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4.1 INTRODUCTICN 3

This chapter is devoted to the analysis and the
interpretiation of the data collected by administrating
the six tools described in the previous chapter namely
(1) The Inventory of Attitude to Innovation.

(2) Process of change in Education. (3) Values and
opinions in Education (4) Leadgrship'séhaviour
Description Questionnaire (5) Organisational climate
Description Questionnaire and (6) Thurétone Temperament

Schedule.

The purpose of the present study is to locate
the dissonance-state in relation to the different personal
variables of the secondary school teachers like, Age, Sex,
Teaching Experience, Professional Qualification, academic
qualification, Mobility, Inservice Education Programme,
Professional reading habits, Job satisfaction, and

temperament of teacherse. The'other personal variables for
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the principals are the leadershilp behaviour of the
principal and temperament of éhe principal. The
institutional variableé are organizational climate

of the school, Leadership Behaviour of Principals, Types
of School, and Innovatineness of the school. For this
purpose, the data were collected from 540 secondary
School teachers, 100 principsls and f£rom the Educational
supervisons in the city of Madrase. The data were
collected by the investigator himself by visiting the
sampled schools to establish rapport and get the data
quickly. The analysis of the data is based on the

responses from teacherse

The data collected were analysed on the computor
Centre through the services available at the Physical
Research Laboratory, Ahmedabade The hand scores collected
from 540 secondary school teachers were also computerised.
Percentage, Mean, Standard Deviation, t=value and
correlation Matrix were found out while taking into
consideration the personal variables, institutional
variables and the various dimensions of the tools. All
the above variables are used to locate the disequilibrium

of mind of the Secondary School Teacherss

4.21 INNOVATION=-ATTITUDE~BEHAVIOUR DISSONANCE 3

The mean attitude of the sample towards

innovation was calculated, as measured by Attitude to
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TABLE: -1

FOUR D/SSONANT - CONSONANT TYPES ON THE BAS/S
OF INOIV/DUAL ATTI7YDES 7OWARLD AN INNOVATION

ANO THEIR BLHAVIOVR

MEMBER S
AT TUDE TOWARD

INNOVAZTION BEHAV/IOUR

THE INNOVAIZION

RETECTION ADOPTION

UNFAVOULAEL E L CONSONANT wtee II  DISLONANT

REIECT0L ADOPTER
42 (27) ZH (197)
HL(247) HH (36 X)

FAVOUCAELL L DISSONANT i JTT  CONSONANT
BETECTOR ADOLPTLL
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Innovation a scale having 30 items with six point
fating. Whenever, an individual teacher respondent's
attitude score was higher (or) lower than the sample

mean, it was designated as H or L, as the case may be.

In this study of dissonance, a teacher's
position in the matter of attitude to innovation was
compared with his innovation=behaviour. Whenever the
attitudinal position was not matching with innovation
behaviour, such instances were considered to be cases
of dissonance. In such cases, the obtained patterns on
attitude to innovation and innovation behaviour were
either HL or L. All other cases of HH and LL patterns

were deemed to be not having dissonance.

Based on this procedure, it was found that 45%

of sample'of teachers were in a state of dissonance.,

PABLE s 43031

FOUR DISSONANT-CCNSCONANT TYPES ON THE
BASIS OF INDIVIDUAL ATTITUDES TOWARD AN

INNOVATION AND THEIR BEHAVIOUR.

In this table, 21% in Type-I and 36% in Type-IV
are consonant because the teachers' attitudes and beliefs
are in accord with their behaviour. 19% in Type-II and

24% in Type III are dissonant because Secondary School
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TABLE 42

FOYR DISSONANT - CONSONANT TIPES ON THE BASIS
OF INNOVAZION BEHAVIOUL & CONF/RIATION BEHAVIOLR

I 4
EMBELS
/NHOVATION BEXNAV/O Glr CONEIRIMED BENAVIOUR
RETECTION ADoLTION
UNEAVOLRABLE L CONSONANT7 €= [T D/SSONANT
REIEC7OL ADOLTER
4< (221) LK (15 1)
He (247) HH (397.)
LA Voved B e LI DISSONANT = T CONSONANT
REIECTOL

ADOL7ER




Teachers® attitude toward the Innovation is discrepant

with his behaviour in the organisation.

4.22 INNGVATION=BEHAV IOUR=-CONF IRMATION DISSONANCE

The mean value for the sample on confirmed
innovation behaviour was calculated based on Change
Related Values. In all the cases, where individual
teacher score was higher or lower than the mean value,

they were represented as H or L, as the case may be.
A

Every teacher's Innovation Behaviour score was
compared with Confirmed Innovation Béhav}our score and
when they matched either in the form HH or LL, they were
treated as cases of consonance. Cases of HL and IH
patterns were taken as states of dissonance. When the
sample was treated following this procedure, it was found

39.5% of the sample were in a state of dissonance.

2

L id

TABLE s 430

FOUR DISSONANT—CQNéOﬁANT TYPES ON THE
BASIS-OF INNOVATION BEHAVIOUR AND CONFIRMED
INNOVATION BEHAVIQUR.

In this table 22% in Type I and 39% in Type IV

Q02
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CONFIRMED JMEHBERS A7/ TYDE TOWARD
BEHAVIOY R INNOVATION
REIECTION ADOPTION
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are consonant because the teachers attitudes and
beliefs are in accord with their behaviour. 15% in
Type II and 24% in Type III lead to cognitive dissonance
because secondary school teachers attitude towards the
Innovation 1s discrepant with his behaviour in the

organisatione.

4023 CONFIRMED INNCOVATION ATTITUDE-BEHAVIQUR

DISSONANCE 2

Bvery teacher's attitude to innovation was compareé
with his confirmed Innovation Behaviour to study whether,
it is a casé of consonaﬁce or dissonance., In such cases,
where teachers obtained HH and LL pattepns in this regard.,
they were treated as cases of consonance. The rest of the

cases having HL or LH patterns were considered to be in the

state of dissonance.

TABLE ¢ 430:3

FOUR DISSONANT=-CONSSONANT TYPES ON THE
BASIS OF INDIVIDUAL ATTITUDES TOWARD AN
INNOVATION AND CONFIRMED INNOVATION -
BEHAVIOUR.

In this table 22% in Type I and 38% in Type IV
are consonant because the teachers' attitude and beliefs

are in accord with their behaviour. 14% in Type II and



26% in Type III lead to cognitive dissonance because
secondary school teachers' attitude toward the innovation

is discrepant with his behaviour.

TABLE ¢ 4:1:1

4.31 AGE COF SECONDARY TEACHERS AND PERCENTAGE OF
DISSONANCE STATE

O i e et HOSE s s . St s e A TS S e St P s A e e A P g e Al S A e A A S s YA, s A D e S A D YR S Y S S R g S S et et S i O
B B B B B R R S B R B B B B B B B B B B o B B R G e, o e e e W e S o St WA S TS oot s WD S s S WL S, W S SOt o S

Se Types of Dissonance Percentage oOf

No. Teachers
Below 35 Years Total
35 and Percentage
Years above

1) Innovation Attitude=-

Behaviour Dissonance 15.8 25,18 45
2) InnovationeBehaviour
Confirmed Dissonance. 17459 21.48 39.1
3) Confirmed-Innovation
. attitude Dissonances. 19.4 20 39.4
=r.=z=====:===z======:===.{—.==== — — =
a5 Table No.43131 presents the percentage of

Innovation-Attitude Behaviour Dissonance, Innovation-
Behaviour-Confirmed Dissonance and Confirmed Innovation
Attitude Dissonance with respect to the age of teachers.
It is oObserved that 19.8% of Secondary School Teachers
below 35 years of age and 25.18% of teachers of 35 years
and above were in Innovation Attitude Behaviour Dissonance
and the total percentage of teachers in this type of

dlssonance was 45%.



296

It could be seen that 17.59% of teachers below
35 years of age and 21.48% teacher with age 35 years and
above were in Innovation~Behaviour confirmed dissonance
and the total percentage of teachers in this type of

dissonance was 39.1%.

It is observed that 19.4% of teachers below 35 yrse.
of age and 20% of teachers having age 35 yrs. and above,
were in confirmed-Innovation Attitude Dissonance and the

total percentage of teachers in this type was 39.4%.

The percentage of dissonance state is high for
the teachers of age 35 and above 35 years of age compared
to the teachers whose age is below 35 years in all three

types of dissonance.

TABLE 3 43182

4.32 SEX COF SECONDARY SCHCOL TEACHERS AND PERCENTAGE
CF DISSONANCE STATE.

s - ]
s o s e s s s ey

SIS SN I T T AT T T e SRR — . —
Se Types of Dissonance Percentage of Dissonance
No. Male Female Total

T S S e S, A P S et P St . st M S S, Sl s S P S S0 SO e A oS D S TSR P S SR RS S S TP S S PSS AT S O S SR o T A S S S S S Doy s S

1) Innovation Attitude- :
Behaviour Dissonance. 27 .04 17 .96 45

2) Innovation Behaviour=
Confirmed Dissonance. 25056 13¢5 39.1

3) Confirmed-Innovation
., Attitude Dissonance. 24,07 15.4 39.4

N s SR g s YO AR ottt i ekt e . s

S T S e e B R Sl W S, S S S e o o T S S S S S S, S S S, S s Sy

The table No.431:2 presents the three types of
dissonance with respect to the sex of the Secondary School

Teachers.
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It is observed that 27.04% of male teachers and
17.96% of female teachers were in Innovation Attitude
Behaviour Dissonance and the total percentage of both the

sexes were 45%.

It further shows that 25.56% of male teachers and
13.5% of female teachers were in the Innovation Behaviour,
Confirmed Dissonance group and the total percentage was

294 3%.

Sex seems tO be the other factor responsible for
the dissonance factor. The percentage of dissonance seems

to be higher in the case of male teachers than the female

teachers.
TABLE $ 43133
4433 TEACHING EXPERIENCE OF SECONDARY SCHOOL TEACHERS

AND THE PERCENTAGE OF -DISSCONANCE STATE.

A D o o . o, e st A 00 I SO b S S, MY, s it S o G . AU VS A D et SR G gl gl 44 S st S S S gl WA A e S e SRS S S0 A U S S e St St e AP St S D St
e e S D e B S S o T e A T e S A R B S S L R R S R R N NIRRT RUENREESREISI TN m

S. Types of Dissonance Percentage of Dissonance
No. Teaching Experience Total
Below 5 Years &

5 years above.

S 900 s 2 it YA O P UL ity i Gt W S 9D S Gl SO e S WV, A S S g S St ) S R A, A s e i SO A A st S . S Yt Y O W S s i e S S S SR s St
T s v s S W oy U A 0 B P e P SR S A SR, G e G e SRR . S SO e P A A S A e . e s YR SO A SO i VS e S T RS Pt SO P S, A SO W i Bt W SO

1) Innovation Attitude
Behaviour Dissonance. 649 38.1 45

2)  Innovation Behaviour
Confirmed Dissonance. 5419 330,89 39.07

3) Confirmed Inmovation
Attitude Dissonance. 6.08 3343 39.4

R T S S S S G Sy i S S S 0, RS B S D S S S . A St S O S P SO e i S S O P S S S S T A . S s s AR S




208

The table No0.431:3 indicates three types of
dissonance with respect to the teachers havihg less
than 5 years teaching experience and those having
5 years and more teaching experiencee.

It could be seen 6.9% of teachers having less
than 5 years of experience and 38.1% of teachers
having 5 years and more teaching experience were in the

Innovation Attitude~Behaviour Dissonance group.

It further shows 5.9% of teachers having less
than 5 years of experience and 33.88% having 5 and more
years of teaching experience were in the Innovation
Behaviour Confirmed Dissonance group and the total

percentage was 39.07%.

It is observed 6.41% of teachers having less
than 5 years of teaching experience and 33.03% having
5 years and more teaching experience were in the confirmed=-
Innovation Attitude Dissonance group and the total

percentage was 39.4%.

The more experienced teachers having 5 years and
above 5 years of teaching experience seem to suffer from
the state of dissonance rather than teachers who are

having less than 5 years of teaching experiences

-



TABLE 2 4:1:4

4.34 PROFESSIONAL QUALIFICATION OF SECONDARY
SCHQOL TEACHERS AND DISSONANCE STATE.

Py o s e ST S S e A e B e B i S S D g, WA S s S S i G o

o o e e e il 0 e S et v . S i Ve . e s
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Se ypes of Dissonance Percentage of Dissonance
No. Professional Qualification

Trained Untrained Total

1) Innovation-Attitude
Behaviour Dissonance. 44425 0,75 45

2)  Innovation-Behaviour
Confirmed Dissonance. 37.9 1.1 39.07

3) Confirmed Innovation
Attitude Dissonance 3867 0.74 39.4

S
Table No.4:1:4 indicates the three types of
dissonance with respect to the Professional Qualification of

the Secondary School Teachers.

’ It is observed 44.25% of Trained teachers and
0.75% of Untrained teachers were in the Innovation-Attitude
Behaviour Dissonance and the total percentage of teachers

in this type of dissonance was 45%.

Again 37.9% of Trained teachers and 1.1% of
Untrained teachers were in the Innovation~Behaviour
confirmed Dissonance and the total percentage of teachers

in this type of dissonance was 39.07%.

The table further shows 38.7% of Trained teachers

and 0,74% of untrained teachers were in the confirmed
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Innovation Behaviour Dissonance group and the total
berCentage of teachers in this type of dissonance was

39+4%.

Regarding professional Qualifications, the
dissonance state seems to have heavy weightage in the
case of Trained teachers rather than Untrained teachers

where the dissonance state seems to be non-existent.

TABLE ¢ 43135

4435 MOBILITY OF SECONDARY SCHOOL TEACHER AND
DISSONANCE -STATE - ’

o S S A T e A S S Wt i D QA Yo S S i S A o7 TS e YD g YA S P SR Sy A D S S S S QY P, WD S ey N i A G g S . S i Fad, S

Se Types of Dissonance Percentage of Dissonance
No. Mobile None ~ Total
Teachers Mobile
Teachers

- I T S TS oY e B33 sy YO I W A Wk S SN ey U S M Py - -

1) Innovation Attitude
Behaviour Dissonance. 32,77 12,03 45

2) Innovation Behaviour ,
Confirmed Dissonance. 30,74 8,33 39,07

3) Confirmed Innovation
Attitude Dissonance. 29.07 10.37 39.4

e e Y e fo e e p e T ——— mane s
R R S R R O S S T S S O R O S T S S S O S T I S e T i ==
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it

Table No.4:1:5 presents the three types of
dissonance with resped¢t to the mobile and non-mobile

teachers of Secondary Schools.

It could be seen that 32.77% of mobile teachers
and 12.03% non-mobile teachers were in the Innovation
Attitude Behaviour Dissonance group and the total percentage

of teachers in this type of dissonance was 45%.
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30,74% of mobile teachers and 8.33% of
non-mobile teachers were in the Innovation Behaviour
Confirmed Dissonance group and the total percentage

of teachers in this type of dissonance was 39.07%.

It further shows 29.07% of mobile teachers and
10.37% of non-mobile teachers were in the confirmed
Innovation Attitude Dissonance group and the total
percentage of teachers in this type of dissonance wasl

39e4%.

Teachers working in the same school over a
long period of time tend to have a state of dissonance
when compared with those who work for short period in

different schools.

TABLE s 431:6

4.36 INSERVICE EDUCATION PROGRAMME OF SECONDARY
SCHOOL TEACHERS AND DISSONANCE STATE.

A it s S A S A i S S ey . b S Y WS s S S WOE 4. S P Yl S . S, A0 et S SN s it A W Yl i S 4000 St St e ot WO s St s S mar W st P
S S . S RS S O e S S S S S s R e S St O o SO S SO S T S SO SO S o S O S S S S e e O A e Sl S S N it S S S P S W SOV, e P wn St

Se Type of Dissonance Percentage of Dissonance
No. ) Some No Total

Inservice Inservice
Bducation Education.

1) Innovation Attitude
Behaviour Dissonance. 3549 Sel1 45

2)  Innovation Behaviour
Confirmed Dissonance. 30.9 8417 39.07

3) Confirmed Innovation
Attitude Dissonances 2796 11.5 39.4

B T ———
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The table N0.43136 indicates the three types
of dissonance and Inservice Education Programme of

Secondary School Teachers.

It is observed 35.9% of teachers having
Inservice Education Programme and 9.1% having no
inservice education programme were in the Innovation
Attitude Behaviour Dissonance group and the total
percentage of teachers in this type of dissonance was

45%.

It further shows 30.9% of teachers having some
Inservice Education Programme and 8.17% having no
Inservice Education Programme were in the Innovation
Behaviour confirmed Dissonance group and the total
percentage of teachers in this type of dissonance was

39.07%.

It is observed 27.96% of teachers having some
Inservice Education Programme and 11.5% having no
Inservice Education Programme were in the confirmed
Innovation Attitude Dissonance group and the total
percentage of dissonance was 39.4%.

Teachers who have had experience in some Inservice
Education Programme seem tO have a greater percentége of
dissonance than those teachers who have had no-Inservice

Education Programme.
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TABLE s 43137

437 PROFESSIONAL READING HABITS OF SECONDARY SCHOOL
TEACHERS AND DISSONANCE STATE.

A ity ot S i 8509 a1 o ot S S i SO gy WIS Sl A S AR GO e A S D Pt . b, S sy ST g S Y WO SO i M S T, S S oo, S R AR A S Sl S S S
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Se Types of Dissonance Percentage of Dissonance
No. ] with Reading Habit
Some No

Reading Reading Total
Habitse. Habit

1) Innovation Attitude
Behaviour Dissonance. 13.15 ’ 31.85 45

2) Innovation Behaviour
. Confirmed Dissonance. 12.96 2641 39.07

3) Confirmed Innovation
. Attitude Behaviour. 10.92 2845 39.4

The table No.431:7 presents the three types of
dissonance and the Professional Reading Habits of Secondary

School Teacherse

It is observed 13.,15% of teachers having professional
Reading Habits and 31.85% of teachers having no Professional
Reading Habits were in the Innovation Attitude Behaviour
Dissonance group and the total percentage of teachers in this

type of dissonance was 45%.

The table further shows 12.96% of teachers having
Professional Reading Habits and 28.1% having no Professional
Reading Habits were in the Innovation Behaviour-confirmed
Dissonance and the to£al percentage of teachers in this type

of dissonance was 39.07%e.
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It could be seen that 10.92% of teachers having\
Professional Reading Habits and 28.51% having no
Professional Reading Habits were in the confirmed
Innovation Attitude Dissonance group and the total

percentage of teachers in this type of dissonance was 39.4%.

Teachers who have the habit of reading professional
literature have less dissonance state than those who do not

have professional reading Habitse

TABLE § 4:1:8

4.38 PROFESSIONAL SATISFACTION OF SECONDARY SCHOOL
TEACHERS AND PERCENTAGE OF DISSONANCE STATE.-

o ST e At e R g T o SO ST it ST i YRS ST S, S s S g v ot e e s vee o
S T S I S I S R I A T I I I TS SR N I T S I s i s eyt =

Se Type of Dissonance Percentage of Dissonance
No. ) with Job satigfaction
Satisfied Not Total
satisfied
1) Innovation Attitude
X Behaviour Dissonancee. 29.81 15.18 45
2) Innovation Behaviour
Confirmed Dissonancee. 25437 13.70 39.07
3) Confirmed Innovation

Attitude Dissonance. 24 .25 15.18 39.4

IS s e e £ e e e e

il
it

The table No0.4:1:8 indicates the Professional
Satisfaction of Secondary School Teachers and the three

types of dissonance,

[

It shows 29.81% of teachers having satisfaction
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towards their profession and 15.18% of teachers who are
not satisfied towards their profession were in Innovation

Attitude Behaviour Dissonance.

It is observed 25437% of teachers having
satisfaction towards their Profession and 13.7% of teachers
who are not satisfied with their Profession were in the

Innovation Behaviour confirmed Dissonance groupe.

The table further shows 24.25% of teachers having
satisfaction towards their job and 15.18% of teachers
who are not satisfied with their profession were in the

confirmed Innovation Attitude Dissonance.

Teachers who are having sufficient job
satisfaction show a tendency to have more dissonance
than those who are not having satisfaction towards their

profession.
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TABLE ¢ 431:9

4,39(a) LEADERSHIP BEHAVIOUR PATTERNS AND PERCENTAGE

OF TEACHERS IN DISSONANCE STATE. N
Se Leadership Behaviour HH LL LW.H HoL,
No. Pattern Pattern Pattern Pattern Pattern

1) Total number of
sampled Teachers 183 207 102 48

2)  Percentage of .
R Teachers. 33.88 38433 18.88 8+88

3) Teachers in

Dissonance among

sampled teachers. 91 100 32 20
4) Dissonance

percentage in

sampled teacherse 374 40,9 13,16 8623
5) Teachers Dissonance

percentage of the
total sampling. 16,85 1845 5492 3.7

The table No0.4:13% presents the patterns of
Leadership Behaviour, Percentage of Sampled teachers, and
percentage of dissonance teachers in each pattern of

Leadership Behaviour.

It is observed 18.51% of teachers of the sample,
having LL-pattern of Principds! Leadership in their school were

found to be in the Dissonance statee.

16.85% of teachers of the sample having HH=pattern
of Principal Leadership in their school were found in the

state of Dissonances
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5.92% of the sample of teachers having LH=pattern
of Principal Leadership Behaviour were found to be in the
dissonance state. 3.7% of the sample, under HL=pattern

of Principal Leadership Behaviour were found to be in the

state of dissonance.

A higher percentage of teachers working under
Principals having low initiating structure and considera=-
tion, showed a dissonance state than those working under

the other type of Leadership Behaviour Patterns.

~

TABLE 3 4:1:310

4.39(b) ORGANIZATIONAL CLIMATE OF THE SCHOOL AND THE
- PERCENTAGE OF TEACHERS HAVING DISSONANCE STATE.

S oo o ke s g o e s oo wr s — = o
b i et — T T—— f—t—

Se Types of Climate Open Autonoc Conte Fami- Patter- Closed
No. mous rolled 1lier nal

1) Nose. of teachers :
~ {total) 124 58 33 92 72 160

2) Percentage of
. Teachers. 2249 10,7 . B4l 17.04 13.3 29.6

3) Number of teachers ’
. in Dissonant State 53 25 17 50 34 64

4) Percentage of
. teachers in .
Dissonance. 21.8 10.3 6.9 2046 13.9 2644

5) Percentage of
. Dissonance from

total Sampl’;i.ng. 9,8 4.62 3.2 943 6.7 11.9

SRt i T e S -t YD e SR i S i S A S S STLD O s S Sl SR S i e it ST S S D S Wt Sl e S e SO T
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The Table No.4:1310 presents the types of climate
of the school, and perceéntage of teachers in dissonant

state in each climatee.

It could be seen 11.9% of teachers of the sample
working in closed organisational climate type schools were
found to be in dissonance state. 9.8% of the teachers of
the sample working in open Climate Schools were in the
state of dissonance. 9.3% of the teachers working in a
Familier Climate were in a dissonance state. 4.62% of
teachers of the sample worging in Autonomous Climate
schools were in the state of dissonance and 3.2% of the
teachers of the sample working in controlled climate were

in the state of dissonance.

Teachers working in "Closed Climate" schools show
a tendency of a high dissonance state. This is represented

in the graph VI in the oOpposite page.
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TABLE s 431311

4,39(c) PRINCIPAL'S TEMPERAMENT TRAIT AND PERCENTAGE
- OF DISSONANCE OF TEACHERS.

f R T—_—.

o s S St amw st ot ey gt S st s S
fot ettt bt e e g

e e it st a0 et g
O s s I S o - -

S. Principals! Activ; Vigor- Impul- Domi- Stable Socla~ Reflec

No. Temperament Trait  ous sive nant Trait ble tive
‘ Trait Trait Trait Trait Trait

1) Total

Number of

teachers. 42 1 74 100 30 193 100
2) Percentage

of

teachers., 78 0018 13.7 1805 5.6 3507 18.5
3) Number of

Dissonance

Teachers 20 1 29 43 36 108 36

4) Percentage
of teachers
£rom Sample. 8423 247 9.9 177 25 44 .4 14.8

5) Percentage
of
Dissonance
Teacherss 3.7 002 54 796 l.1 2000 6a7¢

e oy — o o s oo

—
S o o s S e o MRS e s Yo Al o SO A TP e S SRS e S S T = o e — — — - i

The table 431:11 shows the temperament of Principals and

percentage of their teéachers in dissonance states.

It:could be seen 20% of teachers of the sample working
under sociable Trait Temperament principal were in the
dissonance states 7.69% of teachers of the sample who are
working under the principal having Impulsive Trait were in the
dissonance state. 647% Of teachers of the sample working under

Reflective Trait principal were in dissonance state. 5.4% of
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teachers of the sample working under Impulsive trait
principa; were in‘the dissonance statees 3.7% of the
téachers of the sample working under Active Trait
principal were in dissonance state. 1.1% Of teachers of
the sample working under stabl; Trait of Principal were in
dissonance States 04¢2% of teachers of the sample working

under vigorous trait of Principal were in dissonance state.

Teachers working under the Principal who possesses

sociable and Impulsive Traits, have more dissonance state.

