CHAPTER IV

An important criterion, perhaps the major one for
Jvrdging the gnality of a svpervision act, is whether it
promotes or hinders creativity. A4n older teacher says to
a younger one, "I wonldn't try grouvp work. Wefve never done
that here. Yontll learn that all the theory yon heard in
college is impractical®™. The older teacher is destroying
the desire of the new teacher to be creative. 4 principal
remarks, "Yourr prpils were certainly noisy to-dayh.

Withowt bothering to discover what was going on in the
class-room he establishes barriers that may prevent the
teacher from trying creative drama again. A suvpervisor
comments, "That mvral seems to represent real pupil
thinking, planning and cooperation. TI'd like to see how
youv do it. Will you invite me to visit the next time the
c¢lass wvndertakes & project like that 2" This time the
supervisor is giving enconragement and the chances are good
that the teacher will call on him for hellp when a more

difficvlt creative project is mndertaken.

- Kimball Wiles

(in "Supervision
for Better 8Schools")
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“?? ANALYSIS AND INTERPRETATION OF THE DATA

4,1 INTIRODUCTION

In this chapter, the data yielded by the research tools
and through other resources such as visits to schools and
districet school inspectorates, meetingrwith school adminis-
trators, edvcationists, researchers, etc.,igkamination of
reports of some studles available to the investigator will
be analysed, classified and interpreted; The major component
of th2scexercises will be the testing of the fyarteen
hypotﬁeses formulated on the important aspects of the present

study.

4.2 THE EMERGENT PICTURE OF SECONDARY
SCHOOLS OF THE TWO DISTRICIS

There are 434 secondary schools in the Kheda and Panch-
mahals Districts. They are staffed by 5,806 teachers of
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which 1,051 or 18.1 per cent are womgh and 81.9 per cent are
men. In the Panchmahals District schools, 4.59 per cent
teachers are from séheduled castes, scheduled tribes and
other backward classes. Of the total 434 secondary schools,
2.3 per cent are 0ld schools established long back in the
nineteenth century, 18.2 per cent between 1901 and 1947,

38,7 per cent between 1948 and 1960, i.e. before the creation
of the Gujarat State and 40.8 per cent in the last fourteen

years after the State came Into existence.

The bulk of the schools - 87.9 per cent - are of the
academic nature, 7.2 per cent are offering instruction in
multi-purpose streams and 4.9 per cent are post-basie schools

developed on the Gandhian model of craft-centred edvcation.

Aroynd two-thirds of the high schools are sitwated in
prban areas and only one-third are in rural areas.
The average size of the school is medivm. The average
the numbev 6

enrolment per school is around 360A§nd teachers per school

is arovnd 13.

The average nuvmber of high schools per 1,000 population

is 0.141.
l-»ig['v %c’:\'\oo)
As regards the academic gualifications ofkteachers of

the two districts, only 11.3 per cent have a post-graduate
degree, and the remaining 88.7 per cent are either graduwate
degree holders or are wnder-gradnates, in the latter case

they constitnte about one~-fifth. ' Ont of every 10 secondary
FACULTY OF EDUCATION AND PSYCHOLOGY.
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teachers in the two districts, 9 are trained teachers.

One supervisor each from the 219 high schools inelwded
in the sample - total 219 suvpervisors - were studied. Of
these total svpervisors, 7.7 per cent were women and 92.3
per cent were men. The percentage of girls! secondary schools !
in the two districts is arownd 7.0. The age-structuvre of ;
supervisors is arownd 26.0 per cent belonging to the age-gromp
of 22-35 years, 48.3 per cent belonging to the age-group of
36-45 years and the remaining 25.7 per cent belonging to the
age-group 46-56 years. Thus, it can be rovghly said that
ovt of every 4 school swpervisors, 1 is below 35 years,

2 between 36 and 45 years and 1 above 45 years.

A& snpervisor shonld have a sownd fovndation in academic
snbjects., He shonld preferably have an M.A. or M.Sc. degree
in a school snbject. Bwt, only 13.7 per cent of the svper-
visors are M.A. or M.S8c.; 96.3 per cent of them are either B.A.
or B.Sc. Even here also a comparatively better position is
obtained in the Kheda District where 18.9 per cent of the
supervisors have a post-gradnate degree as against 8.5 per cent
in the Panchmahals District. All the swpervisors are trained
teachers. Only 11.8 per cent of them have an M.REd. degree
where they may have received some training experience or orien-

tation in the concept, tools and technignes of school svpervision.

As regards their professional experience, 39.7 per cent ;

of the swpervisors have 11 to 15 years of experience, ]
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34.7 per cent have 5 to 10 years of experience and 25.6 per

cent have less than 5 years of experience. More experienced
supervisors are found in the high schools of the Kheda District
(40.0 per cent) than §yy the Panchmahals District (29.5 p.c.).

Such is the emergent plcture of supervision in the high
schools of Kheda and Panchmahsls Districts.

4,3 TEACHERS' SENSITIVITY TO NE4 IDEAS OF SUPERVISION
{ Hypothesis I )

After having obtained a general picture of supervision
and suvpervisors in the secondéry schools of the two districts,
an attempt will now be made to examine all the fourteen
hypotheses one by one and testjﬁgzéing appropriate

statistical procedvres.

The Hypothesis I 1s worded as under :
" The teachers of advanced district schools tend
to be more sensitive to new ideas of
sypervision and perceive better some of
the innovative instructional practices
/ tfoachpusof  than the/backward district schools."
The use of some evaluvative criteria described in the last
chapter (p.|24 ) has already shown that of the two districts,
the Kheda District is educationally an advanced district and

the Panchmahals District is a backward distriet. 1In Tool If

|

(vide - Appendix I), the new ideas of supervision and innova-

tive instructional practices are specified.
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The new 1ldeas in supervision are as under

Any knowledgeable teacher@jwho may be even a junior,

can do supervision work. ‘

Sitting in the classroom of a teacher to watch his
teaching withont his pre&ious consent is an insvlt to
his individnality.

In the supervision work done by the principal, the
pressure of his position and power gets percolated,

even though Ilnadvertently. {It becomes an act of
judgment by a superior of a swbordinate!s work.)
Visiting a class 1s not the 92}3 way to supervise the
work of a teacher. Supervision does take place even when
a supervisor has personal conferences with a teacher and
he gives guvidance and makes swggestions to him.

When teachers can be made aware of and are introduced to the

new ways of teaching and evaluwation through inservice

training programmes, 1t 'is suypervision done on a different

of supervislon.

Supervision need not bé(alwaysi%y an individvwal - it can
be a group process.

The change process in a teacherts method of teaching
should. be attempted through demonstration and discevssion.
Teachers are to be helped to forq the hablt of previous
thinking and planning, mentally, gﬁbow?%not on paper,

daily instructional lessons.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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(10) The supervisor shovld be&full-time&whose entire dunty
and responsibility should bezgzg?étance and guldance
to teachers to do better instructional work.

(11) The focus in a swpervisor's work shopld be to gnide the
teachers how they can make their puvpils active
participants in learning.

(12) Svpervision has to takgzgorm of term planning, prepara-
tion of wnit plans of teaching and evaluwation, planning
of dlagnostic and remedial work in the form of work
books or programmed frames, etc.

(13) 4 swpervisor's function shounld be to serve as an agent

of diffusion of new ldeas.

The first hypothesis has two parts. Part I deals with
sensitivity of teachers to such new ideas about school
supervision work and Part II deals with the perception of
teachers to innovative instruetional practices implied in
some of these ldeas in the school.
of advanced distriet schools, i.e. of the Kheda District,
would differ significantly from teachers of backward schools
in respect of teachers' sensitivity and inmovative instru-

ctional practices.

{(a) Part I : Teachers' Sensitivity to New Ideas of School
Supervision

Teachers! sensitivity was measured in terms of thirty
items which are rated by the teacher respondents on a five-

point scale. These items, as indicated above, refer to

FACULTY OF EDUCATION AND PSYCHOLOGY.
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opinions and attituwdes of teachers towards some of the new
ldeas and concepts of supervision. In India, over a period
of time, some set ideas of supervision have been rooted. It
is, for example, believed that supervision work conld be done
by only one person and that too by the school principal. It
is also believed that every teacher knoﬁs how to teach and
that he does not need to be told about it. Persons working
in sociafﬁgencies often say that they possess enough knowledge
about the problems of human beings and that they do not
require any séientist to tell them about human problems.

This type of attitude either on the part of leaders working
in social agencles or in the field of education is not
desirable. There are, however, some teachers who are
susceptible to new ideas and concepts. They keep their

minds open and evalwate the idea or concept without any bias.
Teachers! sensitivity, therefore, plays an important role in
bringing about changes in supervisory practices. The more
sensitive a person is, the easier it is to influwence him,

and consequently schools with a greater number of sensitlve
teachers wonld have better supervisory practices than
schools with less sensitive teachers. It is with this idea
that the teachers of the two types of district schools are

compared.

The total score based on the svmmation of the score on
each item was computéé'fpr each teacher. The scores thus
obtained of the two groups of teachers were then analysed

by means of *t? test. The purpose was to know whether the
FACULTY OF EDUCATION AND PSYCHOLOGY.
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mean sensitivity score of the teachers of the advanced district

schools differs glgnificantly from that of teachers of the

backward district schools and to know whether teachers of i
advanced district schools are more sensitive or not in
comparison toc teachers of less advanced distriet schools.

Results are shown below 32

Table 4.1 : Comparison of Mean (Sensitivity Scores) of
Advanced and Backward District Schools

W Tk A S W W T O G- T WO W o S Wl GO W B D SO S Wb D GEXF EI E W  WIS G S W W Ay W WL O AN A S s - S 804 s
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Advanced District
School Teachers
( Kheda ) 444 113 14.1
. 1.098 18.18
Backward District
School Teachers
( Panchmahals ) 213 93 12.96

Where N = Total number ef freguencies;
S.D. = Standard Deviationg

S.E.p = Standard Error of Difference;

af = 655 1tt at .01 level of significance 2 2.69

The 't! valpe of 18.18, as can be seen from the above
table, is significant beyond .01 level of confidence. It
means that the two mean scores differ significantly. The

mean score of the advanced district school teachers is 113

as against the mean score of 93 in the case of the backward

[

district school teachers. Since there are 30 items and since

————
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each item 1s rated on a five-point scale with *five? denoting
strongly agreeing position and fone! denoting strongly
disagreeing positlon, the total possible score would be 150.
The mean score of 113 in case of advanced district school
teachers is qvite high in comparison to the mean score of 93

in the case of backward distriet school teachers.

The hypothesis that the advanced distriet school teachers
would differ significantly from the teachers of the backward
district school teachers in respect of sensitivity is thus
svpported. The teachers of advanced district school have
also been found to be relatively more sensitive. The edvca-
tional implicationsof the findings are immense. As observed
earlier, the more sensitlive teachers are more flexible and
more sdsceptible to the inflmnence of new ldeas and concepts.
Since greater sensitivity on the part of‘teachers provides
adequate ground for introducing changes in the existing
practices,tmeasnres shonld be taken so that less sensitive
teachers become more sensitive. This also gives rise to
another question pertaining tezE (< 77 sensitivity-is a
personality tralt and if so to what extent 1t can be developed.
Is it that people become more sensitivie to new ideas dde to
envirommental conditions ? Since the teachers of the more
advanced schools have been found to be more sensitive and
since they come from better school atmosphere, it reasonably
follows that environmental factors play an important role in

teacherst sensitivity. In the backward schools, therefore,

FACULTY -OF EDUCATION AND PSYCHOLOGY
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I

adequate opportunities shonld be provided to the teachers so
that they can think with an open mind rather than think in |

terms of certain set ideas.

(b) Part II - Teachers! Perceptions of Innovative
Instructional School Practices

The second part of the first hypothesls deals with the
perception of teachers about innovative instruvectional
practices. For this purpose, 35 different innovative instru-
ctional practiBes were enlisted (vide - Tool III, Appendix I).
Teachers were asked to Indicate the extent to which they
covld be implemented. A& five-point scale with five'denoting
greatest possibility for implementation and tone! denoting
the least possibility for implementation was provided to the
teachers. Teachers were asked to indicate the extent to which
these items covld be implemented keeping in mind their own !
school. It is expected that the teachers of more highly

advanced schools wonld perceive a greater possibility for the
wmk S0

implementation of these items than the teachers of the{ 1
highly advanced or backward schools. These items, as qould
be seen from the Tool, pertain to master resouwrce plan for %
institytional planning, group work, criticism lesséns,
teachers! instructional meetings, planning class-room

education, library facilitles, the vse of instruvctional

materials and aids, and training of stvudents, edvcation for

the backward children, inservice edvwcation for teachers and

[ - ——

the new evalunation systems. 8Since there are 35 ltems and j
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éince each‘item is rated on a five-point scale, the total
possible score wounld be 175. The total score was obtained for
each teacher by summing the scores on the individwal items.
These scores of the two groups were then svbjected to

del:lefm}m/
statistical analysis. The 't test was used to; ) the

e

significance of the difference between the two means.

The resnlts are shown below =

Table 4.2 : Comparison of Mean Scores on Perception of
Teachers of Advanced and Backward Schools
about Innovative School Practices

151
N Mean SODO SOE‘DQ Valne
Edvanced
School 444 13¢ 20.2
1.4 35.7
Backward
School 213 89 15.7
|
df = 655 1tf at .01 level of significance = 2.59 '

The hypothesls that the teachers of advanced district
schools wopld differ significantly from those of the backward
district schools in respect of sensitivity is thus supported.
The teachers of advanced schools have also been found to be
relatively more sensitive. The edvcational implications of

G
the findings Q;)significant. &s reported earlier, the more

£y

e
sensitiveAteachers are, the more flexible they become and

they are more susceptible to the influence of new ideas and
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concepts. Since greater sensitivity on the part of teachers
provides adeguate ground for introdweing changes in the
existing practices, measuwres shouwld be adopted so that the
less sensitive teachers become more sensitive. It follows
from the reasoning adopted in the first part of the Hypothesis
that environmental factors play an important part in teachers!
sensitivity. 1In the backward distriet schools, therefore,
adequate opportunities should be provided to the teachers so
that they can think with an open mind tather than to think in
terms of certain set ideas. The tt? valuwe of 35.7 is
significant at .01 level of confidence. The mean scores of
advanced school teachers is 139 as against the mean score of
89 in the case of the backward district school teachers. This |
indicates that the mean perception score of the advanced
school teachers is higher than that of backward school
teachers. Thus, the teachers of advanced schoolsperceive
greater possibillities for the implementation oE??istructional
practices than the teachers of the less advanced schools.

OWing
The reason for perception may be {7 to wek weak leader=-

ship gralities of the principal, less resovrcefulness of the
teachers, lack of awareness on the part of the school manage-
ment, lack of school equipments, teaching aids and more
stwdents coming from the backward class commuwnity, lack of
facilities for inservice training for innovations, ete.

moYed
It shonld be%istwdl that the teachers were asked to

indicate whether it is possible in their schools to adopt

FACULTY OF EDUCATION AND PSYCHOLOGY
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certain innovative practices and were not agked to indicate
whether these practices were good or bad. The number of
different practices mentioned in a gquestionnaire is significant
The teachers of the backward schools have expressed their
inability to implement these practices in their school set-up.
Certain types of practices could be implemented with a minimum
cost. Grouwp method of teaching 0% planning or evalpating for
example requires favourable attitudes aanﬁillingness to
cooperate on the part of the teachers. The results clearly

indicate that teachers of the backward distriet schools are
mueh less inclined to do this.

This amounts to creating greater awareness of the
possible advantages of the new innovative practices over the
existing ones. There are certain other types of practices
which involve financial and other aspects for their implemen-
tation. The whole management grouyp may be made aware of the
alternative technignes and procedures which if adopted womld
do a greater service to the student/} community at large. It
is, therefore, suwggested that an awakening should be created

. ,
among{éoncerned people and effective training programme

should be developed so as to train the pgople think creatively.

4,4 ORGANIZATIONAL CLIMATE OF SCHOOLS AND OTHER VARIABLES

( Hypothesis II )
He/

So far agzsecond hypothesis is concerned, it is felt

that advanced schools wovld differ from backward schools in

e ot S s e e J

P

{

i
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respect of (a) the organizational climate of schools, (b) the
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size of the schools, (¢) the provision of equipments in the

schools, (d) the age and experience of the teachers, and

(e) rvral-urban location of the schools.

The Hypothesis is worded as wvnder :

"The schools of an advanced district wovld differ
markedly from the schools of a backward
district in respect of organizational
climate, background and experience of the
school %eachers and some of the organismic
variables."

o g L S W T A s LR ™ ST et e

ki
I

In identifying the organizational climate of the schools, |
Halpin and Croftts 0.C.D.Q. tool was uwsed (vide - Tool V in

Appendix I). The data on the background as well as edpcational
experlence of the school teachers were collected throwngh the |
proforma on the Basic Data (vide Tool I in % > Appendix I). !
The organismic variables have already been referred to in the !

last chapter (vide page 179 ).

1t is clear from the wordings of the Hypothesis that the
high schools of the advanced and backward district schools
would differ significantly in respect of climate, background, |

i

experience and organismic variables.

|

It should be noted that in an earlier study by Patell(1974)
on leadership for instructional improvement &here the sample .
of high schools was drawn from some selected districts of g
Gujarat, it was found that "slightly more than fifty per cent

of the 1A' type (advanced or progressive) schools possess

e, € S e i
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more or less 'Open?! or ?Avtonomous?! climate and in the case

of the backward schools, the organizational climate was more

or less fControlled?’ or ftFamiliar?! and the number of supervisory
activities as well as the effectiveness of the supervision was
more in the *Open' or f#mtonomous' climate schools than in

the case of 'Closed? or fFamiliar!'! climate schools. Thws, a |
significant relationship between organizational climate of .
high schools and the richness and effectiveness of the swper-

vision work was established by an earlier doctoral study.

i

This makes the present Hypothesis very significant.

