
CHAPTER IV

An important criterion, perhaps the major one for 
judging the quality of a supervision act, is whether it 

promotes or hinders creativity. An older teacher says to 

a younger one, "I wouldn't try group work. We *ve never done 
that here. You’ll learn that all the theory you. heard in 

college is impractical". The older teacher is destroying 

the desire of the new teacher to he creative. A principal 

remarks, "Your pupils were certainly noisy to-day".
Without bothering to discover what was going on in the 
class-room he establishes barriers that may prevent the 
teacher from trying creative drama again. A supervisor 
comments, "That mural seems to represent real pupil 
thinking, planning and cooperation. I’d like to see how 

you do it. Will you invite me to visit the next time the 

class undertakes a project like that ?" This time the 
supervisor is giving encouragement and the chances are good 
that the teacher will call on him for help when a more 
difficult creative project is undertaken.

- Kimball Wiles
(in "Supervision 
for Better Schools")
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ANALYSIS AND INTERPRETATION OP THE DATA

4.1 INTRODUCTION

In this chapter, the data yielded hy the research tools 

and through other resources such as visits to schools and

district school inspectorates, meetings-with school adminis-
■ih £.

trators, educationists, researchers, etc., examination of
kj

reports of some studies available to the investigator will 

be analysed, classified and interpreted. The major component 

of thtseexercises will be the testing of the Churteen 

hypotheses formulated on the important aspects of the present 

study.

4.2 THE EMERGENT PICTURE OP SECONDARY 

SCHOOLS OF THE TWO DISTRICTS

There are 434 secondary schools in the Kheda and Paneh 

mahals Districts. They are staffed by 5,806 teachers of
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which 1,051 or 18.1 per cent are wom$h and 81.9 per cent are 
men. In the Panchmahals District schools, 4.59 per cent 
teachers are from scheduled castes, Scheduled tribes and 
other backward classes. Of the total 434 secondary schools, 
2.3 per cent are old schools established long back in the 
nineteenth century, 18.2 per cent between 1901 and 1947,
38.7 per cent between 1948 and 1960, i.e. before the creation 
of the Gujarat State and 40.8 per cent in the last fourteen 
years after the State came into existence.

The bulk of the schools - 87.9 per cent - are of the 
academic nature, 7.2 per cent are offering instruction in 
multi-purpose streams and 4.9 per cent are post-basic schools 
developed on the Gandhian model of craft-centred education.

.Sround two-thirds of the high schools are situated in 
urban areas and only one-third are in rural areas.

The average size of the school is medium. The average-fcUt u u.'vwbeA' ijf'

enrolment per school is around 360 and teachers per school
A,

is around 13.

The average number of high schools per 1,000 population 

is 0.141.
llrUjlv icUoo)

As regards the academic qualifications of^teachers of 
the two districts, only 11.3 per cent have a post-graduate 
degree, and the remaining 88,7 per cent are either graduate 
degree holders or are under-graduates, in the latter case 
they constitute about one-fifth. Out of every 10 secondary
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teachers in the two districts, 9 are trained teachers.

One supervisor each from the 219 high schools included 

in the sample - total 219 supervisors - were studied. Of 

these total supervisors, 7.7 per cent were women and 92.3 

per cent were men. The percentage of girls1 secondary schools ;
sin the two districts is around 7.0. The age-structure of j

supervisors is around 26.0 per cent belonging to the age-group ! 

of 22-35 years, 48.3 per cent belonging to the age-group of !

36-45 years and the remaining 25.7 per cent belonging to the

age-group 46-56 years. Thus, it can be roughly said that j

out of every 4 school supervisors, 1 is below 35 years,

2 between 36 and 45 years and 1 above 45 years.

A supervisor should have a sound foundation in academic 

subjects. He should preferably have an M.A. or M.Sc. degree 

in a school subject. But, only 13.7 per cent of the super­

visors are M.A. or M.Sc.; 96.3 per cent of them are either B.A. 

or B.Sc. Even here also a comparatively better position is 

obtained in the Kheda District where 18.9 per cent of the 

supervisors have a post-graduate degree as against 8.5 per cent 

in the Panchmahals District. All the supervisors are trained 

teachers. Only 11.8 per cent of them have an M.Ed. degree 

where they may have received some training experience or orien­

tation in the concept, tools and techniques of school supervision.

As regards their professional experience, 39.7 per cent j 

of the supervisors have 11 to 15 years of experience, j
U

i—-~~~— FACULTY OF EDUCATION AMD PSYCHOLOGY------ —-——



£^r# s. OMVBgsnr op ba&qba-=—

Zlt

34.7 per cent have 5 to 10 years of experience and 25.6 per 

cent have less than 5 years of experience. More experienced 

supervisors are found in the high schools of the Kheda District 

(40.0 per cent) than the Panchmahals District (29.5 p.c.).

Such is the emergent picture of supervision in the high 

schools of Kheda and panchmahals Districts.

4.3 TEACHERS* SENSITIVITY TO NEW IDEAS OP SUPERVISION

( Hypothesis I ) ;

After having obtained a general picture of supervision I

and supervisors in the secondary schools of the two districts, !
an attempt will now be made to examine all the fourteen . |

-fc k.e.w\s j
hypotheses one by one and test using appropriate i

k . |

statistical procedures.

The Hypothesis I is worded as under s

" The teachers of advanced district schools tend 
to be more sensitive to new ideas of 
supervision and perceive better some of 
the innovative instructional practices !

't&aeW^sef' than the^backward district schools." j

The use of some evaluative criteria described in the last | 

chapter (p. 1^4 ) has already shown that of the two districts, 

the Kheda District is educationally an advanced district and 

the panchmahals District is a backward district. In Tool 11 

(vide - Appendix I), the new ideas of supervision and innova­

tive instructional practices are specified.

I
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The new ideas in supervision are as under 5

(1) ilny knowledgeable teacher^. who may be even a junior, 

can do supervision work.
(2) Sitting in the classroom of a teacher to watch his 

teaching without his previous consent is an insult to 

his individuality.
(3) In the supervision work done by the principal, the j

pressure of his position and power gets percolated,
even though inadvertently. (It becomes an act of 
judgment by a superior of a subordinated work.)

(5) Visiting a class is not the only way to supervise the 

work of a teacher. Supervision does take place even when 

a supervisor has personal conferences with a teacher and 

he gives guidance and makes suggestions to him.
(6) When teachers can be made aware of and are introduced to tv; 

new ways of teaching and evaluation through inservice 

training programmes, it is supervision done on a different 

plane.. Professional stimulation of teachers is an act

of supervision.
be

(7) Supervision need not JxfeQ always by an individual - it can
K

be a group process.
(8) The change process in a teacher4s method of teaching ;

should,be attempted through demonstration and discussion.
(9) Teachers are to be helped to form the habit of previous j

thinking and planning^ mentally C:..-.2 not on paper, I
" A- I

daily Instructional lessons. j
j!|!i
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(10) The supervisor should "be .full-time^whose entire duty 

and responsibility should be^assistance and guidance 

to teachers to do better instructional work.

(11) The focus in a supervisor^ work should be to guide 

teachers how they can make their pupils active 

participants in learning.

(12) Supervision has to take^form of term planning, prepara­

tion of unit plans of teaching and evaluation, planning 

of diagnostic and remedial work in the form of work 

books or programmed frames, etc.

(13) A supervisor*s function should be to serve as an agent 

of diffusion of new ideas.

The first hypothesis has two parts. Part I deals with 

sensitivity of teachers to such new ideas about school 

supervision work and Part II deals with the perception of 

teachers to innovative instructional practices implied in 

some of these ideas in the school. It is assumed that teachers 

of advanced district schools, l.e. of the Kheda District, 

would differ significantly from teachers of backward schools 

in respect of teachers* sensitivity and innovative Instru­

ctional practices.

(a) part I j Teachers* Sensitivity to New Ideas of School |
Supervision j

Teachers* sensitivity was measured in terms of thirty 
items which are rated by the teacher respondents on a five- I 

point scale. These Items, as indicated above, refer to I

of EDUCATION AND PSYCHOLOGY ...................... .......................
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opinions and attitudes of teachers towards some of the new 
ideas and concepts of supervision. In India, over a period 
of time, some set ideas of supervision have been rooted. It 
is, for example, believed that supervision work could be done 
by only one person and that too by the school principal, it 
is also believed that every teacher knows how to teach and 
that he does not need to be told about it. Persons working 
in soclaljagencies often say that they possess enough knowledge 
about the problems of human beings and that they do not 
require any scientist to tell them about human problems.
This type of attitude either on the part of leaders working 
in social agencies or in the field of education is not 
desirable. There are, however, some teachers who are 
susceptible to new ideas and concepts. They keep their 
minds open and evaluate the idea or concept without any bias. 
Teachers* sensitivity, therefore, plays an important role in 
bringing about changes in supervisory practices. The more 
sensitive a person is, the easier it is to influence him, 
and consequently schools with a greater number of sensitive 
teachers would have better supervisory practices than 
schools with less sensitive teachers. It is with this idea 
that the teachers of the two types of district schools are 
compared.

The total score based on the summation of the score on
each item was computed for each teacher. The scores thus 
obtained of the two groups of teachers were then analysed 
by means of *t* test. The purpose was to know whether the

OF EDUCATION AND PSYCHOLOGY --... .. .. .. .. . ... .. .. .. .. .. .. .. .. ... , r-.--,,——~
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mean sensitivity score of the teachers of the advanced district;
!

schools differ Significantly from that of teachers of the 

backward district schools and to know whether teachers of j 
advanced district schools are more sensitive or not in J

comparison to teachers of less advanced district schools. 

Results are shown below s

Table 4.1 : Comparison of Mean (Sensitivity Scores) of 
Advanced and Backward District Schools

N Mean S.D. s.e.d_ *t«
Value

Advanced District 
School Teachers

( Kheda ) 113 14.1
• 1.098 18.18

Backward District 
School Teachers 
( panchmahals ) 213 93 12.96

Where N = Total number ©f frequencies;
S.D. = Standard Deviation;

S.E.jj = Standard Error of Difference;

df = 655 *t* at .01 level of significance s 2.59

The *t* value of 18.18, as can be seen from the above 

table, is significant beyond .01 level of confidence. It 

means that the two mean scores differ significantly. The 
mean score of the advanced district school teachers is 113 

as against the mean score of 93 in the case of the backward 
district school teachers. Since there are 30 items and since

————faculty of education and psychology——~—~~———— ——
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each Item Is rated on a five-point scale with*five* denoting 

strongly agreeing position and *one* denoting strongly 

disagreeing position, the total possible score would be 150.

The mean score of 113 in case of advanced district school 

teachers is quite high in comparison to the mean score of 93 

in the case of backward district school teachers.

The hypothesis that the advanced district school teachers 

would differ significantly from the teachers of the backward 

district school teachers in respect of sensitivity is thus 

supported. The teachers of advanced district school have 

also been found to be relatively more sensitive. The educa­

tional implications of the findings are Immense. As observed 

earlier, the more sensitive teachers are more flexible and 

more sdseeptible to the influence of new Ideas and concepts. 

Since greater sensitivity on the part of teachers provides 

adequate ground for introducing changes in the existing 

practices, measures should be taken so that less sensitive 

teachers become more sensitive. This also gives rise to 

another question pertaining togf^S^J7 sensitivity-is a 

personality trait and if so to what extent it can be developed.} 

Is it that people become more sensitivie to new Ideas die to 

environmental conditions ? Since the teachers of the more 

advanced schools have been found to be more sensitive and 

since they come from better school atmosphere, it reasonably 

follows that environmental factors play an important role in 

teachers1 sensitivity. In the backward schools, therefore,
—   ——FACULTY-OF EDUCATION AND PSYCHOLOGY——--------------------— —J
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adequate opportunities should he provided to the teachers so ij
that they can think with an open mind rather than think in ) 

terms of certain set ideas.

(h) part II - Teachers1 Perceptions of Innovative 
Instructional School Practices

f

The second part of the first hypothesis deals with the. J perception of teachers about innovative instructional 

practices. For this purpose, 35 different innovative instru­

ctional practices were enlisted (vide - Tool III, Appendix I). 

Teachers were asked to Indicate the extent to which they 

could be Implemented. A five-point scale with ¥ive'denoting 

greatest possibility for implementation and 1one* denoting 

the least possibility for implementation was provided to the

teachers. Teachers were asked to indicate the extent to which j
i

these items could be implemented keeping in mind their own 

school. It Is expected that the teachers of more highly 

advanced schools would perceive a greater possibility for the 

implementation of these items than the teachers of the$ 

highly advanced or backward schools. These items, as could
\

be seen from tile Tool, pertain to master resource plan for
IInstitutional planning, group work, criticism lessons, 

teachers1 instructional meetings, planning class-room 
education, library facilities, the use of instructional j

i>

jmaterials and aids, and training of students, education for J 
the backward children, inservice education for teachers and !

I
the new evaluation systems. Since there are 35 items and :

FACULTY of education and psychology--—   ------—------- —-J-
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since each item is rated on a five-point scale, the total | 

possible score would he 175. The total score was obtained forj 

each teacher by summing the scores on the individual items. 

These scores of the two groups were then subjected to 

statistical analysis. The *t* test was used the

significance of the difference between the two means.

The results are shown below 3

Table 4.2 t Comparison of Mean Scores on Perception of 
Teachers of Advanced and Backward Schools 
about Innovative School Practices

N Mean S.D. S.E.D. yalw

Advanced
School 444 139 20.2

Backward
School 213 89 15.7

1.4 35.7

df ss 655 1t* at .01 level of significance = 2.59

The hypothesis that the teachers of advanced district 

schools would differ significantly from those of the backward
1district schools in respect of sensitivity is thus supported. 

The teachers of advanced schools have also been found to be 

relatively more sensitive. The educational Implications of

the findings T7 significant. As reported earlier, the more■fcR*-' * I

sensitive^teachers are, the more flexible they become and

they are more susceptible to the influence of new Ideas and |

■FACULTY OF EDUCATION AND PSYCHOLOGY-
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concepts. Since greater sensitivity on the part of teachers

provides adequate ground for introducing changes in the

existing practices, measures should he adopted so that the

less sensitive teachers become more sensitive. It follows

from the reasoning adopted in the first part of the Hypothesis

that environmental factors play an important part in teachers*

sensitivity. In the backward district schools, therefore,

adequate opportunities should be provided to the teachers so

that they can think with an open mind fcather than to think in

terms of certain set ideas. The <t* value of 35.7 is

significant at .01 level of confidence. The mean scores of

advanced school teachers is 139 as against the mean score of

89 in the case of the backward district school teachers. This

indicates that the mean perception score of the advanced

school teachers is higher than that of backward school

teachers. Thus, the teachers of advanced schools perceive
•Twvd'

greater possibilities for the implementation of^ instructional 

practices than the teachers of the less advanced schools.
CtOlTlJ

The reason for perception may be C3& wask weak leader­

ship qualities of the principal, less resourcefulness of the 

teachers, lack of awareness on the part of the school manage­

ment, lack of school equipments, teaching aids and more 

students coming from the backward class community, lack of 

facilities for inservice training for innovations, etc.

It should beffjgjfesl that the teachers were asked to 

Indicate whether it is possible in their schools to adopt

FACULTY OF EDUCATION AND PSYCHOLOGY.
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certain innovative practices and were not asked to indicate f

5
whether these practices were good or bad. The number of I

different practices mentioned in a questionnaire is significant!. 
The teachers of the backward schools have expressed their I

t
inability to implement these practices in their school set-up.

Certain types of practices could be implemented with a minimum

cost. Group method of teaching oiS planning or evaluating for
a,

example requires favourable attitudes and^zwillingness to 

cooperate on the part of the teachers. The results clearly 

indicate that teachers of the backward district schools are 

much less inclined to do this.

