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CHAPTER IV

ANATYSIS AND DISCUSSION

The objectives of the present investigation as mentioned
earlier in chapter one, were to study the policy of the
government of Thailand with respect to extension educatioﬁ
activities as perceived by rectors, the highest authorities
in teachers colleges. The objectives also included the study
of the administrative set up for tuis programme, the opinions
and perceptions of other personnel like vice rectors,.
instructors, teacher trainees and community leaders and
participants regarding the various facets of the programme,
the problems as faced by tne personnel working in different
positions during implementation stage etc. These opinions,
reactions and perceptions were gathered through the use of
different tools like questionnaire, opinionnaires, structured
interviews, informal gatherings and small group discussions

which were recorded by the investigator.

The analysis of data has been divided into two parts.
The first part has three main sections, viz., (1) policy of
the Government amd rectors' reactions, (ii) administration
.and plamning of extension " education ac%ivities, and (iii)

the mture of extension education activities. The second
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part bas two sections, viz., (1) the problems of extension
gducation activities as felt byfrectors, vice rectors, heads
of faculties and instructors and (ii) the perceptions of
bersonnel invwlved regarding the %arious facets of extension

education activities.

In the first part, the data as gathered through check-
lists survey forms, opinionnaires and interviews of rectors
and vice rectors incharge have been analysed quantitatively

and then studied qualitatively.

In the second part of analysis the data as gathered
through the questionnaires, opinionnaires and discussions
with instructors, teachers trainees and community partici-
pants have been analysed quantitatively. The mode of scoring
and quantifying the data is already discussed in Chapter III.
The 'Median Test' has been used to test the significance of
the éifference of mean scores of different groups of

respondents.

The analysis and discussion of the data have been
presented in the pages that follow. A schematic diagram

of the presentation has been given.
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PART I

4.1 SECTION I : POLICY OF THE GOVERNMENT AND
RECTORS' REACTIONS.

This section includes (A) the disaission of the policy
of Thai Government in generélﬁwith respect to Teacher
Preparation programme in the context of emerging needs
under rural development programme, (B) Rectors' opinions
and reactions regarding - o ‘

i)  the policy of the government for implementing

. the programme of extension education activities

in the teachers colleges,

ii)  the policy adopted by each teachers college of
- Northern region of Thailand,

iii) the inclusion of the extension education programme
- in tea cners college curriculum.
A. The Poligy of Thai Government with respect to
Teacher Preparation Programme.
According to Hall's and Hord's point of view,
the policy has been defined as "a rule;or guildeline that
affects the procedures, deoisioﬂs, and action of an
organization and the individuals within it. Guba has also
given the meaning of the policy as : (i) policy is an
assertion of intents or goals, (ii)'pblicy is the acaumulated
standing decisions of governing boéy by wnich it regulates,

controls, promotes, services and otherwise influences



matters within its sphere of authority, (iii) policy is a
guide to discreationary action, (iv) policy is a strategy
undertaken to solve a problem, (%) ﬁolicy is sanctioned
behaviour .,formally through autnoritative decision or
informally through speculation and acceptance established
over time, (vi) policy is a mrm of conduct characterized
by consi,ster-lcy”and regularity in some substantive action
area, and (vii) policy is the effect of the policy making
and policgy impiementing system as it 1s experienced by the

client.

\The first Teacher Teacher Traming School in Thai
Kingdom was set up in Bangkok on OCtober'12, 1892. The
Teacher Training school was under the Department of Bduca-
tion and the government had emphasisedAthe need for good
teacher training programme along with the need for its
quality-quantity products for elementary schools. The
policy of the government as stated in the educational
scheme of 1897 stressed that the quality of education
depended directly on the quality of teachers because only

good teacher could give good education.

In 1902, the government declared the prov.s ion of
education o all the citizens. The general aim was to
eravie them to acquire general educational and vocational

skills in accordance with individual ability and Interests.
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The government also decliared that the objective of education
was to train people for effective citizenship so that they
could make their living meaningful, could progress well

and fhefeby helped in maintenance of peace and stability

in the nation. This statement focussed specifically on

basic education for all citizens which stressed the demand
for qualified teachers particularly for elementary educa-
tion. At that time the government made an effort to expand
teacher training step by step, In order t0 secure manpower

for various fields.

In the year 1932, Thailand changed its form of govern—
ment from an absolute monarchy to constitutional monarchy.
During this period, the government tried to expand elementary
education as fast as possivle. The expansion of elementary

education inevitably increased the demand for teachers.

In the year 1935, Mr. Bhunthin Attagara became the
first Director-General of the Department of Teacher Training.
Under ﬁis leadership the Deparfment of Teacher Training
began the long journey to&ards qualitative and quantitative

development of teacher education as the key to success.

In 1954, H.E. General Monghom Promyothi, the then
Minister of Education, realized that the question of
extension of education was related to poth the qualitgtive

improvement and the quantity expansion of teacher education.
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It meant that the numver of teachers should be increased;

‘ and the competency of teachers should be improved. In

tnis period, at the Chombueng Village College in Rachaburi
Province, a new kind of teachers institution suitable to
the remote areas was established. Its objective was to
train the 7th grade students from poor families in the
gelected backward or sensitive areas in the country as

teachers for elementary level.

In 1955, the twilight programme for those pursuing the
B.Ed. began in colleges of education. The objectives of
tnis project were to solve the national teacher shortage,
t0 provide opportunities for the graduates of 10th and 12th
grades who might want to go for further studies and to solve
the critical shortage of elementary school teachers in

remote areas.

In 1956, the Thai-UNESCO Rural Teacher Education
Project (TURTEP) for improving rural education was launched
which was furthér assisted by UNICEF. The objectives of
this project were to provide teaching and work.ing experience
to students and people in rural communities. Its introduc-
tion aimed at increasing tune number of teacher trainees
willing to work in rural communities. The project was

started in 1956 at Ubol Teachers College in Northeastern
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Thailand. By 1967 all teachers training institutions had
adopted the principle of TURTEP with very satisfactory

results.

In 1962, the master plan of the first PFive Year Plan
of the Nation, was prepared. All developmental programmes
of the nation followed the masver plan, which aimed at
providing directions for the cowmtry's developmemtal
programmes. From 1967 to 1971, the second Five Year Plan
‘of the Nation was put into effect. It laid more emphasis

on ‘the expansion of teacher education.

‘ During this period, the government tried to make people
awarerf the need to increase national income. Five year
national economic development plans had served as guidelines
for each developmental project. Many projects has been
completed, including construction of dams, roads, electrical
power-stations,etc. Numerous developmental projects were
completed in the provinces. These expansions inevitably

brought changes in teacher education.

It can be noted that the First and Second Five Year
Plans « the Nation had emphasised material developmert.
The lack of man—éower was the main problem at the end of
the Second Five Year Plan. So man-power development was

strongly stressed in the Third Five Year Plan (1972-76).



In this period, the number. of teachers colleges and
teacher educatién programmes increased enormously. As this
programme emphasized the academic programmeé only, the
extension education activitiés programme of teachers
colleges got a set back. The increased number of teachers
also posed a problem pf unemployment of teachers during

the later years.

As mentioned above, the main function of teachers
colleges was to produce teachers to implement the policy
of the government as outlined in the Thurd Five Year Plan
of the government as outlined in the Third Five Year FPlan
of the nation. As a'result, the community service programme
was given seconéa:y importance. There was only one programme
~which was closely relat el t0 community services. It was
the Rural Teacher Training Programme which had its main
objective of providing second year student teachers with
teaching gnd working experiences by having three months
actual practice teaching in rural elementary schools. The
idea behind this programme was 1o acguire knoWledgé from
the actual classroom situation, to understand the problems
of ruéal life which the confronted the schools, and to
£ind out solutions of the probiems utilizing the community
resources 1o the extent.possible. Thus, inculcating the

desire to do well in job, living with the rural people
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and helping them in problem solving, were the expected
behavioural outcomes of teachers willing to teach in rural
areas. This project was neglected for ﬁany years but was

reorganized again at the end of the Fourth Five Year Plan.

The community services have been strongly emphasised in
the Fourth and the Fifth Five Year Plans of the Nation
When’tbe policy of rural development Wés declared. Thus,
there has been a clear sbift of emphasis im the nutioml
policy of teacher education, i.e. frum purely training based

programme to that.of rural development based @wogramme.

4.1.2 B Rectors' opinions and reactions -

(i) The Opinion of Rectors about the Pelicy of the
. Government for Implementation of Extension
Education Activities in Teacher Colleges

According to the opinions of the rectors, the policy
of the present government was clearer than the previous
government (before 1082). They explained that the policy
of the formér governmen% had emphasised raising of the
income of the people at large. For teachers colleges, the
policy had stressed on gmoduoiné more teachers to meet the
requirement of the ommnity. At that time, lack of teachers
in grimary schoolé; particularly in the remote areas was

the critical problem of the national system of education.

The pfoblem was solved by producing sufficient number
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of tea crers - rather greater number of teachers than the
required quota. This resulted into unemployment of trained

primary as well as secondary teachers.

The rectors expressed unanimously their satisfacbtion
with the policy of tbe‘new government which clearly
enpnasized the need of trained rural teachers so that the
programmes of extension education activities were revived

once again in teachers colleges.

With the new responsibility of rural development
programmes, impiementation of extension education activities
became one of the main functions of teachers colleges.
Through teachers college Act 1975, the government'specified
the extension education programmes as one of the five main
functions (viz., preparing teachers, inservice training,
research, breservation of culture and extension/community
services) of teachers colleges. This has given clear

direction to teachers colleges.

The rectors, while appraising the policy of the govem-~
ment stated that the implementation of extension education
programme was found easier due to this clear directive

from the government.

Moreover, the rectors opined that the concern of the

government regarding the policy had affected the implementa-
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tion of extension education programme in a number of ways,
Firstly, there was sufficient allocation of funds to the
‘extension education programme by the government for the
Food and Nutrition Project in Rural Areas, Community
ieadership Training Project, Suppleméntary Books for Rural
People, etc. Secondly continuous programmes for training
the personnel of teachers colleges for extension education
was started. Lastly, there was dncreased cooperation among

different govérnment agencies at provincial level.

However, a few rectors expressed that the policy had
increased the burden of teachers colleges in the sense‘that
there were no qualified personnel in teachers colleges for
this programme. Moot of the personnel were only trained
for producing teachers for routine work. The extension
education was concerned wifh the upliftment of rural people
so the experiences of the personnel for tuls task were’
specific. Secondly, there was a lack of attitude of the
existing pérsonnel to work witﬁ community. It was because
of the feeling among them that teaching was their main
duty and the extension education activities increased
the burden. for them. Hence, they did not want to work with
community. Lastly, lack of funds was the critical problem
of teachers‘colleges because the extension programmes were
concerned with the remote areas. Hence a lot of fuhds for

various expenditures such as fuel for vehicles, supply ing
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instructional material, extra allowances 10 personnel

on duty, etce. were needed.

(ii) The Opinion of Rectors Regarding the Policy Adopted by
Each Teachers Colleges of Northern Region of Thailand.
A1l the rectors eipressed that the policy of each
teachers college was in consonance with that of the govem-
ment. All the programmes adopted by teachers colieges were
with the objective of raising the living standard of the

rural poor.

The policy of implementing fhe programme oi each
teachers college was almost the same. The responsibility
of the programme was given to vice rector No.IV who
generally chalkout the programme in consultation with other
staff members, Still however, other agencies and vdluntary
groups like boyscout, Buddhist monks, etc. were involved

in executing the programme.

With respect to finance, all the teachers colleges
had almost the same problem of slortage of funds. They-
followed the same pattern of raising the funds from
differ ent sources like collegiate budget, off campus
agencies like primary education office, Lions Club,‘and
international foundations supporting tbe‘extension education

activities.
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In shoft, all the teadiers colleges had adopted more
or less the séme po}icy and patterﬁ for administration and
implementation of extension education activities in their
respective areas. The basis of the poliéy of each teachers
college was clbgel& in line with the directives of the

government.

(iii) The Opinion of Rectors Regarding the Inclusion of
Extension Education Programme in Teacher College
Cuxriculum. PR

School, according to rectors in remote rural areas,
éid no% remain only a beneficiary of the programme of rural
development; it 5ecame one of the active agencies involved
in bringing about social, economic and cultural changes in
the society. Teachers in school played a significant role,
which was définitely a changed one in the context of new
policy of the government. Guidelines rega:ding thig new
role of teachers were supplied in plenty through agencies

like APEID, resolutions of national seminars and work shops,

case studies done- at national and provincial level.

Though the rectars found a few limitations in the
programme execution by éach teacnhers college due to shortage
of staff trained specifically for this purpose, or with
respect to the general attitude and initiative of‘tbe staff,

they agreed unanimously on the point that inclusion of this
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programme in teachers college curriculum was highly justi¥
ficable from the view point of students, staff as well as

community.

With respect to students, they stated that such a
. programme was useful for the students in a number of ways

Viz. ]

(i) students got the knowledge and experiences
conceining community development, (ii) they worked with
community confidently when +they go% a’job in rural school,
(iii) they felt that they were the change agents for
commﬁﬁity, and (iv) the programme reduced the problem of
procurring teacﬁeré at primary and secondary school level.
The teachers colleges were in a position to provide courses
in extension activities to those who were trained only in
‘academic courses so that it could help them to get job in

other occupations like social work, community welfare

centres and other voluntary organizations.

With respect to staff development, the rectors opined
that the inclusion of extension programme in teachers
college curriculum helped staff members in gaining new
experience and knowledge from actual situations in community
for improving their teaching. At the same time they could
apply the knowledge axd theory.from such experiences to

improve the curriculum.
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All the rectors stated that the inclusion of extension
_ programme in teaébers college curriculum helped teachers
collegeslin fulfilling their commitment to government and
community botn by adjusting their curficula harmoneously
with'needs of comm&nity, and uplifting themselves as centres

for continuing education and extension education for the

neighbourhood areas.

All the rectors agfeed that the curricﬁlum provided
the guideline for planning extension ﬁrogramme to be
practised by students and staff mémbefs in rural areas.
Certainly, this érogramme ﬁelped rural people in solving
their problems. With the help of the staff, students' camps
helped the community with respecf to sanitatiun, litéracy,
library, agriculture activities, etc. These activities

were useful for rural people.

These reactions of the rectors are in consonance. with
the point of view of Irene (1978 that at the college level
the lacuna in the formal systemlﬁust be overcome by a
curricuia that is relevant to the needs of developing
country, especially to the rural reaiities and mobilizing
to the maximum its use in the formai‘gystem for constructive

i

community development work.
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DISCUSSION

Rectors of all the teachers colleges completely agreed
with the policy of the government with respecf to the
introduction and implementation of extension educajion
programmes. From the pefsonal discussions with each of them
individua]ly,. it was found that they favourd such programmes
in teacher education as they felt that the utmost need of
the Northern Region of Thailand was to raise the standard
of living, the level of awareness and sensitivity to social,
econumic and political problems and the cultural preservation

campaign of the people in tﬁe remote rural areas.

Though they agreed with the government policy, still,
however, they expressed their concem oOn two important |
points rather sha:ply. One was with respect to policy
framework by the teachers colleges and other was with

respect 1 provision of necessary funds.

