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CHAPTER IV

ANALYSIS AND DISCUSSION

The objectives of the present investigation as mentioned 

earlier in chapter one, were to study the policy of the 

government of Thailand with respect to extension education 

activities as perceived by rectors, the highest authorities 

in teachers colleges. The objectives also included the study 

of the administrative set up for this programme, the opinions 

and perceptions of other personnel like vice rectors,, 

instructors, teacher trainees and eommuni'ty leaders and 

participants regarding the various facets of the programme, 

the problems as faced by tne personnel working in different 

positions during implementation stage etc. These opinions, 

reactions and perceptions were gathered through the use of 

different tools like questionnaire, opinionnaires, structured 

interviews, informal gatherings and small group discussions 

which were recorded by the investigator.

The analysis of data has been divided into two parts.

The first part has three main sections, viz., (i) policy of 

the Government and rectors’ reactions, (ii) administration 

and planning of extension education activities, and (iii) 

the nature of extension education activities. The second
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part has two sections, viz., (i) tne problems of extension 

education activities as felt by rectors, vice rectors, heads 

of faculties and instructors and (ii) the perceptions of 

personnel involved regarding the various facets of extension 

education activities.

In the first part, the data as gathered through check­

lists survey forms, opinionnaires and interviews of rectors 

and vice rectors incharge have been analysed quantitatively 

and then studied qualitatively.
/

In the second part of analysis the data as gathered 

through the questionnaires, opinionnaires and discussions 

with instructors, teachers trainees and community partici­

pants have been analysed quantitatively. The mode of scoring 

and quantifying the data is already discussed in Chapter III. 

The ’Median Test' has been used to test the significance of 

the difference of mean scores of different groups of 

respondent s.

The analysis and discussion of the data have been 

presented in the pages that follow. A schematic diagram 

of the presentation has been given.
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PART I

4.1 SECTION I : POLICY OP THE GOVERNMENT AND
RECTORS* -REACTIONS.

This section includes (A) the discussion of the policy 

of Thai Government in general with respect to teacher 

preparation programme in the context of emerging needs 

under rural development programme, (B) Rectors* opinions 

and reactions regarding -

i) the policy of the government for implementing 
the programme of ext sis ion education activities 
in the teachers colleges,

ii) the policy adopted by each teachers college of 
Northern region of Thailand,

iii) the inclusion of the extension education programme 
in teachers college curriculum.

A*\A A. The Policy of Thai Government with respect to 
Teacher Preparation Programme.

According to Hall's and Hord's point of view, 

the policy has been defined as "a rule or guideline that 

affects the procedures, decisions, and action of an 

organization and the individuals within it. Guba has also 

given the meaning of the policy as : (i) policy is an 

assertion of intents or goals, (ii) policy is the accumulated 

standing decisions of governing body by wnieh it regulates, 

controls, promotes, services and otherwise influences
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matters ■within its sphere of authority, (iii) policy is a 

guide to discreationary action, (iv) policy is a strategy
, r

undertaken to solve a problem, (v) policy is sanctioned 

behaviour formally through authoritative decision or 

informally through speculation and acceptance established 

over time, (vi) policy is a norm of conduct characterized 

by consistency and regularity in some substantive action 

area, and (vii) policy is the effect of the policy making 

and policy implementing system as it is experienced by the 

client.

The first teacher Teacher Training School in Thai 

Kingdom was set up in Bangkok on October 12, 1892. The 

Teacher Training school was under the Department of Educa­

tion and the government had emphasised the need for good 

teacher training programme along with the need for its 

quality-quantity products for elementary' scnools. The 

policy of the government as stated in the educational 

scheme of 1897 stressed that the quality of education 

depended directly on the quality of teachers because only 

good teacher could give good education.

In 1902, the government declared the provision of 

education to all the citizens. The general aim was to 

enaDle them to acquire general educational and vocational 

skills in accordance with individual ability and interests.
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The government also declared that the objective of education 

was to train people for effective citizenship so that they 

could ma&e their living meaningful, could progress well 

and thereby helped in maintenance of peace and stability 

in the nation. This statement focussed specifically on 

basic education for all citizens which stressed the demand 

for qualified teachers particularly for elementary educa­

tion. At that time the government made an effort to expand 

teacher training step by step, in order to secure manpower 

for various fields.

In the year 1932, Thailand changed its form of govern­

ment from an absolute monarchy to constitutional monarchy, 

luring this period, the government tried to expand elementary 

education as fast as possible. The expansion of elementary 

education inevitably increased the demand for teachers.

In the year 1935, Mr. Bhunthin Attagara became the 

first lirector-General of the lepartment of Teacher Training. 

Under his leadership the Department of Teacher Training 

began the long journey towards qualitative and quantitative 

development of teacher education as the key to success.

In 1954, H.E. General Monghom Promyothi, the then 

Minister of Education, realized that the question of 

extension of education was related to both tne qualitative 

improvement and the quantity expansion of .teacher education.



It meant that the number of teachers should be increased; 

and the competency of teachers should be improved. In 

tnis period, at the Chombueng Village College in Rachaburi 

Province, a new kind of teachers institution suitable to 

the remote areas was established. Its objective was to 

train the 7th grade students from poor families in the 

selected backward or sensitive areas in the country as 

teachers for elementary level.

In 1955, the twilight programme for those pursuing the 

B.Bd. began in colleges of education. She objectives of 

tnis project were to solve the national teacher shortage, 

to provide opportunities for the graduates of 10th and 12th 

grades who might want to go for further studies and to solve 

the critical shortage of elementary school teachers in 

remote areas.

In 1956, the Thai-UNESCO Rural Teacher Education 

Project (lCREEP) for improving rural education was launched 

which was further assisted by UNICEf. The objectives of 

this project were to provide teaching and working experience 

to students and people in rural communities. Its introduc­

tion aimed at increasing tne number of teacher trainees 

willing to work in rural communities. The project was 

started in 1956 at Ubol Teachers College in Northeastern
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Thailand. By 1967 all teachers training institutions had 

adopted the principle of TUHTEP with very satisfactory 

results.

In 1962, the master plan of the first Five Year Plan 

of the Nation, was prepared. All developmental programmes 

of the nation followed the masxer plan, which aimed at 

providing directions for the country’s developmental 

programmes. From 1967 to 1971, the second Five Year Plan 

of the Nation was put Into effect. It laid more emphasis 

on the expansion of teacher education.

During this period, the government tried to make people 

aware of the need to increase national income. live year 

national economic development plans had served as guidelines 

for each developmental project. Many projects has been' 

completed, including construction of dams, roads, electrical 

power-stations, etc. Numerous developmental projects were 

completed in the provinces. These expansions inevitably 

brought changes in teacher education.

It can be noted that the First and Second Five Year 

Plans t£ the Nation had emphasised material development.

The lack of man-power was the main problem at the end of 

the Second Five Year Plan. So man-power development was 

strongly stressed in the Third Five Year Plan (1972-76).
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In tbis period, the number, of teachers colleges and 

teacher education programmes increased enormously. As this' 

programme emphasized the academic programmes only, the 

extension education activities programme of teachers 

colleges got a set back. The increased number of teachers 

also posed a problem of unemployment of teachers during 

the later years.

As mentioned above, the main function of teachers 

colleges was to produce teachers to implement the policy 

of the government as outlined in the -Shard Five Year Plan 

of the government as outlined in the Third Five Year Plan 

of the nation. As a result, the community service programme 

was given secondary importance. There was only one programme 

which was closely relat ei to community services. It was 

the Rural Teacher Training Programme which had its main 

objective of providing second year student teachers with 

teaching and working experiences by having three months 

actual practice teaching in rural elementary schools. The 

idea behind this programme was to-acquire knowledge from 

the actual classroom situation, to understand the problems 

of rural life which the confronted the schools, and to 

find out solutions of the problems utilizing the coixmunity 

resources to the extent possible. Thus, inculcating the 

desire to do well in job, living with the rural people
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and helping them in problem solving, were the expected 

behavioural outcomes of teachers willing to teach in rural 

areas. This project was neglected for many years but was 

reorganized again at the end of the Fourth Five Tear Plan.

The community services have been strongly emphasised in 

the Pourth and the Fifth Five Tear Plans of the Nation 

when the policy of rural development was declared. Thus, 

there has been a clear shift of emphasis im the national 

policy of teacher education, i.e. frum purely training based 

programme to that.of rural development based programme.

4.1.2 B Rectors' opinions and reactions -

(i) The Opinion of Rectors about the Policy of the 
- Government for Implementation of Extension 

Education Activities in Teacher Colleges

According to the opinions of the rectors, the policy 

of the present government was clearer than the previous 
government (before 1982). They explained that the policy 

of the former government had emphasised raising of the 

income of the people at large. For teachers colleges, the 

policy had stressed on producing more teachers to meet the 

requirement of the community. At that time, lack of teachers 

in primary schools, particularly in the remote areas was 

the critical problem of the national system of education.

The problem was solved by producing sufficient number
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of teachers -'rather greater number of teachers than the 

required quota. This resulted into unemployment of trained 

primary as well as secondary teachers.

The rectors expressed unanimously their satisfaction 

with the policy of the new government which clearly 

empnasized the need of trained rural teachers so that the 

programmes of extension education activities were revived 

once again in teachers colleges.

With the new responsibility of rural development 

programmes, implementation of extension education activities 

became one of the main functions of teachers colleges. 

Through teachers college Act 1975, the government specified 

the extension education programmes as one of the five main 

functions (viz., preparing teachers, inservice training, 

research, preservation of culture and extensi033/community 

services) of teachers colleges. This has given clear 

direction to teachers colleges.

The rectors, while appraising the policy of the govern­

ment stated that the implementation of extension education 

programme was found easier due to this clear directive 

from the government.

Moreover, the rectors opined that the concern of the 

government regarding the policy had affected the implementa-
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tion of extension education programme in a number of ways, 

Firstly, there was sufficient allocation of funds to the 

‘extension education programme by the government for the 

Food and Nutrition Project in Rural Areas, Community 

leadership Training Project, Supplementary Books for Rural 

People, etc. Secondly continuous programmes for training 

the personnel of teachers colleges for extension education 

was started, lastly, there was increased cooperation among 

different government agencies at provincial level.

However, a few rectors expressed that the policy had 

increased the burden of teachers colleges in the sense that 

there were no qualified personnel in teachers colleges for 

this programme. Most of the personnel were only trained 

for producing teachers for routine work. The extension 

education was concerned with the upliftment of rural people 

so the experiences of the personnel for this task were' 

specific. Secondly, there was a lack of attitude of the 

existing personnel to work with community. It was because 

of the feeling among them that teaching was their main 

duty and the extension education activities increased 

the burden, for them. Hence, they did not want to work with 

community. Lastly, lack of funds was the critical problem 

of teachers colleges because the extension programmes were 

concerned with the remote areas. Hence a lot of funds for 

various expenditures such as fuel for vehicles, supplying
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instructional material, extra allowances to personnel 

on duty, etc. were needed.

(ii) Ihe Opinion of Rectors Regard ring the Policy Adopted by
Each Teachers Colleges of Northern Region of Thailand.

i

All the rectors expressed that the policy of each 

teachers college was in consonance with that of the govem- 

ment. All the programmes adopted by teachers colleges were 

with the objective of raising the living standard of the 

rural poor.

The policy of implementing the programme of each 

teachers college was almost the same. The responsibility 

of the programme was given to vice rector No.IT who 

generally chalkout the programme in consultation with other 

staff members, Still however, other agencies and voluntary 

groups like boyscout, Buddhist monks, etc. were involved 

in executing the programme.

With respect to finance, all the teachers colleges 

had almost the same problem of shortage of funds. They 

followed the same pattern of raising the funds from 

different sources like collegiate budget,, off campus 

agencies like primary education office, Lions Club, and 

international foundations supporting the extension education

activities.
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In short, all the teachers colleges had adopted more 

or less the same policy and pattern for administration and
• •v

implementation of extension education activities in their 

respective areas. ‘Ihe basis of the policy of each teachers 

college was closely in line with the directives of the 

government.

(iii) The Opinion of Rectors Regarding the Inclusion of 
- Intension Education Programme in'Teacher College 

Curriculum.

School, according to rectors in remote rural areas,
/ >

did not remain only a beneficiary of the programme of rural 

development; it became one of the active agencies involved 

in bringing about social, economic and cultural changes in 

the society. Teachers in school played a significant role, 

which was definitely a changed one in the. context of new 

policy of the government. Guidelines regarding this new 

role of teachers were supplied in plenty through agencies 

like APEIP, resolutions of national seminars and workshops, 

case studies done- at national and provincial level.

Though the rectors found a few limitations in the 

programme execution by each teachers college due to shortage 

of staff trained specifically for this purpose, or with 

respect to the general attitude and initiative of the staff, 

they agreed unanimously on the point that inclusion of this



/

136

programme in teachers college curriculum was highly justi­

fiable from the view point of students, staff as well as 

community.

With respect to students, they stated that such a 

programme was useful for the students in a number of ways 

viz.,

(i) students got the knowledge and experiences 

concerning community development, (ii) they worked with 

community confidently when they got a job in rural school, 

(iii) they felt that they were the change agents for 

communiiy, and (iv) the programme reduced the problem of 

procurring teachers at primary and secondary school level. 

The teachers colleges were in a position to provide courses 

in extension activities to those who were trailed only in 

academic courses so that it could hdp them to get job in 

other occupations .like social work, community welfare 

centres and other voluntary organizations.

With respect to staff development, the rectors' opined 

that the inclusion of extension programme in teachers 

college curriculum helped staff members in gaining new 

experience and knowledge from actual situations in community 

for improving their teaching. At the same time they could 

apply the knowledge an'd theory from such experiences to 

improve the curriculum.
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All the rectors stated that the inclusion of extension 

programme in teachers college curriculum helped teachers 

colleges in fulfilling their commitment to gpvernment and 

community botn by adjusting their curricula harmoneously 

with needs of community, and uplifting themselves as centres 

for continuing education and extension education for the 

neighbourhood areas.

All the rectors agreed that the curriculum provided 

the guideline for planning extension programme to be 

practised by students and staff members in rural areas. 

Certainly, this programme helped rural people in solving 

their problems. With the help of the staff, students' camps 

helped the community with respect to sanitation, literacy, 

library, agriculture activities, etc. Ihese activities 

were useful for rural people.

fhese reactions of the rectors are in consonance- with 

the point of view of Irene (1978) that at the college level 

the lacuna in the formal systaa must be overcome by a 

curricula that is relevant to the needs of developing 

country, especially to the rural realities and mobilizing 

to the maxa.mum its use in the formal system for constructive 

community development work.
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DISCUSSION :

Hectors of all the teachers colleges completely agreed 

with the policy of the government with respect to the 

introduction and implementation of extenaon education 

programmes, from the personal discussions with each of them 

individually, it was found that they favourd such programmes 

in teacher education as'they felt that the utmost need of 

the Northern Region of Thailand was to raise- the standard 

of living, the level of awareness and sensitivity to social, 

economic and political problems and the cultural preservation 

campaign of the people in the remote rural areas.

Though they agreed with the government policy, still, 

however, th^y expressed their concern on two important 

points rather sharply. One was with respect to policy 

framework by the teachers colleges and other was with 

respect -to provision of necessary funds.

It was found during the interviews with the rectors 

that, whatever might be the policy of teachers colleges, 

it was not put into black and white by most of them. It 

is framed and noted only mentally by'the rectors concerned. 

This lacuna in policy framework generated suspicion, doubts 

and a sense of insecurity in the minds of the staff with 

respect to' its execution and tneir own position. As nothing 

was in printed form, each one, as well as any one could
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coange or interpret it in a manner favourable to one’s own 

interest.