This amounts to creating greater awareness of the 

possible advantages of the new innovative practices over the 

existing ones. There are certain other types of practices 

which involve financial and other aspects for their implemen­

tation. The whole management group may be made aware of the 

alternative techniques and procedures which if adopted would 

do a greater service to the student^ community at large. It

is, therefore, suggested that an awakening should be created
"fit,

among^concerned people and effective training programme 
should be developed so as to train the people think creatively.[

Ii:
4.4 ORGANIZATIONAL CLIMATE OF SCHOOLS AND OTHER VARIABLES j 

( Hypothesis II )

So far as^second hypothesis is concerned, it is felt 

that advanced schools would differ from backward schools in !
— -  FACULTY OF EDUCATION AND PSYCHOLOGY.——-.-------- —.-----------
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respect of (a) the organizational climate of schools, (b) the \ 
size of the schools, (c) the provision of equipments in the 1

*j
schools, (d) the age and experience of the teachers, and j

{■(e) rural-urban location of the schools. {

i
The Hypothesis is worded as under ::

"The schools of an advanced district would differ i
markedly from the schools of a backward f
district in respect of organizational ‘
climate, background and experience of the f
school teachers and some of the organismic |
variables." t

jj
In Identifying the organizational climate of the schools, 1 

Halpln and Croft*s O.C.D.Q. tool was used (vide - Tool V in 

Appendix I). The data on the background as well as educational 

experience of the school teachers were collected through the 

proforma on the Basic Data (vide Tool I in Appendix I). j 

The organismic variables have already been referred to in the < 

last chapter (vide page ) . ;

It is clear from the wordings of the Hypothesis that the 

high schools of the advanced and backward district schools 

would differ significantly in respect of climate, background, : 

experience and organismic variables.

1
It should be noted that in an earlier study by Patel (1974) 

on leadership for instructional improvement where the sample
i

of high schools was drawn from some selected districts of 

Gujarat, it was found that "slightly more than fifty per cent 
of the *A* type (advanced or progressive) schools possess |

FACULTY OP EDUCATION AND PSYCHOLOGY—-------- ----- — -——J'
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more or less ’Open* or * Autonomous* climate and in the case l 

of the backward schools, the organizational climate was more j 
or less Controlled* or ‘Familiar* and the number of supervisory

j

activities as well as the effectiveness of the supervision was 

more in the ‘Open* or ‘Autonomous* climate schools than in

the case of ‘Closed* or ‘Familiar* climate schools. Thus, a j!
significant relationship between organizational climate of S

i

high schools ana the richness and effectiveness cf the snper- j 
vision work was established by an earlier doctoral study. f

i

\
This makes the present Hypothesis very significant. j

The high schools in the advanced district (Kheda) and l
i;

the backward district (Panchmahals) were classified on the

climate continuum, using the statistical procedures used by
2Halpin and Croft. The standardized scores yielded by the

jj

administration of the O.C.D.Q. and the identification of Qp j 
all the schools included in the sample, climate-wise are |

j

given in Appendix Ilj; The climate-wise classification of j

the 219 high schools is shown in Table 4.3. [

Table 4.3 s Distribution of Schools of the Advanced and j
Backward Districts on Climate Continuum j

(Figures in the brackets indicate percentages) I

Type of 
School Open

Auto­
nomous

Cont­
rolled

Fami­
liar

Pater­
nal Closed Total

Advanced 30 36 27 17 20 18 148
Schools (20.2) (24.3) (18.2) (11.4) (13.5) (12.4)

Backward 8 8 6 12 11 26 71
Schools (11.2) (11.2) (8.4) (16.9) (15.7) (36.6) (f"3

Total 38 44 33 29 31 44 219
Cp-lij u <LyTIgP 3A*i'$) (24.4) (100.0)

{V.'dU GUifr
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It will be seen from the table that a greater number of j
backward district schools possess closed climate and a greater |

number of advanced district schools possess a relatively Open j 

climate. In the case of advanced schools, more than 63.0 per f

cent of schools are having Open, Autonomous, and Controlled |
I

climate as against the corresponding ratio of 30.0 per cent in 

the case of the backward district schools. Therefore, the 

Hypothesis is sustained so far as it concerned the organizational 

climate of schools.

It will also be seen that in the first three climate types, j 
viz., Open, Autonomous, and Controlled, which lean towards the | 

openness of organizational climate, the percentages of schools 

falling under them are consistently higher in the advanced 

district schools than the backward district schools - they are 

respectively 20.2, 24.3 and 18.2 per cent as against 11.2, j
11.2 and 8.4 per cent in respect of the backward district ;

schools. In the last three climate types, viz., Familiar, 

Paternal, and Closed, the advanced district schools have 11.4 

(Familiar), 13.45 (paternal), and 12.4 (Closed) per cent which 

are smaller than the corresponding percentages of the backward ' 

district schools which are 16.9 (Familiar), 15.7 (Paternal), 

and 36.6 (Closed). I1'1 general, it can be observed that the j
advanced district schools stand higher in the openness of the !

climate and stand lower in the closeness of the climate than 

the backward district schools. Thus, the high schools of the j

advanced and backward districts significantly differ among j
jthemselves in regard to the organizational climate. To this j 

»ext,ent^.me,HyS,qthnsi§: 0^^%© psycholooy---___~-_-J
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But the Hypothesis is not sustained in regard to the second j
|selected variable of the school size. The data are summarised j 

in Table 4.4. The figures are clear. In regard to the size of j 
the school as reflected in the three categories of ’above 500’, j 
‘between 300 and 500’, and ’below 300’, the percentages of both 

the advanced district schools and backward district schools do 

not differ appreciably - the differences in the percentages of j 
the three groups are 0.9, 0.4 and 0.6 respectively. Therefore, f

l(

it can be construed that the advanced and backward district 

schools do not differ appreciably in the variable of school
;size. |
i.

Table 4.4 ■: Relative School Size of Advanced and 
Backward District Schools
(Figures in the brackets indicate percentages)

Category
Above
500
pupils

Between
300-500
Pupils

Below
300
Pupils

Total

Advanced 30 42 76 148
District
Schools (20.2) (28.5) (51.3) (100.0)

Backward 15 20 36 71
District
Schools (21.1) (28.1) (50.8) (100.0)
Total 45 (20.6) 62(28.3) 112(51.1) 219(100.0)

Table 4.5 ? Distribution of the Advanced and Backward District
Schools on the Basis of Equipments possessed by them 
(Figures in the brackets indicate percentages)

Above Average Average Below Average 
Category Equipments Equipments Equipments Total

AdvancedSchools 37(25.0) 55 (36.5) 56 (38.5) 148 (100.0)
Backward
Schools _ 18 (25^3) 
Total 55 (25.1)

25 (35.2) 28 (39.5)
80 (36.5) 84 (38.4)

71J1Q0.0) 
219 (100.0)
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Table 4.6 j Distribution of Advanced and Backward District 
Schools Urban-Rural bocationwise
(Figures in brackets indicate percentages)

Category Urban
Semi-

tirban Rural Total

Mvanced
Schools

21
(14.2)

25
(16.9)

102
(68.9)

148
(100.0)

Backward
Schools

10
(14.1)

9
(12.7)

52
(73.2)

71
(100.0)

Total
31

(14.1)
34

(15.6)
154

(70.3)
219

(100.0)

Table 4.7 s Distribution of Teachers of the Mvanced and 
Backward District Schools - Age-wise 

_ (Figures in brackets indicate percentages)

Category Above 35 
Years

Below 35 
Years Total

Mvanced
Schools

246
(55.4)

198
(44.6)

444
(100.0)

Backward
Schools

QO

(46.0)
115

(54.0)
213

(100.0)

Total 344
(52.3)

313
(47.7)

657
(100.0) ]

Table 4.8 s Distribution of Teachers of Mvanced and Backward 
District Schools according to their Teaching 
Experience
(Figures in brackets indicate percentages)

Category More than 
10 years

Between Dess than 
5-10 Yrs. 5 years Total

Advanced
Schools

140
(31.5)

146
(32.9)

158
(35.6)

AAAJL -L X

(100.0)

Backward
Schools

65
(30.5)

77
(36.2)

71
(33.3)

213(100.0) |

Total 205 223
(31.2) (33.9)

229
(34.9)

657
(100.0) j
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The second variable covered by the Hypothesis is the 

size of the high schools. As regards this variable, it can 

be seen from the table that around 20.0 per cent of both

the advanced and backward district schools possess a 

strength of about five hundred pupils. Approximately 

28.0 per cent of the advanced and backward schools possess

the pupil strength between three hundred and five hundred, 

and around 51.0 per cent of the advanced and backward 

schools have a strength of about three hundred pupils.

Thus, the advanced and the backward district schools do 

not differ in respect of the enrolment size of the schools.

The third variable in the Hypothesis pertains to 

the equipment of the schools. Table 4.5 shows that the 

advanced and backward district schools do not differ 

appreciably among themselves in the matter of equipments 

that they possess. The differences in the three categories 

are negligible - they are 0.3, 1.3, and 1.0 per cent. 

Therefore, in this respect also, the Hypothesis does not 

stand.

FACuLxY OF fcDUCAuON AND FSYCHOLOuY-
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As regards the location of the schools, it is observed 

that around 14.0 per cent of both the types of schools are 

located in urban area, slightly more than 12.0 per cent but 

less than 17*0 per cent of them are located in semi-urban 

area and between 68.0 and 73.0 per cent of them are located 

In the rural areas. Thus, in terms of rural-urban location, 

the advanced district schools do $ot differ from the backward 

district schools. Therefore, in respect of this variable also, 

Hypothesis does not sustain.

The Table 4.7 shows the age-wise distribution of the 

teachers of the advanced and backward district schools. So far 

as the age of teachers is concerned,around 56.0 per cent of 

the teachers in the advanced district schools and 46.0 per cent 

in the backward district schools are above 35 years old. 

Moreover, .around 44.0 per cent of the teachers of the advanced 

district schools and 54.0 per cent teachers of the backward 

district schools are below 35 years of age. On the average, 

the teachers of the advanced schools do not differ appreciably 

from those of the backward district schools in respect of their 

age. Therefore, in this respect also, the Hypothesis does . 

not stand.

Table 4.8 pertains to the teaching experience of the 

teachers of both the categories of districts. Is regards the 

experience of teachers, between 30.0 per cent and 31.0 per 

cent of the teachers of both the advanced and backward district 

schools possess teaching experience of more than 10 years

.   - —FACULTY OF EDUCATION AND PSYCHOLOGY—        ——
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Big percentages falling in the experience-range of 5 to 10 

years vary around 32.0 per cent to around 36.0 per cent. 

Similarly, around 35.0 per cent of the teachers of the advanced 

schools and 33.0 per cent of the teachers of the backward 

schools have less than 5 Jtears of teaching experience. This 

also shows that in terms of teaching experience, the teachers 

of the two types of schools do not differ appreciably. There­

fore, in this variable also, the Hypothesis fails.

The Hypothesis II is^ thus partially supported only in 

case of distribution of climates. Some difference between the 

two types of schools is well marked in respect of other 

variables. In other respects the advanced schools do not 

differ markedly from the backward schools. Therefore, from 

this it could be said that the teachers* sensitivity and 

their perception of innovative instructional practices are 

to be evaluated In the light of other factors since the 

constraints relating to such factors as size, location, 

possession of equipments, professional experience and age of 

teachers are common to certain extent for both the advanced 

and backward district schools. One may, therefore, have a 

hunch that climate differences may account for differences 

in sensitivity to new ideas In supervision and the perception 

of innovative instructional practices. Besides,a number of 

factors in the general environmental set-up could be presumed 

to influence the sensitivity and the perception of teachers.

.
The Hypothesis is, thus, partly valid, and that also

so far as organizational climate is concerned.
faculty of education and psychology.....—---------------J
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4.5 BENEFITS TO TEACHERS FBOM SUPERVISORY SERVICES 1

C Hypothesis III )
I
ii

The third Hypothesis reads as tinder * j

, "The present supervison work would be perceived as 
more beneficial by the teachersof an 
advanced district schools than by the 
teachers of the backward district schools."

j

The main issue is whether there is significant differencesj 
m the perceptions of the teachers of the advanced district j

of Kheda and of the backward district of Panchmahals in ;;
regard to the benefits that accrue from the supervisory I

services offered by their schools. j

The Table 4.9 is based on Tool I Vi given In the .Appendix I.

in the Hypothesis III the teachers of the advanced and ! 

the backward schools are compared with each other In regard 

to the benefits they perceive to have derived from supervision j 

work done in their respective high schools. For this purpose, ! 

eighteen supervision-related activities were given to the i

teachers for rating on a four-point scale. Besides, they

were also given nine Items pertaining to the benefits to be \
\derived from the overall supervision work. Thef]”rp mean t

rating was calculated for each item separately for the advancedj
j

daxa as well as the backward district teachers. Moreover, 

the chi-square value was used to study the difference, if any, 

between the teachers of the advanced and the backward district i
schools in regard to the extent to which the supervision servi-j!

i’

'* i
ces have proved to be beneficial to them. The Tables 4.9 and |

<■.......... .FACULTY OF EDUCATION AND PSYCHOLOGY---- ---   J
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4.10 given on the next page show that so^as the benefits of 

supervisions are concerned, all the 18 items have been rated 

more highly by the advanced school teachers. Item numbers 1, 

2, 6, 7» 8, 9, 10, 12, 13, and 1? have been rated to the 

extent of three or more ratio by advanced school teachers.

Not a single item received a rating of three or more in the 

case of backward school teacher. The items which do not 

show much difference between these two types of school 

teachers are numbered 3, 4, 15, 16, and 18. On the whole, it 

appears that the teachers of the advanced schools tend to 

derive greater number of benefits from the supervisory 

services than the teachers of the backward schools. So far 

as the evaluation of the over-all supervision work is 

concerned, most of the items have been rated more highly by 

the advanced school teachers than by the backward school 

teachers. This again shows that the teachers of the advanced 

district schools seem to be much more benefitQed by the 

supervisory services than the teachers of the backward 

district schools.

Referring to the Table 4.10, it is seen that the chi- 

square value of 71*29 in the case of the benefits of super­

vision is highly significant. This means that the teachers 

of the advanced district schools differ significantly from 

the teachers of the backward district schools in the extent 

to which they feel they are benefited by the supervision 

work. Around 59.0 per cent of the teachers of the advanced

•FACULTY OF EDUCATION AND PSYCHOLOGY.
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district schools as against around 28,0 per cent of the

steachers of the backward district schools feel that they are i 
benefited by the supervision work to a very great extent. |

t
The percentages of the teachers of the advanced and backward j!

i;

district schools falling tinder the last category are around \,j
14 and 39 respectively. Prom this also it appears that 5

i

supervision work is perceived to be much more beneficial in 1 

its various aspects to the teachers of the advanced district | 

schools than to those of the backward district schools. «

Referring now to the Table 4.10 on chi-square

pertaining to the evaluation of overall supervision work,

it is seen that the chi-square value of 89.81 is highly

significant. The results show that around 58.0 per cent of

the teachers of the advanced district schools as against

around 18.0 per cent of the backward district schools feel

that the supervision work has proved to be of greater

significance in the planning and development of the

instructional programmes of their schools. The percentages

of the teachers of the advanced and the backward district

schools who feel that the supervision work is not much

beneficial are around 15 and 47 respectively. In this case

also, it appears that the supervision work has contributed
district

a good deal to the advanced^sehools in comparison to the 

backward district schools.

Hence, the Hypothesis is sustained.

FACULTY OP EDUCATION AND PSYCHOLOGY.
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Table 4.9 (a) t Mean Rating by Teachers of Advanced and
Backward District Schools of the Benefits 
accruing from Supervisory Services

Sr.
No.

Sub-items of Item No. 1 
( Tool 17 )

Advanced
District
School

Teachers

Backward
District
School

Teachers

1. Insight in lesson planning 3.0 1.9

2. Skills in effective technique of 
teaching 3.5' 2.4

3. Skills in solving class-room 
instructional problems 2.9 2.8

4. Increased motivation of pupils in 
the class 2.8 2.3

S. Acceleration of interaction of 
pupils 2.7 1.8

6. Skill in planning project work 3.1 2.3

7. Still in planning Action Research 3*8 2.4

8. Skill in maintenance of class 
discipline 3.0 2.4

9. Skill in constructing evaluation 
items 3.5 2.1

10. Knowledge of the use of standardised
tests 3.4 1.8

11. Organizing effective practical work
for pupils 2.8 2.1

12. Ability to encourage pupils to take
......     n _______Q-A1 . P



M. S. UNIVERSITY OF DARGDA-

Table 4.9 (b) s Mean Eating of Teachers of Advanced and
Backward District Schools of the Benefits 
accruing from Supervisory Services

Item
Wo.