TABLE ¢ 481:12

4.39(d) TEACHERS'! TEMPERAMENT TRAIT AND THEIR PERCENTAGE
- OF DISSONANCE.

e G A e e it A S S S SR P P S Yt R et ST S A TP 80 T e e S0 AR e it e SN PG St i, YR O s D e e S st Y MY s Sty S e W s SO S st S Sl e s SN s S S S
R et s L T e St Gyt e e Y s S e R s SO S S L o T S SO e S S S D e S s B S VSR S M0 R s e VNP S SR G S0 . W TN MRS SO i S s el . et FH e . o " e S s S

S. Temperament Active Vigor- Impul- Domi- Stable Socia- Refle-
Noe. 0f Teachers Trait ous sive nant Tralt ble ctive
Trait Trait Trait Trailt Trait

1) Number of
sample
teachers. 32 9 72 84 16 208 129

2) Percentage
of sample .
Teacherse 5093 1.5 13.3 15.2 2.9 3845 235

3) Number of
Dissonant
Teachers 22 4 26 41 8 106 36

4) Percentage
of dissonance
from the

sample 9.1 1.6 10,7 16.8 3.3 43.7 4.8

5) Percentage
of dissonance
teachers from
the sample. 4.1 0.7 4.8 7.6 1i.5 19,6 6e7

a— asiom oo e e o s -
— ] b jreniire e Do g g D e T ———————
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Table No.4:1:12 presents the temperament trait

of teachers and their dissonance state.

It is observed 19.6% of teachers of the sample,
having Sociable Tréit were in the state of dissonance.
7.6% of teachers of the sample, having Dominant Trait
were in the state of dissonance. 647% of teachers the
the sample, having Reflective Trait were in the state of
dissonancee 4.8% of teachers of the Sample having
ImpuisiVe Trait were in the dissonant statee. 4.1% of
teachers of the sample, having Active Trait were in the
state of dissonance, and 0.7% of teachers of the sample,
having Vigorous Trait were in the state of dissonance.

i
{

Teachers possessing sociable Trait have more
dissonance than those having other Traits. Sociable Trait
Of the teachers and the dissonant state is represented in

the graph IV.
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4.3%9{e) TYPES OF SCHOOLS AND PERCENTAGE OF DISSONANCE

i
STATE OF TEACHERS.

e e e st st st

PRy —
— S e s . S st

et ST s U st B s SN e A . G S T

Se Types of Schools Missionary Private Govte Corpo-
No. Manage~- ratione.
ment.

1) No. of sample

teacherse. 240 29 29 101
2)  Percentage of

Sample teachers 44.4 18.3 18.3 18.8
3) No. of dissonant

teachers from

sample. 100 45 50 48
4) Percentage of

Dissonance

teachers from d

sample. 41,2 18.5 20,6 19.8
5) Percentage of

Dissonance fro

sample. . 18.5 843 Se3 8.9

The table No.4:1:13.presents the types of the

school and percentage of teachers having dissonance statee.

It is observed 18.5% of teachers of the sample

working in Missionary Schools were in the dissonance state.

943% of teachers of the sample wcrkingfbovt. Schools were

in the dissonance state. 8.9% of teachers of the sample

working in Corporation schools were in dissonance state.

8¢3% oOf teachers working in Private Management Schools were

in dissonance state.
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Teachers working in Missonary schools seem to
have a higher dissonance state than those who are working

in other schools.
TABLE 3 431314

4.39(f) INNOVATIVE CHARACTERISTICS OF THE SCHOOL AND
THE PERCENTAGE OF DISSONANCE ‘STATE OF TEACHERS.

o e b — 3t
——

S.No. Innovative Characteristics Innovative None

of Schools. Schools. Innovative

Schools.

1) ‘Total Number of Teachers. 243 297
2) Percentage of teachers. 45 55
3) Number of dissonant

teachers. 110 133
4) Percentage of dissonant

teachers from the sample. 45.3 54 47
5) Percentage of dissonance

from the total sample. 2044 24.6

M s S e WA A SOV S el i SO PN e S s S YA R SO ) it I S0 it s 8 s i e ¢ o s A s e S Vo g
o e o i o S U e i e IO, P S S o S S S ST R M. S S . S o o S o o S . e e - —

The Table No.43:1:14 presents the Innovative
Characteristics of school and percentage of dissonance state

of teachers.

It is observed 24.6% of teachers of the sample
working in Non~innovative schools were in the state of
disscnances 20.4% of teachers working in Innovative schools

were in the state of dissonance.

Teachers working in Non~innovative schools tend to

show a higher rate of dissonance.
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TABLE ¢ 430131

pidssaa—

4.41 MEAN, SeDs, AND SIéNIFICANCE OF DIFFERENCE BETWEEN
THE MEAN -SCORES OF TWO AGE-GROUPS OF SECONDARY
SCHOOL TEACHERS WITH RESPECT. T0 THE COMPONENTS
OF ATTITUDE TO INNOVATICON.

TS e o S S s b s s S A o A s S S s A NS Sl B SO AU Sl o s S s
D T o o 0 S T D S e S S R S e S s s S S S S e S i s _—

Age Below 35 years 35 Years and niw
- gbove 33 Y¥rse Value
Components of
Attitude to Mean SeDe Mean Se.D.
Innovation

-y G S Wy I g G SN W o - — -

i) Individualdie

zation. 20.624 3,088 20,704 3.235 04295 NS
2) Curriculam
_ organisation 11.087 24166 11.375 2.304 1.495 Ns
3) Teaching=
_ Learning :
Process 17.871 3.519 17.087 4.975 0.580 NS
4) Teaching
Resources 15.338 3.268 15.430 3.286 0.323 NS
5) Internal
. School Orga-
nization 164213 4.261 0164289 4,403 0.203 NS

6) Staff Develop~- '
ment. 17.791 3.221 18.134 3.803 1.127 NS

7) School Community
, relationship. 12183 2.556, 12.437 3.495 0,961 NS
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From Table N0.4:0131, it can be inferred that mean
difference is not significant between the two age groups of
teachers with respect to different components of Attitude
towards Immovétion. This means age does not play a
significént role on the components of Attitude to Innovation

{(viz.) Individualization, Curriculum Organisation, Teaching

i
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Learning Process, Teaching Resources, Internal School
Organization, Staff Development, School Community

relétionship, as all, the t-values are not significant.

TABLE 3 430132
MEAN, S«De., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES QOF TWO AGE-GROUPS
QOF SECONDARY SCHOQOL TEACHERS WITH RESPECT
T0 ATTITUDE TO ITNNOVATION,

—"— ot s o awins ot ownn. o e S s A T 4 S WA g A S R T AP e b el e A s

Age Below 35 years 35 Years and th

above 35 years Value
Attitude to Mean SeDa Mean SeDe
Innovation

- g D S e - - e

Attitude to
Innovation 111.091 14.763 112.935 19,780 1.223 NS

The above mentioned table No.4:01:2 shows that
the age of the teachers of Secondary School has not played

any significant role because t~value is not significant.

Patel (1979) in his stddy of Innovative Proneness
of Secondary and Higher Secondary School Teachers of Gujarat

State gets the same resulte.
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TABLE 3 4301:3

———

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE Mz=AN SCORES OF TWO AGE-GROUPS
OF SECONDARY SCHOOL TEACHERS WITH RESPECT
TO THE COMPONENTS OF SITUATIONAL CHARACTERISTICS

ST e i S it i, S S s SO Bt . SR S st S T - G T T r——
T o o et S s G e ot o vt . S, s oo S . — L4 —

Age Below 35 Years 35 Years and Wgh Value
above 35 Yrs.
Components of Mean SeD. Mean S.De
Situational
Characteristics

1) Administrative

SUpPOrte. 33.304 13.581  33.993 13.371 0,504 NS
2) sStaff Norms 23.916 8,963 23.267 7,780 0,900 NS
3) System Norms 160,418 7.903 164621 7.067 0,314 NS

T s o s o T o i e T~

The table N0.430133 shows the significance of difference
between the Mean Scores of two age groups (below 35 years
and 35 years and above) with respect to the Components of

Situational Characteristicse.

The "t® values are not significant. This means the
age of the Secondary School Teachers does not play any
significant role with respect to the components of
Situational'Characteristics vize. Administrative Support,

Staff Norms, System Hormse

Panchal (1977) in his study on Innovative Proneness
of Teacher Educators of Secondary Teachers' Training

Colleges of Gujarat State, gets the same results.
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TABLE s 4:01:4

MEAN, SeD., AND SIGNIFICANCE OF DIFFERENCE
BETWSEN THE MEAN SCORES CF TWO AGE-GROUPS
OF SECONDARY SCHOOL TEACHERS WITH RESPECT
TO THE COMPCNENTS OF INNOVATION CHARACTERISTICS

—

Age Below 35 Years 35 Years and "R Value
aboves.

Components Mean SeDe Mean SeDe

of

Innovation

Characte~

risticse

- ™o - — ——

4) Comple~

. Xitye 21.973 6.914 22.588 6.734 1.047 Ns
5) Compati= ’
6) Riskness 16,970 6,792 16.895 7.151 0.124 Ns

7) Localite-
NEesSe 32.643 8.532 34,007 76275 2.003 =

8) Cosmopo=
liteness 32,964 7 «854 34,065 7768 1.9816%*

o e s ot s e s A st s s o it Wt i it S et
- —4 s s e -

-
—

From the above table No.4:01:4, it is observed that
there is a significant mean difference between the two age
groups of teachers (below 35 years of age, and above 35 years)
with respect to Localiteness and Cosmopoliteness at .05 level.
This table further shows that there is no significant mean
difference between the age of Teachers (below 35 years and
above 35 years) with respect to Complexity, compatibility
and Riskness. It is strange to note that the mean is high
in Localiteness and Cosmopoliteness for the same age group,

that is above 35 years.
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TABLE 3¢ 4301:5

———

MEAN, SeDe, AND SIGNIFICANCE OF
DIFFERENCE BETWEEN THE MEAN SCORES
OF TWO AGE=GROUPS OF SECONDARY
SCHOOL TEACHERS WITH RESPECT TO

SITUATIONAL AND INNOVATION

CHARACTERISTICS.
Age Below 35 Years 35 Years and Ren
i above 35 Yrs. Value
Situational & Mean SeD. Mean S.D.
Innovation
Characteristics
Situational
and Innovation
Characteristics

as a whole. 198.285 42,131 205.549 51.229 1.794 NS.

vt s e g e

s A g St e s e 20 . sy S T A e amar
- - o

The Table No0.4301:5 shows the significance of
difference between the Mean Scores of the two age groups
of teachers with respect to the Innovation Characteristics.
The Mean difference is not significant. The age of the
Secondary School Teachers does not play significant role

with respect to Innovation Characteristicse.



TABLE 3 4301:6

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES OF TWO AGE~GROUPS
OF SECONDARY SCHCOOL TEACHERS WITH RESPECT

TO0 THE COMPONENTS OF CHANGE RELATED VALUES

i
]

Age Below 35 Years 35 Years and "EH Value
Above .

Components of Mean S.D. Mean SeDe
Change
Related Values
1) Traditiona=-

lism. 36,9092 6,608 37.874 6.264 1.742 N8
2) Progressie

. Vism. 37.122 64582 37.123 7.779 0.002 N8
3) Dogmatism 324156 7.322 31.574 7.222 0.930 NS
4) Venturesome-

. NesSe 29.863 5,035 29.523 5,220 0,769 N8
5) Conservatism 29.555 7.143 28,776 8,370 1.160 N8
65 Change

Proneness 38.601 6,292 39,596 6,678 1.780 N8
T i T T s s e . S i o — >4 —

The Table No. 4:01:6 indicates the significance

of difference between thé Méan Scores of the two age

groups of teachers with respect to the components of !

change Related Values.

It is found that the ®¢" values

are not significant in the cases of all the six components

viz. Traditionalism, Progressivism, Dogmatism, Venturescme-

e
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ness, Conservatism, Change Proneness. It means the age of
the Secondary School Teachers does not play a significant

role with respect to the components of Change Related

Values,
TABLE s 430137
MEAN, S.De., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES OF TWO AGE-GROUPS
OF SECONDARY SCHOOL TEACHERS WITH RESPECT
T0 CHANGE RELATED VALUES AS A WHOLE.
Age Below 35 Years 35 Years and win
Aboves. Value
Mean S.D. I\".‘ean SeDe
Change Related
Values as a :
whole. 204,205 25,612 204,52 26,123 0,141 NS
N

P e N T—— Iy — B e vy r——

* The Table N0.4301:7 shows the significante of
difference between the Mean scores of two age groups of
teachers in relation to Change Related Values. It is found
that the 't' value is not significant. It means that the
age of the Secondary School Teachers does not play a

significant role with respect to the Change Related Values

as a whole.
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TABLE ¢ 4:01:8

MEAN, S.D., AND.SIGNIFICANCE OF
DIFFERENCE BETWEEN MEAN SCORES OF

TWO AGE-GROUPS OF SECONDARY SCHOOL _
TEACHERS WITH RESPECT TO THE INNOVATIVE

PRONENESS AS A WHOLE

O I T et o M S s g W AT i e S s K i it W O U, S, i o A g S o D S B e D S e e P S S sy S S e . WO

drore i s gt e gt
S e T el e AP AL S s SO 4R o S ST o, WS s S Lo A B TR S S . WA SRS Eenr e S ST L G S S e . B

Age Below 35 Years 35 Years and bk oA
above . Value

Innovative Mean SeDe Mean SeD.

Proneness as .

a WhOle -

A g B s S DR SR WD / " S SO S . -~

Innovative

Proneness as

a wholee. 513,091 66,618 519,498 64,203 1.138 Ns

il
il
1
1
i
)
|
I
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The above table No.4:01:8 shows that there is no
significant mean difference bétween the age of Secondary
School Teachers below 35 years, and above 35 years, as the
't'=value is not significant. So it is inferred that the age
does not play a significant role with Innovative Proneness
as a whole. As far as the age of the teachers is concerned,

the results were in accordance with Panchal (1977).
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TABLE s 4301:9

Vem——

MEAN, SeD., & SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MeAN SCORES OF TWO AGE-GROUP
OF TEACHERS WITH RESPECT TO THE COMPONENTS

OF TEMPERAMENT TRAITS.

e
e S o oo SO e S SO e O A P RS WA S O e S e . Lt e o o S

Age Below 35 Years 35 Years and #E® yalue
above.

Components of Mean SeDe Mean SeDe

Temperament . . 5

Traits.

1) Active Trait 10,030 3.067 9.823 3.368 04747 NS

2) Vigorous Trait 7.430 3.626 7.433 3,733 0.011 NS

3) Impulsive
Traite. 11.16 3.651 10.375 3.723 24470 %

4) Dominant Trait 11.125 3.594 11.430 4.341 0.884 NS
5) Stable Trait 8.635 4.718 8.762 4.981 0.303 NS
6) Sociable Trait 12.730 4.109 12.863 3.688 0.396 NS

7) Reflective
Trait 11.749 6,071 11.379 4,259 0.823 Ns

The Table N0.4:01:9 gives the significance of
difference between the Means of two age groups of Secondary
schodl Teachers with respect to their Temperament. The
't'~value ofi the two age groups is significant at .05 level.
Impulsive Trait is significantly in favour of the teachers

who are below 35 years.
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The values of the other components ¢f Temperament
viz. Active Trait, Vigorous Trait, Dominant Trait, Stable
Trait are not significant with the two Age groups of

teacherse.

TABLE $ 4:01:10

MZaN, S.De, AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES OF TWO AGE=GROUP OF
TEACHERS WITH RESPECTT’%HE COMPONENTS OF
LEADERSHIP BEHAVIOUR.

s o s s s e et . e s B o e i D o oy B S D s A e O S O it e
- s e D R A S T T o o e,

Age Below 35 Years 35 Years and  “t"=value
aboves

Components of Mean Se.D. Mean SeDe

Leadership .

Behaviour.

gy - - - —

1) Initiating
Structure. 414357 9.868 41,708 8.589 0,445 NS

2) Consideration 38,217 10.951 38.108 10,075 .12 NS

s s — s e e ot s s s o s Ty
-

The Table 4:01:10 shows the significance of
difference between the Means of two age groups of Secondary
School Teachers with respect to the Components of Leadership
Behaviour of the Principal. The "t" values are not significant.
This means the age of the Secondary School Teachers does not
play a significant role in their perception of the Components

of Leadership Behaviour of their principals.
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TABLE

4:01

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES OF TWO AGE-GROUPS
OF TEACHERS WITH RESPECT TO THE COMPONENTS
OF ORGANIZATIONAL CLIMATES

o o o

s s s o ot

2806

Age Below 35 Yeafs 35 Years and nE® Value
above.

Organizational Mean SeDe Mean  SeD.

Climatess

1)} Disengagement 19.798 7.564 19.653 4.918 0.218 NS

| i

2) Hindrance 14,034 3.826 14.097 4.918 0.166 NS

3) Esprit 25,757 64326 254123 7.256 1.080 NS

4} Intimacy 17,494 4,580 19,978 4,011 1.308 NS

5) Aloofness 19.494 4,580 19,978 4.011 1,308 Ns

6) Production ,
Emphasis 18.027 6,449 17.437 4.886 14202 NS

7) Thrust 22‘738 79049 220357 6.775 09639 NS

8) Consideration 13.422 5.268 13.298 5.113 0.411 NS

S i gunes e s v s 2o

o

!
[

The above table No.4:01:11 shows that the age of

Secondary School Teachers has no influence on the components

of organisational climate as all the ®t" values are insigni-

ficant.



TABLE 3 4:02:1

4.42 MEAN, SeDe, AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES OF MALE AND FEMALE
SECCONDARY SCHOOL TBACHERS WITH RESPECT TO
COMPONENTS OF ATTITUDE TO INNOVATION.

SEX MALE FEMALE wet value
Components of Mean _S.De Mean SeDe

Attitude to N

Innovatione.

B —— -
o T — s Sy o o —— — o B S o S S S o e i S —

1) Individuali=-
. zation. 20,698 2.990 20,614  3.410 0.304 NS

2) Curriculum
Organization 11.197 2.318 11.293 2.121 0.488 Ns

3) Teaching=-
. Learning
Process. 18.022 3.777 17.921 5.049 0.264 NS

4) Teaching
. Resources 15.508 3.289 15.200 3.251 1.069 NS

5) Internal
School
Organisation 16489 4,290 15.893 4.376 1.568 NS

6) Staff '
. Development 18,062 3.525 17.823 3.546 04767 NS

7) School
. Commnity
Relationship 12.375 2.674 12.219 3.600 0.580 NS

The Table N0.4:02:1 shows the significance of
difference between the means of male and female teachers on
the Components of Attitude to Innovation. All the "t* values

do not indicate significant results. This means sex of the
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Secondary School Teachers do not play a significant role

on the Components of Attitude to Innovation viz. Individuali-
sation, Curriculum Organizatdion, Teachinguiearning Process,
Teaching Resources, Internal School Organisation, Staff

Development, School Community Relationshipe.

Panchal (1977) in the case of Teacher Educators im

Gujarat gets the same resultse

; TABLE ¢ 4:02:2

e———

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF MALE & FEMALE SECONDARY
SCHOOL TEACHERS WITH RESPECT TO ATTITUDE TO

INNOVATION AS A WHOLE.

SEX MALE FEMALE "£* Value
Attitude to Mean - SeDe Mean SeDe

Innovation as

a whole

Attitude to
Innovation. 112.342 15.171 111.577 20.610 0.496 NS

The Table No.4302:2 presents the Mean, S.D., and
significance difference of Mean Scores of Male and Female,

teachers with respect to Attitude to Innovation as a wholee

The mean difference of Male and Female téachers is

not significant with the Attitude to Innovation.



289

The sex of the Secondary School Teachers has no

influence on Attitude to Innovation.

TABLE ¢ 4:02:3

MEAN, SeDe, AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES OF MALE AND FEMALE
SECONDARY SCHOOL TEACHERS WITH RESPECT TO

THE COMPONENTS OF SITUATIONAL CHARACTERISTICS

f-= m— bt — ottt 1

SEX MALE FEMALE wg" Value
Components of - Mean - SeDe. Mean SeDs

Situational

Characteristics

1) Administrative
. Support. 34.486 12.962 32.405 14.131 1.762 NS

2) Staff Norms 24.160 7,745 22,712 9.197 1.972 *
3) System Norms 16.603 6.549 164400 8,714 0.309 NS

v v o o
 ortos e

e 2o e St ST s -
— —EmiTm=

The Table N0.4:02:3 gives the significance of
difference between mean scOres of Male and Female teachers
with respect to the components of Situational Characteristics.
The t~value of the Male teachers to Female teachers is
significant at .05 level, with respect to the Component
Staff Normse This means Male teachers are significantly

in £avour of Staff Normse.

The t~values of the other components viz. Adminie

strative support and system Norms are not significant.
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Panchal (1977) findings support this value.

TABLE 3 430234

———"

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE

BETWEEN THE MBAN SCORES OF MALE AND FEMALE
SECONDARY SCHOOL TEACHERS WITH RESPECT TO

THE COMPCNENTS OF INNOVATION CHARACTERISTICS

. e e .y . S—
-2 —— —

b oot st g
= mame—

SEX MALE FEMALE ULt Value
Components of Mean SeDoa Mean SuDe

Innovation

Characteristicse

4) Complexity 22.363 5.143 22.177 8.785 0,310 NS
5) Compatibility 22.218 5,570 22.181 7.549 0,066 NS
6) Riskness 17.065 6.304 16,730 7.885 0,545 NS
7) Localithess 33.231 6.939  33.512 9.252 0,402 NS

8) Cosmopoliteness 334172 74301 33,921 8,558 1.058 NS

From this Table No0.4:02:4, it is observed that sex
Qf Secondary School Teachers has no influence with the
éomponents of Innovation Characteristics vize Complexitf,
Compatibility, Riskness, Localiﬁ%ess, Cosmpopoliteness, since

all the t-values are not significant.
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TABLE ¢ 4:02:5

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES OF MALE AND FEMALE
SECONDARY SCHOOL TEACHERS WITH RESPECT TO

SITUATIONAL AND INNOVATION CHARACTERISTICS.

it W oy e e S s o e s S st st e B e T —
I T e e - —
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SEX MALE FEMALE 'tl=value
Situational Mean SeDe Mean SeDs

& Innovational

Characteristics

as a wholee

e S " S T o LT _— —— g S . O - - —— -

Situational and
Innovational
Characteristics 203,052 39.645 200,437 564630 0.631 NS.

il
ti
]
il

The Table No.4:02:5 indicates the significance of
difference between the Male and Female Teachers with respect

to situational and Innovational Characteristics as a whole.

The t-value is not significante. It means the sex
of the teachers does not affect the Situational and Innova=-

tion Characteristics.
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TABLE 3 4:02:6

MEAN, SeD., & SIGNIFECANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF MALE AND FEMALE
SECONDARY SCHOOL TEACHERS WITH RESPECT TO

THE COMPONENTS OF CHANGE RELATED VALUES

et st SRS g S i i L s WA S ity W sy Sy S it S it s T I o s s S A st A W i S SO S s A Gt s oty S

SEX MALE FEMALE LV alue
Components of Mean SeD. Mean SeDe '
Change Related
Valuese.
1) Traditionalism 37.357 64242 37.474 -6.757 0,207 Ns
2) Progressivism  36.545 6.846 37.995 7.761 2,297 *
3) Dogmatism 31,778 74273 31.977 7.280 0,310 NS
4) Venturesomeness 29.877 5.183 29,405 5.043 1.048 NS
5) Conservatism 28.640 8,129 29,935 7,221 1.893 NS
6) Change

Proneness 39.64 6.384 38.312 6.621 2.332 *

Pttt ot o et e st st g o
= f—s

The Table No.4302:6 indicates the sighnificance of
difference between the mean scores of male and female Secondary
School Teachers with respect to the components of change related
values. There is a significant mean difference betweén male
and female teachers at 05 level with respect to Progressivisme.
The female teachers are in favour of the Component, Progressivism
and the male teachers play significance role with respect to

Change Proneness.

The t=value is significant at .05 level with respect
to Change Proneness. The male teachers are significantly in

favour of the Component, Change Pronenesse.
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All the t-values are not significant. This means
the Sex of the Secondary School Teachers does not play
significant role in the Componant viz. Traditionalism,

Dogmatism, Venturesomeness, and Conservatisme

Patel (1979) supports this findings.

TABLE ¢ 43102:7

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF MALE AND FEMALE
SECONDARY SCHOOL TEACHERS WITH RESPECT TO

THE CHANGE RELATED VALUES.

1

sy g s st
—

s g A o A ot gt
o e o - mmmss

SEX MALE FEMALE ‘tlevalue
Change Mean . S.D. Mean S.Do.

related

values as a

WhOle .

i

Change related
values as “
a whole. 203.96 254518 204,981 26.397 0,449 NS

o S e, o s O S i o i - "
A e S A WA n S $0498 it WS s W o s S S SO P e o

The Table N0.4:02:7 indicates the significance of
difference between the mean scores of Male and Female
Teachers with respect to ghange related values as a whole.
Sex does not play a significant role with respect to
change Related Values as the t=value is not significant.