This has been a weak point of programme framing and 

functioning both, as it resulted intp either nun-communica­

tion or miscommunication amongst the personnel of teachers 

college. Such a sistuation was likely to lead tc^misunder- 

standing of objectives, confusion and non-cooperation in 

the staff.

This-reasoning is supported by .Beck* s study C1973) 

which also revealed that many of the junior colleges in 

Alabama did not put the policy adopted by them regarding 

the community, service function in black and white, which 

generally created confusion in the personnel involved at 

number of points. Each tried to interpret the instructions 

according to their individual understanding of the matter. 

The policy needs to be clearly stated and printed and made 

available to all the members of the staff for, it influences 

the morale' of the personnel working under the projects in 

different ways. The policy needs clarifications with 

respect to (i) working hours in this programme to be 

considered as a part of the total workload, (ii) conside­

ration of such participation during promotion or pay scale 

rise of the members concerned, (iii) flexibility regarding 

leave adjustment or transfers etc. Only Piboonsongkarm
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teacners college has printed the specific policy with 

respect to extension education activities in its annual 

report.

It is necessary for all the other teachers colleges to 

come out with printed policy framework in the interest of 

all the administrators as well as implementors.

from the discussions with ihe rectors, it became 

explicit that there was a clear need to conduct the exten­

sion education activities programme by the- teachers colleges 

and universities as well. These organizations being the 

institutes of formal learning, are in a position to put 

forth the programmes in a systematic manner. Davis' (1974)

findings of his study in .Michigan in this regard clearly
*

stated that universities should increase the amount of 

time and responsibility for the expansion of such programmes 

and should provide more fluids and extend better facilities 

so as to serve the community by way of providing life-long 

education facilities, findings of Guerrero (1975) convey 

the same meaning by stating that broad participation of the 

university for toe study of local problems and extension 

of help for their solutions, remain as pillars of progress 

and modernization.

from the discussion with the lectors the impression 

that one got was that the extension education activities
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usually depended on tbe policy of the .government decided 

over a loiger duration- In Thailand the policy of different 

* governments did not give a meaningful priority to the exten­

sion education activities continuously though this programme 

was quite popular in the beginning when it was first 

launched, ihis phenomenon of negligence affected the
ju

extension education activities very seriously. for example, 

the Sural Teacher College Project had been a popular 

activity in 1962-65- After that it had stopped for more 

than ten years deplorably because of the lack of financial 

support. This activity started again in the beginning 

period of the fifth Socio-Economic Plan (1982-86). This 

uncertainiiy of the policies affected the development of 

extension programme of teachers colleges. These teachers 

colleges produced teachers for profession in general. lo 

attention was paid to train personnel for extension educa­

tion activities. As a result, the community had to face two 

types of problems. One was excess of trained teachers 

resulting in -unemployment of the trained manpower and 

other was the absence of required personnel for extension 

education activities programme which required special 

training in certain skills and attitude. Community develop­

ment depends on the long term continuous and steady programme, 

because it is through such programmes that necessary values 

and attitudes are inculcated in the people. Such programmes
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should he studied and followed up constantly and conti­

nuously for necessary modifications. This necessitates a ' 

uniform, stable policy declaration by the government. 

Community development depends on the long term and continuous 

programme, because, it is through such programmes that 

necessary values and attitudes are inculcated in the people. 

Such programme should oe studied and followed up continuously 

for necessary improvement.

4.2 SECTION II : ADMINISTHATION AND PLANNING OE
EXTENSION EDUCATION ACTIVITIES

This section consists of two parts, viz., (A) Nature 

of administration, and (B) Planning of the programme.

4*2.1 A. Nature of administration.

(i) Administrative setjup : The success of any endeavour 

of an organisation or an institution depencte largely on the
e

fabrics that give strength to the whole edifice. These 

fabrics are found in various forms, viz., the quality 

of personnel working, their morale, their commitment to 

the institutional objectives, the norms and values 

defined by the institution, the freedom enjoyed by 

the members, the auth oritation democratic management 

style, the institutional climate created or developed. In 

short, these refer to the administrative set up and managerial



aspects of the organization. Of all these different compo­

nents, the number of persons involved also plays an 

important role, for when the number is too small i. e. 

insufficient, the burden gets increased on a few shoulders 

which results into delay and a choked feeling among the 

members which creates constant tension. Even when the number 

is quite large but tue persons are non-committed and 

indifferent, the final outcome will be no better. Hence the 

study of any programme asks for the scrutiny of the admini­

strative set up of an organization as a whole as it implies 

the coordinated efforts of a group of persons in pursuit of 

common goals.

While studying the administrative set up of the eight 

teachers colleges of the Northern Region, it has been found 

that the rector is the highest authority who dispenses with 

different responsibilities to different persons. Extension 

education activities comprise a number of units including 

the rural development unit, public relation unit, programme 

evaluation unit, planning unit, correspondence unit, etc.

The rectors in all the eight teachers colleges delegate the 

power of implementation of extension education activities to 

one of the four vice rectors, generally vice rector IT.

For executing the programmes, there is always the need 

for a separate office. Two types of office control have been



found. In one type* there is a rector's office which 

delegates powers to other three vice rectors also. Here, the 

decisions are taken by the rector in the teachers college 

regarding extension education activities hut the different 

units of the entire faculty get involved. The work is rather 

over decentralized. The difficulty that arises here is regarding 

coordination in the programmes. The vice rector I?, taough in 

charge to a greater extent, is not in a power or position to 

take the work from other three vice rectors directly as the 

responsibilities are directly given from rector's office. This 

comes in the way of speedy implementation of the extension 

programmes.

In the second type, there is a separate office for the 

extension education activity unit. Here the direct control 

of vice rector IT is exercised while planning and executing 

the extension programmes. The vice rector in consultation 

with other agencies related to educational programmes, viz., 

office of the governor of province, office of provincial 
head of elementary schools, troops (army office), village 

boyscouts and voluntary organizations, etc., pianout the ,entire 

programme under the chairmanship of the rector. The planning 

is done by an administrative committee of teachers college 

which is comprised of the head of academic faculty, head 

of other departments and all vice rectors. As there is a 

separate office for the extension education programme, the 

vice rector IV is in a position to devote more attention



as well as- is in a position to control the programme 

execution rather independently. Shis power helps him in 

having close coordination with other centres, viz., rural 

development centre, technology centre, research centre, 

teaching service centre, etc.

Shese two differ oat types of administrative set up, 

reflect the planning, organization, coordination and imple­

mentation of extension education activities programmes.

(ii) She)personnel recruitment : As extension education

activities are related to a variety of subjects provided 

for community along with pedagogical ones, the recruitment 

of personnel is very critical. Since teachers colleges have 

undertaken teacher training for a long time, the required 

personnel for community work specially, is one limitation 

in programme implementation. Consequently, the personnel 

involved in the extension education activities come frcm 

various groups of persons in each teachers college. An 

attempt is made in the present investigation to study the 

nature of academic as well as professional qualifications 

and experience of personnel involved in extension education 

activities. The data is presented in the following tables.



fable 4*1 s The academic personnel involved in 
. extension education , activities in 

the eight teachers colleges.

Position Number

Professor ' —
Associate Professors 1
Assistant Professors 19
Lecturers 255

fotal 275

fable 4.2 s The qualif jcations of persoimel inyolved 
in the extension education activities in 
the eight teachers colleges.

Qualifications Number

Academic qualifications
Certificate or lower 7
Bachelor Degree 57
Masters* degree 81
Doctoral degree -

Professional qualifications
B.Ed. 25
M.Ed. 95
Ph.D. ' 12

fotal 275



Table 4*3 : The experience of personnel involved.
in the extension education activities 
in the eight teachers colleges.

Tears Total

1 to 3 31
4 to 6 59
7 to 9 107
More than 9 years 78

Total 275
\

(iii) The budget provision for extension education activitie 

in teachers colleges ; Extension education programme, 

proper provision in the budget for its programmes is to be 

taxen care of as sucn activities require more funds by way 

of travelling expenses, providing instructional materials, 

extra allowances for the personnel when off campus 

accommodation is to be made, fuel charges for vehicles, etc. 

This provision has been made by each teachers college mainly 

in three different ways, viz., allocating separate funds . 

at the central office, providing it through the academic 

faculties and providing it through the academic departments. 

Generally, all the teachers colleges prefer to have their 

budget allocation provision through academic faculties as it 

ensures smoother procedure to get the funds well in time.
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The main sources of finance are

i) government grant,

ii) tuition fees (partially)

iii) emergency fund of department of teacher education.

The supplementary sources of finance are

i) private sector donations from tanks, industries, etc.

ii) international funds such as UNICEF, UNESCO, UNDP, etc.

iii) government agencies such as university, supervisory 
. unit,etc.

It has been observed that generally each teachers 

college tries to find sources of finance outside the campus 

by way of university grants or from supervisory units which 

conduct the research programme and provide funds for the 

same. The same way the teachers colleges- find it convenient 

to get funds from voluntary organizations also.

(iv) Provision of physical facilities : Any activity, 

especially the social service one in nature depends for its 

success on the morale and commitment of the personnel working 

for the same. It also depends to a great extent on the 

supply of necessary physical facilities, office supply, 

instructional material and other things like fuel or petrol 

for vehicles as the personnel have to|move from place to place 

in the commitment area. In absence of these, there is 

unnecessary delay in the implementation process which many
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a times affects the morale of the working staff. When these 

facilities are not available with considerable ease and if 

one has to go into a long tiring procedure to get them, it 

creates frustration in the staff which leads tojindifferoat 

attitude and apathy towards the responsibility assigned.

It has been observed that there are three main proce­

dures of providing the office supply for the extension 

education activities, viz., making special provision, taking 

it from sector office and utilising it from special main­

tenance department. The position is little different among 

eight teachers colleges. Petehaboon Teachers College did 

not use the office supply from the rectors office and Hakorn 

Sawan Teachers College had no special maintenance department 

for providing facilities for the extension education acti­

vities. So they used the office supply only from the pro­

vision made for extension education activities.

For the instructional materials, it is very clear that 

majority of teachers colleges utilised the instructional 

material for the extension education activities from three 

sources viz., the rector’s office, th e academic department 

and the office that was specially organised for this activity* 

Of these it has been observed that all the teachers colleges 

utilized the instructional material supply from all the 

three sources, only Ghiangrai Teachers College did not use
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the instructional materials from the academic departments/ 

faculties but fully depended on special provision or rector’s 

office.

As far as vehicle, petrol and fuel are concerned, all 

the eight teachers colleges provided them through the rector 

office and the special office.

, (v) Measures for motivation ; 'As stated earlier, the 

morale of the working staff in any institution or organiza­

tion depends on the concern shown by the authority, encoura­

gement given by tkue leader, understanding extended by the 

person in position, and lastly the motivation provided from 

the top.

. In extension education programme, the personnel involved 

have to’ work outside their campus. Ehey came across a number 

of situations which may not be always palataole, e.g., they 

have to stay away from their own families, the problem of 

food and other homely comforts will be always there; they 

come across people with different behavioural norms, beliefs, 

culture and nature. It requires lot of patience, tolerance, ‘ 

understanding, sympathetic attitude as well as broadmindedness 

to let go certain unfavourable incidents. It is but natural 

that when so much is expected from a person v^hile performing 

his duties, the person definitely expects encouragement,
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sympathy, understanding, etc. ty way of motivation \in his, ’ 

work.

Writing about the motivational aspects, Maslow suggested 

that motivating the personnel should he based on a hierarchy 

of human needs as under % physical needs, safely needs, need 

for love and belonging, need for esteem and need for self- 

realization.

Regarding this motivational measures as adopted by the 

teachers colleges with respect to extension education acti­

vities programme, it has been found that gaaerally all the 

teachers colleges have adopted three types of motivational 

measures, viz.,

i) motivation by giving promotion and increasing the 
- salary,

ii) motivation by decreasing the routine work-load, and

iii) motivation through open appreciation of the 
.. instructors.

On investigation, it has been found that only four 

out of eight teachers colleges could lighten up the routine 

work as a measure for motivation but six out of eight 

teachers colleges adopted the other two measures only.
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4.2.2 B. PiAOTIHG 01 THE PROGRAMME •

Whatever might be the lofty ideal's or cherished 

objectives while introducing a new programme, however best 

might be the quality of personnel employed for its execution, 

whatever might be the amount of funds reserved and facili­

ties extended, the project or the programme mapy a time 

meets with an unnatural or prematured death just for,want 

of wise planning. By planning is meant not the initial 

chalking of its framework or blue-print. It means the 

planning in its totality, its administration - the way the 

project/programme is led; its organization - the way the 

pro jeet/ pro gramme is scheduled - timewise, personwise,
I ■

resourcewise and finally the wayit is implemented - the 

commitment and determination, the power and the push.

The programme of extension education activities has 

been taken up as one of the main five functions of-teachers 

colleges as per the policy of the government. All the ei^at 

teachers colleges have almost the same pattern of admini­

stration and other facilities, still however it is very 

like'ly that their method of planning and organizing the 

programme might differ from college to college in the 

context of the commitment area.

In order to go deep into the entire procedure of 

administration of extension education activities, a check-
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list with twenty four items was administered to eight vice 

rectors or the person In charge of the extension education 

activities. The instrument has be®. divided into four parts 

with six items m each. They are procedure of planning, 

administering, organising and implementing the extension 

education activities. The data have been presented in the 

following pages.

Table 4»4 : The procedure of planning the extension 
education activities.

Statements Respondents
Yes No

Ho . fa No. fo

1. I plan the programme totally by 
rryself. 2 25 6 75

2. I give only the frame work to 
the staff for preparing the 
programme. 6 75 2 25

3. I plan the programme jointly 
with the staff members concerned 
by having continuous discussions. 7 90 1 10

4. I plan only the long-term 
programme. 4 50 4 50

5• We usually study the community 
needs for planning the programmes. 5 63 3 37

6. We prepare the blue print for 
the programme well in advance. 7 90 1 10

The data presented in the above table draws a very 

positive picture with respect to the procedure of planning



The first three items reveal that the planning is done with 

due consultation and cooperation of other staff members. 

Community needs are kept in mind (63$) and blue print is 

(90$) prepared before planning out the activities which takes 

care of all the points of concern and eventualities too.

Table 4*5 J The procedure of administering the extension 
education activities.
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Statements _______Respondents
Yes No

No. Jo No. Ji

1. I make the objectives of the 
programme dear to each of the 
persons involved from the 
beginning.

2. I make the duties and responsi­
bilities of every member clear 
to him in writing from the 
beginning.

3. I go strictly according to the 
blue print.

4. I insist on completing the work 
within the stipulated time by 
means.

6 75

8 100

3 37

6 75

5• I allow the persons to take 
.initiative and take decisions 
on their own, whenever it is 
needed. 7 90

6- Once I leave the responsibility 
of the programme to the person 
in charge, I do not interfere 
at all. ' ,6 75

2 25

5 63

2 25

1 10

2 25
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The procedure of administering as it appears from the 

above table puts before us a democratic style of administra­

tion. 75 to 90 per cent of the vice rectors allow their 

staif to take initiative and enjoy the freedom of work.

This infuses a sense of responsibility in the personnel 

involved and develops creativity and leadersh ips qualities 

in the juniors which can provide responsible administrators 

in the long run for the institutions. Another good point of 

administration that one reads from the table is, the sensi­

tivity in the administration regarding time. Seventy-tfive 

per cent of the vice rectors insist on completing the work 

within stipulated time. It has been generally observed that 

people take up projects with great zeal in the initial stage 

but later on remain so lethergic that the zeal of the persons 

working and meaning of the project, both get lost due to its 

lingering over years.

Still howver, item No.3 presents a point of debate. 

Thirty seven per cent of the vice rectors expressed that 

they go strictly according to the blue print, come what may; 

while 63 per cent do not stick to the blue print. Will it 

mean rigidity on the part of 37 per cent vice rectors and 

flexibility on the part of 63 per cent vice rectors? 