Items ( 2 to 10 )
Tool IY

Advanced
District
School

Teachers

Backward
District

School
Teachers

2 The extent to which the supervisory 
services of your school proved 
helpful to you 3.7 2 *4

3 Your judgement as to whether your 
supervisor has the required 
potentiality to guide you for 
instructional improvement 3.8 2.3

4 The need for further enrichment of 
supervisory services 3.2 3.0

5 Your feeling about your supervisor 
regarding democratic means 
being used by him for 
educational improvement 2.8 2.1

6 Your own feeling whether you have 
become more competent due to 
services rendered by your 
supervisor 2.8 2.4

7 Your feeling whether your supervisor 
failed to give the service you 
needed 2.6 1.8

8 Your judgement about any equipment/ 
literature your supervisor had 
given to you which has proved 
beneficial to you 3.8 2.4

9 You would like to invite your
supervisor to your class to 
observe your lesson 3.2 2.3

10 Your being acquainted with the aids 
and services, the supervisor 
can render to you 3.3 2.1

■era3.~cr ^ FACULTY OF EDUCATION AND PSYCHOLOGY—
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Table 4.10 (a) s Chi-square Value for the Extent of Agreement !j

concerning Benefits derived from the present i
Supervision Work in Schools •
(Fi|ures__in_>brackets_indicate_gercentages}-

1
!
1

Category
To a 

greater 
Extent

To
Some

Extent

To
Less

Extent
Total

i

i Advanced 266 112 66
444 !

! Schools (59.91) (25.21) (14.88) (100.0) i
l

! Backward 60 68 85
1

2131

1

Schools (28.17) (31.93) (39.90) (100.0)
l
i

iy
*f Total ^J326 180 151 657 j
1
1

'(44.104)' (28.57) (27.39) (100.0) ;

X2 = 71.29 df = 2

at ,01 level of significance = 9.210

Table 4.10 (b) j Extent of Agreement regarding Perceptions
of Teachers of the Overall Benefits 
derived from the Supervision Work
(Figures in brackets indicate percentages)

Category
To a 

greater 
Extent

To
Some

Extent

To
Less

Extent
Total

Advanced
Schools

260
(58.56)

118
(26.58)

66
(14.86)

AAA

(100.0)

Backward
Schools

40
(18.78)

72
(33.80)

101
(47.42)

213
(100.0)

Total 300
(38.67)

190
(30.19)

167
(31.14)

65'7
(100.0)

X2 a 89.81 df a 2

at .01
—.FACULTY OF

level of slj
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4.6 NEWER PROGRAMMES OF SUPERVISION WORK (Hypothesis IV) j
The wordings of the fourth Hypothesis are as under ; I

i
"The schools of an advanced district would have j

newer programmes of school supervision in \
comparison to the schools of a backward 

district.” j
|

In collecting data to test this Hypothesis, the Tool Qvj j 
given in the Appendix I was used. [

f

[

In inspection of the percentages shows that the advanced j as well as backward district schools show a markedly low ^

percentage on Item Nos. 2, 4, and 6.

Item No. 2 pertains to the innovation programme of '

Action Research. The adoption of this programme appears to 

be low both in the schools of advanced and backward districts. 

Several reasons can be attributed to this. Firstly, the
j

programme involves a technique which is new. Secondly, a large! 

majority of secondary school teachers do not know how to plan 

and implement Action Research which has as its major focus 

the solution of felt problems of teachers by themselves only.

Thirdly, a good deal of confusion prevails - this programme j
!■

is equated with research and most of the teachers feel that [ 

research Is not their meat. Fourthly, no systematic practical [ 

training is being given by secondary teachers* colleges to j
their trainees In planning and implementing Action Research j
Proves. j

1f
Fifthly, teachers are not motivated much. Sixthly, the •

snBKTiaajuaswMrWlS 13 ’ a3 CTch’ i
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\
a dearth of the talented persons in the teaching community.

Cu
The teaching profession still continues to be lowly paid one

A/
and the talented persons prefer to enter industries, business 

and those who prefer academic pursuits enter university or 

college teaching which offer them comparatively better 

salaries and job satisfaction, Jfcnd lastly, the lack of well 

equipped school library, commercial minded private management, 

profit making school environment particularly in the advanced 

district of Kheda and the traditional conservative set-up 

in the backward district of panchmahals where people, at 

large, perceive such things as a hoax. Such innovative 

programmes are less implemented in both the categories of 
districts. Still however, thanks to the Departments of 

Extension Services of the Teachers* Training Colleges at 

Baroda and Vallabh vidyanagar^ increasing number of teachers 

are being oriented in innovative programmes. High schools 

of an educationally advanced district shall be ready to come 

out from the traditional set-up and will be ready to accept 

the important new ideas, adopt innovative programmes of 

development, and will strive to be in fore-front in instru­

ctional advancement. This generally does not happen in the 

schools of an educationally backward district. A backward

or a non-advancing school, by its nature, is reluctant and is 
new ideas and adopting innovations. The 

hesitating in accepting ̂ traditional environment breeds in
people such nature and attitude, and it becomes difficult
for them to come out from conservative cells. On the contrary,

— - ■............. . FACULTY OF EDUCATION AND PSYCHOLOGY-.....—.... ... ...-..........—..-..—----- -
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the enthusiastic one faces difficulties boldly; and overcomes 

them to a varying extent. But the conservative is over­

cautious, sees pit-falls and dangers in taking new steps, 

while undertaking any unconventional or new activity in the 

school, he begins with grumbling and puts forward excuses, 

and ultimately starts talking about the worthlessness and 

futility of such innovations. Is a result of this, one sees 

a marked difference between an advanced and a backward school 

as far as the extent and the quality of implementation of such 

programmes are concerned. The supervisor finds himself here 

ineffective in leading other members of the staff along the 

path of innovations.

Tool (iVtwas developed to survey the innovative instru­

ctional practices followed by the secondary schools. The 

respondents of the tool are the sampled high school teachers 
of the Kheda and the Panchmahals Districts. The results for 

teachers of the advanced district (Kheda) schools and.ifij^li 

teachers of backward district (panchmahals) schools were :

treated in two ways. Table 4.11 shows the percentage of the 

schools implementing the innovative programmes in each district 

category. & chi-square test of significance was given to the 

actual number of schools of both the advanced and backward 

groups implementing as well as non-implementing the programmes. 

A school was deemed to be implementing an innovative programme 
when its teacher-respondents indicate that seven or more 
innovative practices are adopted by their school. When these I

faculty of education and psychology.
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figures fall below 7, It Is considered that the school is not 

implementing the innovative programmes.

Tables showing item-wise percentage agreement for the new 

programmes of supervision and chi-square value for the 

existence of the new innovative programmes in advanced and 

backward district schools are given in table 4.11.

Table 4.11 t Item-wise Percentage Agreement for the New 
Programmes of Supervision

Item Advanced Backward
Sr.No. Items of Tool District District

Schools Schools

1 Project work 62.90 35.45

2 Action Research 12.05 6.30

3 Use of objective tests in school 
examinations 85.00 84.00

4 Internal assessment of more than
20 per cent 13.20 1.60

5 Cumulative Record cards 60.00 40.90

6 Work experiences 15.15 3.05

7 Unit Plans of Teaching 39.40 14.90

8 (a) Social Services Activity 30.15 14.20

(b) Labour Camps

9 Participation in the District Science 
Pair 67.80 38.40

10 Participation in the District level 
Sports Contests 89.60 75.20

11 participation in Drama. Dance, Polk 
Dance Contents, euc. 75.20 19.95

FACULTY OF EDUCATION AND PSYCHOLOGY.
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Table 4.12 s Chi-square Value for the Adoption of New i
Innovative Programmes in Advanced and Backward 
District Schools

F
( Figures in brackets indicate percentages ) !

Category
R e s p

Yes

o n s e

No
Total

Advanced 110 38 148
District
Schools (74.33) (25.67) (100.0)

Backward 38 33 71
District
Schools (53.10) (46.90) (100.0)

148 71 219
Total

(63.6) (36.4) (100.0)

df=l x2=9.29 X2 at .01 level of significant = 6'.635

Item No. 4 deals with internal assessment of more than 

20 per cent. On this item also both these groups score very 

low. It seems that the directive of the State Education 

Department which enjoins a school to introduce internal 

evaluation to the extent of 20 per cent seems to be responsible^ 

for schools not moving beyond giving a weightage of 20 per cent 

to internal assessment in the annual examination results.
UV\ cl tV

Schools a bureaucratic administratis look to the depart- 

mental officers for taking advance steps in instructional 

practices. They would tend to adopt such innovative instru­

ctional practices as are recommended and advocated by the 

school inspecting officers. The inspectors of Gujarat have

not perceptibly pushed the reform of internal assessment in
_ . FA(;ULTv OP education and psychology.
schools* final examination.
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Item 6 refers to work experiences. Us this requires j

linkage of schools with some industry or business and also j
more school funds, backward district schools do not have much j
scope to adopt this innovation. In an advanced district, j

s'
the lack of interest on the part of the community of industrial 

lists as well as absence of keenness on the part of the school [
j

authorities is responsible for the low score on this item. It I 

is all the more in a backward district.

Contrary to the above, the advanced as well as backward 

schools score very high on sports activity. The score on 

Item No. 4 shows this. The reasons are self-evident.

In advanced district, people realise its value more 

while in backward district schools sport becomes a luxury of 

the well-to-do among the pupils. Students find it better 

compensation for backwardness in studies. Taking the overall 

view, the advanced district schools score comparatively 

higher percentages as compared to the backward district 

schools in the other items.

— —— .................-M, S, UNIVERSITY OF BAftODA—~-------------- ----—

Taking the overall picture, the chi-square values of ;
*

significance shows the marked difference between advanced ;

district schools and backward district schools. The chi-square 

value is 9.29 which is higher at .01 level of significance. j 
It rejects the null hypothesis at .01 level. Hence, it can j 
be said that the advanced district schools would have newer j

i
programmes of supervision in comparison to the schools of f

the backward district. !
=„=__„mm_FACUL.fY 0F EDUCATION AND PSYCHOLOGY..------- .-------------- -... - .. - J
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4.7 SUPERVISORS, SUPERVISION TOOLS AND METHODS j
i

( Hypothesis V ) j

The study under this section moves to supervisors, 

supervision tools and methods. The Hypothesis regarding 

this is as under s

"The advanced district schools are expected to 
differ from the less advanced schools in 
respect of persons doing supervision work, 
maintenance of Log Book and keeping the 
teachers informed about various supervision- 

-related activities andt|the use of new 
instructional methods.

There are three parts in this Hypothesis, viz., (1) 

Supervisors, (2) Supervision Tools, and (3) Supervision 

Methods.

The data for this Hypothesis were collected by adminis­

tering Tool No. 6 to the supervisors of the sampled schools.

This Hypothesis was formulated to inquire into the 

supervision related activities in details. Item No. 2 in 

the tool VI pertainsto ; those who do supervision work In 

the schools as well as the tools used by them. Item No. 3 

in the tool pertains to the methods of supervision used by 

the supervisors. Item Nos. 2.2 to 2.4 and 3.1 to 3.14 are 

in the form of dichotomous nature. This tool was administered 

to a group of teachers one from every sampled schools. They 

were asked either to tick (v/) mark or put a cross (X) mark 

on Item. The total number of *yes* frequencies and ‘no1 

frequencies were calculated. The results are given in

Tables 4.13 to 4.16.
of education and psychology—---------——
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Table 4.13 s Percentage Distribution of Persons doing 
Supervision work
(Figures in brackets indicate percentages)

Category Head­
masters

Super­
visor

Senior
Teacher Total

Advanced 55 105 65 225
District
Schools (34.4) (46.7) (28.9) (100.0)

Backward 45 35 15 95
District
Schools (47.4) (36.8) (15.8) (100.0)

Total 100 140 80 320
(35.9) (41.8) (22.3) (100.0)

Table 4.14 s percentage Distribution of ’Yes1 Answers
Denoting Certain Essentials of Supervision Work

Sr.
Mo.

Sub-items of Item No. 2
Tool VI

Advanced
District
Schools

Backward
District
Schools

2.2 (a) Is the log book of class super­
vision maintained ? 30.00 76.00

(b) If fyes*,are the supervision 
remarks brought to the notice of 
the teacher concerned ? 85.80 70.60

(e) Is it insisted that teachers 
should strictly follow the 
suggestions ? 52.00 24.90

(d) Is further guidance and assistance
offered to teachers to implement
the suggestions ? 48.00 22.40

2.3 Does any member of the Managing
Committee supervise the teaching work? 1.20 4.90

2.4 Is there any internal committee of 
teachers to do supervision work ? 35.30 17.40

-FACULTY OF EDUCATION AND PSYCHOLOGY-
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Table 4.15 s Chi-square value for the Extent of Agreement 
among Advanced and Backward District Schools 
concerning the Essentials of Supervision Work

__________ _____________________________________________________________
Teachers of 

Schools
fyes*

Category
*no*

Category Total

Advanced 60 (40.54) 88 (59.46) 148 (100.0)

Backward 13 (18.31) 58 (81.69) 71 (100.0)

Total 73 (29.43)“ 146 (70.57) 219 (100.0)

df = 1 x2 S 15.09
X2 at .01 level of significance = 6.635

Table 4.16 s Item-wise Percentage Agreement among Teachers
of Advanced and Backward Schools concerning the 
use of Methods of Supervision

Item
Sr.
Mo.

Sub-items of Item Mo. 3 
( Tool VI )

Teachers of
Adv. Back-
Dist. Dist.
Schools Schls.

1. Observation and Evaluation of Teaching 
work through class visitation 58.50 15.30

2. Insistence on teachers to do professional
reading 65.00 35.50

3. Role playing 15.40 5.30
4. Simulation 15. 20 1.20
5. Formation of Subject Committees 65.50 35.40
6. Sharing of one another*s class-room 

teaching experience 49.40 28.30
7. Consultation -Discussion and Guidance 

before teaching 45.30 23.80
8. Discussion in staff meetings 45.40 25.30



M, S. UNIVERSITY OF BARODA-

249

A chi-square value of 16.09 is significant showing that 

the group differences are significant. The percentages of 

’yes* frequencies are 40and 18.^ respectively from the 

advanced and the backward district schools.

An inspection of the percentage scores in Table 4.14 

shows that the advanced district schools have a higher score 

than the backward district schools. , This also would mean 

that the advanced district schools are having a good degree 

of regularity in maintaining various supervision tools.

Item No. 2 of the tool was constructed with a view to 

inquiring into a status of school supervisors. Results are 

reported in the Table 4.13. Scrutiny of the item shows the 

following. In the advanced district schools, most of the 

supervision work is done by a supervisor. The second and 

third ranks are for the senior teacher and the headmaster 

respectively. On the contrary, in the backward district 

schools supervision is done mostly by the headmaster, ISQpP 

frequently by a supervisor, and least frequently by a 

senior teacher. Prom this^one can say that as far as these 

results show, there seems to be centralization of powers in 

headmasters in the case of backward district schools, whereas 

the power is decentralized in the case of the advanced 

district schools. Decentralization of supervision authority 

is a clear sign of advancement of a school.

FACULTY OF EDUCATION AMD PSYCHOLOGY-
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So, the chi-square test (Vide - Table 4.15) as well as 

the percentage table scores (Vide - Table 4.16) show that the 

advanced district schools are on a superior level than 
O bhe backward district schools as far as the details of 

supervision related activities are concerned.

Thus the Hypothesis is sustained.

4.8 QUALITY OF SUPERVISION WORK IN SCHOOLS

( Hypothesis VI )

After having examined in some significant details as to 

who does the supervision work in high schools, what are the 

tools and procedures employed by the supervisors and what are 

the methods or approaches adopted by them, a natural question 
that would emerge is s what is the qiiality of these supervisory 

services offered to the teachers. This question is taken up 

for examination in Hypothesis VI. The Hypothesis is 

formulated as under j

“The quality of present supervision work is
expected to be far more superior in the [
case of advanced schools than in the t
case of backward schools.'*

Phenomena of habit formation is a very important one in i 

any set up as it may prove to be an asset or an obstacle as 

well. Replacing old habits by new ones or formation of 
entirely new habits, always takes time and during this period, 

frequent observation of various supervision^relatedQactivities

........^FACULTY OF EDUCATION AND PSYCHOLOGY------- --------------- ----- -
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becomes a hnust*. Hence, the quality of supervision work 

depends largely upon how frequent the supervisory activities 

are carried out by the supervisors. An inquiry was set up 

to study the group differences regarding the frequency of 

supervision activities. In this study, use was made of Items 
U'l tofl.^in Tool 71 given in the Appendix I. The tool was 

administered to a group of teachers. The Mean ratings were 

calculated on every item. The resulting scores are shown in 

the table that follows.

