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CHAPTER 1

INTRODUCTION

The period following the second wrld war in the 40°
has been & period of growth and crisis for all the countries
of the world and especially for the developing countries.
The world witnessed an unbelievable destruction of men and
rha‘cerials during the holocaust in the early 40°. Social and
economic structures were uprooted in those countries which
bore the brunt of the second world war. The problem was to
attempt an overall development in the political and social
systems. The war and the events following tﬁe second world
war wi‘bneésed the emergence of independent nations all over

the world.

1.7 ASTAN COUNTRIES AFPTER SECOND WORLD WAR

In Asia, the process of gaining independence by nations
was not a smooth one. To be independent, the nations had to
pay heavy prices in the form of division of the countries,
stationing of the foreign army and allowing the countries
to be markets for the developed countries of the West. The
new independent nations were faced with problems of national

reconstruction. Some of the independent natlions were



sﬁrrounded by regions where the aftermath of thg second
worla war had still continued. Economically, the Asian
nations, barring Japen were not:self suf ficient. They had
yet to depend on fhe affluent countries of the West not

only for development but for survival too. These nations
suffered from lack of technology to exploit the natural
resources, lack of trained manpower 1o bulld up the indust-
rial economy and last but not the least, lack of educational
and training facilities to develop  the needed man po wer The
problems before the Asian nations were many. A large per-
centage of people living in abject poverty in rural areas
had no facilities for any education worth the name. There
was ignorance, poverty and fatalism. They had not seen

the benefits of scientific and technological developments,
nor had they developed the scientific temper. The éopulation

‘was increasing and the resources were getting depleted.

These nations had not developed a stable political
system and the social system was under stress and strain
because of the impact of technological explosion and the
growing interference of the Western affluence. In this
background, the Asian countries wére struggling to find out
approaches and instruments for development. For the Asian
nations, developmenj: have a special connotation. The.

countries have a large concentration of rural population.



While‘urbanization is increasing at an aqcelerating rate,
the rural populatioﬁ remains numerically dominant. For theée
éountries, develoﬁment is development of rural areas,
development of the rural communities. Development 1is
comprehensive in the sense that it shoﬁld aim at developing
a way of life,adynamic society, economic growth and
educational growth. It is accepted widely in the developing
countries of Asia that the strategy for development should
focus on not ﬁerely rural development but integrated rural

development, where education wouid form a major componentes

142 INTEGRATED RURAL DEVELOPMENT AND EDUCATION

In the programme of rural development, education

" assumes a dual role - it helps rural development and as
such it is an instrument of change. At the same time, rural
development involves educational development and therefore
in addition to being an instrument of change, education

becomes a beneficiary in the programme of rural development.

Thus, two sets of educational activities develop in a
programme of rural development. One set of activities are
related to the role of teachers and other éducationists for
effective implementation of the curriculum in rural envirén—

ment. This is education in rural development. On the other



hand tbefe are activities where community leaders and other
groups collaborate effectively with other developmental
agencies and participate concreteiy and'active}y in ?hé
rural development activities. This is education ! for! rurgl
developments Both education 'iﬁ' rural developmeﬁt and
education 'foi'" rural develoi)me:l’c are important progrémmeé
tobe incoriora%ed into the national educatioml system of
the developing countries. To bring about effective changes
in the educational systems; it 1s imperative that new type
of teachers capable of meeting the new demands on education
are prepared. The process has already stgrted in almost all

the countries 6f,th§ South East Asia. The progreammes of a

few countries are narrated in short in the pages that follow.

Philippines
In Philippines the entire tasis of estimating the

manpoﬁeruin the field of education has been overhauled.

Two basic methods used are, extrapolation of past national

experience and international comparison. Once the manpower -

requirement in education has been establ ished, the autho-
ritieé have planned proper education, itraining, motivationc
and utilization of the educational personnel. The emphasis
has been on the training of the educational manpower. The
emphasis is t0 harness education to prepare youth for self

employment. Both formal and non-formal sectors of education

i



are geared to this end.

India

In‘india, to develop the needed manpower in education
for rurai developmgnﬁ, spart from formal teachers being
trained by the education department, programmes have been‘
developed for the training of educational personnel in
health education, agriculture education, cooperation etc.
Both pre-service and in-service programmes of teachers and
other educational personnel are revamped all over the
country and mre so in remote tribal areas of Mizoram,
Nagaland, Meghalaya, etc. Programmes are being planned
to prepare persomnel for programmes of functiomal literacy
in villages, health improvement épd‘vooaticnal training for

rural areas.

Sri Lanksa

In Sri Lanka, training programmes were developed for
the youth population of the Jambung district. As an
experimental project, these expefimental programmes wen't
beyond the confines of purely educational activities and
developed into an integrated rural development projecf.
This programme was made'possible because of well planned
co—operatiadand co-ordination between various developmental

agencies of. the government, teachers and the educational



institutions. In Sri Lanka, a 'Sarvodayas Movement' aiming
at rural developuent has been started with specially

trained educational personnel for the purpose.

The ainm of the Sarvodaya Movement is the satisfaction
of the basic human needs through voluntary cooperative
labour, coupled with training attempting to change thé
attitude, values and behavioural pattern of the mrticipants
so that, ultimately, self-interest merges with the |
interest of the community. In this process, the programme
attempts to alienate the partiecipants from social evils

like casteism.