Programmes which are of social service lype come across a 

number of varied situations and persons when it becomes 

imperative on the part of administrators to relax their
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plans, remain flexible enough to redesign and moHify in the 

context of the existing circumstances. Still however, once 

the objectives are made clear, responsibility given, time 

target is fixed, insistance to stick to the jpluprint of the 

programme prepared earlier with some flexibility is a nece­

ssary evil in administration to achieve the target.

fable 4*6 i The procedure of organizing the extension 
education activities.

Statements Respondents

Ho
Yes

. fo

0523
•0£3 T

1. The members are generally
assigned the work as per their 
attitude and interest. 7 90 1 10

2. I motivate the members conti­
nuously to put in their best 
in the programme. 8 100 ... —

3* I do not wait for prior sanc­
tion from the higher authority 
in case of any emergency. 6 75 2 25

4. I take up even those activities 
which are not scheduled but are 
found necessary in the interest 
of the community while working 
with them. 7 90 1 10

5. I am generally concerned with 
the final outccme of the 
programme. 7 90 1 10

6. I go even out of way in provid­
ing necessary facilities to the 
staff when required. 8 100 - -
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Table 4*6 reveals that the organization is quite 

systematic for, (i) the interest as well as aptitude and 

ability aspects of the members are taken into consideration. 

The activities are being taken up immediately, whenever the 

need is felt in the context of the environment, (iii) the 

facilities, comforts and motivational aspects with respect 

to working staff are looked after well by almost alljthe 

vice rectors.

Table 4*7 : The procedure of implementing the extension 
education activities.

Statem<3it$ _____ Respondents
Yes :/o NO ‘ 

Ho. jo HoT Jo

1. I have periodic meeting of the 
staff to clarify the procedure
and give needed guidance. 7

2. I do not hesitate in taking help
from the community people in the 
areas where I do not have required 
manpower. 6

3* I prefer contacting the different 
agencies and persons working with 
us across the table rather than 
through a circular. 6

4» I have periodic orientation 
sessions for the different 
agencies/persons working in the 
programme. 6

5* I keep self-evaluation session 
frequently during the execution 
of the programme. 7

6. I allow the persons to work in 
their own way after conducting 
the first fbrmal session. 7

90 1 10

75 2 25

75 2 25

75 2 25

90 1 10

90 1 10
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for conducting such extension education programmes 

which are social in nature, the first prerequisite of such 

programmes is the cooperation and mutual understanding of 

different personnel and agencies working for the same cause. 

Table 4.7 clearly shows that 75 per centjof the vice rectors 

go out for mutual exchange of views with other agencies.

ETinty per cent of them adhere to self evaluation procedure 

periodically so as to get necessary feedback. As it appears 

from the table, the implementation of the programme is done 

by the administrators keeping the human psychology in mind 

so as to get maximum benefit from the resources available.

DISCUSSION !

Reviewing the data presented with respect to administra­

tion, personnel recruitment, budget provision, provision of 

physical facilities, and measures of motivation adopted, one 

can say that all the eight teachers colleges work almost on 

the same line of thinking. All of them have rector as the 

highest authority and vice rector IV as the person in charge 

of extension education programme in general. Still however, 

Chiangmai, Lumpang and Kampaengpetch teachers colleges have 

rather over decentralized system of administration which at 

times becomes instrumental in causing unwanted delay in the 

execution of the programme.
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The qualification of personnel recruited ranges from 

persons having Higher Secondary School Certificate to Ph.D. 

degree. The personnel employed are highly trained profes­

sionally (93 Per cent M.Eds.). Stilijhowever, the concentra-' 

tion is more at the lecturehlevel. There is no professor • 

and only one associate professor in the total sample of 

eight teachers colleges. This aiould be a matter of concern. 

If the programme is to have quality, more persons in the 

higher cadre vfoo can work out perspective planning for ten 

to fifteen years in advance, who can design the infra­

structure to materialize the entire programming and who 

through the sheer weight of their power and position can 

get the things done at all levels without unnecessary delay 

or disturbance of any sort must be recruited in due course. 

Mature of budget allocation, provision for physical facili­

ties as well as motivational measures more ov less remain 

the same in all the eight teachers colleges. It can be 

presumed that as they work uniformly according to the policy 

of the government, th <=y remain almost the same in style of 

their administration.

It remains to be seen as to whether they differ in 

their planning of the programme and deciding the nature of 

activities in the context of their respective commitment

areas.
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Planning of extension education activities involves 

long term perspectives and hence cannot he done single 

handedly by arybody though in-charge. While planning such 

programmes which are more of social nature, they are to be 

thought out and .examined from different angl<® and view­

points. For this, as Patel (1970) Kelly (1975) and Suwit 

(1973) have suggested, the local needs and available 

resources are to be kept in mind while planning.

The vice rectors in all the eight teachers colleges 

have kept this point in mind that inadequate planning as 

Ghatibe (1963) has put, results into much less achievement in 

the programme* Fifty per cent of vice rectors disclosed 

that they plan out only the long term programmes. One would 

wonder as to how these people can cater to the immediate 

needs of the community if they tame only long term plans? 

Certain immediate needs of the local community can be met 

with short term programmes only. This specific point needs 

further exploration.

The involvement of the personnel right from the plan­

ning stage presents a strong point of the planning proce­

dure as expressed by the vice rectors. This is in conformity 

with findings of Michaels Ohio study (197b). It helps in 

developing proper attitude and a sense of responsibility 

among the personnel involved in the programme activity.
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The administration procedure followed by the vice rectors 

is much in line with the suggestions done by Slamet (1975) 

Stephens (1973)? Erozer (1978), Itaninus (1978). Heeded
<3

orientation with respect to objectives and procedure to be 

followed, results into dear understanding on the part of 

the personnel involved. This, avoids confusion'and compli­

cations. Though the administrators make it a point to go 

strictly according to the blue print of the programme, 

howev.er it is necessary to keep it flexible enough to meet 

with theT on the spot situational needs. This helps in 

cariying out the work to' the maximum satisfaction as there 

will be no rigid insislance on its completion in time by 

any means. Freedom to take initiative as well as to make 

necessary changes reflects the democratic management style 

of the administrators.1 0

Organization and implementation of such programmes 
need a wide network of coordination. As Ansari (l96y)X and 

Otto (1973) have expressed at the end of their respective 

studies that coordination with agencies outside the campus 

for such types of programmes, enhances the level comple- 

mentarily which finally leads to promising results. On the 

whole the vice rectors have adopted such measures quite 

consciously. They remain in close touch with outside agencies 

by having visits and frequent meetings with' them Self-
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evaluation technique as adopted by the vice rectors gives 

them necessary feedback: as expressed by them during their 

interview sessions.

On the whole, the entire procedure of administration 

right from planning to implementation presents a healthy 

picture of the institutional climate. With so well planned 

procedures, it remains to be seen as to which activities 

the teachers colleges are in a position to take up to fulfill 

the national objectives of developing the commitment areas.

4-3 SECTION III : THE NATUBE OE EXTENSION EDUCATION ACTIVITIES-

The present section contains the details about the 

nature of the extension education activities as organised 

in the Northern teachers colleges. The details are given 

under eight heads. They are

1. The rationale for taking up extension education 
activities in general.

2. The areas of extension education activities of 
teachers colleges.

3. The rationale for taking up the activities by all the 
eight teachers colleges.

4* The nature of common programmes.

5. The group and nature of special activities.

6. The duration and the budget of the projects.
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. The role of different agen cies' in extension education 
activities.

8. The sources of finance for conducting the activities.

1. The Rationale for Taking up Extension Education
Aetivit ies.

The efforts of the Thai government in the direction of 

national economic growth and development resulted into 

widening the economic and income gap between the niral and 

urban population as well as between different regions. Sapid 

expansion of industrial activities and modernization 

generated material progress but have also caused social 

changes in norms and values, discipline and relationships 

in the society. The government strongly felt that the 

economic, social, educational and political imbalances are 

to be controlled and minimized drastically if they can't 

be abolished permanently. Government policy, as studied in 

earlier pages, dearly emphasizes the development of human 

resources by providing additional skills and knowledge 

regarding their occupations, personal life,- health and 

hygiene, social responsibilities, political awareness etc. 

This requires development of human resources by way of 

providing necessary education and needed vocational guidance 

and training. It can be done through perspective planning 

by different ministries viz., Home, agriculture, public 

health and education. Ministry of education pLays a vital
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role as it controls the educational institutions imparting 

knowledge in a aystematic,' formal as well as in informal 

manner.

The problem of developing the human resources is 

more acute in backward areas of Northern region of the 

country. The needs and requirements are almost the same in 

the different communities in this region. Hence, certain 

common programmes which can heLp in the overall development 

of the region by way of developing human resources, produc­

tion, social awareness in the general population etc.’were 

to be taken up to be dissiminated systematically. Teachers 

colleges through their curricular, co-currictilar as well as 

extension education activities programme are, in a position 

to reach the remote areas of the region and thus can help 

government in achieving its goal of rural .development.

Extension educatiun activities are some of the means 

for achieving this goal of uplifting the backward rural 

areas of Northern region. Keeping the local needs in mind, 

the Ministry of Education has. divided extension education . 

activities into 7 areas, viz.,

i) the plan for primary services,

&i) the plan, for basic economic service, 

iii) the plan for enhancing production and occupation,
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iv) the plan for ■ development of rural organisation
- and rural leadership,

v) the plan for development of women and girls,

vi) the plan for educational service in rural area, and

vii) the plan for cuxtural, artistic and spiritual
- development.

These areas remain as the guidelines for the programme of 

each educational institution.

2. The areas of extension education activities of 
teachers college

If one studies the different activities based on the 

guidelines given by the Ministry of Education as undertaken 

by the colleges, one will find that all the activities are 

more or less divided into five major groups. They are :

a. - the plan for primary services,

b. the plan for enhancement of production and vocation,

c. the plan for development of rural organization and

rural leadership

d. The plan for educational service in rural areas, and

e. The plan for cultural, artistic and spiritual develop­
ment .

Each group has been discussed in the following pages :

a. The plan for primary services; Poverty and low 

standard of living of rural people are closely related.
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Medical research findings on nutritional aspect of rural 

people revealed that 70-80 percent of preschool children 

get insufficient food. Undernutrition in children increases 

the rate of mortality and low resistance power. Unless the 

problems of ill health and malnutrition are* not solved by 

providing minimum education, social and political exploita­

tion is bound to occur, people are bound to remain below 

poverty line and suffer deprivation of social and economic 

status in the society.

She objectives of this activity are (i) to educate 

the rural people about general principles of health and 

hygiene, (ii) provide knowledge regarding nutrition, (iii)' 

increase their awareness with respect to social and political 

situation by providing minimum education which can heLp 

them in understanding their problems and find solution of 

the same and (iv) enlightening them in good citizenship.

Under this group, the activities undertaken by the 

lorthern teachers colleges are s

i) Supplementary book production for rural poor,

ii) Pood and nutrition project for the mid-day meal 
- in rural schools,

iii) Project to fight against drug abuse,

iv) laraily planning project etc.

The personnel of teachers colleges also train and
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help rural intelligensia in developing easy reading material 

and in arranging exhibitions on'social themes, health 

problems, drug abuse etc.

b. The plan for enhancement of production and occupation: 

The results of a number of studies mentioned In the Fifth 

Socio-Economic Plan of Thailand indicate that there are 

nearly 10 million rural people who invariably suffer from 

economic hardship. They are scattered over all regions 

/having concentration in the-upper North. It is necessary 

to provide education and training that is relevant for 

increasing the productive ability of these people in the 

backward rural areas. Thus, the technique of investment 

which can be adopted easily by the majority of the rural 

people should be made known to the children in rural schools.

The objectives of tuis activity are (i) making ifae 

rural people aware of the technique which can be adopted 

easily for occupation and increasing production, (ii) 

helping the rural poor in increasing their agricultural 

production by utilising the local natural resources, by 

seeking a new low cost production technique, ana by 

orienting them with sample operation for wider application.

The nature of the programme for this purpose is 

concerned with the activities that can give the rural 

people knowledge and skill for increasing the agricultural
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productivity by utilising the local natural resources. 

Moreover, the activities for production are concerned with 

the selfhelp technology and use of seeds of high yielding 

varieties.

Under this group, following are the activities 

conducted by the Northern teachers colleges.

i) The project for establishing distribution centre 
' for distributing fruit bearing trees and flowering 

plants.

ii) Tillage technical and vocational assistance 
- project, etc.

c. The plan for development of rural organization 

and rural leadership : Rural organization and rural leader­

ships are the main components in community development. In ; 

rural areas, one finds several rural organizations, viz., 

rural sehd'ol, Tumbol Council, Buddist Temple, etc. One 

also finds-different forms of community leadership, viz., 

rural school teachers, chief of villages, Buddhist monks, 

farmers' group, youths' group, housewives’ group, etc.

They have specific role for rural development but the 

limitation they face is t.he lack of knowledge regarding 

effective techniques for rural development.

The objectives of this activity are s (i) to enlighten 

the rural leadership to improve their net work and their



169

role for rural development, (ii) to stimulate the various 

groups in the villages and suh-districts like rural school 

teachers, housewives' group, youths' group, formers' group, 

etc., to organise activities for rural development on 

self-help "basis.

The programmes under this activity call for developing 

the rural organization as an effective organization for 

rural development and training in rural leaderships as a 

leader who believed in and understands the democratic 

principles, perceives the villagers' problems, is willing 

to accept responsibility of village development and under­

stands the process of development. The activities call 

for, are training programmes, meetings, informal discussions 

and camps.

Under this group, following are the activities 

undertaken by the Northern teachers colleges j

i) Educational and inservice training project for
■ teachers and educational personnel,

ii) Rural teacher training project,

iii) She promotion and development project for training
- in the cooperative principles for practice in 

rural areas,

iv) She local leadership training and development
- project,

v) She project of "Interface Seam Identification and
- Sraining for Rural Areas under the Basin of Mae Jam 

River".



170

d. The plan for educational service in rural areas :

The prooiems regarding increasing population, environmental 

population, economic and social disparities are closely- 

related to the national development of every country. 

Education for rural development as a new concept in education 

had been introduced to solve several such problems in 

Thailand. The plan for educational service covers activi­

ties where rural teachers, community leaders and leaders 

of other groups are trained for rural development.

The objectives of the project are (i) to provide them 

sufficient knowledge regarding the local environmental 

conditions, (ii) make them aware of the social implications 

of rural customs and traditions and (iii) train them to 

help the people in understanding their own environment.

This project is educational in nature.

The activities here include both on the campus and 

off the campus activities like conducting training courses, 

mobile library, mobile museum, comprehensive education 

course, radio broadcast, camps, etc.

Under this group following are the activities under­

taken by the Northern teachers colleges ;

i) The Qualitative Development and Improvenent of 
Schools situated in the Border Areas,
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ii) Training programme for educational planning in 
- primary school,

ili) Villagers’ college project,

It) Basic training in the use of electricity,

v) Distant learning by telephone s _a pilot project,

e. The plan for cultural, artistic and spiritual 

development : The transmission of culture has developed

from ancestral to applied culture and has expanded to 

include universal culture which influences the world as a 

whole. The practice of the later has brought forth some, 

positive as well as negative changes to the original pattern 

of life. The important role of educational institution lies 

in transmitting the culture to the new generation and 

helping them in preserving the same for national identity.

-The objectives of this activity are • (i) to encourage 

people for .organising various cultural activities and thus 

preserve it over generation, (ii) to organise the activity, 

for spiritual development through sports. .