Table 4.1? s Itemwise Mean Rating denoting Extent to which 
Supervisionxrelated Activities are Carried out

Item Sub-Items of Item No. 4
Sr.No. ( Tool ?I )

Adv.
Dist,
Schls.

Back.
Dist.
Schls

1 Observation of class teaching through class 
visitation 3.2 1.8

2 Individual Conferences with Teaehers and 
guidance 2.6 1.3

3 Discussion of the Instructional work and 
its improvement in group committees of 
teachers 2.8 1.4

4 Discussion of academic issues and problems 
in staff meetings 2.5 1.9

5 Reading and discussion of modern books, 
articles and research work 1.7 0.6

6 Pre-planned talk by experts 1.8 1.1

7 Conducting workshops/seminars for teachers 
to meet their needs 2.8 1.4

8 Participation of teachers in academic 
decision making 2.6 1.3

9 Demonstration of modern trends and new 
techniques 2.9 1.6

10. Screening of educational films for teaehers 2.7 0.8
FACULTY OF EDUCATION AND PSYCHOLOGY-
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The observation of the entries in the table shows that 

not a single item in the case of the advanced district 

schools receive a score excepting on items

No. 5 and 6, whereas not a single item, in the case of the 
backward district schools receive a score of one

excepting on items No. 1, 4, and 9, i.e. only 2 items out of
10, in the case of advanced district schools receives a

two
score of less than (f) and only 3 items out of 10 in the case

A-

of the backward district schools receive score more than cwt.ou-.v4 
the rest of the

one score. For^xatasix items, that is for 8 out of 10 
items, the mean scores in the advanced district schools and 

the backward district schools are respectively 3 and 1, showing
K

a clear gap between the two groups of schools as far as the

frequency of supervision related activities is concerned.
1The score of means that various supervision activities are

a’i-ou.wdL
seldom practised. Thus, a score iC~? 3 on most of the items

A-*
in the ease of the advanced district schools Indicates that 

supervisory activities are constantly resorted to and this, 

as stated at the outset of dis cussion, is a pointer to the 

quality of supervision. The scale is in favour of the 

advanced district schools (Kheda).

Hence, the Hypothesis is sustained.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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4.9 ACHIEVEMENTS OF SUPERVISORY SERVICES 
( Hypothesis VII )

In the previous Hypothesis, the quality of supervision
work being done in the secondary schools of the two districts
under study was examined in relation to the frequencies of
the supervision services occured in the schools. That was
only one measure of the quality of the supervision work.
Another, and perhaps^ a stronger evidence of the quality of
supervision work will emerge from the analysis and discussion
of the present Hypothesis. It reads as under ;

"The advanced district schools would have many 
more achievements due to supervision 
work than the backward district schools.M

It is the Job of a supervisor to create permissive and 
inducive environment, build up creative educational framework, 
raise the morale of the teachers and the taught, promote 
democratic functioning in the school, motivate employees to
take initiative and be fearless, and ultimately through co-

•fcWe^
operational activities to lead teachers and taught on the 
path of the adoption of innovative educational tools and 
methods. Thus, the function of a school supervisor is to 
gear up the process of acquiring and imparting education, 
which is considered to be of no little importance in a sehool.
A supervisor’s efficiency and leadership qualities can best 
be judged by the extent to which he is successful in toning 
up the educational process through hejalthy supervision.

_______   .FACULTY OF EDUCATION AND PSYCHOLOGY-------——------------—-—.........- -



M, S. UNIVERSITY OF BAROPA—.....................

25 4

If he is able to do this, it will be deemed his major 

accomplishment, and it would speak eloquently of the quality 

of instruction.

The Hypothesis VII was tested with the help of Tool VI, 

Item No. 5. It consists of 25 sub-items. It measures 

achievements of supervision on a four-point rating scale. The 

tool was administered to groups of teachers from both the 

districts under study. Overall differences between the 

district groups were studied by the use of *t* test. Mean 

scores were used to compare the two district groups on 

individual items. The results are shown in Table 4.19 g 

given on the next page.

Table 4.18 : Computation of *t* Value for the Significance
of Difference between Means denoting 
Achievement of Supervision

Category N Mean S.D. S-S-d *t* Value

Advanced
District
Schools

148 57 7.7

0.97 12.3

Backward
District
Schools

71 45 6.3

df = 217

*t* Value significant at 0.01 level = 2.60

FACULTY OF EDUCATION AND PSYCHOLOGY-
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fable 4.19 : Item-wise Mean Rating for the Achievement
of Supervision

Sr.
Ho.

Sub-items of Item Ho, 5 
( Tool VI )

Advanced
District
Schools

Backward
District
Schools

1 2 3 4

1. Release of teacher creativity 2.3 * 1.0

2. Development of teacher initiative 2.4 0.8

3. Enthusiasm created in teachers for 
good teaching 2.6 1.8

4. Creating interest in teachers to 
read educational literature 2.7 1.1

5. Creating attitude among teachers 
to solve their instructional 
difficulties through consulta­
tion with colleaguPes 2.6 1.4

6. Creating good teaching-learning 
climate in school 2.5 1.6

7. Organization of regular staff 
meetings 2.3 X * X

8. Planning of teaching by the group 
committees of teachers 2.4 1.3

9. Teacher*s participation in academic 
decision-making 2.5 1.2

10. Increase in the professional 
reading by teachers 2.2 0.8

11. Fearless academic expression of 
teachers 2.5 2.1

12. Planned teaching work 2.8 1.2

13. Climate for educational innovations 
in the school 2.0 1.4

14 • Creation of democratic environment 
in the school 2.2 1.4

(contd...)
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Table 4.19 contd....

1 2 3 4

15. Increase in achievement motivation . 
of pupils 2.0 X .5

16. Increase in student interaction 
during the learning process 2.6 1.4

17. Healthy human relationship between 
the school and the local 
community 2.7 2.1

18. Unproved staff morale 2.6 1.8

19. Healthy staff morale relationship 
between the school and the 
local community 2.7 1.7

20. Improvement effect in school 
discipline 2.6 2.2

21. High ranking of the school by
district educational officer 2.2 1.4

22. improvement in staff stability 2.5 1.6

23. Reduction in the extent of wastage 
in schools 2.3 1.4

24. Reduction in the extent of 
stagnation in schools 2.2 1.3

25. Unproved morale and tone of the 
school 2.6 1.6

The «t« value of 12.3 is highly significant indicating 

that the differences observed between the supervisors of 

advanced and backward district schools are real and not due 

to chance factors as far as the achievements of supervision 

are concerned.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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Total mean score of 57 in case of the advanced district 

school teachers as against that of 45 in the case of backward 

district school teachers clearly shows that the achievement 

of supervisors in schools of the advanced district (Kheda) 

is definitely more than the achievement of supervisors in 

the backward district (panchmahals) school^

Mi examination of the table of mean values clearly shows

that 3^9® W&t* 3$, W Sfc, not a single

item is rated to the extent of less than 2 by advanced

district school teaehers whereas not a single item is rated
ifem5 17,4.0

to the extent of 2 or more.by the backward district schoolA/

teachers. This also clearly shox^rs that the advanced schools 

are more benefitted than the backward district schools as 

far as the achievements of supervision are concerned.

Even on the Item Nos. 11, 17 and 20, the ratings of 

the advanced district school teachers are definitely more 

as compared to the ratings of the backward district school 

teaehers. Here^ also, the difference is in favour of the 

advanced district schools. Item No. 15 only receives tiS)
IX-^z-oU/vnk. t v/O 2>

score from both the district groups. This refers to 

motivation achievement in pupils. Hence, it can be judged 

that on the whole supervisors in both the district groups 

could motivate the pupils almost equally. Teachers of the 

advanced district schools have rated all items to the extent 

of about 3 and 2 indicating that the activities indicated 

in the items were always carried out or mostly carried out

r~. I?. ,j ■.———»FACULTY OF EDUCATION AND PSYCHOLOGY——--'-*-.——............................
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in the schools which have rated all items to the extent of 

about 2 and 1, showing thereby that the activities were 

either mostly carried out or only occassionally carried out. 

This also shows that the achievements of supervision are 

definitely higher in the case of the advanced district 

schools as compared to those in the case of the backward 

district schools.

On every itemQ N©. 16, the rating by the

advanced school teachers is higher than the ratings by the 

backward school teachers. This also shows that as far as 

the achievements due to supervision work in the advanced 

district schools is concerned, it definitely scores higher 

than the backward district schools. Thus, the Hypothesis 

¥11 is accepted.

4.10 IMPLEMENTATION OF NEW IDEAS OF SUPERVISION 

(Hypothesis VIII)

After having examined the quality of supervision work

being done in the secondary schools of the advanced district 
of1sms (Kheda) and of the backward district of panchmahals, it 

will be worthwhile to consider the implementation of new 

ideas regarding supervision in them. After all^schools and 

their practices have to change as new ideas and practices in 

education emerge. Modernisation and change is a much 

required process in schools, particularly in a traditional

--- ----------------------- —FACULTY OF EDUCATION AND PSYCHOLOGY
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society with atv0fcaat£s& ideology of ajtepreaucratic set-tip.

In this study, supervision has been conceived as a mighty
i*help to school faculty to be more effective teachers and 

achieve, to a larger extent, the knowledge, social, economic, 

political, and cultural objectives so well set forth by the 

author of the Report of the Kothari Education Commission 

(1964-66) in Chapter I.

The Hypothesis 7III relates to the implementation of 

new ideas in school supervision. The Hypothesis is worded 

as under j

MIt would be more possible to implement new ideas 
of supervision in advanced schools than in 
backward schools."

In the context of the design of the present research, 

this would mean that the high schools of the educationally 

advanced district of Kheda have more potentiality of 

implementation of new ideas in education than those of the 

backward district of Panchmahals.

This Hypothesis deals with the differences between 

advanced and backward district schools as regardjthe extent 

to which new ideas relating to school supervision could be 

implemented in their schools. Tool VII (Item Nos. 1 to 20) jV 
•}3&^used to measure this facet of school functioning. Schools 

were rated by their respective supervisors on a six-point 

scale. By adding up the frequencies in two successive points, 

the total scores were grouped in three categories.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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Mean ratings on individual items ware also calculated. A 

chi-square test of significance was used to study the overall 

differences between the schools of the two district groups.

Table 4.20 i Chi-square Value for the Implementation of New 
Concepts of Supervision 
(Figures in brackets indicate percentages)

Category
of

School

I
To a great 

Extent

II
To some 

Extent

III
To a small 

Extent
Total

Advanced 77 49 22 148
District

Schools (52.00) (33.66) (14.34) (100.00)

Backward 18 21 32 71
District
Schools (25.35) (29.57) (45.08) (100.00)

95 70 54 219
Total

(37.67) (31.62) (30.71) (100.00)

df = 2 X2 = 24.71

.01 level of significance 9.21

Table 4.21 s Item-wise Mean Rating for the Implementation 
of New Ideas of Supervision

Advanced Backward
Sr. Items - Tool 7 District District
No. Schools Schools

1 Planned guidance to teachers

2 Assistance to teachers for their
continued progress individually 
and collectively

3.9 2.4

3.7 2.6

3 Formation of such teaching learning
situations that pupils can learn
easily and effectively 4.7 2.8

—  .......... .——FACULTY OF EDUCATION AND PSYCHOLOGY   ——,—_
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Table 4.21 eontd...

1 2 3 4

4 Achievement of professional development 
through inserviee teacher education 
programme 3.9 2.5

5 Constituting teachers* committees to 
solve academic problems 4.2 2.4

6 Demonstration of modern techniques of 
teaching 3.8 2.0

7 Practical training of teachers in the 
use of audio visual aids 3.5 2.5

8 Use of audio visual aids in maximum 
possible number of subjects 3.6 2.5

9. Objective centred instructional planning 3.1 2.4

10. Subject teaching through programmed 
learning wherever possible 2.3 0.8

11. Project work for every class 3.5 2.2

12. Guidance to teachers in the preparation 
and use of assignments 3.0 1.6

13. Free discipline in learning for pupils 3.3 2.2

14. Introduction of the Cumulative Record 
Card in every school 3.5 2.3

IS. Regular meeting of teachers on 
instructional issues 3.6 2*4

16. Regular paper reading by teachers 1.5 0.8

17. providing opportunities for the improve­
ment of educational and profe­
ssional qualifications 2.8 2.1

18. Deputation of teachers for inservice 
training through Extension 
Department 2.9 2 *4

19. Monthwise planning for respective 
subj ects/classes 4.0 3.9

20. Class teaching through formation of 
pupils* groups 3.3 2.1

faculty of education and psychology.
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The chi-square value of 24.71 is definitely more than j

' S

that of 9.21 which is significant at .01 level, proving that f
\t

the difference is not due to accidental or chance factors. j
The examination of the entries in the chi-square table shows j

l
f

an upward trend in the case of the advanced district schools, j
in contrast to a downward trend in the case of the backward

district schools. Here the differences observed become more

visual and important. One can easily see that the possibility i

for the adaptation of the new concepts in education in

general and supervision in particular in the case of the

advanced district schools is definitely higher than that in ;
the case of the backward district schools. About 52 per cent |

I
of the schools are rated in Category I, i.e. possibility in { 

the case of these schools is to a very great extent, about j 

80 to 100 per cent. In the case of the backward district j
l

schools, the percentage of schools falling in this category j
is only 25. On the contrary, about 46 per cent of the j
backward district schools fall In the last category which 

shows that the possibility to adopt new ideas Is very less, j>

i.e. around 20 per cent only. The percentage of schools j
falling in the Category II showing the possibility to the |

ti
extent of around sixty per cent for the advanced district ! 

schools and the backward schools are about 50 and 20 per cent j 

respectively. Here, also the advanced district school group j 
scores more as compared to the backward district school group j 

indicating very clearly that the possibility for the adopta- j 
tion of new concepts is definitely more in case of the j|
—...^-FACULTY OF EDUCATION AND PSYCHOLOGY—-——- — —----------------- —
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,

advanced district schools as compared to that in the case of 

the backward district schools. In Category III which indicates 

the possibility of adoption of new ideas to a small extent 

only, the percentage for the advanced district schools is 

smaller than that of the backward district schools. *

Same results are reflected in Table 4.21 of mean values 

also. Jin inspection of the table shows that in the case of 

the advanced schools, excepting Item Nos. 10 and 16, not a 

single item is rated to the extent of 2 or less, whereas in 

the case of the backward district schools, excepting Item 

Nos. 2, 3, 4, & 7» and 19, not a single Item receives a score 

of 3 or more. This shows that the advanced district schools 

definitely score higher as regard to the sdpa adaptability of 

new concepts.

Only one item (Item No. 19) in the case of the backward 

district schools receive a rating to the extent of 4 while 

in the case of the advanced district schools, the Items which 

score 4 or more are Nos. 1, 2, 3, 4, 5, 6, 7, 8, 11, 14, 15, 

and 19. In all w 12 items receive the score of 4 or more.

This also shows higher rating in the case of the advanced 

district schools. The highest score in the case of the 

advanced district schools is around 5 (Item No. 3) d|s against 

the highest score 4 in the case of the backward district 

schools (Item No. 13). Once again this shows the superior 

position of the advanced schools In regard to the possibility 
of the adaptation of new concepts in education in general and J 

school supervision in particular.—--------- ——FACULTY OF EDUCATION AND PSYCHOLOGY—————— ——J
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On the whole, one can say that there are differences and 

those too in favour of the advanced district schools in 

regard to the possibility for the adpptatlon of the new 

concepts in supervision.

Hence, the Hypothesis is upheld.

......................... ■ -M, S. UNIViRSITY OP SARODA======-^^

4.11 SCHOOL PROGRAMMES FOR EDUCATIONAL IMPROVEMENT 
( Hypothesis IX )

Implementation of new ideas in education would obviously 

result in newer activities for schools to bring about educa­

tional and instructional improvement. In fact, it is 

imperative that new ideas should lead to Innovative activities 

which would lead a school or a school system to better 

instruction and better education. Improvement of educational 

activities would lead to better qualitative education which 

ultimately helpiin realising national development objectives 

of education on which the National (the Kothari) Commission 

of Education (1964-66) built up the proposed educational 

structure, programming and standards established by conti­

nuously evolving evaluation criteria.

In this perspective, the Hypothesis IX is very signi­

ficant. it is worded as under s

"The advanced district schools would differ markedly 
from the backward district schools in respect 
of the various activities to be undertaken 
for educational improvement."