During the last twenty years of its operation the
Sarvoéaya Movement has spread to over two thousand rural
communities of Sri Lanka, indicating ibts appeal to people

at grass-roots ievei.

Awmajor instrument for the success of this programme
has been the special orientation and preparation of teachers
and other educational personnel. Extension education has

played an important role here.

Korea

In the Republic of Korea, & new community movement -
"Saemaul Unddng" wae initiated in 1971. This is a multi-~

dimensional movement and has reached educational training



projects.involving formal and non-formal activities.

N

Bangladesh'

In Bangladesh special type of training programmes have
been.devélopéd for functional literacy, poultry raising,

gardening, silk screen printing, sanitation, nutrition etc.

A large number of programmes in the Asian countries
are non-institutional programmes but a significant per cen-—
tage of the programmes are through educafional institutions.
Specialiged curricula for the preparation of teachers have

Been developed.

Thailand

What is true of the developing countries of Asia is
also true of Thailand which also is an important developing
country in South EBast Asia. The educational system of
Thailand has undergone”major changes in order 1o link it
with the programmes of rural development. The‘colleges of
education are playing an important role in this programme.
Imnmovative teacher education programmes have been developed.
?rogrammes for preparing teachers for education in rural

’ &evelopment have been planned.

Before going deep into thelprograumes of rural



developmen? in Thailand through extension education
activities, it is necéssary to have some idea regarding

the topography, the political and socio-cultural background,
and the economy of the country which together play an

important role in its growth and development.

143 THAILAND - HISTORICAL BACKGROUND

Thailand is situated on the Indo-Chinese Peninsula,
comprising -an area of some 200,000 square miles, about the
size of France. It is strategically located in South East
Asgia, with Malayéia bordering its South, Burma its West,
Laos its North and North East, and Cambodia its East. The
North is cool, mowntainous and rich in teak forests. The
Northeast is hilly, with plateaus, dry and poor. The
Southern or penihsular part is sandy, wet; mountainous ‘and
rich in tin and rubber. The central part of Thailand is
abundant in food, mainly rice. The fotal population,
according to the 1972 natioml census is approximately
38,442,000 people distributed into 73 provinces called
Changwad. Thailand is categorized as-an agricultural country.
In the Thai language, "Thailand" means "the land of freedom",
és it is the only coun%ry in So&th East‘Asia that preservedi
its independence from the Western powersldufing the colonial

period.



~
i
4
!
.,

\.

MAP OF THAILAND
WITH
_ NEIGHBOURING COUNTRIES

MALAYS/A \.\




18

Thailend is an unitary state with a constitutional
monaréhy sjstem of government. It is a country alternatively
governed by military and eivilian leaders in recent times.
The history and development of democracy in Thailand began
on 24th June 193%2 when a group of Thais staged a coup de' tat
trénsforming the absolute monarchy into a constitutional-one.
After 1932, the power once exclusively the King's, was to be
shared by three major blocks : government and c&vil service
administrators, the armed forces and a growing merchant class.
The frequent changes in the political powers resulted into
changed policies with respect to economy, education and
soclial ﬁalues tooe. Inspite of different idealogies, which~
ever was the party in power, each strived hérd.through their
five year plans for the country's growth and development.
1+3.1 ©Soclio-economic Development during

Modernization Period

The results of the past 20 years of national
development efforts indicate that Thailand's socio-economic
system has experienced tremendous changes in termé of
production and income structure, consumption pattern; social
value, living standard and the way of life which!has become
more complex. The efforts of the government to accelerate

country's growth and .development have been criticized for



two reasons, viz., (i) the benefits have gone mostly to the
urban people while %hé poor farmers who live in marginal
agricultural and backward areas have hardly received any
economic and social infrastructure services. This has caused
g widening economic and income gap between the rural and
urban population and between different regioms. (ii) Again |
the rapid economic growth in agriculture, manufactuéing
industry and services in tue past has ontributed 1o the
déterioration of the country's economic-and financial
stability, and has disturbingly demaged many important
natural resources, particularly land, forest and water
resources. This has resulted in the deterioration of the
rural envirénmentu The rapid expansion of industrial
activities, highly concentrated in and around Bangkok and
other urban centres, has resulted in incréasing urban
congestion. The industrial activities have generated urban
employment aﬁd material progress, but it has also caused
social changes in value, discipline and relationéhips in
the society. It has also caused softe problems in culture,
mental well bé;ng and safety of lives and property. The
majority of the population, especially thoée in the rural
area, are still poorly educated and lack vocational training.
In addition, health, hygiene and nutritional intake of the

rural population are still in poor condition. Only those

13



1L

in the irfigated areas have beenl benefit’cea from development
efforts but others are still helplessly living in absolute
.POVeI"ty. It has been found that ohne, quarter of the popula-
tion is still‘living under absolute poverty in the‘rural
areas particularly in the Northeast and upper North region

of Thailand .