It was found during the interviews with the rectors
that, whatever might be the policy of teachers colleges,
it was not put into black and white by most of them. It
is framed and moted only mentally by the rectors conceﬁned.
This lacuna‘in policy framework generated suspicion, doubts
and a sense of insecurity in the minds of the starff with
respect to its execution and tneir own position.xAs nothing

was in printed form, each one, as well as any one could
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cnange or interpret it in a mammer favourable to one's own

interest.

This has been a weak poiut of programme framing and
functioning both, as it resul ted intp either non-communica-
tion or miscommunication amongst the personnel of teachers
college. Such a sistuation was likely to lead tqmisunder-
standing of objectives, confusion and non-cooperation in

the gstaff.

This reasoning is supported by Beck's study (1973)
which also revealed that many of the'junior colleges iﬁ
Alabama did not put the policy adopted by them regarding
the community. Service function in black snd white which
generally created confusion in the personnel involved at
number of points. Bach tried to interpret the instructions
according to their individual dnderstanding of the matter.
The policy needs to be clearly stated and printed and made
available to all the members of the staff for, it influences
the morale of the personnel working under the proiects in
different ways. The policy needs clarifications with
respect to (i) working hours in this programme to bé
considered és—a part of the total workioad, (ii) considej“
ration of such participation during promotion or pay scale
rise of the members concerned, (iii) flexibility regarding

leave adjustment or transfers etc. Only Piboonsongkarm
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teacners college has printed the specific policy with
respect to extension education activities in its annual

report.

It is necessary for all the other teachers colleges to
cowe out with printed policy framework in the interest of

all the administrators as well as implementors.

Frow the discussions with the rectors, it became
expliéit that there was a clear need to conduct the exten-
sion education activities programme by the teachers colleges
and universities as well. These organizations being the
institutes of formal learning, are in a position to put
forth the programmes in a systematic manner. Davis' (1974)
findings of his study in‘Mécbigan in this regérd cieérly »
stated that universities should increase the amount of
time and responsibility for the expansion of such programmes
and should provide more flinds and extend bebtter facilities
so as to serve the community by way of providing life-long
education facilities. Findings of Guerrero (1975) comwey
the same meaning by stéting that broad participatien of the
university for tne study of.local problems and éxtension
of help for their solutions, remain as pillars of progress

and modernization.

Prom the discussion with the mctors th e impression

that 5ne got was that the extension education activities



usually depended on the po}iqy of the government decided
over a longer duration. In Thailand the policy of different
governments did not give a ﬁeaningful priority to the exten-
Sion education activities continuously though this programme
was quite popular in the begimning when it was first
launched. fhis phenomenon of negligehce affected the
extension éducation activities very seriously. For example,
the Rural Teacher College Project had been a popular
activity in 1962-65. After that it had stopped for more

than ten years deplorably because of the lack of financial
support. This activity started again in the beg inning

period of the Fifth Socio-Economic Plan (1982-86). This
uncertainity of the policies affected the development of
extension programme of teachefs colleges. These teachers
colleges produced teachers for profession‘in general. No
attention was paid to train personnel for extension educa-~
tion activities. As a result, the community had to face two
types of problems. One was excess of trained teacher;
resulting in unemployment of the trained ménpower and

other was the absence of required personnel for extension
education activities programme which required special
training in certain skills and attitude. Commnity develop-
ment depends on the long term contimuous and steady programme,
because it is through such programmes that necessary values

and attitudes are inculcated in the people. Such programmes



should be studied and followed up constantly and conti-
nuously for necessary modifications. This necessitates a -
uniform, stable policy declaration by the government.
Community development depends on the long term and continuous
programme, because, it is through such programmes that
necessary values and attitudes are inculcated in the people.
Such programme should be studied and followed up continuously

for necessary improvement.

4.2 SECTION II : ADMINISTRATION AND PLANNING OF
EXTENS I0N EDUCATION ACTIVITIES
This section consists of two parts, viz., (A) Nature

of administration, and (B) Planning of the programme.

4¢2.1 A. Nature of administration.

(i) Administrative seﬁup : The success of any endeavour
of an o.;:g;anisation or an institution depends largely on the
fabrics that give strength to the whole edifice. These
fabrics are found in various forms, viz., the quaiity
of personnel working, their morale, their commitment to
the institutional objectives, the norms and values
defined by the institution, the freedom enjoyed by
the members, the authoritation democratic management
style, the institutiomal climate created or developed. In

short, these refer to the administrative set up and managex;ial



aspects of the organization. Of all these different compo=-
nents, the number of persons involved also plays an
important role, for when the number is too sma ll i.e.
insufficient, the burden gets increased on a few shoulders
which results into delay and a doked feeling among the
members which creates constant tension. Even when the number
is quite large but tue persons are non-committed and
indifferent, the final outcome will be no better. Hence the
study of any programme asks for the scrutiny of the admini-
strative set up of an organization as a whole as it implies
the coordinated efforts of a group of persons in pursuit of

common goals.

While studying the administrative set up of the eight
teachers colleges of the Northern Region, it has been found
that the rector is the highest authority who dispenses with
dif ferent responsibilities to dif ferent persons. Extension
education activities comprise & number of units including
the rural develoément unit, public relation unit, programme
evaluation unit, planning unit, correspondence unit, etc.
The rectors in all the eight teachers colleges delegate the
power of implementation of extension education activities to

one of the four vice rectors, generally vice rector IV.

For executing the programmes, there is always the need

for a separate office. Two types of office control have been



found. In one type, there is a rector's ot fice which
delegates powers to other three vice rectors also. Here, the
decisions are taken by the rector in the teachers college
regarding extension education activities but the different
units of the entire faculty get involved. The work is rather
over decentzalized. The difficulty that arises here is regarding
coordination in the érogrammes. Tne vice rector IV, tuough in
charge to a greater extent, is not in a power or position to
take the work from other three vice rectors directly as the
responsibilities are directly given from rector's office. This
comes in the way of speedy implementation of thé extension

prograummesS.

In the second type, there is a separate office for tune
extension education activity unit. Here the direct wntrol
of vice rector IV is exercised while planning and executing
the extension pfogrammes. The vice rector in consultation
with other agencies related to educational programmes, viz.,
office of the governor of province, office of movincial
head of elementary schools, troops (army office), village
boyscouts and volwmtary organizatioﬁs,etc., piaﬁout the entire
programme under the chairmanship of the rector. The planning
is done by an administrative coumittee of teachers college
which is comprised of the head of academic faculty, head
of other departments and all vice rectors. As there is a
separate office for the extension education programme, the

vice rector IV is in a position to devote more attention
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as well as  is in a position to control the programme
execution rather independently. This power helps him in
having close coordination with other centres, viz., rural
development centre, technology centre, research centre,

teaching service centre,etc.

These two different types of administrative set up,
reflect the planning, organization, coordination and imple-

mentation of extension education activities programmes.

(ii) The)persommel recruitment ¢ As extension education
éctivities are related to a variety of subjects provided
for community along with pedagogical ones, the recruitment
of personnel is very critical. Since teachers colleges have
undertaken teacher training for a long time, the required
personnel for community work specially, is one limitation
in programme implementation. Consequently, the personnel
imvolved in the extension education activities come from
various groups of persons in each teachers college. An
attempt i1s made in the present investigation to study the
nature.of academic as well as professional qualifications
and experience of personnel involved in extension education

activities. The data is presented in the following tables.
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Table 4.1 : The academic personnel involved in
extension education activities in
the eight teachers colleges.

Position Number
Professor - -
Associate Professors 1
Assistant Professors 19
Lecturers 255
Total 275

Teble 4.2 3 The qualif ications of persommel involved
in the extension education activities in
the eight teachers colleges.

Qualifications ' ~ Number

Academic qualifications

Certificate or lower )
Bachelor Degree 57
Mast ers' degree 81
Doctoral degree ‘ -

Professional qualif ications

B.Ed. 25
M.Ed. 93

Ph.D. - 12

Total 275




Table 4.7 : The experience of persounnel involved
in the extension education activities
in the eight teachers colleges.

Years Total

1 40 3 31

4 to 6 59

7 t0 9 107

More than 9 years 78
Total 275

(iii) The budget provision for extension education activities
in teachers colleges : Extension education programme,
proper provision in the budget for its programmes is to be
taken care of as sucn activities require more funds by way
of travelling expenses, providing lustructional materials,
extra allowances for the personnel when off campus
accommodation is to be made, fuel charges for vehicles, etc.
This provision has been made by each teachers college mainly
in three different ways, viz., allocating separate funds .
at the central office, providing it through the academic
faculties and providing it through the academic departments.
Generally, all the teachers colleges prefer 1o have thelr
budget allocatiom provision through academic faculties as it

ensures smoother procedure to get the funds well in time.



The main sources of finance are
i) government grant,
ii) tuition fees (partially)

iii) emergency fund of department of teacher education.

The supplementary sources of finance are
i) private sector donations from barks, industries, etec.
ii) international funds such as UNICEF, UNESCO, UNDP,etc.

iii) government agencies such as university, supervisoy
. unit,etce.

It has been observed that generally each teachers
college tries to find sources of finance outside the campus
by way of university grants or from supervisory units which
conduct the research programme and provide funds for the
same. The same way the teachers colleges find it convenient

to get funds from voluntary organizations also.

(iv) ©Provision of physical facilities : Any activity,
espécially the sociél service one in nature depends for its
success on the morale and commitment of the personnel working
for the same. It also depends to a great extent on the

supply of necessary physical facilities, office supply,
instructional materiai: and other things like fuel or petrol
for vehicles as the personnel have tqmove from place t place
in the commitment area. In absence of these, there is

unnecessary delay in the implemertation process which many
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a times affects the morale of the working staff. When these
facilitiés are not availsble with considerable ease and 1if
one has to go into a long tiring procedure to get them, it
creates frustration in the staff which leads t#indiffereat

attitude and apathy towards the responsibility assigned.

It has been observed that there are three main proce-
dures of providing the office supply for the extension
education activities, viz., making special provision, taking
it from sector office and utilising it from special main-
tenance department. The position is little different among
elght teachers colleges. Petchaboon Teachers College did
not use the office supply from the rector%offioe and Hakorn
Sawan Teachers College had no special maintenance department
for providing facilities for the extension education acti-
vities. Bo they used the office supply only from the pro-

Y¥ision made for extension education activities.

For the instructional materials, it is very clear that
majority of teachers colleges utilised the instructional
material for the extension education activities from three
sources viz., the rector's office, the academic department
and the office that was specially organised for this activity.
Of these it has been observed that all the teachers colleges
utilized the instructional material supply from all the

three sources, only Chiangrai Teachers College did not use
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the instructional materials from the academic departments/
' faculties but fuliy depended on special provision or rector's

office.

As far as vehicle, petrol and fuel are concerned, all
the eight teachers colleges provided them through the rector

of fice and the special offices

(v) Measures for motivation : "As stated earlier, the
mofale of the working staff in any institution or organiza-
tion depends on the concern shown by the authority, encoura-
geuent gilven by the leader, understanding extended by the
person in position, and lastly the motivation provided from

the top.

In extension education programme, the personne involved
have to work outside their campus. They ceme across a number
of situations which may not be always palatapble, e.g., they
have to stay away from their own families, the problem of
food and other houely comforts will be always there; they
come across people with different behavioural narms; beliefs,
culture and nature. It requires lot of patience, tolerance,’
understanding, sympathetic attitude as well as broadmindedness
to let go certain unfavourable incidents. It is but natural
that when so much is expected from a person while performing

his duties, the person definitely expects encouragement,
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Writing about the motivational aspects, Maslow suggested
that motivating the personnel siould be based on a hierarchy
0f human needs as under : physical needs, safety needs, need
for love and belonging, need for esteem and need for self-

realization.

Regarding this motivational measures as adopted by the
teachers colleges with respect to extension education acti-
vities programme, it has been found that generally all the
teachers colleges have adopted three types of motivational
measu}es, ViZe,

i) motivation by giving promotion and increasing the

salary,

ii) motivation by decr easing the routine work-load, and

iiij motivation through open appreciation of the
- instructors.

On investigation, it has been found that only four
out of eight teachers colleges could lighten up the routine
work as a measure for motivation but six ouf of eight

teachers colleges adopbted the other two measures only.
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4.22 B. PLANNING OF THE PROGRAMME.

Whatever might be the lofty ideals or cherished
objecfives while introducing a2 new progfamme, however best
might be the quality of personnel employed for its execution,
whatever might be the amount of funds reserved and facili-
ties egxtended, the project or the programme mapy a time
meets with an unnatural or prematured death just for want
of wise planning. By planning is meant not the initial
chalking of its frémework or blue-print. It means the
plaming in its totality, its administration - the way the
project/programme is led; its organization - the way the
project/programme is scheduled - timewise, personwise,
resourcewise and finally the way it is implemented ~ the

commitment and determination, the power and the push.

The programme of extension education activities has
béen taken up as one of the main five functions of .teachers
colleges as per the policy of the government. All the eight
teachers colleges have almost the same pattern of admini-
stration and other facilities, still however it is very
likely that their method of planning and organizing the
programme might differ from college to ollege in the

context of the commitment area.

In order to go deep into the entire procedure of

administration of extension education activities, a check-
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list with twenty four items was administered W eilght vice
rectors or the person in charge of the extension education
activities. The instrument has been divided into four parts
with six itews in each. The; are procedure of planning,
administering, organising and implementing the extension
education activities. The data have been Dresented in the

following pages.

Table 4.4 : The procedure of planning the extension
education activities.

Respondents
Statements Yos TS
No. % No. %

1. I plan the programme totally by

myself. 2 25 6 75
2. I give only the frame work to

the staff for preparing the

programme. 6 75 2 25
3. 1 plan the programme jointly

with the staff members concerned

by having cont nuous discussions. 7 90 1 10
4. I plan only the long-term

programme. 4 50 4 50
5. We usvally study the community

needs for plamning the programmes. 5 6% 3 37
6. We prepare the blue print for

the programme well in advance. 7 90 1 10

The data presented in the above table draws a very

positive pilecture with respect to the procedure of planning
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The first three items reveal that the plamning is done with
due consulfation and cooperation of other staff members.
Community needs are kept in mind (63%) and blue priﬁt is
(90%) prepared before planning out thé activities which takes

care of all the points of concern and eventualities too.

Table 4.5 : The procedure of administering the extension
education activities.

Respondents
Statements o TS
Noe % No. %

1. I make the objectives of the

programme clear to each of the

persons involved from the

beginning. 6 5 2 25
2. I make the duties and responsi- |

bilities of every member clear

~to him in writing from the

beginning. 8 100 - -
3. I go strictly accord ing to the

blue print. 3 37 5 63
4. I insist on completing the work

within the stipulated time by

means. 6 5 2 25
5. I allow the persons to take

.initiative and take decisions

on their own, whenever it is \

needed. T 90 1 10

6. Once I leave the responsibility
0of the programme to the person
in charge, 1 do not interfere
at all. .6 75 2 25
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The procedure of administering as it appears from the
above table puts before us a democratic style of admin istra-
tion. 75 1t 90 per cent of the vice rectors allow their
staxif to take initiative.and enjoy the freedom of work.