!
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TABLE s 4:02:8

-

MEAN, S.D. AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF MALE AND FEMALE
SECONDARY SCHOOL TEACHERS WITH RESPECT TO

INNOVATIVE PRONENESS AS A WHOLE.

i
]

o
]

SEX MALE FEMALE Pt-Value

Innovative Mean S.De Mean SeDe
Proneness as
a whole.

v

Innovative
Proneness

as a whole. 5194338 63.292 511.902 684389 1.294 NS

S e S e s T S e S, e S S T SO e SN SR SR S B e Lo St et o S YR e T

The Table No0.4:302:8 gives the significance of
difference between the Mean Scores of Male and Female

teachers of Secondary Schools with respect to Innovative

Pronenesse

The t-value is not significant. This means the
sex of the Secondary School Teachers does not play significant

role with respect to Innovative Proneness as a whole.
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TABLE 3 4:02:9
MEAN , S‘D.;"AﬁD SIGNiFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF MALE AND FEMALE
SECONDARY SCHOOL TBACHERS WITH RESPECT TO
THE COMPONENTS OF TEMPERAMENT TRAITS.
SEX MALE FEMALE nipw
Components Mean S.D. Mean SeD. Value
0f Temperament
Tr aits. -~
G L S S0 S S s S B W ap W el iy S N ey S e e e - -
1) Active Trait 10.018 ' 3,274  9.781  3.147 0.836 NS
2) Vigorous Trait 7.945 3.812 6.656 3,327 4.043 *%
3) Impulsive Trait 10,957 3.721 104456 3.671  1.540 NS
4) Dominant Trait 11.877 3.993 10,381  3.831 4.329 %%
5) Stable Trait 9,055 4,818 84163 4.862 2,100 *
6) Sociable Trait 13.132 3.512 124293  4.374  2.462 *
7) Reflective
Trait. 11.883 4.037 11.070 6.598 1.776 WS

s 117 s S St i g S e TS M gt S T e WY
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The Table N0.4:02:9 shows the significance of

difference between mean scodres of the Male and Female

Teachers with respect to the Components of Temperament Traitse.

There is a high significant mean difference bhetween

the Male and Female Teachers at .01 level with respect to the

Component, Vigorous Trait,.

There is a high significant difference between the

mean scores of the Male and Female Teachers at .01 level

with respect to the Component, Dominant Trait.



236

The Male teachers are significantly in favour of

the components, Vigorous Trait and Dominant Traite

" The t-value is significant with respect to Stable
Trait and Sociable Trait at +05 level. This means the male
teachers are significantly in favour of the Component,

Sociable Trait and Stable Traite.

The other- t-values are not significant. Sex does
not play a significant role in the Component viz. Active
Trait, Impulsive Trait, and Reflective Trait.

1

TABLE ¢ 4:02:10

MEAN, S.De., and SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF MALE -AND FEMALE
SBECONDARY SCHOOL TEACHERS WITH RESPECT TO
THE COMPOWENTS OF LEADERSHIP BEHAVIOUR.

SEX MALE FEMALE t=Value
Components of Mean . SeDe Mean SDe

Leadership

Behaviour.

2 W —

1) Initiating
Structure. 40,665 9,069 42,856 9,091 2,746 *%

2) Consideration 37.018 10.561 39.888 10.193 3.134 *%

.

The Table N0.4:02:10 shows the significance of
difference between mean scores of the Male and Female
Teachers with respect to the Components of Leadership

Behaviour of their Principalse.
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In the case of both the Components namely

Initiating Structure and Consideration, the Principals are

perceived significantly at higher level by the Female

teachers, as both the t~values are significant at .01 levelw

This means the Principals of the Secondary Schools of

Madras city greatly impress the Female teachers by their

Leadership Behaviour.

Anthony Kochenash's (1973) study gives the same

resulte
;
TABLE ¢ 4302311
MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF.MALE AND FEMALE SECONDARY
SCHOOL TEACHERS WITH RESPECT T0 THE COMPONENTS
OF QORGANISATIONAL CLIMATE.
SEX MALE FEMALE t=value
Components of Mean S.D. Mean S.D.
Organisational
Climate.
1) Disengagement 20.465 74733 18,605 7,602 2,754 %%
2) Hindrance 14,618 4.803 13,233 3,611 3.610 ¥
|
3) Esprit 24,458 66672 26.902 64657 4,137 **
4) Intimacy 17.080 54517 17.809 5,233 1.535 NS
5) Aloofness 20,148 4,390 19.130 4.096 2,707 #*%
6) Production
_ Enmphasis 17 +566 4.960 17,963 64677 0.791 NS
7) Thrust 21.640 7.078 23.907 64416 3,780 **
8) Consideration 13.222 5.604 13.488 4.487 0.585 NS

i g S e WA i S Somes s et PV NS SO s st e AV et S e S 8t St S S s S

o




238

The Table N0.4:02:11 indicates the significance
of difference between the Means of Male and Female
teachers with respect to the components of Organisational

Climate.

The t=values between Male and Female Teachers

.with respect to Disengagement, Hindrance, Esprit, Alocofness,
and Thrust are significant at 0! level. This ﬁeans the
Male teachers give significantly higher mean Scores on
Disengagement, Hindrance, Esptit. Further, they place -
their Principals significantly at a higher level on Aloofness

and Thrust.

The t=-values of Male and Female teacher with
respect to Intimacy, Production, Emphasis and Consideration

are not significant.

This means sex of the teachers have no significant
role in the case of Intimacy, which is the component of
Teacher Behaviour, and consideration which is the component

of Principal's Behaviour.



TABLE 3 4:03:;

4443 MEAN, SeD., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY - SCHOOL
TEACHERS HAVING LESS THAN 5 YEARS OF TEACHING
EXPERIENCE AND HAVING 5 OR MORE YEARS OF
PEACHING EXPERIENCE WITH RESPECT TO THE
COMPONENTS OF ATTITUDE TO INNOVATION.

Teaching BELOW 5 YEARS 5 YEARS AND t-value
Experience ABOVE 5 YRS,
Components of Mean S.D. Mean ScDe

Attitude to )

Innovation.

1) Individuali-
zation. 21.042 2,449 20,584 3,290 1,282 NS

2) Curriculum i
. Organisation 11,000 2.109 11.285 2.266 1.127 NS

3) Teaching=
Learning Process 18.179 3.436 17939 4.494 0,490 NS

4) Teaching
Resources - 15,389 3.308 15.384 3,271 0.014 NS

5) Internal School
_ Organisation. 164284 4,060  16.245 4,390 0,080 NS

6) Staff
_ Development. 18.000 3.436 17,960 3,556 0,101 NS

7) school
Commanity
Relstionship. 12.242 2.323 12.328 3.213 0.247 Ns

st e s e et — g e e e e e S ———
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The Table N0.4:03:1 shows the significance of
difference between mean scores of teachers having less than
5 years of teaching experience and the teachers having 5 years

or more teaching experience with respect to the components of

Attitude to Innovation.



The teaching experience of the Secondary School
Teachers does not play significant role in the Components

of Attitude to Innovatione.

Patel (1980) invistigated that the more experienced
teachers are highly significant in the case of Curriculum

Organisation and Teaching Learning Processe.

MEAN, SeD., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF ' SECONDARY ' SCHOOL
TEACHERS HAVING LESS THAN 5 YEARS OF TEACHING
EXPERIENCE AND HAVING 5 OR MORE YEARS OF
TREACHING EXPERIENCE WITH RESPECT TO ATTITUDE
TO INNOVATION. -

e 4o s o s s o e e won — SN s 9 S TR b g e St S e M St AR 4t
——=ERnis -t — S Sl s S o Sooah S s s . S S Y S S S

Teaching BELOW 5 YEARS 5 YEARS AND t=Value
Experience ABOVE 5 YRS,

Attitude to Mean SeDe Mean SeDe
Innovation as a ‘

whole.

- - ~—— L] -y T 2 O - T B A v S

Attitude to
Innovation as a
whole. 112.198 14.939 117.011 18.045 0,074 NS

e S s B e wos am st o RS ot st s e ot s T e vt ST

The Table N0.4:03:2 shows the significance of
difference between the Mean Scores of Secondary School
Teachers having less than 5 years of Teaching Experience and
having 5 or more years of teaching Experience in relation to

Attitude to Innovation.



The t-value is not significant. This means the
Teaching Experience of the Secondary School Teachers éoes
not play significant role in Attitude to Innovation,
Teaching Experience of the Teachers and situational and

Innovation Characteristics.

TABLE No.: 4303:3

MEhN, SeDe AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY SCHOOL
TEACHERS HAVING LESS THAN 5 YEARS OF TEACHING
EXPERIENCE AND HAVING 5 OR MORE YEARS OF
TEACHING EXPERIENCE WITH RESPECT TO COMPONENTS
OF SITUATIONAL CHARACTERISTICS.

A I S S T sttt WO v S WSS P g e D s AR Sl St Nt S0 TR S et e o W A e et i A g D i S s i S S S A A Bt S s SR S s ST s S st S WS S

TEACHING BELOW 5 YEARS 5 YEARS AND t=-Value
EXPERIENCE . ABOVE 5 YRS,

Components of Mean SeDo Mean SeDs

Situational

Characteristics

T S amp FAH ey S K W - - S e 04 e

1) Administrative
supporte 32.632 13,093 - 33,876 13.376 0.818 NS

2) Staff Norms  24.632 10.723 23,360 7.780 1.345 NS
3) System Norms 16.979 9.614 16.425 6.949 0.655 NS

o v sy - s g o P B P — G —
s e I o o T " - = -— -

The Table N0.4:03:3 indicates the significance of
difference between the Mean Scores of teachers who are having
below 5 years of teaching experience and those who are having
above 5 years of teaching experience with respect to the

components of Situational Characteristics.
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The t~values are not significant. This means the
teaching experience does not play a significant role in
the components of situational Characteristics vize.

Administrative Support, Staff Norms and System Normse.

Panchal (1977) reveals that the teacher educators

play an insignifiéant role towards Situational Characteristics.

TABLE s 4:03:4

————

MEAN, SeDe., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY ' SCHCOL
TEACHERS HAVING LESS THAN 5 YEARS.OF TEACHING
EXPERIENCE AND HAVING-5 OR MORE YEARS OF
TEACHING EXPERIENCE WITH RESPECT TO THE
COMPONENTS .OF INNOVATION CHARACTERISTICS.

vt at e s o s ot s S sty T o e ot AR e
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TEACHING BELOW 5 YEARS 5 YEARS AND t=-Value
EXPERIENCE ABOVE 5 YRS,

Components of Mean SeDe Mean = S.D.

Inncvation ’

Characteristics

4) Complexity 22.126 9,379 22.324 64,155 0.256 NS
5) Compatibility  21.695 7.714 224312 64119 0.850 NS
6) Riskness 17.200 8.221 16.874 6.684 0.413 NS
7) Localithess 32,716 10,991 33.476 7.123 0.848 NS
8) Cosmopoliteness 32.389 9,069 33.701 7.526 1.484 NS

A s S SN g SO B T
i~ -~

The Table N0.4:03:4 shows the significance of
difference between the Means of Teachers who are having below
5 vears of experience and those who are having <. -2 5 years

and above 5 years of teaching experience with respect to the
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Components of Innovation Characteristics.

The t-values are not significante This means the
teaching experience of the teachers does not play significant
role in the Components of Innovation Characteristiqs vize
Complexity, Compatibility, Riskness, Localithess and

Cosmopoliteness.

TABLE § 430335

MEAN, SeD., AND SIGNIFICANEE OF DIFFERENCE
BETWEEN MEAN SCORES OF - SECONDARY - SCHOOL
TEACHERS HAVING LESS THAN 5 YEARS OF TEACHING
EXFPERIENCE & HAVING 5 OR MORE YEARS OF
TEACHING EXPERIENCE WITH RESPECT TO THE
SITUATIONAL AND INNOVATION CHARACTERISTICS.

e o g U S sas G100 s o i S IS st
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TEACHING BELOW 5 YEARS 5 YEARS AND t=Value
EXPERIENCE : ABOVE 5 YRS,

Situational & Mean SeDs Mean "SeDe
Innovational ) '

Characteristics

as a whole.

o, - S - =

G - gy -y

Situstional &
Innovational
Characteristics

as a whole. 196,926 49.435 203,182 46,579 14251 NS

e sy a— e - .
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The Table N0.4303:5 shows the Significance of
difference between the Mean Scores of Teachers who are having
below 5 years of experience and those who are having 5 years

and above 5 years of teaching experience.

The t-value is not significant, therefore, teaching



experience does not play significant role in the case of

Situational and Innovation Chzacteristicse.

Bhagia (1974) finds that the Head-Masters perception

of the utility under the situational Characteristics of the

Innovation are significantly related with each othere.

TABLE 3

430§i§

MEAN, SeDs, AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MzAN SCORES OF SECONDARY SCHOOL

TEACHERS HAVING LESS THAN 5 YEARS OF TEACHING

EXPERIENCE AND HAVING 5 OR MORE YEARS COF
TEACHING EXPERIENCE WITH RESPECT TO THE
COMPONENTS -CF CHANGE RELATED VALUES.

|
|
|
|
|
|
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TEACHING BELOW 5 YEARS 5 YEARS AND t=-Value
EXPERIENCE ABOVE 5 YRS,

Components of ) Mean SeDas Mean  S.D.

Change Related '

Values.

1) Traditionalism 364579 6.457 37.580 6.437 1.375 NS
2) Progressivism 364937 6.845 37.162 7.297 0.276 NS
3) Dogmatism 31,979 7.359 31.831 7.259 0.179 NS
4) Venturesomeness 29.347 4,617 29.762 5.233 0,715 NS
5) Conservatism 28,737 7.317 29.245 7.903 0.576 NS
6) Change Proneness 38,516 6,102 39.238 6.588 0,982 NS

Py
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The Table No.4:03:6 presents the significance of

difference between the mean scores of teachers who are having

below 5 years of teaching experience and those who are having
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5 years and above 5 yéars of teaching experience with

respect to the Components of Change Related Values.

The t=values are not significant. This means the
teaching experience does not play a significant role on
the Components viz. Traditionalism, Progressivism,
Dogmatism, Venturesomeness, Conservatism, and Change

Proneness.

TABLE 3§ 430337

MEAN, SeD., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY -SCHOOL
TEACHERS HAVING LESS THAN 5 YEARS OF TEACHING
EXPERIENCE AND HAVING 5 OR MORE YEARS OF
TEACHING EXPERIENCE WITH RESPECT TO CHANGE
RELATED VALU=S AS A WHOLE.

e oy O s S et s s e P e ———
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TEACHING BELOW 5 YEARS 5 YEARS AND t-Value
EXPERIENCE ABOVE éﬁYRS.

Change Related Mean S.D. Mean  S.D.

Values as a

wholes
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Change related
as a wholee. 2020205 26.156 204.852 250790 0.943 NS
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From the above Table N0.4:03:7, it is observed that
the Mean difference between the Teachérs having teaching
experience below 5 years and having 5 years and above with

respect to change Related Values as a whole is not significant.



This means the teaching experience of Secondary School

Teachers does not play significant role in change

Related Valuese.

Panchal (1977) findings support this result.

TABLE : 4303:8

MEAN, SeD., AND SIGMNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY SCHOOL
TEACHERS HAVING LESS THAN 5 YEARS OF TEACHING
EXPERIENCE AND HAVING 5 OR MORE YEARS CF
TEACHING EXPERIENCE WITH RESPECT TO INNOVATIVE
PRONENESS .AS A WHOLE.

t-Value

TEACHING BELOW 5 YEARS 5 YEARS AND
EXPERIENCE ABOVE 5 ¥RS.
Innovative Mean SeD. Mean  Se.De
Proneness as "

a whole.

Innovative

Proneness

as a whole,

508.474 76.456

518.065 62.769 1.298 NS

0 g o s - i e
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the above Table N0.4:03:8, it could be seen
that_the Mean difference between the teachers having teaching

experience of below 5 years and having 5 years and: above with

respect to Innovative Proneness as a whole is not significant.

That is the teaching Experience of Secondary School

Teachers does not play significant role in the Innovative

Proneness as a whole.



TEACHING EXPERIENCE OF SECCONDARY SCHOOL
T

BACHERS AND THEIR TEMPERAMENT TRAITS.

TABLE ¢ 4

$03:9

MEAN, S.De, AND SIGNIFICANCE OF DIFFERENCE
BETWSEN MEAN SCORES OF SECONDARY SCHOOLS

TEACHERS HAVING LESS THAN 5 YEARS OF TEACHING
EXPERIENCE AND HAVING 5 OR MORE YEARS OF
TEACHING EXPERIENCE WITH RESPECT TO COMPONENTS
OF TEMPERAMENT. |

o st
-

t—i—F—4

5 YEARS AND

TEACHING BELOW 5 YEARS t-Value
EXPERIENCE ABOVE 5 YRS,
Components of Mean  S.De Mean SeDa
Temperament
Traitse.
1) Active Trait 9.632 2.873  9.987 3.293 0.976 NS.
2) Vigorous \

B rrait. Tw1l26 3.574 77-497 3.700 0.891 NS.
3) Impulsive

. Trait. 10.821 3.605 10.744 3730 0.184 NS.
4) Dominant

. Trait. 10.600 3.413 11.427 4,096 1.836 NS.
5) Stable Trait 9.116 6.124 B8.611 4,537 0.920 NS,
6) Social Trait 12.621 4,787 12.836 3.683 0.488 NS.
7) Reflective

. Trai‘t. 120274 8c925 110407 4—-009 10471 NSe.

o . s s st
t— o S e S R WO s s o St Pt U e e St St
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The Table No0.4:03:9 indicates the significance of

difference between the Means of Teachers who are having below

5 years of experience and those who are having above 5 years

of experience in relation to Temperament of Teachers.
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It is found from the t~values that there is no
significaht difference between the two groups of teachers
in relation to the Components of Temperament viz. Active
Trait, Vigorous Trait, Impulsive Trait, Dominant Trait,

Stable Trait, Sociable Trait, and Reflective Traite

TEACHING EXPERIENCE OF SECCNDARY SCHOOL
TEACHERS AND LEADERSHIP BEHAVIOUR

TABLE 3 4303310

MEAN, SeD., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN .SCORES OF SECONDARY SCHCOL
TEACHERS HAVING LESS THAN 5 YEARS OF TEACHING
EXPERIENCE AND HAVING 5 OR MORE YEARS COF
TEACHING EXPERIENCE WITH RESPECT TO THE
COMPONENTS -OF LEADERSHIP BEHAVIOUR

i s s o - v am o
- — - N —

TEACHING BELOW 5 YEARS 5 YEARS AND t-Value

EXPERIENCE ABOVE 5 YRS.
Components of Mean SeDas Mean SeDe
Leadership : )
Behavioure.

1) Initiating
Structure. 41,905 11.148 41.458 84655 0.433 NS

2) Consideration 37.821 12.400 38,234 10,064 0,347 NS

o e e o
—— ==

The Table No.43:03:10 indicates the significance of
difference between the Means of Secondary School Teachers
having less than 5 years of Teaching éxperience and having
5 or more years of Teaching Experience with respect to

Components of Leadership Behaviour.
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The t~values are not significant. The teaching

experience of the Secondary sSchool Teachers does not play

a significant role in their percepﬁion of the Components

of Leadership Behaviour of School Principals viz. Initiating

Structure, and Consideration.

TEACHING EXPERIENCE OF SECONDARY SCHOOL
TEACHERS AND ORGANISZTIONAL CLIMATE DESCRIPTION

TABLE s 43:03:11

MEAN, S.D., & SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES -OF SECONDARY SCHOOL
TEACHERS HAVING LESS THaN 5 YEARS OF TEACHING
EXPERIENCE AND HAVING 5 OR MORE YEARS OF
TEACHING EXPERIENCE WITH RESPECT TO THE
CQMPONENTS~0F'ORGANISATIONAL CLIMATE.

S Y —

TEACHING BELOW 5 YEARS 5 YEARS ANWND t=Value
EXPERIENCE ABOVE 5 YRS«
Components of Mean SeDw Mean SeDe
Organisational ‘
Climate,.
1) Disengagement 19,989 9,139  19.667 7.403 0,368 NS
2} Hindrance 14.158 4,193  14.047 24,467 0.222 NS
3) Esprit 25.832 6,793  25.346 6.830 0,630 NS
4) Intimacy 164495 5,952  17.557 5279  1.740 Ns
5) Aloofness 19.411 4,336 19,813 4.294 0.829 NS
6) Production

Emphasis 18.505 8.857 17557 4,767 1.472 NS
7) Thrust 22.947 6.407 22.456 7.012 0.629 Ns
8) Consideration 136474 44292 134297 5,365 0,302 NS
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The Table N0.4:03:11 shows the significance of
difference between the Means of Teachers who are having:
below 5 years of experience and those who are having
above 5 years of experience with respect to the components

of organisational Climate.
/

The results of the t~values indicate that Téaching
BExperience does not play significant role in the case of

‘the Components of Organisational Climate.

4.44 PROFESSIONAL QUALIFICATIONS OF TEACHERS AND

ATTITUDE TO INNOVATION

TABLE ¢ 430431

MEAN, S.D., AND SIGNIFICANCﬁ OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO-THE
PROFPESSIONAL QUALIFICATIONS. OF SECONDARY
SCHOOL TEACHERS WITH RESPECT TO THE
COMPONENTS OF ATTITUDE TO INNOVATION.

v e s e g o g S St gy gt T A S e o s e v e a——
— o —_—— " o T -

D e e e e
— - 1

PROFPESSIONAL TRAINED UNTRAINED t=Value
QUALIFICATION

Components of Mean S.Ds Mean SeDe

Attitude to

Innovation.

1) Individualization 20.669 3.163 20.444 3.245 0.211 NS

2) Curriculum "
Organisatione. 11.277 2.211 8.778 24728 3.350 *®%

3) Teaching=Learning
Process 18.015 4,339 16,000 2.872 1.387 NS

4) Teaching Resources  15.420 3.256 13,333 3.937 1.98 *

5) Internal School ‘ )
~ Organisation 16.281 4.334 14.556 4,003 1.185 NS

6) staff Development 18.004 3.528 15,778 3.232 1.987 NS
7) School Community '
_.Relationship. ~ ____ 12.339 3,084 21,111 2,205 1.183 NS

T i L M et WA s S M S e S S G e A
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Table No.4:04:1 shows that the Mean Difference
between the trained and untrained teachers in Secondary
Schools with respect to Teaching Resources is significant
at +05 level. This means trained teachers are in favour

of the Components of Teaching Resources.

The Table indicates that the t=-value is significant
at +01 level in the case of trained and untrained teachers
with respect to curriculum organization. This means the
trained teachers are in favour of the Component Curriculam
Organisation. The training of teachers play a significant
fole in curriculum organisation. In the rest of the cases
the mean differences are not significant. This indicates
that the training of teachers does not play significant
role in the Components viz. Individualisation, Teaching=
Learning Process, Internal School Organisation, Staff

Development and School Community Relationshipe.

TABLE $ 430432

MEAN, SeD., & SIGﬁIEICA&CE‘OF DIFFERENCE BETWEEN
MEAN SCORES ACCORDING TO PROFESSIONAL QUALIFICATIONS
OF SECCONDARY SCHOOL TEACHERS -WITH -RESPECT- T0-
ATTITUDE TO INNOVATION AS A WHOLE. -

— it
== - =

==

Professional TRAINED UNTRAINED

t=-Value

Qualification
Attitude to Mean S.D. Mean SeDe

dnnovation _as_a whole

——— g

Attitude to |
Innovation as a whole. 112.241 17.497 100.00 15,700 2.084 *

T
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The above mentioned table No.4:0432 shows that

the professional Qualification of Secondary School Teachers

Plays a significant Role towards the Attitude to Innovation

as the t-=value is significant at 5% level. The mean

difference is in favour of trained teachers. It can further

be interpreted that training of teachers does play a

significant role in the case of Attitude to Innovation as

a whole.

PROFESSIONAL QUALIFICATION OF TBACHERS
AND SITUATIONAL & INNOVATION CHARACTERISTICS

TABLE ¢ 43:04:3

MEAN, S.D. AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO PROFESSIONAL
QUALIFICATIONS OF SECONDARY SCHOOL TEACHERS
WITH RESPECT TO COMPONENTS OF SITUATIONAL
CHARACTERISTICS.

PROFESSIONAL TRAINED UNTRAINED t-Value
QUALIFICATION

Components of Mean S.D. Mean = SeD.
Situational

Characteristics.

1) Administrative

Supporte 33.680 13,493 32.33 12.369 0,297 NS
2) Staff Norms 23.589  2.400 23.22 7.207 0.130 NS
3) System Norms 16,548 7.51 15.00 5,431 0.615 NS

e ate s st i, e e
S e o i o e
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The table N0.4:04:3 presents the significance of

difference between the Mean Scores of Trained and Untrained
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Teachers with respect to the Components of Situational
Characteristics. The t=values are not significant. The
Professional Training of Teachers does not affect the

components viz. Administrative Support,Staff Norms and

System Norms.

TABLE 38 4:0434

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO PROFESSIONAL
QUALIFICATIONS OF SECONDARY SCHOOL TEACHERS

TO THE COMPONENTS OF INNOVATION CHARACTERISTICS

- - s g
—— — T e o B S s S s S e -4~ =

PROFESS IONAL

QUALIFICATION TRAINED UNTRAINED t=Value
Components of Mean SeDo Mean SeDs

Innovation

Characteristics.

4) Complexity 224296 6.862 21.889 4,076 0.177 NS
5) Compatibility 224217 6.448  21.444 5.053 0.357 NS
6) Riskness 16.96  6.976  15.222 6.870 0.741 NS
7) Localiteness 33.392 7.887 30.444 10.537 1.105 NS

8) Cosmppoliteness 330537 7.781 29.556 9,901 1.515 NS

e e - S o ot [
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The Table No.4:04:4 shows the significance of
difference between the means of Trained and Untrained

teachers with respect to the Components of Imnovation

Characteristicse.

The t-values are not significante. This means the

Professional Training does not play significant role in
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favour of the Component viz. Complexity, Compatibility,

Riskness, Localiteness, and Cosmppolitenesse.