Reviewing the situation. of this imbalance and giis-
parity betwéen urban and rural population, under the Fifth
Five Year Plan, govermment of Thailand focussed on thé rural
developmen‘b Programme emphasizing the "depressed rural areas",
by enabling the people to help themsel*:res and play a grea‘t:er'
role in solving their own community problems as much as
possible instead of a one-sided help from the government.
This rural development programme has four dimensions, viz.,
(i) economic, which envisages econoﬁic uplii‘t - the reduc-
'z;ir;n of poverty, so that rural poor can get adequate food,
clothing and sheiter - the basic necessities of life;

(ii) social, which underlines the provision of heal th and
;‘tbér soclal services by providing transport and communica-
tion facilities. It aims at the development of the individual
and rural so ciety‘in‘a socio-cultural context. Educational
and political considerations are two additional elements;
(iii) Bducational dimension provides facilities ‘for educa-

fional growth of the rural people through formal as well as
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nonformel systems of education; and lastly, (iv) there is
the political aimension, which enables the rural poor to
participate intelligently and freely on the basis of their
own aspirations, indigeneous culture and creativity in the
politicai life of the community and in the programmes
designed to shape their community, thereby contributing

their share 1o the overall programme of national development.

This approach of infegrated Rural Development is thus
expected 4o include the programmeé‘in tﬁe areas of health
and nutrition, sanitation and hygiene, education, preserva-
tion of cﬁlture and vélues in life, technolegy and industrial
art over and above the programmes of eradicating poverty and
unenmployment. In short, it becomes the enrichment of the
total quality»éf life of all sections of the population. It
is not merely the provision of opportunities, but their .
actual utilization by the people for whom they are intended.
But the unfortunate situation that has developed is that,
the efforts of the government for the development of +these
areas have by way of their side effects resulfed into certain
so cio=cultural problems in these rural areas tooe. Alongwith
the development comes modérn technology and materialistic
civilization of the industrial world. Transportation and
communication, electricity, health and'sanitation, formal

education, social arrangement, agriculture etc. have been



modernized. The people in the rural agriculture community
are not prepéred for such rapidly imported modernization

and hence they do not consume it properly.

Alien facilities such as clothes, cosmetics, radios
and televisions, electricity, vehicles, machinery, antibiotic
drugs and entertainment give rise to more new needs and
unusual activities. The chance for industrial products to be
sold then, is widely opened to the extent that the mral
people are prepared to do away with their farm products even
at a minimum price for buying modern coﬁveniences and
facilities. Being suddenly exposed to the modernization which
has 1ts own éttractiveness,,the agricﬁltural people becone
aware ;f the hardship on their forms and contrast it with
the urban life style. Young people turn away from their. own
wéy of life and look for other alternatives to make a living.
Many leave their farm and look for jobs in cities. Urban

migration increases; cities get overpopulated,

This éondition, which may be called "modernigation
withoﬁt developuent" has thus given a 1oné chain of prohlems
to national, economic and social development of this nation.
‘»But these problems created by sudden modernization, centre
around the éuality of human resources which have proved more
essential in the development of a nation than other

environmental factors.
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If this be so, then as it is tried out with other
developed countries, the beneficiers of the programme need
t0 be eéucated, made aware and duly involved in the programme.
Besides,‘the extension workers and the members of the
§oluntany agencies have to bg systematically trained to take
ué responsibilities of rural development. Therefore, there
is a great need to educate and train workers at the village
level who would be in a better poéition-to interact with the

villagers in developmental activities.

1.4 EDUCATION 'IN' AND 'FOR' RURAL DEVELOPMENT
The above arguments establish the need for such profes~

sionais who could "educate" the rural masses and build up an

attitude in them ta get thé best results from the develop-

mental programmes. The teacher would be one of the profes-

sionals suited for fhis.kind of Iptegrated Rural Development.

Education thus stands out as the widely tried out ‘
instrument for bringing desired changes in the developing
societies. A successful overall development of a nation
would baéically require high quality bhuman resources so that
natural resources or environmental factors are utilized
efficiently. Education is believed to be the mst effective

means, if not the only means, to the elevation of human
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resource quality. Education does not mean only formal
schooling, but it embraces all activities and processes
leading to.learning. Education encourages the trénsfer of
new skills to the members of the labour force so that they
can make use of new productive techniques which are related
10 economic development. Education also influences economic
development through changing the attituqe,of consumers,
workers and management. Of these, primary education becomes
the lever of development, because the basic skills in reading,
writing and computation imparted at the primary stage are
indispensable for the formation and development of specific
skills. The end result of primary education is, 'effective
permanenf literacy' which leads to mobility, proéuctivity .

and innovativeness.

As mentioned earlier, two sets of activities, vigz.,
education 'in'.rurél de?eloément‘andveddhation 'for' rural
devélopmen% g;t developed in the ﬁntegratéd rural development
programme. In the programme of education in rural development
the focus of activities is related to the role of teachers
eand other educationists for effective implementation of the
curriculum of the school which is a'social agency for impart-
ing knowledge, skills and values through in-school and out-
-of-school activities and experiences. In most countries,

curricula are changed to incorporate such elements in the

s
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educational programme. Rural development activities of the
region are being intertﬁined in the curricular, co-curricular

and extra curricular activities.

