have been

started by the teachers belonging to COSIP only, as mentioned

in earlier sections. The percentage of students of COSIP who
responded to the itgma of workshop activities varies. The first
item of the table 4.3A.4 has been responded to by 69.23 percent
of students, second item by 28.46 percent of students, third item
by 20.38 percent of students and fourth item by 51.92 percent of
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students respectiveiy. The students' reactions towards the
effectiveness of workshop activities are shown in the table
4.3A.4 in terms of means.

Table :4.3A.4: Means Showing Students' Reactions Towards
the Effectiveness of Workshop Activities

v

COSIP
Workshop Activities Veans of Indivi-
dual Items

i) Preparing charts, diegrams,maps, sketches,

models etc. 4.58

ii) Repairing end improvising the apparatus -  3.98
iii) Designing and assembling equipment for new

apparatus , 4.40

iv) Operating electrical gedgets 4,69

The overall mean against these items is not usable, hence

it has not been ealculated.

It is obvious from the table 4.3A.4 that workshop activities
are found helpful to students in developing in them the skills
of : preparing qharts; models, maps, disgrams, sketches etc.
(4.58) and operating electtrical gadgets (4.69) 'to a great
extent' ; and for the remaining items 'to much extent'. It
means that workshop activities are helpful to students in develop-
’ ing psychomotor skills in them to an appreciable extent.

4.3A.5 Project Work : The items pertaining to smell research

projects have been responded to by T71.54 percent of students of
respectively

COSIP and 31.67 percent of students of COHSSIPL: It means that the



)
~1

majority of students of COSIP and a low percentage of students

of COHSSIP gained experience in conducting small research projects.l
The students' reactions towards the effectiveness of project

work are exhibited in the table 4.3A.5.

Teble :4.34.5: Meens Showing Students' Reactions Towards
the Effectiveness of Project Work

COSIP COHSSIP

Items Means of Over- 'Means of Over-
Individual all ‘Individual all
Items Mean ;Items Mean

i) In adopting a scientific
procedure for solving problems 4.74 4.39

ii) In applying appropriate techniques
for teking observations/ collect-

ing data ‘ 4.26 3.96
iii) In tebulating and analysing the 4.58 3.99
data mathematically/statistically 4.57 3.59

iv) In verifying and generalising the
results 4.75 4.01

(i) COSIP : According to the table 4.3%A.5, the overall mean

(4.58) indicates that project work is helpful to students in
developing*hmspirit of scientific enquiry in them 'to a great
extent'. The means of individual items reveal that project work is
helpful to students : in adopting a scientific procedure for
solving problems (4.74); in tabulating and analysing the data
mathematically / statistically (4.57); and in ver&fying and.
generalising the results (4.73) 'to a great extent' ; and for the

remaining i?em ‘to much extent'.
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(ii) COHSSIP : According to the table 4.3A.5, the overall

mean (3.98) reveals that the project work is helpful to students
in cultivafing g gpirit of scientific enquiry in them 'to much
extent'. This has been, further, substentiated by the means of
individual items.

It is obvious from the above analysis that the students
involved in COSIP are deriving maximum advantage from the project
work and they testify their utility. The szme is true of COHSSIP

gstudents to a lesser degree.

4,34.6 Library Facilities : The items pertaining to the use of

library facilities have been responded to by 100 percent students
respectively

of COSIP and COHSSIP/.The table 4.3A4.6 shows the students' reactions

about the use of library facilities in terms of means.

Iable :4.3A.6: Means Showing Students' Reactions Towards
the Use of Library Pacilities

COSIP . COHSSLP
Items ’ Means of* Over- :Means of Over-
Individual all sIndividual all
Items Mean i:ltems Mean
i) In collecting bibliographical
notes 4.27 4.48
ii) In completing assignments 4.43 4,314
4.50 4.%39
iii) In preparing papers for seminars,
tutorials, group discussions and 4.65 4.55
symposia
iv) In preparing project reports/
revising discussion papers 4.66 . 4.22

(i) COSIP : According to the table 4.3A.6, the overall mesn

(4.50) signifies that the students make use of library facilities for



consulting advanced books and journals *to a great extent'. The
means of individual items show that the students utilise library
facilities 'to a great extent' : in preparing papers for
gseminars, tutorials, group discussions and symposia (4.65);

and in preparing project reports/revising discussion papers
(4.65); and for the remaining items 'to much extent’.

(ii) COHSSIP : According to the table 4.3A.6, the overall
mean (4.39) indicates that the students make use of library
facilities for consulting advanced literature 'to much extent'.
The means of individual items reveal that the students make use
of library resources ; in collecting bibliographical notes (4.48);
and in preparing papers for seminars; tutorials, group discussions
and symposia (4.55) 'to a great extent'; and for the remaining
items 'to much extent'.

It is obvious from the above analysis that the students of
COSIP are found to be utilising library resources to a great
extent for consulting advanced literature in comparison to the
students belonging to COﬂSSIP. The students belonging to both
the programmes make use of library resources in preparing papers
for digcuasion toc an appreciable extent.

4.3A.7 Audio-Visual Aids : The number of students responding

to the items relating to sudio-visual aids varies from item to
item. The items (1) and (ii) of the table 4.3A.7 have been
responded to by 39.23 percent of students of COSIP and 40.84
percent of students of COHSSIP; and the items (iii) and (iv) by
92.%2 percent of students of COSIP and 57.92 percent of students
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of COHSSIP respectively. The students' rezctions towards the
effectiveness of audio-visual aids in terms of means are shown
in the table 4.3%A.7.

Table :4.3A.7T: Means Showing Students' Reactions

Towards the Effectiveness of Audio-
Visual Alds

Means of Individual
Itens Items

COS1P : COHSSIP

i) In preparing reports based on taped
lectures 1.79 2.41

ii) In listening to recorded lectures
borrowed from abroad or other
departments 2.02 2.97

iii) In understanding working conditions
in various vocations in Indis and )
abroad , %.23 . 2.43

iv) In understanding conditions in far
off countries or lands 2.92 2.19

The overall mean ageinst these items is not usable,
hence it has not been calculated.