The high schools in the advanced district (Xheda) and
the backward district (Panchmahals) were classified on the
climate continvwum, vsing the statlstical procedures used by

Halpin and Croft? The standardized scores ylelded by the

7
[
.

administration of the 0.C.D.Q. and the identification of £

all the schools inecluded in the sample, climate-wise are
given in Appendim IIF The climate-wise classification of
the 219 high schools is shown in Table 4.3.

Table 4.3 ¢ pistribution of Schools of the Advanced and
Backward Districts on Climate Continuvwm :
(Filgures in the brackets indicate percentages) !

|
|
i
i
]
J
§
|
}
!
f
£
[
lI
|
|
i
!
b
%
;
i
}
1
;

—————————————————————————————————————————————————————————————— i

Type of Evyto~ Cont- Fami- Pater- |
School OPen nomoms rolled 1iar  nal Closed Total |
Advanced 30 36 27 17 20 18 148 |
Schools (20.2) (24.3) (18.2) (11.4) (13.5) (12.4) éz;j)af‘
{o0-5

Backward 8 8 6 12 11 26 71
Schools (11.2) (11.2) (8.4) (16.9) (15.7) (36.8) (io;‘ N
........................................................... gL i

Total .38 44 33 29 31 a4 219 |

e %?cua‘y A7 8andI3e3) Ps??ém%l»m(l%"') (24.4) (100.0) ;
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(Vide Chast 1)
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It will be seen from the table that a greater number of
backward district schools possess closed climate and a greater
number of advanced district schools possess a relatively Open
climate. 1In the case of advanced schools, more than 63.0 per
cent of schools are having Open, Avwtonomovs, and Controlled
climate as against the corresponding ratio of 30.0 per cent in

the case of the backward district schools. Therefore, the

Hypothesis is sustained so far as it concerned the organizationall

climate of schools.

It will also be seen that in the first three climate types,
viz., Open, Avtonomovs, and Controlled, which lean towards the
openness of organizational climate, the percentages of schools
falling vnder them are consistently higher in the advanced
district schools than the backward distriet schools - they are
respectively 20.2, 24.3 and 18.2 per cent as against 11.2,
11.2 and 8.4 per cent in respect of the backward district
schools. 1In the last three climate types, viz., Familiar,
Paternal, and Closed, the advanced district schools have 11.4
(Pamiliar), 13.45 (Paternal), and 12.4 (Closed) per cent which
are smaller than the corresponding percentages of the backward
district schools which are 16.9 (Familiar), 15.7 (Paternal),
and 36.6 (Closed). 1IN genersl, it can be observed that the
advanced district schools stand higher in the openness of the
climate and stand lower in the closeness of the climate than
the backward district schools. Thus, the high schools of the
advanced and backward districts significantly differ among

themselves in regard to the organizational climate. To this
extent, the Hypothesls Iysldlidsem psvcuoiocy : -
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But the Hypothesis is not swstained in regard to the second

selected variable of the school size. The data are svmmarised

in Table 4.4. The figures are clear. In regard to the size of

the school as reflected in the three categories of 'above 5007,

tbetween 300 and 500!, and 'below 300t', the percentages of both
the advanced distriet schools and backward district schools do
not differ appreciably - the differences in the percentages of |
the three groups are 0.9, 0.4 and 0.5 respectively. Therefore,
it can be constrved that the advanced and backward district
schools do not differ appreciably in the variable of school

size.

o o

Table 4.4 3 Relative School 8ize of Advanced and
Backward District Schools

(Figures in the brackets indicate percentages)

Above Between Be low
Category 500 300-500 300 Total
. Pupils  Popils Pupils

A S mES Sn A S SED S WA S U St S R M WS PR Mhe e BUS W s NS MR e S UBS M G v vy e Ao M Ma U WP G AEE e W A ks U

Advanced 30 42 76 148
Distriet

Schools (20.2) (28.5) (51.3) (100.0)
Backward 15 20 36 71
District

Schools (21.1) (28.1) (50.8) (100.0)
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- - o M— T~ —_— oo o U W U S dhe WA G oS e Wh P G e S W GO W S vy W B e e S e - -

Table 4.5 ¢ Distribution of the Advanced and Backward District
Schools on the Basis of Egvipments possessed by them
(Figures in the brackets indicate percentages)

. s - o W O TS W WA W TS . [ Wl ot W T T M WA WD M A G o e W W G W W o SO O M T S WS R e W O S - S Sy

Ebove Average Average Below Average

Category Equipments Egvipments Equipments Total

Advanced

Schools 37(25.0) 55 (36.5) 56 (38.5) 148 (100.0)
Backward

Schools 18 (25.3) 25 (35.2) 28 (39.5) 71 (100.0)

e e L B L Dt sl Rt it oy iy sy bt it ey LT L EL L TS B e

Total 55 (25.1) 80 (36.5 84 (38.4) 212 (100.0)
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Table 4,6 : Distribution of Advanced and Backward District
Schools Twrban-Rural Tocationwise

(Figures in brackets indicate percentages)

N S —_—_ W V- ] 1 Ao . — T O B W U W SR s U WU W S SN Ty CUD T S Vo W k. S St AR W O S W Sy M. S 2o

Semi-
Category rban Urban Rural Total
Advanced 21 25 102 148 -
.8chools (14.2) (16.9) (68.9) (100.0)
Backward 10 1 52 71 -
Schools (14.1) (12.7) (73.2) (100.0)
tal 31 ’ 34 154 212
Tota (14.1)  (15.6) (70.3)  (100.0)

WS T o s Sun S WS 0 S W TR W VR ot S Y NS T AR S e R U B WA W W A W SR R TR G D W G W S WS Y o S T

Table 4.7 : Distribution of Teachers of the Advanced and
Backward District Schools - Age-wise
(Figures_in brackets_indicate_percentages)

Above 35 Below 35

Advanced 246 198 444
Schools (55.4) (44.6) (100.0)

Backward 98 115 213
Schools (46 .0) (54.0) (100.0)
T sas 313 657
Total (52.3) 47.7) (100.0)

Y D . T TR S W B W B W R B0 W T TR T G NS W G WY T e D T S M W G WS WV TH SOS W WA I R VY

Table 4.8 ¢ Distribution of Teachers of Advanced and Backward
: Districet Schools according to their Teaching
Experience
(Pigvres in brackets indicate percentages)
More than Between Iess than
Category 19 years 5-10 Yrs. 5 years Total

Advanced 140 146 158 444
Schools (31.5) (32.9)  (35.6) (100.0)
Backward 65 - 71 213

Schools (30.5)  (36.2) (33.3) (100.0)

Total §1 .2)
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The second variable covered by the Hypothesis is the
size of the high schools. As regards this variable, it can

be seen from the table that arownd 20.0 per cent of both

the advanced and backward district schools possess a

strength of abowt five hundred puwpils. Approximately

28.0 per cent of the advanced and backward schools possess
the pupil strength between three hvndred and five hundred,
and around 51.0 per cent of the advanced and backward
schools’have a strength of abont three hvndred pupils.
Thns, the advanced and the backward distriect schools do

not differ in respect of the enrolment size of the schools.

The third variable in the Hypothesis pertains to
the equipment of the schools. Table 4.5 shows that the
advanced and backward district schools do not differ
appreciably among themselves in the matter of equipments
that they possess. The differences in the three categories
are negligible - they are 0.3, 1.3, and 1.0 per cent.

Therefore, in this respect also, the Hypothesis does not

stand.

T asecpa wy o
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As regards the location of the schools, it is qbserved
that around 14.0 per cent of both the types of schools are
located in urban area, .slightly more than 12.0 per cent buvt
less than 17.0 per cent of them are located in semi-urban
area and between 68.0 and 73.0 per cent of them are located
in’ the rural areas. Thus, in terms of rural-urban location,
the advanced district schools do pot differ from the backward
district schools. Therefore, in respeet of this variable also,

Hypothesis does not suystain.

The Table 4.7 shows the age-wise distribution of the
teachers of the advanced and backward district schools. So far
as the age of teachers is concerned,arouvnd 55.0 per cent of
the teachers in the advanced distriet schools and 46.0 per cent
in the backward district schools are above 35 years old.
Moreover, arownd 44.0 per cent of the teachers of the advanced
district schools and 54.0 per cent teachers of the backward
district schools are below 35 years of age. On the average,
the teachers of the advanced schools do not differ appreciably
from those of the backward district schools in respect of their
age. Therefore, in this respect also, the Hypothesis does

not stand.

Table 4.8 pertains to the teaching QXperienee of the
teachers of both the categories of districts. 4s regards the
experience of teachers, between 30.0 per cent and 31.0 per
cent of the teachers of both the advanced and backward district

schools posseés teaching experience of more than 10 years.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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The percentages falling in the experience-range of 5 to 10
years vary around 32.0 per cent to around 36.0 pér cent.
Similarly, around 35.0 per cent of the teachers of the advanced
schools and 33.0 per cent of the teachers of the backward
schools have legs than § $ears of teaching experience. This
also shows that in terms of teaching experience, the teachers
of the two types of schools do not differ appreciably. There- |
fore, in this variable also, the Hypothesis fails.

The Hypothesis II igg thus partially supported only in
case of distribuvtion of climates. Some difference between the
two types of schools 1s well marked in respect of other
variables. In other respects the advanced schools do not
differ markedly from the backward schools. Therefore, from
this it could be said that the teachers! sensitivity and
their perception of innovative instructional practices are
to be evalmated in the light of other factors since the
constraints relating to svch factors as size, location,
possession of egynipments, professional experience and age of
teachers are common to certain extent for both the advanced
and backward district schools. One may, therefore, have a
hunch that climate differences may account for differences
in sensitivity to new ideas in supervision and the perception
of innovative instructional practiées. Besides, a number of
factors in the general envirommental set-up counld be presumed

to influence the sensitivity and the perception of teachers.

The Hypothesis is, thuws, partly valid, and that also

so far as organizational climate 1s concerned.
= FACULTY OF EDUCATION AND PSYCHOLOGY.
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4.5 BENEFITS TO TEACHERS FROM SUPERVISORY SERVICES
( Hypothesis III )

The third Hypothesis reads as under
" _"The present swpervison work wovuld be perceived as
more beneficial by the teachersof an
advanced district schools than by the
teachers of the backward district schools."
The main issve is #hether there is significant differences
in the perceptions of the teachers of the advanced district
of Kheda and of the backward district of Panchmahals in

regard to the benefits that accrue from the supervisory

services offered by thelr schools.
The Table 4.9 is based on Tool IV. given in the fAppendix I

In the Hypothesis III the teachers of the advanced and
the backward schools are compared with each other in regard
to the benefits they perceive to have derived from supervision
work done in thelr respective high schools. For this purpose,
eighteen swpervision-related activities were glven to the
teachers for rating on a four-point scale. Besides, they
were also given nine items pertaining to the benefits to be
derived from the overall supervision work. Thes 7)) mean
rating was calculated for each item separately for the advanced
gaza as well as the backward district teachers. Moreover,
the chi-square value was used to study the difference, if any,
bétween the teachers of the advanced and the backward district
schools in regard to the extent to which the svpervision servi-

ces have proved to be beneficial to them. The Tables 4.9 and
e —~FACULTY OF EDUCATION AND PSYCHOLOGY oo

¢
i
|
:

§
b
&
.
]

s
3

¢
i
(
¢

4

ﬁ

]
b
3

= Gaea

|
!
&
)

4
i
f




e M, 9, UNIVERSITY OF BARODA=—meree e e

R

e

ks

332

4&{
4.10 given on the next page show that soAas the benefits of

supervisions are concerned, all the 18 items have been rated
more highly by the advanced school teachers. Item numbers 1,
2, 6, 7, 8, 9, 10, 12, 13, and 17 have been rated to the
extent of three or more ratio by advanced school teachers.
Not a single item received a rating of three or more in the
case of backward school teacher. The items which do not

show much difference between these two types of school
teachers are numbered 3, 4, 15, 16, and 18. On the vwhole, it
appears that the teachers of the advanced schools tend to
derive greater nvmber of benefits from the supervisory
services than the teachers of the backward schools. 8o far
as the evalnation of the over-all swpervision work is
concerned, most of the items have been rated more highly by
the advanced school teachers than by the backward school
teachers. This again shows that the teachers of the advanced
district schools seem to be much more benefiﬁi@d by the

sypervisory services than the teachers of the backward

district schools.

Referring to the Table 4.10, it is seen that the chi-
square valve of 71.29 in the case of the benefits of super-
vision is highly significant. This means thap the teachers
of the advanced district schools differ significantly from
the teachers of the backward district schools in the extent
to which they feel they are benefiﬁ@}d by the smpervision

work., Arovnd 59.0 per cent of the teachers of the advanced

. s, e o oy St e gen

B

R e ST, e et i A

= - ~—=FACULTY OF EDUCATION AND PSYCHOLOGY.— - s =t




s

B BT O QT N S T T S TS i

- —— e am e Ttowe

S M, 8, UNIVERSITY OF BARODA= s oo s

distriet schools as against around 28,0 per cent of the
teachers of the backward district schools feel that they are
benefiﬁ@éd by the supervision work to a very great extent.
The percentages of the teachers of the advanced and backward
distriet schools falling wnder the last category are around
14 and 39 respectively. From this also it appears that
snpervision work is perceived to be mwch more bgneficial in
its varions aspects to the teachers of the advanced district

schools than to those of the backmard distriet schools.

Referring now to the Table 4.10 on chi-sqguare
pertaining to the evalvatlion of overall swpervision work,
it i1s seen that the chi~square value of 89.81 1s highly
significant. The results show that arownd 58.0 per cent of
the teachers of the advanced district schools as against
around 18.0 per cent of the backward district schools feel
that the supervision work has proved to be of greater
significance in the planning and development of the
instrvctional programmes of their schools. The percentages
of the teachers of the advanced and the backward district
schools who feel that the supervision work is not much
beneficial are arouvwnd 15 and 47 respectively. In this case
also, it appears that the supervision work has contribuvted

district

a good deal to the advancedAgchools in comparison to the

backward district schools.

Hence, the Hypothesls 1s sustained.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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Table 4.9 (a) : Mean Rating by Teachers of Advanced and -
Backward Districet Schools of the Benefits

accruing from Supervisory Services

A A O S Gy e . S S v W U W Vb Gy D me W WS G U W SN SR G W TS W G W GG S S W VY N G S W W - . Y T A

sr. Sub-items of Item No. 1 Advanced  Backward
No. { Tool IV ) District District
. School School
Banefits Teachers Teachers
1. Insight in lesson planning 3.0 1.9
2. Skills in effective technigue of
teaching 3.8 2.4
3. 8kills in solving class-room
instrnctional problems 2.9 2.8
4. Increaseimotivation of pupils in :
the class 2.8 2.3
5. Mfcceleration of interaction of
pupils 2.7 1.8
6. Skill in planning project work 3.l 2.3
7. 8kill in planning Action Research 3.8 2.4
8, §Skill in maintenance of class
diseipline 3.0 2.4
9. Skill in constructing evalnation
items ’ 3.5 2.1
10. Knowledge of the wvse of standardised
tests 3.4 1.8
11. Organizing effective practical work
for pupils 2.8 2.1
12. Ability to encowrage pwpils to take
+ OB B Imm s mnr ey L V.Y~ 2 &K 1.8
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Table 4.9 (b) : Mean Rating of Teachers of Advanced and
Backward Distriet Schools of the Benefits
accruing from Supervisory Services

Advanced Backward

Item Items ( 2 to 10 ) District District

No. Tool IV School School

Teachers Teachers

- — - - — - W S e SH P BN b W T G B WA B PP N UL Sate T W Y > W WA T S - W ) S W W -

2 The extent to which the swpervisory
services of your school proved
helpful to you 3.7 2.4

3 Your jvdgement as to whether your
supervisor has the required
potentiality to guvwide yon for
instructional improvement 3.8 2.3

4 The need for further enrichment of
supervisory services 3.2 3.0

5 Your feeling about your supervisor
regarding democratic means
being used by him for
edncational improvement 2.8 2.1

6 Your own feeling whether you have
become more competent dve to
services rendered by your
supervisor 2.8 2.4

7  Your feeling whether your supervisor
failed to give the service you
needed 2.6 1.8

8 Your judgement abouwt any egquipment/
literature your supervisor had
given to you which has proved
beneficial to you 3.8 2.4

9 Yopy wonld like to invite your

suwpervisor to your clasgs to

observe your lesson 3.2 2.3
10 Yovwr being acquainted with the aids

and services, the supervisor
can render to you 3.3 2.1

—-—-w———-————.---o—u—----—--“--——-‘n----u—--u-——-u-——-——-—————
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Table 4.10 (a) : Chi-square Value for the Extent of Agreement
concerning Benefits derived from the present
Supervision Work in Schools

To a To To
Category greater Some Less Total
Extent BExtent BExtent

T T T S WS W S S S Vs S W W G ) GRS TP Wi s W T S NS 20 N WO W N T S s WD S WD Y AR NI g T S R e T D W SV -

Advanced 266 112 66 444
Schools (59.91) (25.21) (14.88) (100.0)
Backward 60 68 85 213
S8chools (28,17) {31.923) (39.90) {100.0)
326 180 151 657

T . A Gan W M D TR GUR R W S . G WO DS T U S U WA Ga g W OO WO A WU NPT OO0 B3 WA W St A S L RO G S Sl -

X~ = 71.20 af = 2
X2 at .0l level of significance = 9.210

Table 4.10 (b) : Bxtent of Agreement regarding Perceptions
of Teachers of the Overall Benefits
derived from the Supervision Work

{(Pigures in brackets indicate percentages)

OB T AN W G s S IR G TR W WG W G SED G SN G G Gy S W AN S AN SN AR Y N A W S I SA N GG N S N G O e e Ea

To a To . To
Category greater Some Less Total
Extent Extent  Extent
Advanced 260 118 66 444
Schools (58.56) (26.58) (14.86) (100.0)
Backward 40 72 101 213
Schools {(18.78) (33.80) (47.42) (100.0)
300 190 167 €549

Total (38.67)  (30.19) (31.14) (100.0)

S o " - G D W Wt G U S W TS T U Y W G S0y B S W TR S TS TS SOU S P T W T M W R s S o i T S

x> at .01 level of significance = 9.210
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4.6 NEWER PROGRAMMES OF SMPERVISION WORK (Hypothesisg IV)

The wordings of the fourth Hypothesis are as wnder :

Y e e A it A

"The schools of an advanced district wonld have
newer programmes of school suypervision in
comparison to the schools of a backward
distriect.n

In collecting data to test this Hypothesis, the Tool (T

given in the Appendix I was nsed.