In Asian countries, viz., Indonesia, India, Bangladesh,
Repﬁbiighef quea, éhilippinés, Sri'Lanka, dif ferent topics
such as.contiol of insect pests, vocétionalizatian’and socilal
reconstruction, fisheries, agricultural science, industrial .
arts,.soil and water conservation, food producti&n, affofe—
‘station, pollution dontrol, changing attitule towards manual
work, identification of rural proolems etc. etc. are included
in school curricula. The pro blems +that one faées here are
that, teachers working in rural schools are often ill-
-equipped for the tasks they are expected to carry out. One‘
of the reasons for this is the uninterrupted migration of
better qualified teachers to urban ares; another is the
contimied isolation of rural teachers from the cultural
interactions characteristics of the ugban environment.
Considering these realities, atﬁempté are being made by most
countriés in the Asian region, tbfouéh trajnihg programmeé
to keep the village teachers abreast of the latest innovations
in education as well as in rural technology and to help build
their p;ofessional consciousness in support of rural develop~

nent .



1.4.17 Implications for Teacher Preparation

~

Ad hoc measures for enabling teachers on the job
to implemeﬁt the curriculunm of the school for rural dpvelop-‘
ment and for thelr own active participation as members of
teams for rural development indicate that teéchers are assum-
ing new roles for which the traditionally designed preservice

amd in-service programmes do not prepare them adequately.

However, programmes by some countries td amel iorate
this situation or to overhaul the entire system of teacher
edﬁcation by a few 9thers have béen underway. These atteﬁpts
focus on héving a close scrutiny of (i) thé existing teacher
preparation programmes with respect %o(their curricula in
the light of needed skills and knowledge required by the
teachers in rural areas, and (ii) the training methodology

of teacher education institutions undertaking such programmes.

The programmes also focus on the continuing education
programmés for teacher educators toe, to equip them to pre-

pare teachers for new challenges in rural development.

. As education has been found as the most essential
instrument #o achie%e the objectives of the government for
integrated rural development programmes, Ministry of Educa-
tion has to take up the major responsibility through its

various departments as shown in Chart I which shews. the
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organizational structure of the Ministry, on the next page.

O0f all these deparitments, Department of Teacher
Education plays the key role thfough its various programmes

of training the teachers.

The Ministry of Educatiom has distinctly specified the
objec%ives and nature of activities to be undertaken by the
various teacher training institutes.in order to avoid any

confusion regarding the same. The objectives are;

i) to impart basic knowledge and understanding to the

rural poor about health and hygiene;

‘ ii) to develop desirable attitudes and understanding for
improving their standard of living and becoming an

intelligent consumer;

iii) to inculcate healthy moral and ethical values to become -

good citizens; and

iv) to meke them self-relient by helping them acquire

certain skills for earning their livelihood.

To fulfill the above mentioned objectives, Ministry of
Education has suggested a few programmes to be taken by the
concerned institutions with necessary modifications as per

local needs and requirements. They are as under
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THE ORGANIZATIONAL STRUCTURE OF

THE MINISTRY OF EDUCATION, GOVEF?NMENT
OF THAILAND.

CHART I.:

MINISTRY OF EDUCATION
OFFICE OF THE MINISTER OF EDUCATION

OFFICE OF THE PERMANENT SECRETARY
OFFICE OF DEPARTMENT DEPARTMENT INSTITUTE
THE “OF OF OF
NATIONAL ~ GENERAL VOCATIONAL TECHNOLOGY
PRIMARY EDUCATION EDUCATION AND
EDUCATION VOCATIONAL.
COMMISSION EDUCATION
{ | I |
DEPARTMENT DEPARTMENT DEPARTMENT OFFICE OF
oF oF oF THE
TEACHER NON-FORMAL PHYSICAL PRIVATE
EDUCATION EDUCATION EDUCATION EDUCATION
' COMMISSION
| | | ]
DEPARTMENT OFFICE OF OFFICE OF DERPARTMENT
- OF TEACHER NATIONAL OoF
CURRICULUM SERVICE COMMITEE ~ FINE ARTS
COMMIGSION ON CULTURE
DEPARTMENT
OF RELIGIOUS
AFFAIR
SOURCE . THAILAND, MINISTRY (OF EDUCATION, Qt YEARS OF

EXPERIENCE BANGKOK AMARIN, ist APRIL, 1983, R {9.

i
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Programmes with respect to -

i) primary services like health, ‘hygiene, food and

nutrition, education, and political understanding;
ii) technical know-how for increasing production;.

iii) the development of rural leadership and voluntary

rural organizations; .

,iv) educational services regarding village training centres,
rural primarj schools, setting up of boarding schools;
and

v) preservation of culture and art, etc.

1.5 TEACHER EDUCATION IN THAILAND

There are 36 Teachers Golleges under the ontrol of the
Department of Teacher Educaiibnf These colleges are primarily
iesponsible fof prebaring teachers for the Thai schools. The
universities in Thailand have also their education depa;tments.
They also prepare feacbers at thé éraduate and post graduate
levels. In addition to these agencies, the monesteries in
.Thailand'also have the programme of preparing teachers. These
?};eachers who are mostly monks impart religious education to
the children, youth and the adults; The %6 teachers colleges
under the department of teacher education aré mere or less

evenly distributed over the country. On an average between
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two mmovinces, there is one teachers' college. With a view

to decentralizing the academidé adminisfrat;ve responsibility,
the colleges have been divided up into six clusters. This ‘
clustering of colleges has been done to facilitatg the pro-

gramme of community services through college extension work.

1.5.1 The Clusters of Teachers Colleges

As mentioned earliér, the 36 colleges have been
divided into six clusteré. In each of tﬁe Northern and the
North Eastern cluster, there are eigat colleges. In the
Central and the Southern Cluster, there are five éblleges
each. The Bangkok Cluster has six colleges, whereas the
Western Cluster has four colieges. (Please see the Map on

the next page).