~———----- -—FACULTY OP EDUCATION AND PSYCHOLOGY—............................
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The Hypothesis implies that there would be marked 

significant differences between the high schools of the 

advanced district and the backward district in regard to new 

educational activities undertaken by them to bring about 

improvement in instruction.

Tool VIII given in the Appendix is made use of in 

collecting the data to feed this Hypothesis.

Supervisors naturally like to have a programme of 

educational improvement by introducing various instructional 

activities. To what extent they felt this ■$«&; possible in 

their own schools was the point of study in this Hypothesis. 

They were asked to rate their schools on a six-point scale 

in regard to twenty activities (Vide - Tool 8(a), items 1 to 

20). A high score on a rating scale would mean greater 

possibility of implementing an activity in the schools. 

Scores were grouped in 3 categories of greater, moderate, 

and less possibilities. Group differences were studied on a 

chi-square test. Results are tabulated in Table 4.22.

Table 4.22 j Chi-square Value for the possibility of the 
Implementation of Supervision related 
Activities in Schools
(Figures in brackets indicate percentages)

Category I II III
of To a great To some To a small Total

Schools Extent Extent Extent

Advanced 60 (40.52) 52 (35.12) 36 (24.36) 148
(100.0)

Backward 14 (19.72) 27 (38.02) 30 (42.26) 71
(100.0)

Total 74 (30.12) 79 (36.57) 66 (33.31) 219
———   FACULTY OF EDUCATION AND PSYCHO! OGY---- > •jOACIaJHX
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The ehi-square value jQ? 10.14 is significant at .01 

level shewing the differences observed to be virtued. This 

means that the two district school groups definitely differ 

as regards <£& the possibility of implementation of various 

improvement oriented educational activities.

The table entries show that in the advanced district 

schools about 40 per cent of the schools have greater 

possibility for the implementation of a programme of 

educational improvement, whereas in the backward district 

schools only 20 per cent of the schools have the similar 

possibility. This puts the schools in the advanced district 
schools group on a superior position {-|p the schools in the 

backward district as far as the programme of educational 

implementation is concerned.

Schools falling under the third category from the 

advanced district and the backward district are 24 and 42 

per cent respectively. This also shows that more number of 

schools from the backward district school group have diffi­

culties in implementing newer activities of instructional 

improvement as compared to the schools in the advanced district. 

Regarding the second category, both the groups score almost 

equal, the difference between them being of 2.80 per cent 

which is more in favour of the backward district school 

group.

FACULTY OP EDUCATION AND PSYCHOLOGY-
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Taking the overall view, it can be inferred that the 

advanced district schools are definitely superior to the 

backward district schools as far as this part of the inquiry 

is concerned. The Hypothesis regarding the difference 

between the groups is, therefore, proved.

4.12 CONDITIONS IN SCHOOLS FAVOURABLE TO

EDUCATIONAL IMPROVEMENT ( Hypothesis X )

In the last section, the possibility of adopting new
j/Jc\5

school programmes for instructional improvement were; examined
/V

in the Hypothesis IX. It was found that in this respect the 

schools in an educationally advanced district have better 

possibilities than those in the backward district. The 

present Hypothesis seeks to pursue this issue further. It 

attempts to examine the conditions which favour the adoption 

of newer programmes of instructional improvement in the 

context of an educationally kaskwaxi advanced district and 

an educationally backward district.

The Hypothesis reads as under s

"There would be more favourable conditions for 
educational improvement in case of the 
advanced schools as compared to backward schools."

The data for this Hypothesis are fed by Tool VIII, 

Section B, Items 1 to 20. These items depict the conditions 

presumed to be favourable for educational Improvement in 
secondary schools. This Tool was administered to the high

s, wm'Ensirx' op baroda- ........ ....________
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school supervisors. They were asked to rate their school on 

a five-point scale in regards) to every item. The chi-square 

test of significance was used to study the differences between 

the advanced and the backward district schools. The results 

were computed individually for every item and are shown in 

Table 4.23.

Table 4.23.s (A to S) showing Item-wise Chi-square Values 
for the Existence of Favourable Conditions 
for Educational Improvement.

( Figures in brackets in all sub-tables 
indicate percentages).

A - Item 8 (b.l) : Open-minded Policy of School Management

School
Rat 1 n g s

5 4 3 2 1

Advanced 70 60 10 8 0 148
District
Schools (47.31) (40.54) ( 6.76) (5.39) ( - ) (100.0)

Backward 22 20 21 3 5 71
District
Schools (30.98) (28.16) (29.57) (4.23) (7.06) (100.0)

Total 92 80 31 11 5 2±fi 219
Schools (42.32) (36.80) (14.02) (4.58) (2.28) (100.0)

df = 4
’ x2 = 30.85

FACULTY OF EDUCATION AND PSYCHOLOGY.
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B - Item 8 (to.2) s School Policy to provide for qualitative
Instruction

S chools H a fc i n g _s To tal
5 b 3 2 1

Advanced 54 64 27 3 0 148
District
S chools (36.50) (43.21) (18.25) ( 2.04) (0.00) (100.0)

Backward 19 25 15 9 3 71
District
S ch ools (26.75) (35.20) (21.12) (12.71) (4.22) (100.0)

To tal 73 89 42 12 3 219
S dhoOls (33.33) (38.31) (19.12) (7.87) (1.37) (100.0)

X2 = 17.86

C - Item 8 (b.3) t Facilities for spacious school building

R a t i n s S- S chools -------- - - — - To tal 1
5 3 2 1

Advanced 50 45 34 18 1 148
District
S'chools (33.SO) (30.42) (22.98) (12.12) (0.68) (100.0)

Backward 14 11 18 17 11 71District
S chools (19.71) (15.49) (25.34) (23.94) (15.52) (100.0)

Total 64 56 52 35 12 219
S chools (28.84) (25.76) (23.82) (16.10) (5.48) (100.0)

X2 = 30.72

faculty of education and psychology.
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D - Item 8 (b.4) s Provision of Mequate and Modern Teaching
Aids

S chools \ 
1

Pi 
J 

i
* 

i

1 
i

t 
1

1 lO
v 

1 
t 

!

1 
!

t 
!1

a t i n g' s

3 2 1
To fcal

Advanced 68 27 32 21 0 148District
S chools (45.93) (18.25) (21.63) (14.19) (0.0) (100.0)

Backward 18 16 20 12 5 71District
S ch ools (25.37) (22.53) (28.16) (16.90) (7-04) (100.0)

Total 86 43 52 33 5 219
S dhobis (39.20) (19.58) (23.82) (15.12) (2.28) (100.0)

X2 e 14.11

E - Item 8 (b.5) s Allocation of enough fund for
Educational Activities

S chools R a t i n o S To tal
5 4- 3 2 1-

Advanced S3 33 33 26 3 148
District
S'chools (35.82) (22.30) (22,30) (17.54) (2.04) (100.0)

Backward
District
S chools

16
(22.52)

16
(22.62)

15
(21.10)

15
(21.10)

9
(12.86)

71
(100.0)

Total 69 49 48 41 12 219
S chools (31.13) (22.55) (21.98) (18.87) (5.47) (100.0)

X2 = ^13.39 !
> !
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F - Item 8 (fc.6) s Democratic Traditions in the School

S chools
H

5
a t i n g _s

3 2 1 • ■
To tal

Advanced 72 52 14 10 0 148District
S chools (48.66) (35.15) ( 9.43) ( 6.76) (0.0) (100.0)
Backward 25 14 20 9 3 71District
S ch ools (35.24) (19.71) (28.16) (12.67) (4.22) (100.0)

Total 97 66 34 19 3 219
StfhoOls (43.69) (30 .36) (15.57) ( 9.02) (1.36) (100.0)

X2 = 24.19

G - Item 8 (b.7) s Planned Programme for School Reforms

S chools Hat i n S s Total
5 4- 3 2 1

Advanced
District
S chools

60
(40.55)

26
(17.54)

45
(30.42)

17
(11.49)

0
(0.0)

148
(100.0)

Backward
District
S chools

20
(28.16)

16
(22.53)

21
(29.57)

7
(9.87)

7
(9.87)

71
(100.0)

Total
S chools

80
(3§-.36)

42
(20.04)

66
(30.34)

24
(11.0$)

7
(3.20)

219
(100.0)

X2 * 20.17

—faculty of education and psychology.
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H - Item 8 (b.8) s Well-adjusted Harmonious School Staff j

>I
, *

S chools
B a t i n g s--- ------------- --- ---- ---------- ---------— — Totalb 3 2 1

Advanced 56 51 32 9 0 148
District
S chools (37.85) (34.07) (21.63) ( 6.4,0 (0.0) (100.0)

Backward 21 26 11 9 4 71
Dis fcrict
S ch ools (29.60) (36.61) (15.49) (12.67) (5.63) (100.0)

Total 77 tjrj 43 18 4 219
S dfao&ls (30.31) (30.31) (19.35) (8.21) (1.82) (100.0)

X2 = 16 • 21

I - Item 8 (h.9) « Training the Staff of Teachers

S chools H a t t n r~ s
***~----—— — — — —----_ Total4- .3 2 1

Mvanced
District

85 43 :9 11
(7.44)

0 148
(300.0)S chools (57.45) (29.03) (6.08) (0.0)

Backward
District

30 23 14 2 2 71

S chools (42.24) (32.41) (19.71) (2.82) (2.82) (100.0)

Total 115 - 66 23 13 2 219
S chools (52.54) (30.13) (10 .49) (5.13) (1.71) (100.0)

X2 * 16.21

f

liIfli

1

i

►(i
i

l

I'
c

■faculty of education AMD psychology-

If
sf



m
-M, S. UNIVERSITY OF SARODA— ■. -..—

3 - Item 8 (b.10) s Young and Dynamic Staff of Teachers

S chools 31 a t i n g s To fcal
5 4 3 2 1

Advanced ' 64 56 20 8 0 148
District
Schools (43.26) (37.81) (13.52) (5.41) 00.0) (100.0)

Backward 38 15 16 0 2 71
District
S ch ools (53.53) (21.12) (22.53) (0.0) (2.82) (100.0)

Total 102 71 36 8 2 219
S dhools (46.62) (32.42) (16.40) (3.65) (0.91) (100.0)

x2 = 14.02

K - Item 8 (b.ll) s Parents* Keen Interest in Schools*
Instructional programme

C —W r<
R a t i n S s TotalOilOu-LS

5 4 3 2 1

Advanced 10 23 25 56 34 148
District
S'chools (6.76) (15.55) (16.90) (37.81) (22.98) (100.0)

Baclcward 14 14 13 7 23 71
District
S chools (19.71) (19.71) (18.30) (9.86) (32.42) (100.0)

Total 24 37 38 63 57 219
S chools (10.90) (16 *85) (17.34) (28.67) (26.24) (100.0)

X2 * 21.77
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L - Item 8 (b.12) Well-organized
{jvuoYiy

g^on Democratic lines

S chools B a t i n g s
‘

Total
5 4 3 2 1

Advanced
Dis trict 
Schools

13
(8.79)

25

(16.90)

23

(15.55)

57

(38.48)

30

(20.28)

148
(100.0)

Bachv/ard
District
S ch ools

9

(12.67)

14

(19.71)

25

(25.15)

17

(24.02)

6

(ae.45)

71

(100.0)

Total
S dho'ols

22
(10.045!

39
(17.81)

48
(21.60)

74
(34.21)

36
(16.34)

219
(100.0)

X2 = 16 .91

M - Item 8 (b.13) s Stable Staff of Teachers

R a t i n o S Total£> cnooxs
5 ■ 4 3 2 1

Advanced 
District
S'chools

68
(46.96)

42
(28.35)

31
(20.95)

3
(2.04)

4
(2.70)

148
(100.0)

Sackvard 
District 
•S chools

22
(30.98)

25
(35.23)

5
(7,04)

9
(12.67)

10
(14.0,8)

71
(100.0)

Total
S chools

90
(41.10)

67
(30.59)

36
(16.44)

12
(5.48)

14
(6.39)

219
(100.0)

2
X = 26.41
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N - Item 8 (b.14) : High Morale of Teachers

S chools
R

5
a t i

b
n g _s

3 2 1
Total

Advar.ced 67 55 .25 1 0 148
District
S chools (42.29) (36.17) (20.86) (0.68) (0.0) (100.0)

Backward 23 30 5 8 5 71
District
S on ools (32.42) (42.24) (7.04) (11.26) (7.04) (100.0)

Total
S dho'pls

90
(41.10)

85
(38.81)

30
(13.70)

. 9
(4.11)

5
(2.28)

219
(100.0)

X2 * 25.79

0 - Item 8 (b.15) s Healthy Traditions in the School

Schools R

5
_a _t_ i n

3 2 1
Total

.Advanced
District
S chools

76
(50.32)

651
(34.47)

18
(12.17)

3
(2.04)

0
(0.0)

148
(100.0)

Backward
District
S chcols

25
(35.23)

17
(23.94)

14
(19.71)

10
(14.08)
(£x22

5
(7.04)

71
(100.0)

To tal
S chools

101
(46.15)

68
(31.04)

3$>(14^61) 13
(5.92)

5
(2.28)

219
(100.0)

X2 = 27.39

■FACULTY OF EDUCATION AND PSYCHOLOGY.
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P - Item 8 (b.16) t Democratic Traditions in the School

S ehools ■ H a t i n g s Total
5 b 3 2 1

Advanced
District
S ehools

75
(49.55)

45
(31.52)

20
(13.52)

6
(4.06)

2
(1.35)

148
(100.0)

Backward 
Disfcrict
S eh ools

25
(35.23)

13
(18.30)

31
(43.65)

1
(1.41)

1
(1.41)

71
(100.0)

Total
S dhoDls

100
(45.67)

58
(26.48)

51
(23.29)

7
(3.19)

3
(1.37)

219
(100.0)

X2 * 23,.20

Q — Item 8 (b .17) s Modern and well-equipped Library under 
a Trained and Experienced Librarian

S ehools
H

5
a t_

h-
i n

0

rr s_o__ ~ ___
2 1

Total

Advanced
District
S ehools

42
(28.39)

30
(20.28)

34
(24.35)

31
(19.55)

11
(7.43)

148
(100.0)

3a ckvard 
District
Sehools

11
(15.52)

18
(25.34)

13
(18.30)

7
(9.86)

22
(30.98)

71
(100.0)

To tal
S chocls

53
(24.89)

4!W 
(21 -kB

47
(21.33)

38
(17.18)

(14^85) 219
(100.0)

X2 * 26.96
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R - Item 8 (b.18) s Close relation of the School with the
Extension Department of the Teachers* 
College of the concerned area

S chools R a t i n g s To cal
5 4 3 2 1

-Advanced 45 44 36 29 3 148
Diet 3? let
S chools (31.45) (29.54) (24.23) (13.42) (1.36) (100.0)

Backward 14 12 11 25 9 71District
S dri ools (17.71) (16.90) (15.49) (35.23) (12.67) (100.0)

Total 59 56 47 45 12 219
S dhoDls (27.7D (25.35) (21.18) (20.28) (5.48) (100.0)

X2 * 26.34

S - Item 8 (b.19) j Good Relations of the School with the
District Education Officer

Schools R a t i n F- S
----- -------------- ----------- - To tal

3 2 1

Advanced 70 60 15 3 0 148
District
S'chools (47.31) (40.55) (10.10) (2.04) (0.0) (300.0)

Backward 24 15 21 8 3 71
District
S chools (33.83) (21.12) (29.57) (11.26) (4.22) (100.0)

Total 94

i
. i i i1 
K
?

t1t

36 11 3 219
S chocls (43.16) (34.24) (16.22) (5.02) (1.36) (100.0),

X2 = 29.13

P.S. s For all the Tables 4.23 (A) to (S), the df = 4 and 
the chi-square value significant at .05 level is 
9.458 and at .01 level is 13-21?.
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When the differences to the extent in which the 

conditions favourable for educational improvement prevailed 

in the schools were measured, it was found that both the 

groups differed markedly as the chi-square value of none of jj 

these items was found to be less than 13.217 which is j
significant at .01 level. |

\
f

fc
This shows that the differences between the two district \

i)
S

school groups are really significant and they are observed j 

in regard to every condition believed to be favourable for j
f

educational improvement. A close inspection of the table ; 

entries (i.e. percentages) shows that with regard to 11 

items out of 19, the advanced district schools score more • 

significantly than the backward district schools on three j 

items. Out of the remaining eight items, the scores of the 

advanced district schools are less than those of the backward ' 

district schools. On the rest, the score of the advanced |

district schools is higher but to the extent of 10 per cent I 

only and hence the difference was considered to be less 

significant. These eight items are 7, 8, 10, 11, 12, 13,

14 and 17. On item Nos. 11, 12 and 13, the scores of the 

backward district schools are comparatively higher than 

the advanced district schools. This refers to the interest 
of parents in schools programmes, organized pupil unions j

■ t

ans stable staff. This might be due to the fact that in ]

the backward district, the school units being small, there 

are more chances for informal contacts amongst the local

fc

Jfaculty of education and psychology—
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community people as -well as the pupils. The school being 
the only local school is a matter of interest to everybody 
in the x® village or the town. One can see that-they would 
feel more interested in the school activities as well as 
in the formation of the organized groups.