(1) COSIP : The means of individual items reveal that the
audio~visual aids are helpful to students : in understanding
working conditions in various vbcations in India and abroad
(3.23); and in understanding conditions in far off countries
or laﬁds (2.92) 'to some extent'; and for the remaining iteﬁs
'to a little extent'.

(ii) COHSSIP : According to the table 4.3A.7, the means of

the individual items reveal that the sudio-visual aids are

helpful to students; in listening to recorded lectures borrowed
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from abroad or other departments (2.97) 'to some extent'; and
for the remaining items"to a little extent'.

The above analysis presents a very d@sappointing picture
about the helpfulness of audio-visual aids to students. Thg
students of COSIP and COHSSIP find the audio-visual alds of a
very limited use for their study pufposes.
4.3A.8 Field Trips : The items pertaining to field trips have

been responded to by 67.69 percent of students of COSIP and

70 percent of students of COHSSIP. The table 4.3A.8 shows

the students' reactions' reactions towards the effectiveness of
field trips in terms of means.

Table :4.3A.8: Means Showing Students' Reactions Towards
the Effectiveness of Field Irips

COSIP : COHSSIP
Itens Means of Over-'Means of Over-
Individual all [Individual all
Items Mean ,Items Mean

i) In relating theoretical aspects
of study to practical realities
of life 4.82 ‘ 4,27

ii) In gaining experience about
the advancement in the disci-
pline 4.57 4,69
4,63 4.49
iii) In meking them aware of the
resources and advancements

of the country 4.73 4.64
iv) In analysing problems and :
drawing conclusions 4.%8 4.36

(i) COSIP : According to the table 4.34.8, the overall

mean (4.63) points out that field trips are helpful to students
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in gaining varied learning experiences 'to a great extent’.
The means of the individual items reveal that field trips are
helpful to students : in relating theoretical aspects of study
to practical realities of life (4.82) ; in gaining experience
sbout the advancements in the discipline (4.57); and in making
then aware of the resources and advancements of the country
(4.73) 'to a great extent' ; and for the remaining items 'to
much extent’'.

(ii) COHSSIP : In the table 4.3A.8, the overall mean (4.49)

reflects that field trips are helpful to students in gaining
varied learning experiences 'to a great extent'. The means of
individual items reveal that field trips are helpful to students :
in gaining experience about the advancements in the discipline
(4.69); in making them aware of the resoﬁrces and advancements

of the country (4.64) 'to a great extent'; and for the remaining
items ‘'to much extent’,

The above analysis makes it clear that field trips are
helpful to the students of COSIP and COHSSIP in gaining practical
orientation to their studies to an appreciable extent. The
students of COSIP and COHSSIP become aware of the resources and
advancements of the country in their disciplines and related areas
through field trips.

4,34.9 Guest Lectures : The items pertaining to guest lectures

have been responded to by 61.15 percent of students of COSIP
and 76.25 percent of students of COHSSIP. The table 4.3A.9

shows the students' reactions towards the effectiveness of field
trips in terams of means.
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Table :4.3A.9: Means Showing Students' Reactions Towards
the Effectiveness of Guest Lectures

COSIP : COHSSIP
Itens Means of Over-: Neans of Over-
Individual all :Individual all
Items Mean : items Mean
i) In understanding fundamental
concepts in a discipline 4.12 3.83
ii) In getting acquainted with
recent developments in g
discipline 3.43 3.92
3.41 3.49
iii) In understanding the inter-
relationship smong different
diseiplines 3.25 3.22
iv) In taking up small research
projects based on inter- '
diseciplinary approach 2.84 2.99

(i) COSIP : In the table 4.%A.9, the overall mean (3.41)

indicates ﬁhat guest lectures are helpful to students in under-
standing the corpus of knowledge in its totality 'to some
extent'. The means of the individual items reveal that the
guest lectures are helpful to students : in understanding
fundamental concepts in a discipline (4.12) "to much extent';
and for the remaining items 'to some extent'.

(ii) COHSSIP : The oversll mean (3.49) reflects that guest
lectures are helpful to the students in understanding the cérpus
of knowledge in its totality 'to much exteﬂt'. The measng of
individual items reveal that guest lectures are helpful to
students : in understanding fundamentel concepts in a discipline'

(3.8%); and in getting acquainted with recent developments in a
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discipline (3.92) 'to much extent'; and for the remaining

items 'to some extent'. |

It is clear from the above analysis that great lectures
are found to be of limited help to the students of COSIF,
howe#er, the students of COHSSIP are deriving considerable benefits
-from them. The students belonging to both the groups find the
guest lectures of a considerable help in understanding fundamental
concepts in a discipline.

to
4.3A.10 Question Bank : The items pertaining / the question bank

* have been responded to by 39.62 percent of students of COSIP and
resgpectively

_ 28.33 percent of students of COHSSIP/ The students' reactions
towards the effectiveness of question bank in terms of means are
shown in the table 7. 4.34.10.

Tgble :4.34.10: Means Showing Students' Reactions Towards
the Effectiveness of Question Bank

COSIE . COHSSIP
Items Means of Over-: Means of Over-
Individual 2ll : Individual all
Items Mean : Items Mean
i) In presenting a comprehensive
picture of the syllabus 4.54 4.28
ii) In developing the habits of
studying the subject-matter in
depth 4.60 N 4.49
iii) In understanding questions in ‘
examinations easily 4.44 4.53

iv) In getting acquainted with a
variety of .questions . 4.49 4.50

v) In providing opportunity to
discuss difficult questions with
(a) the teachers 4.15 4.16
(b) the students 4.39 4.29
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(i) COSIP.: The overall mean (4.44) indicates that

question bank is helpful to students in improving their study
habits and developing the skills of enswering specifically in
the examinstion 'to much extent'. The means of individual items
reveal that question bank is helpful to students : in presenting
a comprehensive picture of the syllabus (4.54) ; in developing
the habits of studying the subject-matter in-depth (4.60) ;

and in getting acquainted with a variety of questions (4.49)

'to a great extent' ; and for the remaining items 'to much
extent'.