This clustering is an innovative éffurt at decentrali-
zing the academic programmes and the administrative functions.
Each cluster is under the control of a committee headed by
a cﬁéirman.‘Usually the chairman of the committee is not an
outsider. He is one of the rectors of the colleges in the
cluster. The other rectors are the members of the coumittee.
The rle éf the clusiter ohairgam is to0 co-ordinate the pro-
grammes of the colleges. The chairman appoints working groups
from amongst the academic‘stajf of the colleges in the cluster.

Fach working group is assigned a specific area of activities.
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For examplé, there will be a working group for the academic

activities, another working group for research activities, a
separate group for cultural activities and last but not the

least, there is a working group for the extension education

acﬁivities, The chairman can set wup more working groups

depending upon the need for the new programmes.

1.5.2 The Structure of TeachersColleges

Teacuers colleges are the institutions for
preparing teachers for elementary and secondery schools. They
conduct research as well as undertake programmes for support-
eﬁag cultural and academic activities of the communities and
for the communities. Teachers colleges have three main
official bodies, viz., Rector's office, hAcademic Faculties

and Specific Offices. (vide Chart II on next page).

The rector, who is the head of this office, looks after
diffefeat sections, viz., plaming and evaluation, finance,
correspordence, educational service, library, audio-visual
aid, guidance, health and hygiene etc. for the smooth
functoning of the institution. These are mainly the admini-

strative type responsibilities.

Academic faculties of the teachers' colleges consist
of four faculties, viz., faculty of education, humanity and

social science, sclence and industrial art. Each of these
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CHART TI: THE- ADMINISTRATIVE ORGANIZATION OF
. EACH TEACHERS COLLEGE

[

TEACHERS COLLEGE

ADMINISTRATIVE TEACHERS COLLEGE
COMMITTEE OF RECTOR COMMITTEE
TEACHERS' COLLEGE
VICE RECTORS

Lo

RECTOR'S |.| FACULTY OF
. OFFICE EDUCATION

FACULTY OF | | SPECIFIC
SCIENCE - 'OFFICES

{ -

T

'SECTIONS D DEPARTMENTS

T y

| DEPARTMENTS J

FACULTY OF
HUMANITY AND
'SOCIAL SCIENCE

DEPARTMENTS “

FACULTV OF
INDUSTRIAL ART

DEPARTMENTS ‘l
e |

SOURCE : SAKOL JARMWIDYANON, THE ROLE OF REGIONAL HIGHER
= EDUCATION INSTITUTIONS IN RURAL DEVELOPMENT;
BANGKOK: NIDA, 1981, R 47. )
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faculties has i?s sepafate head who is coﬁsidered to be the
highest administrator for the faculty concerned. Each faculty
will have its own departments, e.g. Paculty of Education will
have various deparftments like Measurément and Research in
Education, Curriculum and Teaching, ?echnblogy and Innovation
in Education, Psychology and Guidance, Foundat ions of

Education, etce.

Specific offices are under the direct control o f the
rector only. These offices carny'out activities in the
teachers? colleges like students co-curricular activity,
oonductiﬁg researches, cultural activities, extending
information regarding educational technology amnd innovations
"as well as extension education services also, for the

colleges which do not have such special centres.

1¢5¢% The Curriculum of Teacher Education

(a) Principles and Rationale. In 1974 Teachers Colleges
under(tée Teacher Training Depaftmenf, which were offering
the Certificate of Education and the Higher Certificate of
Education programs of study, were granted the right to train
teacners further to the degree'levei. The purpose was 1o
improve the quality at all 'school levels, including teacher
education. The dpcision to revise the teacher education

curriculum was then made in the academic year of 1974~-1975
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with the aim of developing teacher education relevant to the
national economic and social development. The national
university standard was also taken into consideration in

drafting this new teacher education curriculum.

The Curriculum of the Teacher Education Council aims at
producing prospective teachérs with suffic ient knowledge,
ability, attitudes and skills to take roles that fit then |
into their social and economic surroundings, and to help
them develop themselves and others from within the limits

of their own country situations for a better society.

(b) Trends in Curriculum Planning: Taken into account
are various social and economic trends in teachers training

in the following aspects =~

1. The social and economie situations of the rural anmd
urban areas : )

2. The nationwide agricultural and industrisl occupstiorns
3. The national. ecormmic and social development plans

4. The governmental and political institutiorns

5. The institutions of culture, religions and traditions

6. The changes in science, technology and population as
a whole. '

7+ The changes caused by foreign influences over the
concepts values, philosophy and culture of the Thal
ways of life.

8. Theories, policies, problems and researcn in education
in general and also those as foundations of teacher
education in this couwntry.
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All these mentioned factor s have been considered in the
development of this Teacher Bducation Curriculum to meet the

present needs of our changing society.'