Regarding the relative stability of staff in the 
backward district schools, the informal atmosphere in the 
town as well as the school might be responsible. But this 
factor needs further probe.

The items on which the scores of the advanced district 
schools are not higher than the backward district schools 
by more than 10 per cent are mentioned below :

- 7 (planned programme of educational improvement);
- 8 (Well-adjusted harmonious staff)5
- 10 (Young and enthusiastic staff);
- 14 (Healthy traditions of the school); and
- 17 (Good library).

On all these items, the advanced district schools 
score almost on par with the backward district schools. 
Percentage being almost 75 and 50 with increasing 
proportion of the trained personnel in the field and greater 
awakening on the part of the supervisors, this is feasible.

On the whole, it is seen that the differences, as far 
as the favourable conditions of educational implications are
concerned, in the two district school groups are real.
Hence, the Hypothesis is sustained.

■    —PACuLtV OF EDUCATION AND PSYCHOLOGY ... .
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4.13 CONDITIONS NOT FAVOURABLE IN SCHOOLS
(

FOR EDUCATIONAL IMPROVEMENT ( Hypothesis XI ) 1
i

The present Hypothesis is the reverse of the foregoing 1
f

one. In the last Hypothesis, just as the conditions 

favourable to educational improvement were studied, in the 

present Hypothesis, obstacles to educational improvement are 

examined. The tabulation of the data, analysis and inter­
pretation are on the same lines. '■

The wordings of the present Hypothesis are as under j

"The advanced district schools, in contrast to 
the backward district schools, would be 
marked by the relative absence of some 
of the obstacles to the improvement of 
education."

The data fed into the examination of this Hypothesis are j
l

given in Table 4.24. The Tool Used is No. 8(§). j

Table 4.24 (A to S) : showing Item-wise Chi-square for the 
obstacles to Educational Improvement.
(Figures in brackets indicate percentages)

A - 8(e.l) s High Work Load of Teachers

Schools
R a tin g S

Total
5 4 3 2 1

Advanced 4 10 31 38 65 148
District (20.93)
Schools (2.70) (6.90) (2&X&&) (25.66) (43.81) (100.0)

Backward 8 8 21 11 23 71
District (11.27) (11.27) (29.64) (15.53) (32.29) (100.0)

Total 12 18 52 49 88 219
Schools (5.48) (8.22) (23.64) (22.36) (40.30) (100.0)

X2 = 10.33

■FACULTY OF EDUCATION AND PSYCHOLOGY-
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Table 4<24

B - 8 (c.2) s Unstable and Changing Staff

S chools B a t i n g s Total
5 4 3 2 1

Advanced
District
S chools

30

(20.26)

61

(41.26)

36

(24.30)

13

(8.78)

8

(5.40)

148

(100.0)

Backward
District
S ch ools

15
(21.13)

18
(25.35)

14
(19.72)

16
(22.53)

8
(11.27)

71
(100.0)

Total
S dhools

45
(20.44)

79
(36.40)

50
(22.72)

29
(13.23)

16
C7

219
(100.0)

x2 * 12.58

C - 8 fc.3) s Conservative Managing Committee of the School

R a t i n S 3 TotalO CliOOxb

$ 4 0 2 1

Advanced
District
S chools

6
(4.06)

22
(14.86)

23
(15.58)

34
(22.96)

63
(42.54)

148
(100.0)

Backward
District
S chools

12
(16.90)

5
(7.04)

16
(22.53)

11
(15.49)

27
(38.04)

71
(100.0)

Total
S chools

18
(8.10)

27
(12 • 15 )

39
(17.55)

45
(20.25)

90
(41.95)

219
(100.0)

X2 = 14,52

FACULTY OF EDUCATION AND
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D - 8 (c.4) j Uncertain Financial Condition of the School

S chools R a t i n g s Total '
5 If 3 2 1

Advanced
District
S chools-

10
(6.90)

16
(10.80)

20
(13.51)

38
(35.66)

64
(43.13)

148
(100.0)

Backward
District
S ch ools

13
(18.31)

9
(12.68)

7
(9.86)

11
(15.49)

31
(43.66)

71
(100.0)

Total
S diioDls

(11?07) 25
(11.35)

27
(12.15)

49
(22.05)

95
(43.38)

PI 9
(100.0)

x2 = 10. 56

E - 8 (c.5) s OverClnterference of the Guardians in the 
Teaching and other work in the School

R a t i n G s Totalo CuOOlS
? 4 3 2 1

Advanced
District
Schools

2
(1.35)

5
(3.38)

20
(13.51)

31
(20.93)

90
(60.83)

148
(100.0)

Backward
District
S chools

9
(12.68)

5
(7.04)

7
(9.86)

5
(7.04)

45
(63.38)

71
(100.0)

Total
S chools

11
(4.95)

10
(4.56)

27
(12.15)

36
(16.20)

135
(62.14)

219
(100.0)

X2 = 18.53
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F - 8 (e®6) s Large Number of Fresh and Unexperienced 
Teachers

S chools

i 
i 

i
i 

i 
i

t 
J tJC

s 
1

I 
! 

1
1 

1 
1

I 
1 

1

i 
1

Hat i n g

3
s

2 1
To tal

Advanced
District
S chools

1
(0.68)

2
(1.35)

20
(13.52)

44
(29.74)

81
(54.71)

148
(100.0)

Backward
Distrlct
S ci ools

3
(4.24)

4
(5.64)

3
(4.24)

11
(15.53)

50
(70.35)

71
(100.0)

Total
S dho'ols

4
(1.82)

6
(2.73)

23
(10.35)

55
(24.75)

131
(60 .35)

219
(100.0)

X2 * 17.86

G - 8 (c«7) i Inadequate Floor Space in the School

schools Rat i n S s Total
5 4 3 2 1

Advanced
District

14 20 38 30 46 148
S'chools (9.89) (13.51) (25.66) (20.41) (30.53) (100.0)

Backvard 6 10 18 15 22 71
District
S chools (8.45) (14.08) (25.35) (20.25) (31.73) (100.0)

Total 20 30 56 45 68 219
S chools (9.13) (13.69) (25.20) (20.25) (31.73) (100.0)

-------------------------------------------------- ----------------------------- .---------
.... vr

X2 * 17.86

—FACULTY OF EDUCATION AND PSYCHOLOGY.
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H - 8 (c.8) t Class Strength Exceeding 40-45

S chools R
5

a t 
---

i n g s

3 2 1
Total

.Advance d 
District
S chools

10
(6.75)

25
(16.89)

31
(20.93)

24
(16.26)

58
(39.17)

148
(100.0)

Backward
District
S di eols

19
(36.72)

18
(25.35)

11
(15.53)

8
(11.27)

15
(21.13)

71
(100.0)

Total
S dhoidls

29
(13.05)

43
(19.35)

42
(18.90)

00
(14.40)

73
(34.30)

219
(100.0)

X2 = 24.20

I ~ 8 (c.9) s Teachers Residing Out of Station

S chools R a tin S s
5 4 3 2 1

To Ucil

Mvanced
District
S'chools

12
(8.11)

11
(7.43)

18
(12.15)

21
(14.18)

86
(58.13)

148
(100.0)

Backward
District
S chools

7
(9.86)

7
(9.86)

12
(16.90)

9
(12.68)

36
(50.70)

71
(100.0)

Total
S chools

19
(8.55)

18
(8.10)

30
(13.50)

30
(13.50)

122
(56.35)

219
(100.0)

X2 e 1.81

t
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J - 8 (c.10) 5 Traditional Routine programme of the School

S ehools H a t i n g s To tal
5 b 3 2 1

Advanced
District
S ehools

0
(0.0)

15
(10.13)

35
(23.63)

38
(25.66)

60
(40.58)

148
(100.0)

Backward
District
S ch ools

3
(4.24)

12
(16.90)

25
(35.21)

14
(19.72)

17
(23.93)

71
(100.0)

Total
Sd'ho&ls

3
(1.37)

27
(12 • 15)

60
(27.40)

52
(23.40)

77
(35.68)

219
(100.0)

X2 * 12.21

K - 8 (c.ll) s Commercial Attitude of the School Management

Schools R___a___
4

t___i___n_
_3_ 2 1

Total

Advanced
District
Schools

1
(0.68)

3
(2.03)

23
(15.53)

16
(10.68)

105
(71.08)

148
(100.0)

Backward
District
S ehools

10
(14.08)

6
(8.45)

13
(18.31)

7
(9.65)

35
(49.51)

71

(100.0)

Total
S ehools

11
(5.02)

9
(4.11)

36
(16.20)

23
(10.35)

140
(64.32)

219
(100.0)

Xs = 22.03
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L - 8 (c.12) s Dictatorial Close-minded school Management

jr— — •
S chools R

i
a t

b
L_._JL.

3
s

2 1
. To tal

Advanced 2 12 14 14 106 148
District
S chools (1.35) (8.11) (9.46) (9.46) (71.62) (100.0)

Backward
District
S da ools

11
(15.49)

3
(4.23)

5
(7.05)

9
(12.67)

43
(60.56)

71
(100.0)

Total
S dho’Ols

13
(5.85)

15
(6.75)

19
(8.55)

23
(10.35)

149
(69.50)

219
(100.0)

£ X2 = 20 .43

M - 8 (c.13) s Isolated School Location

R ci t i n S s TotalO CilOOxb

5 4- 3 2 1

Advanced
District
S chools

4
(2.72)

5
(3.38)

31
(20.95)

16
(10.81)

92
(62.14)

148
(100.0)

Backward
District
S chools

5
(7.049)

9
(12.67)

7
(9.86)

11
(15.49)

39
(54.94)

71
(100.0)

Total
S chools

9
(4.11)

14
(6.30)

38
(17.10)

27
(12«15)

131
(60.34)

219
(100 .Q)

2
X = 10.99
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N - 8 (c.14) s Conflict with the Office of the District 
Education Officer

S chools Bat i n g s lo tal
5 1+ 3 2 1

Advanced 
Dia Sricl
S chools

0
(0.0)

6
(4.08)

7
(4.73)

23
(15.54)

112
(75.65)

148
(100.0)

Backward 
Die fcrlct
S ch ools

3
(4.23)

3
(4.23)

7
(9.86)

11
(15.49)

47
(66.19)

71
(100.0)

Total
S dfoools

3
(1.35)

9
(4.05)

14
(6.30)

34
(15.30)

159
(73.00)

pi Q
(100.0)

x2 * 7.95

0-8 (c.15) j Internal Bickerings among the Staff

Schools

_— — — — • _ — -- tin S s
. — — — — — — — — —

Total
b 3 2 1

Advanced
District
S chools

1
(0.68)

5
(4.06)

13
(8.85)

20
(13.52)

109
(72.89)

148
(100.0)

Backward
District
S chools

5
(7*04)

5
(7.04)

3
(4.22)

18
(25.32)

40
(56.38)

71
(100.0)

Total
S chocls

6
(2.70)

10
(4.56)

16
(7.20)

38
(17.10)

149
(68.44)

219
(100.0)

X2 = 16.90
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P - 8 (c.16) s Political Overtone in School Activities

Schools T? a t i n g i To cal
5 V 3 2 1

.Advanced
District
Schools

4
<2.70)

7
(4.73)

16
(10.81)

18
(12.17)

103
(69.59)

1^8
(100.0)

Backward*
District
S da ools

5
(7.04)

3
(4.24)

5
(7.04) ir(15.48)

47
(66.20)

71
(100.0)

Total
S dftio'ols

9
(4.05)

10
(4.56)

21
(9.45)

pq
(13.05)

150
(68.89)

219
(100.0)

2X = 3.60

Q - 8 (c.17) t Inadequate Equipments of the School

S chools R___a
if

t_ i n

3 2 1
Total

Mvanced
District
Schools

5
(3.38)

9
(6.08)

34
(22.98)

38
(25.68)

62
(41.88)

t flirt
XB3B

148
(100.0)

Backward
District
S chools

9
(12.67)

9 18
(12.67) (25.34)

14
(19.71)

21
(29.61)

71
(100.0)

Total
S chools

14
(6.30)

18
(8.10)

52
(23.40)

ko
(23.40)

83
(38.80)

219
(100.0)

x2 = 10.07

FACULTY OF EDUCATION AND PSYCHOLOGY-
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R - 8 (c.18) s Conventional and Traditional Inspecting 
Authorities

S chools Rat i n g s Total.
5 4 3 2 1

Advanced
District
Schools

3
(2.64)

18
(12.17)

28
(18.92)

45
(30.42)

54
(36.45)

148
(100.0)

Backward
District
S ch ools

4
(5.63)

11
(15.49)

15
(21.62)

14
(19.71)

27
(37.55)

71
(100.0)

Total
S diiools

7
(3.15)

29
(13.15)

43
(19.45)

59
(26.55)

81
(37.70)

219
(100.0)

X2 » 5.75

S - 8 (c.19) s Depleted and lethargic Staff

Schools R tin S s
— —. — — — —

Total
4 3 2 1

Advanced
District
S'chools

3
(2904)

7
(4.76)

15
(10.14)

38
(25.68)

85
(57.38)

148
(100.0)

Backward
District
S chools

8
(11.26)

2
(2.81)

17
(23.94)

12
(16.90)

32
(45.09)

71
(100.0)

Total
S chools

11
(4.95)

9
(4905)

32
(14.40)

50
(22.50)

117
(54.10)

219
(100.0)

df = 4 X2 = 9.62

Chi-square value at ,0S level = 9.458
at .01 level » 13.217

H.B.* (a) The df = 4. (h) Chi-square value significant at
.05 level is 9.458 and at.01 evel is 13.217*

FACULTY OF EDUCATION AND PSYCHOLOGY.
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The chi-square value of items 3,5,6,8,11,12 and 15 are 

significant at .01 level, items 1, 2, 4, 10,13,1? and 19 at 

.05 level of significance. Ml other items No. 9,14,16 and 18 

are insignificant. This means that the differences regarding 

the presence of the obstacles are real and non-accidental. 

Items on which the chi-square value is insignificant refer to 

the number of staff members not staying at the head-quarter, 

amount of conflict with the Department of Education, level of 

political interference, conventional outlook of teachers, and 

the traditional mentality on the part of the officers in the 

Education Department. Considering that these are common 

elements affecting both the district school groups, the 

scores need to be insignificant.

1i-

Referring to entries in the chi-square table, it can be 

seen that the differences between the two groups are negli- j 

gible in regard to Items Nos. 6, 7, 12, 13, 14, 15, and 16.

These refer to more number of confrained staff members, j

insufficient space in school building, unconsiderate auto- j 

cratic management, location, conflict with the Department and
Sj»

members. On the whole, on all these items, the scores on the 1 

last two columns showing the lesser rating value are high in 

the case of both the school groups (almost 75.0 p.c. to 80.9 !

p.c.) indicating that as far as these obstacles are concerned, j 

supervisors do not face many difficulties in the implementa­

tion of programmes for educational improvement.

On the remaining items, scores of the advanced district j
l

schools are Jiigher than those of the backward district schools j 
faculty of education and PSYCHOLOGY——---- -- —-...
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giving an indication that they are equipped better and are 

f facing less difficulties for implementation of programme 

for educational improvement.

Thus, the Hypothesis is sustained.

4.14 MOTIVATION OF TEACHERS TO BRING ABOUT

INSTRUCTIONAL IMPROVEMENT (Hypothesis XII)

In this Hypothesis, an attempt will be made to examine ; 
the data and determine to what extent interest and motivation 1

j
can be developed among the teachers of advanced schools and J
backward schools to achieve instructional improvement. The !