This infuses a sense of responsibility in the personnel
involved and develops creativity and leadersh ips qualities
in the juniors which can provide responsible administrators
in the long run for the institutions. Another good point of
administration that one reads from the table is, the sensi-
tivity in the administration regarding time. Seventy-rfive
per cent of the vice rectors insist on completing the work
within stipulated time. It has been generally observed that
people take up projects with great zeal in the initial stage
but later on remain so lethergic that the zeal of the persons
working and meaning of the project, both get lost due to its

lingering over years.

Still howver, item No.3 presents a point of debate.
Thirty seven per cent of the vice rectors expressed that
they go strictly according to the blue print, come what may;
while 6% per cent do not stick to the blue mint. Will it
mean rigidity on the part of 37 per cent vice rectors and
flexioility on the mrt of 63 per cent vice rectors?
Programmes which are of social service type come across a
nunmber of varied situations and persons when 1t becomes

imperative on the part of administrators to relax their
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plans, remain flexible enough to redesign and motlify in the
context of the existing circumstances. Still however, once
the objectives are made clear, responsibility given, time

target is fixed, insistance to stick to the bluprint of the
programie prepered earlier with some flexibility is a nece—

ssary evil in administration to achieve the target.

Table 4.6 ¢ The procedure of organizing the extension
education activities.

Respondents
Yes No
¥o. % No. %

Statements

1. The members are generally
assigned the work as per their
attitude and interest. 7 90 1 10

2. I motivate the members conti-
nuously to put in their best
in the programme. 8 100 - -

%. I do not wait for prior sanc=-
tion from the higher authority
in case of any emergency. 6 75 2 25

4. I teke up even those activities
which are not scheduled but are
found necessary in the interest
of the community while working
with them. 7 90 1 10

5. I am generally concerned with
the final outcme of the
pro gramme. 7 90 1 10

6. I go even outof way in provid-
ing necessary facilities to the
staff when required. 8 100 - -
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Table 4.6 reveals that the organization is quite
syétematic for, (i) the interest as well as aptitude and
ability aspects éfﬂthe members are taken into consideration.
The activities are being taken up immediately, whenever the
need is felt in the coﬁtext of the emvironment, (iii) the
facilities, comforts and motivational aspects with respect
to working staff are looked after well by almost aiﬂthe

vice rectors.

Table 4.7 3 The procedure of implementing the extension
education activities.

Respondents
Yes D NO- "o
]

NOO 0';0 -_N_O‘o

Statements

1. 1 have periodic meeting of the
staff to clarify the procedure
and give needed guidance. 7 90 1 10

- 2¢ I do not hesitate in tsking help

from the community people in the

areas where I do not have reguired

manpower . 6 T 2 25

3« I prefer contacting the different
agencies and persons working with
us across the table rather than
through a circular. 6 75 2 25

4. I have periodic orientation
sessions for the different
agencies/persons working in the
programme. 6 % 2 25

5. I keep sel f~evaluation session
frequently during the execution
of the programme. 7 90 1 10

6. I allow the persons to work in
their own way after conducting
the first formal session. 7 90 1 10
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For conducting such extension education programmes
which'are social in nature, the first prerequisite of such
programmes is the cooperation and mutuval understanding of
different personnel and agencies working for the same cause.
Table 4.7 clearly shows that 75 per cenqof the vice rectors
go out for mutual exchange of views with other agencies.
Ninty per cent of them adhere to self evaluation procedure‘
periodically so as to get necessary feedback. As it appears
from the table, the implementation of the programme is done
by the administrators keeping the human psychology in mind

so as to get maximum benef it from the resources available.

DISCUSSION

Reviewing the data presented with respect to administra-
tion, personnel recruitment, budget provision, provision of
physical facilities, and measures of motivation adopted, one
can say that all the eight teachers colleges work almost on
the same line of thinking. All of them have rector as the
highest authority and vice rector IV as the person in charge
of extension education programme in general. 5till howeven,
Chiangmai; Tumpang and Kampaengpetch teachers colleges have
rather over“decentralized systen of administration which at
times becomes instrumental in causing unwanted delay in the

execution of the programme.
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The gqualification of personnel recruited ranges from
persons having Higher Secondary School Certificate to Ph.D.
degree. The personnel employed are highly trained profes-—
sionally.(93 per cent M.Eds.). Stil%however, the concentra--
tion is more at the lecturerlevel. There is no professor -
and only one associate professor in the total sample of
eight teachers colleges. This saould be a matter of concern.
If the programme is to have gquality, more persons in the
higher cadre who can work out perspective planning for ten
to fifteen years in advance, who can design the infra-
structure to materialize the entire programming and who
through the sheer weight of their power and position can
get the things done at all levels without unnecessary delay
or disturbance of any sort must be recruited in due course.
Nature of budget allocation, provision for physical facili-
ties as well as motivational measures nbre op less remain
the same in all the eight teachers collegés. It can be
presumed that as they work uniformly according to the policy
of the government, they remain almost the same in style of

their administration.

It remains to be seen as to whether they differ in
their planning of the programme and declding the nature of
activities in the context of their respective commitment

areas.
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Planning of extension education activities involves
long term perspectives and hence cannot be done single
handedly by anybody though in-charge. While planning such
progremmes which are more of social naﬁure, they are to be
thought out and examined from different angle and view-
points. For this, as Patel (1970) Kelly (197%) and Suwit
(1973) have suggested, the local needs and avéilagle

resources are to be kept in mind while planning.

The vice rectors in all the eight teachers colleges
have kept this ﬁoint in mind that inadequate planning as
Chawe (1963) has put, results inte much less achievement in
the programmé. Fifty per cent of vice rectors disclosed
that they plan Sut only the long term programmes. (One would
wonder as to how these people can cater o the immediate '
needs of the community if they take only long ferm plans?
Certain immediate needs of the local commnity can be met
with short term programmes only. Tﬁis specific point needs

further exploration.

The involvement of the personnel right from the plan-
ning stage presents a strong point of the planning proce-
dure as expressed by the vice rectors. This is in conformity
‘with findings of MichaeYs Ohio study (1978). It helps in
developing proper attitude and a sedsé of fesponsibility

among the personnel involved in the programme activity.
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The édministration procedure followed by the vice rectors
is much in line with the suggestions done by Slamet (1973)
Stephens (1973), Erozer (1978), Maninus (1978). Needed
orientatién Wi%h respect“to oﬁjectives aﬁd.procedure to be
'followed, results into cleur underétan&ing on ihe part df
the personnel involved. This.avoids confusion and compli-
cations. Though the administrators make it a point to go
strictly according to the blue print of the programme,
however it is necessary 10 keep it flexible enough to meet
with thelon the spot situstional needs. This helps in
carnying out the work to the maximum satisfaction as there
will be no rlgld insis tance on its completion in time by

: any means. Freedom to take 1n1t1at1ve as well as to make
necessary changes reflects the democratlc management style

of the admlnlstrators.

Orgenization and implementation of such programmes
need a wide network of coordination. As Ansari (196Y) and
Otto (1973) have expressed at the end of their fespgétive
studies tb;t coordination with agencies outside the campus
for such'tybes of programmes, enhances the level comple~
mentarily which finally leads 0 promising results. On the
whole the vice rectors have adopted such measures quite
" consciously. They remain in close tcucé with outside agencies

by havjng‘visits and frequent meetings with them Self-
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evaluation technique as adopted by the vice rectors gives
them necessary feedback as expressed by them during thelr

interview sessionse.

On the whole, the entire wmocedure of administration
right from planning to implementation presents a healthy
picture of the institutional climate. With so weLl planned
procedures, it remains to be seen as to which activities
the teachers colleges are in a position to take up to fulfill

the national objectives of developing the onmnmitment areas.

SECTION IITI : THE NATURE OF EXTENSION EDUCATION ACTIVITIES.

The present section contains the details about the
nature of the extension education activities as organised
in the Northern teachers colleges. The details are given
under eight heads. They are :-~
1. The rationale for taking up extension education

activities in general.

2o The areas of extension education activities of
teachers colleges.

R The rationale for taking up the activities by all the
eight teachers colleges.

4. The nature of common programmes.
54 The group and nature of special activities.

He The duration and the budget of the projects.
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7« The role of different agencies in extension education
activities. :

8. The sources of finance for conducting the activities.

e  The Rationale for Taking up Extension Education
Activit ies.

The efforts of the Thal government in the direction of
national economic growth and development resulted into
widening the economic and income gap between the miral and
urban population as well as between different regions. Rapid
expansion of industrisl activities and modernization
generated material progress but have also caused social
changes in norms and values, discipline and relationships
in the society. The government strongly felt that the
economic, social, educational and political imbalances are
to be conﬁrolled and minimized drastically if they can't
be abolished permanently. Government policy, as studied in
earlier pages, clearly emphasizes the development of human
resources by providing ain%ional skills and knowledge
regarding their occupations, personal life, health and
hygiene, social responsibilities, political awar eness etc.
This requires development of human resources by way of
providing necessary education and needed vocational guidance
and training. It can be done through perspective planning
fy different ministries viz., Home, agriculture{ puﬁlic

health and education. Ministry of education plays a vital
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role as it controls the educational institutions imparting
knowledge in a systematic, formal as well as in informal

manner.

The problem of developing thé human.resources is
more acute in backward areas 0f Northern region of the
country. The neeés and 'requ:irements are almost the Same in
the different communities in this region. Hence, certain
common programmes which can help in the overall development
of the region by way of developing human resources, pfoduc-
tion, social awareness in the general poﬁulation etcs were
to be taken up to be d1351minated systematically. Teachers
colleges through thelr curricular, co-curriailar as well as
extension education activities programme are. in a position
to reach the remote areas of the region énd thus can help

government in achileving its goal of rural .development.

Extension educatiun acﬁivities are some of the means
for achieving this goal of uplifting the backward rural
areas of Northern region. Kegping the local needs in mind,
the Ministry of Education has divided extension education .

activities into 7 areas, viz.,

i) the plan for primary services,
¢i) the plan. for basic economic service,

iii) the plan for enhancing production and occupation,
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iv) the plan for development of rural organlsatlon
~ and rural leadershlp,

v) the plan for development of women and girls,
vi) the plan far educational service in rural area, and

vii) the plan for cuitural, artistic and spiritual
~ development.

These areas remain as the guidelines for the programme of

each educational institutione.

2 The areas of extension eduoatlon activities of
teachers college

If one studies the different activities based on the
guidelines given by the Ministry'of Education as undertaken
by the colleges, one will find that all the activities are

more or less divided into five major groups. They are

a.- the plan for primary services, .

b, the plan for enhancement of production and vocat ion,

Ce the plan for developmeﬁt of rural organization and
rural leadership

d. The plan for educational service in rural areas, and

e. Tbetplan for cultural artistic and spiritual develop-
ment.

Fach group has been discussed in the following pages 3

a. The plan for primaiy servicess:s Poverty and low

standard of living of rural people are closely related.
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Medlcal researgb figdings on nutritional aspect of rurél
people revealed that 70480 percent of preschool children
get insufficient food. Undernutrition in children ihcreases
the rate of mortality and low resistarce power. Unless the
problems of illhealth and malhutrition are not solved by
providing minimum education, social and political exploita-
tion is bound to occur, people are bound to remain below
poverty line and suffer deprivation of sbcial and economic

status in the society.

The objectives of this activity are (i) to educate
the rural peoplé about general principles of heal th agd
hygiene, (ii) provide knowledge,regarding nutrition, (iii)
increase’%heir awareness with respect to social and political
situation by providing minimum education which can help

them in understanding their probléms and find solution of

the some and (iv) enlightening them in good citizenship.

-~ o~

Under this group, the activities wndertaken by the

"Northern teachers wlleges are :

i) Supplementary book production for rural poor,

ii) Feod and nutrition projeet for the mid-day meal
in rural schools, :

iii) Project to fight against drug abuse,

iv) Pamily planning project etc.

The personnel of teachers colleges also train and
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help rural intelligensia in developing easy reading material
and in arranging exhibitions on social themes, health

problems, drug abuse etc.

b. The plan for enhancement of production<and occupation:
The results of a number of studies mentioned in the Fifth
Socio-Economic ?lan of Thailand indicate that there are
nearly 10 million ruraivpeople who invariably suffer frbm‘
economic hardship. They are scattered over all regions
/having concentration in the upper North. It is necessary
to provide education and training that ié relevant for
increasing the productive abllity of these people in the
backward rural areas. Thus, the technique of iﬁvestment
which can be adopted easily by the majority of the rural

people should be made known to the children in rural schools.

The objectives of tuls activity are (i) making the
rufal people awére of the technigue whibh“cén be adopted
easily for occupation and increasing production, (i1)
helping the rural poor in increasing their agricultural
production by utilising the local natural resources, by
seeking 2 new low cost production technique, and by

orienting them with sample operation for wider application.

The nature of the programme for this purpose is
concerned with the activities that can give the rural

people knowledge and skill for increasing the agricultural
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productivity by utilising the local natural resources.
Moreover, the activities for production are concerned with
the selfhelp technology and use of seeds of high yielding

varieties.

Under this group, following are the activit ies
conducted by the Northern teachers colleges.
i) The project for establishing distribution centre
- for distributing fruit bearing trees and flowering

plants.

ii) Vvillage technical and vocational assistance
- project, etc.

ce The plan for development of rural organization

and rural leadership : Rural organization and rural leader-

ships are the main components in community development. In .

rural areas, one finds several rural organizations} vizg.,
rural school, Tumbol Council, Buddist Temple, etc. One
also finds-different forms of community leadership, viz.,
rural school teacheré, chief of villages{ Buddhist monks,
farmgrs' group, youths' group, housewives' group, etc.
They ha%e specific rolé for rural developﬁent but the
limitation they face is the lack of knowledge regarding

effectlive technigues for~rural development.

The objectives of this activity are : (i) to enlighten

the rural leadership to improve their net work and their

8
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role for rural development, (ii) to stimulate the various
groups in the villages and sub-districts like rural school
teachers, housewives' group, youths' group, formers' group,

etc., to organise activities for rural development on

self-bhelp basis.

The programmes under this activity call for developing
the rural organization as an effective organization for
rural development and training in rural leaderships as a
leader who believed in and wderstands the deuwocratic
- principles, perceives the villagers' problems, is willing
o accept reéponsibility of village%éevelopment and under-
‘stands the process of development. The activities call
for, are training programmes, meetings, informal discussions

and camps.

Under this group, following are the activities

undertaken by the Northerm teachers colleges :

1) Educational and inservice training project for
teachers and educational personnel,

ii) Rural teacher training project,

iii) The promotion and development project for training
- in the cooperative principles for practice in
rural areas,

iv) The local leadership training and development
- project,

v) The project of "Interface Team Identification and
. Training for Rural Areas under the Basin of Mae Jam
River".
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d. The plan for educational service in rural areas :
The proviems regarding increasing population, envir onmental
population, econowic and social disparities are closely
related to the national development of every ountry.
Education for rural development as a new concept in education
had been introduced to solve several such problems in
Thailand . The plen for educational service covers activi-
ties where rural teachers, community leaders and leaders‘

of other groups are trained for rural development.

The objectives of the project are (i) to provide them
sufficient knowledge regarding the local énvironmental
conditions, (ii) make them aware of the social implications
of rural cusfomé and traditions and (iii) train them to
help the people in understanding their own environment.

This project is educational in nature.