The nature of the activity in this group consists 

mainly of cultural, artistic and recreational activities 

as well as the activities that are planned for spiritual - 

development, viz., sports, folk games, etc.

following are the activities undertaken by the northern 

teachers colleges ;
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i) Thai cultural promotion project,

ii)'Ihe project for inculcating desirable values and 
- norms.befitting the culture,

iii) Summer group of novices programme,

iv) National cultural exhibition week, etc.

3. The Rationale for Taking up the Activities by 
All the Eight Teachers Colleges.

A member of extension activities are organised by 

the Northern teachers colleges. To study the nature of 

extension education activities in depth, these programmes 

can be divided-into two main groups, viz., common programmes 

and special programmes. The common programmes mean the 

programmes that are organised by every teachers college.

The special programmes are the‘programmes that are organised 

by'the teachers colleges as per the local needs. The 

rationale for taking up these activities by all the eight 

teachers colleges according to the vice rectors incharge 

is that they lie within the functions of teachers colleges 

according to the directives of the policy of the government. 

It is also due to the agreement among the Northern teachers 

colleges to undertake programmes which are of utmost 

importance in the context of the region, e.g., to promote 

the professional and academic status of teachers and 

educational administrators is one of the functions of
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teachers colleges. Based on this function, all teachers 

colleges have organised the programme entitled 'Education 

and Inservice Training Project for Teachers and Educational 

Personnel.'

Secondly, the policy of the government and the 

directives from the King and Princess, certainly, influence 

the organization of extension education activities in the 

teachers colleges as the teachers colleges are under the 

control of the Department of Teacher Education, Ministry 

of Education. So, teachers colleges have to perform their 

roles according to the policy of the government. Thus, a 

number of common programmes were created at Department of 

Teacher Education by the representative of teachers 

colleges. As a result programmes like Pood and Nutrition 

Project for the Mid-day Meal, Supplementary Book Production 

for Hural Poor, Bocal leadership Training and Development 

Project, etc., have originated from the Ministry of 

Education.

As mentioned in the first chapter, the teachers 

colleges in Thailand are divided into six clusters cf 

academic administration. Northern teachers colleges from 

where the data have been collected for the’present study, 

is■ one such cluster. There are many programmes'of extension 

education activities planned and undertaken commonly as per
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the agreement by the cluster of Northern .Teachers Colleges.

Ine Project for estaolishing distribution centre for

distributing fruit bearing trees and flowering plants is

one such project.

4• The Nature of Common Programmes.

The programmes under the common group are as under :

a. Tillage technical and vocational assistance project.

b. Pood and nutrition project for mid-day meal in rural 
school.

c. The project for establishing distribution centre for 
distributing fruit bearing trees and flowering plants.

d. Education and in-service training project for teacher 
and educational personnel.

e. - Rural teacher training project.

f. The promotion and development project of training the 
cooperative principle for practice in rural areas.

g. Project to fight against drug abuse.

h. Supplementary book production for rural poor.

i. Thai” cultural production project.

j. The qualitative development and improvement of schools 
situated in border areas.

k. Rural leadership training and development project.

l. The project of interface team identification and 
training for rural areas on the basin of Mae Jam river.

The nature of the above programmes is discussed below :
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a. Tillage technical and vocational assistance 

project : This project is organised by the teachers colleges 

in order to help tbe rural people to improve the shill and 

quality in their occupations for better income. She project 

aims at (i) serving the people with proper knowledge for 

improving their occupations, (ii) promoting the habit of 

reading and helping in utilising leisure time for improving 

standard of theirs as well as their families' general 

knowledge.

All the activities in this project are to prepare the 

people with skill and knowledge in the rural educational 

centre during holidays or vacations. The 'activities are 

in the form of training courses, demonstration, lectures, 

work-shops etc.

bb) food and nutrition project for mid-day meal in 

rural school : Number of children in rural schools do not 

get nutritive food and some of them suffer from malnutri­

tion which affects their productive capacity in the long 

run. So, providing nutritive food to the children in their 

young age is necessary.. The objective of tnis project is 

to support the children in rural schools with mid-day meal 

through collaborative programmes between teachers colleges 

and tbe villagers.

Motivating the rural schools and villages to participate
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in the project is the first step. Teachers colleges 

provide the equipments for preparing food ibr rural 

schools. These equipments come from different private 

agencies like banks, shops, factories, etc. Agricultural 

activities, viz., poultry farming, vegetable and seed 

production are planned in the long-term programme by 

schools^ villagers and teachers college.

c. The project for establishing distribution centre 

for distributing fruit bearing trees and flowering plants : 

The Fifth National Social and Economic Plan (1982-86) has 

emphasized development of rural areas, the poorest region.

To serve this plan, Ghiangmai University and the Northern 

teachers colleges initiated the project to help the farmers 

in increa.sing their agricultural production. This project 

undertakes the study of the local fruit bearing trees and 

flowering plants and nourish them for distributing them to 

rural poor so tnat they may try to develop themselves 

inde pendently.

This project is the collaborative project of Ghiangmai 

University and the Northern teachers colleges. The functions 

of Ghiangmai University are to study and nourish the fruit 

bearing trees and flowering plants as well as some necessary 

materials like fertilizer and provide the findings to 

teachers colleges. Teachers colleges organise the _ centre
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for developing the stocks of plants and distribute them to 

the rural people.

d. Education and in-service training'project for

teachers and educational personnel : The'teachers college

Act 1975 has specified that teachers colleges are educational 

institutes for promoting the professional and academic 

status of teachers and educational administrators. Hence

the objective of the project is to organise in-service 

training programmes for teachers and educational personnel 

for their further educational development. The improvement 

of status of teachers and modernization are among the 

functions of teachers colleges. Training courses both on the 

campus and outside the campus on Saturdays, Sundays and 

during vacations are organised under this project. The

duration of the programme ranges from seven to nine semes-
!

ters. As need be, sometimes it is organised at a place 

where the clientele stay in great number. Those who 

■complete the course can get the Higher Certificate of 

Education and Bachelor's Degree too.

e. Rural teacher training proj ect : Department of 

Teacher Education has the policy for rural development 

through the rural teacher training project. The practice 

teaching programme of teachers colleges is transformed in 

the form of rural teacher training project for this purpose.
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The .objectives of the project are (i) to train teacher 

trainees in community development activities, and (ii) to 

help the rural people in solving their problems. Teachers 

colleges encourage their staff members and teachers 

trainees in work with rural communities during practice 

teaching. Rural primary schools are selected for inclusion 

in the centre of rural development. Mary activities like, 

teaching in classroom participating in growth related 

activities, building houses, and participating in other 

educational activities for rural community, such as sports, 

explaining local customs and tradition, agriculture, family 

planning, etc. are included in this proj ect.

f. The promotion and development project of training 

the cooperative principle for practice in rural areas :

About 86 per cent of Thai people are farmers and their 

products are rice, vegetables, fruits and animals. They 

usually sell the products to the local traders for low

price while the traders can get high profit in their
{

transaction. With such exploitation, the villagers cannot 

improve their standard of living. The cooperative organiza­

tion is a way of solving this problem. The' objective of 

the project is to educate the villagers and school personnel 

about the cooperative organization. The course is both for 

long-term and for Suort-term trailing. The activities are
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conducted both on the campus and outside the campus- On 

campus training is provided for school administrators and 

off campus training for school personnel, local'leaders and 

villagers.

g. Project to fight against drug abuse : Drug

addiction in the youth, particularly in the educatioml 

institutions is a growing problem of Thailand. This 

problem induces other problems like increasing crime rate 

adultery, theft etc. To reduce this problem, teachers 

colleges have evolved the programme by setting up the 

centre, 'Fight Against Drug Abuse’ in teachers colleges, 

where they organize information service to the people. The 

project aims at (i) investigating into conditions that 

promote drug abuse and study the attitude of youth towards 

the same in educational institutes and (ii) organising 

exhioitions on ill effects of drug addit inn. The activities 

under ttiis project are like conducting research, setting

up of information service centres, arranging exhibitions, 

running counselling bureaux etc.

h. Supplementary book production for rural poor ; 

Illiteracy is a major problem of rural areas. The govern­

ment has stressed development of these areas in a number 

of aspects. But illiteracy is a basic problem that comes
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in the way of any development. To solve this, the project, 

"Suppl enentary Book Production for Rural Poor” was started 

by the government. She objective of tnis project is to 

produce easy books for the rural people and children in 

rural primary schools. Under to is project easy book for

rural poor are produced, The content of the book consists
*

of short stories which provide tips on life, family, 

economy, health, environment, etc. furthermore, the books 

serve as introduction to several projects of the government 

like Cattle Bank, Tillage fishery Project, Tillage Water 

Resource Development Project, etc., and their utilisation 

for uplifting the life of villagers. These books are 

produced by teachers colleges.

i. Thai cultural promotion project : Culture is the

essence for national unity. At present Thai people parti­

cularly the youth, are interested in the culture of foreign 

countries more than the Thai culture. Tnis affects the 

social life of people and security of nation. Hence, the 

need for campaigning for conservation and promotion of 

culture has been felt very strongly. The project aims at 

(i) establishing the cultural centre in teachers college, 

and (ii) directing tne interests of the children,, youth • 

and people in Thai culture. The activities are meant for 

preservation and promotion of culture. The activities are
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exhibition, drama, demonstration information service, 

debate and conferences on Thai culture. These activities 

are planned by teachers colleges. Mass media like radio, 

television, newspaper are used in the project.

j. The qualitative development and improvement of 

schools situated in border areas : This project has been

launched by the Sirinthorn Princess's directives, when it 

was observed that a number of children in remote primary 

schools were suffering from health problems. This was due 

to the lack of food and low level of education. The 

princess wanted to help the children in all border patrol 

operated schools. To fulfill this objective, teachers colle­

ges were involved in the project. The objectives of the 

project are mainly (i) to improve the quality of education 

in border areas, (ii) to solve the health problems of the 

children in border patrol operated schools, (iii) to 

improve the school building, classroom and school environ­

ment, and (iv) to develop the school as community centres. 

Student camps in vocations are organised. Many activities 

like building roads and other construct inn s growing trees 

and improving the school environment, health check-up 

activities, setting up of library for villagers conducting 

adult education classes and recreation centres are 

organised under this project.
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k. Rural leadership training and development project t 

local leaders form the main sources for community develop­

ment because they are respectable persons in the villages. 

Rural leadership consists of chief of village,, Buddhist 

monks, principal of rural schools, rural teachers, leaders
, e

of different groups as youths' group, housewives' group, etc. 

Most of them are not highly educated. They should be trained 

to become good change agents for bringing necessary so dal 

and economic changes in the community. The aims are (i) to 

train the rural leadership for the role of change agents
i

for rural development, and (ii) to stimulate rural leaders' 

awareness.

Three rural leaders and Buddhist monks are selected 

as the participants from the community. The procedure of 

training consists of practice in the target village as 

pilot project, then they are tbllowed-up, assessment is 

done, necessary guidelines are further given , and the 

programme is presented as the model for rural development. 

All activities are organised by teachers colleges.

l. The project of interface team identification and 

training for rural areas on the. basin of Mae Jam river :

The pro pie who dwell in rural areas near Maejam river are 

mainly hill tribes, poor and less educated. Their major 

product is opium which is the critical problem of Thai
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government. Furthermore, they do not want the government 

help in any form for improving their conditions. This is 

the big gap between the villagers and government officials. 

Interface learn Production was thus considered a step 

towards solving this problem- She objective of the project • 

is to produce a group of persons to work in rural areas 

near Maejam River who can help in developing a common plat­

form of mutual understanding betweaa the villagers and the 

government.

Training programme consists of training in managing 

the problem situations in rural area. The participants are 

selected from those who have completed at least standard XII. 

They are to serve as bridges between government authority 

and the villagers. The training activity is conducted on 

the campus and practical work is done in rural areas. 

Evaluation is done from time to time and necessary modifi­

cations are done continuously.

5. The Group and lature of Special Activities.

The group of specific activities consists of those ■ 

activities which have emerged from the local needs of the 

community. Each teachers college in that particular area 

has started one or two such activities over and above the 

activities of general group. Thus one can see that the
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teachers colleges really try to maintain their status as 

change agents.

The specific extension activities as organised by 

the Northern teachers colleges under this group are ;

a. 1'he basic training project in the use of electricity.

b. The training project for nurse-maid for self-defense.

c. 1’he programme for educational planning in primary 
schools.

d. Villagers* college project.

e. Distant learning by telephone:,A pilot project.

f. The programme for improving the villagers* newspaper 
reading centre.

g. School academic development programme.

|a. She national cultural exhibition week.

i. The maintenance and development project for Buddhist 
temple.

j. Student's trade union project.

k. She multi-purpose building in community development 
proj ect.

All activities mentioned above have one of the 

following three specific objectives :

i) To serve the community through educational service,

ii) To preserve and promote Thai culture,

iii) To improve the rural organization.
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a. The 'basic training project in the use of electricity: 

The project was started by Chiangrai Teachers College. The 

oojective of the project is to educate the mral people 

falling’within the area of rural electric project of the 

government by giving knowledge of basic electricity such as 

the safety from electriciiy, utilising electric instruments 

etc. The duration of the training is for two days.

b. The training project for ’Nurse-Maid for self-defences; 

This project was launched by Chiangrai Teachers College. The 

purpose of the project is to train the Nurse-Maids for self- 

-defence. The villages in which this project is organised are

in sensitive areas and are generally ‘ disturbed by opposit 

groups. To solve this problem the government has declared 

these villages as "Self Defence and Development Voluntary 

Villages" for proper attention. The villagers are being 

trained for self defence. Activities are being undertaken by 

different agencies, viz., army, social work, public health, 

educational institutes, etc., under this project. The 

teachers colleges has undertaken the responsibility of 

training nurse-maids for self-defence.

e. The programme for educational planning in primary 

schools : This project was undertaken by Piboonsongkurm 

Teachers College. The purpose of the project is to provide
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knowledge about school planning to primary schools. She 

rationale for this project is that planning is the first step 

of administrative procedure and is necessary in educational 

organisation. All activities of this project are planned by 

teachers college and provincial educational office.

d. Yillagers' college project : This project was 

started by Piboonsongkarm Teachers College. The purpose of 

this project is to provide academic and vocational service 

for people in 12 provinces, viz., Pisanuloke, Hakorn Sawan, 

Utaradit, Uthai-Thani, Chainat, Singburi, Kampaengpeteh, 

Sukotai, Pichit, Prae, Han and Petchaooon Provinces. The 

nature of activities in this project are radio broadcast, 

published information and training courses in vacations.

e. Distant learning by telephone: A pilot project t

This project was planned by Piboonsonfekarm Teachers College.

The purpose of this project is to,develop the model of distant 

learning by utilising the telephone as a teaching media fbr 

administrators and teachers staying in remote provinces. This 

project involved teachers and educational personnel who applied 

for further study at Piboonsongkarm Teachers College in the 

"In-service Training Programme”. As it was difficult for them 

to attend classes at the teachers college because of the 

distance for attending the same, the project was started at
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their base only. The participants could learn while being 

in their own province and districts.

f. She programme for improving the villagers’ news­

papers reading centre t This project was undertaken by 

Petchaboon Teachers College. The purpose of this project is 

to help the villagers in improving tneir newspaper reading 

centres. The knowledge about library system as well as books 

and journals which come from the donation are provided to 

them. The activities were organised in holidays and voca­

tion by group of staff members and teacher trainees.

g. School academic development programme J The 

project was organised by Nakorn Sawan Teachers College. The 

purpose of the project is to serve the rural school by 

imparting the knowledge of methods of teaching, teaching 

aid production, educational evaluation, library, etc. This 

is a collaborative programme of teachers college and 

provincial primary education office. All academic activi­

ties are prepared by teachers college and finance is 

provided by the provincial primary education office.

h. The national cultural exhibition week s The 

project was launched by Kampaengpetch Teachers College.