An inspection of the percentages shows that the advanced f
as well as backward distriet schools show a markedly low |

percentage on Item Nos. 2, 4, and 6.

Item No. 2 pertains to the innovation programme of
Action Research. The adoption of this programme appears to

be low both in the schools of advanced and backward distriects.

Several reasons can be attribvwted to this. Firstly, the
programme involves a technique which is new. Secondly, a large
majority of secondary school teachers do not know how to plan
and Implement Zctlion Research which has as its major focus

the solvtion of felt problems of teachers by themselves only.

W s, e e e AR A S S S v

Thirdly, a good deal of confusion prevails - this programme
is eqvated with research and most of the teachers feel that
research is not their meat. Fowrthly, no systematic practical

training is being given by secondary teachers!? colleges to

their trainees in planning and implementing Actlon Research

Programmes.

e, .

Fifthly, teachers are not motivated much. Sixthly, the

H
§
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a dearth of the talented persons in thé teaching commvnity.
The teaching profession still continues to b?ziowly paid one
and the talented persons prefer to enter industries, buwsiness
and those who prefer academic pursvits enter wniversity or
college teaching which offer them comparatively better
salaries and job satisfaction. And lastly, the lack of well
equipped school library, commercial minded private management,
profit making school environment partievwlarly in the advanced
distriet of Kheda and the traditional conservative set-up
in the backward district of Panchmahals where people, at
large, perceive such things as a hoax. 8uch innovative
programmes are less implemented in both the categories of
distriets., 8till however, thanks to the Departments of
Extenslon Services of the Teacherst! Training Colleges at
Baroda and Vallabh Vidyanagaygincreasing number of teachers
are being oriented in innovative programmes. High schools
of an educationally advanced district shall be ready to come
out from the traditional set-up and will be ready to accept
the important new ideas, adopt 1nnovati§e programmes of
developnent, and will strive to be in fore~front in instrn-
etional advancement. This generally does-not happen in the
schools of an educationally backward district. A& backward
or a non-advancing school, by its natvre, is reluetant and is
new ldeas and adopting innovations. The
hesitating in accepting/éraditional environment breeds in
people such nature and attitnde, and it becomes difficwlt

for them to come out from conservative cells. On the contrary,

FACULTY OF EDUCATION AND PSYCHOLOGY
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the enthusiastic one faces difficulties boldly; and overcomes
them to a varying extent. But the conservative is over-
cantious, sees pit-falls and dangers in taking new steps,
while wndertaking any wnconventional or new activity in the
school, he begins with grwmbling and pnts forward excuses,
and vltimately starts talking abont the worthlessness and
futility of such innovations. 4&s a resmlt of this, one sees
-a marked difference between an advanced and a backward school
as far as the extent and the gnality of Implementation of such
programmes are concerned. The supervisor finds himself here
ineffective in leading other members of the staff along the

path of innovations.

Tool éyywas developed to survey the innovative instruv-
ctional practices followed by the secondary schools. The
respondents of the tool are the sampled high school teachers
of the Kheda and the Panchmahals Districts. The resunlts for
Q@ﬂ;teachers of the advanced district (Xheda)schools andzfghéu
teachers of backward district (Panchmahals) schools were
treated in two ways. Table 4.11 shows the percentage of the
schools implementing the innovative programmes in each distriét
category. A chl-sgvare test of significance was given to the
actval number of schools of both the advanced and backward
groups lmplementing as well as non-implementing the programmes.
A school was deemed to be implementing an innovative programme
when its teacher-respondents indicate that seven or more

innovative practices are adopted by their school. When these

FACULTY OF EDUCATION AND PSYCHOLOGY
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figures fall below 7, it is considered that the school is not

implementing the innovative programmes.

Tgbles showing item-wise percentage agreement for the new
programmes of supervision and chi-square valve for the
existence of the new innovative programmes in advanced and

backward distpict schools are given in table 4.11.

"Table 4.11 ¢+ Item-wise Percentage Agreement for the New
Programmes of Supervision

S B S S I N G N A S G G W VS WS D S NS M NG NGU I M AN SN SNV GRS GUE A UM R WAS A BAE WAY WAL WES VG CEF SN GAS WD A BN Shi M VN Ay WS TN IS WM BES W AW W g

Item Advanced Backward
Sr.No. Items of Tool (Vi Distriet District
Schools Schools

1 Project work 62.90 35.45
2 Actlion Research , . 12.05 6.30

3 T1'se of objective tests in school
examinations 85.00 84.00

4 Internal assessment of more than

20 per cent 13,20 1.60
5 Comnlative Record Cards i 60.00 40.90
6 Work experiences 15.15 3.05
7 tnit Plans of Teaching 39.40 14.90
8 (a) Social Services Activity , 30.15 14.20

(b) Labour Camps

9 Participation in the Distriet Science
Fair ) 67 .80 38.40

10 Participation in the Distriet level
Sports Contests 89.60 75.20

11 Participation in Drama, Dance, Folk
Dance Conteists, etc. 75.20 19.95

FACULTY OF EDUCATION AND PSYCHOLOQY
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Table 4.12 : Chi-sqguare Value for the Adoption of New
Innovative Programmes in Advanced and Backward
District Schools

( Figures in brackets indicate percentages )

hadde e ek R L L ok iy peripi—"

Category =====----=-meso—eoo- Total
Yes No
Advanced 110 38 148 é
District
Schools (74 .33) (25.67) (100.0)
Backward 38 33 71
District
Schools (63.10) (46.90) (100.0)
148 71 219
Total
(63.6) (36.4) (100.0)

TTar=1  x2=0.20 X2 at .01 level of significant = 6.635

Item No. 4 deals with internal assessment of more than §

20 per cent. On this item alsd both these gronps score very E
low. It seems that the directive of the State Edvcation }
Department which enjoins a school to introduce internal }
i

]

for schools not moving beyond giving a welghtage of 20 per cent

evalnation to the extent of 20 per cent seems to be responsible

to internal assessment in the annwal examination resunlts.
Schoolsi%;%gvbureaucratic administratizp look to the depart-
mental officers for taking advance steps in instructional
practices. They would tend to adopt such innovative instry-

ctional practices as are recommended and advocated by the

school inspecting officers. The inspectors of Gujarat have

not perceptibly pushed the reform of internal assessment in

L n wr— e
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Item 6 refers to work experiences. As this reguires
linkage of schools with some industry or bpsiness and also

more school funds, backward distriet schools do not have much

scope to adopt this innovation. 1In an advanced district,

the lack of interest on the part of the commwnity of indvstria-

lists as well as absence of keenness on the part of the school

{
!
1
!
{
{
i
|
|
|
i

anthorities is responsible for the low score on this item. It ;

is all the more in a backward district.

Contrary to the above, the advanced as well as backward
schools score very high on sports activity. The score on

Item No. 4 shows this. The reasons are self-evident.

In advanced district, people realise its valuve more
while in backward district schools sport becomes a luxury of
the well-to-dc among the puplls. Stuwdents find iéiéetter
compensation for backwardness in stwdies. Taking the overall
view, the advanced district schools score comparatively
higher percentages as compared to the backward district

schools in the other items.

Taking the overall pictvre, the chi-square valuwes of

significance shows the marked difference between advanced

district schools and backward district schools. The chi-squvare

valve is 9.29 which is higher at .01 level of significance.
It rejects the nvll hypothesis at .01 level. Hence, it can
be said that the advanced district schools would have newer
programmes of supervision in comparison to the schools of

the backward distriet.
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4.7 SU?EBVISORS, SUPERVISION TOOLS AND METHODS
( Hypothesis V)

The study uvnder this section moves to supervisors,
svpervision tools and methods. The Hypothesis regarding
this is as under 3

"The advanced district schools are expected to
differ from the less advanced schools in
respect of persons doing suwpervision work,
maintenance of Tog Book and keeping the
teachers Informed about variows supervision-
-related activities and the use of new
instructional methods.

There are three parts in this Hypothesis, viz., (1)
Supervisors, (2) Supervision Tools, and (3) Swpervision

Methods.

The data for this Hypothesis were collected by adminis-

tering Tool No. 6 to the svpervisors of the sampled schools.

This Hypothesis was formyplated to inquire into the
supervision related activities in details. Item No. 2 in
the tool VI pertainsto . those who do swupervision work in
the schools as well as the tools used by them. Item No. 3
in the tool pertains to the methods of svpervision unsed by
the svpervisors. Item Nos. 2.2 to 2.4 and 3.1 to 3.14 are

in the form of dichotomouns nature. This tool was administered !

to a group of teachers one from every sampled schools. They
were asked either to tick (V/) mark or pwt a cross (X) mark
on item. The total number of ?yes?! frequencies and 'no?

frequeicies were calcnlated. The resvlts are given in

Tab 8.
@bles 4.13 0 & l0 e LDUCATION AND PSYCHOLOGY -
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Table 4.13 : Percentage Distribution of Persons doing

Svpervision Work

(Figures in brackets indiecate percentages)

e R,

Head~ Super~  Senior
CategoTy  pasters visor Teacher Total
Advanced 55 105 65 225
District
Schools (24.4) (46.7) (28.9) (100.0)
Backward 45 35 15 o5
District
Schools 47.4) (36.8) (15.8) (100.0)
100 140 a0 320
Total (35.9) (41.8) (22.3)  (100.0)

W s e  oa W S - " G S W S W e Yy T W G A T W W W 3 Y W

Table 4,14 : Percentage Distribution of 'Yes' Answers
Denoting Certaln Essentlials of Suvpervision Work

- W W T A T W YA B SUR W WD G0 W e W S S 0y WA ST W WE SO QR G TR WA AN Y MR W SN SN OU oy WS NG A T T N SO W T W ot S S e A o

Advanced BRackward

sr. Svb-items of Item No. 2
District District
No. Tool VI Schools  Schools
2.2 (a) 1Is the log book of class super-
vision maintained ¢ 30.00 75 .00
(b) If tyes?,are the supervision
remarks brounght to the notice of
the teacher concerned ? 85.80 70 .60
(¢) Is it insisted that teachers
shounld strictly follow the
suggestions ? 52.00 24 .90
(d) 1Is further gnidance and assistance
offered to teachers to implement
the suggestions ? 48.00 22.40
2.3 Does any member of the Managing
Committee supervise the teaching work? 1.20 4,9
2.4 1Is there any internal committee of
teachers to do supervision work ? 35.30 17 .40
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Table 4.15 : Chi-square valuve for the Extent of Agreement
among Advanced and Backward Distriect Schools
concerning the Essentials of Supervision Work

________ ({Figvres_in brackets_indicate_percentages)

o B 2 G e VS W Ve Ao ST W W S S oy o W W TS e o W s e e G W ey it o ool e i don w_— -

Teachers of tyes!? no?
Schools Category Category

T e T G - G W Tl T S G S G TR N W S T SR WO S s G S S W G MG Gu A SN SIS W WA A WAL SR S M RS e -

Advanced 60 (40.54) 88 (59.46)

Backward 13 (18.31) 58 (81.69) 71 (100.0)
Total 73 (29.43) 146 (70.57) 219 (100.0)
................ O
daf =1 X~ = 15.09
%2 at .01 level of significance = 6.635
Table 4,18 3 Item-wise Percentage Agreement among Teachers
of Advanced and Backward Schools concerning the
nse of Methods of Supervision
Item Teachers of
S Sub-items of Ttem No. 3 Rdv. Back-
* ( Tool VI ) Dist. Dist.
Schools Schils.
1. Observation and Evalvation of Teaching
work through class visitation 58.50 15.30
2. Insistence on teachers to do professional
reading 65.00 35.50
3. Role playing 15.40 5.30
4. Simﬁlation 15 . 20 1.20 [;
5. Formation of Subject Committees 65.50 35.40
€. gharing of one another?'s class=-room
teaching experience 49,40 28.30
7. Consunltation -Discussion and Guidance
before teaching 45,30 23.80
8. Discussion in staff meetings 45.40 25.30
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A chi-square value of 15.09 is significant showing that
the group differences are significant. The percentages of
fyes? frequencies are 40.@;and 18.2) respectively from the

advanced and the backward district schools.

An inspection of the percentage scores in Table 4.14
shows that the advanced district schools have a higher score
than the backward district schools. This also would mean
that the advanced district schools are having a good degree

of regularity in maintalning various supervision tools.

Item No. 2 of the tool was constructed with a view to
inguiring into a status of school supervisors. Results are
reported in the Table 4,13. Scrutiny of the item shows the
following. In the advanced district schools, most of the
supervision work is done by a supervisor. The second and
third ranks are for the senior teacher and the headmaster
respectively. On the contrary, in the backward district
schools supervision is done mostly by the headmaster, 1¥g9

frequently by a supervisor, and @?ﬁxleast frequently by a

senior teacher. From this)one can say that as far as these
results show,- there seems to be centralization of powers in
Beadmasters in the case of backward distriet schools, whereas
the power is decentralized in the case of the advanced
district schools. Decentralization of supervision authority

is a clear sign of advancement of a school.
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So, the chi-square test (Vide - Table 4.15) as well as
the percentage table scores (Vide - Table 4.16) show that the
advanced district schools are on a superior level than (..
(") the backward district schools as far as the detalls of

supervision related activities are concerned.

Thus the Hypothesls is sustained.

4.8 QUALITY OF SUPERVISION WORK IN SCHOOLS
( Hypothesis VI )

After having examined in some significant details as to
who does the supervision work in high schools, what are the
tools and procedures employed by the supervisors and what are
the methods or approaches adopted by them, a natural guestion
that wovuld emerge is : what is the gquality of these supervisory
services offered to the teachers. This question is taken wup
for examination in Hypothesis VI. The Hypothesis is
formulated as-under :

"The quality 6f present supervision work is

expected to be far more superior in the
case of advanced schools than in the
case of backward schools."

Phenomena of hablt formation is a very Important one in
any set up as it may prove to be an asset or an obstacle as
well. Replacing old habits by new ones or formation of
entirely new habits, always takes time and during this period,

frequent observation of various supervision.related(jactivities
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becomes a 'must!. Hence, the guality of supervision work
depends largely upon how frequent the supervisory activities
are carried out by the supervisors. An inquiry was set up
~to study the group differences regarding the frequency of
supervision activities. In this study, use was made of Items
{l{.1 to [1"7.12‘33 in Tool VI given in the fAppendim I. The tool was
administered to a group of teachers. The Mean ratings were
calculated on every item. The resulting scores are shown in

the table that follows.

Table 4.17 ¢+ Itemwise Mean Rating denoting Extent to which
Supervision.related Activitles are Carried out

- WA T aup A S S W W TR W W D TN W W SN VEs Sus T N AP S D TR W MW T NS T T S IR MR SEL TR W WD WP TEE WA W W TAD AN SEN S W NI W She W A S

Ttem Sub-Itens of Item No. 4 Adv. Rack.
Sr.No. ( Tool VI ) ’ Dist. Dist.
Schls. Schls.

S . AP WD SR AP W S S TR WY AP SRS WIS W R SO WS GRS YR S WA WD ASS WS VR RS NS WS TR WNp WY a6 G W G AP WD SUD WER VR G @NC GAF RS GY U WD W WS R T WhE Me M

1 Observation of class teaching through class
visitation _ 3.2 1.8

2 Individual Conferences with Teachers and
guldance 2.6 1.3

3 Discussion of the Instructional Work and
its improvement in group committees of

teachers 2.8 1.4
4 Discussion of academic issues and problems

in staff meetings 2.5 1.9
&5 Reading and discussion of modern books,

articles and research work 1.7 0.6

Pre-planned talk by experts 1.8 1.1

conducting workshops/seminars for teachers

to meet their needs 2.8 l.4
8 Participation of teachers in academic

decision making 2.8 1.3
9 Demonstration of modern trends and new

techniques 2.9 1.6

10. Screening of educational films for teachers 2.7 0.8

- - s o SRS W W e W A W W VO Sy e W AT G S R W Wl AN A W O G LS AOW A D W A T A S e S T U S A RN T S0 o s
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The observation of the entries in the table‘shows that
not a single item in the case of the advanced district
schools receive a scorei}i@ﬁﬁ%ﬁii}?@?@@& excepting on items

No. 5§ and 6, whereas not a single item, in the case of the

backward district schools receive a score of Hors
excepting on items No. 1, 4, and 9, i.e. only 2 items out of
10, in the case ofgé&vanced distriet schools receives a

AN Q

score of less than (7) and only 3 items out of 10 in the case
e

of the backward district schools receilve score more than oiou.d
the rest of the
one score. Forxykants items, that is for 8 out of 10
items, the mean scores in the advanced district schools and
the backward distriet schools are respectivel?fg and 1, showing
a clear gap between the two groups of schools ag far as the
—ffequenéy of supervision related activities is concerned.
The score oflmeans that varions supervision activities are
seldom practised. Thus, a»scoreﬁgfsgu%n most of the items
in the case of the advanced distgict schools indicates that
supervisory activities are constantly resorted to and this,
as stated at the outset of discussion, is a pointer to the
grality of supervision. The scale is in favour of the

advanced district schools (Kheda).