(¢c) Objectives : Bearing in mind the essential factors just
ﬁeﬁtioned, the Teacher Education Curriculum proposes to educate

and train teachers with the following qualities s~

1. Knowledge, ability and responsibility in their profes-
sion with sincerity and faith

2 Universal acceptance as 1nd1v1duals on account of
morality and ethics

3 Profession of the work habits characterized by efficiency,
tolerance, honesty and an awareness of their professioml
value

4 An inquiring mind with initiative, consciousness of
social prob.ems, skills and critical ability in problem
solution

5 Habits of health and hygiene that bring about good
physical and mental happiness of the individual and
gsocial health.

6 Cooperation and broadmindedness, having wisdom while
working with other people

7 Loyalty to the Nation, Religlon and Monarchy as the
traits of unity to preserve national security

8 Comprehension of democcratic way of living, behavior
consistent with proper attitudes towards the political

and governmental system of the country

9 An appreciation of the needs to maintain the national
identity and culture, and also other cultures besides
their own
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10. An awareness of the balance between nature and science,
technological advancement and attitudes which are less
materialistic than spirituvalistic

11. Possession of informations, understanding, skills and
attitudes that will enable them to develop the community
they are going to serve in accordance with the nation's

"social and economic development.

/

In conclusion, the Teacher Education Curriculum aims at
qualifying a student as.é good person, & good teacher and a

person of expertise.

(d) Curricilum structure. There are two levels of
teacher training progremme, namely, (i) Teaclers for elementary
and secondary levels, and (ii) Teachers for pre-school and
kindergarten levels.

The curriculum is designed as higher education on two

levelé :

i) The Hiéher Certificate of Education Programme which
" comprises 70 credits from causes in vearious fields, as a
minimum requirement over a fouf semester attendance.
ii) The Degree Level, having a requirement of 65 credits

as a minimum, including at least 4 semester atiendance.

The curriculum emphasized three dimensions of development
in the learner. These are to train students as good individuwals,

good teachers an& pecple of expertise. This concludes the
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development of students' working aptitudes, so that changes
are possible in their sécondary jobs. Consequently, three

main fields of study are offered :

i) General education which comprises languages, humanities,
social scliences, science, work habit training and

physical development

ii) Profeséinnal education - which comprises all educational
f courses COVeriﬁg»the principles, techniques and methods,
to provide the knowledge and ability to fun a career in
education and make teaching a profession
iii) Specialization area which includes the courses that
 Students will benéfit from and utilize in teaching,

working or studying for further advancement according

to their aptitudes

Besides these three fields of study, there are electives
withih the three fields themselves to promete students

interests, aptitudes and creatively.

The purpose of this curriculum is to serve the local

needs as under :

(i) It emphasizes both subject matter and practices
that will'develop both the individuel and the local soclety.
(ii) Its flexibility allows.the users to adapt it to fit

the needs of each aresa.
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(iii) Practice is measured along with theory.

There are twelve branches of specialization, each of

which can be either major or minor.

1.6 RATIONALE OF THE STUDY

The government of Thailand has redefined the mwle
of the teaéher. The teacher has not merely to teach children
in the schools bﬁt he has also to participate into the
programmes of rural development. This the teacher is not
-doing like a volunteer. He develops educational programmes
for the school students which secure the involvement of the
students into various rural reconstruction mogrammes going
into the community. The reconstruction/development programmes
may be in the area of agriculture, afforestation, irrigation,:
environmental protection, health, hygiene, rpad construction,
transport etec. The various governmental ageﬁcies undertake
these programmes; The teacher develops educational programmes
through which the étudents learn the techniques of partici-
pating in rural development, appreciate the programmes of
rural development and participate in rural development
activities. This requires a special preparation of teachers.
To achieve this, the department of teacher education has made

extension education for all the training colleges a compulsory‘
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programme. The extension educationlprogramme takes the
trainees oufside the tfaining colleges into the community
where tbe rural devélopment programmes are in‘pfogress. A
planned programmeiof participation into these rural develop-
ment-éctivities is an essential and effective component of
teacher preparation for rural development. This type of
extension programme is going on in Thailand since 1975 when
the Teachers™ College Act was enacted. It is time that this
programme is studied in depth with a viéw to studying its
effectiveness and suggesting modificat ions if necessary. The

present study is undertaken with this purpose.

1.7 STATEMENT OF THE PROBLEM
"A Study eof Exteénsion Education Activities

as organized by the Northern Teachers:

Colleges in Thailand".

1.8 THE PHILOSGPHY, CONCEPT AND DEFINTTION
OF EXTENSION EDUCATION

1.8.1 Philosophy of Extension Education

The philosophy of extension education has been
described énd interpreted in different ways by different

authors and a clear picture cannot be drawn due to the very
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complexity of its nature. All one can do is try to gain a
coumprehensive idea by examining the view points of various

authors.

Kelsey and Hearve (1955) state that the philosophy of
extension work is based’on tﬁe importance of the individual
in the promotion of progress of rural people and for the
nation. Extension educators work with the people to help
them to develop themselves, express in terms of every day
life, which lead them in the direction of overall objectives.
Some will make progress in one direction while others will
do so iﬁ another direction. Progress varies with individual
needs, interests and abilities. Through this process the
whole community improves, as a result of co-operative mpmrti-

cipation and leadership development.

According to Ensminger (1962), the philosophy of

extension can be expressed in the fllowing lines :

i) It is an educat ional process. Extension is changing
the attitudes, knowledge and skills of the people;

ii) Extension is working with men and women, young
people, boys and girls to answer their needs and
their wants. Extension is teaching people what to
want and ways to satisfy thelr wants;

iii) Extension is "helping people to help themselves";

iv) Extension is "learning by doing" and "seeing is
. believing"; - -

v) Extension is development of individuals, their
leaders, their society and their world as a whole;
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vi) Extension is working together to expand the welfare
- and happiness of people;

vii) Extension is workzng in harmony with the culture of
the people;

viii) Extension is a living relationship, respect and
- trust for each other;

ix) Extension is a two-way channel; and

x) Extension is a continuous, educational process.