The purpose of the project is to disseminate culture 

through language, arts, customs, recreation, etc., to
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people. Various activities like exhibition, drama, sports, 

information service are included xn this project. This is a 

collaborative project of teachers college and other govern-
J

ment agencies in the province.

i. The maintenance and development project for 

Buddhist Temple : The project was launched by Chiangmai 

Teachers College. The purpose of the project is to encourage 

the rural people to develop tueir communily through partici­

patory activities. Buddhist temple is the centre of religion 

and education for villages. So the activities were started at 

Buddhist temples like repairing the building, cleaning the 

boundary of a monastery, etc. After these activities, other 

activities like health service, occupation counselling 

service and recreational activities are organised for the 

villag es.

j. Students' Trade union project : The project was

undertaken by Utaradit Teachers College. The purposes of the 

project are (i) to disseminate knowledge, about trade union 

i.e. cooperative movement activity in rural schools and 

(ii) to stimulate the rural school teachers, pupil and 

rural people to organise suda unions in schools and villages. 

The reason for organising this project is that trade union 

organization is considered by the government as one capable 

of solving the economic problem of the people. This concept
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of cooperative trade union was not popular in Thai society 

■because most of the people do not understand the principle 

of trade union very clearly. Unless they think that such 

unions are for their benefit, such movement for tueir 

economic upliftment cannot gain grounds. Hence this project 

has been adopted by almost all the teachers colleges.

k. The multipurpose building in community development 

project : The project ms undertaken by Petchaboon Teachers 

Colleges. The aim of this project is to improve th e existing 

building in rural community such as school building, Buddhist 

Temple, etc. These buildangs are utilised for various 

activities of the village, like general meetings, adult 

education, wedding, training activities and as classrooms 

also. This project is planned by teachers college and 

village community in collaboration. Students' camps are 

planned for this activity.

6. The Duration and the Budget of the Project.

The duration and budget of the projects are 

closely related to the nature of utility of the activities 

of the project as perceived by the authority as well as 

consumers.

It has oeen found that majority of the projects are
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the short term programmes, and were of about 6 months to one 

year duration. Besides, the -’villagers college project' and 

'Distant Learning by Telephone of Piboonsongkarm Teachers 

College’ which were the long term programmes had duration of 

3 and 6 years respectively. It can be said that the diffe­

rences of duration of the project were related to the nature 

of activities of the project. Por instance, villagers' 

college Project is for mass education and has to be conducted
i

continuously over a longer duration. The Distant Learning 

by Telephone was the pilot project utilised for In-service 

training and had a longer duration. The others were the 

projects for educational services for short time. They we re 

short term projects because they were organised during the 

leisure period of villagers during vacations.

As far as budget is concerned, most of the projects used 

funds between 2,000-5*000 bahts. However, a few projects 

utilised more than 6,000 bahts. Regarding the sources of 

funds, it was found that the funds for specific activities 

came from three sources, viz., teachers college, off campus 

agencies, and the community. Teachers college provided the 

funds for certain expenditure like fuel, office supply and 

teaching materials. The off campus agencies that were 

involved in specific activities provided the funds for 

organising the activities. The community or consumers who
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got the benefit f£om the project provided the funds £>r 

necessary materials for the project such as construction 

materials in Multipurpose Building in Community Development 

Project etc.

7* The Sole of Different Agencies in
Extension Education Activities

In order to bring about rural development, the 

government has assigned the function of development to 

four main ministries, These ministries are the Ministry of 

Home, Ministry of Agriculture, Ministry of Public Health and 

Ministry of Education. These ministries are directly 

responsible for rural development. Eadi ministry has made 

its policy frame work clear at ministerial level.

At the provincial level, there are representatives of 

various divisions which are under the control of the four 

main ministries, for designing the common plan (Hural 

Development Plan of Province) for action. Every plan of 

extension programme of each agency is collected before 

making this plan. By this .process, programmes of each agency 

can be included in the main plan and resources can be snared. 

The details of the activities, commitment areas, duration 

and budget are also clarified in this plan. So the coordina­

tion among the agencies can be ensured because every agency
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Understands toe common purpose, process and their role in 

rural development.

In order to mobilize the resources in different pro­

vinces, agencies waich are not under the direct control 

of the four main ministries like universities, arny, private 

agency, community organizations are also involved in exten­

sion activities.

for the extension education activities of the Northern 

teachers colleges many agencies are involved like the Northern 

Institutions, the provincial agencies and the rural agencies.

She Northern Institutions mean institutions of higher 

education which are located in the Northern provinces. They 

are Chiangmai University, Technology Institute, Agriculture 

Institute and Teachers Colleges. They are involved in this 

activity because one of their functions is community 

service and they have the common plan, viz., The Project of 

fruit Bearing Trees and flowering Plants Nursing and Distri­

bution, to help the rural people in the northern part of 

Thailand.

The provincial agencies mean various agencies in the 

province, viz., police, army, provincial primary education 

office, Amphoce primary education office, provincial superin­

tendent's office, etc. These agencies are involved in these
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activities because the areas in which the activities are to 

be conducted fall within their areas of responsibility such 

as sensitive areas, border patrol operated schools, primary 

schools,etc.

The rural agencies which are in-volved in the extension 

education activities consist of rural school, Buddhist Temple, 

Tumbol Council, groups of rural schools, etc. These organiza­

tions are situated in rural areas and are concerned with rural 

development.

The role and nature of work of above mentioned agencies 

differ from one another. It is as under :

Table 4*8 s The roles of different agencies involved in the
extension education activities of teachers colleges.

Agencies The roles of different agencies

1. The Northern Education

Institutions

1. Organise the programmes like 
seminars, planning the project, 
and evaluating the programmes.

2. Seek the finds from different 
sources for extension education 
activities.

3« Provide expertise to the 
teachers colleges whenever 
necessary.

4. Supply the necessary material
and finance to teachers colleges.
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Agencies The roles of different agencies

2. The Provincial Agencies 1. Supply the expert from each
field.

2. Provide the accommodation and 
security to the personnel who 
are conductlag the activities.

3* Supply personnel, equipments 
and finance for the common 
programmes.

3. The Rural Agencies 1. Providing building and equip­
ment for the lodging of 
personnel and for conducting 
the programmes.

2. Supply expertise and finance 
when n eeded.

8. The Sources of Finance for Conducting the Activities

As mentioned in the first chapter, procuring finance 

is a major problem of the extension education activities. 

However, teachers colleges try to find ways of solving this 

problem. Some colleges allotted the funds for the activities 

from the tuition fees of the regular students and students 

in the in-service training programmes. Others seds the funds 

from off campus agencies to support the extension education 

activities. It was found that the finds for extension acti­

vities came from sources like -

i) The government budget,
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ii) Teachers colleges,

iii) Private agencies,

iv) Unions and clubs,

v) Donation,

vi) Gommunity, and

vii) International foundation.

These sources of finance have been described in the 

following pages :

(i) The government budget : Government budget is the 

main source of finance for the extension education activi­

ties. Many projects which ask for larger funds and launched 

by Department of Teacher Education are included in the ma^or 

plan for rural development of the government. For finance 

from the government budget, there are projects like Supple­

mentary Book Production for Rural Poor, local leadership 

Training and Development Project. The projects like Thai 

Cultural Promotion Project, and National Cultural Exhibition 

?/eek wnicb are initiated by the teachers colleges are 

supported by the Office of National Committee on Culture 

because these activities come under the responsibility of 

the committee*

(ii) Teachers colleges : Although teachers colleges 

have their limitations for financing, they have JLinded
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certain projects from the tuition fees of students who 

attend in-service courses. These courses are organised for 

school teachers and educational personnel on Saturday, 

Sundays and during vacations. This money can be freely spent 

for suitauxe activities of teachers colleges like extension 

education activities. However, this is sufficient only for 

the flel of the vehicles, office supply and teaching 

materials.

(iii) The private agencies ; There are many private 

agencies in the province, viz., banks, factories, industries, 

companies, etc. Some of them provide funds for public 

service activities such as research work, cultural activi­

ties, community development etc. Some extension education 

programmes like the National Cultural Exhioition Week of 

Kampaengpetch Teachers Colleges are supported by these 

funding agencies.

(iv) Unions and clubs : Another source of finance for 

the extension activities are the unions and clubs in the 

provinces like Rotary, • Lion, Alumni, Village Boyscout, etc. 

Their roles are mainly of public service. They have their own 

money for public activities. Some extension education acti­

vities of teachers colleges and the activities of these 

organizations are coordinated, and the funds are provided

by them. These activities are Rood and Nutrition Project
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for Mid-day Meal in Rural Schools, the Maintenance and 

Development Project for Buddhist Temple, etc.

(v) Donations ; Donation is another way of seeking funds 

for extension programmes hy teachers colleges. The donation 

may he in the form of money and materials that are necessary 

for activities of the programmes. The sources of donation 

are private agencies, companies, shops, businessmen and 

people at large. The programmes that are supported by 

donation are food and Nutrition Project for Mid-day Meal in 

Rural Schools, The Qualitative Development and Improvement

of School situated in the Border Areas, etc.

(vi) The Community i The financial resources in the 

community have supported many extension activities of 

teachers colleges like the Multipurpose Building in Community 

Development Project. The maintenance and Development Project 

for Buddhist Temple, Basic Training Project In the use of 

Electricity, etc. These programmes have been supported by 

villagers in the community by providing money and materials.

(vii) The international foundation : Some programmes

of teachers colleges are presented to the national founda­

tion for funds and are supported from this fund. The project 

of Interface Team Identification and Training for Rural Areas 

on the Basin of Mae jam River, and the Project of fruit 

Bearing Trees and Flowering Blants Nursing and Distribution
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by the World Bade and the second is supported by UNDP.

DISCUSSION

On studying the nature of activities in detail, right 

from their nature to rationale and financing, the infra­

structure and funding agencies, the picture of well thought 

out planning for the growth and development of rural poor 

emerges out of the same.

The selection of activities under such social service 

scheme asks for certain prerequisites. They are the pilot 

survey to know the needs of the community to be served 

the decisions regarding the objectives to be achieved 

through the introduction of these activities, the vision to 

acquire needed funds and tape the local as well as outside 

resources etc., over and above the weil thought of perspective 

plaming and organization to carry out the same. Dickinson 

(19?2) and Goldberg (1974) in this context have emphasized 

that community service programmes should be developed according 

to the needs of the community, should be evaluated and re­

modified from time to time. They should cover the interest 

and values of all SDcio-economic groups in the community.

For, according to Khurana (1970), Bishnoi (197B) and 

Nagwekar's (1972) studies, people prefer attending the
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programmes only according to their requirements. Any programme 

however similar may be the situations, cannot be a one shot 

programme. The same activity has to change its colour, its 

degree of intensity from community to coumunity.

The activities have been undertaken by the Uortnern 

teaoners colleges in two different manners. Over and above 

taking up certain common activities in order to meet with 

the requirements of the depressed region in general, they 

have also taken specific activities in order to meet with 

the specific demands of the local community. The activities 

undertaken by the teachers colleges are of varied nature, 

attempting to uplift the standard of living of the rural 

•poor on one hand and taking them slowly to the reads of 

modernization on the other. In between these two objectives 

the administrators have kept the importance of preservation 

of Thai culture in mind very sariously. Inculcating of 

national spirit, proper values and making the people self- 

-relient remain as the core objectives in almost all the 

activities.

One thing that draws the attention of the reader with 

respect to the nature of activities is that the teachers 

colleges have kept the needs of grown ups rather more 

seriously in mind. They offer a number of programmes in 

the area of agriculture, like distributing seeds and plants
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imparting knowledge of fertilizer and pesticide to farmers, 

orienting them with modern metuods of increased production, 

cooperatives for regular savings etc. The authority seems 

to be very dear that inspite of all'the efforts of uplifting 

them economically, if necessary measures are not taken with 

respect to basic literacy programme, they will never under­

stand the value of education which will affect the future 

generation literacy rate and they are likely to be exploited 

by the rural rich. Hence programmes like 'in-service 

training to teachers to became real change agents in the 

fast developing society, rural leadership and training 

programmes, Interface Team Identification programme, are 

well taken up by the colleges. Under the major projects, a 

number of activities as described earlier are there which 

motivate the adults to read, to learn and to know more with 

respect to their personal, social, economic and political 

life and participation in society as a responsible citizen. 

The programme towards increasing their awareness regarding 

political situations in the country, regarding the trade 

union activities, regarding the cooperative societies are 

of great importance,and are inevitable ones for a developing 

country like Thailand and rural area like Northern part 

which has been declared as the commitment area by the govern­

mental authories. While interviewing the rectors,- they in 

the context of the nature of activities expressed that
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certain areas of activities are beyond tneir control, e.g., 

marketing of product, fixing of prices etc. which are the 

areas which affect the life of the rural poor in economic 

terms. Hence activities to help people with respect to these 

aspects are difficult, at times impossible for them to take 

up. However, they suggested that for this, other agencies 

like ’development department’, social work department,' 

'transport service department' are to be closely contacted.

Another point that the rectors stressed was that the 

teachers colleges do not go out much for practical aspect. 

They try to orient or motivate the village poor through 

lectures and at times informal talks. This does not help 

much. Unless they Involve them too in the programme execution 

by introducing such activities which require actual practical 

work participation of villagers, the services offered by 

teachers colleges will not have much impact. Hence they 

stressed the need of pilot survey of activities which can 

hook up the rural poor too in actual implementation of the 

programme. This can give'better results and meaning to the 

activities undertaken.

The sensitivity of the present government to bring up 

ideal citizenaiy for fuiure is well noted from the measures 

they have adopted an the form of activities like ’Mid-day 

Meal Programme’. ’Fight against drug abuse’, ’Cultural
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development programme, 'leadership training programme' .

A country that is on roads to modernization is likely to 

lose its identity if necessary precautions are not taken.

The inhabitants generally like to run after easy comforts, 

outward pomp and sophistication, drug abuses, extravagence 

due to sudden spurt of economic assistance etc. At this 

juncture the need to preserve culture and tradition is very 

important. Such programmes are specially emphasized by. the 

authority by way of government policy.

The status of teachers, the new role that he has to 

play has not remained out of the mind of administrators and 

hence cont iiuous programmes of in-service training of the 

rural teachers has remained in the focus. More and more 

teachers even from urban communities are made to have the 

experiences of rural life as a part of their training 

programme. This helps the teacher trainees in understanding 

the rural environment, their responsibility as change agents 

in society, their commitment towards their fellow brothers 

who are poor, uneducated and deprived socially and economi­

cally. This installation of such healthy feelirg and 

attitude in teachers pay well in the long run.

However lofty may be the objectives of the authority, 

if necessary facilities in form of finance and material 

required are not provided, the programmes do not achieve
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their target. Earlier researchers like Trivedi (1966), 

Dikinson (1972), Stephens (1973), have come out with the 

findings that veiy well thought out programmes of extension 

services could not achieve their target for want of timely 

assistance with respect to financial heLp.

A number of activities taken up in this northern region 

are of short duration and do not require big funds. Still 

however the problem of snortage of funds was of great concern 

with the rectors and vice rectors as well as head of 

faculties. Rectors during tneir informal interviews with 

the investigator clearly expressed that getting sufficient 

funds for the activities on hand was always a problem for 

all teachers colleges. The amount required for each activity 

may not be great as a number of them are of short term 

duration, still however all of them taken together pose a 

problem. The funds or grants of the government go for the 

major projects, waich too is insufficient as much of the 

resources are consumed mostly in vehicle and fuel as the 

places to be looked after are gquite interior. For the 

activities which are taken up to cater the immediate needs 

of the community, funds are to be sought ffom other sources 

like private donations, bank loans, students fees, voluntary 

organizations like rotary or lions' clubs and the community. 