Hence, the Hypothesis is sustained.
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4,9 ACHIEVEMENTS OF SUPERVISORY SERVICES
( Hypothesis VII )

In the previous Hypothesis, the quality of supervision
work being done in the secondary schools of the two districts
vnder study was examined in relation to the frequencies of
the supervision services océuréd in the schools. That was
onlyione measure of the quality of the supervision work.
&nother, and pe:el:gapg3 a stronger evidence of ihe guallty of
supervision work will emerge from the analysis and discussion
of the present Hypothesis. It reads as under 3

"The advanced district schools wonld have many

more achievements due to supervision
work than the backward distriet schools,"

-It is the Job of a supervisor to create permissive and
inducive environment, bulld up creative educational framework,
raise the morale of the teachers and the taught, promote
democratic fmmetioning in the school, motivate employees to
take initiative and be fearless, and ultimately through co-
operational activities to lead teachers anéi??ught on the
path of the adoption of innovative edvcational tools and
methods. Thus, the function of a sechool supervisor is to
gear up the process of acquiring and imparting education,
which is considered to be of no little importance in a school.
A svpervisor's efficiency and leadership qualities can best

be judged by the extent to which he is successful in toning

up the educational process throvgh healthy swpervision.
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If he is able to do this, it will be deemed his major
accomplishment, and it would speak eloquently of the gvality

of instrvetion.

The Hypothesis VII was tested with the help of Tool VI,
Item No. 5. It consists of 25 sub-items. It measures
achievements of supefvision on a four-point rating scale. The
tool was administered to groups of teachers from both the
districts wvnder study. Overall differences between the
district groups were studied by the use of *'t' test. Mean
scores were used to compare the two district groups on
individval ftems. The results are shown in Table 4.19 g
given on the next page.
Table 4.18 : Computation of ttf Value for the Slgnificance

of Difference between Means denoting
Achievement of Supervision

- W . > D — A O Ay S A T R W A W SE D T RGN W G S SN S T S W VI IS R S W

o o . S W S T S W T S W T W VL S IS G W e G W G A N G S S AN S S T St e et T W S

BAdvanced
District 148 57 77
8chools

0.97 12.3

Backward )
District 71 45 6.3
Schools

S A T g WA W W SR MM O W T S ST A W N S D NS AR T A S S B W T TG SO W G O T e M SR W S A W .

af = 217
£t Value significant at 0.01 level = 2.60
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Table 4,12 : Item-wise Mean Rating for the Achievement
of Supervision

ST A K T TR WO W S W D . Ao R GO R W W VO W S D WA W W W W U U W W B O T WY - W SO S SV - - - - W - -

Advanced Backward

sr. Sub-items of Item No. 5 District District
No. ( Tool VI ) Schools Schools
T e 3 a
l. Release of teacher creativity 2.3°¢ 1.0
2. Development of teacher initiative 2.4 0.8

3. Enthusiasm created in teachers for
good teaching 2.6 1.8

4, Creating interest in teachers to
read eduycational literature 2.7 1.1

5. Creating attitude among teachers
to solve thelr instructional
difficvities through consulta-

tion with colleagugps 2.6 l.4
6. Creating good teaching-learning

climate in school 2.5 1.6
.7. Organization of regular staff

meetings _ 2.3 -1
8. Planning of teaching by the group

comnittees of teachers 2.4 1.3
9. Teacher?s participation in academic

decision-making , 2.5 1.2
10. Increase in the professional

reading by teachers 2.2 0.8
11. PFearless academlc expression of

teachers 2.5 2.1
12. Planned teaching work 2.8 1.2

13. Climate for educational innovations
in the school 2.0 1.4

14. Creation of democratic environment
in the school 2.2 1.4

(contd...)

FACULTY OF EDUCATION AND PSYCHOLOCGY.




M., 8, UNIVERSITY OF BARODA:

Table 4.192 contd....
1 2 3 a
15. Increase in achlevement motivation .

of pupils 2.0 1.8
16. Increase in student Interaction
. during the learning process 2.6 1.4
17. Healthy human relatlonship between

the school and the local

community 2.7 2,1
18. Improved staff morale 2.6 1.8
19. Healthy staff morale relationship ‘

between the school and the

local community 2.7 1.7
20. Improvement effect in school

discipline 2.6 2.2
21. High ranking of the school by -

distriet edvucational officer 2.2 l.4
22. Tmprovement in staff stability 2.5 1.6
23, Reduction in the extent of wastage

in schools 2.3 1.4
24, Reduction in the extent of |

stagnation in schools 2.2 1.3
25. Improved morale and tone of the

scheool 2.6 1.6

" " S S W S S e D S S S G NS W O O U G G TR S e UAE OB han A MM A A S e W SO U UV S Y T U SO N W S S Y S N S W S W S 08 2o v

The tt! valvpe of 12.3 is highly significant indicating
that the differences observed between the supervisors of
advanced and backward district schools are réal and not dve
to chance factors as far as the achievements of supervision

are concerned.
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Totél mean score of 57 in case of the advanced district
school teachers as against that of 45 in the case of backward
district school teachers cleérly shows that the achlevement
of supervisors in schools of the advanced district (kheda)
is definitely more than the achlievement of supervisdrs in

the backward district (Panchmahals) schools,

An examination of the table of mean values clearly shows
that eggepbing em Nos. X, 18, XX apd 30, not a single
item is rated to the extent of less than 2 by advanced
district school teachers whereas not a single item is rated

excepting ifeins 1,17,20

to the extent of 2 or more&by the backward district school
teachers. This also clearly shows that the advanced schools -
are more benefitted than the backward district schools as

far as the achievements of supervision are concerned.

Even on the Item Nos. 11, 17 and 20, the ratings of
the advanced district school teachers are definitely more
as compared to the ratings of the backward distriet school
teachers. Here; also, the difference is in favour of the
advanced district séhools. Item No. 15 only receivesil:

. Droumd twa
e - seore from both the districet groups. This refers to
N

o™l -
=
L

Lo

motivation achievement in pupils. Hence, it can be judged
that on the whole supervisors in both the distriet grouvps
could motivate the pupils almost equvally. Teachers of the
advanced district schools have rated all items to the extent
4of about 3 and 2 indicating that the activities indicated
in the items were always carried out or mostly carried out
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in the schools which have rated all items to the extent of
about 2 and 1, showing thereby that the activities were
either mostly carried out or only occassionally carried out.
This also shows that the achievements of supervision are
definitely higher in the case of the advanced distriect
schools as compared to those in the case of the backward

distriet schools.

On every 1temO egeepding Phem Mo. 2§, the rating by the
advanced school teachers is higher than the ratings by the
backward school teachers. This also shows that 8s far as
the achievements dve to supervision work in the advanced
district schools is concerned, it definitely scores higher
than the backward district schools. Thus, the Hypothesis
VII 1s accepted.

4.10 IMPLEMENTATION OF NEW IDEAS OF SUPERVISION
(Hypothesls VIII)

After having examined the guality of supervision work
being done in the secondary schools of the advanced district
9L (Kheda) and of the backward district of Panchmahals, it
will be worthwhile to consider the implementation of new
ideas regarding supervision in them. After all schools and
their practices have to change as new ldeas and practices in
education emerge. Modernisation and change is a much

required process in schools, particuvlarly in a traditional
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soclety with angtmbersl ideology of ajé%ureaucratic set-up.

In this study, supervision has béen conceivg? as a mighty
help to school facu;ty to be more effective}%eachers and
achieve, to a larger extent, the knowledge,ﬂgocial, economic,
political, and eultural objectives so well set fortﬁ by the
anthor of the Report of the Kothari Bdncation Commission

(1964-66) in Chapter I.

The Hypothesis VIII relates to the implementation of
new ideas in school supervision. The Hypothesis is worded
as mnder 3

UTt would be more possible to Implement new ideas
of swpervision in advanced schools than in
backward schools.”

In ‘the context of the design of the present research,
this would mean that the high schools of the educationally
advanced district of Kheda have more potentliality of

implementation of new ldeas in eduvcation than those of the

backward district of Panchmahals.

This Hypothesis deals with the differences between
advanced and backward district schools as regardsthe extent
to which new ideas relating to school supervision counld be
impgkemented in their schools. Tool VII (Item Nos. 1 to 20)?5‘
K unsed to measure this facet of school functioning. Schools
were rated by their respective supervisors on a six-point
scale. By adding up the frequencies in two successive points,

the total scores were grouped in three categories. x@@ﬁ
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Mean ratings on individpal items were also caleulated. A

chi-square test of significance was used to stuwdy the overall

differences between the schools of the two district groups.

Table 4.20 : Chi-sguare Value for the Implementation of New
Concepts of Swupervision
(Figures in brackets indicate percentages)

K W T D T S S Wt N G VR D TP TR WED WD TEE GNP W W W D D HER G D G e W N W G W Gl WU T W W N W O AR T D e U T S W W

Category I 11 IIT
of To a great To some To a small Total
School Extent Extent Extent

WA s W O S T Y o o T O 4o " o T T W W W SO D W Y T T T S0 WO Y WD W W S o W T 4D \og S W o W T - Y -

Advanced 77 49 22 148
District

Schools (52.00) (33.66) {14.34) (100.00)
Backward 18 21 32 71
District )
Schools {25.35) (29.57) (45.08) (100.00)
T o5 o sa 219

Total

(37.67) (31.62) (30.71) (100.00)
if = 2 > = 2a.71

.0l level of significance 9.21

Table 4.21 ¢+ Item~-wise Mean Rating for the Implementation

D oy WP D WA Wiy W S e M D Gl T el S WA B WA S WS NS s ks AN A W S W M D B L A Gt N N W A S T S S N WS A T . o

Advanced Backward

Sr. Jtems <« Tool 7 Distriet Distriet
No. Schools  Schools
1l Planned guidance to teachers 3.9 2.4

2 Assistance to teachers for their
continuned progress individvally
and collectively 3.7 2.6

3 TFormation of such teaching learning
sitvations that pupils can learn
easlly and effectively 4,7 2.8
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Table 4.21 contd...
1 2 3 4
4  fAchievement of professional development

through inservice teacher eduwcation

programme _ 3.9 2.5
5 Constituting teachers?! committees to

solve academic problems 4.2 2.4
6 Demonstration of modern techniques of

teaching 3.8 2.0
7  Practical training of teachers in the

use of andio visval aids 3.5 2.5
8 TUse of audio visnal alds in maximum

possible number of subjects 3.6 2.5

9. Objective centred instrvetional planning 3.1 2.4
10. Suwbject teaching through Programmed

Tearning wherever possible 2.3 0.8
11. Project work for every class 3.5 2.2
12. Guldance to teachers in the preparation

and vse of assignments 3.0 1.6
13. PFree discipline in learning for pupils 3.3 2.2
14. Introduvction of the Cumvlative Record

Card in every school 3.5 2.3
15. Regnlar meeting of teachers on

instructional issues 3.6 2.4
16. Regular paper reading by teachers S Y 0.8

17. Providing opportunities for the improve-
ment of educational and profe-
ssional guwalifications 2.8 2.1

18. Deputation of teachers for inservice
training through Extension
Department 2.9 2.4

19. Monthwise planning for respective
subjects/classes 4,0 3.9

20. Class teaching through formation of
puplls?® groups : 3.3 2.1
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The chi-square value of 24.71 is definitely more than
that of 9.21_which is significant at .01 level, proving that
the difference 1s not due to accidental or chance factors.
The examination of the entries in the chi-square table shows
an Upward trend in the case of the advanced district schools,
in contrast to a downward trend in the case of the backward
district schools. Here the differences observed become more
visual and important. One can easily see that the possibility
for the adaptation of the new concepts in education in
general and supervision in particular in the case of the
advanced distriet schools is definitely higher than that in
the case of the backward district schools. About 52 per cent
of the schools are rated in Category I, l.e. possibility in
the case of these schools is to a very great extent, about
80 to 100 per cent. In the case of the backward district
schools, the percentage of schools falling in this category
is only 25. On the contrary, about 46 per cent of the
backward district schools fall in the last category which
shows that the possibility to adopt new ideas is very less,
i.e. around 20 per cent only. The percentage of schools
falling in the Category II showing the possibility to the
extent of around sixty per cent for the advanced district
schools and the backward schools are about 50 and 20- per cent
respectively. Here, also the advanced district school group
scores more as compared to the backward district school group
indicating very clearly that the possibility for the adopta-

tion of new concepts is definitely more in case of the
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advanced district schools as compared to that in the case of
the backward district schools. In Category III which iﬁdicates
the possibility qf adoption of new ideas to a small extent
only, the percentage for the advanced distriect schools is
smaller than that of the backward distriet schools. y

Same results are reflected in Table 4.21 of mean values
also. A4n inspection of the table shows that in the case of
the advanced schools, excepting Item Nos. 10 and 16, not a
single item is rated to the extent of 2 or less, whereas in
the case of the backward district schools, excepting Item
Nos. 2, 3, 4, & 7, and 19, not a single item receives a score
of 3 or more. This shows that the advanced district schools
definitely score higher as regard to the agra adaptability of

new concepts.

Only one item (Item No. 19) in the case of the backward
district schools receive a rating to the extent of 4 while
in the case of the advanced district schools, the items which
score 4 or more are Nos. 1, 2, 3, 4, 5, 6, 7, 8, 11, 14, 15,
and 19. In all w 12 items receive the score of 4 or more.
This also shows higher rating in the case of the advanced
distriet schools. The highest score in the case of the
advanced district schools is around 5 (Item No. 3) ds against
the highest score 4 in the case of the backward district
schools‘(Item No. 13). Once again this shows the superior
position of the advanced schools in regard to the possibility

of the adaptation of new concepts in education in general and

school supervision in particular.
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On the whole, one can say that there are differences and
those too in favour of the advanced distriet schools in
regard to the possibility for the adpptation of the new

concepts in supervision.

Hence, the Hypothesls is upheld.

r

4,11 SCHOOL PROGRAMMES FOR EDUCATIONAL IMPROVEMENT
( Hypothesils IX ) '

Implementation of new ideas in education would obviously
result in newer activities for schools to bring about educa-
tional and instructional improvement. In fact, it is
imperative that new ideas should lead to innovative activities
which would lead a school or a school system to better
instruction and better education. Improvement of educational
activities would lead to better qualitative education which
ultimately helpsin realising national development objectives
of educatlion on which the National (the XKothari) Commission
of Education (1964-66) bullt up the proposed educational
structure, programming and standards established by conti-

nuously evolving evaluation criteria.

In this perspective, the Hypothesis IX is very signi-

ficant., It is worded as under :

"The advanced district schools would differ markedly
from the backward district schools in respect
of the various activitles to be undertaken
for educational improvement.®!
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M. 8. UNIVERSITY OF BARODA

it

ek

) 2686
The Hypothesis implies that there would be marked
significant differences between the high schools of the
advanced district and the backward distriet in regard to new
educational activities undertaken by them to bring about.

improvement in instruction.

Tool VIII given in the Appendix is made use of in
collecting the data to feed this Hypothesis.

Supervisorg naturally iike to have a programme of
educational improvement by introducing various instructional
activities. To what extent they felt this wa& possible in
their own schools was the point of study in this Hypothesis.
They were asked to rate their schools on a six-point scale
in regard to twenty activities (Vide - Tool 8(a), Items 1 to
20). A4 high score on a rating scale would mean greater
possibility of implementing an activity in the schools.
Scores were grouped in 3 categories of greater, moderate,
and less posslbilities. Group differences were studied on a
chi-square test. Resultzare tabulated in Table 4.22.

Table 4.22 : Chi-square Value for the possibility of the
Implementation of Supervision related

Bctivities in Schools
(Pigures in brackets indicate percentages)

- —— ———— - — o — T - - . " . T Y - — - -

Category I IT III
of To a great To some To a small Total
Schools Extent Extent Extent

Advanced 60 (40.52) 52 (35.12) 36 (24.36) 148
(100 .0)

Backward 14 (12.72) 27 (38.02) 30 (42.26) 71
(100.0)

Total 74 (30.12) 79 (36.57) 66 (33.31) 219
....... FACULTY. OF_EDUGATION AND_PSYCHOLOGY semmmmmamead 10020)
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The chi-square value {3 10.14 is significant at .01
level showing the differences observed to be virtued. This
means that the two distriet school groups definitely differ
as regards'§§ the possibility of implementation of various

improvement oriented educational activities.

The table entries show that in the advanced district
schools about 40 per cent of the schools have greater
possibility for the implementation of a programme of
educational improvement, whereas in the backward district
schools only 20 per cent of the schools have the similar
possibility. This puts the schools in the advanced district
schools group on a superior position1£?>the schools in the
backward district as far as the programme of educational

implementation is concerned.

Schools falling under the third category from the
advanced district and the backward district are 24 and 42
per cent respectively. Thls also shows that more number of
schools from the backward distriet school group have diffi-
culties in implementing newer activities of instructional
improvement as compared to the schools in the advanced districtl
Regarding the second category, both the groups score almost
equal, the difference between them being of 2.80 per cent
which is more in favour of the backward district school

group.
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Taking the overall view, it can be inferred that the

advanced district schools are definitely superior to the

backward district schools as far as this part of the inquiry

is concerned. The Hypothesis regarding the difference

between the groups is, therefore, proved.

4,12 CONDITIONS IN SCHOOLS FAVOURABLE TO
EDUCATIONAL IMPROVEMENT ( Hypothesis X )

In the last section, the possibility of adopting new
school programmes for instructional improvement;%g§%~examined
in the Hypothesis IX. It was found that in thiémrespect the
schools in an educationally advanced district have better
possibilities than those in the backward district. The
present Hypothesls seeks to pursue this issue further. Tt
attempts to examine the conditionsg which favour the adoption
of newer programmes of instructional improvement in the
context of an educationally kamkward advanced district and

an educationally backward distriet.

The Hypothesls reads as under :
"There would be more favourable conditions for
educational improvement in case of the
advanced schools as compared to backward schools."
The data for this Hypothesls are fed by Tool VIII,
Section B, Items 1 to 20. These items deplet the conditions

presumed to be favourable for educational improvement in

secondary schools. This Tool was administered to the high
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school supervisors. They were asked to rate their school on
a five-point scale in regards to every item. The chi-square
test of significance was Used to study the differences between
the advanced and the backward district schools. The results
were computed individually for every item and are shown in
Table 4.23.
Table 4.23 ¢ (A to 8) showing Ttem-wise Chi-square Values

for the Existence of Favourable Conditions

for Educational Improvement.