Dahama (1965) gives the following points as the

"Philésophy 6f exfension" ]

i) Self-help;
ii) ﬁeople are the greatest resources;
iii) It is a co-operative effort;

iv) It has its foundation in democraéy;

V) It involves a two-way chamel of knowledge and
- experience;

vi) It is based on creating interest by seeing and doing;
vii) Voluntary, co-operative participation in programmes;
viii) Persuasion and education of the people;

ix) The programme is based on the attitudes and values
. of the people; and

x) It is a never-ending process.

-

Mildred Horton (1972) has described four principles

which make the pbiloéophypof extension education. They are

i) The individual is supreme in democracy.

ii) The home is fundamental unit in a civilisation.



iii) The family is the first training group of the human
. TACEe.

iv) The foundation of any permanent civilisation mst
- rest ofi the partnership of man and land.

Shukla (1972) while supporting the philosopuy‘of Horton,
emphaéiSed -‘"Exténsion programme revolves around the indivi-
dual, the cul%ivator, and we have to bring change in his
attitude, knowledge, skill, undérstanding, capacity and ability

through persuation by educational means".

» -

1.8.2 Concepts of Extension Education

Shukla (1972) collected and studied several prevailing
conoepté of ex%ensian education to find out the comparative
attitudinal positions for these concepts. The findings of his

study are as under :

Bank order ’
of the ' Concept
Concept R
I Extension educatiocn is an applied sclence
consisting orf contents derived from researches,
accumulated field experiences and relevant
principles drawn from the behavioural sciences,
synthesised with useful technology, in a body
of philosophy, principles, contents and methods
focussed on the problems of out of school educa—
tien for adults and youths. (Leagans, J.P.)
I1 Extension is an education and its purpose is to

change the attitude and practices of the people
with whom the work is done. (Ensminger, D.)
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Rank order
. of the
Concept

Concept

I1T

Iv

VI

Vil

VITI

Extension education is defined as an educational
process 1o provide knowledge 1o the rural people
about the improved practices in a convincing
manner and to help them to take decisions within
their specific local conditions. (Dahama, O0.P.)

Agricultural extension is concerned with agri-
cultural education zimed at assisting rural
people to bring about continuous improvement in
thelr physical, economic and social well being,
through individual and co-operative efforts. It
makes available to the villages, scientific and
other factual information and training and gui-
dance for the solution of problems of agriculture
and rural life.

Extension education is the act of putting across
to the people, in an understandable manner, new
ideas and improved technology of practical utility
and to enable them to put them into practice so

as to improve their general standard of living
through their own realisation and efforts.

Extension education is a science which deals
with various strategies of change in the beha-
vioural patterns of human beings through techno-
logical and scientific innovations for the

‘improvement of their standard of living.

Extension is a continuous process designed to
make the rural people aware of their problems and
indicating to them the ways and means by which
they can solve them. It involves not only educa-
ting rural people in determining their problems
and methods of solving them but also inspiring
them towards positive action in achieving them.

Agricultural extension is a bridge that fills

the gap between agricultural research stations
on ithe one bhand and the farming population on
the other by establishing a suitable teaching
organisation at various levels of administration.
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Rank Order
of the
Concept

Concept

IX

X1

XII

XITT

X1V

XV

Extension education is an applied benavioural
science, the knowledge of which is to be applied
for desiravle change in the behavioural complex
of the people.

Extension is defined primgrily as an educational
process aiming at the development of imiividuals;
through this process the villagers-are helped to
becone discontented with the present conditions
and are helped by extension workers 1o ilmprove
their condition of living. ’

Extension is to teach a person how to think, not
what to think, and to teach people to determine
accurately their own needs to find solution fo
their own problems and to help them acquire
knowledge and develop convictions im that direc-
tion.

Extension is out~of~school system of education
in which adults and young people learn by doing.
It is a partnership between Govemment, the Land
Grant Colleges and the People, wnich provides
services and education designed to meet the need
of the people.

Extension or agricltural extension is a method,
or a series of methods, by which the technical
know-how of science is carried to and included
in the practices of the cultivators.

Extension education i1s the education of the people
as 1o what more to want as well as how to work out
way s of satisfying them. Informing people not to
remain content with their present lot and inspiring
them to work vigorously towards fulfilment of their
self-created, increased wants or desires.

Extension is the education of the rural adults
outside the school in matters of thelr choice

and interest. It is education for freedum, which
seeks to help persons to use the liberty of action
with which democratic society is constructed.
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1.8¢3 Definition of Extension Bducation

An Analysis of the above conceptual statements
, enables us to provide a workable definition for extension

education as under @

"Extension education is a Behavioural Science

following a cont nuous, persuasive and discriminating
educational process. It aims at affecting the behaviou~-
ral components of people in a desirable direction,
through’ conviction, communication and diffusion, by

its proven methods, principles and philosophies result-
ing In learning involvement of both client and change~
agent system".

-~

(Dahama & Bhatnagar, 1980)

¥

The investigator has accepted this definition of

extension education for the present study.