(1i1) COHSSIP : According to the table 4.34.10, the overall

meen (4.3%8) signifies that the guestion bank is helpful to
students in improving their study habits and developing the
skills of answering specificslly in the examination 'to much
extent'. The means of individual items reveal that the question
bank is helpful to students : in developing the habits of
studying the subject-matter in depth (4.49); in understanding
questions in examination§~easily (4.53) ; and in getting acquainted
with a variety of questioms (4.50) 'to a great extent'; and for
the remaining items 'to much extent’,

The items relating to the helpfulness of question bank
have been responded to only by less than 40 percent of students
of COSIP and COHSSIP. ?his shows that the practice of developing
and supplying items from the bank to the students has not become
popular in many disciplines. However, those students who make

use of question bank do find it helpful to an appreciable extent



in studying the subject-matter in depth and in becoming
familiar with the pattern of questions in the examinatioh and

thereby, improving their performance.

4.3A,11 Internal Assessment : The items pertaining to internal

agsessment have been responded to by 76.92 percent of students
. respectively

of COSIP and 66.67 percent of students of GOHSSIPijThe students

belong to both types of colleges who follow the university

stipulation for internal assessment and who have instituted

their own certificate for it. The table 4.3A.11 shows the

students' reactions towards the effectiveness of internal

ggsessnent in terms of means.

Table :4.3A.11: Means Showing Students' Reactions Towards
the Effectiveness of Internal Assessment

~

COSIP " COHSSIF
Items Means of OQOver-:Means of Over-
Individual all :Individual all
Itens Mean :Items Mean
i) In developing regular study
habits . 4.74 4.59
ii) In ensuring better assessment of
your performance- . 4.54 4.54
iii) In improving grades or marks 4.27 4.84

4.48 4.55
iv) In guiding the preperation for

the subsequent periodical tests 4.68 4,46

v) In providing opportunity for
exposing in a variety of

activities 4.61 4.54
vi) In reducing undue emphasis on
the final examination 4.01 4.31

(i) COSIP : The overall mean (4.48) indicates that the

internal assessment is helpful to students in getting their
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performance assessed continuously through diversified activities
"to a great extent'. The means of individual items reveal that
the internal assessment is helpful to students : in developing
regular study habits (4.74); in ensuring better assessment of
their performance (4.54); in guiding the preparation for the
subsequent periodical tests (4.58); and in providing opportunity
for exposing in a variety of activities (4.61) 'to a great
extent' ; and for the remaining items 'to much extent'.

(ii) COHSSIP : According to the table 4.34.11, the overall
mean (4.55) shows that internal assessmwent is helpful to
students in getting their performence assessed continuously
through diversified activities 'to a great extent'. The means
of individuai items reveal, that except for one item internal
assessment is helpful to students in getting assessed their
performence contidbusly 'to a great extent'. The intermal
assessment is helpful to students; in reducing undue emphasis
on the final examination (4.31) 'to much extent'.

The students of COSIP and COHSSIP find the internal
asgessment helpful in getting their performance assessed
continuously through diversified activities to an aﬁpreoiable
extent. They f£ind that the internal assessment is helpful to
them in reducing undue emphasis on the final examination to a

considerable extent.

4.3A.12 RHevised Syllabus ¢ The items pertaining to revised
* ¢ COSIP
svllabus have been responded to by 42.3%1 percent of students[gnd

38'33 percent of S‘tudents of COHSSIPo The table 40 3A¢12 Showg the
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students' reactions towsrds the effectiveness of revised
gyllabus in termg of meams.

Table :4.3%A.12:¢ Means Showing Students' Reactions Towards
the Effectiveness of Revised Syllabus

COSIP ¢ COHSSIP
Items , Means of Uver-:Mesgng of Over-
Individual all: Individual all
Items = DMean:Itenms YMeen
i) Imparts upto date knowledge 3.41 3.26
ii) Provides more opportunities for
independent study 4.10 3.86
%.20 2.86
iii) Includes more job-oriented
unit _ 2.15 1.87
iv) Bridges the gap between theory
and practice 3.14 2.43

(1) COSIP : The overall mean (3.20) indicates that the
syllabus has been rgvised 'to some extent'. The means of
individual items reveal that the revised syllabus : provides more
opportunities for in@ependent study (4.10) 'to much extent' ;
imparts upto date knowledge (3.41) and bridges the gap between
theory and practice (3.14) 'to some extent', and for the remaining
item 'to a little extent’. h

(ii) COHSSIP : According to the table 4.3A.12, the oversll
mean (2.86) reveals that the syllabus has been revised 'to some
extent'. The means of individual items reveal that the revised
syllabus ¢ provides more opportuvnities for independent study
(3.86) 'to much extent' ; imparts upto date knowledge (3.26)

'to some extent'; and for the remaining items 'to a little extent'.
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It is clear from the above analysis that the students do
not f£ind significant changes in the revised syllabus, but, only
certain modifications and alterations. They are happy that the
revised syllabus help them in independent study to a considerable
extent. The revised syllabus provides practical orientation to
their studies to a2 limited extent. They are qgick enough to notice
" that the revised syllabus has not prévided job orientation.

4.34.13 News Bulletin : The items pertaining to news bulletin

hag been responded to by 26.15 percent of students of COSIP and
respectively

21.25 percent of students of COHSSIP/. It indicates that the

publication of news bulletin has been started only by a few

departments/institutions, as mentioned in sec#tion two. The table

4.%A,13 shows the students' reactions towards the effectiveness

of news bulletin in terms of means.

Table :4.3A.13: Means Showing Students' Reactions Towards the
Effectiveness of News Bulletin

COSIP *  COHSSIP

Items Means of Over-ilMeans of = Over-
Individual all :Individual all
Items Mean :Items Mean

i) In enabling to understand the
language of the journal 4.28 4.55

ii) In preparing an abstract of an
article/research paper of the :
jQurnal 3.90 3,78 4.25 4.18
iii) In substanting by research

evidences the papers prepared
for seminars, tutorials, group :
discussions and symposia 351 %.88

iv) In developing skills of contri-
buting articles to the journal 3.34 . 4.02_
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(1) COSIP : The overall mean (3.78) indicates that the
news bulletin is found helpful to students in cultiveting the
habits of reading standard ﬁournals 'to much extent'. The means
of individual items,except » for one item,reveal that the news
bulletin is helpful to students in developing the habits of
reading journals 'to much extent'. The news bulletin is found
helpful to students in developing in them skills of contributing
articles to the journals 'to some extent'.