( Pigures in brackets in all sub-tables

indicate percentages).
5 - Ttem 8 (b.l) : Open-minded Policy of School Management

O ——— O R A U YO W W TR O W W W WU VIR S S W O W W G W Wt ST TR TS 20 S G G S W S WA G M, WU A R T T NS W aw e N SmE GU

BSChO0l  cmmermmcmmm e ——————— e e o e e Total
5 4 3 2 1
Advanced 70 - 80 10 8 0 148
District

Schools  (47.31) (40.54) (6.,76) (5.32) ( - ) (100.0)

Backward 22 20 21 3 5 71
District
Schools (30.98) (28.18) (29.57) (4.23) (7.08) (100.0)

- T G U O W T A S G W O A GO G W OV TR s G S WS G TN A G S G W Y G G S W o G S M T L S W S W S G G S

Total 92 80 31 11 5 210 219
Schools (42.32) (36.80) (14.02) (4.58) (2.28)  (100.0)

G W G B TS T S W W S GRS S Y D SR GED AN GRS A S I S G SR AN W SN SIE S WP RN WA TS S W SN N AN O SIS e G S W W S S G WY G G G RS WY O

af = 4 ‘ X° = 30.85
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B - Item 8 (b.2) 2 School Poliey to provide for Qualitative
Instruction
_________________ e
Sehools ~=mm=m- SO . - S A Total
5 L 3 2 1

Advanced 54 64 27 3 0 148
District
Schools (36,50) (43.21) (18.25) ( 2.04) (0.00) (100.0)
Backward 19 25 15 2 3 71
District

Schools (26.75) (35.20) (21.12) (12.71) (4.22) (100.0)

Total 73 89 42 12 3 219
Sdhodls”  (33,33) (38.31) (19.12) (7.8 (1.37) (100.0)