1.9 OBJECTIVES OF THE STUDY

ﬁhe government of Thailand, as seen in earlier pages
is trying hard to help the “depressed rural areasﬁ by enabling
the people to understand théir own problems, to réalize the
need and nécessities to so}ve these problem§ and meaningfully
help the governmental autnorities in solving these problems
by giving necessary co-operation in the measures taken by the
government. These measures are like eradicating illiteracy
which is the'prime cause of verty and social-political and
cultural backwardness, providing basic knowledgg and facllities

for health and hygiene, improving‘farm practices, etc. etc.
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It remains to be seen as to what type of administrative set
up bas:bégn devised at the Ministry level. However lofty the
ideals méy.be for rural reconstruction, unless the programmes
plamed out for the same are geared scientifically by setting
up reéuired machinery to execute them as per schedule, they
will not serve any purpose. Not only that, but in absence of
propér and timely implémentation, the fiinds set aside by the
government will be wasted. It also remains fto be seen as to
what the persons at the top in the teachers colleges think
about the government policy regarding the.eitension education
activities decided by the government to be carried out by the
teachers colleges. Hence in order to know the reactiéns of
these persons on the various aspects of the policy the first
objective decided for the present study is 'to study the
administrative policy for extension educatibn activities at

the Ministry of Education level'.

For rural reconstruction, Thai govwernment has taken a
number of measures as a part of their diffefent five year
plan programmes. In the light of the results acuieved, they
have decided certéin specific activities with two objectives,
viz., (i) to give a uniform programme to all the.teachers--
collegeé for the specified. area, and (i1) to conduet only
those activities which have the upperﬁost relevance for the

area gpecified. It is necessary t find out as to what extert



these aotivities decided by the Ministry of Education are of
relevance for the community to be served. This is poséibie
‘only when one studies the matwre of all the activities to be
undertaken by the teachers- colleges. Hence the second

" objective of the present s%udy is,

"$o study the nature of extension education activities
- -as offered by Northern teachers ' wlleges in Thailand".

-

Each teachers' college undertakes the activities speci~-
fied by the Minisf;y as a part of their +training programme.
As per their resources - human as wellAas physical, they make
necessary arrangements with respect to their organisation
and implementation. This arrangement is likely to vary from
institution to instifution. Certain institutions do not have
enough physical facilities or finance required as they are
located in highly underdeveloped areas. It is necessary to
find out which are such arecas where extra facilities and funding
are necessary and how they are trying and they should try to
cope up with the situation administratively. The third

objective of the present study is,

"to study the administrative structure of each
-teachers’ college for extension education activi-
ties with respect to, organization, physical
facilities, recruitment of personnel and budgetting!.

Extension education activities though being a part and
parcel of thelr training programme, face a number of problems

as reported many a times by the persons working in the field.



It wes felt that if the nature of such problems are known,
if the!sﬁége wherein they are at the maximum is known, then
measuresiéan be taken to help the authority to remedy the
Same. Anj'activity is generally faced with problems at three
different:stages, viz., planning, organization and implemenfa—
tion. The‘deEided activity may not give result due to some
lacuna in planning or co=-ord ation. The probleﬁs turn out
$o be of varied nature and different as well, from institution
to institution. Xeeping this objective in mind the DHurth
objective éecide& for the present study is

"o study the problems of extension education activities

.in each teachers™ college with respect to planning,

organization, implementation, co-ordination and finance®.

Any programme put up by the authority for the benefit of
the community, must find its appreciation and utility by the
beneficieries. Unless and untill the mmunity people find it
meaningful, it will not pay dividend for, after all, the
programme is for the benefit of the community. At the same
time, those who cmduct these programmes come in close contact
with the community people and thus come to know the exact
reactions of the people and they are also the best judges for
the entire operation. Knowledge of the opinions and reéetions
of these two categories of persons can help in modifying the
programmes in future. Hence the last objective for the present

study is



"to study the opiniens of the community and persommel
.of teachers'' colleges regarding the extension educa-
tion activities".

N

To be specific, the objectives for the present study

are as under :

1. To study the administrative policy for extension education
activities at Ministry of Education level.

2« To study the nature of extension education activities
as offered by Northern Teachers- Colleges in Thailend.

%o To study the administrative structure of each teachers'-
college for extension education activities with respect
to - )

a. Organization,

b. Recruitment of persomel,
¢. Budgetting, and

d. Physical facilities.

4+ To study the problems of extension education activities
in each teachers' college with respect to -

a. Planning,

%: Organization,

c. Implementation,

d. Co-ordination, and
e. Finance.

5. To study the opinions of the community and the personnel
of teachers college regarding the extension education
activities.

The above objectives are based on the need of the

department of teacher education of the government of Thailand



to have some sort of review of the extension education
programme which is going on in the country for the 1ést decade.,
érogramm§é~of extension education were undertaken in some of
the ountries of Asia as early as the early 50s. In India,
special centres were established in selected colleges of
education for organizing extension activities in 1955.
Extension education is an integral part of colleges of aéri—
culture and agriculiural universities right from its inception.
Extension education is one of the major programmes of the
kcolleges of Home Science. There have been reviews and evalua-
tion of extension programmes'in various countries including
India. A review of researches has also helped the investigator
to formulate the objectives of the present study. The ﬁext

chapter reviews the relevant researches in the area of

extension education.