The activities bere include both on the campus and
otf the campus activities like conducting training courses,
mobile library, mobile museum, comprehensive educat ion

course, radio broadcast, camps, etc.

Under this group following are the activities under-

taken by the Northern teachers colleges :

i) The Gualitative Development and Improvement of
Schools situated in the Border Areas,
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ii) Training programme for educational planning in
~ primary school,

iii) Villagers' college project, ?
iv) Basic traiqing in the use of electricity,

v) Distant learning by teleﬁhane s a pilot project,

e. The plan for culfural, artistic and spiritual’
developument ¢ The transmission of culture has developed
from ancestral to applied culture and has expamied to
include universal culture which influencés the world as a
whole. The practice of the later has brought forth some
positivé as well as negative changes to £he origimal pattern
of 1life. The iﬁportanf role‘of educational institution lies
in transmitting the culture to the new generation and

helping them in preserving the same for national identity.

- The objectives of this activity are ¢ (i) to encourage
people for organising various cultural acfivities and thus
preserve it over generation, (ii) to organise the activity.

for spiritual development through sports.

The nature of the activity in this group consists
mainly of cultural, artistic and recreatioml activities
as well as the activities that are planned for spiritual -

development, viz., sports, folk games, etc.

Following are the activities undertaken by the Northern

teachérs colleges 3
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i) Thai cultural promotion project,

11) The project for inculcating desirable values and
- norms.befitting the culture,

iii) Summer group of novices programme,

iv) Natioml cultural exhibition week, ebc.

3. The Rationale for Taking up the Activities by
All the Eight Teachers Colleges.

A member of extension activities are organised by
the Northerm teachers colleges. To study the nature of
extension education activities in depth, these programmes
can 5e divided. into two main groups, viz., common programmes
and special programmes.tThe common programmes mean the
programmes that are organised by every teachers college.

The specisl programmes are thé'programmes that are organised
by ' the teachers colleges as per the local needs. The
rationale for taking up these activities by all the eight
teachers colleges according to the vice rectors incharge

is that they lie within the functions of teachers colleges
according to the directives of the policy of the government.
It is also due to the agreement among tﬁe Northermn teachers
colleges to undertake programmes which are of utmoest
importance in the context of the region, e.g., to promote
the professional and academic status of teachers and

educational administrators is one of the functions of
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teachers colleges. Based on this function, all teachers
colleges have organised the programme entitled 'Education
and Inservice Training Project for Teachers and Educational

Persomel.!

secondly, the policy of the governmént and the
directives from the King and Princess, certainly, influence
the organization of éxtension education activities in the
teachers colleges as the teachers colleges are under the
control of the Department of Teacher Education, Ministry
of Education. Sé, teachers colleges have 1o pérform their
roles accordiné to the bolicy of the govwernment. Thus a
number of common programmes were created at Depurtment of
Teacher Education by the representative of teachers
colleges. As a result p:ogrammes like Food and Nutritioﬁ
Project for the Mid-day Meal, Supplementary Book Production
for Bural Poor, ITiocal Leadership Training and Dévelopment
Project, etc., have originated from the Ministry of

Bducation.

As mentioned in the fi?st chapter, the teachers
colleges in Thailand are divided into six clusters of
academic administration. Northern teaclers colleges from
where the data have been collected for the-present study,
is. one éuch cluster. There are many programmes of extension

education activities planned and undertaken commonly as per
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the agreement by the cluster of Northern Teacners Colleges.
The Project for estapblishing distribution centre for
distributing fruit bearing trees and flowering plants is

one such project.

4. The Nature of Common Programmes.

The programmes under the common group are as under s

. Village technical and vocational assistance projeéct.

b. Food and nutrition project for mid-day meadl in rural
school.

Co The project for establishing distribution centre for
distributing fruit bearing trees and flowering planis.

d. Edqucation and in-service training project for teacher
and educat ional personnel.

e. - Rural teacher training project.

f. The promotion and development project of training the
cooperative principle for practice in rural areas.

g. Project to fight agéjnst drug abuse.
he Supplementary book production for rural poor.
i. Thai-cultural production project.

j+ The qualitutive development and improvement of schools
situated in border areas. ' '

k. Rural leadership trainiﬁg and development project.

1. The project of intérface team identification and
training for rural areas on the basin of Mae Jam river.

The nature of the above programmes is discussed below ¢
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a. Village technical and vocatioml assistance
project : This pfOJect is organised by the teachers colleges
in order to help the rural people to improve the skill and
quality in their occqpations for better income. The project
aims at (i) serving the people with proper knowledge for
improviné %heir occupations, (ii) promoting the habit of
reading and helping in utilisingmleisure time for improving
standaré of theirs as well as their families' general

knoviledge.

All the activities in this project are to prepare the
people with skill and knowledge in the rural educatiﬂnal
centre during holidays or vacations. The -activities are
in the form of training courses, demonstration, lectureé,

work—-shops etcs

bu) Food and nutrition project for mid-day meal in
ruralfséhéol ¢ Number of children in rurél schools do not
get nutritive food and some of them suffer from melnutri-
tion which atfects their productive capacity in the long
run. S0, providing nutritive food to the children in thelr
young—age is necessary. The objective of tunis project is
to support the children in rural schools with mid-day meal

through collaborative programmes between teachers colleges

and the villagers.

Motivating the rural schools and villages to participate
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in the project is the first step. Teachers colleges
rrovide the equipments for preparing food Hr rural
schools. These equipuents cume from different private
“agencies iike banks, shops, factories, ete. Agricultural
activities, viz., poultry farming, vegetable and seed
production are planned in the long-term programme by

schools, villagers and teachers college.

ce The project for establishing distribution centre
for distributing fruit bearing trées and flowering plants :
The Fifth Natioml Social and Economic Plan (1982-86) has
emphésized‘development of rural areas, the péorest région.
To serve this plan, Chiangmai University and the Northern
teachers colleges initiated the project to help the farmers
in increasing their agricultural production. This project
undertakes the study of the local fruit bearing trees and
flowering plants and nourish them for aistributing them to
rural poor so tnat they may try to develop themselves

independently.

This project is the collaborative project of Chiangmai
University and the Northemn teachers colleges. The functions
of Chiangmai University are to study and nourish the fruit
bearing trees and floweriug plants as well as some necessary
materials like fertilizer and provide the findings to

teachers colleges. Teachers colleges organise the centre
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for developing the stocks of plants and distribute them to

the rural people.

d. Education and in-service training project for
teachers and educational persomnel : The teachers college
Lct 1975 has specified that teachers colleges are educational
institutés for promoting the professiona} and academic
status of teachers and educational administrators. Hence
the objective of the project is fto organise in-service
training programmes for teachers and educational personnel
for their further educationsl development. The improvement
of status of teachers and modernization are'among the
functions of teachers colleges. Training courses both on the
campus aﬁd outside the campus on Satardays; Sundays and
during vacations are organised under this project. The
duration of the programme ranges from seven to nine semes- '
. /
ters. As need be, sometimes it 1is organised at a place
where the clientele stay in great number. Those who

complete the course can get the Higher Certificate of

Education and Bachelor's Degree t00.

e. Rural teacher training project : Department of
Teacher Education has the poliey for rural development
through the rural teacher training project. The practice
teaching programme of teachers colleges is transformed in

the form of rural teacher training project for this purpose.
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The oObjectives of the project are (i) to train teacher
trainees in commun ity development aétivities, and (ii) to
help the rural people in solving their problems. Teachers
colleges enc&urage théir staff members and teachers
trainees to work with rural ommunities duriﬁg practice
teaching. Rural primary schools are selected for inclusion
in the centre of rural development. Mary acfivities like,
teaching in classroom participating in growth related
activities, bullding houses, and participating in other
e&ucational activities for rural community, such as sports,
explaining local customs and tradition, agriculture, family

‘planning, etc. are included in this proj ect.

f. The promotion and development project of training
the cooperative principle for practice in rural areas :
About 80 per cent of Thai people are farmers and their
products are rice, vegetables, fruits and animals. They
usually éell the products to the local traders for low
price while the traders can get high profit in their
transaction. With such exploitation, tﬁe villagers cannot
improve their standard of living. Tﬁe cooperative organiza-
tion is a way of solving this problem. The objective of
the project 1s to educate the villiagers and school personnel
about the cooperative organization. The céurse is both for

long=term and for suwort-term traiing. The activities are
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conducted both on the campus and outside the campus. On
campus training is provided for school administrators and
off campus training for school personnel, local leaders and

villagers.

g Project to fight against drug abuse : Drug
addiction in the youth, particularly in the educat ioml
institutions 1s a growing problem of Thailand. This
problem induces other problems like increasing crime rate
adultery, theft etc. To reduce this problem, teachers
colleges have evolved the programme by setting up the
centre, 'Fight Against Drug Abuse' in teachers colleges,
where thé& organize information sérvice to the people. The
project aims at (i) investigating into conditions that
promote drug abuéeﬁand study the attitude of youth towards
the same in educational institutes and (ii) organising
exbioitions on ill effects of drug addition. The activities
under thnis project are like conducting research, setting
up of information service centres, arranging exhibitions,

running counselling bureaux etc.

*

h. Supplementary book production for rural poor :
Illiteracy is a major problem of rural areas. The govem~
ment has stressed development of these areas in a number

of aspects. But illiteracy is a basic problem that comes
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in the way of any development. To solve this, the project,
"Suppl enentary Book Production for Rural Poort was started
by the governmeﬁt. The objective ofw‘tnis projéct IiS to
produce easy baoks for the rural people and children in
rural primary schools. Under this project easy book for
rural poor are produced. The content of the book consists
of short stories which prévié{e :ips on life, faﬁily,
economy, health, envirmment, etec. Purthermore, the books
serve as introduction to several p:rjoj‘ec‘cs of the government
like Cattle Bank, Village Fishe:t;y Project, Village Water .
Resource Devélopmeﬁ‘b Proj eét, ete., and their utilisation

for uplifting the life of villagers. These books are

produced by teachers colleges.

i. Thai cultural promotion project ¢ Culture is the
essencé for na‘qional unity. At present Thal people parti-
cularly the youth, are interested in the cu}'ture of foreign
countries more than the Thai culture. Tnis aszects the
social litfe of people and segm:c‘ity of notione. Henqe? ‘the‘
need for campaigning for conservation and promotion of
culture has been felt very strongly. The project aims at
(i) establishing the ailturasl centre in teachers college,
and (i1) directing tne interests of the children, youth

and people in Thai alture. The éctivities are meant for

.preservation and promotion of culture. The activities are

.
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exhibition, drama, demonstrat.on information service,
debate and conferences on Thal culture. These activities
are plamed by teachers colleges. Mass media like rad io,

" television, newspaper are used in the projecte.

j« The qualitative development and improvement of
schools situated in border areas : This project has been
launched by the Sirinthorn Princess's directives, when it
was observed that a number of child%en in remote primary
schools were suffering from health probléms. This was due
to the lack of food and low level of educatign. The
princess wanted to help the children in all vorder patrol
operated schools. To fulfill this objective, teachers colle-
ges were invol ved in the project. The objectives of the
project are mainly (i) to improve the quality of education
in border areas, (ii) to solve the health problLems of the
children in bordef patrol operated schools, (iii) to
improve the school building, classroom and school envirun-
mnent, and (iv) 1o develop the school as community centres.
Student caﬁpshin vocabtions are organised. Many activities
like building roads and other constructions growing trees
and improving the school environment, health check-up
activities, setting up of library for villagers conducting
adult education classes and recreation centres are

organised under this project.
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k. Rural leadership fraining and development project :
Local leaders form the mein sources for community develop-
ﬁent because they are respectable persons in the villages.
Rural leadership consists of chief of village, Buddnist
monks, principal of rural schools, rural teachers, leaders
of different groups as joutbs' group, housewives' group,etci
Most of them are not highly educated. They should be trained
fo become good ohgpge agents for bringing necessary so cdal
and economic chenges in the community. The aims are (i) to
frain the'rural leadership for the mle of chaﬁge agents

4

for rural development, and (ii) to stimulate rural leaders'

avareness.

Three rural leaders and éuddbist monksfare sel ected
as the participants from the éommunity. The procedure of
training consists of practice in the target village as
pilot project, then they are followed-up, assessment is
done, necessary guidelines are further given . and the
programme is presented as tﬁe model for rural development.

All activities are organised by teachers colleges.

1. The project of interface tean identifisation and
training for rurgl areas on the. basin of Mae Jam river 3
The prople wno dwell in rural areas near Maejam river are
mainly hill tribes, poor and less educated. Their major

product is opium which is the critical problem of Thai
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government. Furthermore, they do not want the government
help in any form for improving their conditions. This is
the big gap between the villagers and government officials.
Interface Team Production was thus considered a step
towards solving this problem. The objective of the project
is to produce a group of persons to work in rural areas
near Maejam River who can help in developing a common plat-
form of mutual understanding between the villagers and the
go vernment. ) o

Training programme consists of training in menaging
the problem situations in rural area. The participants are
selected from those who have completed at least standard XII.
They are to serve as bridges between government authority |
and the villagers. The training activity is conducted on
the campus and practical work is done in rural areas.
Evaluation is done from time to time and necessary modifi-

cations are done continuously.

-

5 The Grouwp and Nature of Special Activities.

The group of specific activities consists of those-
activities which have emerged‘from the local needs of the
community. Bach teachers college in that particular area
has started one or two such activities over and apove the

activities of general group. Thus one can see that the
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teachers colleges reaily try to maintain their status as

change agents.

The specific extension activities as organised by

the Northern teachers colleges under this group are 3

a. The basic traiming project in the use of electricity.
b. The training project for nurse-maid for self-defense.