TABLE & 4:04:5

MEAN, SeDs, & SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO PROFESSIONAL
QUALIFICATIONS COF SECONDARY SCHOUL TEACHERS
WITH RESPECT TO THE SITUATIONAL AND INNOVATION
CHARACTERISTICS.

PROFESSICNAL TRAINED UNTRAINED t-Value
QUALTIFICATION
Situational and Mean  S.D. Mean SeD.
Innovational

Characteristics as

a whole.

Situational and
Innovational
Characteristics

——— o — Ay e e ey — o . e - ey Ty ——y—

The Table N0.4304:5 presents the significance of
difference between the HMeans of the Trained and Untrained
teachers with respect to situational and Innovation

Characteristicse.

The t=value does not indicate significant result.
The Professional Training of the Secondary School Teachers

does not affect the situational and Innovation Characteristicse.
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PROFESSIONAL QUALIFICATION OF TEACHERS
AND CHANGE RELATED VALUES

TABLE ¢ 4:04:6

MEAN, S.De, & SIGNIFICANCE COF DIFFERENCE

BETWEEN MEAN SCORES OF PROFESSIONAL QUALIFICATIONS..
ACCORDING TO SECONDARY SCHOOL TEACHERS IN RELATION
TO THE COMPONENTS OF CHANGE RELATED VALUES

PROFESSIONAL
QUALIFICATION TRAINED UNTRAINED t-Value
Components Change Mean S«De Mean ~ S.D.

Related Value

1) Traditionalism 37.439 6.454 35,333 5,895 0.972 NS
2) Progressivism 37.126 7.239 36.889 5.840 0.098 NS
3) Dogmatism 31.834 7.272 33.333  7.412 0.568 NS

4) Venturesomeness 29.665 5.121 31.111 S5.711 0.839 NS
5) Conservatism 29,122 7.841 31.111 4.485 0.758 NS
6) Change Proneness  39.141 6.470 37.333 8,631 0.826 NS

-
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The Table No. 4:04:6 indicates the significance of
difference between the Means of Trained and Untrained teachers

with respect to the Components of change relited valuess

The t=values are not significant. This means the
Professional Training does not play significant role on the
Components viz. Traditionalism, Prodgiressivism, Dogmatism,

Venturesomeness, Conservatism and Change Pronenesse.



TABLE s 430437

MEAN, SeD., AND SIGNIFICANCE COF DIFFERENCE
BETWEEN MEAN SCOURES ACCORDING TO PRCFESSIONAL
QUALIFICATIONS OF SECUONDARY SCHCOL: TEACHERS
WITH -RESPECT TO THE CHANGE RELATED VALUES

AS A WHOLE.-

e s eonas s

PROFESSIONAL

—_

QUALIFICATION TRAINED __UNTRAINED t~-Value
Change Related Mean = S.D. Mean S.D.

Values as a whole \

Change related
values as a whole. 204.356 25,838 205,00 28.243 0,074 NS

e

The table No0.4304:37 presents significance of
difference between Traihed and Untrained teachers with

respect to change related values.

The result of t=value indicateé that there is no
significant role played by the Professional Training with

respect to change Related Values as a wholes
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TABLE ¢ 430438

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO PROFESSIONAL
QUALIFICATIONS OF SECONDARY SCHOOL TEACHERS

WITH RESPECT TO CHANGE - PRONENESS. AS A WHOLZ

— e s s o vt ]
]

i

PROFESSIONAL
QUALIFICATION TRAINED UNTRAINED t=Value
Change Proneness Mean  S.D. Mean SeDe

as a whole.

- " — - - - - - o - - —

Change Proneness
as a whole 5164753 654385 - 454,111 66.690 1,030 NS

The above Table No. 4:04:8 shows that there is no
significant mean difference between the Trained and Untrained
Teachers of Secondary Schools with respect to change

proneness as a whole.

As the t=value is not significant, the Professional
Qualification of Secondary School Teachers has no influence

on the change Pronenesse.
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PROFESSIONAL QUALIFICATION OF TEACHERS AND

THEIR TEMPERAMENT TRAITS

TABLE ¢ 4:04%9

MEAN, SeD., & SIGNIFICANCE CF DIFFERENCE
BETWEEN MEAN SCORESACCORDING TO PROFESSIONAL

‘QUALIFICATIONS OF SECONDARY SCHOOL TEACHERS

WITH RESPECT TC THE COMPONENTS OF TEMPERAMENT
TRAITS.

—_———=

PROFESSIONAL

QUALIFICATION TRAINED UNTRAINED t-Value
Temperament Traits Mean S.D. Mean SeDe

1) Active Trait 9,947 3.242 B8.556 1.236 1.285 NS
2) Vigorous Trait 7,450 3,668 64333 4,301 0.903 NS

3) Impulsive Trait 10.755 3.707 10,889  3.855 0.107 NS

4) Dominant Trait 11.286 3,997 11,000 4.031 0,213 NS
5) Stable Trait 8.674 4.875 10.222 2.906 0.949 NS
6) Social Trait 12.819 3.910 11.556 2.833 0.965 NS

7) Reflective Trait 11.55 56252 12.111 2.713 0.320 NS

o st
prti—ed — —

The Table No.4:0439 shows the significance of difference

betweaen the Means of Trained and Untrained Teachers with

respect to Components of Temperament Traitse.

It further indicates that the t-~values of all the

cases are not significant. This means the Professional

Qualification of Secondary School Teachers do not affect
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Temperament Components viz. Active Trait, Vigorous Traity.

Impulsive Trait, Dominant Trait, Social Trait, Stable

Trait and Reflective Trait.

PROFESSIONAL QUALIFICATION OF TEACHERS
AND -THEIR LEADERSHIP BEHAVIOUR

TABLE ¢ 4:04:10

MeAN, S.D., AND SIGNIFICANCE OF DIFFERENCE

BETWEEN MEAN SCORES ACCORDING TO PROFESSIONAL

QUALIFICATION OF SECONDARY SCHOOL TEACHERS

WITH RESPECT TO THE COMPONENTS OF LEADERSHIP

BEHAVIOUR.
PROFESSIONAL
QUALIFICZTION TRAINED UNTRAINED
Components of Mean - S.D. Mean SaDe
Leadership
Behaviour

S M o S o - -

1) Initiating
Structure

2) Consideration

—— . . -

41.621 9.106
38.267 10.476

36.556 9.863
31.889 10.706

—_——ma _—

- s ot

t=Value

1.653 NS
1.841 NS

s -
o -

-
-

From this Table No.4:04:10 it could be seen that

there is no significant difference between trained and

untrained secondary School Teachers with the components of

Leadership Behaviour viz. Initiating Structure and

consideration structure.

The t=values are not significant.

This means the

professional training of teachers does not piay significant
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role in their perception of the leadership behaviour of

their principalse.

e o sttt St s
j=—

PROFESSIONAL QUALIPICATIONS AND ORGAMISATIONAL
CLIMATE

TABLE : 4304311

MEAN, S.D., AND SIGNIFICANCE OF DI¥FERENCE
BETWEEN MEAN SCORES ACCCORDING TO- PROFESSIONAL
QUALIFICATION OF SECONDARY SCHOOL TEACHERS
WITH RESPECT TO COMPONENTS OF ORGANIZATIONAL
CLIMATE

— a— s - — . gy oo o
e g ot et -

Professional
Qualification PRAINED UNTRAINED t=Value
Components of Mean SeDo Mean SeDe
Organizational
Cl imate -
1) Disengagement 19.798 7.756 154333 4.031 1.722 N8
2) Hindrance 14.1 4.434 12.111 2.619 1.341 NS
3) Esprit 254482 6.858 22.444 2.744 1.326 NS
4} Intimacy 17.422 5.436 14.333 2.449 1.700 NS
5) Aloofness 19.74 4.329 19.889 2.028 0.103 NS
68) Production .

Emphasis 17.701 5.715 19.111 5.061 0.735 NS
7) Thrust 22,588 6.929 19.889 5.011 1.165 NS
8) Consideration 13.391 5.208 10,778 2.682 1.490 NS

e o s s e S st e
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The Table No0.4:04:11 shows the significance of

difference between the means of Trained and Untrained Teachers

with respect to the Components of Organisational Climate.

training

The results of the t~values indicate the Professional

of teachers does not play any significant role in the

components of Organizational Climate of their Schools.
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4.45 INSERVICE EDUCATION OF TEACHERS AND ATTITUDE
TO - INNGVATION. - -

TABLE 3 4305:1

MEEN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY SCHOOL
TEACHERS HAVING SOME INSERVICE EDUCATION
PROGRAMME AND HAVING NO INSERVICE EDUCATION
PROGRAMME WITH RESPECT TO COMPONENTS OF
ATTITUDE TO INNOVATION.

s et s i i i - s it ——— s o 2 o

INSERVICE . .
EDUCATION SOME INSERVICE NG INSERVICE t=-Value
PROGRAMME EDUCATION EDUCATION

Components Mean S.Do, Mean SeDa

Attitude to

Innovation.

1) Individualization 20666 3,256 20.662 2.890 0.012 Ns

2) Curriculum
Organisation 11.334 24187 10.958 2.370 1.722 NS

3) Teaching-Learning
. Process 18.008 4,487 17.908 3.848 0.234 NS

4) Teaching Resources 15.389° 3.251 15.373 3.353 0.051 NS

5) Internal School
Organization 16.304 4,421 16,106 4,077 0.468 NS

6) Staff Development 18.040 3.585 17.761 3.383 0.810 NS

7} School Community

— e —

]

e s e

The Table N0.4:0531 presents the significance of
difference between mean scores of Secondary Téachers having
some Inservice Education Programme and having no Inservice
Education Programme with respect to the Components of Attitude

to Innovéation.
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All the t-values are not significant. Inservice
Education Programmes do not play significant role with

respect to the Components of Attitude to Innovation.

According to Panchal {1977), the teacher educatbxs
who have attended some inservice education are in favour of
Teaching-Learning Process. The teachers of Madras city
having some Inservice Education Programmes are in favour
from the Compconent Teaching Learning Process, but_not

Significantly.

MEAN, SeD., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY SCHCOL
TEACHERS HAVING SOME INSERVICE EDUCATION
PROGRAIME AND HAVING NO INSERVICE EDUCATION
PROGRAMME WITH RESPECT TO ATTITUDE 70
INNOVATION AS A WHOLE

P e T

INSERVICE

EDUCATION SOME INSERVICE NOH INSERVICE t=-Value
PROGRAMME EDUCATION EDUCATION

Attitude to n‘1-‘68{51 : SuDe Mean - SeDs

Innovation as

a whole.

Attitude to
Innovation

as a whole 112.327 184152 111.225 15.667 0.643 NS

O o e

- t—3 - S Pt ===

The Table No.4305:2 shows theksignificance of difference

between the Means of Secondary School Teachers having some

Inservice Educstion Programme and having Non-Inservice Education
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Programme with respect to Attitude to Innovatione.

The t=value is not significant.

This means Inservice

Education Programme does not play significant role with respect

to Attitude to Innovation.

INSERVICE EDUCATION OF TEACHERS AND SITUATIONAL
AND INNOVATION CHARACTERISTICS

TABLE $ 430533

MEAN, SeD., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY SCHOOL
TEACHZRS HAVING SOME INSERVICE EDUCATICON
PRCGRAMME AND HAVING NO INSERVICE EDUCATION
PROGRAMME WITH RESPECT TO COMPONENTS OF
SITUATIONAL -CHARACTERISTICS

- — s ey g
—) - —

oase o i o cuna

INSERVICE EDUCATION
PROGRAMME

Components of
Situational
Characteristics

ptm gt -

SOME INSERVICE
EDUCATION

NQM INSERVICE +t-Value
EDUCATION

Mean S.D.

Mean = S.D.

1) Administrative
Support.

2) Staff Norms

3) System Norms

33.771 13.667
234256 7.743
16.299 6.803

33.338 12927 0.329 NS
24.500 9,910 1,521 N8

17.148 9.111 1.161 NS

w—
-

The Table N0.4:05:3 shows the significance of difference

between the Mean Scores of Secondary School Teachers having

some Inservice Education Programme and having No-Inservice

Education Programme with respect to the Components of

Situational Characteristicse.



The t=values are not significant.

\
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This means the

Inservice Education Programme does not play a significant

role with respect to the Components of Situational

Characteristics viz. Administrative Support, Staff Norms

and System Normse.

TABLE NQO: 43:05:4

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY SCHOQL
TEACHERS HAVING SOME INSERVICE EDUCATION
PROGRAMME AND HAVING NO INSERVICE EDUCATION
PROGRAMME WITH RESPECT TO THE COMPONENTS OF
INNOVATION CHARACTERISTICS.

e s ——

s g v o ——

T e T v - ——— Fo——]

et ettt — e

INSERVICE EDUCATION

SOME INSERVICE NO INSERVICE

PROGRAMME EDUCATION EDUCATION
Components of Mean SeDo Mean = S.D.
Innovation '
Characteristics

4) Complexity 22,055 5.402 22.944 9.757
5) Compatibility 22.113 5,722 22.458 8,094
6) Riskness 16.698 6,758 17.585 7.525
7) Localithess 330193  7.632 33,761 8.741
8) Cosmopoliteness  33.686 7.811 32.866 6.637

pos

t-Value

1.333 N8
0.548 N5

* 1,301 NS

The Table N0.4:05:4 shows the Significance of

difference between the Hean Scores of Secondary School

Teachers having some Inservice Education Programme with

respect to the Components of Innovation Characteristids.
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The results of the t=-values indicate that the
Inservice Education Programme does not play a significant
role with respect to the five components of Innovation
Characteristics viz. Complexity, Compatability, Riskness,

, .2 e,
Localithess and Cosmpolitenesse.

TABLE 3 4:05:5

MEAN, SeD., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECCNDARY SCHOOL
TEACHERS HAVING SOME INSERVICE EDUCATION
PROGRAMME AND NO INSERVICE EDUCATION
PROGRAMME WITH RESPECT TO SITUATIONAL AND
INNOVATION CHARACTERISTICS AS A WHOLE

o e v o s e S s it S o s S S S s e gy . ey
g t— g T i s

INSERVICE EDUCATION SOME INSERVICE NOW INSERVICE t=Value

PROGRAMME QPUCATION EDUCATION
Situational and Mean Se.D. Mean SeDe
Innovational

Characteristics

as a whole.

- o w— —— - ———— - -

Situational and

Innovation

Characteristics

as a wnole 202.229 48.695 2010401 420533 00179 NS

The Table No.4:05:5 shows significance of difference
between the Mean Scores of Teachers who have attended Inservice
Education and those who have not attended Inservice Education

in relation to situational and Innovation Characteristics.

The t-value is not significant. Inservice Education
Programme does not play a significant role with respect to

situational and Innovation Characteristicse.
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INSERVICE EDUCATION OF TEACHERS AND
CHANGE RELATION VALUES -

TABLE s 4:05:6

MEAN, Se.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MeAN SCORES OF SECONDARY SCHOOL
TEACHZEZRS HAVING SOME INSERVICE EDUCATION
PROGRAMME ARD NO INSERVICE EDUCATION PROGRAMME
WITH RESPECT TO THE COMPONENTS CF - -CHANGE
RELATED VALUES

S S 4 S o s Y s s SO i S st e S B S i SO s SO - —
p—t ety otn et e S o= e

INSERVICE EDUCATION SOME INSERVICE NO¥ INSERVICE t-Value
PROGRAMME EDUCATION EDUCATION

Components of Change Mean SeDa Mean SeDe

Related Value.

- - s - -y S o -

1) Traditionalism 37.455 64258 37.261 6,967 0.308 NS
2) Progressivism 364862 6.758 37.852 8,303 1.406 NS
3) Dogmatism 31,492 7.115 32,880 7.621 1,958 %
4) Venturesomeness 29.417 5.142 30.451 5.030 2,068 *
5) Conservatism ‘29.198 7.945 29.042 7.399 0,201 NS

6) Change Proneness = 39,073 6.621 39,218 6.192 0.229 NS

— S o - et doerd 3

The Table N0.4305:6 shows the signifipance of difference
between the mean scores of Secondary School Teachers having
some Inservice Education Programme and having No Inservice
Education Programme wikh fespect to the Components of change

related valuese.

The t~values of the teachérs who have attended Inservice

Education and who have not attended Inservice Education is



)
o
-]

significant at «05 level with respect to Dogmatism and

Venturesomenesse. This means the teachers without

Inservice Education give higher mean scores on Dogmatism

and Venturesomeness.

The results of the other t~values indicate that

the Inservice Education of the teachers does not play a

significant role with respect to the components viz.

Traditionalism, Progressivism, Conservatism and Change

Pronenesse.

Patel (1980) findings support the result. According

to Panchal's (1977) findings, the teacher educatiors of

Gujarat who have attended Inservice Education Programme are

highly in favour of Dogmatisme.

3

ABLE s 4:05

MEAN, SeD., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY SCHCOL
TEACHERS HAVING SOME INSERVICE EDUCATION
PROGRAMME AND HAVING NO INSERVICE EDUCATION
PRCGRAMME WITH RESPECT TO CHANGE RELATED VALUES

I S0 e St s A s S et 4D s T st S o e St

w—

f—ben et pemtr et s et

INSERVICE EDUCATION
PROGRAMME

SOME INSERVICE
EDUCATION

NCQ¥ INSERVICE t=Value
EDUCATION

Change Related
Value as a whole

Mean ) SeDe

Mean SeDe

-— e s

Change related
Value as a whole

203.545 25.592

206.669 26.523 1,237 NS
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The Table No.4:05:7 shows the significance of
Difference between the Mean Scores of Secondary School
Teachers having some Inservice Education Programme and
having No Inservice Education Programme with respect to

the Change Related Values.

The insignificant t-value indicates that the
Inservice Education Programme does not play significant

role on Change Related Values.

IABLE & 430538

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECCNDARY SCHOOL
TEACHERS HAVING SOME INSERVICE EDUCATION
PROGRAMME AND NO INSERVICE EDUCATION PROGRAMME
WITH RESPECT TO INNOVATIVE PRONENESS AS A WHOLE

o s s O o st i

INSERVICE EDUCATION SOME INSERVICE NCW INSERVICE t=Value
PROGRAMME EDUCATION EDUCAT ION

'

Innovative Proneness Mean SeDe Mean - S.D.
as a whole.

- ona e Ll D s S 3D S G P S S S gy o G 3 S - —_—

Innovative Proneness
as a whole.~ 5160176 63.474 516,937 70,781 0.118 NS

TS T T e T et AT o A S .t s S T M. s O i s e s SO Sl e e ol s S 2040 . A e g St e pe
SESETELn—- e e - v e e . S

The Table No.4:05:6 presents the signifiéance of
difference between the lMean Scores of Teachers who have
attended Some Inservice Programme and those who have not
attended Inservice Education Programme with respect to

Innovative Pronencss.

The result of the t~value indicates that Inservice

Education Programme does not play a significant role in
Innovative Proneness as a whole.
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INSERVICE EDUCATION OF TEACHERS AND THEIR
TEMPERAMENT - TRAITS

TABLE s 430539

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE BETWEEN
MEAN SCORES OF SECONDARY SCHOOL TEACHERS HAVING SOME
INSERVICE EDUCATION PROGRAMME AND HAVING NO INSERVICE
EDUCATION PROGRAMME WITH RESPECT 70 COMPONENTS OF
TEMPERAMENT o

e P —— .. . et e Bt . i S e S s A ]
o o S T et S S s . S s — e s s et e S . e o S s e

INSERVICE EDUCATION SOME INSERVICE NON INSERVICE +t-Value
PROGRAMME EDUCATION EDUCATION

Components of Mean SeDe Mean SeDe
Temperament Traits

—-—— - ——— v -, - —— e - - -

1) Active Trait 10.003 3,301 - 9.704 2,996 0.947 NS

2) Vigorous Trait 7.523 3.,624 7.176 3.827 0,964 NS
3) Impulsive Trait 10.714 3.699 10.880 3.733 0.460 NS

4) Dominant Trait 11.342 4,147 11.113 3.537 0.586 NS
5) Stable Trait 8.648 5,226 8.845 3.611 0.415 NS
6) Sociable Trait 12.837 4.008 12.690 3.573 0.385 NS

7) Reflective Trait 11.487 5.714 11.761 3.486 0.535 NS

W oo oy s s
o — = —
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The Table No.4:05:9 shows the significance of
difference between the Means of Teachers having some
Inservice Education Programme and having No Inservice
Education Programme with respect to the Components of

Temperament.

It further indicates that.the t»valués of all the
cases are not significant. This means the Inservice Education
Programme of Secondary School Teachers does not afféct the
Temperament Components, viz. Active Trait, Vigorous Trait,

Impulsive Trait, Dominant Trait, Sociable Trait, Stable Trait



and Reflective Trait.
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INSERVICE EDUCATICON OF TEACHSERS AND THEIR

LEADERSHIP BEHAVIOUR

TABLE 3

4305210

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY SCHOOL
TEACHERS HAVING SOME INSERVICE EDUCATION
PROGRAMME AND HAVING NO INSERVICE EDUCATION
PROGRAMME WITH RESPECT TO COMPONENTS OF

LEADERSHIP BEHAVIOUR

R o T shav. S e s U s s e
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INSERVICE EDUCATION SOME INSERVICE NON INSERVICE t=Value
PROGRAMME EDUCATION EDUCATION
Components of Mean S.D. Mean S.D.
Leadership
Behaviour
1) Initiating
Structure. 41.372 9.030 42,000 9.431 0.703 NS
2) Consideration 38.156 10.585 38.176 10.301  0.020 NS

A . .
o

T . T ==

The table N0.4:05310 shows the significance of

difference between the Mean Scores of the Teachers who have

attended the Inservice Education Programme and those who have

not attended Inservice Education Programme with regpect to the

Components of Leadership Behaviour.

It further indicates that t-values of the cases are

not significant.

This means Inservice Education Programme

for the Secondary School Teachers does not play significant

role with respect to the Components of Leadership Behaviour
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vize. Initiating Structure and Consideration. Further,
Inservice Education Programme of teachers does not
affect their perception of the components of the

Leadership Behaviour of their Principalse.

INSBERVICE EDUCATION OF TEACHERS AND
ORGANISATIONAL CLIMATE

TABLE ¢ 4305311

MBEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF -SECONDARY SCHOOL
TEACHERS HaAVING SCME INSERVICE EDUCATION
PROGRAMME AND HAVING NO INSERVICE EDUCATION
PRCGRAMME WITH RESPECT TO COMPCNENTS OF
ORGANISATIONAL CLIMATE

oot vt
T e e o T L R o e o e o o B B o o e o T o S o o o T s Vi o s T s e o e -

INSERVICE EDUCATION SOME INSERVICE NOH INSERVICE teValue
PROGRAMME EDUCATION EDUCATION
Components of Mean SeDe Mean SeDo
Organisational ) ‘
Climate
1) Disengagement 19.698 8.316 19,796 5.796 0.129 NS
2) Hindrance 134869 4,566 14.620 3,930 1.742 NS
3) Esprit 25,337 7.041 25.697 6.174 0.540 NS
4) Intimacy 17.322 5.121 17507 6.174 0,350 NS
5) Aloofness 19555 4,230 20.268 4,266 1,698 NS
6) Production

. Emphasis 17.603 6.033 18.063 4.660 0,825 NS
7) Thrust 22239 7.008 13.775 5,548 1,197 NS

8) Consideration 13.168 5,003 13.775 5.548 1.197 NS -

v s g Py . p—
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The Table N0.43:05:11 shows the significance of

Difference between the mean scores of the Teachers who

have attended Inservice Training and those who have not

attended Inservice Training, with respect to the Component

of Organisational Climate.

All the t-values are not significant. Inservice

Education Programme does not play significant role with

respect to the Components of Organisational Climate.

4,46 PROFESSIONAL READING HABIT OF TEACHERS AND ATTITUDE
TO INNOVATION
TABLE & 430631
MEAN, S.De, AND SIGNIFICANCE OF DIFFERENCE BETWEEN
MEAN SCORES OF SECONDARY SCHOOL TEACHERS HAVING
SOME PROFESSIONAL READING HABIT AND HAVING NO
PROFESSIONAL READING HABIT WITH RESPECT -TQ THE
COMPONENTS OF ATTITUDE TO INNOVATION.
PROFESSIONAL "~ DROFESSIONAL NO PROFESSIONAL  t=Value
READING HABIT READING HABIT READING HABIT
Components of Mean SeDs Mean S.D.
Attitude to
Innovation
1) Individualization 20.698 3.531 20.652 3,013 0,150 NS
2) Curriculum
- Organisation 11.329 24323 11.199 2.210 0.599 NS
3) Teaching-Learning
Processe 184289 5,907 17.864 3.543 1.019 NS
4) Teaching Resources 15.255 3.528 15.435 3,176 0570 NS
5) Internal School ,
. Organisation 16.718 4,574 16.074 4.227 1.547 NS
6) Staff Development 184450 4,023 17.783 3.314 1.967 *

7) School Community
. Relationship. 12517 4,191 12.235 2.524

0.951 Ns

— pen e da gt g E— -  suan s
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The Table No0.4:06:1 shows the 'significance of
difference between the Mean Scores of the teachers having
some professional Reading habits and having no Professional
Reading habits with respect to the Components of Attitude

+t0 Innovation.

The t-value is significant at .05 level. This
means the teachers who are having Professional Reading

habits are in favour of the Component Staff Development.

The results of the other t-values indicate that the
Professional Reading Habits of the teachers does not play a
significant role in the Components of Attitude to Innovation
viz. Individualization Curriculum Organisation. Teaching=-
Learning Process, Teaching Resources, Internal School

Organisation and School Community Relationship.