(ii) COHSSIP : According to the table 4.34.13, the overall

mean (4.15) shows that the news bulletin is found helpful to
students in cultivating the habits of reading standard journals
'to much extent'. The means of the individual item reveal thatv
the news bulletin is found helpful to students in enabling thenm
0 understand the language of the journal (4.55) 'to a great
extent'; and for the remaining items 'to much extent'.

Though, the items pertaining to news bulletin have been
responded to by é limited percentage students of COSIP and COHSSIP,
However, they find news bulletin helpful in cultivating the
habits of reading scientific news and papers and also training
them in preparing papers for publication to a considerable extent.

items pertaining to job-oriented
4,3A.14 Job-Oriented Courses : Lhe[gourses have been responded

to by 45.77 percent of students of COSIP only. The table 4.34.14

on the next page shows the students' reactions towards the

effectiveness of job-oriented courses in terms of means.
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Table :4.3A.14: Means Showing Students' Reactions Towards
the Effectiveness of Job-Oriented Courses

COSIP
Itens Means of Over-
Individual =all
Itens Mean
i) In getting acquainted with the nature
and conditions of preferred vocation 2.90
ii) In forming the basis of a particular :
vocation . 1.87 2.25

iii) In leading towards self-employment 1.70
iv) In appreciating the dignity of labour 2.54

Apcording to the table 4.34.14, the job oriented courses are
found helpful to students to a littlezgém;roviding them orientation
towards job. It means that the job-oriented courses provided to
the students do not lead them towards any vocation. Much efforts
have not been done in training the students towards vocations.

Such a type of courses need to be strengthened.
Section B

4.3B.1 Language Laboratory : The items pertaining to language

laboratory have been responded to by the sfudents who offered
English lenguage as a subject of study at the undergraduate
level and have such facility. Only 12.50 percent of students
responded to the items pertaining to the utility of language
laboratory. The table 4.%3B.1 exhibit the students' reactions
towards the effectiveness of language laboratory in terms of

means.
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Table :4.3B.1: Means Showing Students' Reactions Towards
the Effectiveness of Language Laboratory

COHSSIP
Items Means of Over-
Individual all
Items Mean
i) In modifying your pronunciation 4.47
ii) In learning spaces between words and
sentences 4,00
iii) In learning new words 4.17 4.15
iv) In developing fluency in speaking 4.43
v) In .learning appropriateness of words 3.67

The table 4,3B.1 indicates that language laborétory is
found helpful to students. in improving their communication skills
to a considerable extent. The language laboratory is found helpful
to the students in modifying,their pronunciastion to an appreciable
extent. |

4.3B.2 Ieboratory Activities : The items pertaining to laboratory

activities have been responded to by‘100 prercent of students of
COSIP and 8.33 percent of students of COHSSIP (Geography and
Psychology disciplines ). The table 4.3B.2 shows the students’
reactions towards the use of acquired skills for performing
laboratory activities independently in terms of means.

(1) COSIP : According to the table 4.3B.2 on the next page,

the overall mean (4.15) indicates that the students are able to
make use of acgquired skills of performing laboratory activities

independently 'to much extent'. The mesns of individual items reveal
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Table :4.3B.2¢ Meams Showing Students' Reactions Towards the
Use of Acquired Skills for Performing Laboratory

Activities Independently

COSIP H COHSSIP
Items lMeans of Over- Means of Ovex
Individual gll1 [Individual all
Itens Mean ;Items Mear
i) In checking the working conditions
of the apparatus and tools 4.50 4.65
ii) In rectifying defects of the appara- ‘
tus in laboratory situations 2.74 1.85
. I (3 s s > -
iii) aﬁylmprov131ng apparatusilf necess 2.99 2.80
iv) In sketching the arrangement of. the
apparatus at the outset 4.18 3.45
v) izszettlng up the apparatus with 4.33 ‘ 4.20
vi) Ih teking measurements and reading ‘
instruments accurately and checking 4.5% %.95
up their observation at every step 4.15 %.96
vii) In taking precautions in handling
instruments and doing experiment 4.25 4.15
viii) In performing the experiment with
reagonable speed and accuracy, SO as
t0 complete it in time 3,97 3.85
ix) In performing the experiment with
neatness 4.60 4,65
x) In dismentling and cleaning the
apparatus and putting them in proper
place 4.73 4,60
xi) In tebulating observation meaning-
fully 4,50 4,60
xii) In summarising observations leading
to generalisation 4.14 4.55
xiii) In representing the observations by
diagfams or graphs 4.14 4.10
xiv) In calculating and finalising the
results mentioning units 4.51 4.05
Activities

that while performing laboratory/independently the students are
able to make use of acquired skills 'to & great extent')in checking
the conditions of the apparatus and tools (4.50%; in taking
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measurements and reading instruments accurately and checking up
their observation at every step (4.53) ; in performing the experiment
with neatness (4.60); in dismantling and cleaning the apparatus and
putting them in proper place (4.73) ; in tabulating observation
meaningfully (4.50) ; and in céleulating and finding the results
mentioning units {4.51). The students are able to make use of
acquired skills in rectifying defects of the apparatus in laboratory
situations (2.74); and in improvising the apparatus if necessary
(2.99) 'to some extent; and for the remaining items 'to much extent'.