Ce The programme for educational planning in primary
schools.

d. Villagers' college project.
e. Distant learning by telephone:.A pilot project.

f. The programme for improving the villager s' newspaper
reading centre. -

g School academic development programme.
h. The national cultural exhibition week.

i. The maintenance and development project for Buddhist
tenmple.

jo Student's trade union project.

ke The multi-purpose building in community development
project.
A1l activities mentioned above have one of the

following three specific objectives 3

i) To serve the community through educat ional service.
ii) To preserve and promote Thai culture.

iii) To improve the rural organization.
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a. The basic training project in the use of electricity:
-The project was started by Chiangrai Teachers College. The
onjective of the project is to educate the mural people
falling within the area of rural electric project of the

- government by giving knowledge of basic electricity such as
the safety from electricity, utilising electric instruments

etc. The duration of the training is for two days.

b. The training project for 'Nurse-Maid for self-defences:
This proaéct was launched by Chiahérai Teachers College. The
purpose of the project is to train the Nurse-Maids for self-
~defence. The villages in which tnis project is organised are
in sensitive areas and are generall&'disturbed by opposit
groups. To solve tuis problem the government has declared
these villages as "Self Defence and Development Voluntary .
Villages" for propér attention. The villagers are being
trained for self defence. Activities are being undertaken by
different agencies, viz., army, social work, public health,
educational institutes, etc., under this project. The
teachers colleges has undertaken the responsibility of

training nurse-maids for self-defence.

c. The programme for educational planning in primary
gschools ¢ This project was undertaken by Piboonsongkurm

Teachers College. The purpose of the project is to provide
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knowledge about school planning to primary sohools. The
rationale for this project is that planning is the first step
of administrative procedure and is necessary in educational
organisation. All activities of this project are planned by

teachers college and provincial educational office.

d. Villagers' college project : This project was
started by Piboonsgngkarm Teachers College. The purpose of
this project is to provide academic and vocational service
foy people in 12 provinces, viz., Pisanuloke, Nakorn Sawan,
Utaradit, Uthai~-Thani, Chainat, Singburi, Kampaengpeteh,
Sukotai, Pichit, Prae, Nan and Petchaooon Provinces. The
nature of activities in +this project are radio broadcast,

published informatiom and training courses in v@cations.

e. Distant learning by telephone: A pilot project :
This projéct was planned by Piboonsongkarm Teachers College.
The purpose of this project is to develop the mdel of distant
learning by utilising the telephone as a teadiing media fr
administrators and teachers staying in remote provinces. This
project involved teachers and educational personnel who applied
for further study at Piboonsongkarm Teachers College in the
"In-service Training ?rogramme“. As it was difficult for them
to attend classes at the teachérs college because of the

distance for attending the same, the project was started at
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their base only. The participants could 1l ern while being

in their own province and distficts.

f. The programme for improving the villagers' news-
papers reading centre ¢ This project was undertakén by
Petchaboon Teachers College. The purpose of this project is
to help the villugers in improving their newspaper reading
centres. The knowledge about library system as well as books
and journéls which come from the donation are provided to
them. The activities were organised in holidays and voca-

tion by group of staff members and teacher trainees.

g+. School acédemic development programme ¢ ihe
project was organised by Nakorn Sawan Teachers Colleée. The
purpose of the project is to serve the.rural school b&
imparting the knowledge of methods of teaching, teaching
aid production, educational evaluwtion, library, etc. This
is a collaborative programme of tegcbers college and
prov incial primary education office. All academic activi-
ties are prepared by teachers college and firmance is

provided by the provincial primary education office.

h. The national cultural exhibition week : The
project was lawmched by Kampaengpetch Teachers College.
The purpose of the project is to disseminate culture

through language, arts, customs, recreation, etc., to
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people. Various activities like exhibition, drama, sports,
information service are included in this project. This is a
collaborative project of teachers wllege and other govem-
ment agencies in the province. |

i. The maintenance and development project for
Buddhist Temple : The project was launched by Chiangmai
Teachers College. The purpose of the project is to encourage
the rural people to develop tuelr community through partici-
patory activities. Buddhist temple is the centre of religion
and education for villages. So %ﬁe activities were started at
Buddhist temples like repairing the building, cleaning the
boundary of a monasteny,‘etc. After these activities, other
activities like health service, occupation counselling

service and recreational activities are organised for the

villages.

j. Students’ @rade union project‘: The project was
undertakeh by Utafadit Teachers College. fhe purposes of the
project are (i) to disseﬁinate krowledge about trade union
le€e coopera%i;e movement activity in rural schools and
(ii) to stimulate the rural school teachers, pupil and
furél people to organise sud unions in schools and villages.
The reason for organising this project is that trade union
organization is considered by the government as one capable

of solving the economic problem of the people. This concept
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of cooperative trade union was rot popular in Thal soclety
because mwest of the people do not understand the principle
of trade union very clearly. Unless they think that such
unions are for their benefit, such movement for tueir
economic ubliftment cannqt gain grounds. Hence this project

has been adopted by almost all the teachers colleges.

ke The multipurpose building in community development
project : The project was undertaken by Petchaboon Teachers
Colleges. The aim of this project is to lmprove the existing
building in rural community such as school bullding, Buddhist
Temple, etc. These buildings aré utilised for various
activities of the village, like general meetings, adult
education, wedding, training activities and as classrooms
also. This project is planned by teachers college and
village community in collaboration. Students' camps are

planned for this activity.

6. The Duration and the Budget of the Project.

The duration and budget of the projects are
closely related to the nature of utility of the activities
of the project as perceived by the authority as well as

consumer Se

It has oeen found that majority of the projects are
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the short term programmes, and were §f about 6 months to one
year duration. Besides, the !villagers college project' and
'Distant Learning by Telephoﬁe of Piboonsongkarm Teachérs
College' &bicb were the long term programmes had duration of
3 and 6‘years respectively. It cén be said that the diffe-
rences“of duration of the project were related to the nature
of activities of the project. For instance, villagers'
college Project is for mass education and has 1o be cﬁnducted
cont inuously over a loﬁger duration. The Distant Learning

by Telephone was the pilot project utilised for in-service
training and had a longer duration. The others were the
projects for educational services for short time. They were

short term projects because they were organised during the

leisure period of villagers during vacations.

As far as budget is concerned, most of the projectsused
funds between 2,000-5,000 bahts. However, a few projects
utilised wre than 6,000 bahts. Regarding the sources of
funds, it was found that the funds for specific activities
came from three sources, viz., teachers collegé, off campus
agenclies, and the community. Teachers college provided the
funds for certain expenditure like fuel, office supply and
teaching materials. The off campus agencies that were
involved in specific activities provided the funds for

- organising the activities. The community or c onsumers who
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got the benefit from the project provided the funds Hr
necessary materials for the project such as construction
materials in Multipurpose Building in Community Development

Project etce.

7. The Role of Different Agencies in

Extension Education Activities

In order to bring about rural development, the
goverment has assigned the function of development to
four main ministries. These ministries are the Ministry of
Home, Ministry of Agriculture, Ministry of Public Health and
Ministry of Education. These ministries are directly
responsible for rural development. Eacdh ministry has made

its policy frame work ¢l ear at minis terial level.

At the provincial level, there are representatives of
various divisions which are under the control of the four'
main ministries, for designing the cumon plan (Rural
Development Plan of Province) for action. Every plan of
éxtension programme of each égenoy is collected before
meking this plan. By this .process, programmes of each agency
can be included in the main plan and resources can be snared.
The details of the activities, commitment areas, duration
and budget are also clérified in this plan. So the coordina-

tion among the agencies can be ensured because every agency
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Understands thne common purpose, process and their role in

rural development.

In order to mobilize the resources iﬁ d if ferent pro-
vinces, agencies wnich are not under the direct controel
of the four main ministries like universities, army, private
agency, community organizations are also invoived in exten-

L]

sion activities.

For the extension education activities of the Northern
teachers colleges many agencies are involved like the Northem

Institutions, the provincial agencies and the rural agencies.

The Northern Institwubions mean institutions of higher
education wnich are located in the Northern provinces. They
are Chiangmai University, Technology Institute, Agriculture
Institute and Teachers Celieges. Thqy.are involved in this
activity becauée one of their functions is community
service anl they have the common plan, viz., The Project of
Fruit Bearing Trees and Flowering Plants Nursing and Distri-
5ution, to help the rurai people in the northern part of

Thailandg.

The provincial agencies mean various agencles in the
province, viz., police, army, provincial primary education
office, Amphoce primary education office, provinecial superin-

tendent's office, etc. These agencies are involved in these

- 24
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activities because the areas in which the activities are 1o
be conducted fall within their areas of responsibility such
8s sensitive areas, border patrol operated schools, primary

schools, etc.

The rural agencies which are iInwilved in the extension
education activities consist of rural school, Buddhist Temple,
Tumbol Council, groups of rural schools, etc. These organiza-
tions are situated in rural areas and are concerned with rural

development.

The role and nature of work of above mentioned agencies

differ from one another. It is as under :

Table 4.8 : The roles of different agencies imolved in the
extension education activities of teachers colleges.

Agencies The roles of dif ferent agencies

1. The Northern Education 1e¢ Organise the programmes like
. seminars, planning the moject,
Institutions and evaluating the programmes.

2. Seek the fiunds from different
sources for extension education
activities.

3. Provide expertise to the
teachers colleges whenever
necessary.

4. Supply the necessary material
and finance to temchers colleges.
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Agencies The roles of dif ferent agencies

2. The Provincial Agencies 1. Supply the expert from ead
field.

2. Provide the accommodation and
security to the personnel who
are conductimg the activities.

3. Supply personnel, equipments
and finance for the common
Programmes.

%+. The Rural Agencies 1. Providing building and equ ip-
ment for the lodging of
personnel and for conducting
the programmes.

2. Supply expertise and f inance
when needed.

8. The Sources of Finance for Conducting the Activities

As mentioned in the first chapter, procuring finance
is a major probrem of the extension education activities.
However, teachers colleges try to find ways of solving this
proplem. Sowe colleges allotted the funds for the activities
from the tuition fees of the regular students and students
in the in-service traming programmes. Others seek the funds
from of f campus agencies to support the extension education
activities. It was found that the finds for extension acti-

vities came from sources like -

i) The government budget,



ii) Teachers colleges,
iiiS Private agencies,
iv) Unions and clubs,
v) Donation,
vij Community, and

vii) Tnterrational foundation.

These sources of finance have been described in the

following pages :

(i) The government budget : Government budget is the
main soﬁroe of finance for the extension education activi-
ties. Many projects winich ask for larger funds and launched
by’Department of Teacher Fducation are included im the major
plan for rural development of the govemment. For finance
from the government budget, there are projects like Supple~-
mentary Book Production for Rural Puor, Local Leadership
Training and Development Project. The projects like Thal
Cultural Prqmétion Project, and Natioml Cultural Exhipition
week wnich are initiated by the tewuchers colleges are
supported by the Offige of National Committee on €Gulture
because these activities come under the responsiﬁilit; of

the committee.

(ii) Teachers colleges : Although teachers colleges

have their limitations for financing, they have funded
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attend in-service courses. These courses are organised for
school teachers and educatlioml persomnel on Saturday,
Sundays and during vacations. This money can be freely spent
for suitavie activities of teachers colleges like extension
education activities. However, this is sufficient only for
the fiiel of the wvehicles, office supply and teaching
magterials.

(iii) The private agencies : There are many private
agencies in the province, vigz., banks, factories, industries,
companies, etc. Some of them provide funds for public
service activities such as research work, cultural activi-
ties, community development etc. Some extension education
prograumes like the National Cultural Exhivition Week of
Kampaengpetch Teachers Colleges are supported by these

funding agencies.

(iv) Unions and clubs & Another source of finance for
the exteﬁsion activities are the unions and clubs in the
provinces like Rotary, Lion, Alumni, Village Boyscout, etc.
Their roles are mainly of public service. They have their own
money for public activities. Some extension education acti-
vities)of teachers colleges and the activities of these
organizations are coordinated, and the funds are provided

by them. These activities are Food and Nutrition Project
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for Mid-day Meal in Rural Schools, the Maintenance and

Development Project for Bu&dhiét\Temple,etc.

(v) Donations : Donation is ano ther way of seeking funds
for eiténéion programmes by teachers colleges. The donation
may be in the form of money and materials that are necessary
for activities of th'e programmes. The sources of dormtion
are private agencies, companies, shops, businessmen and
people at large. The programmes that «re supported by
donation are Food and Nutrition Project for Mid-day Meal in
Rural Schools, The Qual;tative Development and Improvement

of School situated in the Border Areas, etc.

(vi) The Community : The financial resources in the
eommunit& have supported many extension activities of
teachers colleges like the Multipurpose Building in Community
Development Project. The maintenance and Development Project
for Buddhist Temple, Basic Training Project in the use of
Electricity, etc. These programmes have been supported by

villagers in the oommunity by providing money and materials.

(vii) The international foundation : Some programmes
of teachefs colleges are presented to the national founda-
tion for funds and are supported from this fund. The project
of Interface Team Identification and Training for Rural Areas
on the Basin of Maejam River, and the Project of Fruit

Bearing Trees and Flowering Flants Nursing and Distribution
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are among such programmes. The tirst project is supported

by the World Bark and the second is supported by UNDP.

DISCUSSION

On studying the nature of activities in detail, right
from their nature to rationale and finencing, the infra-
structure and funding agencies, the picture of well thought
out planning for the growth and development of rural poor

emerges out of the s=me.,

The selection of activities under such social service
scheme asks for certain prerequisites. They are the pilo?
survey to know the needs of the community to be served
the declsions regarding the objectives to be achieved
through the introduction of these activities, the vision to
acquire needed funds and tape the local as well as outside
resources etc., over and alove the well thought of perspective
plaming and orggnization to carry out the same. Dickinson
(1972) and Goldberg (1974) in tuis context have emphasized
that éommunity service prégrammes should be developed according
to the needs of the community, should be evaluated and re-
modified from time to time. They should cover the interest
and values of all seclio=-economic groups in the dommunlty.

For, accordiug to Khurana (1970), Bishnoi (1978) and

Nagwekar's (1972) studies, people preter attending the
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programmes only according to theilr requirements. Any programme
however similar may be the situations, cannot be a one shot
programme. The same activity has to change its colour, its

degree of intensity from community to cowmunity.

The activities have been undertaken by the Nortnern
teavners colleges in two different manners. Over and above
faking up certain common activities in order to meet with
the requirements of the depressed region in general, they
have also taken specific activities in order t meet with
the specific demands of the local community. The activities
undertaken by the teachers colleges are of varied nature,
attempting to uplift the standerd of living of the rural
‘poor on cone hand and taking them slowly to the reads of
modernization on the other. In between these two objectives
the administrators have kept the importance of preservation
of Thai culture in mind very 5ariously. Incul mting of
national spirit, proper values and meking the people self-
-relient remain as the core objectives in almost all the

activities.

One thing that draws the attention of the reader with
respect to the nature of activities is that the teachers
colleges have kept the needs of grown ups rather more
seriously in mind. They offer a number of programmes in

the area of agriculture, like distributing seeds and plants
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imparting knowledge of fertilizer and pesticide 1o farmers,
orienting them with modern metuods of increased production,
cooperatives for regular savings etc. The authority seems
t0 be very clear that inspite of all the efforts of uplifting
them economically, if necessary measures are not taken with
respect to basic literacy programme, they will never under-
stand the value of education which will affect the future
generation literacy rate and they are likely to be exploited
by the rural rich. Hence programmes like 'in~service
training to teachers to become real change agents in the
fast developing society, rural leadership and training
programmes, Interface Team Identification programme, are
well taken up by the colleges. Under the major projects, a
number of activities as described earlier are there which
motivate the adults to read, to learn and to know more with
respect to their personal, social, economic and political
life and participation in socliety as a responsible citizen.
The programme towards increasing thelr awar eness regarding
political situations in the country, regarding the trade
vnion activities, regarding the cooperative socleties are

of great importance and are inevitable ones for a developing
cowmtry like Thailand and rural area like Northern part
which huas been declared as the commitment area by the govern—
mental authories. While interviewing the rectors, they in

the context of the nature of activities expressed that
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certain areas of activities are beyond tueir control, e.g.,
marketing of product, fixing of prices etc. which are the
areas which affect the 1ife of the rural poor in economic
terms. Hence activities to help people with respect to these
aspects are difficult, at times impossible for them to take
up. However, they suggested that for this, other agencies
like 'development department', social work department,'

'transport service department' are to be élosely contacted.

Another point that the rectors stressed was that the
teachers olleges do not go out much for practical aspect.
They try 1o orient or motivate the village poor through
lectures and at times informal talks. This does not help
much. Unless they involve them too in the programme execution
by introducing such activities which require actual practical
work participation of villagers, the services offered by
teachers wlleges will not have much impact. Hence they
stressed the need of pilot survey of activities which can
hook up the rural poor too in actwl implementation of the
programme. This can give better results and meaning to the

activities undertaken.