This being a poor area economically, to hope for considerable 

assistance from the community and other outside agencies is
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strive hard through persuations -with governmental agencies 

and other agencies like UNICEF, UNDP to get necessary funds. 

During interviews, they expressed their disappointment that 

at times just for want of required and timely amount, certain 

projects have "been left half way. Moreover, delay in funds 

mean delay in providing other facilities too like instruc­

tional material, improvised aids etc- which creates 

frustration among the working staff.

Researches have confirmed that activities of such 

social mture cannot be undertaken by one agency only.

(Trivedi (1966), Ansari (1969), Dickinson (1972), Otto (1975))* 

A number of other agencies over and above the governmental 

ones like citizens' advisory council, Mahila Mandais, 

business and industrial groups, voluntary organizations, 

youth forums are to be involved. This involvement over and 

above saving a smooth way for implementation of the pro­

grammes, brings the institutes of higher education and 

community into closer contacts.

The unique feature of the extension education programme 

in Thailand is that as this programme is launched to fulfill 

one of the national objectives for rural development, the 

different ministries viz., Ministry of Agriculture, Public 

Health, Home, and Education are ail involved in planning of
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the programmes. This process helps in getting necessary 

cooperation and in allocation of funds under special conside­

rations (though found inadequate). Moreover, the coordination 

is ensured as every agency understands the common goal, and 

its role in rural development programme.

From the study of nature of activities undertaken, 

the agaicies involved, the resources tapped and the “budget 

provisions made, the extension education activity programme 

presents quite a promising picture of the country's attempts 

for rural reconstruction in response to needs of the 

community as revealed “by the findings of Foppadol's study 

in 1976 in 10th region of Thailand.
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PART TWO

4,4 SECTION I : PROBLEMS OP EXTENSION EDUCATION ACTIVITIES
AS PERCEIVED BY RECTORS, VICE RECTORS, HEADS 
OP FACULTIES AND INSTRUCTORS.

The activities undertaken by Northern teachers colleges 

in their extension education programme are of varied nature 

which involve adul 1s as well as children, mothers as well as 

maids, farmers as well as industrialists, village scouts and 

illiterate village poor. They further involve personnel from 

various agencies, viz., government, privat e sector, business 

sector, etc. To work with such a mosaic group is a stupendous 

task. Problems are bound to occur and hamper the working.

The gravity of the problems depends on how you perceive them. 

These perceptions play a vital role in carrying out one's 

responsibility. These perceptions also help in giving 

necessary clues to the authority in restructuring the 

programme on hand.

As stated earlier, perceptions being a psychological 

phenomena differ from person to person and hence two 

different persons especially those working in hierarchy, 

perceive the same situation in different manners. This 

difference cannot be ignored totally. It needs to be looked 

into, for it is likely to throw light on its planning, 

organisation, etc. In Section II of Part ONE, the administra-
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tive procedure as follo?jed by vice rectors and heads of 

faculties has been discussed. Apart from these administrators 

perceiving pro Diems in the set up, it remains to he seen 

•whether the instructors, the very personnel who have to 

carry out the programmes find any problems in the set 

adm in is trat ive frame?

The following pages present the data regarding the 

problems as perceived by these two differ art groups of 

personnel, viz., (i) vice rectors and heads of faculties 

and (ii) instructors with respect to different facets of 

administrative aspect of extension education activities - 

planning, organization, coordination and personnel.

Each of the tables in the pages that follow, gives the 

average score of a respondent from each group on each item 

as well as his average score on the group of items taken 

together. It is required to test whether there is any signi­

ficant difference between the average scores of these two 

groups of respondents on the items taken together.

The median test is used to compare the perceptions of 

these two groups. Eor this, the common median has been found 

out. The number of vice rectors and heads of faculties and 

instructors scoring above and beLow the common median have 

been calculated and presented in separate tables.



Chi-square test was applied using the formula 
v2 N(AD-BC)2
A (a+b){C+D)(A+C)(B+dT

where A and C are the number of two categories of respondents 

below median and B and D are the number of respondents above 

median. I is the total of A, B, C, D.
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MEDIAN TEST :

The common median was 5*85

Table 4«9(a) ; Median test applied -to the groups of vice
rectors, heads of faculties and instructors.

Respondents Below Median Above Median Total

Yice rectors and - 
head of faculties 7 25 22

A B

Instru ctors 66 105 171
C D ■

Total 73 130 203

X2 = 3.27

P lies between .05 and .10 
Difference is not significant.

It is seen that the group of vice rectors and heads 

of faculties and that of the instructors do not differ in 

their perception of problems with respect to planning of 

extension education activities. The most acute problem as 

perceived by the vice rector is ’.the absence of pilot 

survey'. The second acute one to the vice rectors is ’the 

lack of clarity of the goals of extension'. Both the above 

mentioned problems have been found acute with the instruc­

tors also. But the instructors find them less acute than 

the vice rectors and heads of faculties.

If we consider the rank order of the acuteness of the



felt problems with vice rectors, heads of faculties and 

instructors, both have the same rank order. In other words, 

there is a commonalty in their perceptions. This offers 

them the opportunity to find out common measures to solve 

the problems perceived.

If the average scores on each item of the two groups 

are examined, we find that there is a tendency for the 

average score of the vice rectors and heads of faculties to 

be more than the average score of the instructors on first 

four items. In case of item So.5, regarding the regidity of 

planning, the instructors have felt this problem rather more 

acute as compared to the perceptions of vice rectors. The 

item hints at rigidity among administrators in planning. As 

objective observers, the instructors feel the rigidity in 

planning as rather more acute.

This finding is in conformity with the one in Table 4*2, 

where 37 per cent of the vice rectors have accepted that 

"they go strictly according to the blue -print."

From the view point of vice rectors they might find

their stand as normal but when the instructors - the personnel
%

who have to carry out the planning on actual field, if they 

find it rigid, it means that they are likely to feel some sort 

of chocking in imparting their duties. It is therefore a point 

of caution to administrators which should be carefully looked

into.
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MEDIAN TEST :

^he common median was 8.03

Table 4*10 (a) t Median test applied to the groups of
vice rectors, heads of faculties and 
instructors.

Respondents Below Median Above Median Total

Vice rectors and 18 14 32
heads of faculties A B

Instructors 78 c 93 D 171

Total 96 107 203

X2 = 1.223

P lies between .20 and .30 

.*• Difference is not significant.

The results of the above table show that the difference 

in the perceptions of vice rectors and heads of faculties 

and instructors, with respect to overall organizational 

aspect of EEA is not significant. If scores on each item 

are examined, the average score of instructors on item No.7 

regarding 'the unnecessary delay in providing necessary feed­

back to the instructors’ is substantially higher than that 

of the vice rectors and heads. It means that instructors 

experience this limitation in organization. This result is 

further substantiated by the score of item regarding the
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instructors losing motivation due to delay in providing 

physical facilities wherein though the difference is rather 

negligible, but it is there on the point which is of some­

what similar nature. With the two items taken together, it 

can be interpreted that there is unnecessary delay in 

providing necessary feedback and physical facilities which 

results into dampening of the motivation on the part of the 

instructors. It is interesting to note that the instructors 

show less concern regarding incentives by way of increase 

in their salary or promotion!. Shese together speak of 

academic fervour on the part of the instructors.
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MEDIAN TEST ;

The common median was 4.26

Table 4* 11 (a) : Median test applied to' the groups of 
- - -vice rectors, heads of faculties and 

instructors.

Respondents Below median Abo ve median Total

Vice rectors and 
heads of faculties

9 A 23 B 32

Instructors 60 0 111 D 171

Total 69 134 203

I2 = 0.58

P lies between .30 and .50 
Difference is not significant-

Both the groups do not differ in their perception of 

problems with respect to coordination of EEA. The most acute 

problem as perceived by the vice rectors and heads of facul­

ties and instructors is 'the absence of the system of 

periodical evaluation* . Except for the item regarding 

'scheduling of activities', they are very close in their 

perceptions. In that case, they together may work in the 

direction of seeking better support from the community, 

which is very essential for such programmes.
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MEDIA.! TEST :

The common median was 4*40

Table 4*12 (a) : Median test applied to the groups of
vice rectors, heads of faculties and 
instructors. -

Respondents Below Median Above Median Total

V.ice rectors and 
heads of faculties 7 A 25 B 32

Instructors 69 c 102 D 171

Total 76 127 203

X2 = 3.92

J? lies between .02 and .05 

.Difference is significant at .05 level.

from the above table, it can be seen that the difference 

between the perceptions of vice rectors, heads and instruc­

tors is significant at .05 level. It means that both the 

groups differ in their perceptions regarding problems with 

respect to personnel. Studying the table Ho.4.12 in detail, 

one finds that the vice rectors and heads of faculties 

perceive the problems rather more acutely than the instruc­

tors with respect to the number of staff, their personal 

life and their leisure hours. Actually, these are the 

pro clems with respect to instructors’ life and they should
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feel them more* This means' that instructors do not feel 

any burden in their personal life so far as performing 

their duty is concerned. But regarding ’indifferent attitude 

of staff' they have expressed their concern. The score of 

the instructors is higher than that of the vice rectors and 

heads of faculties. This throws light on the sensitivity 

of the personnel working. Bor, they do not feel that their 

duties come in their way of family life hut at the same 

time they too feel that the attitude of instructors on the 

whole is rather indifferent.

DISCUSSION :

From the results obtained with respect to the problems 

as perceived by rectors, vice rectors, heads of faculties 

and instructors regarding the extaision education activi­

ties, it can be concluded that all the groups perceive the 

problems more or less in the same manner. They all feel 

that the need of pilot survey is very necessary before 

implementing any programme as it furnishes the data regarding 

the needs and demands of the community to be served. Rectors 

stated that absence of such pilot survey fails to give any 

direction in chalking out the programmes, and thus does not 

help in serving the communiigr. If the teachers colleges try 

to conduct programmes as per general directive from the



government without finding out the actual needs of the 

community, such face saving services are as good as prescrib­

ing the same treatment to the patients having common cold or 

those having cancerous growth. This point has been well 

brought out by Kosin's study (1980) earlier also, that the 

needs of community in each region differ very widely.

Teachers college personnel simply try to give knowledge for 

solving the problems in general. This may not have much 

relevance to the programmes expected by the community.

Another point that has come out as a serious problems 

during the discussion with rectors is that the trained 

personnel for extension education activities are not easily 

available. During the Third and Fourth Five Year Flans, this 

activity was rather neglected by the then government and 

hence teachers colleges concentrated only on preparing 

teachers for academic courses only. Preparing teachers 

with special training for rural schools and for serving 

the needs of rural community was not well attended to.

Hence, the present lot of personnel is indifferent to the 

entire programme. This opinion of the rectors is sustan- 

tiated by the instructors themselves - the reason being 

that, due to absence of proper training for this particular 

aspect they neither have the confidence nor any interest in 

carrying out their responsibility. The end result is that 

the objective for introducing such programme is not
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achieved satisfactorily.

The third point that has come out is that such acti-
*

vities need lot of cooperation from the staff, from diffe­

rent governmental as well as private agencies and organiza­

tions and from community participants too. This requires 

flexibility in administration, necessary freedom to the 

persons involved to take on the spot decisions, necessary 

training to the personnel for developing this decision making 

ability, a sense of security among the persons while taking
j

certain risk involving decisions. It has been found that 

instructors' perceptions and vice rectors' and heads* 

perceptions differ significantly on this point. Yice rectors 

and heads feel that for cariying out such activities, the 

authority has to be particular about the mode, manner and 

time aspect, come what may. The instructors in their informal 

interviews expressed their displeasure on this point and 

clearly stated while responding the check-list that this 

attitude of the authority turns out as a problem for them 

for it leaves very narrow margin for them to take on the 

spot decisions.

The need for orienting the personnel invol-ved with the 

aims and objectives, methods and node of working etc. is 

rather a prerequisite for the success of ary programme, more 

with respect to programmes of social service nature. Kiesow
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(1972) and Slamet (1973) in their respective studies found 

that absence of such orientation and ignorance on the part 

of the persons involved results into role conflict and non­

involvement and indifferent attitude towards the entire 

programme. She eight rectors interviewed also expressed 

that most of the personnel working at present in these 

programmes are indifferent for three main reasons, viz.,

(i) absence of specific training, (ii) absence of required 

orientation, and (iii) non-involvement of instructors in 

planning stage. They clearly stated that the instructors 

show no enthusiasm or initiative with respect to this 

programme, though they are found to be carrying on the 

work assigned to them. Michael (1978) also found out in his 

Ohio study that faculty members who were involved in planning 

of activities were found to be more concerned than their 

counter-parts not involved in the planning process. But 

those who were involved were only those who showed interest 

and initiative. It is rather a vicious circle - "one is 

interested and so he is involved. As he is involved he gets 

more interested".

This indifferent attitude can be due to two reasons 

as communicated by the instructors. One is the sense of 

insecurity and danger to life in certain border areas, the 

other is undue delay in providing certain physical
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facilities like vehicles, materials, etc. Shough providing 

necessary physical facilities like instructional material, 

necessary feedback or other physical facilities have not 

been found as very serious problems with any of the groups, 

still • however, the rectors expressed their concern on the 

point that getting enough financial help has always remained 

a problem with them, fhey have to tap differ oat resources 

continuously which takes away much of their time and energy. 

Based on the discussions with rectors and vice rectors, it 

can be recommended that when the government really aims 

at the upliftment programme of the rural poor, and whm the 

formal agencies like teachers colleges have been entrusted 

with this task, it is imperative on the part of the govern­

ment to allot more funds exclusively for these programmes to 

remain within the powers of the rectors and vice rectors.

I'his may help them in meeting with the needs without much 

delay.

Regarding the touring in troubled areas as suggested 

by rectors the problem can be solved by asking for assistance 

from the provincial welfare agencies such as police and crops 

before conducting the programmes. Even the representatives 

of villagers, like village chiefs, Buddhist monks, youth 

leaders and voluntary organizations can be requested to 

undertake the responsibility of safeguarding the personnel 

of teachers colleges.
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The last suggestion made by all the rectors with 

respect to personnel development is worth keeping in mind 

in order to overcane some of the problems narrated earlier. 

They suggested that the staff of all the eight teachers 

colleges should be oriented periodically through academic 

conferences, seminars and workshops. During these sessions, 

they can be educated regarding the nature of other agencies 

which can be contacted and coopted. They can be oriented 

with the actual environmental conditions, the sociological 

and economic norms of the community under service, making 

them aware at the same time with respect to their role as 

change agents in the upliftment of the community.

It can be concluded that as stated in the beginning, 

the perceptions of problems as faced by the different groups 

are very cLose and hence there are bright chances of coming 

still closer in finding out the solutions for the same.



09tr
U Li U

4.5 SECTION II s PERCEPTIONS OP THE PERSONNEL INVOLVED IN
EXTENSION EDUCATION ACTIVITIES REGARDING 
THE VARIOUS PACETS OP THE PROGRAMME

As described earlier, "the extension education activity- 

programme has been undertaken by all the teachers colleges 

of Thailand under the Teachers College Act 1975* Extension 

education activity programme has become one of the main five 

functions of the teachers colleges. Implementation of -this 

programme influences different persons in different manners, 

though they all might be working in the same institution.

Their perceptions with respect to its need, relevance, effects 

on entire teacher preparation programme are bound to be 

different. At the same time, in this programme four distinct 

groups of persons are involved, viz., (i) administrators, 

vice rectors, heads of the faculties who plan the programme 

and try to execute the same as a part of teachers preparation 

project, (ii) instructors - the personnel actually incharge 

of the programme as well as those trying to implement it in 

the field; (iii) the teacher trainees who get their training 

by participating in the programme as a part of their training 

programme; (iv) the community, which is the beneficiary of 

the programme.