T - ——" " o o, D g o~ Y W~ o . Y ot T e o W Qo) o o o W W S o v - - n -

~~~~~~~~~~~~~~~ é_ —-*—-—-"--—*——"-'--'——'-‘——;—-'——--"—“——-—-'—‘-"—-—-"—""

Behools ~--=-=m----- - N — Total
5 [ 3 2 1

Advanced 50 a5 34 18 1 148
District
Sehools (33.80) (30.42) {(22.98) (12.12) (0.68) (100.0)
Backward 14 11 18 17 11 71
Distriet

S ehools (19.71) (15.49) (25.34) (23.94) (15.52) (100.0)
Total 64 56 52 35 12 219
S chools (28.84) (25.76) (23.82) (16.10) (5.48) (100.0)

R S A e e .y . W o - by o V" oo St B S v ma o A = WY e o i W o " . A" Aa W T —
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D - Item 8 (b.4) 2 Provision of Adequate and Modern Teaching
Alds

B - . " - W - B D g SO D IV ot e WAL T A N T A S S T T . O i 0 o 1S o g

- 1 s S o Do o o W o At Yk A Y D T WD T B P ek W M G U W o SO b oo Wt e wee W W e W S e e S e M M Bt W e S e T G T

Mvanced 68 27 32 2t 0 148
District

Backward 18 16 20 12 5 71
District . )
Sarools  (25.37) (22.53) (28.16) (16.90) (7.04) (100.0)

Total 86 43 52 a3 5 219
S dhodls (39.20) (19.58) (23.82) (15.12) (2.28) (100.0)

-t 0 e srx mon N e g g o - —_— o . o A A i e W P e M e W - ————— . o — o —

E - Item 8 (b.5) s Allocation of enough fund for
Bucational Aetivities

\ R g t 1 n ¢ -s ————— T
Schools ~———=m=r-mm—Semm el e bttt et Total
5 4 3 2 1.
Advanced 53 33 33 26 3 148

District
Sehools (35.82) (22.30) (22.30) (17.54) (2.04) (100.0)

Backward 16 16 15 15 9 71

Distriect
S chools (22.52) (22.62) (21.10) (21.10) (12.86) (100.0)

Total 69 49 48 41 12 219
S chools (31.13) (22.55) (21.98) (18.87) (5.47) (100.0)

N R el o s o 1 - V- " 7" T o i - . " St ot - - -
2 R
U

X® =113.39 |
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, F <« Item 8 (b.6) : Democratic Traditions in the School
D N N
Seho0ls w-mem————— ?.' ..... ?.Z..El.é ~~~~~~~~~~~~~~~~~~~~ Tocal
5 ) 3 2 1
Alvanced 72 52 14 10 o] 148

District
Schools (48.668) (35.15) ( 9.43) (6.76) (0.0) (100.0)

Baclkward 25 14 20 9 3 71
District
Seheols (35.24) (19.71) (28.16) (12.67) (4.22) (100.0)

Total 97 66 34 19 3 219
Schodls  (43.69) - (30.36) (15.57) ( 9.02) (1.36) (100.0)
X2 = 24.19

S W R = o T — - —— W W O e " — i P A s N e e P gy W e e GUT Wy ) A A W e A G T

Sehools = —rm— e e e e e e e Total
5 Y 3 2 1
Mvanced 60 26 45 17 0 148
District
S chools (40.55) (17.54) (30.42) (11.49) (0.0) (100.0)
Backward = 20 16 21 i Vi vl
District

Sonools ~ (28.16) (22.53) (29.57) (9.87)  (9.87) (100.0)

S — - T~ - " o - 1 " -~V ] 2t ] ] Y - — - - T __

Total 80 42 66 24 7 219
S chools (3L.36) (20.04) (20.34) (11.04) (3.20) (100.0)

T h S sty W " oo - -~ " b s s - 4"~ i - A o -
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Advanced 56 81 - 32 9 0 148
Districh

Schools (87.85) (34.07) (21.63) ( 6.45) (0.0) (100.0)

Baclward 21 26 11 9 4 71
District
Sézggls (22.60) (36.61) (15.49) (12.67) (56.63) (100.0)

T e T g e t e W o s — o W oy T e e b B WY et G A gt e s S e e o S T W > - o —

Total 77 77 43 18 4 219
Sdhobls (30.31) (30.31) (19.35) (8.21) (1.82) (100.0)
X = 16.21

I - Item 8 (b.9) ¢ Training the staff of Teachers

i S . S s o o i 1o " OO o i 1t " — 1 — W m_ i wpd T - S W " o e - —— WY Ve ek W W tew e A e

. R a t 1 n = s
Seho0ls mmmmmmm e e e e e e Tetal
5 4 3 2 1
éﬁ}vzg.nqe% 85 43 29 11 0 148
isyric
S ehools (57.45) (29.03) (6.08) (7.44) (0.0) (100.0)
Sackward 30 23 14 2 2 71
District
Sechools (42.24) (32.41) (19.71) (2.82) (2.82) (100.0)
Total 115° 66 23 13 2 219
Schools (52.54) (30.13) (10.49) (5.13) 1.71) (100.0)
X? = 16,21
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J - Item 8 (b.10) : Young and Dynamic Staff of Teachers
—————————————————— i --—--—--.--‘----:—-—-—'-—---*'v-—-—--—4---—-————'--—*“"""
Schocls —cemmeceacw %--?——-%-—I.l—-%o—% ————————————————— Total
L 3 2 9
Avanced - 64 56 20 8 0 148

Digtrict

Schools  (43.26) (37.81) (13.52) (5.81) @@0.0) (100.0)

Bacltward 38 15 16 0 2 7i
District
Sthools ~ (53.53) (21.12) (22.53) (0.0)  (2.82) (100.0)

Total 102 7 36 8 2 219
Schodls  (46.62) (32.42) (16.40) (3.65) (0.91) (100.0)

o 1" - oy Ty . " " Sam G e e o oo s S ol i S Ant i A S T M et n PO g < S e ek Wt e M et Mo od A A ot g W

K - Item 8 (b.1l) 2 Parents! Keen Interest in Schools?
Instructional Programme

TS W R i S e i i o W ot U o —— - 7 o " b W - " " 7"~ o~y - " " -~ " 7o o~

Sehools —rmmm e e e e e e e e e Total 4
5 i 3 2 1
MAvanced 10 23 25 56 34 148
District ' .
Sehools 6.76) (15.55) (16.90) (37.81) (22.98) (100.0) ]
Backward 14 14 13 7 23 71
District

B —as o T " — " Py —— Wy o W W T e W e Beh e W S e o e S WY Ty ey - -

Total 24 37 38 63 57 - 219
Schools (10.920) (16.85) (17.34) (28.67) (26.24) (100.0)

St s S s G et e o - — —— . — - — S -t s S - ——— o W S o o . — =

FACULTY OF EDUCATION ANMD PSYCHOLOGY




M. S. UNIVERSITY OF BARODA

275
‘ ) S{u,cQQﬂ(” Uvuicm,
L - Item 8 (b.12) : Well-organized . on Democratic Tines
T o R
"""""""""""""""""" 2 At im g s TR
Schools ~-mmmemeaa ? ----- 3-' -------------------------- Tobal
5 L 3 2 1
Mvatced 13 25 23 57 30 148

Digtrict

Schools  (8.79)  (16.90) (15.55) (38.48) (20.28) (100.0)

Bacltward 9 14 25 17 8 71
District
Schools (12.67) (19.71) (85.15) (24.02) (6.45) (100.0)

- e S e - D AL e ma A S e s aar WO Ak e Wy W i T e . T e .- o

Total 22 39 48 74 36 219
S dhools (10.04) (17.81) (21.60) (34.21) (16.34) (100.0)
Xg = 16,91

s o - - - R A T mn o N Wy m A - B S - S W W Su e e e Sy e e b e

Schools —=-=mmerem el itk e it Total
5 L 3 p) 1
Advanced 68 49 31 3 4 148

SiotrIet  (45.96) (28.35) (20.95) (2.04) (2.70) (100.0)

Saclkyard 22 25 5 9 10 71
SISEIICY (30.98) (35.23) (7,04) (12.67) (14.08) (100.0)
Total 90 67 36 12 14 29

S chocls (41.10) (30.59) (16.44) (5.48) (6.39) (100.0)

S M i e e St e - " - T " o T T o T o~ W -~ o - N Sh o T o . - . W P S -
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N - Item 8 .(b.14) s High Morale of Teachers
ST R & t i n g s TTTTTTTTT
Schools —mmemeeeea ?-'-—E»--# ~~~~~ B e Total
5 Y 3 2 1
Avanced 67 55 .25 1 0 148

ég‘;og;i;’“ (42.29) (36.17) (20.88) (0.68) (0.0) (100.0)

Baclkvard 23 30 5 8 5 71

STt (32.42) (a2.24) (7.04) (11.26) (7.04) (100.0)

- o W W . e o . T e W Tt et gt W o o . o i O A T G —— Ty e W W P T Ghen U o W . o

Tosal 20 85 30 . 9 5 219
Sdhobls (41.10) (38.81) (13.70) (4.11) (2.28) (100.0)

Y~ e - . - VW P - - V"o o ot G S o S G o s B U A Do Woh BN GV S o o o

" — g g " i - A M S ek T Ay S BEA ma M SO e B SR W R S e WS W e e S e e e e M G Gm A AN e o e S

Schools ~— - mmrm e e e e e e e e e Total
5 4 3 2 1
Advanced 76 a51 18 3 0 148
District - ’
S chools (60.32) (34.47) (12.17) (2.04) (0.0) (100.0)
. Backyard 25 17 14 10 8 71

District ?.4 .08)
S chcols (35.23) (23.94) (19.71) (&xe2 (7.04) (100.0)

- e s e — - — . W pab —in . o Wi A o - " - - - > Ak w P M w  —  Sm a  W  ——— — — —a  —_=

Total 101 68 32 13 5 - 219
S chocls (46.15) (31.04) (14.61) (5.92) (2.28) (100.0)

N e L M G o " - S . P W W S Aa Gn A S . v s B S e WO W = M Wen W W e T A T o
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P ~ Item 8 (b.16) 2z Democratic Traditions in the School
————————————————— § —--——-"‘—I—: A e e T M A G At B NG W S ke TED W W G e Gan W S T s S o .
Schools ~e—cemmmaa- %—~E~~}~—g-1§——§ ----------------- Total

- 5 Y 3 2 1
Alvarced 75 45 20 6 2 148

Digtrict

S cnools (49.55) (31.52) (13.52) (4.06) (1.35) (100.0)

Baclward 25 13 31 1 1l 71

SEErICt  (35.23) (18.30) (43.65)  (L.41) (1.41) (100.0)

Tosal 100 58 51 7 3
Scnobls (45.67) (26.48) (23.29) (3.129) 1.37) (100.0)

T o e o W - —_— 1y e - — " - " - o m_ o O o s P A " v " o T A - - " -~

Q - Item 8 (b.17) 2 Modern and wéll-equipped Iibrary under
a Trained and Experienced Iibrarian

" corp s T e o ot a1 o - " " - - o Y o " - - — " -~ o

Schools  —rmmmmmm s e e e e e e e e e Total
5 I 3 2 1
Advanced 42 30 34 31 11 148
Digtrict . )
Schoois (28.39) (20.28) (24.35) (19.55) (7.43) (100.0)
Backward 11 18 13 V4 22 71
Digtricst .
St S (16.52) (25.34) (18.30) (9.88)  (30.98) (100.0)
Total 63 48 47 38 33 219
Schocls (24.89) (21 E,—} (21.33) (17.18) (14.85) (100.0)

e W o g b W hn —— T . - . e e W Wk A me e W W S ot e bR W W e e e o o e eh W o W et e Ak A S e R
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R = Item 8 (b.18) 2 Close relation of the School with the
Extension Department of the Teachers!?
College of the concerned area

e . " o — - P P gy B OO e T T e WO WP o Ay S Yo T e P R e W T e T o W gy

= o v " " 7 T - - o o _ T S — " mn e o P L Wy " i e S o B W s W Th RS O oy

Mrvarced 45 44 36 20 3 148
Dgtricth

Bgckwgrd 14 12 11 o5 ° n
Diztrict ’ A
Schools (17.71) (16.90) (15.49) (35.23) (12.67) (100.0)

Tosal &9 56 47 45 12 219
Scdhobls (27.71) (25.35) {(21.18) (20.28) (5.48) (100.0)

S e e Nt o 1 7 " " i 7} 0t At (% it T P i e g IS A e U S St i Wk s B o S T S Q0

S - Item 8 (b.19) : Good Relations of the School with the
) - District Education Officer

W W s W0 sy ek i iy SO S O - Sk T s oy oty W e e e v UM e W e W e - W v e by S o A S

Schools =----=------soems--oX o o o e e e Total
3 " 3 2 1
Avanced 70 60 15 3 0 148
District
Seoneritt  (47.31) (40.55) (10.10) (2.04) (0.0)  (100.0)

Sackvard 24 15 21 8 3 71
District
Soncols  (33.83) (21.12) (29.57) (11.26) (4.22) (100.0)

Total 04 75 36 11 3 219
S chocls (43.16) (34.24) (16.22) (5.02) (1.36) (100.0)

ST e T e S o kW o S ot S V- " -~ "~ o o -~ - o - - - W - - o

P.S. 2 For all the Tables 4.23 (A) to (8), the df = 4 and
the chi-square value significant at .05 level is
9.458 and at .0l level 1s 13-217.
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When the differences to the extent in which the
conditions favourable for edwcational improvement prevailed
in the schools were measuvred, it was found that both the
groyps differed markedly aé the chi-sqrare valve ofone of
these items was found to be less than 13.217 which is

significant at .01 level.

This shows that the differences between the two district
school grovps are really significant and they are observed
in regard to every condition believed to be favovrable for
edvwcational improvement. A close inspection of the table
entries (i.e. percentages) shows that with regard to 1l
items out of 19, the advanced district schools score more
significantly than the backward district schools on three

items. Out of the remaining eight items, the scores of the

gdvanced district schools are less than those of the backward |

district schools. On the rest, the score of the advanced
district schools is higher bvt to the extent of 10 per cent
only and hence the difference was considered to be less
significant. These eight items are 7, 8, 10, 11, 12, 13,
14 and 17. On item Nos. 11, 12 and 13, the scores of the
backward district schools are comparatively higher than

the advanced district schools. This refers to the interest
of parents in schools programmes, organized pvpil uvnilons
ans stable staff. This might be dve to the fact that in
the backward district, the school wnits being small, there

are more chances for informal contacts amongst the local

ey g S, ATy
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community people as well as the pvpils. The school being
the only local school is a matter of interest to everybody
in the w® village or the town. One can see that-they wowuld
feel more interested in the school activities as well as

in the formation of the organized groups.

Regarding the relative stability of staff in the
backward distriet schools, the informal atmosphere in the
town as well as the school might be responsible. But this

factor needs fwrther probe.

The items on which the scores of the advanced district
schools are not higher than the backward district schools
by more than 10 per cent are mentioned below :

~ 7 (Planned programme of edncational improvement);

8 (Well-adjvsted harmoniows staff);

10 (Yovng and enthusiastic staff);

i

14 (Healthy traditions of the school); and
17 (Good library).

On all these items, the advanced district schools
score almost on par with the backward distriect schools.
Percentage being almost 75 and 50 with increasing
proportion of the trained personnel in the field and greater

awakening on the part of the swpervisors, this is feasible.

On the whole, it is seen that the differences, as far
as the favonrable conditions of educational implications are

concerned, in the two district school groups are real.
Hence, the Hypothesis is smustained.

FACULLY OF EDUCATION AND PSYCHOLOGY



T T S ATt ST T B e s A L et 0 B,

R S L R et o .5 o oo R K

st e

i e o

e [, 8, IRZVERSTTY OF DARGD A .

231

4,13 CONDITIONS NOT FAVOURABLE IN SCHOOLS
FOR EDUCATIONAL IMPROVEMENT ( Hypothesis XI )

The present Hypothesis is the reverse of the foregoing
one. In the last Hypothesis, just as the conditions
favourable to educational improvement were studied, in the
present Hypothesis, obstacles to educational improvement are
examined. The tabulation of the data, analysis and inter-

ptetation are on the same lines.

The wordings of the present Hypothesls are as under :

"The advanced district schools, in contrast to
the backward districet schools, would be
marked by the relative absence of some
of the obstacles to the Ilmprovement of
education.®

The data fed into the examination of this Hypothesis are
given in Table 4.24. The Tool used is No. 8().

Table 4.24 (A to S) : showing Item-wise Chi-square for the
obstacles to Educational Improvement.

(Flgures in brackets indicate percentages)
& - 8(c.l) 2z High Work Ioad of Teachers

- S W e e T S W S S W WIS I N B S TI U S S SO e I S S WS T SN AU EAD SO TS N SO SN S S SO S U T W R W SO S O S S W W RO S -

S¢ho0ls -cemm—memcccc o r s s e e Total
‘ 4 3 2
Advanced 4 10 31 38 65 148
District {20.93)
Sehools (2.70) (6.90) (2ax&&) (25.66) (43.81) (100.0)
Backward 8 8 21 11 23 71
Distriet (11.27) (11.27) (29.64) (15.53) (32.29) (100.0)
Total 12 18 52 49 “es 219

Schools (5.48) (8.22) (23.64) (22.36) (40.30) (100.0)

A P TUD Dot e U Y W Y S S VN TN G DOS VU T N U M T M) TR WD WS S R WS TAE BN WS GEY W €0 BHD Wk Se WG SO NS WS WL OB TR TR N T R W WA WU S WD WA SIw W W W I S M
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Table 4.24
B - 8 (c.2) : Unstable and Changing Staff
"""""""""""""" ;{ "'"“”'"'"'7“”t““;““'"““"'”“"””"'"“"""““"’
S choOLS  ~mmmmmnmomm G . S o sal
5 L 3 2 1
Mvanced 30 61 36 13 8 148
Digtrict .
Schools (20.26) (41.26) (24.30) (8.73) (5.40) (100.0)
Backward 15 18 14 16 8 71
District
Schools (21.13) (25.35) (19.72) (22.53) (11.27) (100.0)
. Total 45 79 50 29 16 219
S dhodls (20.44) (36.40) (22.72) (13.23) (7.1) (100.0)
X2 = 12.58
C -8 (c.3) Conservative Managing Committee of the School
"""""""""""""" :‘;{ S
P S S
5 ) 3 2 1
Advanced 6 22 23 34 63 148
District
S chools (4.06) (14.86) (15.58) (22.96) (42.54) (100.0)
%ackwérd 12 5 16 11 27 71
istrict ; )

Sobeols’  (16.90) (7.04)  (22.53) (15.49) (38.04) (100.0)
Total 18 27 39 45 20 219
Schocls (8.10) (12.15) (17.55) (20.25) (41.95) (100.0)

Xz = 14,52
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D - 8 (c.4) 2 Uncertain Financlal Condition of the School

B e pva S — - - S ot Ao P A s o W o 0 B W g S T o - - Vo G T gy oo Vo T -

Seh001S ~rmcme e e e e e e e Total
5 L 3 2 1
Advanced 10 16 20 38 64 148
Digtrict

Schools (6.90)  (10.80) (13.51) (35.66) (43.13) (100.0)

Baclzward 13 9 7 11 31 71
Districst
Schools (18.831) (12.68) (9.86) (15.49) (43.68) (100.0)

- - ——— . " - o - " -V D o o O - T o P W - T B i o - o 0

Total 23 25 27 49 95 219
Sdhools  (11.07) (11.85) (12:.15) (22.05) (43.38) (100.0)

Y e e o — . e L 0 o " — o vV e W - T oy e Mmoo W S o ot SV g S Whe - o W W o gy <A S W

E - 8 (¢.5) : Over_Interference of the Guardians in the
' Teaching and other work in the School-

- T — - -y 20D 4" " - P - W - T T A M Mo T o iy W i " . - ——— - " -

- —— . -~ — o WL ey W T o 40 - e e e e A M e e W SRS e e e o O T T

Advanced 2 6 20 31 20 . 148

District
Séiogig (1.35) (3.38) (13.51) (20.93) (60.83) (100.0)

Backyard 9 5 7 5 45 71
Distriet
Sehools  (12.68) (7.04) (9.86) (7.04)  (63.38) (100.0)

O . o " T . - —— " - ——. " —— b i~ —— U —— W — . W -

Total 11 10 27 36 1356 219
Schools (4.95) (4.56) (12.15) (16.20) (62.14) (100.0)

- - " o s S . V. —— T o~ - et " - " — o W ———— S . W A . -
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F - 8 (ec.8) : ILarge Number of Fresh and Unedperienced
Teachers
””””””””””””””””” R a &t iom e s T
Sehools ~rcemcrmc e ————— S e Tonal
5 Y 3 2 1
Avarsced 1 2 20 a4 & 148

Digsricth

B L e e e
Schools ~ (4.24)  (5.64) (4.24) (15.53) (70.35) (100.0)

Tosal 4 6 23 &5 131 219
S dhobls (1.82) (2.73) (10.35) (24.75) (60.35) (100.0)

s o o ot o o —— T~ _—— A T o " T T v ame ks . mn S g m e ey e S e i - -

i M e T S e o e W P D e s W ok ey W T S0t WA N G P W e - R e W M P e e R - e W G S A e W S e B3

Sehools == mmmmemmm e e e e e Total
5 L 3 2 1
Advanced 14 20 38 30 46 148
District
Sehools (9.89) (13.51) (25.66) (20.41) (30.53) (100.0)
Dackyard 6 10 18 15 22 71
Digtries

Schools (8.45) (14.08) (25.35) (20.25) (31.78) (100.0)

S e e T b up AL W T T el e a1 > o~ > " - P - o o O Bt oy tp o G Al o S S B

Total 20 30 56 45 68 219
Sechocls (2.13) (13.69) (25.20) (20.25) (381.73) (100.0)

- g - —_—-—
—_— o - e i I R e R
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H - 8 (c.8) 2 Class Strength Exceeding 40-45
e o e oo
Scheols —-mmme- ST S Total
5 L 3 2 1
_______________________________________________________________ ?
Avanced 10 25 31 24 58 148 |
Digtrict {
Schools (6.75) (16.89) (20.93) (16.26) (39.17) (100.0)
%@g‘fﬁgi 19 18 11 8 15 71
Scheels ~ (36.72) (25.35) (15.53) (11.27) (21.13) (100.0)
Total 29 43 42 32 73 219
_______________________________________________________________ |
X2 = 24,20

e

- Wt " U gy - . - . Woe St - - " —— - W T M men W N S W e e - — o g S W e A

- e T - "t o W T o W W e S S s o - — = o s

Mvanced 12 11 18 21 86 148
Sistrict 511y (7.43) (12.15) (14.18) (58.13)  (100.0) i
Backward 7 7 12 9 36 71

SLtrict  (9.86) (9.86) (16.90) (12.68) (50.70)  (100.0)

TR - i T S S N e S A o e e S " -y W o - U " o -V

Total 19 18 30 30 122 219
Schools (8.55) (8.10) (13.50) (13.50) (56.35) (100.0)
X2 = 1.81
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J - 8 (c.10) : Traditional Routine Programme of the School

L - o . o - i S v i $=4 W S g i o et S G o T S W e v VI Y e S e o T o o Sy O T gy g S T g

, - .
Sehools —~-~—eww - --%—-E-—}-—x-}——g--—?- ————————————————— Tohtal
5 4 3 2 1
Avanced 0 15 - 35 38 60 148
SiBtrlch  0.0)  (10.13) (23.63) (25.66) (40.58) (100.0)
Backward 3 12 25 14 17 71

District .

A — = - e . O o = e T e un o g Wt S W U W At T g T g A e S T o s S o =

Total 3 27 60 52 77 219
Sdhools (1.37) (12.15) (27.40) (23.40) (35.68) (100.0)
x2 = 12.21

K - 8 (¢.11) : Commercial Attitude of the School Management

- o it T P . s . T s T oot W Tt ok i A T W e Vo VU o o S W o i A Mt i oot N D o U PO O D BOR

Schools ~-—=—=-memmmSmme e e o e Total
4 3 > 1

Advanced 1 3 23 16 105 148

SISETICt  0.68) (2.08) (15.53) (10.68) (71.08)  (100.0)

Backward 10 6 13 7 36 71

S chools

S ] - 42— e e o - O W 1o —— Wy o ot ot S0 W o - T Y - - "

Jistrict  (14,08) (8.45) (18.31) (9.65) (49.51)  (100.0)

Total 11 9 36 23 140 219
S chools (5.02) (4.11) (16.20) (10.35) (64.32) (100.0)

A e, e e G s W Tt W o A e g Wt P o0 W e A g e S - D S A G S g S o g P ot
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L -« 8 (c.12) : Dictatorial Close-minded School Management

R a t 1 n 8 E—
Schools —memmemmm e D S e Total
. 5 L 3 2 1
Alvanced 2 12 14 14 106 148

Digtrict .
S ehools (1.35) (8.11) (9.46) (9.46) (71.62? (100.0)

Baclward 11 3 5 9 43 71
SOt (15.49) (4.23) (7.05) (12.67) (60.56)  (100.0)
Total 13 15 19 23 149 219
Scdhobls (5.85) (6.75) (8.55) (10.35) (69.50) (100.0)

N 2

M - 8 {(c.13) : Isolated School location

e Mt P e e Tt e e A = v - P et e tan S A e e S e e e S e e - e W W . e e e

Sechools ~=—--=---e-mS-meseeoX T m T T m e Total
5 k4 3 2 ! ._
Advanced 4 5 a1 16 92 148
Disgtrict

SChOOlS (2.72) (3038) (20095) (10081) (62014) (10000)

Backward 5 9 7 11 39 71

géigg%g“ (7.04) (12.67) (9.86) (15.49) (54.94) (100.0)

- — " - " "~ -t ] oo - -t s e . U i e Ut 8 e ok T o $4°  —— — — m— A— —  — — —— —

Total 9 14 38 27 131 219

Schools (4.11) (6.30) (17.10) (12.15) (60.34) (100.Q)

_______________________________________________________ P A
X = 10.99
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N - 8 (c.14) : Conflict with the Office of the District
Education Officer

P T . - T " P W W g = e S W W o e el B W ST A RS g e T S Gnp WP e G W e S S ook gt e N gmp G T s S g e S S o

T e e 0t - e o o T Y P e M e e T W Ao e o M e e N B e P e e B D s W Ty e T 9% ey

%f:‘ vaiced o 6 7 23 112 148
Dissrics

Seh00ls 0.0) (4.08) (4.73) (15.54) (75.65) (100.0)

Jpeard 3 3 .7 11 47 71
Soneors (4.23)  (4.28) (9.86) (15.49) (66.19)  (100.0)
Total 3 9 14 34 159 219

S dhobls (1.35) (4.05) (6.30) (15.30) (73.00) (100.0)

A n e e W vy e e o e i W= Sm hop e P e N e o T s S T A4 S St W T G o o o ot S P i D o M T A " S e o

0 - 8 (c.15) : Internal Bickerings among the Staff

- T o Vo o - - - — ]~ - - - - Yo o - S o~ e g - W . g S —

—— . ———- 7% - S — - - " -t e Vi W Are oy e o T e S i ot e W W - W Wt S

Advanced 1 5 13 20 109 148

STt (0.68) (4.06) (8.85)  (13.52) (72.89) (100.0)

Bz?,cf;{wgrd 5 5 3 18 40 71
§1§Br'=i§t (7.04) (7.04) (4.22) (25.32) (56.38) (100.0)
< CRC0

Total 6 10 16 38 149 219

Sonecys  (2.70)  (4.56)  (7.20)  (17.10) (68.44)  (100.0)