The sensitivity of the present government to bring up
ideal citizenary for future is well noted from the measures
they have adopted in the form of activities like 'Mid-day

Meal Programme'. 'Fight against drug abuse', 'Cultural
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development programme, ‘'Leadership training programme'.

A country that is on roads to modernization is likely
lose its 1dentity 1f necessary precautions are not taken.
The inhabitants generally like to run after easy comforts,
outward pomp and sophistication, drug abuses, extravagence
due to sudden spurt of econowic assistance etc. At this
juncture the need to preserve culture and tradition is very
important. Such programmes are specially emphasized by the

authority by way of government policy.

The status of teachers, the new mle that he has to
play has not remained out of the mind of administrators and
hence cont nuous programmes of in-service training of the
rural teachers has remained in the focus. liore and more
teachers even from urban communities are made to have the
experiences of rural life as a part of their training
programme. This helps the teacher tramees in understanding
the rural environment, their responsibility as dange agents
in society, their commitment towards their fellow brothers
who are poor, uneducated and deprived socially and economi-
cally. This installation of such healthy feeling and

attitude in teachers pay well in the long run.

However lofty may be the objectives of the authority,
if necessary facilities in form of finance and muterial

required are not provided, the programmes do not achieve
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their target. Barlier researchers like Trivedi (1966),
Dikinson (1972), Stephens (1973), have come out with the
findings that Qe:y well thought/out programmes of extension
services could not achieve their target for want of timely

assistance with respect to financisl help.

A number of activities taken up in this Northern region
are 0or short duration and do not require hg funds. SHill
however tﬁe probiem of snoftage of funds was of greaﬁ concern
with the rectors and vice rectors as well as head of
faculties. Rectors during tneir informal interviews with
the investigator clearly expressed that getting sufficient
funds for the activities on hand was always a problem for
all teachers colleges. The amount required for each activity
may not be great as a number of them are of short temm
duration, still however all of them taken together pose a
problem. The funds or grants of the government go for the
ma.jor projects, wnich too is insufficient as much of the
resources are consumed mostly in vehicle and fuel as the
places to be looked after are gouite interior. For the
activities which are taken up to cater the immediate needs
of the community, funds are to be sought fifom other sources
like private donations, bank loans, students fees, voluntary
organizations like rotary or lions' clubs and the communi%y.
This being a poor area economicall&, to hope for considerable

assistance from the community and other outside agencies is
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just hoping against hope. Rectors and vice rectors h.ve to
strive hard through persuations with governmental agencies
and other agencies like UNICEF, UNDP to get necessary funds.
During mterviews, they expressed their disappointment that
at times just for want of required and timely amount, certain
projects have been left half way. Moreover, delay in funds
mean delay in providing other facilities too like instruc-
tional material, improvised aids etc. which creates

frustration among the working staff.

Researches have confirmed that activities of such
social mture camot be undertaken by one agency only.
(Irivedi (1966), Ansari (1969), Dickimson (1972), 0tto (1973)).
A pumber of ofher agencies o&er and above the governmental
ones like citizens' advisory council, Mahila HMendals,
busness and mdustrial grops, voluntary organizations,
youth forums are to be involved. This involvement over and
above saving a smooth way for implementation of the pro-
grammes, brings the institutes of higher education and

community into closer contacts.

The unique feature of the extension educgtion programume
in Thailand is that as this programme is launched to fulfill
one of the natioml objectives for rural development, the
different ministries viz., Ministry of Agriculture, Public

Health, Home, and Education are all involved in planning of



the prograummes. This process helps in getting necessary
cooperation and in allocation of funds under special conside-
rations (though found inadequate). Moreover, the coordination
is ensured as every agency understanis the common goal, and

its role in rural development irogramme.

From the study of nature of activities undertaken,
the agencies involved, the resources tapped and the budget
provisions made, the extension education activity programme
presents quite a promising picture of the country's attempts
for rural reconstruction in response to needs of the
commnity as revealed by the findings of Noppadol's study

in 1976 in 10th region of Thailand.
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PART TWO

4.4 SECTION I : PROBLEMS OF EXTENSION EDUCATION ACTIIVITIES

AS PERCEIVED BY RECTORS, VICE RECTORS, HEADS
OF FACULTIES AND INSTRUCTORS.

The activities undertaken by Northern teachers colleges
in thelr extension educdt ion programme are of varied nature
which involve adul ts as well as children, mothers as well as
maids, farmers as well as industrialists, village scouts and
illiterate village poor. They further involve personnel from
various agencles, viz., gowrnment, private sector, business
sector, etc. To work with such a mosaic group is a stupendous
task. Problems are bound to occur and hamper the working.

The gravity of the problems depends on how you perceive them.
These peroeptions‘play a vital mle in carrying out one's
responsibility. These perceptions also help in giving
necessary clues to the authority in restructuring the

programme on hand.

As stated earlier, perceptions being a psychological
phenomena differ from person to person and hence two
different persons especially those working in hierarchy,
perceive the same situation in different manners. This
difference cannot be ignored totally. It needs to be looked
into, for it is likely to throw light on its planning,

organisation, etec. In Section II of Part ONE, the administra-
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tive procedure as followed by vice rectors and heads of
faculties has been discussed. Apart from these administrators
perceiving proplems in the set up, it remains to be seen
whether the instructors, the very personnel who have to

carry out the programmes find any problems in the set

administrative frame?

The following pages present the data regarding the
problems as perceived by these two differ ent groups of
personnel, vigz., (i) vice reéctors and heads of faculties
and (ii) instructéré with respect 1t different facets of
adminis%rative aspect of extension education activities -

planning, organization, coordination and persomnel.

FEach of the tables in the pages that follow, gives the
average score of a respondent from each group on each item
as well as his average score on the group of items taken
together. It is required to test whether there is any signi-
ficant difference between the average scores of these two

groups of respondents on the items taken together.

The median test is used to compare the perceptions of
these two groups. For this, the common median has been found
out. The number of*vice rectors and heads of faculties and
instructors scoring above and below the common median have

been calculated and presented in separate tables.
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Chi-square test was applied using the formula

2 N (AD-BG) 2

X = FB)(6sD) (A0 (BeD)

where A and C are the number of two categories of respondents
below median and B and D are the number of responden ts abowve

median. ¥ is the fotal of A, B, C, D.
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MEDIAN TEST :

The common median was 5.85

Table 4.9(a) : Median test applied to the groups of vice
rectors, heads of faculties and instructors.

Respondents Below Median Above Median Total

Vice rectors and.

head of Faculties 7 25 22
A B
Instructors 66 105 171
C D
Total 73 130 203
X% = %.07

P lies between .05 and .10
.. Difference is not significant.

It is seen that the group of vice rectors and heads
of faculties and that of the dmstructors do not differ in
their perception of problems with respect 1 planning of
extension education activities. The most acute problem as
perceived by the vice rector is 'the absence of pilot
survey'. The second acute one to'the vice rectors is 'the
lack of clarity of the goals of extension'. Both the above
mentioned provlems have been found acute %ith the insitruc-—
tors also. But the instructors find them less acute +than

the vice rectors and heads of faculties.

If we consider the rank order of the acuteness of the



felt problems with vice rectors, heads of faculties and
instructors, both have the same rank order. In other words,
there 1s a commonalty in their perceptiomns. This offers
them the opportwmity to find out common measures to solve

the probliems perceived.

If the average scores on each item of the two groups
are examined, we find that there is a tendency for the
average score of the vice rectors and heads of faculties to
be more than the average score of the instructors on first
four items. In case of item No.5, regarding the regidity of
planning, the instructors have felt this problem rather more
acute as compared to the perceptions of vice rectors. The
item hints at rigidity amng administrators in planning. As
objective observers, the instructors feel the rigidity in

planning as rather wre acute.

This finding is in conformity with the one in Table 4.2,
where 37 per cent of the vice rectors have accepted that

"they go strictly according to the blue -print."

From the view point of vice rectors they might find
their stand as normal but whep.tbe instructors - the personnel
who have to carry out the planning on actual field, 1if they
find it rigid, it means that they are likely to feel some sort
of chocking in imparting their duties. It is therefore a point
of caution to administrators which should be carefully looked

into.
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MEDIAN TEST :

The common median was 8.0%

Table 4.10 (a) : Median test applied to the groups of
vice rectors, heads of faculties and

instructors.

Respondents Below Median Above Median Total
Vice rectors ard 18 14 %2
heads of faculties A ’ B
Instructors 78 G 93 D 171

Total ‘ 96 107 203

X2 = 1.223%

P lies between 20 and .30

.'. Difference is not significant.

The results of the above table show that the difference
in the perceptions of vice rectors and heads of faculties
and instructors, with respect to overall organizatiomal
aspect of EEA is not significent. If scores on each item
are examined, the average score of instructors on item No.7
regarding 'the unnecessary delay in woviding necessary feed-
back to th; instructors' is substantially higher than that
of the vice rectors and heads. It means that instructors
experience this limitation in orgenization. This result is

further substantiated by the score of item regarding the
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instructors losing motivatioﬁ due to delay in providing
physical facilities wherein though the difference is rather
negligible, but it is there on the point which is of some-
what similar nature. With the two items taken together, it
can be interpreted that there is unnecessury delay in
providing necessary feedback and physical facilities which
results into dampening of the motivation on the part of the
instructors. It is interesting to note that the instructors
show less concern regarding incentives by way of increase

in their salary or promotiom. These together speak of

academic fervour on the part of the instructors.
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MEDIAN TEST s

The common median was 4.26

" Teble 4.11(a) : Median test applied t0 the groups of
-vice rectors, heads of faculties and

instructors.

Respondents Below median Abow median Total
Vice rectors and 94 23 g 32
heads of faculties
Instructors 60 G 1j1 D 171

Total 69 134 203

x% = 0.58

P lies between «30 and .50
. +". Difference is not significant.

Both the groups do not differ in their perception of
problems with respect to coordination of EEA. The most acute
problen as perceived by the vice rectors and heads of facul-
ties and instructors is 'the absence of the system of
periodical evaluation'. éxcept for the item regarding
'scheduling of activities', they are very close in their
‘percebtions. In that case; they together may work in the

direction of seeking better support from the community,

which is very essential for such programmes.
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MEDIAN TEST
The common median was 4.40

Table 4.12 (a) : Median test applied to the groups of
vice rectors, heads of faculties and

instructors. -

Respondents Below Median Above Medilan Total

Vice rectors and

heads of faculties 7 A4 25 B 32
Instructors 69 G 102 D 171
Total 76 127 203

X° = 3.92

P lies between .02 and .05

.'. Difference is significant at .05 level.

From the above table, it can be Seen that the difference
between the percep&ions of vice rectors, heads and instruc-
tors is significant at .05 level. It means tbét both the
groups differ in their perceptions regarding problems with
respect to personnel. Studying the table No.4.12 in detail,
one finds that the vice rectors and heads of faculties
perceive the problems rather more acutely than the instruc-—
tors with respect to the number of staff, their personal
life and their leisure hours. Actually, these are the

provlems with respect to instructors' life and they should



feel them more. This means that instructors do not feel

any burden in their personal life so far as p;rformlng

their duty is concerned. But regarding 'indifferent attitude
of staff' they have expressed their concern. The score of
the inst;uotors is higher than that of the vice rectors and
heads of faculties. This throws light on the sensitivity

of the personnel working. For, they do not feel that their
duties come in their way of family life but at the same

time they too feel that the attitude of instructors on the

whole is rather indifferent.

DISCUSSION :

o

From the results obtained with respect to the problems
as perceived by rectors, vice rectors, heads of faculties
and instructors regarding the extension education activi-
t1es, it can be concliuded that all the groups perceive the
probrems more or less in the same manner. They all feel
that the need of pilot survey is very necessary before
implementing any programme as it furnishes the data regarding
the needs and demands of the community to be served. Rectors
stated that absence of such pilot survey falls to give any
direction in chalking out the programmes, and thus does not
help in serving the community. If the teachers colleges try

to conduct programmes as per general directive from the
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government without finding out the actwl needs of the
commnity, such face saving services are as good as prescrib-
ing the same treatment to the patients having coumon cold or
those having cancerous growth. This point has been well
brought out by Kosin's study (1980) earlier also, that the
needs of community iﬁ each region éiffer very widely.
Teachers college personnel simply try to give knowledge for

solving the problems in gereral. This may not have much

relevance to the programmes expected by the community.

Another point that has come out as a serious problems
during the discussion with rectors is tiat the trained
personnel for extension education activities arenot easily
available. During the Third and Fourth Five Year Flans, this
activity was rather neglected by the then government and
hence teachérs colleges concentrated only on preparing
teachers for academic courses only. Preparing teachers
with special training for rural schools and for serving
the needs of rural community was not well attended to.
Hence, the present lot of personnel is indifferent to the
entire pogramme. This opiﬁion of the rectors is sustan-
tiated by the instructors themselves - the reason belng
that, due to absence of proper training for this particular
aspect they neither have the confidence nor any interest in
carrying out their responsibility. The end result is that

the objective for introducing such programme is not
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achieved satisfactorily.

The third point that has come out is that such acti-
vitiés need Lot of cooperation from the staff, from diffe-
rent governmental as well as private agencies and organiza-
tions and from community participants too. This requires
flexipility in adminis tration, necessary freedom to the
persons involved to take on the spot declisions, necessary
training to the personnel for developing this decision meking
ability, a sense of security among the persons while taking
certain risk involving decisions. It has been found that
instructors' perceptions and vice rectors' and heads'
perceptions*differ significantly on this éoint. Vice rectors
and heads feel that for carrying out such activities, the
authority has to be particular about the mode, manner and
time aspect, come what may. The instructors in their informal
interviews expressed their displeasure on this point and
clearly stated while responding the check-list that this
attitude of the authority turns out as a problem for them

for 1t leaves very narrow margin for them to take on the

spot decisions.

The need for orienting the personnel involwved with the
aims and objectives, methods and mde of working etc. is
rather a prerequisite for the success of any programme, more

with respect to programmes of social service nature. Kiesow



(1972) and Slamet (1973) in their respective studies found
that absencé of such orientaﬁion and ignorance on the parst
of the persons involved results into role conflict and non-
involvement and indifferent attitude towards the entire
programme. The éight rectors interviewed also expressed
that wost of the personnel working at present in these
programmes are indifferent for three main reasons, viz.,

(i) absence of specific training, (ii) absence of required
orientation, and (iii) non~involvemen% of instructors in
planning stage. Tbey élearly stated that the instructors
show no enthusiasm or initiative with respect to this
programme, though they are found to be carrying on the

work assigned to them. Michael (1978) also fouﬁd out in his
Ohio study that faculty members who @ere involved in planning
of activities were found to be wore concerned than their
counter~parts not involved in the planning process. But
those who were involved were only those who showed interest
and initiative. It is rather a vicious circle - "one is
interested and so he is involved. As he is involved he gets

more interested".