Panchal (1977) in his study on Innovative Proneness
of Secondary and Highei Secondary School Teachers finds that
the teachers who are having Professional Reading habits do

not play significant role towards Staff development.
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TABLE s 430632

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE

" BETWEEN MEAN SCORES OF SECONDARY SCHOOL
TEACHERS HAVING SOME PROFESSIONAL READING
HABITS AND HAVING NO PROFESSIONAL READING
HABIT? WITH RESPECT TO ATTITUDE TO INNOVATION

AS A WHOLE.
PROFESSIONAL PROFESSIONAL NO PROFESSIONAL t~Value
READING HABIT READING HABIT READING HABIT
Attitude to Mean S.D. Mean SeDo
Innovation as

a whole

- - W g T s 0 s S T N s G U U, S D Y S W S oo B S B D

Attitude to
Innovation

as a whole. 113.906 22,668 111.325 15.088 1.532 N8
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The Table No.43506:2 shows the significance of
difference between the meang scores of teachers having of
Professional Reading habits and having no Professional

Reading habit in relation to Attitude to Innovation.

The t~value does not indicate a significant result.
The Professional reading habit does not play a significant

role in the Attitude to Innovation.



PROFESSIONAL READING HABITS OF TEACHERS

& -SITUATIONAL & INNGVATION CHARACTERISTICS.

TABLE 3 430633

MEAN, S+De, AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY-SCHOOL
TEACHERS HAVING SOME PROFESSIONAL READING
HABITS AND HAVING NO PROFESSICHAL READING
HABIT WITH RESPECT TO THE COMPONENIS CF
SITUATIONAL CHARACTERISTICS

e e o S o P o 0 S it S s i g S s s O i Y g 58y S0 o S ) VN g, i A S St . S it A A i S S st S s R
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PROFESSIONAL SOME READING NON=READING t=-Value
READING HABIT HABIT , HABIT
Components of Mean- SeDo Mean SeD.
Situational
Characteristics
1) Administrative
supporte. 33.013 15.348 33,9203 12.688 0.686 NS
2) staff Norms 23.292 10.346 23.504 7.503 0.354 NS
16,407 6.670 0.581 Ns

3) System Norms 16.826 9.293

ot S ot o St o e o s e it
—
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The Table N0.4306:3 shows the significance of

-

difference between the mean scores of the teachers having

some Professional Reading Habits and No Professional Reading

Habit with respect to the components of situational

characteristics.

The results of the t-value indicates that the Profe-

ssional Reading Habits of Teachers do not play a significant

Role in the Components of situational Characteristics viz.

Administrative Support, Staff Norms and System Norms.



TABLE

: 4:06:4

MEAN, SeD., a2ND SIGNIFICANCE OF DIFFERENCE

BETWEEN MEAN SCORES OF SECONDARY SCHOOL

TEACHZERS HAVING SOME PROFESSIONAL READING

HABITS AND HAVING NO PRCFESSIONAL READING

HABIT WITH RESPRCT TO THE COMPONENTS OF

INNOVATION CHARACIERISTICS.

e s e 2t S v VOV v i s S At s e st B
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PROFESSIONAL SOME READING NON=-READ ING
READING HABITS HABITS HABIT
Components of Mean S.D. Méan S.D.

Innovation
Characteristics

4) Complexity
5) Compatibility
6) Risknegs
Y =]
7) Localitness

85 Cosmopoliteness

— 9ot s st

P S S i W A vy T o

t=Value

23.054 B8.358
22.980 7.472
17.523 7.908
33.577 11.048
33.295 9.441

T — o st s

oo —

21.997 6.125
21.908 5,962
16,706 6.577
33.253 6.376
334537 7.129

1.610 Ns
1.736 NS
1.219 NS
0.424 Ns

0.321 Ns

The Table No.4:06:4 shows the significance of

difference between the Mean scores of Teachers having some

&
Professional Heading Habits and No Professional Reading Habit

with respect to the Components of Innovation Characteristicse.

The results of the t-value indicate that no

significant role is played by the Professional Reading Habits

of teachers with respect to the Components of Innovation

Characteristicse.
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TABLE $ 4:06:5
MEAN, SeDe, & SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECONDARY SCHOOL
TEACHERS HAVING SOME PROFESSIONAL READING
HABITS AND HAVING NO PRUFESSIONAL READING
HABIT WITH RESPECT TO THE SITUATIONAL AND
INNOVATION CHARACTERISTICS AS A WHOLE.

— — s M g i oy St s, (AR G Ot e S GBS S S i S 0D s s OO it S s i e s TR o —
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PROFESSIONAL SOME READING NON READING t=-Value
READING HaABI® HABITS HABIT

Situational and Mean SeDa Mean SeDoe

Innovation

Characteristics

as a whole.

- - -

Situational and

Innovation

Characteristics

as a Who:l.eo 202-174 52+655 201-949 4-40898 0.50 N&

— o P ] J—
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The Table No.4306:5 shows the significance of
difference between Mean Scores of Teachers having some
Professional. Reading Habits and No Professional Reading Habit

with respect to the Sitnational and Innovation Characteristicse.

The result of the t=value indicates that the
Professional Reading Habits of the Teachers does not play

a significant role on Situational and Innovation Characteristicse



PROFESSIONAL READING HABITS OF TEACHERS
AND -CHANGE RELATED VALUES

TABLE : 410636

MEAN, S.D., AFND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES OF SECUNDARY SCHOOL
TEACHERS HAVING SOME PROFESSIONAL READING
HABITS AND HAVING NO PROFESSIONAL HABIT WITH
RESPECT TO THE COMPONENTS OF CHANGE RELATED

338

VALUES
PROFESSIONAL  SOME READING  NON READING t-Value
READING HABITS HaBITS HABIT
Components of Mean = S.D. Mean SeDe.
Change Related
Value
1) Traditionalism 37.02 6.676 37,550 6.359 0.853 NS
2) Progressivism 37,456 74192 36,995 7.227 0,664 NS
3) Dogmatism 30,745 7.687 324281 7.069 2,203 *
4) Venturesomeness 29,946 5,402 29,591 5,024 0,72 NS
5) Conservatism ' 27.570 8.486 29.760 7.444  2.936 **
6) Change Proneness 39.846 6.787 38.83 6.382 1.622 NS

e prreprerd ——— s g e
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' The Table No.4:06:6 shows the significance of

difference between Mean Scores of Teachers having some

professional Reading habits and No Professional Reading habit

with respect to the Components of Change related values.

The t=value is significant at .05 level in relation

to Dogmatisme. This means the teachers having no Professional
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Reading Habits have significantly higher mean score on the

Innovation Characteristic Component Dogmatisme.

The other t-value in relation to Conservatism is
significant at .01 level. This means teachers having no
Professional Reading Habits have significantly higher mean

on Conservatisme

The other t=values are not significant. This means
the Professional Reading Habit dces not play significant
rolé on the Components of Innovation Characteristics vize.
Traditionalism, Progressivism, Venturesomeness, and

Change Proneness.

TABLE s 4:06:7

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES OF SECCONDARY SCHOOL
TEACHERS HAVING SOME PROFESSIONAL READING
HABITS AND HAVING NO PROPESSIUNAL READING
HABIT WITH RESPECT TO CHANGE RELATED VALUES

AS A WHOLE
PROFESSIONAL SOME READING NON READING t=Value
READING HABIT HABITS HABIT
Change Related Mean SeDe . Mean SeDe
Values as a

whole.

L 03 - - — 20 e A S W > D S O 2 T W S s D R S0 SN S S S S U U RO D PO T A S Wy ) A s, G o Bl oy S s D e o NS A a3

Change related
values as a whole 202,718 26.425 204.995 25,636 0.915 NS
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The Table N0.4:0637 shows the significance of
difference between the Mean Scores of the teachers heaving
some Professional Reading Habits and No Professional Reading

Habit with respect to Change Related Values.

The t=value is not significant. This means
Professional Reading Habits of Secondary School Teachers
does not play a significant role in relation to change

Related Values as a whole.
TABLE s 4:06:8

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MeAN SCORES OF SECONDARY SCHOOL
TEACHERS HAVING SOME PROFESSICONAL READING
HABITS AND HAVING NO PROFESSIONAL READING
HABIT WITH RESPECT TO INNOVATIVE PRONENESS
AS A WHOLE.

PROFESSIONAL SOME REAXDING NON READING t=Value
READING HABIT HABITS ) HABIT

Innovative - Mean "SeDe Mean SeDe

Proneness as a

wholee.

Innovative

Proneness as a whole 515.839 70.772 516.583 63.339 0.118 NS

2 o v e . o O o s SO

The Table N0.4:06:8 presents the significant
difference between the Mean Scores of Teachers having some
Professional Reading Habits and No Professional Reading Habit

with respect to Innovative Pronehess as a whole.

The result of the t~value indicates that no

significant role is played by the teachers with a habit of
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Professional Reading with respect to the Innovative

Proneness as a whole.

PROFESSIONAL READING HABITS OF TEACHERS
AND THEIR TEMPERAMENT TRAIT

TABLE : 4:06:9

MEAN, S.D., & SIGNIFPICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES OF SECONDARY SCHOOL
TEACHERS HAVING SOME PROFESSIONAL READING
HABITS AND HAVING NO PROFESSIONAIL READING
HABIT WITH RESPECT TO THE COMPONENTS OF
TEMPERAMENT TRAIT

T ——

P ——

PROFESSIONAL SOME READING NON READING t-Value
READING HABIT HABITS HABIT

Components of Mean S.D. Mean S.De
Temperament Trait .

1) Active Trait 10,490 3.237 9,708 3.182 2.531 ¥
2) Vigorous Trait 7.893 3,849 7.256 3.600 1.802 NS
3) Impulsive Trait 11.134 3.65 10.614 3.721 1.46 NS
4) Dominant Trait 11.960 3.811 11.023 4.036 2.447 *
5) Stable Trait 8.658 3,339 8.716 5,391 0.125 NS
6) Sociable Trait 13.148 3.474 12.665 4,040 1,288 NS
7) Reflective Trait 11.477 2.999 11.591 5..85 0,227 NS
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The Table N0.4:06:9 shows the significance of

difference between the Mean Scores of Teachers having some

Professional Reading Habits and having no-Professional

Reading habits with respect to the Components of Temperament.



The t-values are significant at .05 level in
relation to Active Trait and Dominant Trait. The teachers
having Professional Reading Habit are having significantly
higher mean score;hﬁctive Trait and Dominant Traite.

The other t=values are not significant. Tﬁis
means the Professional Reading habits does not play
significant role in the Components of Temperament vize.
Vigorous Trait, Impulsive Trait, Stable Trait, Social Trait

and Reflective Trait.

PROFESSIONAL READING HABITS OF TEACHERS
AND THEIR LEADERSHIP BEHAVIOQUR -

TABLE ¢ 4:06:0

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE M=aN SCORES OF SECONDARY SCHCOL
TEACHERS HAVING SOME PROFESSIONAL RZADING
HABITS AND HAVING NO PROFESSIONAL READING
HABIT WITH RESPECT TO COMPONENTS  OF LEADERSHIP

BEHAVICUR
PROFESSIONAL SOME READING NCN READING t=-Value
READING HABITS HABITS HABIT
Components of Mean  8.D. Mean SeDe
Leadership )
Behaviour

1) Initiatin
Structure 39.396 9.791 42.353 8.745 34396 ®%

2) Consideration 13.013 4.462 13.448 4,436 0.869 NS

bt o s e i e st
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The Table N0.4:06310 shows the significance of
difference between the Mean Scores of the teachers
having some Professional Reading Habits and having

No-Professional Reading habit with respect to the

Components of Leadership Behaviour.

The t=value is significant at .01 level in respect
to Initiating Structure. This means score is higher in
the case of teachers who have no Professional Reading Habit.
Teachers without Professional Reading Habit perceive their
principals significantly at higher level on Infiating

Structure.

The other t-value is not significant. This means
the Professional Reading Habit does not play a significant

role on the Component consideration.

-



344

PROFPESSIONALs READING HABIT OF TEACHERS
AND ORGANISATIONAL CLIMATE

TABLE 3 _4:06:11

MEAN, SeDs, AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MBEAN SCORES OF SECONDARY SCHOOGL
TEACHERS HAVING SOME PROFESSIONAL READING
HABITS AND HAVING NO PROFESSIONAL READING
HABIT WITH RESR;CT 70 THE COMPONENTS OF
ORGANISATIONAL "'CLIVATE

et et A s s P o s e e e e e £ e e et o G e St e 0 S

PROFESSIONAL SOME READING NO READING t=Value

READING HABIT HABITS HABIT

Components of Mean Se.Do Mean, S.D.

Organisational :

Climate.

1) Disengagement 19.913 5.906 19.652 8.324 - 0,350 NS

2) Hindrance 14.101 3.416 14.054 4,746 0.110 NS

3) Esprit 24,087 7.104 25.944 6.647 2.846 %%

4) Intimacy 164879 4.342 17.558 5.763 1.303 NS

5) Aloofness 20.181 3.944 19.575 4.422 1.975 NS

65 Production :
. Emphasis 17.617 4.636 17.765 6,066 0.268 NS

7) Thrust 21.888 7.107 22.798 6.821 1.365 NS

8) Consideration 37.376 10.949 38.460 10.324 1.073 N8

-
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The Table N0.4:06:11 shows the significance of
difference between the Mean Scores of teachers having some
Professional Reading Habits. and having No Professional Reading

Habit with respect to the Components of Organisational Climates.

The t=value is significant at 01 level in relation

to Esprite The Professional Reading Habit give significantly



higher mean scores on the Component Esprit.

The other seven t-values are not significant. This
means Professional Reading Habits does not play significant
role on the Components of Organisational Climate viz.
Disengagement, Hindrance, Intimacy, Alcofness, Product

Emphasis, Thrust and Consgideratione

4.47 MOBILITY OF TEACHERS AND ATTITUDE TO INNOVATION.

TABLE s 4:07:1

MuAN, S.De., AND SIGNIFICANCE OF DIFFERENCE
BEIWEEN MEAN SCORES ACCORDING TO THE MOBILITY
OF SECONDARY SCHOOL TEACHERS WITH RESPECT TO
THE COMPONENTS OF ATTITUDE TO INNOVATION.

ot e atsoy -

MOBILITY WITH WITHBOUT t=Value
MOBILITY MOBILITY

Components of Mean S.D. Mean SeDa

Attitude to

Innovation
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1) Individualization 20.847 3.114 20,188 3,245 2.172 *

2) Curriculum ,
Organisation 114322 2.283 11.007 2,113 l1.465 NS

3) Teaching=-Learning
~ Proceasgs 184161 4.528 17.510 3.712 1.566 NS

4) Teaching ‘
Resgources 15.56 3.261 14.926 3.276 2.016 *

5) Internal School
Organisation 16.45 4.306 15.732 4.366 1.727 NS

6) Staff Develop=
mente 18.146 3.591 17.497 3.340 1.813 NS

7) School Community
. Relationship. 12.473 3.274 11.893 2.431 1.967 *

— — i ot s ——
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The Table No.4:07:1 shows the significance of
difference between the mean scores of Mobility and without
Mobility of the Secondary School Teachers with respect to

the Components of Attitude to Innovation.

There is a significant Mean difference at .05
level between Mobile Teachers and Non~Mobile Teachers with
respect to Individualization, Teachiné Resources and School
Community ove in favour of Mobile teachers. This means the
Mobile teachers play a significant role in the Cémponents

of Attitude to Innovation viz. Individualization.,

Teaching Resources and School Community Relationship.

The other t-values are not significant. The
Mobility of teachers do not play a significant role with
respect to the rest of the Componentg of Attitude to
Innovatién viz. Curriculuym Organisation, Teaching=Learning
Process, Internal School Organisation, and Staff Develop-

mente.
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TABLE s 4:07:2

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO THE
MOBILITY OF SECONDARY SCHOQL TEACHERS WITH

RESPECT TO ATTITUDE TO INNOVATION AS A

WHOLE
MOBILITY WITH WITHOUT t=Value
MOBILITY MOBILITY
Innovation
as a whole
Attitude
to Innovation .
as a whole 113.210 17.876 108.960 16,220 2,531 *

o s e e S ——
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The Table N0.4:07:2 presents the significance of
difference between mean scores of the mobile and non-mobile
teachers of Secondary Schools with respect to Attitude to

Innovation as a whole.

The t-value between mobile and none~mobile is signi-
ficant at «05 level between teachers with respect to Attitude
to Innovation as a whole. The mean difference is significantly
in favour of mobile teachers, i.e. mobility of teachers plays

a significant role in the case of Attitude to Innovation as a

t‘\’hol Ee
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MOBILITY OF TEACHERS AND SITUATIONAL AND
INNOVATION CHARACTERISTICS

TABLE s 430733

MEAN, SeDe., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO MOBILITY OF
SECCHNDARY SCHOOL TEACHERS WITH RESPECT TO THE

COMPONENTS OF SITUATIONAL CHARACTERISTICS

g o o

s g o o —
= =

MOBILITY OF WITH WITHOUT t=Value
TEACHERS MOBILITY MOBILITY

Components of Mean  S.De. Mean SeDs»
Situational )

Characteristics

——_—— "y ———

1) Administrative

Support. 33,673 13.869 33.617 12.389 0.043 NS

2} staff Norms 23,550 8.190 23.671 8.873 0.150 NS
~

3) System Norms 16611 7.075 16.289 8.472 0.448 KS

e s e s

The table N0.4:07:3 presents the significance of
difference between Mean Scores of Mobile and Non-Mobile

teachers with respect to Situational Characteristics.

The results of the t-values indicate that Mobility
of Secondary School Teachers does not play a significant role
with respect to the CGomponents of Situational Characteristics,

viz. Administrative Support, Staff Norms and System Norms.



TABLE ¢

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MsSAN SCORES ACCORDING TO MOBILITY
OF SECONDARY SCHOOL TEACHERS WITH RESPECT

”~
~

P
-

TO THE COMPONENTS OF INNOVATION CHARACTERISTICS
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MOBILITY WITH WITHOUT t=Value
QF DEACHERS MOBILITY MOBILITY

Components of Mean Mean SeDe

Innovation

Characteristics

4) Complexity 22.289 22.289 9,889 0.001 NS
5) Compatibility  22.345 21.831 7.905 0.829 NS
6) Riskness 17.161 164329 7.229 1.241 NS
7} Localitness 33.512 32.889 8,980 0.801 NS
8) Cosmopoliteness 33.951 32.188 7.853 2.361 *

—— Ay smm o
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This Table N0.4:07:4 presents the significance of

difference between mean scores of Mobile and Non-mobile

teachers with respect to the Components of Innovation

Characteristicse.

The t-value.ls.significant at .05 level. The

Mobile teachers play a significant role with respect to the

Component Cosmopoliteness.

The other t-values are not significant. The mobility

of teachers do not play significant role with respect to

components viz. Complexity, Compatibility, Riskness and

23
Localitness.

i1
it
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s 4:07:5

AND SIGNIFICANCE OF DIFFERENCE

BETWEEN MEAN SCORES ACCORDING TO MOBILITY

OF SECONDARY SCHOOL TEACHERS WITH RESPECT

TO THE SITUATIONAL AND INNOVATION CHARACTERISTICS

e S i S et s P s s i 2
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=

Mobility of WITH WITHOUT t=Value
Teachers MOBILITY MOBILITY

Situational and Mean SaDe Mean SDe

Innovation

Characteristics

as a whole.

- ——— - w2

Situaticonal and
Innovation
Characteristics
as a whole.

204,271 50,010 196,081 38.015 1.809 NS

The Table N0.4:07:5 shows the significance of

difference between mean scores of Mobile Teachers and Non-mobile

Teachers with respect to situational and Innovation

Characteristicse.

The t=-value is not significant. This means the

Mobility of teachers does not play a significant role with

respect to Situational and Innovation Characteristics.



MOBILITY OF TEACHERS AND CHANGE RELATED VALUES

TABLE- s 430736

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO MOBILITY CF
SECONDARY SCHOOL TEACHERS WITH RESPECT TO
COMPONENTS OF CHANGE RELATED VALUES

~

= foafr—t] ——

MOBILITY OF WITH MOBILITY WITHOUT MOBILITY i~
TEACHERS Value
Components of Mean S.D. Mean S.D.

Change Related

Values

1) Traditionalism 37.657 6.476 36,738 60341  1.483 NS
2) Progressivism 37.486 6.492 36,168 8.786 1.903 NS
3) Dogmatism 31,990  7.22 31,510 7.412 0,635 NS
4) Venturesomeness 29.992  5.199 28,893 4.865 2.236 %
5) Conservatism 28,859  7.945 29,933 7.372 1.431 NS

6) Change Proneness 39.384 6529 38.396 6.411 1.579 NS

T e

The Table No.4:07:6 shows the significance of difference
between mean scores of the Mobile and Non-mobile teachers with

respect to change related values.

The t-values between Mobile and Non-mobile teachers
is significant at 05 level with respect to Venturesomeness.
The mobility of teachers plays a significant role with respect

to the Component Venturesomeness.

All the other t-~values are not significant. The
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Mobility of teachers do not play a significant role with
respect to Components viz. Tradionalism, Progressivism,

Dogmatism, Conservatism, and Change Proneness.

MEAN, S.D. AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING T0O MOBILITY
OF SECONDARY SCHOOL TEACHERS WITH RESPECT

TO CHANGE RELATED VALUES AS A WHOLE

= N s —

T ——=

MOBILITY OF WITH WITHOUT t=Value
TEACHERS MOBILITY MOBILITY
Change related Mean S.D. Mean  S.D.

Values as a whole
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Change related
values as a whole 2054471 25.471 201.470 26,680 1,610 NS

The Table N0.4:07:7 shows the significant difference
between the Mean Scores of Mobile and Non-mobile teachers with

respect to Change Related Values.

The t=~value is not significant. This means
Mobility of teachers does not play a significant role with

respect to Change Related Values.
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TABLE ¢ 4:07:8

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO MOBILITY
OF SECONDARY SCHCOL TEACHERS WITH RESPECT

TO INNOVATION PRONENESS AS A WHOLE.

e o o e e T o e sy s B e

MOBILITY OF WITH WITHQUT t=Value
TEACHERS MOBILITY MOBILITY '
Innovative Mean S.De Mean SeDe

Proneness as a

whole.

Innovative

Proneness as

a whole 520,739 64.467 504,933 66.687 2.522

The Table N0.4:07:8 shows the significance of
difference between mean scores of Mobile and Non-mobile

teachers with respect to Innovative Proneness as a whole.

The t-value is significant at .05 level. The
Mobile teachers play a significant role with respect to

Innovative Proneness as a whole.

%
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MOBILITY OF TEACHERS AND THEIR TEMPERAMENT TRAITS
TABLE ¢ 430739
MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO MOBILITY OF

SECOHNDARY SCHOOL, TEACHERS WITH RESPECT TO
THE COMPONENTS OF TEMPERAMENT

MOBILITY OF WITH MOBILITY  WITHOUT MOBILITY +t~Value
TEACHERS

Components of Mean S.D. Mean SeDa

Temperament

Traits

1) Active Trait 10.082 3.185 9.510  3.295 1.847 NS

2) Vigorous Trait 7.545 3.538 7134 4,018 1.160 NS
3) Impulsive Trait 10.76 3.650 10,752 3.861 0.022 Ns
4) Dominant Trait 11.448 4,074 10.846 3.754 1.568 Ns
5) Stable Trait 8.573 4.541  9.034 5,585 0.986 NS
6) Sociable Trait 12.926 3.633 12.463 4.511 1.234 NS

7) Reflective Trait 11.483 3.993 11.758 7.559 0.457 NS
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The Table N0.4:0739 shows the significance of
Difference between the Mean Scores of Mobile and Non-Mobile

teachers with respect to the Components of Temperamnent.

It further indiéates that the t~values of all the
cases are not significant. This means the Mobility of teachers
of Secondary Schools does not play a significant role with
regspect to the Components of Temperament viz. aActive Trait,
Vigorous Trait, Impulsive Trait, Dominant Trait, Sociable

Trait, Stable Trait and Reflective Trait.
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TABLE 3 4:07:10

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCCORDING TC MOBILITY
OF SECONDARY SCHOOL TBEACHERS WITH RESPECT
TO THE COI@ONENTS' OF LEADERSHIP BEHAVIOUR

e N g e —— ot o

MOBILITY OF WITH MOBILITY WITHOUT MOBILITY +t-Value
TEACHERS

Components of Mean SeDs Mean SeDe

Leadership

Behaviour

D e B e ) St s g - - e - Uy T ) g g S S U L s e S . T3 5560 SO

1) Initiating
Structure 41.570 8,930 41.456 9,676 04137 NS

2) Consideration 38.148 10.303 38.195 11,042 0,046 NS

The above Table shows the Mean, S$.D. and
t=values between teachers with Mobility and the teachers
without Mobility with respect to the Components of Leader-

ship Behaviour. The t-value is not significant.

This means that Mobility of teachers does not play
any significant role in their perception of the Components
of Leadership Behaviour 6f their Principals, viz.