G o e o v e e i e G o Wt D - - oy > O ot ks i Sy - T A A T e e A A O S W A
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P - 8 (c.16) : Political Ovértone in School Activities
__________________ o
Schools =—memw- - -~?-'—-§--33—-I-}—-§——-S— ---------------- Total
5 Y4 3 2 1
Mvanced 4 7 16 18 103 148

DISETIct  (9.70) @.73) (10.81)  (12.17) . (69.59) (100.0)

Br_g.c‘z’:ws_),rd 5 3 ' 5 ir 47
%Jé: 'gr ;Lgt (7.04) (4.24) (7.04) (15.48) (66.20) (100.0)
. [OXR

S . W - - - W G ot o - AT e s . . - e G Pt W At " e S e > O e oy - W O

Total 9 10 21 29 180 219
S dhobls {4.05) (4.56) (9.45) (13.05) (68.89) (100.0)

S S e G v o~ W - " - T o ot - _ Vs o Vs W DO Do T W P W N S b g A e O Y -1

- o~ —_ - o S - ——- - -~ W~ - o . o n

- - TV My " W g "D O gy o s W W B W G why n T o W o S i W VS . My W g - o — s WS . . " W

Mvanced 5 9 34 33 62 328
District ‘
Sotools  (3.38) (6.08) (22.98) (25.68) (41.88)  (100.0)

Backward o 9 18 14 21 71

District
Scnégig (12.67) (12.67) (25.34) (19.71) (29.61) (100.0)

Y e e B i o WA e W S n o 2 A . e T W — " ——— " WA W = " . - W - W - W g — . —

Total 14 18 52 52 83 219
S chools (6.30) (8.10) (23.40) (23.40) (38.80) (100.0)

AR e W S e e S T e e ot bt T W W W o o S s > b W W s A e S e o o o S S SR W - S o W
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R - 8 (c.18) : Conventional and Traditional Inspecting
futhorities
s e s e e e o 5m % ___________ e —— - e e e e e o s e e
Schools —-emceemee- %-,E~-},_E__§,_§ ----------------- Total
5 L 3 2 1
Advanced 3 18 28 45 54 148

District
SanotiCP (2.64) (12.17) (18.92) (30.42) (36.45) (100.0)

Backward 4 11 15 14 27 ' 71

District
Toneris’  (5.63) (15.49) (21.62) (19.71) (37.55) (100.0)

-— -_ e e W T - ap - M tan r W T M > n e RO e W S = V= e W e M e - A W - - o M

Total 7 29 43 89 81 219
S dhobls (3.15) (13.15) (19.45) (26.55) (37.70) (100.0)

o ———— . o o - - —
— - v - ——— - " o T S o 7 T " o - - 7" "

8 - 8 (¢.19) 2 Depleted and Lethargic Staff

o - -y o S it o OB S o, S W TS T S - - W Wb nn UM A A o o W B e o W W gy o e oy W S 0 e TS e o W o

Advanced
JISUiCt  (2504) (4.76) (10.14) (25.68) (57.38)  (100.0)

Backward 8 2 17 12 32 71
gistrict (11.28) (2.81) (23.94) (16.90) (45.09) (100.0)
chools

A - - — . = -
- - - — o - — W T e e - o

Total 11 9 32 50 117 219
Schools (4.95) (4605) (14.40) (22.50) (54.10) (100.0)
af = 4~ - Xz = 9,62
Chi-square value at .05 level = 9.458
at .01 level = 13.217

N.B.: (8) The df = 4. (b) Chi-square value significant at
.05 level is 9.458 and at.0l evel is 13.217.
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The chi-sqnare valme of items 3,5,6,8,11,12 and 15 are
significant at .01 level, items 1, 2, 4, 10,13,17 and 19 at
-05 level of significance. All other items No. 2,14,16 and 18
are insignificant. This means that the differences regarding
the presence of the obsfacles are real and non-accldental.
Items on which the chi-square valve is insignificant refer to
the nvmber of staff members not staying at the head-gvarter,
amovnt of conflict with the Department of Education, level of
political interference, conventional owtlook of teachers, and
the traditional mentality on the part of the officers in the
Edpcation Department. Considering that these are common
elements affecting both the district school growps, the

scores need to be insignificant.

Referring to entries in the chi-sqguare table, it can be
seen thatxthe differences between the two groups are negli-
gible in regard to Items Nos. 6, 7, 12, 13, 14, 15, and 16.
These refer to more nomber of confrained staff members,
insnfficient space in school bwilding, vnconsiderate anto-
cratic management, location, conflict with the Department and
members. On the whole, on all these items, the scores on the
last two colvumns showing the lesser rating valwe are high in
the case of both the school groups (almost 75.0 p.c. to 80.9
p.c.) Indicating that as far as these obstacles are concerned,
svpervisors do not face many difficnlties in the implementa-

tion of programmes for edvcational improvement.

On the remaining items, scores of the advanced district

schools are higher than those of the backward district schools

FACULTY OF EDWCATION AND FSYCHOLOGY
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giving an indication that they are egquipped better and are
8 facing less difficulties for implementation of programme

for educational improvement.

Thus, the Hypothesis is sustained.

4.14 MOTIVATION OF TEACHERS TO BRING ABOUT
INSTRUCTIONAL IMPROVEMENT (Hypothesis XTT)

In this Hypothesis, an attempt will be made to examine
the data and determine to what extent interest and motivation
can be developed among the teachers of advanced schools and
backward schools to achieve instructional improvement. The
Hypothesis is worded as under 3

"The teachers of advanced district schools would

be more interested and more motivated

in bringing about improvement in their
schoolsg."

i

The Tool used for data was No.i%?

Items No. 2 and 3 of the tool were used to study
differences of teachers in the interest and motivation of
teachers in bringing about the changes and énnovations in
school. Percentage scores on every item were calculated.

The difference;between scores of advanced and backward groups

were compared., The results are tabulated in Table 4.25.
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Table 4.25 : Percentage Distribution for the Interest
and Motivation of Teachers

B —— . N W U W Nk 2t WS 0 G . UK} W WS O . Sy W — S Cha S W Gk o W VW o S —

-3 Advanced Backward
gg: S“b(lgﬁgi §§ gtem 1 Distriet District

Schools Schools

A - S Y . V" 00 " " oot TR o Y o s SO U T4 SO Wt ks WD U s U W ot oy W Mt i W A N Sk S M S - o -~

1 Zcademically motivated 20.1 35.2

2 Disinterested in
instructional Improvement 15.1 44.0

3 Opposing instructional
improvement programme 20.1 52.8

4 Having a zest for
instrvetional innovation 52.1 31.8

5 Progressive and healthy .
attitude 50,2 28.2

T — . W) SR WA oo ST T W don W WL T T o WO T T WD T W S oy W gy T T W T S D T WD U W G il W S W S g W 0

Serutiny of the table shows the following 1

Item No. 1 refers to the number of teachers lacking
in motivation. Percentage scores of 20 and 35 show that a
greater nvmber of teachers are less motivated in backward

district schools.

Item No. 2 refers to the number of teachers not
interested in eduvucational reforms. Percentage scores of 15

and 45 are in favour of advanced district school teachers.

Item No. 3 refers to the number of teachers who are
reactionary to the changes. Percentages are around 20 and
53 respectively showing once again a favourable bias towards

advanced district school teachers.

FACULTY OF EDUCATION AND ?SYCHOiOG?"




e ], 9, UNTVERSITY OF RARGD Ao mm—e ez sy

238 |

Ttem No. {\4 referes to the number of enE?USiastic
ayoyn ;
teachers in the schools. Percentages are 52 and 3 and are |

AN
in favour of advanced distriet school teachers.

The last Item No. (6 refers to the number of teachers
with attitude, interest and achievement-orientation. The
scores In this respect are 5@ and 28 respectively showing a
lesser favourable position of the backward district school ,

teachers. ;

Taking an overall view, it can be said that so far as

the factor that brings change and innovations in the
secondary school set up among the staff in advanced district
schools 1s more conducive to the acceptance of such changes
than in case of the backward district schdol% and thus,
ultimatelggapholds the Hypothesis.

4,15 DIFFUSION OF EDUCATIONAL INNOVATIONS
IN SECONDARY SCHOOLS (Hypothesis XTII)

In recent times in a developing country at least in the {
third world of Asian and African countries, schools have been ‘
called upon to take up challenging responsibilities in nationalg
development. They cannot continue to be traditional and
conservative. Mere imparting of factual information to

students cannot be thelr sole and primary goal. Schools are

R i e S g e

to be conveived as an agency of change and a preparation

ground for future manpower of the country. This necessitates |
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"that schools adopt newyideas in education, put into practice
innovative instructional preogrammes that‘develog the school
children to realise their potentialities in terms of \ ‘
creativity skills and competencies. The time taken by schools
for diffusion of new ideas in their teache?s and adopt
innovationé 1s an important issue. This is being sfudied in
the Hypothesis XIII. It reads as under :
"Advanced district schools would differ markedly
from less advanced district schools in
respect of the procedures they adopt for

popularising O new idea, time taken for
innovation, and time taken for diffusion.”

The Tool 9.2 1s used to feed data for the Hypothkesis.

One school will agways differ from another in respect
of the procedures employed to popularise educational
innovations. The question of time taken for adoption of
new ideas by teachers definitely matters to an educationist.
Diffusion of new ideas in people at large as well as in
pupils and‘teachers is also the function of a progressive
school. 1In this regard also one school may differ from

anocther.

To study these differences in adoption of new ideas and
diffusion of innovations, §pefn 9, particularly Items 2, 3
and 4 (with their respective subeitems) were administered to
,High Schoolx Supervisors. Scores were computed in the
following.wéy ¢ (1) PerBentage scores of positive response on
Item Nos. Z:J2 to (Z:14 (2) Mean Scores on Item Nos. Bfl to
375 and Ttem Nos. -] to (LI
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This was done to study the differences on individual

items. For the overall comparison, the schools from both the

e s o4 e i <

e

e e e

et e ez

ST

distriet groups werehivided into three categories : (1) Those
\
that take less time, i.e. about 20 to 30 per cent of the total

time; (2) those that take moderate time (i.e. from 30 to 60

p.c. of the total time; and (3) those that take greater time

i.e. from 60 to 100 per cent of the total available time.

of difference,

The chi-square test was then applied to study significancé

The results are given in Table 4.26.

Table 4.26 : (a) Percentage Distribution for the Proeedures
adopted for Popularising New Ideas of Supervision!

!
{
]
1
I
{
)

- — S ) - T U U W - - W — AT U - - O W) W Y W -

Advanced Backward |

S et S I A o S e R S0 L S S W e G e g 2

sr. Sub-items of Item g District District|
No. ( Tool IX) Schools Schools |
1. &n informal talk to teachers about it 65.6 35.6 |

2. By offering to the teachers related j

literature about the new trend 60.0 36.8 §

3. Giving a systematic and well illustrated |

talk about it 45.2 28.3 }

4. Arranging a talk by outside experts 36.1 18.1 |

!

5. By searching assistance from the Extension i

Department of a Teachers? College 37.5 19.8 |

6. Pursuading the School Management to i

encourage teachers to adopt it 28,1 13.1 |

7. To pass a resolution in the Staff Meeting 3

favouring its adoption 32.3 21.2 ;

8. Securing Principals?! directive about it 17.8 15.6 |

1

9. Demonstrating 1t to teachers by the §
supervisor himself or by others 55.5 32,9 |

i

10. Discussing and convincing teachers
individually 65 .4 28.4

_ ( contdeoses) |
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Table 4.26 contd....
1 2 T 5 ........ ;-—-
1l. Securing assistance from the Management for
the above purposes. i 49.4 40.3
12. Securing assistance from the District
. Education Officer 41.2 20.5
13. Spreading related ideas and convineing
teachers about the practicability of
the innovation among teachers through
local teacherst association 15.5 8.6
14. oOrganizing seminars/workshops about it. 15.5 7.6

. . WU S v S . W " - " W T ooy S S W W o Sy W) WS A% GO GOSN WO VN W A W o W T S GOSN W WIS WS GG AN W N S S P WA S W

Laleen
Table 4.26 : (b) Time in Weeks for REducational Innovations

T S o S U i S B S06 B e S A NN G e A3 S EG P S G W AN GRS Y G N SUY G GU GBS TR SR WS S S N WS GAE SIS e N S S S e A S T I U SR G e

Advanced Backward

L A
1. Creating awareness in teachers 1.5 4,5

2. Creating interest in teachers 2.0 4.1

3. BEvaluating interest in teachers 3.0 6.0
4. Mental acceptance by teachers 4.0 8.0

5. Adoption by teachers 6.0 12.0

T B S VT T VD S O S — T G S . S O S OO WS T P S WY O SR B N SR SO W S S S WO T e S S . Y W " Ty -

Table 4.26 : (c¢) Time taken for the fcceptance of Innovation

. - o W Y e S Y S e O g S S AR S S WV W S o WO T SR M Mg s B g W G G WD N S W SV A VAR ST OV D S NS ey W M W

Schools 0~4 Weeks 5«8 Wks. 9~12 Wks. Total
Advanced 71 40 37 148
District (48.09) (27.04) (24.87) {100.0)
Backward 20 21 30 71
District (28.16) {22.57) (42.27) (100 .0)
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Table 4.26 : (d) Time taken in Weeks for Diffusion of
Innovation

S e S . o W ST VD S Vo W O R Gt S e, S WS D i S W W SO W D A s W Y S SO R TS W TS T e - WO

- Advanced Backward
Sr.  SWb-items of Ttem 4 5 i ¢ pistrict

No. ( Tool IX ) Schools  Schools
1. Receiving the idea 2.1 4.1
2. Experimenting the idea 3.2 4.4
3. Adopting the idea 4.8 5.9
4, Diffusing the idea 5.1 8.4

. S O ST G A T W W T G GOR o W S W s W R W N T S WD W VY SPGB NG W] W e S S BN G W N W S S S My -~

A D S W I W S OO T S W W S O T W S WY W G RN GW W U W WA R R R N W MG (D PN S KD S P W WU T W Suw S WS I W Y W AN O o

District 0=3 46 7«9 Total
Schools Weeks Weeks Weeks

T S A W A S T - T W W " - P00 W R T S o W S AR T G e W AN VI WS SR w0 SO G S GUN GRS G SN A WRE R W G SO A SUD B BT D SN MK W R

Advanced 65 {43.89) 43 (29.07) 40 (27.04) 148 (100.0)

Backward 15 (21,12) 18 (25.27) 38 (53.61) 71 (100.0)

- — T W T - S - 0D Vi W T W A W e R S S W W AU YD YO W S AW S WO W W W GUD W S B G AN A A A A S S S A3 W S O A L S W S " T

Cros) (-ey
The chi-square values of 8.87A§nd 17.19A;espectively in

regard to the time taken for addptRation and diffusion of
educational innovations indicate that both the distriect
school groups differ markedly.

The scrutiny of the tables showsthat the percentagesof
schools falling in category I in regard to both aspects are
about 48 and 43 respectively for advanced district school
group in contrast to 28 and 21 respectively for the backward
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district school group. This indicates that the advanced
district schools in general take less time in accepting as well
as diffvsing an innovative idea. The percentages of schools
falling in the last category are around 25 and 27 respectively
in the case of the advanced grovp in contrast to 42 and 53 per
cents respectively in the backward district school grovp. This;
shows that, on the whole, lesser number of schools from the 5
advanced district schools group regnires more time in contrast
to a greater number of schools from the backward district

school growp. )

i

This would mean that as far as the acceptance and diffusioﬁ

g
3

of an innovation are concerned, the advanced district school
group scores fairly higher than the backward district school

group.

Iooking to the table 4.26 of percentage for Items Nos.
2.1 to 2.14, it is fornd that the advanced grovp in general
scores more as compared to the backward district school grovp
on every item pointing out very clearly thaf more number of
schools from the advanced district school group are employing
varions proceduvres to popularise an edvcational innovation

as compared to the backward district school grouvp.
Taking an over-all view regarding the efforts to popularise

and time taken for acceptance and diffnsion of innovative

schools are fairly higher than those of the backward dlstrict

schools., Thus, the Hypothesis 1is snustained.
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4,16 LEADERSHIP IN SECONDARY SCHOOLS (Hypothesis XIV)

TLeadership in an organization moves 1t to the achievement
of 1its goals. It stimulates, activises and moves the members
towards the fulfilment of the aims and ideals of the organiza-
- tion. This happens in all kinds of organizations whether in
the field of public administration or industry, or business
or in education. A leader plays a very crucial role in the
success or otherwise of an organization or institution. This

has been dealt with at length in Chapter I.

Schdolvsupervision is also a leadershlp behaviour and
function. In order that school supervision turns out to be
fruitful and effective, the leadership as represented by the
supervisor (the principal, the vicé-principal, and the
specially designated person as ‘sﬁpervisor' should be well

informed, ski%??ul and competent.

The last hypothesis in the present investigation is,
therefore, directed to the study of the leadership in the
high schools of the two sampled districts. It 1s worded as
under s -

"The advanced district schools, in comparison to
the backward district schools, will have
an able leadership.®

The Hypothesls 1s based on the data yielda&by the
administration of ©ha Tool No. 10 and 11.

This Hypothesis was formulated to study the differences
in the leadership pattern of the high school supervisors.

FACULTY OF EDUCATION AND PSYCHGLOGY



=M. & UNIVERS{TY OF BARODA =

Two aspects of leadership were taken into accownt, viz.,

(1) general leadership, and (2) eduvcational leadership.

To study the general leadership, Tool No. X consisting
of 40 items was wsed. These items depict a person-oriented

trait, a job-oriented trait or a nevwtral trait (which was

neither job-oriented nor a person-oriented). Both the positive |

as well as negative traits were taken into acconnt and a six-
point rating was vsed for the gnalitative assessment. While
scoring ,the direction of the trait was taken into acconnt and
the scores on all the negative items were replaced by their
respective positive egquivalents. The scores were classified
according to the two characteristics of P.0. and J.0. ¥

Nevtral traits were treated separately, leadership was gromnped
into fovr categories, viz., HH, HL, LH, and LL. The HH colwmn
includes swpervisors scoring high on both the traits : person-
oriented as well as job-oriented. The HIL inclwdes supervisors
scoring high on person-oriented trait and low on job-oriented
trait. The IH category included those who scored low on person-
oriented and high on job-oriented. The LIL category inclwnded
those supervisors scoring low on both the traits. The advanced
and backward groups were then compared in terms of all these
categories. The chi~square test of significance was given

to test the Hypothesis.

To measnre the edncational leadership, Tool No. XI was
nsed. Five aspects were considered. They are (1) knowledge

of swbjects, (2) knowledge of reforms affected on cuwrricnlmm
* P ,O.wPQVson oviewn 6&) J 0. Jo\a OVIQV\R&

|

o
#

1
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and methods of teaching, (3) skills and abilities,

(4) special training in leadership, supervision of innovation

and change, and (5) attitudes and habits. TIn all 40 items

were used to study these five aspects on a six-point rating

scale. The scores regarding each aspect were grouped in

three categories. The chi-gquare test of significance was

used to study the group differences. The results are shown

in the following tables.

Table 4.27 (a) : Distribution of Advanced and Backward
Schools according to patterns of Ieadership
based on Person-orientation and

job-orientation.

(Pigures in brackets indicate percentages)

M A . W TS S G IR D S W She S SN ) SR W SR Ghe S G W W WY S S S W SR WD R S S R R RS G WIS SED WS s SNO W b Y S

Schools HH IH HL 1L Total
Advanced 37 59 30 22 148
Digtrict

Schools (25.19) (39.65) (20.28) (14.88) (100.0)

Backward 15 22 18 16 71
District
Schools  (21.13) (30.52) (25.35) (23.00) (100.0)

Wy - W > W2 W Tn S S S G G Sy S - . Y Gy W GNP R AR A g NS S SO SN W M N D AN N N SR N B B WS s Y

rotal 52 81 48 38 219
(o)
(23.16) (35.08) (22.81) (18.95)  (100.0)
af = 3 X° = 3.70
2

X™ at .06 = 7.615

at .01l = 11.345 not significant

L

FACULTY OF EDUCATION AND PSYCHOLOGY.



M, S. UNIVERSITY OF BARODA

303

Table 4.27 (b) : Itemwise Mean Rating for Person-oriented
leadership Structure

Sr. Item Ttems AdvancediBackward

No. No. DistrictiDistrict
_______ ( Tool No. X ) Schools iSchools
1. 1 He is cheerful both in performing 4,1 3.0

his duties and assigning work to others.

2. 2 He explains his views and attitudes
patiently and cool headedly. 4.2 3.2

3. 6 He patiently listens to otherGs’views. 4.1 3.2

4, 9 He entrusts work to teachers based on
individual capacity. 4.5 3.0

5. 10 He gives credit for the successful
of a programme to attribute his
agsistants who have actually done

the job. 4.2 2.6
6. 12 He motivates and encourages his
colleagues. : 3.9 2.3
7. 14 He maintains very cordial relations
with his colleagues. 4.0 3.0
8., 15 He ensures that his role in the school
is properly understood by others. 3.7 3.1
9., 18 He takes personal painsfor the welfare
of individual teachers. 4.2 2.9
10, 19 His policy is to give more and take
less. 4,1 3.2
11, 21 He accepts and implements all the
healthy suggestions of his colleagues. 3.8 2.7
12. 3¢ He does not care for his junior teachers. 3.1 2.1
13. 36 He respects group decisions. 4.0 2.8
14. 37 He listens to all but does hid own. 3.8 2.8
15. 38 He finds enough time to listen to the