Hypothesis is worded as under j !
■i

'•The teachers of advanced district schools would '
be more interested and more motivated }
in bringing about improvement in their f
schools.'1 1

The Tool used for data was No.c^/

Items No. 2 and 3 of the tool were used to study 

differences of teachers in the interest and motivation of \
teachers in bringing about the changes and innovations in ■

school. Percentage scores on every item were calculated. \
1The differences betvreen scores of advanced and backward groups J 

were compared. The results are tabulated in Table 4.25. I

— - FACULTY OP EDUCATION AND PSYCHOLOGY-
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Table 4.25 ■: Percentage Distribution for the Interest 
and Motivation of Teachers

Sr.
No.

Sub-items of Item 1 
( Tool IX )

Advanced
District
Schools

Backward
District
Schools

1 Academically motivated 20.1 35.2

2 Disinterested in 
instructional Improvement 15.1 44.0

3 Opposing instructional 
improvement programme 20.1 52.8

4 Having a zest for 
instructional innovation 52.1 31.8

5 Progressive and healthy 
attitude 50.2 28.2

Scrutiny of the table shows the following t

Item No. 1 refers to the number of teachers lacking 

in motivation. Percentage scores of 20 and 35 show that a 

greater number of teachers are less motivated in backward 

district schools.

Item No. 2 refers to the number of teachers not 

interested in educational reforms. Percentage scores of 15 

and 45 are in favour of advanced district school teachers.

Item No. 3 refers to the number of teachers who are 

reactionary to the changes. Percentages are around 20 and 

53 respectively showing once again a favourable bias towards 

advanced district school teachers.

.      FACULTY of education and psychology—*—*—»       —
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|
Item No. C\4 referes to the number of enthusiastic )

avoq>,4 i
teachers in the schools. Percentages are 52 and 3^ and are j

A. f!

in favour of advanced district school teachers. •
1
i

The last Item No. Q>5 refers to the number of teachers 

with attitude, interest and achievement-orientation. The ‘

scores in this respect are 5@ and 28 respectively showing a 

lesser favourable position of the backward district school 

teachers. >

Taking an overall view, it can be said that so far as 

the factor that brings change and innovations in the 

secondary school set up among the staff in advanced district 

schools is more conducive to the acceptance of such changes 

than in case of the backward district school^ and thus, 

ultimately upholds the Hypothesis.

4.15 DIFFUSION OF EDUCATIONAL INNOVATIONS
IN SECONDARY SCHOOLS (Hypothesis XIII)

In recent times in a developing country at least in the j 

third World of Asian and African countries, schools have been (

called upon to take up challenging responsibilities in national!;
I

development. They cannot continue to be traditional and \
)

conservative. Mere imparting of factual information to l
l

students cannot be their sole and primary goal. Schools are |
i

to be conceived as an agency of change and a preparation i

ground for future manpower of the country. This necessitates i

Faculty of education and psychology-
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that schools adopt new ideas in education, put into practice 

innovative instructional programmes that develop the school 

children to realise their potentialities in terms of 

creativity skills and competencies. The time taken by schools 

for diffusion of new ideas in their teachers and adopt 

innovations is an important issue. This is being studied in 

the Hypothesis XIII. It reads as under s

"Mvanced district schools would differ markedly 
from less advanced district schools in 
respect of the procedures they adopt for 
popularising O new idea, time taken for 
innovation, and time taken for diffusion.”

The Tool 9,2 is Used to feed data for the Hypothesis.

One school will always differ from another in respect 

of the procedures employed to popularise educational 

innovations. The question of time taken for adoption of 

new ideas by teachers definitely matters to an educationist. 

Diffusion of new ideas in people at large as well as in 

pupils and teachers is also the function of a progressive 

school. In this regard also one school may differ from 

another.

To study these differences in adoption of new ideas and 

diffusion of innovations, 9, particularly Items 2, 3

and 4 (with their respective subvitems) were administered to 

High Schools Supervisors. Scores were computed in the 

following.way s (1) Percentage scores of positive response on 
Item Nos. cgTp to (2) Mean scores on Item Nos. to

and Item Nos. $£$ to— V -^-PACiH.r?.’ OF EDUCATION AND PSYCHOLOGY______ -
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This was done to study the differences on individual 

items. For the overall comparison, the schools from both the
j |

district groups weredivided into three categories j (1) Those
\ j

that take less time, i.e. about 20 to 30 per cent of the total j 

time; (2) those that take moderate time (i.e. from 30 to 60 j 

p.c. of the total time; afid (3) those that take greater time !
i

i.e. from 60 to 100 per cent of the total available time. i

The chi-square test was then applied to study significance

of difference. The results are given in Table 4.26. [

Table 4.26 s (a) Percentage Distribution for the ProeedUres !
adopted for Popularising New Ideas of supervision >

Sr. sub-items of Item
No. ( Tool IX )

Advanced Backward [ 
District District ! 
Schools Schools !

1. An Informal talk to teachers about it 66 .6 36.6

2. By offering to the teachers related 
literature about the new trend 60.0 36.8

3. Giving a systematic and well illustrated 
talk about it 45.2 28.3

4. Arranging a talk by outside experts 36.1 18.1

5. By searching assistance from the Extension 
Department of a Teachers* College 37.5 19.8

6. pursuading the School Management to 
encourage teachers to adopt it 28.1 13.1

7- To pass a resolution in the Staff Meeting 
favouring its adoption 32.3 21.2

8. Securing Principals* directive about it 17.8 15.6

9. Demonstrating it to teachers by the 
supervisor himself or by others 56.6 32.9

10. Discussing and convincing teachers 
individually 65 .4 28.4

FACULTY OF EDUCATION AND PSYCHOLOGY——-*--—
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Table 4,26 contd....

1 2 3 4

11. Securing assistance, from the Management for 
the above purposes. 49.4 40.3

12. Securing assistance from the District 
Education Officer 41.2 20.5

13. Spreading related ideas and convincing 
teachers about the practicability of 
the innovation among teachers through 
local teachers* association 15.5 8.6

14. Organizing seminars/workshops about it. 15.5 7.6

Table 4.26 j (b) Time in Weeks for Educational Innovations
A.

Sr.
No.

Sub-items of Item 3 
( Tool IX )

Advanced
District
Schools

Backward
District
Schools

1. Creating awareness in teachers 1.5 4.5
2. Creating interest in teachers 2.0 4.1
3. Evaluating interest in teaehers 3.0 6.0
4. Mental acceptance by teachers 4.0 8.0
5. Adoption by teachers 6.0 12.0

Table 4.26 t (c) Time taken for the Acceptance of Innovation

Schools 0-4 Weeks 5-8 Wks. 9-12 Wks. Total
Advanced 71 40 37 148
District (48.09) (27.04) (24.87) (100.0)
Backward 20 21 30 71
District (28.16) (29.57) (42.27) (100.0)

Total 91 (38.13) 61 (28.31) 67 (33.66) 219 (100.0)
2FACULTY OF EDUCATION AND WvrHmnr.y X « 8.37
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Table 4.26 s (d) Time taken in Weeks for Diffusion of
Innovation

Sr.
No.

Sub-items of Item 4 
( Tool IX )

Advanced
District
Schools

Backward
District
Schools

1. Receiving the idea 2.1 4.1

2. Experimenting the idea 3.2 4.4

3. Adopting the idea 4.8 5.9
4. Diffusing the idea 5.1 8.4

Table 4.26 s (e) Time taken for Diffusion of Innovation

District 0-3 4-6 7'-9 Total
Schools Weeks Weeks Weeks

Advanced 65 <43.89) 43 (29.07) 40 (27.04) 148 (100.0)

Backward 15 (21.12) 18 (25.27) 38 (53.61) 71 (100.0)

Total 80 (32.50) 61 (27.17) 78 (40.33) 219 (100.0)

X a 17.19

The chi-square values of 8.8? and 17.19 respectively in
A.

regard to the time taken for addptXation and diffusion of 

educational innovations indicate that both the district 

school groups differ markedly.

Ii
I
L

il
The scrutiny of the tables shows that the percentages of 

schools falling in category I in regard to both aspects are 

about 48 and 43 respectively for advanced district school 

group in contrast to 28 and 21 respectively for the backward
,,,OF EDUCATION AND PSYCHO!COY____ _
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district school group. This indicates that the advanced 

district schools in general take less time in accepting as well 

as diffusing an innovative idea. The percentages of schools t 

falling in the last category are around 25 and 27 respectively j 

in the case of the advanced group in contrast to 42 and 53 per f 

cents respectively in the backward district school group. Thisi 

shows that, on the whole, lesser number of schools from the | 

advanced district schools group requires more time in contrast ! 

to a greater number of schools from the backward district |

school group. i

This would mean that as far as the acceptance and diffusion 

of an innovation are concerned, the advanced district school :

group scores fairly higher than the backward district school !

group. i

Looking to the table 4.26 of percentage for Items Nos. !

2.1 to 2.14, it is found that the advanced group in general 

scores more as compared to the backward district school group 

on every item pointing out very clearly that more number of 

schools from the advanced district school group are employing 

various procedures to popularise an educational innovation 

as compared to the backward district school group.

Taking an over-all view regarding the efforts to popularise 

and time taken for acceptance and diffusion of innovative 

instructional practices, the scores of the advanced district 

schools are fairly higher than those of the backward district 

schools. Thus, the Hypothesis is sustained.

* ;.,=, faculty of EDUCATION and psychology-——----- -----------------
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4.16 LEADERSHIP IN SECONDARY SCHOOLS (Hypothesis XIV)

Leadership in an organization moves it to the achievement 

of Its goals. It stimulates, activises and moves the members 

towards the fulfilment of the aims and Ideals of the organiza­

tion. This happens in all kinds of organizations whether in 

the field of public administration or industry, or business 

or in education. A leader plays a very crucial role in the 

success or otherwise of an organization or institution. This 

has been dealt with at length in Chapter I.

School supervision is also a leadership behaviour and 

function. In order that school supervision turns out to be 

fruitful and effective, the leadership as represented by the 

supervisor (the principal, the vice-principal, and the 

specially designated person as *supervisor* should be well 
Informed, skillful and competent.

The last hypothesis in the present investigation is, 

therefore, directed to the study of the leadership in the 

high schools of the two sampled districts. It Is worded as 

under s •

»Bie advanced district schools, In comparison to 
the backward district schools, will have 
an able leadership.”

The Hypothesis is based on the data yield^by the 

administration of ,»:0! Tool No. 10 and 11.

This Hypothesis was formulated to study the differences 

in the leadership pattern of the high school supervisors.

-.......... . ............-FACULTY OF EDUCATION AND PSYCHOLOGY- ............ ———— --------- -



M« S tO'Bvfc&Su <£" OP BAS-ODA- ~^^=— —~——- -»=»—=

361

Two aspects of leadership were taken into account, viz.,

(1) general leadership, and (2) educational leadership.

To study the general leadership, Tool No. X consisting 

of 40 items was used. These items depict a person-oriented
jtrait, a Job-oriented trait or a neutral trait (which was [’
$

neither job-oriented nor a person-oriented). Both the positive j'
|i

as well as negative traits were taken into account and a six- 

point rating was used for the qualitative assessment. While f
i;

scoring,the direction of the trait was taken into account and ji 

the scores on all the negative items were replaced by their ! 

respective positive equivalents. The scores were classified j 

according to the two characteristics of P.0, and J.O. * \

Neutral traits were treated separately, leadership was grouped ! 

into four categories, viz., HH, HI, LH, and IL. The HH column | 

includes supervisors scoring high on both the traits : person- 

oriented as well as job-oriented. The HI includes supervisors j 

scoring high on person-oriented trait and low on job-oriented 

trait. The LH category included those who scored low on person- 

oriented and high on job-oriented. The LL category included 

those supervisors scoring low on both the traits. The advanced f 

and backward groups were then compared in terms of all these 

categories. The chi-square test of significance was given 

to test the Hypothesis.

To measure the educational leadership, Tool No. XI was 

used. Five aspects were considered. They are (1) knowledge j
of subjects, (2) knowledge of reforms affected on curriculum i;

■fc P ,4,0 Pc VSO'O O Vifi U ,, df t d • --J ob J
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and methods of teaching, (3) skills and abilities,

(4) special training in leadership, supervision of innovation 

and change, and (5) attitudes and habits. In all 40 items 

were used to study these five aspects on a six-point rating 

scale. The scores regarding each aspect were grouped in 

three categories. The chi-square test of significance was 

used to study the group differences. The results are shown 

in the following tables.

Table 4.27 (a) s Distribution of Mvanced and Backward
Schools according to patterns of Leadership 
based on Person-orientation and 
j ob-orlentation.

(Figures in brackets indicate percentages)

Schools HH LH HL LL Total

Mvanced 37 59 30 22 148
District
Schools (25.19) (39.65) (20.28) (14.88) (100.0)

Backward 15 22 18 16 71
District
Schools (21.13) (30.52) (25.35) (23.00) (100.0)

Total
52 81 48 38 219

(23.16) (35.08) (22.81) (18.95) (100.0)

df = 3
X2 at .05 = 7.615

pX = 3.70

at .01 = 11.345 not significant

FACULTY OF EDUCATION AND PSYCHOLOGY.
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Table 4.27 (b) s Itemwise Mean Rating for Person-oriented
leadership Structure

Sr; Item Items AdvancedIBackward
No. No. District'District

( Tool No. X ) Schools JSchools

1. 1 He is cheerful both In performing 4.1
his duties and assigning work to others.

3.0

2. 2 He explains his views and attitudes 
patiently and cool headedly. 4.2 3.2

3. 6 He patiently listens to other^s*views. 4.1 3.2

4. 9 He entrusts work to teachers based on 
individual capacity. 4.5 3.0

5. 10 He gives credit for the successful 
of a programme to attribute his 
assistants who have actually done 
the job. 4.2 2.6

6. 12 He motivates and encourages his 
colleagues. 3.9 2.3

7. 14 He maintains very cordial relations 
with his colleagues. 4.0 3.0

8. 15 He ensures that his role in the school 
is properly understood by others. 3.7 3.1

9. 18 He takes personal painsfor the welfare 
of Individual teachers. 4.2 2.9

10. 19 His policy is to give more and take 
less. 4.1 3.2

11. 21 He accepts and implements all the 
healthy suggestions of his colleagues. 3.8 2.7

12. 34 He does not care for his junior teachers. 3.1 2.1
13. 36 He respects group decisions. 4.0 2.8

14. 37 He listens to all but does hid own. 3.S 2.5
15. 38 He finds enough time to listen to the 

members of school community 3.1 2.4

16. 40 He can bring harmony by correlating 
activities by teachers and others. 3.8 2.8

FACULTY OF EDUCATION AND PSYCHOLOGY-



M. S. UNIVERSITY OF BARODA-

304

Table 4.2? (c) s Itemwise Mean Rating for Jon-oriented
Leadership Structure

Sr. Item Items Mvanced Backward
No. No. District District

( Tool No. X 5 Schools Schools

1. 3 He is not easily available in the 
school 2.0 2.1

2. 5 He is strict in exerting work from 
others. 2.1 2.3

3.7 He <feprimands others for slovenliness 2.3 2.5

4. 8 He dislikes irregularities. 3.3 3.7

5. 13 He is slow and idle 4.0 3.0

6. 16 He is a great disciplinarian. 3.5 3.0

7. 17 On important issues he takes 
decision himself. 4.0 3.8

8. 20 He is always ready to modify his 
plans and ideas whenever and

2.4wherever necessary. 3.2

9. 25 He is incapable of taking quick and 
firm decisions. 3.9 2.5

iks--
10. 26 He never hesitatesto tell truth 

though it may be bitter. 4.0 3.1

11. 27 He does not follow his own decision
but follows others1 decisions. 4.0 3.1

12. 30 He is conservative and traditional 3.7 2.4

13. 39 He is capable of taking even
unpleasant decisions with a peaceful

2.4mind after careful analysis 3*1

*-----FACULTY OF EDUCATION AND PSYCHOLOGY-
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Table 4.27 (d) s itemwise Mean Rating for 
Qualities of ^Leadership

Personal

Sr.
Ho.

Item
No.

Items

( Tool No. X )

Advanced
District
Schools

Backward
District
Schools

1. 4 He is highly egoistic 1.0 1.8

2. 11 He retaliates and is vangeance 
minded. 1.0 1.6

3. 22 He has a sense of pro 4.1 2.8

4. 23 - He is too. proud of his status 
and power. 1.5 3.5

5. 24 His words and deeds are poles 
apart. 1.4 2.9

6. 28 He has a sense of humour. 4.2 3.1

7. 29 He falls an easy prey to 
flattery 2.1 3.5

8. 31 He is a man of high spirit 
and physically sound. 3.6 3.4

9. 32 His mental peace can be easily 
disturbed. 3.0 3.8

10. 33 He is devoted and of helping 
nature. 4.1 2.9

11. 35 To read his mind and to know 
him deep are difficult. 3.0 2.3

FACULTY OF EDUCATION AND PSYCHOLOGY-
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Table 4.28 (a) s Itemwise Mean Rating for Leadership
qualities of Supervisors Pertaining 
to General Knowledge of the Subject

Sr.
No.