Initiating Structure and Consideration.
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MOBILITY (OF TEACHERS AND CORGANISATIONAL CLIMATE

TABLE s 4307311

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN MEAN SCORES ACCORDING TO MOBILITY OF
SECCNDARY SCHOOL TEACHERS WITH RESPECT TO
COMPONENTS OF ORGANISATIONAL CLIMATE

anre ——— o
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MOBILITY OF 4 WITH MOBILITY WITHOUT MOBILITY t=Value
TRACHERS
Components of Mean SeD. Mean SeDs
Organisational
Climate.
1) Disengagement 19.614 7.396 20,013 8.559 0.537 NS
2) Hindrance 14.169 4.503 13,799  4.183 9.870 NS
3) Esprit 254215 6.872 26,000 6.671 1.196 NS
4) Intimacy 17.192 4.588 . 17.839 7.134 1.242 NS
5) aloofness 19.578 3.881  20.174 5.233 1.442 NS
6) Production

Emphasis 17,499 4,792 18.315 7.581 1.489 NS
7) Thrust 224371 6.93¢4 22.993 6.836 0.936 NS

8) Consideration 13.297 4.933 13.409 5.811 0.226 NS

by

The Table N0.4:07:11 shows the significance of
difference between mean scores of Mobile and Non-mobile teachers

with respect to the Components of Organizational Climate.

All the t=values are not significant. This means
Mobility of teachers does not play a significant role with

respect to the Components of Organizational Climate.
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4,48 PROFESSIONAL SATISFACTION,OF TEACHERS AND
ATTITUDE TO INNOVATION
TABLE 3 4:0831
MEAN, SeD., AND SIGNIFICANCE CF DIFFERENCE
BETWEEN THE MEAN SCORES ACCCORDING TO
PROFESSIONAL SATISFACTION OF SECCNDARY
SCHQOL TEACHERS WITH RESPECT TO COMPONENTS
OF ATTITUDE TC INNCOVATION
PROFESS IONAL HIGHLY HIGHLY t~Value
SATISFACTION SATISFIED UNSATISFIED
Components of Mean SeD. Mean SeDe
Attitude to
Innovation.

A Ty K02 B G - - A T 1D o S 2 s Tt S o~

1) Individualization 20.773 2.913 20.466 3.524 1.098 NS

2) Curriculum ,
Organisation ' 11.251 2.158 11.191 2.365 0,300 N8

3) Teaching-
3 'Learning Process 18.015 3.507 17.902 5.411 00294 NS

4) Teaching
. Resources 15.552 3.057 15,088 3.586 1.599 N8

5) Internal School
QOrganisation 164397 4,369 15.9885 4.257 1.071 Ns

6) Staff Develop-

) ment 18.57 3.441 17 0828 3.688 06727 NS
7) School
Community
Relationship 12,448 24399 12,098 3,940 1.281 NS
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The Table No.4:08:1 presents the significance of

difflerence between Mean Scores of Professionally Highly

satisfied and Highly Unsatisfied Secondary School Teachers

with respect to Attitude to Innovation.



The t~values of all the seven components are not
significant. This means Professional Satisfaction of
teachers does not play a significant role with respect to
the Components of Attitude to Innovation viz. Individualisa-
tion Curriculum Organisation, Teaching=Learning Process,
Teaching Resources, Internal School Organisation, Staff

Development and School Community Relationship.

TABLE ¢ 4:08:2

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES ACCORDING TO PROFESSIONAL
SATISFACTION OF SECONDARY SCHOOL TEACHERS WITH
RESPECT TO ATTITUDE T0 INNOVATICN AS A WHOLE

U it e o s e e v v v o P
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PROFESSIONAL HIGHLY HIGHLY t~Value
SATISFACTION SATISFIED UNSATISFIED

Attitude to Mean  S.D. Mean SeDe
Innovation as a

whole
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Attitude to
Innovation as
a whole 112.585 14.586 111.039 21.494 0.993 NS
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The Table No.4:08:2 shows the significance of
difference between the Mean Scores of Highly satisfied and
Highly Unsatisfied teachers towards their job with respect to
Attitude to Innovation. The result of the t=value indicates
that Professional satisfaction does not play significant

role with respect to Attitude to Innovation as a whole.



PROFESSIONAL SATISFACTION OF TEACHERS

AND SITUATIONAL AND INNOVATION CHARACTERISTICS

MEAN, S.D.,

TABLE s 4

AND SIGNIFICANCE OF DIFFERENCE

BETWEEN THE MEAN SCORES ACCORDING TO PROFESSIONAL

SATISFACTION OF SECONDARY SCHOOL TEACHERS WITH

RESPECT TO THE COMPONENTS OF SITUATIONAL

CHARACTERISTICS.
'PROFESSTONAL HIGHLY HIGHLY t-Value
SATISFACTION SATISFIED SATISFIED
Components of Mean -~ S.D. Mean SeDo
Situational
Characteristics
1) Administrative

Support. 34,40 13.335 32.368 13,612 1.703 NS
2) Staff Norms 23.937 8.835 22,936 7.504 1.349 NS
3) System Norms 164534 7.913 164446 6.698 0,133 NS

e s s
-

The Table N0.4:08:3 shows the significance of

T ———

difference between the Mean Scores of Highly satisfied and

rs

Highly unsatisfied teachers towards their professional with

respect to the Components of situational Characteristics.’

All the te=values are not significant. This means

Professional Satisfaction does not play a significant role

with respect to the Component. of Situationszl Characteristics

viz. Administrative Support, Staff Norms and System Norms.
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¢ 4:08:4

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE

BETWEEN THE MEAN SCORES ACCORDING TD
PROFESSIONAL SATISFACTION.OF SECONDARY

360

SCHOOL TEACHERS WITH RESPECT TO THE COMPONENTS

OF INNOVATION CHARACTERISTICS

e

—

PROFESSIONAL

HIGHLY HIGHLY t~Value
SATISFACTION SATISFIED UNSATISFIED
Components of Mean SeD. Mean SsDe
Innovation

Characteristics

4) Complexity 22.397 7.539 22.088 5,470 0.509 NS
5) Compatibility 224355 64717 21.926 5,923 0.751 NS
6) Riskness 17.307 6.941 16.250 6,947 1.715 NS
7) Localithess 33,364 7.981 33,299 7.895 0,092 NS
8) Cosmopoliteness 8.179 33.603 7.242 0,287 NS

e ot s e s
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The Table No.4:08:4 shows the significance of

difference between mean Scores of Professionally Highly

=

satisfied and unsatisfied teachers with respect to Components

of Innovation Characteristicss

The t~values are not significant.

This means the

job satisfaction does not play significant role with respect

to the components of Innovation Characteristics.
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BETWEEN TH
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TABLE $ 430835

. AND SIGNIFICANCE OF DIFFERENCE

E MEAN SCORES ACCORDING TO

PROFESSIONAL SATISFACTION OF SECONDARY SCHOOL

TEACHERS W

INNOVATION

ITH RESPECT TO SITUATIONAL AND

CHARACTERISTICS AS & WHOLE

= - mER S ot tad

PROFESSIONAL . HIGHIY HIGHLY t=-Value
SATISFACTION SATISFEIED AMSATISFIED '
Situational and Mean BeDe Mean S.D.
Innovative

Characteristics

as a whole

TS € O D) G -

Situational and
Innovative
Characteristics
as a whole.
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203.466 50,262 199.328 41.341 0,989 NS

The Table N0.4:08:5 presents the significance of

difference between mean scores of the Professionally Highly

satisfied and Highly unsatisfied teachers with respect to

Situational and

Innovation Characteristics as a whole.

The result of the t=value indicates that the

professional satisfaction of teachers does not play a signi-

ficant role with respect to the Situational and Innovation

Characteristics

as a whole.
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PROFESSIONAL SATISFACTION AND CHANGE RELATED
VALUES

TABLE ¢ 4:08:6

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES ACCORDING TC PROFESSIONAL
SATISFACTION OF SECONDARY SCHOQL TEACHERS WITH
RESPECT TO THE\COMPONENTS OF CHANGE RELATED
VALUES

o g g gt et o
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PROFESSIONAL HIGHLY HIGHLY " t-Value
SATISFACTION SATISFIED UNSATISFIED
Components of Mean SeDe Mean SeDo

Change Related

Values

1) Traditionalism 37.654 64037 36.931 7.018  1.266 NS
2) Progressivism 37,349 7.384 36.686 6.883 1.037 NS
3) Dogmatism 324122 74359 314333 7.014  1.229 NS

4) Venturesomeness 29.651 4.891 29,721 5.502 0,153 NS

5) Conservatism 29,331 7.871 28.809 7.661 0.751 NS

6) Change Proneness  39.322 6.375 38.765 6.731 0.964 NS

o= —i= — =

The Table N0.4:08:6 shows the significance of

difference between Mean Scores of Highly satisfied and

Highly unsatisfied teachers towards their job with respect

to the Components of Change related values.

The results of the t-value indicates that there in

no significant difference between Highly satisfied and Highly

unsatisfied teachers with respect to Change Related Values.

This means Professional satisfaetion does not play

significant role with respect to Components of Change related

values,.
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s 430837

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE

BETWEEN THE MEAN SCORES ACCORDING TO

PROFESSIONAL SATISFACTION OF SECONDARY SCHOOL

TEACHERS WITH RESPECT TO CHANGE RELATED VALUES

AS A WHOLE

- Py s s e o o

PROFESSIONAL
SATISFACTION
Change related
values as a
whole
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Change related
values as a
whole.

—— o= =

HIGHLY HIGHLY t=-Value
SATISEFIED UNSATISFIED

I‘dean SoD- Mean SeDe

205,504 25622 202,196 25,861 1.449 NS
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The Table No.4:08:7 presents the significance of

difference between mean scores of Highly satisfied and Highly

unsatisfied teachers towards their job with respect to change

Related Values as a whole.

The t-~value is not significante

This means

Professional satisfaction does not play a significant role

with respect to change related values as a whole.

Panchal (1977) findings support the value.



TABLE ¢ 4£3:08:8

MEAN, S.D., AND SBIGNIFICANCE OF DIFFERENCE
BETWEEN THE MZAN SCORES ACCORDING TO PROFESSIONAL
SATISFACTION OF SECCNDARY SCHOOL TEACHERS WITH

RESPECT TO INNOVATIVE PRONENESS AS A WHOLE

80 o s s ey s s S e s e it e R et et e T 2 et

PROFESSTONAL HIGHLY « HIGHLY t=-Value
SATISFACTION SATISFIED UNSATISFIED
Innovative.- : Mean SeD. Mean S.De
Proneness as '

a whole

Innovative

Proneness as a

whole.

5194146 64.771 511.127 65,688 1387 NS
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The Table No.4:08:8 presents the significance of

difference between the Mean scores of highly satisfied and

highly unsatisfied teachers towards their Profession with

respect to Innovative Proneness as a whole.

This means Professional satisfaction does not play

a significant role with respect to Innovative Proneness as a

whole.
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PROFESSIONAL SATISFACTION OF TERCHERS AND

THEIR TLMPERAMENT TRAIT
TABLE $ 43:08:9

MEAN, S<D., AND SIGNIFICANCE OF DIFFERENCE

BETWEEN THE MEAN SCORES ACCORDING TO PRUOFESSIONAL

SATISFACTION CF SECONDARY SCHOQOL TEACHERS WITH
RESPECT TO CCHMPONENTS OF TEMPERAMENT TRAITS

PROFESSIONAL HIGHLY HIGHLY t~Value
§ATISFACTION _§ATISFIED UNSATISFIED

Components of Mean SeDe Mean SeDo

Temperament Trait

1) Active Trait 10.006 3.173 9,789 31.316 0,756 NS
2} Vigorous Trait 7.391 3,713 7,480 3.627 0.273 NS
3) Impulsive Trait 11.096 3,703 10,211 3,660 2,702 #%
4) Dominant Trait 11.382 3.680 11.108 4,473 0,772 NS
5) Stable Trait 8.899 4,670 84397 50131 1.164 NS
6) Sociable Trait 136104 3,337 12.294 4.644 2.350 *
7) Reflective Trait  11.496 3.819 11.691 6.939 0,422 NS -
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The Table N0.4:08:9 presents the significance of

difference between Mean Scores of Highly satisfied and Highly

unsatisfied teachers with their job with respect to the

components of Tenperament.

There is a significant Mean Difference at .01 level

between lighly satisfied and Highly unsatisfied teachers with

their jobs with respect to Impulsive Trait.

The Mean
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Difference is in favour of Highly satisfied teachers.
This means Highly satisfied teachers with their job are
more impulsive than the highly unsatisfied teachers towards

thelir jobe

Highly sociable people are sympathetic, co-oOperative,
agreeable and they enjoy the company of other friends and
high satisfaction with the job is obviously going alongwith

socilabllity.

There is a significant Mean Difference at .05 level
between Highly satisfied and Highly unsatisfied teachers
with their jobs with respect to Sociable Trait. This means
highly satisfied teachers are more Sociable than the

unsatisfied teachers.

According to the definition of Impulsive Trait,
Persons who are high upon this Trait are’happy going and
they can take quick decisions. They are happy in their

life &nd obviously., they are happy with their job algo.

The other t-values are not significant. This means
professional satisfaction does not play a significant role

on the other five components of temperament.



PROFESSIONAL SATISFACTION QF TEACHERS AND
THEIR LEADERSHIP BEHAVIOUR

TABLE ¢ 4:08:10

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MzSAN SCORES ACCORDING TO

PROFESSIONAL SATISFACTION OF SECONDARY SCHOOL
TEACHERS WITH RESPECT TO COMPONENTS OF LEADER=

‘SHIP BEHAVIOUR

o s s s — ———e —

et g = -

‘PROFESSIONAL HIGHLY HIGHLY t=Value
SATISFACTION _SATISFIED UNSATISEFIED
Components of Mean  S.D. Mean SeDe
Leadership

Behuviour
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1) Initiating
Structure. 41.466 8.468 41.661 10,170 0,241 WS

2) Consideration 13,684 5.078 12.765 :5.323 2.000 =

oy
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The Table No0.4:08:310 shows the significance of

difference between the Mean Scores of Highly satisfied and

Highly unsatisfied teachers towards their job with respect

to components of Leadership Behaviour.

There is a significant Mean difference at 05 level

between Highly satisfied and Highly unsatisfied teachers with

their jobs with respect to consideration. This means

difference is in favour of Highly satisfied Teachers. Highly

satisfied teachers perceive their principal at' significantly

higher level on consideration. This means the Professional

Satisfaction does not play a significant role on the
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Initiating Structure, and it does play a significant role

with respect to consideration.

TABLE NQO. 4308811 -

MEAN, S8.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MBEAN SCORES ACCORDING TO PROFE-
SSIONAL SATISFACTION OF SECONDARY SCHCOL
TEACHERS WIEH RESPECT 1O THE COMPONENTS OF
ORGANISATIONAL CLIMNATE

- e s [ g
o ImmIR TS — f—t—p -

PROFESSIONAL HIGHLY HIGHLY t~Value
SATISFACTION SATISFIED UNSATISFIED
Components of Mean S.D. Mean SeDo
Organisational “

Climate

1) Disengagement 19.075 6.654 20.784 9.159 2.501 *
2) Hindrance 13.785 3.444 14.529 5,650 1.901 NS
3) Esprit ‘ 25,800 6.824 24.833 6.803 1,597 NS
4) Intimacy 174499 4.946 17.147 6,118 0.730 NS
5) Aloofness 19,591 4,017 19.961 4.720 0.969 NS
65 Product Emphasis 17.504 5,910 18.103 6.813 1.181 NS
7) Thrust 22.573 T.164 22,505 6,493 0,111 NS
8) Consideration 38.224 9.897 38,064 11,472 0.171 NS

— = —— I = —t

The Table N0.4:08:11 shows the significance of
difference between the Mean Scores of Highly satisfied and
Highly unsatisfied teachers towards their jobs with respect

to the Components of Organisational climate.
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There is a significant Mean difference ét
«05 level between Highly satisfied and Highly unsatisfied
teachers with their jobs with respect to disengagementt
The mean difference is in favour of Highly unsatisfied
teachers in their job. This means highly unsatisfied
teachers in their jobs gives significantly higher score
on disengagement, they show significantly higher disenga-
gement, compared to professionally satisfied teachers. .

The other t-values are not sifnificant. There
is no significant differencebetween the highly satisfied
and highly unsatisfied teachers with their jobs with
respect to tpe components viz. Hindrance, Esprit,
Intimacy, Aloofness, Producttﬁmphasis, Thrust and

Consideration.
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4.49 (a) LEADERSHIP BEHAVIOUR AND ATTITUDE ™0 INNOVATION

TABLE

430921

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES ACCORDING TO
COMPONENTS OF LEADERSHIP BEHAVIOUR WITH
RESPECT TO THE COMPONENTS OF ATTITUDE TO

INNOVATION
COMPONENTS OF INITIATING CONSIDERA= t=Value
LEADERSHIP STRUCTURE TION
BEHAV IOUR
Components of Mean SeDo Mean SeDe
Attitude to
Innovation
1) Individualization 20,652 3.085 20,9 2,932 1.971 *
2) Curriculuﬁ . .

. Organisation 11.173 2.238 11.330 2.241 ' 0.778
3) Teaching-Learning

. Process 18,663 3.504 17.520 3.870  1.647
4) Teaching Resources 15,499 3.168 15.225 3,322 0,941
5) Internal School ‘

Organisation " 164320 4,283 '16.173 4.305 0,381

6) Staff Development 17.833 3.237 13.099 3.667 0.871
7) school Community

. RelationShipo 120271 20518 12‘194‘ 2‘710 0@331
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The Table N0.4:09:1 presents the significance of

difference between the mean scores of the components of

Leadership Behaviour, Initiating Structure and Consideration

with respect to the Components of Attitude to Innovation.
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The t-value is significant at .05 level between
Initiating Structure and consideration with' respect to the
Component, Individualisation. This means considerqtion of
Leadership Behaviour of the Principal is playing a signi-

ficant role with respect to the Component Individualisation.

The other t-~values are not significant. The two
dimensions of the Leadership Behaviour of principals do not
play a significant role with respect to the other componeants

of Attitude to Innovatiohs

The other t-=values are not significant. This means
the Initiating structure and Consideration of Leadership
Behaviour is not significant with respect to the Components
of attitude to Innovation viz. Curriculum brganization,
Teaching Resources, Internal School Organisation, Staff

Development and School Community Relationship.

TABLE 8 430932

MEAN, S.D., & SIGNIFICANCE OF DIFFERENCE BETWEEN
THE MBAN SCORES ACCORDING 70 THE -COMPONENTS OF
LEADBRSHIP BEHAVIQUR WITH RESPECT TO THE ATTITUDE
TO INNOVATIONW AS-A WHOLE.

™

COMPONENTS OF INITIATING CONSIDERATION t~Value

LEADERSHIP BEHAVIOUR STRUCTURE
Attitude to Mean SeDe Mean S.D.

Innovation as a whole
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Attitude to Innovae
tion as a whole. 111,617 14.619 111.633 16.210 0,012

The Table N0.430932 presents the significance of
difference between mean scores of the Initiating Structure and

Consideration with respect to the Attitudé to Innovation as a whole
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The t-value is not significant. Initiating
Structure and consideration of Leadership Behaviour of
Principal does not play a significant role with respect to

Attitude to Innovation as a whole.

LEADERSHIP BEHAVIOUR AND SITUATIONAL AND
INNOVATION CHARACTERISTICS

TABLE 3. 43:09:3

MEAN, S.D., AND SIGNI?ICA&CE OF DIFFERENCE
BETWEEN THE MEAH SCORES ACCORDING  TO THE
COMPONENTS OF LZADERSHIF BEHAVIOUR WITH
RESPECT T0 THE COMPONENTS OF SITUATIONAL
CHARACTERISTICS AND INNOVATION CHARACTERISTICS

=== =Emrmis It eI

COMPONENTS OF INITIATING ' CONSIDERATION tﬁValue\
LEADERSHIP BEHAVIQUR STRUCTURE

Components of Mean SeDe Mean SaDe
Situational and

Innovation

Characteristics
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1) Administrative

Support. 33.890 13.173 33.319 13.861 0.472
2) Staff Norms 24,101  8.487 22.633 8.048 1.954 *
'3) System Norms 16.628 7.570 16.293  7.312 0,497
4) Complexity 224199 66283 22,377 7.716 0,290
5) Compatibility 21,971  5.947 22.492 7.090 0,907
6) Riskness 17.124  6.790 16.382° 7.025 1.198
7] Localithess 33.127 7.536 33.466 7.879 0,491
8) Cosmopoliteness 33.115 7.848 34.042 7.691 1.320

——— =

— o S— —
= petmd - == i)

The Table N0.4:09:3 presents the significance of
difference between the Mean Scores of Initiating Structure and

consideration of Leadership Behmtiour W;th respect to components
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of situational and Innovation Characteristics.

There is a significant mean difference at .05 level
between Initiating Structure and Consideration with respect
to staff norms. This means Initiating Structure of Leadership
Behaviour is in favour of staff norms, as it shows significantly

higher mean.

The other tevalues are not significant. This means
the two dimensions of the Leadership Behaviour are not
significant with respect to the components of situational7and
Innovation Characteristics viz. Administrative Support, System
Norms, Complexity, Compatibility, Riskness, Localiﬁ%ess, and

Cosmopolitenesse

TABLE ¢ 4:09:4

MEAN, S.De., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES ACCORDING TO THE
COMPONENTS OF LEADERSHIP BEHAVIOUR WITH
RESPECT T0 SITUATIONAL AND INNOVATION

CHARACTERISTICS.
COMPONENTS COF . INITIATING CCONSIDERATION +t~Value
LEADERSHIP BEHAVIQUR STRUCTURE

Components of situa=- Mean SeD. Mean S.De.
tional & Innovation A

Characteristics as

a whole.

A T 0 G U e D Wras AP Y N DGR Qs W B U - e e, o Oty e s LT

Situational &

Innovation

Characteristics

as a whole 202,251 47.350 200,429 45.386 0,433

The Table N0.4:09:4 presents the significance of



difference between mean scores of the Components of
Leadership Behaviour of Principals, Initiating Structure
and Consideration with respect to the Components of

Situational and Innovation Characteristics as a whole.

The t-~value is not significant. Initiating
Structure and consideration of Leadership Behaviour of
Principal do not play significant role with respect to

the situational and Innovation Characteristics.

LEADERSHIP BzZHAVIOUR AND CHANGE RELATED
VALUE.

TABLE 3 43:09:5

MEAN, S.D., & SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES ACCORDING TO THE
COMPONENTS OF LEADERSHIP BEHAVIOUR WITH
RESPECT TO THE COMPONENTS OF CHANGE REALTED

374

VALUES.

COMPONENTS OF INITIATING  CONSIDERATION t-Value
EADERSHIP BEHAVIOUR STRUCTURE

Change Related Values Mean SeD. Mean SeDo

1) Traditionalism 37.533 6.502 37.073 6.305 0.739 NS
2) Progressivism 36,994 |, 6.825 37.272 7.863 0,428 NS
3) Dogmatism 31,911  7.491 31.691 6.765 0.336 NS
4) Venturesomeness 29.908 4.887 294262 5.535 1,399 NS
5) Conservatism 29.061  7.739 29.215 7.835 0,220 NS
6) Change Proneness 39.308  6.425 384723 6.669 0.998 NS

i

- o e s s s S st S
= mmomImasm IS T

The Table N0o.,4309:5 presents the significance of

difference between mean scores of components of Leadership

Behaviour of Principal, Initiating Structure and Consideration
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with respect to the components of the Change Related Values.

A

The te=values of all the cases are not significant.
Initiating structure- and consideration of Leadership Behaviour
of Principal do not play significant role in the component of

change Related Values.

TABLE : 4309:6

MEAN, S.D., AND SIGNIFPICANCE OF DIFFERENCE
BETWEEN THE MeAN SCORES ACCORDING TO THE
COMPONENTS OF LEADERSHIP BEHAVIOUR WITH
RESPECT TO CHANGE"RE;ATED VALUES

ot e g 2= o 2 —— e 0 s e T O
e 1 12— =

mERT=S —

COMPONENTS OF INITIATING CONSIDERATION +t=Value
LZADERSHIP BEHAVIQUR STRUCTURE
Change Related Mean SeDe . Mean S.D.

Values as a whole.

- . 20 " o -

S -y P U LU . Sy S T g W W - —

Change related ‘
values as a whole. 204.686 26.353 203.366 ' 24.662 0,568 NS

e s
= et

=2 =

The Table N0.4:09:6 presents the significance
difference between mean scores of Initiating Structure and

consideration of Leadership Behaviour with respect to Change

Related Valuese.

The t-~value is not significant. This means the

two dimensions of Leadership Behaviour do not play a

significant role in Change Related Values as a whole.
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TABLE 3 430937

MEAH, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETUEEN THE MEAN SCORES ACCORDING TO THE
" COMPONENTS OF LEADERSHIP BEHAVIOUR WITH

RESPECT TO INNOVATIVE PRONENESS AS A WHOLE

o P —
= = - e St D o

COMPONENTS (OF INITIATING CONSIDERA~ t=Value
LEIADERSHIP STRUCTURE TION

BEHAV IOUR

Innoveaetive Mean SeDe Mean Se.D.

Proneness

as a whole

-~ - - - s ——

Innovative
Proneness

as a whole 204.686 26.353 203,366 24.662 0,568 NS

The t-value 1s not significant. Initiating
Structure and Consideration do not 'play a significant

role with respect to the Innovative Proneness as a whole.