members of school community 3.1 2.4

16. 40 He can bring harmony by correlating
activities by teachers and others. 3.8 2.8

-—-—--——---—-——u.——----—-»——.--—-—-_-_——--n_u-{—-—-u---——---—-—-—-
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Table 4.27 (c) : Itemwlise Mean Rating for Jon-oriented
’ Leadership Structure
gr. Item Items Advanced Backward
No. No. District District
{ Tool No. X ) Schools  Schools
l. 3 He is not easily available in the
school 2.0 2.1
2. 5 He is strict in exerting work from
others. 2.1 2.3
3.7 He ®feprimands others for slovenliness 2.3 2.5
4, 8 He dislikes irregularitles. 3.3 3.7
5. 13 He is slow and idle 4,0 3.0
6. 16 He is a great disciplinarian. 3.5 3.0
7. 17 On important igsues he takes
decision himself. 4.0 3.8
8. 20 He is always ready to modify his
plans and ideas whenever and
wherever necessary. 3.2 2.4
9, 256 He 1is incapable of taking quick and
firm decisions. 3.9 2.5
The
10. 26 He never hesitatesto tell truth
though it may be bitter. 4.0 3.1
11. 27 He does not follow his own decision
but follows others?! decisions. 4.0 3.1
12. 30 He is conservative and traditional 3.7 2.4
13. 39 He is capable of taking even
unpleasant decisions with a peaceful
mind after careful analysis 3.1 2.4

- o o S 8 M o o P S o S W M S0t S S T S D S S WD S ) M SO VU SO Y S SR (G N S O S T O W 2 W
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Table 4.27 (d) : Itemwlise Mean Rating for Personal

Qualities of Teadership

D S G Y ) S S (ED SIS WD W Sy WD G W N Gl WAS Tt e W Fal WS SO WO W TS WD WO W G Ko W W W KA U S A T W W - - T W W S WD W 0 LA T W Y W g

Advanced
District
Schools

TS S ol N KD WD Daar SO S S S W o Oy W WA S K S WO A W KN W O WU OSSN B W S o G B e Wl WY S S S W O Y S 0P SN W YR MO A S A S A (A D T

1. 4 He is highly egoistic

2. 11 He retaliates and 1s vangeance
minded.

3. 22 He has a gense of pro?vzaf‘;

4, 23 .He is too proud of his status
and power.

5. 24 His words and deeds are poles
apart.

6, 28 He has a gense of humour.

7. 29 He falls an easy prey to
flattery

8. 31 He 1s a man of high spirit
and'bhysically sound .

9. 32 His mental peace can be easily
disturbed.

10. 33 He is devoted and of helping
nature.

11. 35 To read his mind and to know
him deep are diffiecult.

S K ma T W W e W NN M S M ea A M WA AN WD SN PP G may M WD S M T VN NS W S N W S T R TN W NG SO T A S S G WD i U A S0 O M R e YO S B S . T0e
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Table 4.28 (a) : Itemwise Mean Rating for ITeadership
Qualities of Supervisors Pertaining
to General Knowledge of the Subject
Sr. Sub~-Items of Ttem I Advanced Back;a;a
No. District Distriet
( Tool XI -1I) Schools  Schools
1. He has command over his subject 4.6 3.8
2. He is thoroughly acquainted with the
instructional material of his
subject : 4.5 3.1
3. He is aware of modern trendsin the
subject 4.5 2.8
4, He knows where studentsgo wrong 3.5 3.0
5. He has a habit of reading in his
subject area ‘ 3.5 2.7
6. He has a clear idea of what type of
learning experiences can be organized
in his subject 3.5 2.4
7. He is aware of different audio-visunal
aids in his subject of specialigzation
and knows how to use them 4,5 2.4
8. He is fully acquainted with achievement
tests, aptitude test,programmed learning
and dlagnostic test in his subject 3.7 1.8
9. He can easgily plan his lessons .
based on instructional objectives 3.7 3.5
10. He is acquainted with research
finding in the subject and can direct
its utility 4.0 1.5

_—-n-—-on—-—.—-——-unmnu———.——m—-———---u-——-——-—--——-————----—-n—----
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Table 4.28 (b) : Itemwise Mean Rating for Leadership
Qualities of Supervisors pertaining
to Curriculum
: Sub-Items of Item II Advanced Backward

Sr. Distriet Distriet
No. ( Tool XI -~ II ) Schools  Schools
11. He has a regular habit of reading about

curriculum and teaching methods 4.2 3.4
12. He can formulate a unit plan and

frame unit tests. 3.8 3.2
13. He can suggest remedial work based

on the results of dliagnostic tests 3.2 1.6
14. He can guide the planning of learning

experiences in any subject 3.5 2.2
15, He can guide the teachers how to use

motivation for better learning 3.8 2.0
16. He understands the significance of

group dynamics in the teaching % oF

different subjects 3.8 2.1
17. He understands the instructional

requirements of both - talented

and weak students 4.2 2.5
18. He is acquainted with the method

of preparation of home assignments

and clags assignments 3.8 2.4
19. He is fully conscious as to how the

teacher and pupils can make better

use of library in class teaching 3.9 2.3
20. He is well informed of the modern

equipment and technology in learning 3.8 3.3

A S - S S S SR AR AN WS A WS S S S THN WA U P G A SN A S M R A AR S e W D SN S T WS D e WS DU S NS N MOS8 A U WK TS T S SO O S . P T T B e
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Table 4.28 (¢) ¢+ Itemwise Mean Rating for Teadership
Qualities of Supervisors pertaining
to Abilitles and (GXifls o>
Sr Sub-Items of Item III Advanced Backward
No‘ Distriect District
. ( Tool XI - III) Schools  Schools
21. He can plan learning experiences
to effect desired behavioural changes 3.9 2.4
22. He can guide the planning of lessons
according to the ability of teachers
and needs of pupils 3.9 2.7
23. He can give a lesson for demonstrating
effective teaching 3.7 2.2
24, He can direct seminars, workshops
and such other inservice training
programmes 3.8 2.2
25, He has the required potentiality for
preparing instructional materials,
tests and teaching aids T 3.9 2.3
26, He 1s accomplished enough to create
self confidence in his colleagues
and pupils 4.0 2.8
27. He has all the skills of a debator 4.2 2.9
28. He can efficiently conduct teachers!®
meetings and group meetings 4,6 2.5

. T " RO WY T i 4D VD WD P S Wb i et S S W e o W T T 2ot TR (S o A S T P (. S09 FP U WU T W P TR WP D AR S W O S W o e G e oy
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Table 4.28 (d) : Itemwise Mean Rating for the Leadership
Qualities of Supervisors pertaining
to Special Training and Innovations

S T OIS G G WO T Y S W D SO WS W S O YW WO O T YRS o Yo T S W WA THD MO A S W S W W Y i WOy e A W TR D S Y A S W o S

sr Sub-~-Items of Item IV Advanced Backward
No‘ District District
. ( Tool XI - 1IV) Schools  Schools

A THD I N S Y S S S W s W o Wy TP T S W T W A WK CUR T WS WO SR U 0 WS WS 2o WO o WS e b PR W Y. S W S Sk W Y W O S T v S A T .

29. He has undergone specialised
training in supervision 4,2 3.1

30. He is trained/experienced in the
proper use of technlques and
methods of group dynamics 3.8 2.6

31. He has experience of conducting
workshops and seminars in the
capacity of group leader/
resource person’ 3.6 2.1

32. He has wide and varied experience of
gulding teachers in instructional
improvement 4.4 2.4

33. FHe has learnt through experience
the art of minimizing experience 4.0 2.8

Table 4.28 (e) : Itemwise Mean Rating of Ieadership Quality
4 of Supervisors pertaining to Attitudes and

Habits.
sr. Sub-Items of Item V Adv.Dist. Back.Dist
No. { Tool XI - V) Schools Schools
34. He has democratic attitude 4.0 3.2
35. He can adopt academic innovations 4.0 2.7

36. He is always interested in collecting
materials, equipments, literature, etc.
which are used in teaching 4.3 2.7

37. He has a regular habit of reading news-
papers, magazinesi etc., that would add
s

to the stock of his knowledge 4.0 3.1
38. He generally participates in seminars,
. workshops and conferences 4.0 3.5
39. He has the hablt of making notes on his
reading,observation and experience 3.2 2.8

40. _He has a t helpine others
rather agtoz%ﬁ”:g@’fgé“‘ h@% PRSP S rers
in the field of education 345 3.0
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Table 4.29 (a) : Chi-square Value for the Ieadership
Qualities/ to Knowledge [ Pummyg

A D W e Vo . W v " f - - - W - S g Woa AT - -V - - - -

To a To To a
Great Some Little Total
Extent Extent Bxtent

A ————_— " S V-V W G " W . - S D WS W i V" NG T Ve Wp W S W s

Advanced o4 41 13 148

District

Schools (63.15) (27.71) (8.792) (100.0)

Rackward 19 32 20 71

District

Schools (26.75) (45.09) (28.16) (100.0)
113 73 33 219

Total

(45.12) (36.40) (18.48) (100.0)

oy 52 S Ty D ot W S el Y IR Y A AT AR WD ) W WS s S A AT SO T KT AT S WL RS AT W O T M O B O O W

Table 4.29 (b) 2 Chi-square Value for the Ieadership
. Qualities pertaining to Curriculum

i S S - — " Tt - V. . W W gy e Wy Y Y W W S T G T T - - V- -

Advanced 75 55 18 148

District
Schools (50.70) (37.17) (12.13) (100.0)
Rackward 22 25 24 71
District
Schools (81.98) (35.20) (32.82) (100.0)
97 g0 42 %9
Total
(41.234) (836.19) (22.47) (100.0)
X2 = 16,20
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Table 4.29 (c) : Chi-square Value for the Ieadership Qualities
pertaining to Abilities and gkills

- ———— -
——--s—-——---u——-.:u-u--—---—-—-—-.-——--.-—mm---——-—-q--—.—--—-——-ca—

To a Great To Some To a Iittle

_______ Extent Extent Extent Total
advanced T
Schools 76 (51.34) 55 (37.17) 17 (11.49) 148 (100.0)
Backward ’
Schools 17 (23.97) 28 (39.42) 26 (36.61) 71 (100.0)
Total 93 (37.65) 83 (38.30) 43 (24.15) 210 (100.0)
X? = 23.13

Table 4.29 (d) : Chi-square Value for the Leadership Qualities
pertaining to Specific Training and

Innovation
" 1o a great To Some To a Iittle - . .

.............. _Extent___ Extent _ Etent ____ Totl
Advanced
Schools 75 (50.70) 50 (33.80) 23 (15.50) 148 (100.0)
Backward
Schools 17 (23.94) 28 (39.45) 26 (36.61) 71 (100.0)

Total 92 (37.32) 78 (36.63) 49 (26.06) 219 (100.0)

x2 = 18.17

Table 4.29 (e) : Chi-square Value for Leadership Qualities
pertaining to Attitudes and Habits

O S E R M S SRS Qo W W W W W S S ST W SNA M G W WOD RS G WA A WD GER WY LN Gk WD R NS W S NS TAE Ans M W D Ean e G SR Gmp W N v G S S

To a Great To Some To a Little Total
Extent Extent Extent °
Ldvanced
Sehools 86 (58.10) 46 (31.09) 16 (10.87) 148 (100.0)
Backward
Schools 32 (45.09) 19 (26.75) 20 (28.16) 71 (100.0)

- - . - W . S o U S W S i S W G i B Uy e s e M S o W U W S WA WORE S B S SO R W GCR TR W S PO S S D WS M o W

- S " o Am A W T A M W G gy FCN T S S S S o G G S S W W A ST G S - G A ] D D WD W WD Sown s W N g D e W s

Chi-square value significant at .01 level is 2.21
hen df = 2 for the tables.

W
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In regard to the general leadership behaviour, chi-gquare
value is 3.70 which is not significant. The percentages for
the leaders of both the district schools are for H,H. 25 and
21 respectively; for L.H. they are 382 and 30 respectively; for
HL they are 20 and 25 respectively, and for the LL group, they
are 14 and 23 respectively. They show no significant differences
between the two groups. This leads to the'fact that so far as
the person-oriented and job-oriented characteristics determi-
ning general leadership are concerned, the supervisors from

both the groups are just at par with one another.

On neutral traits of supervisors, the advanced district
schools group score more than the backward district schools
group except on Items Nos. 23, 29 and 32. On the whole,
on 8 out of 11 traits, the ratings of supervisors in the
advanced distriet schools are showing befter leadership
qualities than the ratings of supervisors in the backward
distriet schools.

&s far as Part II of the inquiry is concerned, the chi-
square values%f 28.01, 16.20, 23.13, 18.17 and 9.67~respectivel%
are highly significant pointing to the fact that supervisors
from both the schoold) groups under study differ significantly.
Entries of perfentages in the table show that the percentages
of the supervisors falling in the first category are higher
in the case of the advanced district schools than in the case
of the backward district schools. This trend can be seen in

every aspect of leadership. Similarly, the percentage of
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supervisors falling in the last category is less in the
advanced district schools than in the case of the backward
district schools. This is also true in regard to every
aspect of the inquiry in the present Hypothesis. Thus, a
clear upward trend in the case of the advanced distriet
schools and a downward trend in the case of the backward
distriet schools is seen in all the aspects of leadership.
The Hypothesis that supervisors in the advanced district
schools have better leadership qualities than those in the
backward district schools is sustained.

4.17 CONCLUSION

The analysis of the data and the teéting of the fourteen
hypotheses presented in the present chapter shows that so far
as the effectiveness of school supervision in Central Gujarat
is concerned, much is yet left to be improved and enriched. Thils
acquired particular significance in the light of the fact that
only 12,0 per cent of the‘teachers in the two districts hold
pos t-gradvate gualifications and 88,0 per cent have only
gradvate or under-gradvuate qualifications. Teachers and
supervisors do not seem to have been exposed much to the new
ideals, practices and programmes of supervision because only
about 12.0 per cent of them hold a Master!s degree in education,
and their involvement in inservice teacher education programme
is limited - it is confined to some progressive schools in

urban and rural high schools, A&round two-thirds of high
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schools in the two districts studied are situwated in urban
areas and‘bnly one-third are in rural areas. A welcome feature
of the schools is that most of them are of medium size - the
average student population per school is around 360 and the
average number of teachers per school is around 13. Out of
every 10 teachers, 9 are trained ones. The supervisor, on
an average, is a middle aged man. Only around 14.0 per cent
of them have a Master?s degree in school subjects and around
12.0 per cent of them have a Master's degree in Education.
One-third of them have professional experience of 11 to 15
years, one-third of 5~to 10 years and the remaining below

five years.

The results of the fourteen hypotheses formulated by the
investigator to examine the data collected by him are summarised

below ¢

Table 4.30 : Results of the Testing of the Fourteen Hypotheses

W - — - - N W SO WoL W . W A S W Y TS W D OO N W N . . T VN T A o W e S G TS TR W e GRS W e WA B TS WS W

Hypo- Hypo=- -
thesis Subject Pindings . thesis
Number accepted

or rejected

O S — . - —— TS W W s W W W T S - WO WS TS S WD W T W Wk W Whw W TR T G W AR T N ST ) P S TR SGe SHD Y Wy T T SN D A W o W S

- SOU Wt W o W WS W N T S NN WP AW T G T G G4S W e S U T S W S A T A W AR T TS W e VO e e W U S M O G S T UM U A TS G

I (1) Teachers?! sensitivity Teachers of advanced  Acce-
to new lideas of district schools differ pted
supervision significantly from the

teachers of the backward
distriet schools in
respect of teachers?
sensitivity and innovative
instructional practices.

{contd...)
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Table 4.30 contd....
1 2 3 4
(ii) Teachers! perceptions Teachers of advanced Acce-
of innovative instru- district schools had pted
ctional school practices higher mean scores on
perceptions of teachers
on innovative instru-
ctional practices than
the mean scores of the
teachers of backward
district schools
II (i) Organizational Climate i) Advanced district Aece-~
of Schools schools stand higher in pted
the openness of organi-
zational climate of schools
and lower In closeness of -
climate than the backward
distriet schools.

(ii) School gize (1i1) The percentages of Reje-
both the advanced district cted
and backward district
schools do not differ
appreciably.

(1ii) Equipment of Schools (iii) The differences in Reje-
: the three categories of cted
schools in both the types
of districts are negligible.

(iv) ILocation of School (iv) No differences were Reje-
found between the schools cted
of the two districts in
respect of their rural-
urban distribution.

(v) Age of Teachers (v) On the average, the Reje-
teachers of the two cted
districts did not differ
appreciably in respect
of their age.

(vi) Length of Teaching (vi) 1In respect of their Reje-

Experience length of teaching cted

experience, the schools

of the advanced and backward
districts did not differ
significantly

(contd...)
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IV

VI

VII

Benefits to
teachers from
supervisory
services

Newer programmes
of Supervision

Supervisors,
supervision toods,
and Methods

Quality of
supervision work
in schools

Echievements of

supervisory services to have achieved more gains

s FACULTY OF ECUCATION AND PSYCHOLOGY e
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Teachers of the advanced
district schools seem to be
much more benefitting from
the supervision services
than the teachers of the
backward distriet schools.

Kdvanced district schools Acce-
would have newer programmes pted
of supervision in comparison
to the schools of the backward
district schools.

(i) The group differences Aece-
in respect of supervisors pted
are significant between the

two district groups of |
schools.

(ii) The advanced district
schools are having a good .
degree of regularity in
maintaining various
supervision tools.

(1ii) Advanced district
schools are on a superior
level than that of the
backward district schools in
the richness of the super-
vision-related activities.

Accepted

Bccepted

The scale In regard %o
the quality of supervision
tilts in favour of the
advanced (Kheda) aistrlct
schools.

Accepted

(a) Advanced schools were found Accepted

from supervisory services
than the backward district
schools;

and

(b)The differences observed
between the supervisors of
the two levels of district
schools are real and not due

the chance factors.
to the ¢ e g (contd..-§
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VIII Implementation

IX

XI1

of new ideas of
supervision

School programmes
for educational
improvement

Conditions in
schools favourable
to educational
improvement

Conditions not
favourable for
educational
improvement

Motivation of
teachers about
instructional
improvement
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The possibility for the Aeccepted
adoption of new concepts of
supervision is definitely
more in the case of the
advanced district schools as
compared to that in the
backward distriet schools.

The schools in the Accepted

advanced district are in a

superior position to the

schools in the backward

district in regard to thelr
potentiality and favourable
conditionsfor implementing

newer school programmes for
edvcational improvement.

Differences do exist Accepted
between the two district
school groups and are real
and significant.

As far as the obstacles Accepted
to educational improvement in
schools are concerned,
supervigors do not face much
difficulties in both the district
groups of school5. However, in
other conditions conducive to
school improvement, the advanced
district schoolswz are better
placed than the backward
distriet schools.

So far as the factor that Accepted
brings innovations and change
in the secondary schools the
staff structure and motivation
in the advanced schools 1is
higher and better than those
in the backward schools.

(contd...)
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XIII Dpiffusion of
-Immovations

XIV  Leadership in
secondary schools
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It would, thus, be seen that so far as the effectiveness

of school supervision is concerned, the educationally advanced
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&s far as the acceptance  Accepte
-and diffusion of innovations
are concerned, the advanced
district school group/scores
higher than the backward
distriet school group.
(a) A&s far as the person-  Accepted

oriented and job-
oriented characteristics
determining general
leadership are concerned,
the supervisors from
both the distriet school
groups are just at par
with one another.

(b) On neutral -traits of
supervisors, the
advanced district
schools score higher
than the backward
district schools.

(¢) A clear wvpward trend
in the case of the
backward district
schools and a downward
trend in the case of
the backward district
schools is seen in all
the aspects of
leadership.

district of Kheda scores over the educationally backward

district of Panchmahals.
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A general upgrading of a district in basic éducational
provision in regard to physical plant, equipment, higher
academic and professional gualifications of pfincipals and
teathers, raising the provision of facilities for inservice
teacher education on a more extensive and richer basis,
moderate schools size, improvement of school environment,
helping the schools to move towards openness of organizationél
climate, improvement of teachér morale and raising the
quality of school leadership -~ some ' of these measures are
crucial. The more a district advances in education, the
better and more effective supervisory services it can provide,
and more effective school =xprryizionr kmzemex there would be

more productive school system and supervision becomes a

higher achievement index for schools.
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