This indifferent attitude can be due to two reasons
as communicated by the instructors. One is the sense of
insecurity and danger to life in certain border areas, the

other is undue delay in providing certain physical



223

facilities like vehicles, muterials, etc. Though providing
neccssary ppysioal facilities like instructional material,
necessary feedback or other physical facilities have not
been found as very serious problems with any of the groups,
still however, the rectors expressed thelr concern on the
point that getting enough financial help has always remained
a probrem with them. They have to tap differ ent resources
contimiously which +takes away much of their time and energy.
Based on the discussions with rectors and vice rectors, it
can be recommended that when the governmeni really aims

at the upliftment programme of the rural poor, and when the
formal agencies like teachers colleges have been entrusted
with this task, it is imperative on the part of the govern—
ment to allot mre funds exclusively for these programmes to
remaln within the powers of the rectors and vice rectors.
This may help them in meeting with the needs without much

delay.

Regarding the touring in trouvled areas as suggested
by rectors the problem can be solved by asking for assistance
from the provincial welfare agencies sud as police and crops
before conducting the programmes. Even the representutives
of villagers, like village chiefs, Buddhist monks, youth
leaders and voluntery organizations can be requested to
undertake the responsibility of safeguarding the personnel

of teachers colleges.
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The last suggestion made by all the rectors with
respect to personnel development 1s worth keeping in mind
in order to overcane soue o0f the problems narrated earlier.
They suggested that the staff of all the eight teachers
colleges should be oriented periodically through academic
conferences, seminars and workshops. During these sessions,
they can be educated regarding the mature of other agencies
which can be contacted and coopted. They can be oriented
with the actual environmental conditions, the soclological
and economic norms of the community under service, meking
them aware a1t the same time with respect to their role as

change agents in the upliftment of the community.

It can be concluled that as stated in the beginning,
the perceptions of problems as faced by the different groups
are very close and hence there are bright chances of coming

still closer in finding out the solutions for the same.
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A.H SECTION II : PERCEPTIONS QF THE PERSOMVEL INVOLVED IN
EXTENSION EDUCATION ACTIVITIES REGARDING
THE VARTOUS PACETS OF THE PROGRAMME

As described earlier, the extension education activity
programme has been undertaken by all the teaéhers colleges
of Thailand under the Teachers College Act 1975. Extension
education activity programme has become one of the main five
functions of the teachers colleges. Implementaution of this
programme influences different persons in different mamners,
though they all might be working in the same institution.
Their perceptions with respect to its need, relevance, effects
on entire teacher preparation programme are obound to be
different. At the same time, in this programme four distinct
groups of persons are involved, viz., (i) administrators,
vice rectors, heads of the faculties who plan the programme
and try to execute the same as a part of teachers preparation
project, (ii) instructors - the personnel actually incharge
of the programme as well as those ftrying to implement it in
the field; (iii) the teachef trainees who get their training
by participating in the programme as a part of thelr training
programme; (iv) the cowmnity, which is the beneficiary of

the programme.

It can be saild that these four distincet groups are

likely to percelve the nature, emphasis, effects and



0o
[ aV]
o

relevance from their own view points. As this programme is
launched by the Government of Thaileand, considerable amount
of resources are being spent after it. Hence, it is required
to be studied in depth, from different angles. For this, it
is necéssary to study the view points of different groups

of people - the administrators, implementors, and beneficie-
ries. Their dif ferent reactions might serve as a feedback to

the programme launching authority.

In this section, an attempt has been made to study the
various aspects of the extension education activities. They
are
1. Relevance of the programme with community needs as

perceived by four different groups,

2 Relevance of the programme for teacher trainees, as
perceived by imstructors and teacher trainees,

% Implications of the programme introduction in teachers
colleges as perceived by vice rectors, heads of
faculties and ins tructor,

4. Reactions of the staff involved as perceived by vice
rectors, heads of faculties and instructors.

5. Perception of community about the personnel involved
in extension education activities,

6o Priority fields of extension education activities as
perceived by teacher trainees.
The first six tables (4.13 to 4.18) present the data
regarding the perceptions of differeat groups, viz., rectors

and heads, instructors, teacher trainees and comunity
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participants with respect to the relevance of the extension

s

education activity programme and community needs.

The same procedure followed as in Section I of presenting
the data in the tables has been followed in Section II also

in tables 4.138 to 4.21).

1. Relevance of the Programme with Community Needs as
perceived by Four Dif ferent Groups.

The data are presented in tables 4.13 to 4.18

in the pages that follow.
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MEDIAN TEST :

The common median was 18.14.

Table 4.13(a) : Median test applied to the groups of vice
rector, heads of faculties and instructors.

Respondents Below Median Above median Total

Vice rectors and

heads of faculties 18 A 14 B 32

Instructors 78 c 9% D 171

Total 96 107 203
X% = 1.22%

P lies between .20 and .30

.. Difference is not significant.

. It is seen from the above table that the vice rectors
and heads of faculties? do not differ significanmtly from
the instructors in their perceptions regarding the relevance
of the EEA to the community needs. Both the groups of
personnel involved in plamming the programmes of EEA cate-
gorically stated that the programme has a strong relevance
to thé félt needs of the commnity. The vice rectors and
heads of faculties consider that EEA promote fraternal bonds
with the community. So is the feeling of the instructors.

One of the aims of EEA is to increase agricultural production

of the farmers under this programme. Both the groups have



rated this aspect of the programme at it lowest.

Prom the overall perception scores, it cean however,
be safely concluded that both vice rectors, heads of
facul ties and instructors are fairly satisfied apbout the
relevance of EEA to the coumunity needs. One of the reasons
for concurrence of this view is the fact that both the groups
of personnel are involved in planning the EEA jointly on

lines suggested by the government (Table 4.9).
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MEDIANW TEST :
The common median was 23%.15.
Table 4.14(a) 3 Median test applied to the groups of vice

rectors/heads of faculties and teacher
trainees.

Respondents Below Median Above Median Total

Vice rectors and

heads of faculties 19 13 32
A B
Teacher trainees 111 G 134 D 245
Total 130 147 277
X% = 2,25

P lies between .10 and .20

L

"+ Differ eace is not significant.

The analysis shows that the perceptions of teacher
trainees though numerically .high are not significantly
different from the perceptions of vice rectors and faculty
heads. However, there are certain interesting trends where
ipdividual items are considered. The trainees have a better
perception of EEA as being relevant to community needs. The
trainees consider that EEA makes the community realize the
value of education, promotes feeling of fraternity and
increases their participation in community programmes and

cultural activities. These four aspects are ranked high by
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the teacuner trainees. The corresponding highly ranked areas
by the vice rectors and heads of faculties are promotion

of fraternity feeling and becoming wise consumers of their
daily necessities and realizing the value of education
through the programme of extension education. Teacher
trainees being in actual and close contact with the commun.ty
are in a much better position to understand and perceive the
needs of the community and hence ar e better judges regarding

the relevance of the programme with community needs.
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MEDIAN TEST :

The common median was 22.09.

Table 4.15(a) ¢ Median test applied to the groups of
insitructors and teacher trainees.

Respondents Below Median Above Median Total
Instructors 107 i 64 B 171
Teacher Trainees 92 a 153 D 245

Total 189 217 416
x? = 25.27

P is less tmn 01

-

.+ Difference is significant at .01 level.

In the above table the dif ference is significant at .01
level. It means that the perceptions of instructors and
teacher trainegs differ significantly over this poinf.
Instructors are planners to a certain extent like the vice
rectors and heads of faculties. Still however, thelr percep-
tions are found significantly dif ferent when compared with
those of the teacher trainees. It can be observed from the
table that the average scores of trainees perceptions on
2ll the items are higher than those of the instructors. The
educational needs which result into greater awaraness

regarding harmony among them as well as increased apprecia-



tion of governmental plans for their betterment are
perceived very distinctly by the teacher trainees. On an
average the scores of perception of the teacher trainees
have been found higher on almost every item when compared
with those of the instructors. As mentioned earlier, trainees
are the real field workers in the extension education
programmes. They have more opportunity to interact with the
comminity and, therefore, they perceive the relevance of

this programme betber than college authorities. The trainees
and community have more favourable perceptions of EEA as

will be seen in the tables that follow.
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MEDIAN TEST :

The common medisn was 25.12.

Table 4.16(a) : Median test applied to the groups of vice
rectors, heads of faculties and community
participants.

Respondents Below Median Above Med ian Total

Vice rectors and

heads of faculties 22 A 10 B 32
Community participants 88 G 111 D 199
Total 110 121 231

Xz = 6Q64—

P is less than .01

.'. Difference 1s significant at .01 level.

In the above table, the difference is significant at
+01 level. Studying the table, it can be seen that the per-
ception scores of community participants are higher on each
of the items than those of the vice rectors group. The results
thus reveal the urgency of such programmes as felt by the
community. The vice rectors due to government direétive have
taken up certain activities and have added others as discussed
in Section III, Part I of this chapter. All these activities
seem to be highly appreciated, valued and thus asked for by

the community participants. Programmes which are thus found
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to be in demand by the beneficlieries themselves are likely

to get better cooperation from the community. The community
Perceives the programme of extension education as providing
needed educational facilities making them realize the value
of education, and promoting a better understanding of diffe-
rent betterment plans of the government. This is an important

finding which should be brought to the notice of the govern-

ment.
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MEDIAN TEST

The common median was 2%.14.

Table 4.17(a) s Median test applied to the group of
- instructors and ommunity participants

Respondents Below Median Above Median Total
Instructors 108 A 63 B 171
Community participants 53 c 146 D 199

Potal 161 209 t 370
X = 49.92

P is less than .G1

L d

. . Difference is significant at +01 level.

Tue difference between the scores of the perceptions of
two groups viz., instructors and commnity leaders/participants
is significant at .01 level. The result further substantiates
the result of earlier table that community perticipants
pérceive the needs and importance of the extension education
activiﬁy programmne higher than those of the mstructors -~ the
implementors. As stated earlier, it my be that the instruc-
t&rs»might be perceiving these activities as a part of their
duty, though #hemselves being convinced about the same. Still
- the urgency, the need as felt by the community participants

is greater. The.difference of average scores on all the items



is quite noteworthy. Especiarly item No.15, regarding
'‘realizing the value of education, item No.11, 'regarding
understanding of different plans of the government', item
Nos.5,6,7 and 8 regarding their 'increased interest and
participation in cultural aspect' are the items worth
concentrating. Tnis means that cémmunity participants' per-
ceptions are far more favourable with respect to these
aspects of the programme than those of college authorities.
In a2 way, it calls for greater focus from the administrators
and iuplementators with respect to these educatiomal and

cultural developmental programmes.
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MEDIAN TEST :

The coumon median was 24.19.

Table 4.18(a) : Median test applied to the groups of teacher
trainees and community participants.

Respondents Below Median Above Medilan Total
Teacher trainees 131 114 4 245
Community Participants 69 a 130 D 199

Total 200 244 444
X2 = 15.67

P is less than .01

.". Difference is significant at .01 level.

A careful reading of table 4.718 shows that the percep—
tions of the coumunity participants regarding the relevance
of extension education programme to thelr needs are very
clear. The community participants feel that the extension
programmes are tuned to their needs. Their feelings are that
(a) extension programmes of teachers colleges provide needed
educational facilities (highest perception score of 1.763),
(v) make them realize the value of education (next highest
score of 1.713), and (c) help them to understand the govern—
ment plans for their beiterment. The trainees are also
appreciative of the extension programmes, their highest

perception is that the extension programmes help the
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community realize the value of education in life. Both
trainees and community participants are more positively
disposed towards extension programmes in terms of their
relevance to coumunity needs the community participants

perceilve this more positively than the trainees.
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MEDIAN *TEST

The common median was 10.22.

Table 4.19(a) : Median test applied to the groups of
In structors and fteacher trainees.

Respondents \ Below Med ian Above Median Total
Instructors 93 A 78 B 171
Teacher trainees 80 G 65.D 245

Total 173 243 416
x% = 19.58

P is less than 0.01

.'. Difference is significant at .01 level

The above table shows that the dif ference between the
perception scores of instructors and teacher trainees
regarding the relevance of the prograemme for teacher trainees
is significant at .01 level. As 1t appears from the table,
the trainees have high perceptions regarding the relevance
of the programme for them. Studying the table in detall,
one can see that the trainees feel more st;ongly than the
instructors regarding the positive effect of the exposure
which they get by participating in this programme. They also
feel that this programme of fers them enough opportunity

understand the complex problems of the society and also



offers them opportunities to try out their theoretical
. knowledge in the field. (Items Nos.5, 1 and 7) respectively).
In rest of the items both the groups are very close to each

o thers' perceptions.
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MEDIAN TEST

i

The Common median was 4.25.

Table 4.20(a) : Median test applied to the groups of vice
" rectors, heads of faculties and instructors.

“ Respondents Below Median Above Median Total

Vice rectors and

bheads of faculties 8 A 24 B %2
Instructors 75 G 96 D 171
Total 83 120 20%

X% = 3.97

P lies between .02 and .05

.. Differerce is significant at..05 level

The difference is significant at .05 level. It means
that the groups differ in their perceptions regarding the
implications of programme introduction. Vice rectors and
heads of faculties feel rather more strongly than the instru-
ctors that the introduction of the programme creates number
of problems in administration and dis turbs the routine work
of the academic courses. Still however, when the heads feel
more strongly than the instructor that it increases the
workload of instructors, the instructors themselves do not
feel like that. This finding is in consonance with the ones

in table 4.12 wherein also heads felt that this programme
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comes in way of family life of the instructors and takes

away thelr leisure time. There tuo,

instructors did not

perceive this aspect of the programme as strongly as the

vice rectors and heads. The impression one gathers is of high

social commitment on the part of the instructors. They do not

feel their responsibility with respect to extension services

as a burden in any way.
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MEDIAN TEST

The common median was 5.20f

Table 4.21(a) : Median test applied to the groups of
vice rectors, heads of faculties and
instructors.

Respondents Below Median Above median Total

Vice rectors and

heads of faculties 13 A 19 B 32
Instructors 83 88 171
Total 96 107 203

X% = .677

P lies between .30 and .50

« « Difference is not significant.

The extension programmes are planned following the
guldelines given by the Department of Bducatlon. The vice
rectors, heads of faculties and mstructors work out the
details. They can not however, go against the government
directives. What are their reactions towards the programme?
Do they find it useful? Are they interested in working with
the community? Are they satisfied with the nature and extent
of their imvolvement imbto the extension programme or with

their role as change agents? Taole 4.21 shows that
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a. Vice rectors and heads of faculties appreciate the
value of extension programme more than the instructors
and are more satisfied with thelr role as change agents
than the instructors.

b. Both the vice rectors, heads of faculties and instruc-
tors feel them more or less equally responsible in
community development programmes.

C. The .instructors who have more direct contact with
trainees and community do find it interesting to work
with the comwmunity but the vice rectors find it more
interesting.

d. Lastly, both the vice rectors and instructors see in
this extension education programme an opportum.ty to
develop innovative ways and means to make the programmes
more meaningful and interesting.

The table when &ll items are taken together shows no
significant difference between the reactions of the staff
involved of both the groups — the vice rectors and heads of
faculties and instructors. It means that perceplbions are
very close which provide a positive feedback to each qther,
meaning thereby sources of motivation at both the levels
to vice rectors and heads of faculties for introducing such
programmes as they perceive positive attitude of the
instructors and to instructors a feeling ot Jjob satisfaction
as they find thelr officers hapy with their working. Such
congenial climate results into greater motivation and strong

sense of commitment for the institutional programmes.