It can be said that these four distinct groups are

likely to perceive the nature, emphasis, effects and
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relevance from their own view points. As this programme is 

launched by the Government of Thailand, considerable amount 

of resources are being spent after it. Hence, it is required 

to be studied in depth, from different angles. For this, it 

is necessary to study the view points of different groups 

of people - the administrators, implementors, and beneficie- 

ries. Their different reactions might serve as a feedback to 

the programme launching authority.

In this section, an attempt has been made to study the 

various aspects of the extension education activities. They 

are :

1. Relevance of the programme with community needs as 
perceived by four different groups,

2. Relevance of the programme for teacher trainees, as 
perceived by instructors and teacher trainees,

3* Implications of the programme introduction in teachers 
colleges as perceived by vice rectors, heads of 
faculties and instructor,

4. Reactions of the staff involved as perceived by vice 
rectors, heads of faculties and instructors.

5. Perception of community about the personnel involved 
in extension education activities,

6. Priority fields of extension education activities as 
perceived by teacher trainees.

The first six tables (4-13 to 4.18) present the data 

regarding the perceptions of differ at groups, viz., rectors 

and heads, instructors, teacher trainees and community



participants with respect to the relevance of the extension 

education activity programme and community needs.

The same procedure followed as in Section I of presenting 

the data in the tables has been followed in Section II also 

in tables 4.10 to 4-21).

1. Relevance of the Programme with Community Needs as 
perceived by lour Different Groups.

The data are presented in tables 4*13 to 4.18

in the pages that follow.
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MEDIAN TEST :

The common median was 18.14*

Table 4.13(a) : Median test applied to the groups of vice
rector, heads of faculties and Instructors.

Respondents Below Median Above median Total

Vice rectors and 
heads of faculties 18 A B 32

Instructors 78 c 95 D 171

Total 96 107 203

X2 = 1.223

P lies between .20 and .30 

. *. Difference is not significant.

x It is seen from the above table that the vice rectors 

and heads of faculties, do not differ significantly from 

the instructors in their perceptions regarding the relevance 

of the EEA to the community needs. Both the groups of 

personnel involved in planning the programmes of EEA cate­

gorically stated that the programme has a strong relevance 

to the felt needs of the community. The vice rectors and 

heads of faculties consider that EEA promote fraternal bonds 

with the community. So is the feeling of the instructors.

One of the aims of EEA is to increase agricultural production 

of the farmers under this programme* Both the groups have
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rated this aspect of the programme at it lowest.

From the overall perception scores, it can however, 

be safely concluded that both vice rectors, heads of 

faculties and instructors are fairly satisfied aoout the 

relevance of EEA to the community needs. One of the reasons 

for concurrence of this view is the fact that both the groups 

of personnel are involved in planning the EEA jointly on 

lines suggested by the government (Table 4»9)*
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MEDIAE TIST :

The common median was 23*15*

Table 4*14(a) : Median test applied to the groups of vice
rectors/heads of faculties and teacher 
trainees.

Respondents Below Median Above Median Total

Vice rectors and 
heads of faculties 19 13 32

A B

Teacher trainees 111 0 134 D 245

Total 130 147 277

X2 = 2.25

P lies between .10 and .20

Differ aace is not significant.

The analysis shows that the perceptions of teacher 

trainees though numerically high are not significantly 

different from the perceptions of vice rectors and faculty 

heads. However, there are certain interesting trends where 

individual items are considered. The trainees have a better 

perception of EEA as being relevant to community needs. The 

trainees consider that EEA makes the community realize the 

value of education, promotes feeling'of fraternity and 

increases their participation in community programmes and 

cultural activities. These four aspects are ranked high by
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the teacner trainees. The corresponding highly ranked areas 

by the vice rectors and heads of faculties are promotion 

of fraternity feeling and he coming wise consumers of their 

daily necessities and realizing the value of education 

through the programme of extension education. Teacher 

trainees being in actual and close contact with the community 

are in a much better position to understand and perceive the 

needs of the community and hence ar e better judges regarding 

the relevance of the programme with community needs.
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MEDIAN TEST ;

The common median was 22.09.

Table 4* 15(a) : Median test applied to the groups of
instructors and teacher trainees.

Respondents Below Median Above Median Total

Instructors 1°7 A 64 B 171

Teacher Trainees 92 G 153 D 245

Total 199 217 416

X2 = 25.27

P is less t ban .01

, Difference is significant at .01 level.

In the above table the difference is significant at .01 

level. It means that the perceptions of instructors and 

teacher trainees differ significantly over this point. 

Instructors are planners to a certain extent like the vice 

rectors and heads of faculties. Still however, their percep­

tions are found significantly different when compared with 

those of the teacher trainees. It can be observed from the 

table that the'average scores of trainees perceptions on 

all the items are higher than those of the instructors. The 

educational needs which result into greater awareness 

regarding harmony among them as well as increased apprecia-
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tion of governmental plans for their betterment are 

perceived very distinctly by; the teacher trainees. On an 

average the scores of perception of the teacher trainees 

have been found higher on almost every item whoa compared 

with those of the instructors. As mentioned earlier, trainees 

are the real field workers in the extension education 

programmes. They have more opportunity to interact with the 

community and, therefore, they perceive the relevance of 

this programme better than college authorities. (Che trainees 

and community have more favourable perceptions of EBA as 

will be seen in the tables that follow.
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MEDIAN TEST :

The common median was 25*12.

Table 4*16(a) : Median test applied to the groups of vice
rectors, heads of faculties and community 
participants.

Respondents Below Median Above Median Total

Yice rectors and 
heads of faculties 22 .A 10 B 52

Community participants oC
O

C
O in B 199

Total 110 121 231

X2 = 6.64

P is less than .01

Difference is significant at .01 level.

In the above table, the difference is significant at 

.01 level. Studying the table, it can be seen that the per­

ception scores of community participants are higher on each 

of the items than those of the vice rectors group. The results 

thus reveal the urgency of such programmes as felt by the 

community. The vice rectors due to government directive have 

taken up certain activities and have added others as discussed 

in Section III, Part I of this chapter. All these activities 

seem to be highly appreciated, valued and thus asked for by 

the community participants. Programmes which are thus found
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to be in demand by the beneficieries themselves are likely 

to get better cooperation from the community. The community 

perceives the programme of extension education as providing 

needed educational facilities making them realize the value 

of education, and promoting a better understanding of diffe­

rent betterment plans of the government. This is an important 

finding which should be brought to the notice of the govern­

ment.
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MEDIA! TEST :

The common median was 23*14*

Table 4.17(a) : Median test applied to the group of
- - instructors and community participants

Respondents Below Median Above Median Total

Instructors 108 A 63 B 171

Community participants 53 0 H6 D 199

Total 161 209 370 ;

X2 = 49.92

3? is less than .G1

Differ sice is significant at .01 level.

Tne difference between the scores of the perceptions of 

two groups viz., instructors and commnity leaders/participants 

is significant at .01 level. The result further substantiates 

the result of earlier table that community participants 

perceive the needs and importance of the extension education 

activity programme higher than those of the instructors - the 

implementors. As stated earlier, it may be that the instruc­

tors -might be perceiving these activities as a part of their 

duty, though themselves being convinced about the same. Still 

the urgency, the need as felt by the community participants 

is greater. The.difference of average scores on all the items
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is quite noteworthy. Especially item No.15, regarding 

’realizing the value of education, item No;11, ’regarding 

understanding of different plans of the government’, item 

Nos.5,6,7 and 8 regarding their 'increased interest and 

participation in cultural aspect1 are the items worth 

concentrating. This means that community participants' per­

ceptions are far more favourable with respect to these 

aspects of the programme than those of college authorities. 

In a way, it calls for greater focus from the administrators 

and implementators with respect to these educational and 

cultural developmental programmes.
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MEDIAN TEST ;

The common median was 24*19*

Table 4*18(a) : Median test applied to the groups of teacher
trainees and community participants.

Respondents Below Median Above Median Total

Teacher trainees 151 A 114 B 245

Community Participants 69 q 13° B 199

Total 200 244 444

X2 = 15*67

P is less than .01

.*. Difference is significant at .01 level*

A careful reading of table 4*18 shows that the percep­

tions of the community participants regarding the relevance 

of extension education programme to their needs are very 

clear. The community participants feel that the extension 

programmes are tuned to their needs. Their feelings are that

(a) extension programmes of teachers colleges provide needed 

educational facilities (highest perception score of 1*763),

(b) make them realize the value of education (next highest 

score of 1*713), and (e) help them to understand the govern­

ment plans for their betterment. The trainees are also 

appreciative of the extension programmes, their highest 

perception is that the extension programmes help the



community realize the value of education in life. Both 

trainees and community participants are more positively 

disposed towards extension programmes in terms of their 

relevance to community needs the community participants 

perceive this more positively than the trainees.
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MEDIAN *TEST :

The common median was 10.22.

Table 4.19(a) : Median test applied to the groups of
Instructors and teacher trainees.

Respondent s Below Median Above Median Total

Instructors ” A 78 B 171

Teacher trainees 80 0 65-B 245

Total 173 243 416

X2 = 19.58

P is less than 0.01

Difference is significant at .01 level

The above table shows that the difference between the 

perception scores of instructors and teacher trainees 

regarding the relevance of the programme for teacher trainees 

is significant at .01 level. As it appears from the table, 

the trainees have high perceptions regarding the relevance 

of the programme for them. Studying the table in detail, 

one can see that the trainees feel more strongly than the 

instructors regarding the positive effect of the exposure 

which they get by participating in this programme. They also 

feel that this programme offers them enough opportunity to 

understand the complex problems of the society and also
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offers them opportunities to try out their theoretical 

knowledge in the field. (Items los.5, 1 and 7) respectively). 

In rest of the items doth the groups are very close to each 

others* perceptions.



ro i4
^ co

4-
13

6
5.

8'
A

V
ER

A
G

E SC
O

R
E O

E E
A

C
H

 VI
C

E R
EC

TO
R

,

46
 

63
 

62
 

0.
09

6

34
 

88
 

49
 

0.
91

2

21
 

85
 

65
 

0.
74

.2

47
 

10
2 

22
 

1.
14

6
55

 
10

2 
14

 
1.

24
0

1.
09

3

1.
12

5

0.
87

5

1.
37

5

1.
34

3

9 4 9

11 20 18 20 19

Th
e p

ro
gr

am
m

es
 of 

ex
te

ns
io

n e
du

ca
tio

n 
ac

tiv
ity

 -
1.

 
O

ve
re

m
ph

as
iz

es
 the

 pr
ac

tic
al

 asp
ec

t o
f

te
ac

he
rs

 col
le

ge
 pro

gr
am

m
e.

 
12

2.
 

C
re

at
es

 nu
m

be
r o

f p
ro

bl
em

s in
 ad

m
in

is
tra

­
tio

n.
 

8

3.
 

D
oe

s no
t he

lp
 mu

ch
 in 

m
ak

in
g th

e te
ac

he
r

co
lle

ge
 pro

gr
am

m
e m

ea
ni

ng
fu

l. 
5

4.
 

D
is

tu
rb

s th
e r

ou
tin

e w
or

k o
f th

e a
ca

de
m

ic
co

ur
se

s. 
12

5*
 Inc

re
as

es
 wo

rk
-lo

ad
 of 

th
e in

st
ru

ct
or

s. 
12

A
ve

ra
ge

 
sc

or
e p

er
 

in
st

ru
c­

to
r

A
gr

ee
m

en
t 

G
E SE 

N
A

In
st

ru
ct

or
s

V
ic

e r
ec

to
rs

 Ave
ra

ge
 sco

re
 

an
d he

ad
s o

f per vic
e 

fa
cu

lti
es

 
re

ct
or

/h
ea

d
^A

gr
ee

m
en

t 
of

 fa
cu

lty
G

E SE 
H

A

Ite
m

s

Ta
bl

e 4
*2

0 ; 
Pe

rc
ep

tio
ns

 of
 vi

ce
 re

ct
or

s, he
ad

s o
f fa

cu
lti

es
 an

d in
st

ru
ct

or
s re

ga
rd

in
g t

he
 

im
pl

ic
at

io
ns

 of 
th

e p
ro

gr
am

m
e in

tro
du

ct
io

n in
 tea

ch
er

s co
lle

ge
s

3. Pe
rc

ep
tio

n o
f V

ic
e R

ec
to

rs
, He

ad
s o

f fa
cu

lti
es

 an
d In

st
ru

ct
or

s R
eg

ar
di

ng
 IM

PL
IC

A
TI

O
N

S O
E 

TH
E P

R
O

G
R

A
M

M
E IN

TR
O

D
U

C
TI

O
N

 IN 
TE

A
C

H
ER

S CO
LL

EG
ES

.

H
EA

D
 OE

 EA
C

U
LT

Y
 AN

D
 INS

TR
U

C
TO

R
 ON

 
TH

E F
IV

E IT
EM

S TA
K

EN
 TO

G
ET

H
ER



250

MEDIAE TEST :

The Common median was 4*25*

Table 4.20(a) : Median test applied to the groups of vice
• ' rectors, heads of faculties and instructors.

' Respondents Below Median Above Median Total

Vice rectors and 
beads of faculties 8 A

"sh
C

\J 32

Instructors 75 0 96 jj 171

Total 83 120 203

X = 3.97

P lies between .02 and ,05 

Differ aace is significant at-.05 level

The difference is significant at .05 level. It means 

that the groups differ in their perceptions regarding 1he 

implications of programme introduction. Vice rectors and 

heads of faculties feel rather more strongly than the instru­

ctors that the introduction of the programme creates number 

of problems in administration and disturbs the routine work 

of the academic courses. Still however, when the heads feel 

more strongly than the instructor that it increases the 

workload of instructors, the instructors themselves do not 

feel like that. This finding is in consonance with the ones 

in table 4.12 wherein also heads felt that this programme
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comes in way of family life of the instructors and takes 
away their leisure time. There tuo, instructors did not 

perceive this aspect of the programme as strongly as the 
vice rectors and heads. The impression one gathers is of high 

social commitment on the part of the instructors. They do not 

feel their responsibility with respect to extension services 

as a burden in any way.
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MEDIAE TEST :

The common median was 5*20,

Table 4*21(a) j Median test applied to the groups of
vice rectors, heads of faculties and 
instructors.

Respondents Below Median Above median Total

Vice rectors and 
heads of faculties 15 A 19 B 32

Instructors

I I

oo

! O I I I I

88 D 171

Total 96 107 203

X2 = .677

P lies between .30 and .50 

.*. Difference is not significant.

The extension programmes are planned following the 

guidelines given by the Department of Education. The vice 

rectors, heads of faculties and instructors work out the 

details. They can not however,, go against the government 

directives. What are their reactions towards the programme? 

Do they find it useful? Are they interested in working with 

the community? Are they satisfied with the nature and exteit 

of their involvement into the extension programme or with 

their role as change agents? Taole 4*21 shows that
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a. Vice rectors and heads of faculties appreciate the 
value of extension programme more than the instructors 
and are more satisfied with their role as change agents 
than the instructors.

b. Both the vice rectors, heads of faculties and instruc­
tors feel them more or less equally responsible in 
community development programmes.

c. ^he -instructors who have more direct contact with 
trainees and community do find it interesting to work 
with the community but the vice rectors find it more 
interest ing.

d. Lastly, both the vice rectors and instructors see in 
this extension education programme an opportunity to 
develop innovative ways and means to make the programmes 
more meaningful and interesting.

The table when all items are taken together shows no 

Significant difference between the reactions of the staff 

involved of both the groups - the vice rectors and heads of 

faculties and instructors. It means that perceptions are 

very close which provide a positive feedback to each other, 

meaning thereby sources of motivation at both the levels 

to vice rectors and heads of faculties for introducing such 

programmes as they perceive positive attitude of the 

instructors and to instructors a feeling oi job satisfaction 

as they find their officers happy with their working. Such 

congenial climate results into greater motivation and strong 

sense of commitment for the institutional programmes.
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5 Perceptions of Community about the Personnel 
Involved in Extension Education Activities.