LEADERSHIP RBEHAVIOQUR AND TEMPERAMENT TRAIT
OF TEACHERS

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAN SCORES ACCORDING TO THE
COMPONENTS OF LEADERSHIP BEHAVICUR WITH
RESPECT T0 COMPONENTS OF TEMPERAMENT

——— g
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pfeesotan ot it o — pevad

COMPONENTS OF INITIATING CONSIDERATION t-Value
LEADERSHIP 3EHAVIOUR STRUCTURE :

Temperament Trait Mean SeDs Mean SeDe

1) Active Trait 9.899 3.221 9.953 3.245 0.185 NS

2) Vigorous Trait 7.386 3,759 7.503  3.544 0.368 N3
3) Impulsive Trait 104735 3.567 10.801 3.970  0.198 NS

4) Dominant Trait 114265 4.112 11.272 3.778 0,020 NS

5) Stable Trait 8,709 4,902 8.691 5.421 0.041 NS

6) Sociable Trait 12.594 3.975 13.147 3.742 1.576 NS

7) Reflective Trait 11.735 5.648 11.293 4.334 0.939 Ns

] oot e

— - — =y —_—

The Table N0.4:09:8 shows the significance of

difference between the Mean Scores of Components of Leadership

Behaviour, Initiatimg-Structure and Consideration with respect

to the components of Temperament.

The results of the t-values indicate that Initiating

Structure and Consideration of Leadership Behaviour of

Principals do not play a significant role with respect to the

Components of Temperamente



LEADERSHIP BEHAVIOUR AND ORGANIZATIONAL CLIMATE

TABLE s 4309:9

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE
BETWEEN THE MEAW SCORZS ACCORDING TO TrlE
COMPONENTS OF LEADERSHIP BEHAVIOUR WITH RESPECT
TO THE COMPONENTS OF ORGANISATIONAL CLIMATE

———

e —— i
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t-Value

2.353 *

12,983 W%

1.650
1,259
0,568

1.762
1.914 *

COMPONENTS OF INITIATING CONS IDERATION
LEADERSHIP BEHAVIOUR STRUCTURE
Components of Mean SeDoe Mean SeDe
Organisational ‘
Climates
1) Disengagement 20.294 7.751 18.660  7.627
2) Hindrance 14,484 4,766 13.304 3,612
3) Esprit 25,086 6,767 26,099 6.904
4) Intimacy 17.150 5.434 17.764 54390
5) Aloofness 19.810 4.400 19.592 4.119
6) Production

emphasis 18.046 6,090 17.141 4.907
7) Thrust 22.121  6.789 23.314 7.100
8) Consideration 13.084 4.852 13.764 5,730

1.459

N

The Table N0.4309:9 shows the significance of

difference between the Mean Scores of Components of Leadership

Behaviour of Principals, Initiating Structure and consideration

with respect to the Components of Organisational climatee.

There is a significant Mean difference at.01 level

between Initiating Structure and consideration with respect

to Hindrance. This means the Initiating structure of
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Leadership Behaviour is in favour of Hindrance. Initiating
Structure of Leadership Bheaviour plays a significant role

with respect to Hindrancee.

There is a significant Mean difference at .05 level
between Initiating Structure and consideration with respect

to Disengagement and Thrust. %his

This means Initlating Structure plays a significant
role with respect to Disengagement and consideration plays

a significant role with respect to Thrust.

The other t~values are not significant. This
means the two dimgnsions of Leadership Behaviour do not play
a significant role with respect to other components of
organisational climaté viz. Esprit, Intimacy, Aloofness,

Production Empahsis and Consideration.
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The Table No.4:1131 gives the significance of
difference between the mean scores of the components of
Temperament of Principals with respect to the components

of Attitudé o Innovatione.

FOR THE COMPONENT INDIVIDUALIZATION 3

As far as Individualization is concernéd, the
mean difference between Impulsive (2) and Stable Trait
(4) is significant at 0.5 level. Impulsive Trait of the
. Principal plays a significant role with respect to

Individualization.

All the other "t" values are insignificaht.
Other traits of the Principal d¢ not play a significant

role with respect to Individualization.

As far as the Components of Curriculum Organisation,
Teaching=Learning Process, and Teaching Resources are
concerned, tne t-values are not significant. The
temperament traits of Principal do not play significant

role with respect to the above components.

FOR THE COMPONENT STAFF DEVELOPMENT AND INTERNAL
SCHOOL ORGANIZATION 3

as far as the Staff Development and Internal School
Organisation are concerned, the t-values are insignificant.
The Temperament Traits of Principal do not play significant
role with respect to Staff-Development and Internal School

Organisation.
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FPOR THE COMPONENT COMMUNITY RELATIONSHIP 3

As far as the School Com@unity’Reiationship is
concerned, the mean difference between Active (1) and
‘Socisble Tréit (5) is significant at .01 level with
respect to Community Relationship. The Socilable

Trait of temperament of Principal plays significant role

with respect to Community Relationship.

It is observed, the mean difference between Active
(1) and Dominant Trait (3) and Active (1) and Stable
Trait (4) is significant at 0.5 level. Dominant (3) and _
Stable (5) Trait of Principal Play a significant role
with respect to Community Relationship. All the other

t-values are insignificant.
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From the Table No.4:10:3 we infer the following.

FOR TiHE COMPONENT ADMINISTRATIVE SUPPORT 3

As far as Administrative Support is concerned,
the mean difference between Dominant (3) and Reflective (6)
and Active and Dominant Traits of the Principals is
significant at 0.5 level. Reflective Trait of Principal's
Temperament plays a significant role with respect to
Administrative Support. All the other t-values are insifin-

ficante.

FOR THE COMPOWENT = STAFF WNORMS ¢

As far as Staff Norms is concerned, the mean
difference between Sociable (5) and Stable Traits (4) and
Dominant and Reflective Traits of Principal is significant
at .05 level. Stable Trait of the Principal plays a
significant role with respect to staff Norms. The other
t~values are insignificant. For the Component, all other
traits do not play a significant role with respect to Staff

Norms.

FOR THE COMPONENT - SYSTEM NORMS 3

As far as System Norms is concerned, all the
t=values are not sighificant, which means, the Temperament
Traits of Principals of Secondary schools do not play a

significant role with respect to System NOrmse
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1

FOR THE COMPONENT = COMPLEXITY 3

As far as Complexity is concerned, the mean
difference between Reflective (6) and Sociable Trait (5)
of the principal differ significantly at .05 level. This
means difference is in favour of Sociatle Trait. The
Principél having Socieble Trait plays significant role with

respect to Complexity. The other t~values are not significant.

. =3
FOR THE COMPONENT -~ COMPATISILITY, RISKNESS & LOCALITNESS:

Ag far as Compatibility, Riskness and Localithess
are concerned, the t=values are not significant. The
Temperament Traits of Principal do not play significant role

with respect to the Compatability, Riskness and Localiteness.

FOR THE COMPONENT COSHMOPOLITENZSS 3

As far as Cosmopoliteness is concerned, the mean
difference between Active (1) and Sociable (5) Traits is
significant at .05 level. All the other t-values are
insignificant. The Principal possessing more Sociable

Trait, plays a significant role with respect to Cosmopoliteness.
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This Table No.4:10:4 preéﬁts the signiﬁicance of
difference between the mean scores of the Components of
Temperament trait with respect to Situational and Innovation
Characteristics as a whole. The t-~values are not signi-
ficant. The Temperament Trait of Principals does not play
a significant role with respéct to Situational and Innovation

Characteristics as a whole.
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The Table No.4:310:5 on the following shows the
Mean, S.D., and twvalues of the Temperament of Principels

with respect to the Change Related Values.

For the Components Traditionalism, Progressivism,

Dogmatism and Venturesomeness.

As far as the above four components of the
Change Related Values are concerned, the t-~values are
insignificant. The Temperament Traits of Principal do not
play a significant role with respect to the Components of

Traditionalism, Progressivism, Dogmatism and Venturesomeness.

POR THE COIPONENT-CONSERVATISM 3

As far as the Conservatlsm 1ls concerned, the ‘
Mean difference between Stable (4) and Reflective Trait (6)
is significant at .01 level. Stable Trait of Temperament

vlays a significant role with respect to conservatisme.

It could be seen Active (1) and Reflective Trait (6),
and Dominant (3) and Stable (4) Trait are significant at
«05 level. Dominant and Reflective Traits of the Principal
play a significént role with respect to Conservatism. All

the other twvalues are not significant.
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FOR THE COMPONENT - CHANGE PRONENESS 3

As far as Change Proneness is concerned, Stable (4)
and Reflective Trait (6), and Sociable (5) and Reflective (6)
are significant, at .05 level. Stéble and Sociable Trait of
the principal play a significant role with respect to

change proneness. All the other t=~values are insignificant.
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The Table No.4:10:6 presents the Mean, S.D., and
Significance of difference between mean scores oI the
Temperament Traits of Principals with respect to Change

Related Valuess.

The t-values are not significant. This means the
Temperament Traits of Principals do not play a significant

role with respect to @hange Related Values as a wholeo
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The Table No0.4:1037 on the following page shows
the Mean, S.D., and Significance of Difference between
Mean Scores of the Temperament Traits of Principal with

respect to Innovative Proneness as a whole.

The t-values are not significant. This means the
Temperament Traits of Principals do not play a significant

role with respect to the Innovative Proneness as a whole.
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From the Table No.4:10:9, it is observed that
as far as Initiating Structure‘is concerﬁed. the mean
difference between Steble (4) and Dominant Trait (3) and
Dominant (3) and Sociable (5) Traits of Principals are
significanthat .05 level.All other t-values are not
significant. Sociable and Stable Trait of Principal
(as teachers) play significant role with respect to

Initiating Structure.

As far as Consideration is concernesd, the
difference between Reflective Trait (6) and Sociable Trait(5)
Reflective (6) and Stable Trait (4) are significant at 05 .
level. The stable Trait Principal plays significant role
with result to Consideration. All other t-values are not

significant.
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From the table N0.4:10:10, we infer the following.

FOR_THE COMPONENT DISENGAGEMENT 3

As far as Disenéagemeht is concerned, the mean
difference between Dominant (3) and Sociable Trait (5)
Sociable (5) and Stable Trait (4) are significant at 0.05 level.
Dominant and Stable Traits of principals play a significant
role with respect to Disengagement. All the other t-values

are not significant.

FOR THE COMPONENT - HINDRANCE:

As far as Hindrance is corcerned, all the t-values
are not significant. The Components of temperament of
Principal do not play a significant role with respect to

Hindrances

FOR THE CCOMPONEHT -~ ESPRIT 3

v

As far as Esprit is concerned, the mean différence
between Active kl) and Dominant Traits (3) of Principals is
highly significant at .01 level. Active Trait plays a
significan; role with reséect to Esprit. Also the mean
differences between Active (1) and Stable (4), Active (1) and
Sociable Traits (5) of Principals are significant at .05 level.
Again Active Trait plays a significant role with respect to

Esprit.

FOR THE COMPOMENT - INTIMACY

As far as Intimacy is concerned, the mean difference
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between Sociable (5) and Stable Traits (4) of Principals
is highly significant at .01 level. Stable Trait play
a significant role with respect to Intimacy. The mean
difference between Stable (4) and Reflective (6) Traits
of principals is significaﬁtkat .05 level. Stable Trait
plays a significant role with respect to,Intimacy. The

rest of the t-values are insignificant for the component.

ALOOFNESS

As far as Aloofness is concerned, the mean
difference between Active (1) and Reflective Traits (6)
of principal Temperament is significant at 0.5 level,
Reflective Trait plays a significant role with respect to
Aloofness. The other t-values are insignificant for the

componentse.

FOR THE COMPONENT -~ PRODUCTICN EMPHASIS @

As far as Production Emphasis is concerned, the
mean difference between Active (il and Dominant (3),
and Sociable Traits (5), Dominant (3) and Reflective Traits(6)
Sociable (5) and Stable Traits (4) are significant, at .05 level.
This ﬁeans that the Sociable and Dominant Trait of
Principal play a significant role with regpect to Production

Emphasise

FOR THE COMPONENT = THRUST 3

As far as Thrust is concerned, all the t=values are



not significant, s0 it would be seen that the Temperament
of Principals do not play significant role with respect

tOo Thruste.

FOR THI COMPONENT -~ CONSIDERATION 3

As far as Consideration is concerned, the mean
difference between Sociable (5) and Stable Traits (4) of
Principaks is significant at .05 level. Stable Trait of
the Principal's Tempeiament play a significant role with
respect to Consideration. The rest of the t~values are

ingignificant.
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FProm the Table No.4:11:1 we infer the following:

FOR THE COMPONENT = ITNDIVIDUALIZATION 3

So far as the Individualization is concerned,
there is a highly significant Mean difference at .01 level
between Dominant Trait (4) and Stable Trait (5), Dominant
Crait (4) and Reflective Trait, (7), of Secondary School
Teachers. These mean differences are in favour of Dominant
Trait and Reflective Trait. Dominant and Reflective Trait
of Teachers play significant rele with respeét o Individua-

lization.

There is .significant llean difference at .05 level
between Dominant Trait (4) and Social Trait (6) Stable
Trait (5) and Sociable Trait (6), of Secondary School Teachers.
These mean differences ére in favour of Dominant Trait and
Sociable Trait. Dominant and Socilable Trait of temperament of
teachers play a significant role with respect to

Individualization. All the other t~values are insignificant,

FPOR THE CCOIPCHENT =~ CURRICULUM ORGANISLTION 3

As far as Curriculum Organisation is concerned,
there is a significant iean difference at .05 level betwéen
Impulsive Trait (3) and Stable Trait (5), Dominant Trait (4)
and Stable Trait (5), Stable Trait (5) and Sociable Trait,
(6) Stable Trait (5) and Reflective Trait (7) of Secondary

School Teachers.
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These mean differences are in favour of Pominant

Trait, Sociable Trait and Impulsive Trailt respectively.

-
Social Trait, Dominant and Impulsive Traits of
teachers play a significant role with respect to the

component Curriculum Organisation.

FOR THE COMPONENT -~ TEACHING-LEARNING PROCESS @

As far as Teaching Learning Procesgs is concerned,
the Mean Difference between Impulsive Trait (3) and Sociable
Trait (6) is significant at 05 level. Thié'meéﬁs
difference is in favour of Impulsive Trait. Impulsive Trait
of the temper@ment of teachers plays é significant role with
respect to Teaching-Learning Processe. The other t-values

are insignificant.

POR THE CUMPONENT -~ TEACHING RZSOURCES

3

As far as Teaching Resources is concerned, the Mean
differences between Dominant Trait (4) and Stable Trait (5},
Dominant Trait (4) and Reflective Trait (7) are significant

at .05 level,

These Mean differences are in favour of Dominant
Trait and Reflective Trait respectively. Dominant and
Reflective Traits of temperament of teachers play a
significant role with respect to the Teaching-Learning

, NP
Process. All the other t-values are insignficant.
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FOR THE COMPONENT -~ STAFF DEVELOPMENT 3

As far as Staff Develcpment is concerned, the
liean difference between Active Trait (1) and Dominant
Trait (4), Impulsive Trait (3) and Dominant Trait (4),
Dominant Trait (4) and Social Trait (6) are significant

at e 05 level.

These lican differences are in favour of Dominant
Trait and Impulsive Trait. Dominant and fﬁpulsive Trait
of temperament of teachers play a significant role with
regpect to Staff Development. All -the other t-values

are ginsignificant.

FOR THE COMPONENT = SCHOOL COMMUNITY RELATIONSHIP:

As far as School Community Relationship is concerned,
the mean difference between Dominant Trait (4) and Stable
Trait (5), Stable Trait (5) and Sociable Trait (6) are

significant at .05 level. -

These mean differences are in favour of Dominant
Trait and Social Treait. Dominant Trait of temperament of
teachers plays a significant role with respect to School

Commmunity Relationship. All the other t-values are

insignificant.
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As far as Attitude to Innovation as a whole is
concerned, the mean difference between Dominant Trait (4)
and Stable Trait (5), Dominant Trait (4) and Reflective
Trait (7) are significant at .05 level. These mean
differences are in favour of Dominant Trait in both the

CasSeSe

Dominant Trait of temperament of teachers plays
a significant role with respect Attitude to Innovation as

a whole. All the other t-~values are insignificant.
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From the Table Ho.4:11:3, we infer the followings:

FOR THE COMPONENT - ADMINISTRATIVE SUPPORT ¢

t=

As far as Administrafdive Support is concerned,
the Mean difference between Active Trait (1) and Dominant
Trait (4), is significant at .05 level. This difference
is in favour of Dominant Trait. Dominant Trait of
temperament of teachers plays significant role with
respect to Administrative support. All the other t~values

are insignificant.

FOR Thn COMPONENT - ZJPAFE NORMS @

As far as Staff Norms is concerned, the mean
difference between aActive Trait (1), and Impulsive Trait (3)
Active Trait (1) and Dominant Trait (4), Active Trait (1)
and Stable Trait (5) are significant at .05 level. These
mean differences are in favour of Impulsive Trait, Dominant
Trait and Stable Trait respectively. Impulsive, Bominant
and Stable Trait of temperament of teachers play a signifi-
“cant role with respect to staff Normse. All the other

t=values are insignificant.

FCR THE COMPONINT = SYSTFEM NORMS 3

As far as System Norms is concerned, all the
values are not significant. The Temperament Trait of
teachers does not play a significant role with respect to

System Norms.
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The Table No.4:11:4 gives, Complexity and Compati~
bility. A&s far as Complexity eand Compatibility are
concerned, all the t-values are insignificante. This means
temperament of teachers does not pvlay a significant role

with respect to Complexity and Compatibility.

FOR THE COMPONENT - RISKNESS ¢

As far as Riskness is concerned, the mean differences
between the Active Trait (1), and Impulsive Trait (3), Active
Trait (1) and Dominant Trait (4), Zctive Trait (1) and Stable
Trait (5), Active Trait (1) and Reflective Trait (7) are
significant at 05 level. These mean differences are in favour
of Impulsive Trait, Dominant Trait, Stable Trait and Reflective
Trait respectively. Impulsive, Dominant, Stable, and Reflective
Trait of temperament of teachers play a'significant role with

respect to Risknesse. all the other t=values are riot significant.

£
FOR THE COMPONENT « LOCALLITHESS ¢

‘

As far as Localiﬁ%esé is concerned, the Mean difference
between Dominant Trait (4) and Reflective Trait (7), Sociable
Trait (6) and Reflective Trait (7), and Active Trait (1) and
Stable Trait (5) are highly significant at .01 level. These
mean differences are in favour of Dominant Trait and Sociable

Traite. Dominant and Sociable Trait of Temperament of

. A . - ) ..
Teachers play sicnificant role with respect to Localithess.

The mean difference between Dominant Trait {4) and
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Stable Arait (5) are significant at .05 level. These mean
differences are in favour of Active Trait and Dominant Trait
respectively. Active and Dominant Trait of temperament of
teachers play a significant role with respect to Localiﬁ%esse

All the other t=values are not significant.

FOR THE COMPONZNT - COSMOPOLITENESS @

As far As Cosmopoliteness is concerned, the mean
difference between Sociable Trait (6) and Reflecti&e Trait’(7)
is highly significant at .01 level. The mean difference is
in favouf of Sociable Trait. Sociable Trait of temperament

of teachers play significant role with respect to Cosmopolite-

nesse

The mean differences between Active Trait (1) and
Reflective Trait (7), Dominant Trait (4) and Reflective Trait (7)
are significamt at .05 level. These mean differences are in
fayour of Active Trait and Dominant Trait respectively. Bactive
and Dominant Trait of temperament pléy a significant role
with respect to Cosmopoliteness. Ail the other t-values are

insignificant.
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From the Table No.4:311:5, it could be seen that
all the Mean differences are not significant with respect
to Situational and Innovation Characteristics, as a waole
is concerned. The temperament of teachers does not play
a sigpificant role with respect to Situational and

Inmovation Characteristics as a whole.
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From the Table No.4:11:36 it is inferred.

FPOR THE COMPONENT =~ TRADITIONALISM 3

As far as Traditionalism is concerned, the mean
differences between Active Trait (1) and Stable Trait (5),
Stable Trait (5) and Sociable Trait (6), Dominant Trait (4)
and Stable Stable Trait (5) are highly significant at .01 level.
Active, Sociable and Dominant Trait of teachers play a
significant role ﬁith respect to Traditionalism. The mean
_differences between Impulsive Trait (3) and Stable Trait (5),
Stable Trait (5) and Reflective Trait (7) are significant at

+05 level. Impulsive and Reflective Trait of temperament of
teachers play a significant role with respect to Traditionalism.

All the other t-values are insignificant.

FOR THE COMPONENT - PROGRESIVISH @

As far as Progressivism is concerned, all the t~values
are not significant. This means the temperament of teachers

does not play significant role with respect to Progressivisme.

FOR THE COMPONENT -~ DOGMATISHM 3

As far as Dogmatism is concerned, the mean differences
between Active Trait (1) and Stable Trait (5), Impulsive Trait(3)
and Stable Trait (5), Dominant Trait (4) and Stable Trait (5),
Stable Trait (5) and Sociable Trait (6), Stable Trait (5) and
Reflective Trait (7) are highly significant at .01 level. Active,
Sociable and Reflective Trait of temperament of teachers play

a significant role with resgpect to Dogmatisme.
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Also the Mean difference between Active Trait (1)
and Impulsive Trait (3), Impulsive Trait (3) and Dominant
Trait (4), Impulsive Trait (3) and Social Trait (6) are

significant at .05 level.

-

These. mean differeﬁces are in favour of Impulsive
Trait, Dominant Trait and Sociable Trait respectively.
Impulsive, Dominant and Sociable Trait of Temperament of
teachers play significant role with respect to Dogmatisme

All the other t=values are insignificante.

FOR THE COMPONENT = VENTURESOMENESSS

As far as Venturesomeness is concerned all the
t=values are insignificant. This means the temperament of
teachers does not play significant role with respect to

Venturesomenesse.

FOR THE COMPONENT = CONSERVATISM 3

As far as Conservatism is concerned, the mean
difference between Active Trait (1) and stable Trait (5),
Vigorous Tréit (2) and Stable Trait (5), Sociable Trait (6)
and Stable Trait (5), Refléctive (7) and stable Trait (5) and
Impulsive Trait (3)1and Stable Trait (5) are highly signi--
ficaht at .01 level. These mean differences are in favour
‘of Vigorous Trait, Impulsive Trait, Sociable Trait and
Reflective Trait respectively. Vigorous, Impulsive, Sociable

and Reflective Traits of Temperament of teachers are play a
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significant role with respect to conservatism.

Also the Mean differences between Dominant Trait (&)
and Stable Trait (5) are significant at .05 level. Vigorous
and Steble Trait of témperament of teachers play a signi=-
ficant role with reséect Lo conservativisme. All the'other

t=values are not significant.

FOR THE COMPONENT - CHANGE PRONENESS:

As far as Change Proneness is concerned, Active
Trait (1) and Dominant Trait (4), Dominant Trait (4) and
Stable Trait (5), Dominant Trait (4) and Reflective Trait (7)
Stable Trait (5) and Social Trait (6) and Social Trait (6)
and Reflective Trait (7) are highly significant at .01 level.
These mean differences are in favour of Dominant Trait,
Sociable Trait and Active Trailt respectively. Dominant,
Sociable and Active Traits of temperament of Teachers play
significant role with respect to Change Proneness. All the

other t=values are insignificant.
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From the above Table (4:11:7) as far as
Change Related Values is concerned it is clear that the
mean difference between Active Trait (1) and Stable
Trait (5), Vigorous Trait (2) and Stable Trait (5),
Impulsive Trait (3) and Stable Trait (5), Dominant Trait
(4) and Stable Trait (5), Stable Trait (5) and Sociable
Trait (6) and Stable Trait (5) and Reflective Trait (7) are
highly significant at .01 level. These mean differences are
in Savour of Active Trait, Vigorous Trait, Impulsive Trait,
Dominant Trait, Sociable Trait and Reflective Trait
respectively. These traits play a significant role with
respect to Change Rel&ted Values as a whole. ALl the

other t-values are insignificant.
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From the Table No.4311:8, as far as Innovative

Proneness as a whole is concerned, we cbgerved that

the mean Gifferences between Dominant Trait (4) and
Staple Trait (5), Stable Trait (5) and Sociable Trailt (6)
are significant at .05 level. These mean differences are
in favour of Dominant Trait and Socihble Trait,
respectively. Dominant and Sociable Trait of temperament
of +teachers play a significant role with respoect to
Innovative Proneness as a whole. All the other t~values

are insignificante
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From the Table (4311:9), as far as Iniﬁiaﬁing
Structure is concerned, it is observed that the mean
difference between Impulsive Trait (3) and Reflective
Trait (7) is highly significant at .01 level. Also the
Impulsive Trailit of Temperament of teachers play significant
role with respect to their perception of the initiating
structure. HMean difference between Wigorous Trait (3) and
Reflective Trait (7), Dominant (4) Trait and Reflective
Trait (7), Sociable Tratt (6) and Reflective Trait (7)
are significant ak .05 level. Vigorous, Dominant and
Socilable Traits of teachers play gsignificant role with

respect to thelr perception of their Initiating Structure.

As far as Consideration Structure is concerncd,
the mean difference between Active Trait (1) and Reflective
Trait {7), Impulsive Trait (3) and Reflective Trait (7),
Sociable Trait (6) and Reflective Trai£ (7) are highly
significant at .01 level. Impulsive and Sociable Traits
play significant role with respect to consideration. Also
the mean difference between Dominant Trait (4) and
Reflective Trait (7).and Active (1) and Reflective Trait (7)

/
are significant at .05 level. The mean differences are in
favour of aActive Trait, Dominant Trailt respectivély. This
means these traits help them to perceive thelr principal
significantly at a higher level with respect to consideration.