(ii) COHSSIP : According to the table 4.3B.2, the overall
mean (3.96) reveals that the students are able to make use of
required skills of performing laboratory activities independently
"to much extent'. The means of individual items reveal that while
conducting laboratory independently the students are able to make
use of acquired skills ‘to z great extent' : in checking the working
conditions of the apparatus and tools (4.65); in performing the
experiment with neatness (4.65); in dismentling and cleaning the
apparatus and putting them in proper place (4.60); in tabulating
observations meaningfully (4.60); and in summarising observations
leeding to generalisations (4.55). The students are able to make
use of acquired skills : in improvising apparatus if necessary (2.80)
'to some extent' ; in rectifying defects of the apparatus in
laboratory sifuations (1.85) 'to 2 little extent'; and for the
remaining items 'to much extent'.

It‘is clear from the abp?e analysis that the students of
COSIP and COHSSIP are able to make use of acquired skills of
rerforming laboratory activities independently to a considerable

extent. They are able to make use of acquired skills : in checking
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the working condition of the apparatug and tools ; in performing
the apparatusﬁwith neatness; in dismantling and cleaning the
apparatus and putting them in proper place ; and tabu;ating the
observations meaningfully to an appreciable extent.

4.,%3B.%a Remedial Teaching Programme : The table 4.3B.3%a sbows the

percentage of students who have attended a variety of remedial
teaching programme.

Table :4.3B.3a: Remedial Teaching Programme
(Responses in Percentages)

Remedial Teaching Programme COSIP  COHSSIP

i) Programme of individual coaching outside the
class 14.62  11.67

ii) Arrangement for extra periods of instruction 4.62 5.83

iii) Programme of providing graded bibliographical
notes and lecture abstracts 19.23 17.50

iv) Programme of easy end direct assignments 19.23 17.50

(i) COSIP : The table 4.3B.3a shows that only 14.62 percent

of students report that they have attended the programme of
individual coaching outside the class and 4.62 percent of students
have attended extra periods of instruction. It is fdrther, analysed
that gfaded bibliographical notes and lecture abstracts; and easy
and direct assignments have been given to the students who attended
either the programme of indiviéual coaching outside the class or
extra period of instruction. ,

(ii) COHSSIP : The table 4.3B.3a shows that only 11.67 percent
of sfudents report that they have attended the programme of

individual coaching outside the c¢lass and 5.83% percent of students
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have attended extrs periods of instruction. fhe gréded
bibliographical notes and lecture abstracts have been provided
t0 the students who attended either the programme of
individual coaching outside the class or extra periods of
instruction.

It is obvious from the above analysis that a very low
percentage of students of COSIP and COHSSIP attended the
remediel teaching programme. The progremme of providing
individual coaching outside the class to the students seem
to be more popular than the programme of extra periods of
instruction. The students have been given graded bibliographical
notes and lecture abstracts; and easy and direct assignments in
remedial programmes.

4,3B,3b Students' Reactions Towards the Effectiveness of

Remedial Teaching Programme : A question has been asgked

to the students who attended the remediml teaching programme :
’To what extent have you been benefitted by such type of
programpes ?' .The table 4.3B.3%b shows. the students' reactions
towards the effectiveness of remedisal teaching programme in
terms of means.

Table :4.3B.%b: Means Showing Students' Reactions Towards

the Effectiveness of Remedial Teaching
Progrzmme

Remedial Teaching Programme ?iggg of Individual

COS1IP  COHSSIP

i) Programme of individual coaching outside

, fhe class 4.60 4.6
ii) Arrangement for extra perliods of instruc-
tiozng ? 4.25 4.14
iii) Programme of providing graded bibliogra-

phical notes and lecture abstracts 3.82 4.19

iv) Programme of providing easy and direct
assignments ' 4.09 4.38
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The overall mean is not usable, hence it has not been.
calculated

(i) COSIP : According to the table 4.3B.3b, the means of

individual items reveal that the students have been benefitted
from : the programme of individual coaching outside the class
(4.60) 'to e great extent'; and from the remaining remedial
teaching programme 'to much extent'.

(ii) COHSSIP : In the table 4.3B.3b, the means of individual

items reveal that the students have been benefitted from : the
programme of individual coaching'outside the class (4.61) 'to
great extent' and from the remaining programme ‘to much extent'.
It is obvious from the above anzlysis that though, the
remedial teaching programmes have been attended by a very low
percentage of sﬁudents of COSIP and COHSSIP, they find that
these programmes are of much help in coping the classroom
teaching. The studeqts of COSIP and COESSIP have been benefitted
from the programme gf individual coaching outside the class to
a great extent.

4.3B.4a Bpecial Programmes for Gifted Students : The students

have been asked : 'To put a tick mark ( ') in column I
against the programmes in which you ha&e been Invited to
participate. (Check more than one)'. The table 4.3B.4a shows
the percentage of students who have been invited to participate

in special programmes.
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Table :4.3B.4a: Students' Participation in Special Programmes

(Responses in Percentages)

Special Programmes

COSIP COHSSIP

i) Developing instructional material such asg
charts, maps, diagrems, sketches, models,
bibliographical notes etec.

ii) Designing and assembling equipment for new
apparatus

iii) Improvising and repairing instruments

iv) Operating electrical gadgets

69.23

20.00
28.46
13.46

v) Preparing model answers for selected questionsi9.23

vi) Assisting weaker students in their study
vii) Making arrangement of field trips

viii) Organising : (a) guest lectures
(b) departmental seminars
(c) interdepartmental seminars
(4) intercollegiate seminars

7.31
18.46

18.46
13.08
12.31
12.31

35.83

Not app-
licable

Not aﬁp—
licable
9.17
28.33%
9.58
16.25

19.17
22.08
8.75
7.50

(1) COSIP : It is evident from the table 4.3%B.4a, that the

majority of students are invited to participate in developing

instructional material such as charts, maps, diagrams, sketches,

models, bibliographical notes etc. Only 28.46 percent df gtudents

are entrusted the responsibility of improvising and repairing

ingtruments; and 20 percent of students are assigned the tasks

of designing and assembling equipment for new apparatus and then

the percentage of students who are invited fbr participation in

varied special programmes goes on decreasing.

(i1) COHSSIP : The table 4.3B.4a shows that the low percentage

of students are. invited to participate in varied special programmes.
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Only 35.83% percent of students are invited to participate in
developing instructional material such as charts, maﬁé, diagrams,
sketches, models, bibliographical notes; and 28.33;pereent of
students are assigned the tasks of preparing model answers for
selected questions and then the percentaée of students participating
in varied special programmes éoes on decreasing.