In earlier pages attempts have been made to know 

the perceptions of three groups of personnel, viz., vice 

rectors and heads of faculties, instructors and teacher 

trainees involved in the extension education activities.

But these are the persons on. the giving end of the programme. 

I'hey try to do their jobs with utmost zeal, initiative and 

enthusiasm. But it remains to be seen as to how the persons 

on the receiving end of the programme, i.e. the community 

participants perceive the ability, competence, attitude and 

sincerily of these personnel. Bo they feel that the giving 

party really means what they put before us? Bo they have 

faith in their ability to help them in various ways or do 

they feel that all these are face saving devices before the 

higher authority? Such perceptions of the beneficieries go 

a long way in making a programme meaningful as well as 

successful. Ihe beneficieries should have faith in the 

authority trying to help them or they will find it waste 

of everybody’s energy and hard earned money of the community 

at large. Such perceptions of the beneficieries provide good 

feedback to the authority in inculcating needed attitude, 

developing required skills and organizational ability by way 

of training to the future workers in the field. It is all 

the more necessary for the teachers colleges to study such
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perceptions in depth so as to rethink and reframe their 

training programme especially when the extension education 

activiiy programme forms part and parcel of their teachers 

training programme.

An attempt has been made to study the perceptions of 

the community participants regarding the skills, attitude 

and organizational ability of the personnel of Northern 

teachers colleges involved in the EEA programme.

(a) Organizational ability of the teadbers college 
personnel as perceived by the community 
participants ;

Programmes of social nature require specific organiza­

tional ability to handle the unknown and at tim© un­

pleasant situations. If one falters here, he loses the 

respect, the confidence and faith of the persons for whom 

he is working. This loss of image in the eyes of the 

concerned community is likely to make his task more difficult. 

Much of the success of his endeavour depends on how he is 

perceived by the community concerned with respect to his 

various abilities.
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Sable 4-22 i Organizational ability of the teachers college

personnel involved in extension education activi­
ties as perceived by community participants.

Items
Agree to Agree to 
great some
extent extent

Do not 
. agree

Sotal

1. Shey understand the 
needs of community 
adequately.

106
(53/*)

86
(43/) ( 4/)

199
(100/)

2. She}/ genuinely try to 
understand the problem 
of the people.

124
(62/)

60
(30/)

15
( 8/)

199
(100/)

3* Shey do not involve the 
community leaders while 
planning the activities

35
(.18/)

66
(33/)

98 ^ 
(49/°)

199
(100/)

4. Shey give due weightage 
to the suggestion of the 
commnnity leaders while 
planning the activities

136
(68/)

54
(27/)

9 v 
( 5/)

199
(100/)

5. Shey are quite openminded 
in receiving suggestion 
from the members of 
community.

125
(63/)

66
(33/)

8
( 4/)

199 x 
(100/)

Sotal 526 332 137 995

Percentage 52.86/ 33.36/ 13-78/ 100.00/

She above table presents a very encouraging picture of the 

organizational ability of the teachers college personnel as 

perceived by the eommunilgr participants. She community strongly 

feels that the personnel understand their needs, moreover they 

are openminded so as to receive further suggestions from the
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community manners. Only 13*78 per cent of the participants are 

not found happy with respect to overall organizational ability 

of the personnel. In programmes of social service type, such 

dissatisfaction is bound to exist.

(b) Capability of’ the teachers college personnel as 
perceived by the community participants.

The inherent skill and knack of a per sen help him more in the 

execution of his work. Such skills become explicit when a person 

starts handling the different unknown situations.

Table 4-23 ! Capability of the teachers college personnel involved 
in extension education activities as perceived by 
community participants.

Items Agree
to

great 
ext eat

Agree
to

some
extent

Do not 
agree

Total

1 . They are well trained 
for the assigned job.

123
(62/)

68
(34/)

8
( 4/)

199,
(100/)

2. At times lack the skill 
required in dealing with 
problematic situations 
in the community.

39
(20/)

62
• (31/)

98
(49/)

199
(100/)

3. They do not have enough 
knowledg e about the lo cal 
conditions where they 
have to work.

51
(26 /)

90
(45/)

58
(29/)

199
(100/)

Total 213 220 164 597

Percentage 35.68/o 36.85/ 27-47/ 100.00/
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-Prom the above taba-e it appears that the community 

participants perceive some limitations in the teacher college 

personnel with respect to their capauilities. Though they 

find the personnel trained adequately for the task, still 

they feel rather strongly that they do' not have enough 

knowledge about the local conditions where they have to 

work. On the whole 27*47 per cent of participants perceive 

some limitations in the capability of the personnel of 

teachers college to discharge their assignment.

(c) Attitude of teachers college personnel
as perceived by community participants.

As stated earlier, the persons at the receiving and 

are very touchy so far as the sincerity of the giving 

authority is concerned. They either feel insulted, or 

dejected when they find that the other party does not have 

the genuine sincerity in ext aiding help to them. This blocks 

the way of progress in any programme undertaken by any 

authority or organization, however powerful it may be.
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Table 4*24 : Attitude of the teachers college personnel involved 
in extension education activities as perceived by 
community participants.

Items Agree
to

great 
. extent

Agree
to

some
extent

Do not 
agree

Total

1. They work as real 
change agents in the 
community.

122
(61/)

62
(31/)

15
( 8/)

199
(100/)

2. Lack of necessary zeal 
and enthusiasm in per­
forming their duties

60
(3c/)

69
(35/)

70
(35/)

199
(100/)

Total 182 131 85 398

Percentage 45.73/o 32.91/ 21.36/ 100.00/

Above table shows that the participants find the personnel 

from teacher college as real change agents. However, nearly 30 

per cent of them feel that the needed zeal and enthusiasm are 

absent. This tendency is substantiated by the earlier findings 

that rectors, vice rectors and even instructors had the feeling 

that the personnel working in the field are having indifferent 

attitude towards extension education activities.

6. Priority of Fields of Extension Education
Activities as Perceived by Teacher Trainees

Under the development programme of commited areas, number 

of activities have beai under taken. Some as directive from the 

Ministry of Education, some by teachers colleges on their own



looking to the needs and problems of the local community.

From the response of the community as well as from the end 

result of the programme, at times it was felt by the 

authority that there is some weakness in deciding the priori­

ties of the activities. Teachers trainees while in field, 

come in closer contact with the local people as they remain 

with the communily for longer duration of time. Hence it was 

felt necessary to find out as to which are the activities 

needed more by the communities in general.

To find out this, a list of twelve activities was given 

to the teacher trainees with a request to put priority number 

(i.e. 1, 2, 3) upto five to the activities which they felt 

as generally required by the local communiiy.

Table 4*25 gives the weightage received and ranks gained

by the twelve activities given to the teacher trainees.
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Table 4*25 : ihe^ weightage and rank order of the field of 

extension education activities as perceived 
by teacher trainees.

Item Fields of extension Overall lank
No. education activities weightage order

g. Increasing awareness about
preservation of food. 668

a. Increasing academic programme. 544

c. . Increasing awareness for health
and hygiene. 534

b. Training the rural and hill tribe
teachers. 531

k. Organizing recreational and cultural 
activities like drama, dance, debate,
etc. 421

e. Increasing awareness regarding
electrical service and maintenance* 262

h. Increasing a?;areness for better 
production in agriculture, horticulture
and preservation of agricultural product 230

i. Organizing activities for training in 
handicraft like wood work and bamboo
work, toy making and clay modelling. 162

f. Imparting knowledge about consumer's
need and functioning of the cooperative. 107

3. Organizing games and sports. 104

d. Increasing awareness about population
problems. 90

l. Increasing awareness about nutrition
and balanced diet. 62

1

2

3

4

5

6

7

8

9

10

11

12
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From the table it can be seen that the programme of 

activities related to awareness regarding preservation of 

food tops the list, from the weightage gained by each of the 

twelve activities, it can be seen that there is a big margin 

between the weightage gained by first five activities and the 

rest of them. Studying the nature of activities mostly 

advocated, it can be seen that people seem to be really 

after gaining better awareness with respect to their personal 

and educational needs. In order to improve their standards of 

living, th^y want them to be equipped with knowledge regarding 

food preservation and health and fcygiene so that they can save 

by way of food economy and by remaining healthy. They also do 

not want to be backward either educationally or socially.

They want to preserve their culture too by exposing their 

future generation to their traditional folklore and culture. 

This demand also conveys that they like to have recreation 

in their hard life and want to remain mentally healthy too, 

transmitting at the same time their culture to their children.

These perceptions regarding the priorities of extension 

education activities of teacher trainees reveal the healthy 

thinking of the different communities im the Northern region 

of Thailand, trying to improve their own standard of living 

with the help of other agencies.
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DISCUSSION

The role of higher education system in any country is 

not only to acquire, preserve and disseminate knowledge but 

also to promote a sense of social responsibility amongst the 

students by inculcating in tnem desirable values and attitudes 

towards social problems, so that the knowledge and skills 

acquired by them during their university life could be 

employed for the benefit of the society. It is therefore 

important for higher education institutions to take up 

programmes of extension and social services as a legitimate 

activity by involving bath students and teachers. This role 

of the students and teachers can help in bringing essential 

changes in the society to the extent possible and can further 

help in the programmes of national development.

Teacher training institutes are considered tobe one 

of the most powerful instruments in achieving the objectives 

laid down for higher education for, the teaching body in 

these institutions are the sculptors of future generation 

models. They are the artists trying to unfold the potentia­

lities hidden deep and down, far and away in numerous folds 

of the society.

The government of Thailand being fully aware of this

fact focussed its attention on teachers colleges making
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extension education activities a part of their training 

curriculum for the improvement and upliftment of economically 

underdeveloped area especially in northern region of Thailand. 

Teachers colleges under Teachers College Act, 1975 took up 

certain extension services as a part of their regular train­

ing programme, under which the teacher trainees as well as 

teacher educators are supposed to stay away from their homes 

in the neighbourhood areas and involve themselves in the 

community development programme.

This is likely to create some problems in administration 

as well as implementation. These probLems have been studied 

and discussed earlier in Section I - Part II. In an attempt to 

study the relevance of this programme with community needs 

as perceived by vice rectors and heads, instructors, the 

teacher trainees and the community participants, it was found 

that the perceptions of vice rectors and instructors were 

almost identical. Both of them did not differ in their view 

points regarding relevance of the programme with community 

needs. This reflects the positive aspect of their joint 

planning and deliberatiors. But when the perceptions of 

teacher trainees were compared with those of instructors, 

their teachers, it showed significant difference at .01 level. 

It implies that what the authority thinks to be the resultant 

outcome of the services offered does not hold true in reality.
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Teacher trainees because of their close contact could see 

the real needs of the community and hence their perceptions 

regarding the relevance of the programme to community needs 

were different from those of the authorities. But at the same 

time, the perceptions of teacher trainees were quite close 

to those of community participants. This is collaborated 

by the studies of Andrus (1976), Evans (1977), Wilun (1977) 

Bras it (1978) which show that community expectations are 

different and the community members must be involved while 

planning and deciding the programme, less involvement 

according to Guerrero (1975) results into low efficiency in 

meeting with community needs.

The perceptions of community participants regarding the 

relevance of the programme were found quite positive and 

higher than those of the administering authority. Whatever 

were the programmes, in general they were quite appreciative. 

So far as their perceptions regarding the different abilities 

of the teachers college personnel are concerned, they did 

have good opinion about them. Still however, they have found 

them rather indifferent and lacking in zeal and enthusiasm in 

trying out alternative programmes. This they expressed during 

personal interviews taken by the investigator. This should be 

noted by the training institutions. The future trainees 

should develop such attitudes towards these services that



they should perceive their role as real agents of change in 

community development programme.

With respect to the relevance of this programme for 

teachers trainees, the scores of trainees' perceptions 

regarding the relevance of the programme for them were higher 

than those of the instructors. It means that they found the 

programme quite meaningful for them as future teachers trying 

to be agents of change in society.

Though the picture appears to be leaning more on the 

brighter side, somehow the rectors and vice rectors are found 

to be rather more concerned about it. They expressed that 

this programme created a number of problems in their admini­

stration. i?he reason directly and indirectly expressed in 

their chedelist as well as interviews was the indifferent 

attitude of the personnel working in the field. They stated 

that teachers were interested in doing only the routine, 

teaching work. Tney openly expressed their unwillingness for 

involving themselves in such programmes. Rapee's study (1978) 

too had come out with the same finding that though the 

government had launched a programme, though it was a part 

of the duty of tne instructors, still, they expressed their 

unvfillingness to participate in the programme.
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This should be a point of concern for the policy
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framers. Indepth study should be undertaken to find out the 

reasons of this indifference because from the data gathered 

in this study through check list, the instructors, do not feel 

the burden either in their personal life or as an extra 

burden in their professioral life. It remains tojbe seen as to 

why their attitude should be indifferent. The probable reason 

given by the rectors is the shift of emphasis in training of 

teachers by different political parties can be seen in 

different Five Years Plans. In the Third and Fourth Five Year 

Plans the emphasis was on preparing teachers for teaching 

academic courses only, to meet with the shortage of teachers. 

Teachers prepared during this period had not developed that 

sense of commitment or favourable attitude towards this type 

of programme- Hence, when they were not trained basically for 

such programme, one could not expect results from a vacuum.

The only remedy is to concentrate more on this aspect in the 

future teacher preparation programme. At the same time pro­

vision of in service programme for such teachers, measures 

for motivation by way of promotion!, compensatory leave, etc. 

are to be thought of till the present lot of teachers 

continue in service. Again, necessary facilities - academic 

as well as physical ones, transport arrangement for quick 

mobility, better comminication facilities, comfortable 

residential facilities with extra allowances when on/off- 

campus duties, etc. are other measures which can be thought 

out to meet with the problems in administration.
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CONCLUSION

Extension education is a challenge to organizers of 

higher education. The institutions of higher education have 

long been accustomed to confine to theoretical instruction 

wit am the institution. Their programme had little relevance 

to the problems and needs of the immediate environment and 

the society at large. It has been an education for the elite. 

This ivory tower approach has resulted into the isolation of 

higher education from the mainstream of the social life. 

Introduction of extension education is an effort to break 

this isolation. Extension education is aimed to provide a 

bridge between the portals of higher learning and the society.

The existing curriculum in higher education needs to 

be made realistic through the addition of extension education 

as an important curriculum component. This componaat not only 

cuts the barrier between the theory and practice, but provides 

the needed links between various disciplines and also between 

disciplines and the societal needs. The programmes of 

extension education have to be socially relevant. The 

relevance of the programme is judged on toe basis of the 

perceptions of the various actors of this socio-educational 

drama. The perceptions of those in the authority are different 

from the perceptions of implementing agencies, the field
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workers and the beneficieries. It is satisfying to note 

that the trainees who are the field workers, have found 

the extension programme to be more relevant as compared to 

the perceptions of ..rectors, vice rectors, heads of faculties 

and instructors. Still more satisfying is the fact that the 

community has found the programme to be more relevant than 

vice rectors, instructors and teacher trainees. This augurs 

well for the extension programme.

The authorities have found that the programme could be 

more successful if the instructors and teacher trainees show 

less indifference towards the programme. The instructors 

suffer from a sense of insecurity, the moment they are taken 

out of the institutional framework to the framework of field 

work activities. This is a common experience when there is 

a radical change in the work modality. The present study 

points to the need for further work in the area and also 

new approaches to the preparation of educational personnel. 

The implications of the findings of the present study as 

enumerated in Part I and Part II of this chapter and the 

suggestions for further work a®e discussed in the next 

chapter.