5 Perceptions of Community about the Persomel
Involved in Extension Education Activities.

In earlier pages attempts have been made to know
the perceptions of three gr oups of personnel, viz., vice
rectors and heads of faculties, instructors and teacher
trainees involved in the extension education activities.

But these are the persons on. the giving end of the programme.
They try to do their jobs with utmost zeal, initiative and
en%husiasm. But it remains to be seen as to how the persons
on the receiving end of the programme, i.e. the commmnity
partioipants\peroeive the abilaty, competence, attitude and
sfncerity of these personnel. Do they feel that the giving
party really means what they put before us? Do they have
faith in theilr ability to help them in various ways or do
they feel that all these are face saving devices before the
higher authority? Such perceptions of the beneficieries go

a long way in meking a programme meaningful as well as
successful. The beneficieries should have faith in the
authority trying to help them or they will find it waste

of everybody's energy and hard earned money of the community
at 1arge.‘Suéh perceptions of the beneficieries provide good
feedback to the authority in inculcating needed attitude,
developing required skills and organizatiomal ability by way
of training to the future workers in the field. It is all

the more necessary for the teachers colleges to study such

99



perceptions in depth so as to rethink and reframe their
training programme especially when the extension education
activity programme forms part and parcel of their teachers

training programme.

An attempt has been made to study the perceptions of
the community participants regarding the skills, attitude
and organizational apility of the peronnel of Northern

teachers colleges involved in the EEA programme.

(a) Organizational ability of the teadiers college
per sonnel as perceived by the community
participants

Programmes of social nature require specific organiza-
tional ability to handle the unknown and at times un-
pleasant situations. If one falters here, he loses the
respect, the confidence and faith of the persons for whom
he is working. This loss of image in the eyes of the
concerned community is likely to make his task more difficult.
Much of the success of his endeavour depends on how he is
perceived by the community concermed with respect to his

various abilities.



Table 4.22 s Organizational ability of the teachers college
personnel involved in extension education activi-
ties as perceived by community participants.

Agree to Agree to Do not Total
great some = | agree
1tems extent extent

1. They understand the 106 86 7 199
needs of community (53%) (43%) ( 4%) (100%)
adequately. . e o : . ) ..

2. Theygemuinely try to 124 60 15 199
understand the problem (62%) (30%) ( 8%) (100%)

of the people.

-

3. They do not invelve the 35 66 98 199
commnity leaders while  (18%) (33%) (49%) (100%)
planning the activities . . L. -

4. They give due weightage 136 54 9 199
to the suggestion of the (68%) (27%) ( 5%) (100%)
commnity leaders while . . . -
planning the activities

5. They are quite openminded 125
in receiving suggestion  (63%)
from the members of .

66 8 199
(%3%) ( 4%) (100%)

-

commnity.
Total 526 3%2 137 995
Percentage 52.86% 33 .%6% 13.78%  100.00%

Thg above table presents'a very encouraging picture of the
organizational ability of the teachers wllege personnel as
perceived by the commmunity participants. The community strongly
feels that the personnel understand their nee&s, moreover they

are openminded so as to receive further suggestions from the



community memnbers. Only 13.78 per cent of the participants are

not found happy with respect to overall organizational ability

of the personnel. In programmes of social service type, such

digsatisfaction is bound to exist.

(b) Capability of’ the teachers college personnel as
perceived by the community participants.

The inherent skill and knack of a persa help him more in the

executilon of his work. Such skills become explicit when a person

starts handling the different unknown situations.

Table 4.23% : Capability of the teachers college personnel involved
in extension education activities as perceived by

community participants.

Agree Agree Do not Total
Ttems to to agree

great sonme

extent extent

1. They are well trained 123 68 8 199
for the assigned job. (62%) (34%) ( 4%) (100%)

2. At times lack the skill 39 62 98 199
required in dealing with (20%) (31%) (49%) (100%)
problematic situations - .
in the community.

3. They do not have enough 51 90 58 199
knowledge about the lowml (26%) (45%) (29%) (100%)
conditions where they :
have to work.

Total 213 220 164 597
Percentage 35 .6 8% 36.85% 27 «47%  100.00%




-From the above tab.e it appears that the ocmmnity
partiéipants perceive some limitutions in the teacher college
personnel with respect to their capauvilities. Though they
find the personnel trained adequately for the task, still
they feel rather strongly that they do not have enough
knowledge about the local condit ions where they have to
work. On the whole 27.47 per cent of participants perceive
some limitations in the capability of the personnel of

teachers college‘to discharge their assignment.

(¢) Attitude of teachers college personrel

as perceived by community participants.

As stated earlier, the persons at the receiving and
are very touchy so far as the sincerity of the giving
authority is concerned. They either feel insulted, or
dejected when they find that the other party does not have
the genuine sincerity in extending help to them. This blocks
the way of progress in any programme wundertaken by any

authority or organization, however powerful it may be.



260

Table 4.24 : Attitude of the teachers college personnel involved
in extension education activities as perceived by
community participants.

Agree Agree Do not Total
Items to to agree

great some

. extent extent

1. They work as real 122 62 15 199
change agents in the (61%) (31%) ( 8%) (100%)
community . \

2. Lack of necessary zeal 60 69 70 199
and enthusiasm in per- (30%) (35%) (35%) (100%)
forming their duties :

Total 182 131 85 398
Percentage 45 . 7%% 32.91% 21.%6% 100.,00%

Above table snows that the participants find the personnel
from teacher college as real change agents. However, nearly 30
per cent of them feel that the needed zeal and enthusiasm are
absent. This tendency is substantlated by the earlier findings
that rectors, vice rectors and even instructors had the feeling
that the personnel working in the field are having indifferent

attitude towards extersion education activities.

6. Priority of Pields of Extension Education
Activities as Perceived by Teacher Trainees

Under the development programme of commited areas, number
of activities have been undertaken.Some as directive from the

Ministry of Educabtion, some by teachers colleges on their own
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looking to the needs and problems of the local community.
From the response of the community as well as from the end
result of the programme, at tiwes it was felt by the
authority that there is some weakness in deciding the priori-
ties of the activities. Teachers trainees while in field,
come in closer contact with the local people as they remain
with the community for longer duration of time. Hence it was
felt necessary to find out as +to which are the activities

" needed more by the communities in general.

To find out this, a list of twelve activit ies was gilven
to the teacher trainees with a regquest to put priority number
(i.e. 1, 2, 3) upto five to the activities which they felt

as generally required by the local commmnity.

Table 4.25 gives the weightage received and ranks gained

by the twelve activities given to the teacher trainees.



Table 4.25 : The_weightage and rank order of the field of

extengion education activities as perceived

by teacher trainees.

262

Item Fields of extension Overall  BRank
No. education activifties welghtage order
Ze Increasing awareness about

preservat ion of food. 668 1
8. Increasing academic programme. 544 2
Ce Increasing awareness for health

and hygiene. 534 3
b. Training the rural and hill tribe

teachers. 531 4
k. Organizing recreational and cultural

activities like drama, dance, debate,

etc. 421 5
e. Increasing awareness regarding

electrical service and maintenance. 262 6
h. Increasing awareness for betbter

production in agriculture, horticulture

and preservation of agricultural product 230 7
i. Organizing activities for training in

handicraft like wood work and bamboo

work, toy making and clay modelling. 162 8
f. Imparting knowledge about consumer's

need and functioning of the cooperative. 107 S
Je Organizing games and sports. 104 10
d. Increasing awareness about population

problems. 90 11
1. Increasing awareness about nutrition

and balanced diet. 62 12




From the table.it can be seen that the programme of
activities related to awareness regarding preservabtion of
food tops the list. From the weightage gained by each of the
twelve activities, it can be seen that there is & big margin
between the weightage gained by first five activities and the
rest of them. Studying the mature of activities mostly
advocated, it can be seen that people seem 1 be really
after gaining bvetter awareness with respect to their personal
and educational needs. In order to improve their standards of
living, they want them to be equipped with knowledge regarding
food preservation and heal th and hygiene so that they can save
by way of food economy and by remaining heal thy. They alsc do
not want to be backward eilther educationally or socially.

They want to preserve their culture too by exposing their
future generation to their traditional folklore and culture.
This demand also conveys that they like to have recreation
in their hard life and want to remain mentally healthy too,

transmitting at the same time their culture to their children.

These perceptions regarding the priorities of extension
education activities of tea dier trainees reveal the healthy
thinking of thne different communities im the Northern region
of Thailand, trying o improve their own standard of living

with the help of other agencies.
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DISCUSSION

The role of higher education system in any country is
not only to acquire, preserve and disseminate knowledge but
also to promote a sense of soclal responsibility amongst the
students by inculcating in tnem desirable values and attitudes
towards social problems, so that the knowledge and skills
acquired by them during their university life could be
employed for the benefit of the society. It is therefore
important for higher education institutions to take up
programmes of extension and socilal services as a legitimate
activity by involving both students and teachers. This role
~of the students and teachers can help in bringing essential
changes in the soclety to the extent possible and can further

help in the programmes of national development.

Teacher training institutes are considered tobe one
of the most powerful instruments in achieving the objectives
laid down for higher edu®tion for, the teaching body in
these institutions are the sculptors of future éeneration
models. They are the artists trying to unfold the potentia-
lities hidden deep and down, far and away in numerous folds

of the society.

The government of Thailand being fully aware of this

fact focussed its attention on teachers colleges making



extension education activities a part of thelr training
curriculum for the improvemené‘and upliftment of economically
underdevelopéd area especially in Northern region of Thailand.
Teachers coll eges under Teachers College Act, 1975 took up
certain extension services as a part of their regular train-
ing programme, under which the teacher trainees as well as
teacher educators are supposed to stay away from theilr homes

in the neighbourhood areas and involve themselves in the

community development programme.

This is likely 1o create some problems in administration
as Weil as implementation. These prollems have been studied
and discussed earlier in Section I -~ Part II. In an attempt to
study the relevance of this programme with community needs
as perceived by vice rgctors and heads, instructors, the
teacher trainees and the community participants, it was found
that the perceptions of vice rectors and instructors were
almost identical. Both of them did mwt differ in thelr view
points regarding relevance of the programme with community
needs. This reflects the positive aspect of their joint
plamming and deliberatioms. But when the perceptions of
teacher trainees were compared with those of instructors,
their teachers, it showed significant difference at .01 level.
It implies that what the authority thinks to be the resuvltant

outcome of the services offered does not hold true in reality.
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Teacher trainees because of their close contact could see
the real needs of the community and hence their perceptions
regarding the relevance of the programme to community needs
were different from those of the authorities. But at the same
time, the perceptions of teacher trainees were quite close
to those of community participants. This is collaborated
by the studies of Andrus (19/6), Evans (1977), Wilun (1977)
Prasit (1978) which show that community expeétations are
different and the community members must be involved while
plamning and deciding the programme. Less involvement
according to Guerrero (1975) results into low efficiency in

meeting with community needs.

The perceptions of community participants regarding the
relevance of the programme were found quite positive and
higher than those of the administering authority. Whatever
were the prograumes, in general they were quite appreciative.
So far as their perceptions regarding the different abilities
of the teachers college personnel are concerned, they did
have good opinion about them. Still however, they have found
them rather indifferent and lacking in zeal and enthusiasm in
trying out alternative programmes. This they expressed.during
personal interviews taken by the investigator. This should be

noted by the training institutions. The future traiees

should develop such attitudes towards these services that



they should perceive their role as real agents of change in

community development programme.

With respect 0 the relevance of this programme for
teachers trainees, the scores of trainees' perceptions
regarding the relevance of the programme for them were higher
than those of the instructors. it means that they found the
programme quite meaningful for them as future teachers trying

to be agents of change in society.

Though the picture appears to be ieaning more on the
brighter side, somehow the rectors and vice rectors are found
to be rather more concerned about it. They expressed that
this programme created a number of mwoblems in their admini-
stration. The reason directly and indirectly expressed in
their checﬁlist as well as interviews was the indifferent
attitude of the personnel working in the field. They stated
that teachers were interested in doing only the routine,
teaching work. Tney openly expressed their unwilillingness for
involving tbemsélves in such programmes. Rapee's study (1978)
too had come out with the same finding that though the
government had launched a programme, though it was a part
of the duty of the instructors, still, they expressed their

unwillingness to partieipate in the programme.

This should be a point of concern for the policy
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framers. Indepth study should be undertaken to find out the
reasons of this indifference because from the data gathered
in this study through check list, the instructors, do not feel
the burden either in +their personal life or as an extrs
burden in their professioral life. It remains tqbe seen as to
why %heir attitude should be indifferent. The probable reason
given by the rectors is the shift of emphasis in training of
teachers by different political parties can be seen in
different Five Years Plans. In the Third and Fourth Five Year
Plans the émphasis was on preparing teachers for teaching
academic courses only, to meet with the shortage of teachers.
Teachers prepared during this period had not developed that
sense of commitment or favourable attitude towards this type
of programme. Hence, when they were not trained basically for
such programme, one could mwt expect results from a vacuum.
The only remedy is to concentrate more on this aspect in the
future teacher preparation programme. At the same time pro-
vision of in service programme for such teachers, measures
for motivation by way of promotiom, compemsatory leave, etc.
are to be thought of till the present lot of teachers
continue in service. Again, necessary facilities - academic
as well as physical ones, transport arrangement for quick
moobility, better coumimication facilities, comfortable
residential facilities with extra allowances when on/off-
caupus duties, etc. are other measures which can be thought

out to meet with the problems in administration.
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CONCLUSION

Extension education is & challenge to organigers of
higher education. The institutions of higher education have
long been accustomed to confine to theoretical instruction
witoin the institution. Their programme had little relevance
to the problems and needs of the immediate environment and
the soclety at large. It has been an educat ion for the elite.
This ivory tower approach has resulted into the isolation of
higher education from the mainstream of the social life.
Introduction of exftension education is an effort to break
this isolation. Extension education is aimed to provide a

bridge beiween the portals of higher learning and the socilety.

The existing curriculum in higher education needs to
be made realistic through the addition of extension education
as an important curriculum component. This component not only
cuts the barrier between the theory and practice, but provides
the needed links between various disciplines and also between
disciplines and the societal needs. The programmes of
extension education have to be sociaily relevant. The
relevance of the programme is judged on tue basis of the
perceptions of the various actors of this socio-educational
drama. The perceptions of those in the authority are different

from the perceptions of implementing agencles, the field



workers and the beneficieries. It is satisfying to note

that the trainees who are the field workers, have found

the extension programme 1o be more relevant as compared to
the perceptions of._rectors, vice rectors, heads of faculties
and instructors. Still more satisfying is the fact that the
commnity has fouﬁd the programme to be more relevant than
vice rectors, instructors and teacher trainees. This augurs

well for the extension programme.

The authorities have found that the programme could be
more successful if the instructors and teacher trainees show
less indifference towards the programme. The instructors
suffer from a sense of insecurity, the moment they are taken
out of the institutional‘framework to the framework of field
work activities. This is a common experience when there is
a radical change in the work modality. The present study
points to the need for further work in thé area and also
new approaches to the preparation of educational personnel.
The implications of the findings of the present study as
enumerated in Part I and Part II of this chapfer and the
suggestions for further work are discussed in the next

chapter.