4.%3B.4b Students' Contribution Towards the Success of §gecial

Programmes : A question has been asked to the students who have
been invited to participate in special programmes : 'To what extent
do you contribute towards the success of special programmes 7' The
table 4.3B.4b shows the students’ contributioﬁ towards the success
. of special programmes in terms of means.

Table :4.3B.4b: Means Showing Students' Contribution Towards
the Success of Special Programmes

, Neans of Indivi-
Special Programmes . dual Items ,
COSIP- COHSSTP

i) Developing instructional material such
as maps, diagrams, sketches, models, - 4.57 4.64
bibliographical notes etec.

ii) Designing and assembling equipment for new 4.44 Not appli—‘
apparatus ) 4 cable

iii) Improvising and repairing instruments 4.45 ﬁgﬁlgppll-
iv) Operating electrical gadgets 4.51 4.09

v) Preparing model answers for selected |

questions ~ 3.96 4,21
vi) Assisting wesker students in their study 3.63 4.26
vii) Making arrsngement of field trips . 4.71 4.69
viii) Organising : (a) guest lectures 4.13 4.78
(b) departmental seminars 4.24 4.24
(¢) interdepartmental seminare4.i16 4.28
(d) intercollegiate seminars 3.78 3.72

The overall mean against these items is not usable, hence
it is not. calculated.
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(i) COSIP ¢ According to the table 4.3B.4b, the means of
individual items reveal that the students contribute towards the
success of ¢ developing instructional materiel such as charts,
maps, diagrams, sketches, models, bibliographical notes etec.(4.57);
improvieing and repairing instruments (4.45); operating electrical
gadgets (4.51); and making arrangement of field trips (4.71) 'to
e great éxtent’; and for the remsining programmes 'to much extent'.

(ii) COHSSIP : In table 4.3B.4b, the means of individual items
reveal that the students contribute towards the success of :
developing instructional material such as charts, maps, diagrams,
sketches, ﬁodels, bibliographical notes etc. (4.64); making
arrangement for field trips (4.69) ; and orgenising guest
lectures (4.78) 'to a great extent'; and for the remaining items
'to much extent’'. |

It is obvious from the above anslysis that the students of
COSIP and COHSSIP contribute to an appreciable extent in developing
instructional material such as charts, maps, diagrams, sketches,
models, bibliographical‘notes etec. and in making arrangement of
field trips. They contribute towards the success of varied

programmes t0 a considerable extent.

Section Four

4.4 Problems Faced by the Principals in the Implementation of
COSIP and COHSSIP

The principals play a pivotal role in implementing the
innovative programmes and practices in the institutions. The
COSIP and COHSSIP have been innovative in nature. When a new
programme is introduced in educational institutions it experiences
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many consitraints from various quarters. Some of. the staff-members
may turn away or adopt a passive attitude towards innovative
practices; some of the senior members due to fear of shift of

" their dominance over tge old routine practices may resist; and
lack of professional competence among the staff-members may
affect the proper implementation of the programme. Besides, there
may be certain other factors which create hinderances for the
proper implementation of innovative practices such as lack of
motivation among the students for participation in various non-
graded activities, affilisting nature of the universities, delay
in getting funds from the resource system etc. Here, an attempt
is being made to study the problems faced by the principals in
implementing COSIP and COHSSIP. The numbers of colleges selected
for studying COSIP, COHSSIP, and having both COSIP and COHSSIP
together are 9, 8 and 4 respectively. The principals' agreement or
disagreement with the problems has been studied on a"5—point
scale with the aid of a questionnaire. The summated scores
against each item is calculated and ranks have been assigned

for indicating the severity of problems. The table 4.4 shows

the problems faced by the Principals in implementing COSIP and
COHSSIP. \

According to the table 4.4, the ranks 1 and 3 have been
assigned to items 13 and 3 respectively by the respondents
belonging to the colleges having COSIP,@;% COHSSIPpand COSIP and
COHSSIP together. The items are related to the problems of
irregular disbursement of funds by the resource system and

teachers' expectation of remuneration for doing extra work. It
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indicates that irregular disﬁursement of funds bj the resource
system produces hinderances for the proper functioning 6f the
programme. The payment of remuneration to teaching staff out of
the programmes' funds is strictly prohibited by the U.G.C. which
is agein a severe problem faced by the respondents. |

A slight difference is observed in higher ranks assigned to
items 10 and 14 by the respondents belonging to the three groﬁps.
These items indicate that the students are more examination
oriented, hence offer little cooperation for non~graded activities.
The respondents find that there is an unsatisfactory teacher-
étudent ratio for the implementation of innovative activities. It
means that the teaching staff has not been appointed in proportion
with the expansion of students' enrolments. These are also the
severe problems faced by the principals in implementing the
innovative practices. ‘

4 slight difference is observed in the lowest rank assigned
to item 6. The respondents do not feel that rival group in the
gtaff creates problems in the proper implementation of inﬁo#ative
practices. By observing the table, a trend emerges that there is a
high degrée of closeness between the problems faced by either any
two groups of respondents, which is further substantiated by the
coefficieﬂts of correlation between the groups. It means that )
the nature of problem faced by either groups of respondents for
implementing COSIP, COHSSIP, and both‘COSIP and COHSSIP is similar.

The most severe problems faced by the wholevgroup in
implementing COSIP, COHSSIP and both COSIP and COHSSIP together

are listed below in their rank order
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(i) The U.G.C.. does not disburse the grants in time
(ii) The teachers expect remuneration for doing extra work.

(iii) There is a lack of motivation anong the teachers for
organiging varied activities.

(iv) The students are more examination oriented, hence, offer
little co-operation for non-graded activities.

(v) There is an unsatisfactory teacher-student ratio

(vi) There is a lack of motivation among the students for
participating in various activities.