Sub-Items of Item I Mvanced
District

( Tool XI - I ) Schools

Backward
District
Schools

1. He has command over his subject 4.6 3.8

2. He is thoroughly acquainted with the 
instructional material of his 
subject 4 *5 3.1

3. He is aware of modern trends in the 
subject 4 *5 2.8

4. He knows where students'go wrong 3.5 3.0

5. He has a habit of reading in his 
subject area 3.5 2.7

6. He has a clear idea of what type of 
learning experiences can be organized 
in his subject 3.5 2.4

7. He is aware of different audio-visual 
aids in his subject of specialization 
and knows how to use them 4.5 2.4

8. He is fully acquainted with achievement 
tests, aptitude test,programmed learning 
and diagnostic test in his subject 3.7 1.8

9. He can easily plan his lessons 
based on instructional objectives 3.7 3.5

10. He is acquainted with research 
finding in the subject and can direct 
its utility 4.0 1.5
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Table 4.28 (b) s Itemwise Mean Rating for Leadership
Qualities of Supervisors pertaining
to curriculum

Sub-Items of Item II Advanced Backward
Sr* District District
No. ( Tool XI - II ) Schools Schools

11. He has a regular habit of reading about
curriculum and teaching methods 4.2 3.4

12. He can formulate a unit plan and 
frame unit tests. 3.8 3.2

13. He can suggest remedial work based 
on the results of diagnostic tests 3.2 1.6

14. He can guide the planning of learning
experiences in any subject 3.5 2.2

15. He can guide the teachers how to use 
motivation for better learning 3.8 2.0

16. He understands the significance of 
group dynamics in the teaching O Of

3.8different subjects 2.1

17. He understands the instructional 
requirements of both - talented 
and weak students 4.2 2.5

18. He is acquainted with the method
of preparation of home assignments 
and class assignments 3.8 2 »4

19. He is fully conscious as to how the 
teacher and pupils can make better 
use of library in class teaching 3.9 2.3

20. He is well informed, of the modern 
equipment and technology in learning 3.8 3.3
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Table 4.28 (e) s Itemwise Mean Rating for Xeadership
Qualities of Supervisors pertaining 
to Abilities and k* i

Sr.
No.

Sub-Items of Item III

( Tool XI - III )

Advanced
District
Schools

Backward
District
Schools

21. He can plan learning experiences
to effect desired behavioural changes 3.9 2.4

22. He can guide the planning of lessons 
according to the ability of teachers 
and needs of pupils 3.9 2.7

23. He can give a lesson for demonstrating 
effective teaching 3.7 2.2

24. He can direct seminars, workshops 
and such other inservice training 
programmes 3.8 2.2

25. He has the required potentiality for 
preparing instructional materials, 
tests and teaching aids ' 3.9 2.3

26. He is accomplished enough to create 
self confidence in his colleagues 
and pupils 4.0 2.8

27. He has all the skills of a debator 4.2 2.9

28. He can efficiently conduct teachers* 
meetings and group meetings 4.6 2.5
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Table 4.28 (d) j Itemwise Mean Rating for the Leadership
Qualities of Supervisors pertaining 
to Special Training and Innovations

Sub-Items of Item IY Advanced Backward
District District

( Tool XI - IY ) Schools Schools

29. He has undergone specialised
training in supervision 4.2 3.1

30. He is trained/experienced in the 
proper use of techniques and
methods of group dynamics 3.8 2.6

31. He has experience of conducting 
workshops and seminars in the 
capacity of group leader/
resource person^ 3.6 2.1

32. He has wide and varied experience of 
guiding teachers in instructional
improvement 4.4 2.4

33. He has learnt through experience
the art of minimizing experience 4.0 2.8

34,-------------------------- --------------------------------------------------------------

Table 4.28 (e) : Itemwise Mean Rating of Leadership Quality
of Supervisors pertaining to Attitudes and 
Habits.

Sr. Sub-Items of Item V Adv.Dist. Back.Dist
No. ( Tool XI - Y ) Schools Schools

34. 
36. 
36.

37.

38 •

39.
40.

He has democratic attitude 4.0 3.2
He can adopt academic innovations 4.0 2.7
He is always interested in collecting
materials, equipments, literature, etc.
which are used in teaching 4.3 2.7
He has a regular habit of reading news­
papers, magazines, etc., that would add 
to the stock of his knowledge 4.0 3.1
He generally participates in seminars,
workshops and conferences 4.0 3.6
He has the habit of making notes on his
reading,observation and experience 3.2 2.8

-------------------------------
in the field of education 3.5 3.0
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Table 4.29 (a) t Chi-square Value for the Leadership
Qualities^to Knowledge 4 fa* fan ivy

To a
Great
Extent

To
Some

Extent

To a 
Little 
Extent

Total

Advanced 94 41 13 148
District
Schools (63.16) (27.7D (8.79) (100.0)

Backward 19 32 20 71
District
Schools (26.76) (45.09) (28.16) (100.0)

113 73 33 219
Total

(45.12) (36.40) (18.48) (100.0)

X2 = 28.01

4.29 (b) s Chi-square Value for 
Qualities pertaining

the Leadership 
to Curriculum

To a
Great
Extent

To
Some

Extent

To a 
Little 
Extent

Total

Advanced 75 55 18 148
District
Schools (50.70) (37.17) (12.13) (100.0)

Backward 22 25 24 71
District
Schools (31.98) (35.20) (32.82) (100.0)

Total
97

(41.34)
80

(36.19)
42

(22.47) %(100.0)

X2 e 16.20

FACULTY OF EDUCATION AND PSYCHOLOGY*.
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Table 4.29 (c) : Chi-square Value for the leadership Qualities

pertaining to Abilities and Skills

To a Great 
Extent

To Some 
Extent

To a Little 
Extent Total

Advanced
Schools 76 (51.34) 55 (37.17) 17 (11.49) 148 (100.0)

Backward
Schools 17 (23.97) 28 (39.42) 26 (36.61) 71 (100.0)

Total 93 (37.65) 83 (38.30) 43 (24.15) 219 (100.0)

'X 2 as 23.13
*

Table 4.29 (d) 5 Chi-square Value for the Leadership Qualities 
pertaining to Specific Training and
Innovation -

Tc> a Great 
Extent

To Some 
Extent

To a Little 
Extent Total

Advanced
Schools 75 (50.70) 50 (33.80) 23 (15.50) 148 (100.0)

Backward
Schools 17 (23.94) 28 (39.45) 26 (36.61) 71 (100.0)

Total 92 (37.32) 78 (36.68) 49 (26.06) 219 (100.0)

X2 = 18.17

Table 4.29 (e) ; Chi-square Value for Leadership Qualities 
pertaining to Attitudes and Habits

To' a Great 
Extent

To Some 
Extent

To a Little 
Extent Total

Advanced
Schools 86 (58.10) 46 (31.09) 16 (10.87) 148 (100.0)

Backward
Schools 32 (45.09) 19 (26.75) 20 (28.16) 71 (100.0)

Total 118 (51.59) 65 (28.92) 36 (19.49) 219 (100.0)

X2 = 9.67.
Chi-square value significant at .01 level is 9.21 
when df = 2 for the tables.
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In regard to the general leadership behaviour, chi-square 
value is 3.70 which is not significant. The percentages for 1 

the leaders of both the district schools are for H.H. 25 and 

21 respectively; for X.H. they are 39 and 30 respectively; for 

HL they are 20 and 25 respectively, and for the LL group, they 

are 14 and 23 respectively. They show no significant difference 

between the two groups. This leads to the fact that so far as 

the person-oriented and job-oriented characteristics determi­

ning general leadership are concerned, the supervisors from 

both the groups are just at par with one another.

On neutral traits of supervisors, the advanced district 

schools group score more than the backward district schools 

group except on Items Nos. 23, 29 and 32. On the whole, 

on 8 out of 11 traits, the ratings of supervisors in the 

advanced district schools are showing better leadership 

qualities than the ratings of supervisors in the backward 

district schools.

&a far as part II of the inquiry is concerned, the chi- I 

square valuesof 28.01, 16.20, 23.13, 18.17 and 9.67 respectively 

are highly significant pointing to the fact that supervisors 

from both the school®) groups under study differ significantly. 

Entries of percentages in the table show that the percentages 

of the supervisors falling in the first category are higher 

in the case of the advanced district schools than in the case 

of the backward district schools. This trend can be seen in 

every aspect of leadership. Similarly, the percentage of

^—^w—^FAC'ULTY OF EDUCATION AND PSYCHOLOGY-: ————— —----------- a
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supervisors falling in the last category is less in the 

advanced district schools than in the case of the backward 

district schools. This is also true in regard to every 

aspect of the inquiry in the present Hypothesis. Thus, a 

clear upward trend in the case of the advanced district 

schools and a downward trend in the case of the backward 

district schools is seen in all the aspects of leadership. 

The Hypothesis that supervisors in the advanced district 

schools have better leadership qualities than those in the 

backward district' schools is sustained.

4.17 CONCLUSION

The analysis of the data and the testing of the fourteen 

hypotheses presented in the present chapter shows that so far 

as the effectiveness of school supervision in Central Gujarat 

is concerned, much is yet left to be improved and enriched. Thl 

acquired particular significance in the light of the fact that 

only 12.0 per cent of the teachers in the two districts hold 

post-graduate qualifications and 88.0 per cent have only 

graduate or under-graduate qualifications. Teachers and 

supervisors do not seem to have been exposed much to the new 

ideals, practices and programmes of supervision because only 

about 12.0 per cent of them hold a Master,s degree in education, 

and their involvement in inservice teacher education programme 

is limited - it is confined to some progressive schools In 

urban and rural high schools, Around two-thirds of high

.FACULTY OF EDUCATION AND PSYCHOLOGY——   ----------•————   
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schools in the two districts studied are situated in urban 

areas and only one-third are in rural areas. A welcome feature 

of the schools is that most of them are of medium size - the 

average student population per school is around 360 and the 

average number of teachers per school is around 13. Out of 
every 10 teachers, 9 are trained ones. The supervisor, on 

an average, is a middle aged man. Only around 14.0 per cent 
of them have a Master *s degree in school subjects and around 

12.0 per cent of them have a Master*s degree in Education. 

One-third of them have professional experience of 11 to IS 
years, one-third of 5 to 10 years and the remaining below j
five years.

The results of the fourteen hypotheses formulated by the 
investigator to examine the data collected by him are summarised! 

below s

Table 4.30 ; Results of the Testing of the Fourteen Hypotheses

Hypo- Hypo-
thesis Subject Findings thesis
Number accepted 

or rejected

1 2 3 4

I (i) Teachers* sensitivity Teachers of advanced Aece- 
to new ideas of district schools differ pted
supervision significantly from the

teachers of the backward 
district schools in 
respect of teachers ’ 
sensitivity and innovative 
instructional practices.

(contd...)
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Table 4.30 contd....

12 3 4

(il) Teachers* perceptions Teachers of advanced Acce-
of innovative instru- district schools had pted
ctional school practices higher mean scores on

perceptions of teachers 
on innovative instru­
ctional practices than 
the mean scores of the 
teachers of backward 
district schools

II (i) Organizational Climate 
of Schools

(ii) School Size

(iii) Equipment of Schools

(iv) Location of School

(v) Age of Teachers

(vi) Length of Teaching 
Experience

4(1) Advanced district Acce- ,
schools stand higher In pted
the openness of organi­
zational climate of schools !
and lower In closeness of 
climate than the backward 
district schools.

(Ii) The percentages of Reje- 
both the advanced district cted 
and backward district 
schools do not differ 
appreciably.

(Iii) The differences in Reje- 
the three categories of cted 
schools in both the types |
of districts are negligible. [

(iv) No differences were Reje- 
found between the schools cted 
of the two districts in 
respect of their rural-
urban distribution.

'

(v) On the average, the Reje-
teachers of the two cted
districts did not differ 
appreciably in respect
of their age.

(vi) In respect of their Reje-
length of teaching cted
experience, the schools
of the advanced and backward 
districts did not differ j
significantly

(contd...) I
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Table 4.30 contd..’.

1 2 3 4

III Benefits to
teachers from 
supervisory 
service s

IV Newer programmes 
of Supervision

V Supervisors,
supervision too&s, 
and Methods

Teachers of the advanced Acce-
district schools seem to be pted
much more benefitting from 
the supervision services 
than the teachers of the 
backward district schools.

Advanced district schools Acce-
would have newer programmes pted
of supervision in comparison 
to the schools of the backward 
district schools.

(i) The group differences Acce-
in respect of supervisors pted
are significant between the
two district groups of 
schools.

(ii) The advanced district Accepted
schools are having a good -
degree of regularity in 
maintaining various 
supervision tools.

(lii) Advanced district Accepted
schools are on a superior 
level than that of the 
backward district schools in 
the richness of the super­
vision-related activities.

VI Quality of The scale In regard to Accepted
supervision work the quality of supervision
in schools tilts in favour of the 

advanced (Kheda) district 
schools.

VII Achievements of 
supervisory services

(a)Advanced schools were found Accepted 
to have achieved more gains I
from supervisory services 
than the backward district 
schools; 
and
(b)The differences observed 
between the supervisors of 
the two levels of district 
schools are real and not due
to the chance factors. . , J

(contd..
FACULTY OF EDUCATION AND PS
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Table 4.30 contd...

12 3 4

VIII Implementation 
of new ideas of 
supervision

IX School programmes 
for educational 
improvement

X Conditions in
schools favourable 
to educational 
improvement

The possibility for the Accepted 
adoption of new concepts of 
supervision is definitely 
more in the case of the 
advanced district schools as 
compared to that in the 
backward district schools.

The schools in the Accepted
advanced district are in a 
superior position to the 
schools in the backward 
district in regard to their 
potentiality and favourable 
condition;for implementing 
newer school programmes for 
educational improvement.

Differences do exist Accepted
between the two district 
school groups and are real 
and significant.

XI Conditions not 
favourable for 
educational 
improvement

As far as the obstacles Accepted 
to educational improvement in 
schools are concerned, 
supervisors do not face much 
difficulties in both the district 
groups of school^. However, in 
other conditions conducive to 
school improvement, the advanced 
district schools* are better 
placed than the backward 
district schools.

XII Motivation of 
teachers about 
instructional 
improvement

So far as the factor that Accepted 
brings innovations and change 
in the secondary school^ the 
staff structure and motivation 
in the advanced schools is 
higher and better than those 
in the backward schools.

(contd...)
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Table 4.30 contd...

1 2 3 4

As far as the acceptance Accepted 
and diffusion of innovations !
are concerned, the advanced 
district school group/scores 
higher than the backward s
district school group. {

XI? headership in (a)
secondary schools

(b)

(c)

It would, thus, be seen that so far as the effectiveness 

of school supervision is concerned, the educationally advanced 

district of Kheda scores over the educationally backward 

district of panchmahals. The implication of this is clear.

As far as the person- Accepted 
oriented and job- 
oriented characteristics j
determining general 
leadership are concerned, 
the supervisors from 
both the district school 
groups are just at par 
with one another.

On neutral traits of 
supervisors, the j
advanced district I
schools score higher 
than the backward 
district schools.

A clear upward trend
in the case of the {
backward district
schools and a downward
trend in the case of
the backward district
schools is seen in all
the aspects of
leadership,. |

XIII Diffusion of 
innovations

FACULTY OF EDUCATION AND PSYCHOLOGY-
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A general upgrading of a district in basic educational

provision in regard to physical plant, equipment, higher

academic and professional qualifications of principals and

teachers, raising the provision of facilities for inservice

teacher education on a more extensive and richer basis,
« ^

moderate schools size, improvement of school environment, 

helping the schools to move towards openness of organizational 

climate, improvement of teacher morale and raising the 

quality of school leadership - some of these measures are 

crucial. The more a district advances in education, the 

better and more effective supervisory services it can provide, 

and more effective school EHpsxxisiSH insxamex there would be 

more productive school system and supervision becomes a 

higher achievement index for schools.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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