(vii) The university's rigid curriculum does not allow the
introduction of any innovative activity.

ft wag pointed out during interviews that incentives either
in terms of recognition, promotion or remuneration to teachers are
egsential for seeking their full co-operation ip implementing
innovative activities. Academic autonomy should be provided to the
institution for the success of innovative activities. There
should be some provigsion of funds for physical development of the

institutions.

Section Five

4.5 Utilisation of Funds for the Implementation of COSIP and
COHSSIP

The University Grants Commission provided 100 percent financial
assistance to‘selected colleges for the implementation of COSIP and
COHSSIP. ?he U.G.C. supplied guidelines to the colleges for the
utilisation of funds for initiating a variety of innovative
activities (discussed in chapter I). It is mentioned specifically
that the expenditure out of COSIP and COHSSIP funds should be

incurred for the academic growth of the institutions and not for
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theig physical development. Broadly speaking, the funds were
to be utilised by the colleges : (a) for academic growth of
students i.e. for enriching library with advanced books and
journals; for equipping laboratories with advanced instruments
and apparatus; for supporting instructional activities with
teaching aids; for providing diversified learning experiences
to students through organisation of field trips, guest lectures,
ete.; (b) for faculty development i.e. for the organisation of
departmental, interdeéartmental and intercollegiate programmes
end for sending the teachers to advanéed learning centres for
short term courses so as to equip them better knowledge and
skills for conducting high quality instructional activities;
and (¢) for appointment of teaching assistants ( tutors ),
technical assistants for laboratory purposes, remuneration to
office staff and part time student assistants. The role of
tutors is to assist the teacherg as well as students in their
academic activities but not to take the regular classes. The
U.G,C, does not permit the institutions to appoint regular
staff-members under the programmes. It is attempted here, to
analyse, how the colleges utilised the funds granted for the
implementation of COSIP ana COHSSIP. The utilisation of funds
by the colleges for the implementation of COSIP and COHSSIP is
studied in two ways. (Detailed reports of the individual
colleges pertaining to the expenditure incurred by them out

of COSIP and COHSSIP funds are shown in Appendix B ).
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4.5.1 Overall Utilisation of Funds

The overall utilisation of funds by the colleges granted
for the implementation of COSIP and COHSSIP is shown in tables
4.5.12 and 4.5.1b respectively and is discussed hereunder.

(1) COSIP : From the table 4.5.1a, it is observed that there
are three types of colleges : (a) Colleges which were unable to
make full use of the grants for the implementation of the programme;
(b) colleges which utilised nearly the total amount of funds
received for the implementation of the programme ; znd (c) colleges
which spent in excess of the grants received from the resource
system for the implementation of the programme.

Seven colleges out of 12 have not been able to make full use
of the grants received from the U.G.C. for the implementation of
the programme. It reflects that these colleges lack in proper
planning of the programme and its innovative activities which
ultimetely, leads towards undef-utilisation of sanctioned grants.

Two colleges out of 12 utilised nearly the total amount of
funds granted for the implementation of the programme. It shows
the: commitment and proper planning of tﬁe ingtitutions for
initiating innovative activities for making the programme a
success.

Three colleges out of 12 spentlthe amount in excess for making
the programme 2 success. It indicates that these colleges have
advance planning for bringing about gqualitative improvemenf in
teaching-learning and evaluation processes and are ready to accept
the challanges with commitment to contribute economically from

their side.
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(1ii) COHSSIP : According to the table 4.5.1b, seven colleges
out of 11 were unable to make full use of thé grants received from
the U.G@.C, for the implementation of the programme. It neans that
these colleges lack in the proper planning and initiation of
activities for meking the programme s success. It leads towards
wastage of the financial assistance.

Lwo colleges out of 11, madé use of nearly the total amount
of grant received from the resource system. It shows the comhmitment
of these ingtitutions and their ability to execute the programme.

fwo colleges, out of 11 incurred expenditure in excess of
the amount they obitained from the resource system for the
implementation of the programme. It means that the& are resourcefﬁl
colleges with high commitment to the programme and active interest
in implementing it.

It beecomes obvious from the above analysis that the majority
of colleges which implement COSIP and COHSSIP were not able to
make full use of the grants rece%ved from the University Grants
Commission, which indicates lack of proper planning for initiation
of innovative activities and lack of enthusiasm in implementing
the programme;‘

4,5.2 Iltemwise Utilisation of Funds

The itemwise utilisation of funds specially granted to the
colleges for the implementation of COSIP and COHSSIP is shown in
table 4.5.2. The figure 4.5.1-drawn for presenting (p. ) the
expenditure incurred in implementing COSIP and COHSSIP under the
broad categories such as academic growth of students; honorarium

and salary for teaching staff, tutors and part time assistants,
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staff development programme; office equipments; physical

development of the colleges and miscellaneous items.

(i) COSIP : It is obvious from Figure 4.5.1 that the colleges

utilised 75.75 percent of the total expenditure for academic
growth of the students of which the details are given in table 4.5.2
i.e. for equipping laboratories with advanced instruments and
apparatuses ; for enriching library facilities in terms of
\aQVanced books and journals ; for establishing workshops and glass
blowing vnits ; for procurring audio-vosial aids such as charts,
diagrams, maps, sketches, models, films, filmstrips, slides,
recorded tapes ; for‘maintaining museum and acquarium ; for
procurring audio-visual apparatus such as slide projector ; teak-
wood box for projector, projection lamp ; equipping lecture theatres
with audio visual apparatus for conducting instructional activities
( by only one college ) ; for arranging survey projects and field
trips ; for extending guest lectures etec.

A sum of 15.32 percent of total expenditure was utilised
for paying honoraria to teaching staff, office staff and part-
time technical assistants. The payment of remuneration to teaching
staff out of COSIP funds was not permissible.

The colleges made use of a2 meagre amount i.e. 2.%0 percent
of total expenditure for staff development programme (i.e. for
organising departmental, interdepartmental and intercollegiate
programmes and sending teachers to advanced learning centres.

A sum of 1.30 percent of the total expenditure was utilised

for purchasging typewriters, duplicating machine etc. Amounts of
1.01 percent and 4.32 percent of total expenditure were utilised

for physical development of the college and for miscellaneous
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purposes such a8 stationery, postal charges, conveyance charges,
refreshment for guest speakers etc. 4

(1i) €OHSSIP : The Figure 4.5.1 makes it clear that the
colleges utilised 56.17 percent of the .Letal expenditure for
academic growth of students of which the details are given in
table 4.5.2; for enriching libraries with advanced books and
journals; for equipping laboratories with advanced instruments
and apparatus ( for Geography and Psychology ); for establishing
language laboratories ; for procuring audio-visual aids such as
charts, maps, diagrams, sketches, models, slides, filmstrips,.
taped lectures ete. ;3 for procuring auwdio-visual apparatuses such
as film projectors, slide projectors, 6verhead projectors, tape
recorders, epidiascope etc., for procuring musical ingtruments;
for arranging survey projects and field trips; for arranging
guest lectures ; for establishing examinatipn cell etec,

A sum of 27.55 percent of the total was used for paying
éalary to tutors, part time student assistants and honorarium to
office staff. |

The colleges made use of 9.46 percent of the total expenditure
for purchasing office equipment such as type:writers and
duplicating machines and 6.85 percent of the total expenditure
for miscellaneous purposes such as postal charges, stationery,
conveyance charges, refreshments etc. |

It is noticed from the above analysis that the colleges
having COSIP utilised greater percentage of expenditure for academic
| growth of students than the colleges having COHSSIP. Office equip-

ment such as type writers and duplicating machines were procured
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under the programmes. The colleges paid honoraria to teaching
staff for extra work out of cosip funds which was against the
éoliey of the University Grants Commission whereas the colleges
having COHSSIP appointed tutors for extra work and paid them out
of COHSSIP funds. Only a meagre amount out of COSIP funds was
utilised for staff development programmes by the colleges
whereas the colleges having COHSSIP did not utilise the money for
this purpose

Section Bix

4.6 Trend of Students' Achievement in Science, Humanities and
Social Sciencesat the Undergraduate Level after the
Introduction of COSIP and COHSSIP

The COSIP and COHSSIP were initiated to bring about qualitative

improvement in teaching-learning and evaluation processes in
Science, Humanities and Socizl Sciences at the undergraduate level
in the colleg;s. The colleges organised diverse activities
envisagiﬁg quality improvement in teaching-learning process as

have already been discussed. It is hypothesised that the percentage
of students obtaining first division and the overall examination
regult of the colleges would improve and the percentage of students
obtaining third division would decline at the undergraduate level
after the introduction of COSIP and COHSSIP.

The examination results of the final year students in Science,
Humanities and Social Sciences at the undergraduate level in
colleges after the intrqduction of COBIP and COHSSIP have been
collected ( shown in Appendix C ). The trend of~students’ achieve~

ment has been studied in terms of I, II, III divisions and the
overall examination results of the college at the undergraduate
level by plotting graphs. Thirteen graphs pertaining to final year
students' achievement in Science after the introduction of COSIP

and eleven graphs pertaining to final year students' achievement in
Humanities and Social Sciences after the introduction of COHSSIP
are shown on the pages that follow.
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4.6A.1 Trend of Students' Achievement in Science : For the sake

of simplicity, the graphic representations indicating the trends
of students' achievement in Science after the introduction of
COSIP are represented in the table 4.6A.1.

According to the table 4.6A.1 on the next page, the emerging
trend of students' achievement in Science at the undergraduate
level after the introduction of COSIP is discussed below.

(a) Pirst Division : Ten colleges out of thirteen show a rising

trend in the percentage of students getting first division. It
ind%cates that the quality of students' achievement in terms of
fir%t division has increased after the introduction of the
prq%ramme.

(b) Second Division : Five colleges show a rising trend in

second division; six colleges show a declining trend ; and two
colleges show a fluctuating trend. It means that in majority of
colleges the percentage of students has gone down‘after the
int%oduction of the programme.

(e) Third Division : Eleven colleges show a declining trend

in third division and two colleges show a fluctuating trend again

pointing towards decline. It means that in all the colleges the

percentage of students obtaining third division has gone down

|

H

afte% the introduction of the programme.

%(d) Oversll Examination Result : Six colleges show a rising
tren:d in the overall examination; the same number of colleges show
|

a de?lining trend and one college shows a fluctuating trend. It
¢

means that in majority of colleges, the programme has not had a

|
|
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positive impact on the overall examination of the colleges.
The significant impact of the programme can be # seen in
the increase of the number of first divisioners and the fall in
the number of third divisions. However, in majority of colleges,
the overall students' pass percentage has gone down.

4.6,B.1 Trend of Students' Achievement in Humanities and Social

Sciences ¢ For the sake of simplicity, the graphic representations

indicating thé trends of students' achievement in Humanities and
Jocial Sciences after the introduction of COHSSIP are presented
in the table 4.6.B.1 on the next page.

According to the table 4.6.B.1, the emerging trend of
students achievement in Humanities and Social Sciences at the
undergraduate level after the introduction of COHSSIP is discussed
below

(1) First Diviesion : Ten colleges show a rising trend

in first éivision and one college shows a declining trend. It
means that in majority of colleges the percentage of students
obtaining first division has increased after the introduction of
the programme.

(1i) Second Division : Four colleges show a rising trend in

second division; six colleges exhibit a declining trend aﬁd one
college show a fluctuating trend. It means that in majority of
colléges the percentage of students getting second division has
gone down after the introduction of the programme.

(1ii) Third Division : Ten colleges show a declining trend in

third division and one college shows a rising trend. It indicates
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that in majority of colleges the percentage of students obbtaining
third division has gone down after the introduction of the
programme.,

(iv) Oversll Bxamination Results : Four colleges show a

riging trend in the overall examination result ; Six colleges
show a declining trend ; and one college exhibits a fluctuating
trend., It means that in majority of colleges the proéramme has
not had positive impact on the overall students' pass pefcentage
of the colleges.

The appreciable impact of the programme can be seen in the
increase of percentage of first divisioners and fall in the
percentage of third divisioners. However, in msjority of colleges

the overall students' pass percentage has gone down.