All the other t~values are insignificant.
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FProm the Table No0.4:11:10 it is inferred

FOR THE COMPONENT = DISENGAGEMENT 3

As far as Disengagement is concerned, the mean
differences between Vigorous Trait (2) and Social Trait (6), -
Vigorous Trait (2) and Reflective Trait (7) are highly
significant at .01 level. Vigorous Trait of temperament of
teachers plays a significaht role with respect to Digsengagement.
Alsgo the mean differences between Active Trait (1) and
Vigorous Trait (2), Vigorous Trait (2) and Dominant Trait (4)
Social Trait (6) and Reflective Trait (7), Vigorous Trait (2)
and Impulsive Trait (3) are significant at .05 level.
Vigorous and Reflective Traits of temperament play a
significant role with respect to Disengagement. All the

other t-values are insignificant.

FOR THE CUMPONINT HINDRANCE 3

As far as Hindrance 1s concerned, the mean difference
between Vigorous Trait (2) and Impulsive Trait (3), Vigorous
Trait (2) and Dominant Trait (4), Vigorous Trait (2) and ,
Sociable Trait (6), Vigorous Trait (2) and Reflective Trait (7)
are highly significamt at .01 level. Vigorous Traits of
temperament plays significant role with respect to Hindrancee.
Also the mean difference between Active Trait (1) and
Vigorous Trait (2), Impulsive (3) and Sociable Traits(6),
Impulsive Trait (3) and Dominant Trait (4) are significant at

«05 level. Vigorous and Impulsive Trait of temperament play a

significant role with respect to Hindrance. All the other .
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t~values are insignificant.

POR THE CCOMPONZNT ~ESPRIT @

As far as Esprit is concerned, all the t-values
are insignificant. This means the temperament of teachers

does not play significant role with respect to Esprite

FOR THE COMPONENT = INTIMACY

o

As far as Intimécy is concerned, the mean
difference between Impulsive (3) and Vigorous Trait {(2) is
significant at ;OS level. Impulsive Trait of temperament of'
teachers plays a significant role with respect to Intimacy.

All other t=values are not significant.

FOR THE COMPCNZNY = ALOQOFNESS 3

As far as Aloofness 1s concerned, the mean difference
between Vigorous (2) and Impulsive Traits (3) is highly
significant at .01 level. Also the mean differences between
Impulsive (3) and Stable Trait (5), Impulsive (3) and
Reflective Treit (7) are significant a£ .05 level. These
mean differences are in favour of Vigorous, Stable and
Reflective “raits respectively. Vigorous, Stable and
Reflective Trait of temperament of teachers play a significant
role with respect to Aloffness. All the other t-values are

insignificant.



441

FOR THE COMPONENT « THRUST 3

As far as Thrust is concerned, the mean differences
petween Impulsive Trait (3) and Reflective Trait (7).,
Sociable Trait (6) and Reflective Trait (7) are highly
significant at .01 level and the mean difference between
Imoulsive (3) and Stabke Trait (5) is significant at .05
level. These mean differences are in favour of Stable,
Reflective and Soqiable Tralts respectively. These three
traits of temperament of teachegs play a significant role
with respect o Thrust. All the other t-values are

insignificant.

FOR THE COMPONENT CONSIDERATION s

As far as Cénsideration i1s concerned, the mean
differences between Active (1) and Impulsive (3), Impulsive(3)
and Dominant (4), Impulsive (3) and Stable (5), Impulsive (3)
and Reflective Traits (7) are highly significant at .01 level.
Active, Dominant, Impulsive Trait of temperament play
significant role with respect to Consideration. Also the
mean difference between Stable (5), and Sociable Trait (6),
is significant at +05 level. These mean differences are in
favour of Dominanﬁ, Active, Stable and Reflective Trailts
respectively. These traits of temperament play a significant
role with respect to Consideratioﬁ. All the other t-values

are insignificant.
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These are the Obgervations from the Table No.4:12:31.

FOR THE COMPOUNERT - ITNDIVIDUALIZATION 3

As far as Individualization\i§ concerned the mean
difference between the Open Climate (1) and Autonomous
Climate (2), Open Climate (1) and Familiar Climate {4) are
significant at 05 level. Thes mean differences are in
favour of Auconomous Climate and Familiar Climate respectively.
Autonomous Climate and Familiar Climate play a significant
role with respect to Indivicualisation. The other t-values

are not significant.

FOR THE COMPONENT ~ CURRICULIM ORGANISATION 3

As far as Curriculum Organisation is concerned
the mean difference between the Open Climate (1) and
Autonomous Climate (2), Autonomous Climate {2) and Closed
Climate (6) are significant at .05 level. The mean
differences are favour of Autonomous Climate. Autonmous
Climate plays & significant role with respect to Curriculum

Organization. All the other t-values ére insignificant.

FOR THE COMPONENT -~ TEACHING LEARNING PROCESS:

As far as Teaching-Learning Process 1s concerned,
the mean difference between Open Climate (1) and Familiar

Climate (4) is highly significant at .01 level. &Autonomous



Climate plays a significant role with respect to Teaching-
Learning Process. Also the mean difference between the

Open Climate (1) and autonomous Climate (2) Open Climate (1)
and Closed Climate (6) are significant at .05 level. Closed
Climate and Autonomous Climate play a significant role with
regpect to the Teeching-Learning Process. These mean
differences are in favour of Autonomous, Familiar and

Closed Climates. All the other t-values are insignificant.

FOR THE COMPONENT - TEACHING RESOURCES 3

As far as Teasching Resources is concerned, the mean
difference between Open Climate {1) and Familiar Climate (4)
is significant at .05 level. Familiar Climate plays a
significant role with respect to Teaching Resocurces. All

other it-~values are not significant.

'

FOR Tl

X

COMPONDNT = INTERNAL SCHOOL ORGANISATION:

%

As far as Internal School Organisation is concerned,
the mean difference between the Open Climate (1) and Familiar
Climate (4) Open Climate (1) and Closed Climate (6) are
significant at .05 level. Familiar and Closed Climate
play a significant role with respect to Internal school
Organisation. This mean differences are in favour of
Familiar and Closed Climates. All the other t-values are

not significant.

FOR THE COPONENT =~ STARE DEVELOPMENT 3

As far as Staff Development ls concerned, all the
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t~values are nobt significant. The Climate of the school
does not play a significant role with respect to Staff

Development.

FOR [HE COPQLENT - SCHOOL CCIRlUNITY RELATIONSEHIP:

As far as School Community Relationship is concerned,
the mean difference between Open Climate (1) and Familiar
Climate (4), Familiar Climate (4) and Paternal Climate {5)
are highly‘significant at .01 level. Familiar Climate
plays a siénificant role with respect to School Community
Relationship. Also the mean difference between the Open
Climate (1) and autonomous Climate (2), Familiar Climate (4)
and Closed Climate (6) are significant at .05 level.
Auvtonomous Climate and Clossd Climate play significant role
with respect to the Staff Development. All the other

t=values are ingignificant.
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From this Table, as far as attitude to
Innovation asgs a whole is concerned the mean difference
between the Open Climete (1) and Familiar Climéte (4)
is highly significant at..01 level. Famniliar Climate
plays a significant role with respect to Attitude to
Innovation. &lso the mean difference between Open
Climate (1) and Autonomous Climate {2) Open Climate (1)
and Closed Climate (6) are significant at .05 level,
Autonomous Climete and Closed Climete play a significant
role with respect to Attitude to Innovation. All the

other t-values are insignificant.
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From the Table No.4:12:4, as far as Administrative
Support is concerned, all the t-values are not significant.
The climete of the school does not pley a significant role

with respect to Administrative Supporte.

FOR THz COMPOHEINTS = STAPF NORIS 3

As fgr as Staff Horms are concerned the mean
difference between Open Climate (1) and Controlled
Climate (3) ere significant at .05 level. Controlled (3)
and Familiar (4) Climate play a significant role with
respect to Staff Norms. All the other t-values are

insignificant.

FOR THE COMPONENT = SYSTEM NORMS

As far as the System Norms are concerned all the
t=values are not significant. The Climate of the school
does not play a significant role with respect to Sgstem

Normse,
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Froﬁ the Table No.4:1254, it could be seen:

FOR THE COMPONENT - COMPLEXITY 3 '

The mean difference between Autonomous Climate (2)
and Controlled Climate (3}, Controlled Climate (3) and
Familiar (4) Climate are highly significant at .01 level.
Controlled Climate plays a significant role with respect to
Complexitye. Also the mean difference between Controlled
Climate (3) and Paternal Climate (5) is significant at .05
level. These mean differerces are in favour of Controlled
Climate. Controlled Climate plays a significant role with
respect to Complexity of Innovation. 2ll the other tsvalues

are insignificant.

FOR THE CQMPONENT -~ CORPATIBILITY @

]
As far as Compatibility isg concerned, the mean

difference between Autonomous Climate (2) and Closed Climate
(6) is highly significant at .01 level. -Autonomous Climate
plays a significant role with respect to Compatibility. Also
the mean difference between (4) Familiar and Paternal Climate
(5) is significant at .05 level. Familier Climate plays a
significant role with respect to Compatibility. All the

other t-values are insignificant.

FOR THY CUOMPONENT - RISKNESS 3

As far as Riskness is concerned khe mean difference
between Controlled {(3) and Paternal Climate (5) is significant
at .01 level. This mean difference is in favour of controlled
Climete. Controlled Climate plays a significant role with

respect to kiskness. &ll the other t-~values are insignificant.
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FOR THE CONMPONLNT - LCCALIINESS

- - ., 8 .
As far as the LocalitZness is concernsd the mean
difference petween Familiar Climate (4) and Paternal Climate (5)
i
is gignificant at 05 level. This mean difference is in favour

- s SR (9 . .. €
of Familiszr Climate, Famliliar Climate and Localithess go

together. &1l the other te-values are ingignificant.

FOR THE COMPONIMT « COSHOPOLITENZSSS

As f£ar as Cosmopoliteness is concerned the maan
difference between Familar Climate (4) and Paternal Climate (5)
is significant at 05 level. This mean difference is in

favour of Famliliasr Climate. Familiar Climate and Cosmppolite-

ness go together. All the other t-~values are insignificant.
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From the Table No.4:12:5, it is clear that
the mean difference between Controlled Climate {3) anad
Paternal Climate (5) Controlled Climate (3) and Closed
Climate (6) are significant at .05 level. The Controlled
Climage plays a significant role with respect to
Situational and Innovation Characteristics as a whole.

All the other t-values are insignificant.
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The Table No.4312:6 shows the significance of
difference between mean scores of six components of the
Organisational Climate with respect to the Components

of Change Related Valuese.

FOR THE COMPONENT ~ TRADITIONALISHM 3

As far as Traditionalism is concerned the mean
difference between Cpen (1) and Controlled Climate (3)
Open (1) and Familiar Climate (4), Controlled Climate and
Paternal Climate (3), Controlled Climate (3) and Closed
Climate (6) are significant at 05 level. These mean
differences are in favour of Controlléd and Familiar
Climate. Controlled and Familiar Climate play a signi-
ficant role with respect to Traditionalism. All the other

t~values are not significante.

FOR THE COMPONENT = PROGRESSIVISM 3

As far as Progressivism is concerncd the mean
difference between Autonomous (2) and Paternal Climate (5)
is significant at .05 level. The mean dAifference is in
favour of Autonomous Climate. Autonomous Climate plavs
a significant role with respect to Progressivism. All the

other t=valueg are insignificant.

FOR THE COMPONZNTS - DOGMATISM & VENTURESOMENESS:

As far as Dogmatism and Venturesomeness are concerned,
all the t-values are insignificant. The climate of the school
does not play a significant role with respect to Dogmatism

and Venturesomenesss



466

FOR THE COMPONEHT = CONSERVAEIVISM:

As far as Conservatiwvism is concerned, the mean
difference between Open (1) and Autonomous Climate (2) is
highly significant at «01 level. Open Climate plays a

significant role with respect to Conservatisgime.

The mean difference between Autconomous (2) and
Familiar Climate (4), Autonomous (2) and Paternal (5) and
Autonomous (2) and Controlled (3) Climate are significant
at .05 level., Autonomous Climate rlavs a significant role
with respect to Conservativism. .A11 the other t=valueg are

insignificant.

FOR THZ COLPONENT « CHANGE PRONENESS

As far as Change Proneness is concerned, the mean
difference detween Open (1) and Autonomous Climate (2),
Autonomous Climaté (2) and Paternal Climate (5), Controlled(3)
Climate and Paternal (5) Climate, Familiér Climate (4)
and Paternal (5) Climate are highly significant at .01 level.
Autonomous, Paternal Climates play a significant role wit
respect to Change Pronenesse. Also mean difference between
Open Climate (1) and Controlled Climate (5) Paternal (5) and
Closed Climate (6) are significant at .05 level. Controlled
Climate and Closed Climate play a significant role with respect

t0 Change Proneness.

All the other t-values are insignificant.
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From +the above table No.4:12:7, we infer the

following change related values:

As far as Change Related Values is concerned,
the mean differsnce between. Autonomous (2) and Open (1),
Climate, Autonomious {2) and Paternal Climate (5) are
significant at .05 level. Autonomous Climgte does play
a significant role with respect to Chaﬁge Related Valuese.
Other t=-values are not significant. The other Climates
do not play & significant role with respect to Change

Related Values. :
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From the Table No.4:12:8, we infer that the
mean difference between Open (1) and Controlled Climate(3),
Open (1) and Familiar Climate (4), Controlled {(3) and
Paternal (5) Climate, Familiar (&) and Paternal (5)
Climate are significant at .05 level. Open and Paternal
Climate play a significant role with respect to Innovative
Proneness as a whole. All the other-t-values are

insignificant.
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This taeble N0.4:12:9 gives the significance of
difference between the mean scores of Climate types of
Secondary Schools with respect to the Components of Leader-~

ship Behaviour.

FOR TiiE COMPONENT - INITIATING STRUCTURE @

As far as Initiating Structure is concerned the
mean differénce between Open (1) and Paternal Climate (5)
is highly significant at.0l1 level. Open Climate plays a
‘significant role with respect to Initiating Structure.
This mean difference is in favour of Open Climate. All
other t~values are not significant. The other climates do
not play a significant role with respect to Initiating

Structures.

FOR THE COMPONENT - CONSIDERATION 3

As far és eonsideration Structure is concerned,
the mean difference betwesn Open (1) and Paternal (5),
Open (1) and Closed Climates (6) are highly significant at
.01 level. Open Climate plays a significant role with
respect to Conslderation. Also the mean difference between
Open (1) and Controlled (3) Climate, Autonomous (2) and
Closed Climates (3) are significant at .05 level. Open
and Autonomous Climates play a significant role with

respect to Consideration. Other t-valueg are insignificant.
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The Table N0.4:12:10 gives the significance of
difference among the mean scores of schools with various
tvpes of Climate with regpect to the Components of the

Temperament. v,

OMPONENT ACTIVE TRAIT 3

i
iy
o
B
0

As far as the Active Trait is concerned the mean
difference between Autonomous climate (2) Familiar Climate (4)
and Paternal Climate (5) are significant at .05 level.

These mean differences are in favour of Familiar Climate (4).

Familiar Climate plays a significant role with reswect to

Active Trait. All the other t~values are insignificant.

FCOR THE COMPONENT=VIGOROUS TRAIT 3

As far as.Vigorous Trait is concerned the mean
difference between Cpen (1) and Familiar (4), Autonomous (2)
and Familiar (4), Open (1) and Closed (6), Autonomous (2)
and Closed Climate (6) are significant at .05 level.
Familiar and Closed Climate play a significant role with
respect to Vigorous Trait. 4all the other t-=values are

insignificant.

FOR Thl COMPONENT 3 TMPULSIVE TRAIT

-t

As far as Impulsive Trait is concerned all the

t=values are not significant. Climate of a school does not
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Play a significant role with respect to Impulsive Traite.

FOR THe COMPONENT = DOMINANT TRAIT ¢

As far as Dominant Trait is concerned, the mean
difference between Autonomous Climate (2) and Familiar
Climate (4) is significant at .05 level. This mean difference
is in favour of Familiar Climate. All the other t-values are
ingignificant. Familidr Climate plays significant role with

respect to Dominant Trait.

FOR THE COMPONENT - STABLE TRAIT @

As far as Stable Trait is concerned the mean
difference between Patermal Climate (5) and Closed Climate (6)
is significant at .05 level. Closed Climate plays a signi-
ficant role with respect to Stable Traite All other t-=values

are not significant.

FOR THo COMPONELT~SCOCTIABLE TRAIT 3

As far as Socilable Trait is concerned, the mean
difference between Familiar (4) and Paternal Climate (5) is
highly significant at .01 level. Fanllier Climate plays a
significant rcle with respvect to Sociable Trait. Further
the t~values between kutonomous (2) and Familiar (4), Paternal(5)
and Closed Climates (6) are significant at .05 level. Familiar
and Closed Climate play a significant role with respect to
Social Trait. All the other t-values are insigﬁi*icant. Other
Climates dognot play a significant reole with respect to the

Sociable Trait.

v
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The Table No.4:12:11 gives mean scores of Climate
of Secondary Schools in respect to the components of

Organizational Climate.

FOR THE COMPONENT = DISENGAGEHENT 3

As far as the Disengagement is concerned the mean
diffegencesaﬁéf%een Open (1) and Familiar (4), and Open (1)
and Paternal (5), Open (1) and Closed (6), Autonomous (2)
and Familiar (4), Autonomous (2) and Closed (6), Controlled (3)
and Paternal Climates (5) are highly significant at 0.01 level.
Pamilidr, Paternal and Closed Climates play a significant
role with respect to Disengagement. Also the mean differences
between Autonomous (2) and Paternal (5), Controlled (3) and
Familiar (4), Controlled (3) and Ciosed Climates (6) are
significant at 05 level. Again Paternal, Familiar and
Closed Climates play a significant role with respect to

’

Disengagement.

FOR THE COMPONENT ~ HIWDRANCE 3

As far és Hindrance is concerned the mean difference
between Open {1} and Controlled (3J), Open (1) Closed (6)
Autonomous (2) and Controlled (3), Autonomous (2) and Closed (6)
Controlled (3) and Peternal (5) and Paternal (5) and Closed (6)
Climatévare highly significant at .01 level., Controlled,

Paternal and Closed Climate play a significant role with

respect to Hindrance. Also mean difference between



Open (1) and Familiar (4) climate is significant
at «05 level, This also implies that Familidr Climate

plays a2 significant role with respect to Hindrence.

FOR THE COMPONENT -~ ESPRI

o
o

As far as Esprit is concerned, the mean difference
between Open (1) and Familiar (4), Open (1) and Paternal (51},
Open (1) and Ciosed (6), Autonomous (2) and Familiar (4),
Autonomous (2) and Paternal (5), Autonomous (2) and Closed(6),
Controlled (3) and Closed Climeates (6) are highly significant
at .01 levels Open, Autonomous and Controlled Climate play
significant role with respect to Esprit. Also the mean
difference between Controlled (3) and Paternal (5) Climete is
significant at .06 level. This shows the Controlled

Climate plavs significant role with respect to Esprite.

FOR THI COMPONENT « TINTIMACY @

As far as Intimacy is concerned, the mean difference
between Autonomous (2) and Paternal Climate (5) is highly
significant at 01 level. Autonomous Climate play signi-
ficant role with respect to Intimacy. Also open (1) and
Paternal (5) Climate, Autonomous {(2) and Controlled Climate(3)
are significant at .05 level. Open, and Autonomous Climate

play a significant role with respect to Intimacy.

FPOR THE COLPONZNT -~ ALOOFNESS

As far as Aloofness is concerned the mean difference
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between Open (1) and Autonomous (2), Open (1) and

Closed (6), autonomous (2) and Controlled (3), autonomous (2)
and Familiar (4), zutonomous (2) and Paternal (5),
Aitonomous (2) and Closed (6) Paternal (5) and Closed (6)

are highly significant at 01 level. Autonomous and

Closed Climate play a significant role with regpect to

Alcofness.

FOR TriE COMPONENT  PRODUCTION EXMPHASIS 3

s far as Production Bmphasis is concerned, the
mean difference between Autonomous (2) and Controlled (3)
Controlled {3) and Familiar (4) Climate are significant
at .05 level. Controlled Climate plays a significant

role with respect to Production Zmphasigse. The mean
differences are in favour of Controlled Climate(3).
Controlled Climate plays a signifiicant role with respect

to Production Emphasise.
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2,49(e) TYPES .OF SECONDARY SCHOOLS & ATTITUDE TO INNOVATION
TABLE s 4313:1
MEAN, S.De., AND SIGNIFICANCE OF DIFFERENCE BETWEEN MEAN

SCORES OF TYPES OF SECONDARY SCHOOLS WITH RESPECT TO
COMPONENTS OF ATTITUDE TC INNOVATION

- s — m— — — e eas  ma ogee e
— P SN — Ao s mm e e e g m awe  me mmm e
e I - A - — 2 - -4

Components Type of Missionary Corpora= Private Govern=
of Attitude School School tion School ment
to Innovation School School
I 11 ITiT Iv
MEAN 204,662 20.732 20.192 21.020
INDIVIDU A SeDe 3.031 3,005 3.389 3.356
LIZATION
. t" AL t12=0020 t23=1619 t3431.73
MEAN 11.167 11.374 11.222 11.238
CURRICULUM SeDe 2355 20297 20345 1.750
ORGANISATION
t=-VALUE t12=0.74~ t23=0045 t34=0.05
tl 3'—"00 19 t14=oo 27 t24%0o47
MEAN 18.017 17 .929 174343 13.396
TEACHING =~ SWD. " 3.6458 L3737 - 3.772 6.369
LEARNING
PR(){:E S LAYFS JE =V — . B
S t~VALUE t12 0s32 t23_1.08 t341341
MEAN 15.258 15,919 15.657 14,851
TEACHING SeDa! 3.246 24854 «426 .500
RESCURCES 3-42 3.50
t-VAIUE =1 =0,
ILUE t12 1.76 t23 0.58 t34~1.64
C13=1001 tl4=1003 t24=2o36*

e am e em o en
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INTERNAL
SCHOOL
ORGANISATICH

17 .040
3.923
t23‘—‘-'1 011
t14=0¢ 07

16.364
4,570

t., ,=0.58

34

t24=1 78

164000
4,297

S e e e MR g e e e e W e M e e e e S mae e mm e e e e e e We e e e e

STAFF
DEVELCOPMEN

)

SCHOOL
COIRUNITY
RELATIONSHIP

I

MEAN 154962
SeDe 4.380
t=VALUE t12=2012*

t13=0075
MEAN 17771
S.D. 3.594
t=-VALUE t12=1.11

t13'~20063
MEAN 12.275
SeDo 20618
t=VALUL t12=?.4l

t13=0.80

18,222

2.812
= 04
£)3=0.40

12.404.
2.535

=1
t23—-002

From the Table No.4313:1 it is observed:

INDIVIDUALIZATE

O, CURRICULUM ORGANISATION

& TEACHING=

LEARNING PROCES

S 3

As fa

prs

18.129

4.105

T ATR s TR e e e s M am aes e e W MR G BN e e e e e e M e e eer e w8 ey

12.614
4.563

TEORR MR R S mm MR sm mm e em s S MR s e ke e e e s e ew e me e A e e

r as Individualization, Curriculum Organisation

and Teaching-Learning Process are concerned, all the t-values

are not significant.

significant role with Tespect to Individualization,

‘Curriculum Organisation and Teaching-Learning Process.

These tyoes of school do not rlay a
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TEACHING RESCOURCES 3

As far as Teaching Resources is concerned there is
significant mean difference between tybes of Secondary /
schools and the components of attitudé to Innovation. It
shows that there is significant mean difference between
Corporation Schools and Government School. <Corporation
schools play a significant role with respect to Teaching

Resources. &ll other t-values are not significant.

INTERNAL SCHOOL ORGANISATICN 3

aAs far as Internal School Organisation is concerned,
. there is significant mean difference at .05 level between
Misgbnary Schools (1) and Corporation Schools (2).
Corporation School Teachers Play a significant role with
respect to Internal School QOrganisation. 21l the other

t=values are ingignificant.

SIAFF DEVELOPMENT & SCHOOL COMIMUNITY RELATIONSHIP s

As far as Staff Development and School Community
Relationship are concerned, all the t-values are insignie~
ficant. The types of Schools do not play significant role
with respect to Staff Development and School Community

Relationshipe.
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TABLE ¢ 4313:2

MEEN, S.D. AND SIGNIFICANCE OF DIFFERENCE BETWEEN
MEAN SCORES OF TYPES OF SECONDARY SCHOOLS WITH

RESPECT TO ATTITUDE T0 INNOVATION AS A WHOLE

PO U - T T~~~ — -~ — = E S L

Attitude to Types of Missionary Corpora= Private Govern-
Innovation Schoeol School tion School ment
as a whole School School

MEAN 111.28 113,68 110.84 113.19
Innovation ,
as a wnole T-VALUE t12=1o35 t23=1.30 t34=0.78

- a = -
t13_0.2- t14_0.86 t24_0,17

- m R MO s W M aem e e MW sem  mem M R ST B e e e mT mm e e e e

This Table No.4:813:2 presents the Mean, S.D. and

Significance of Difference between mean scores of types of

Hh

schools with regpect to Attitude to Inmnovation as a whole.

The t-value indicates that the types of schools
do not play a significant role with respect to Attitude to

Innovation as a wholee.
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TYPES OF SHCONDARY SCHOOLS AND SITUATIONAL & INNOVATION
CHARACTERISTICS.

TABLE ¢ 431323

MEAI, S.D., AND SIGHIFICANCE COF DIFFERENCE BETWEEN MEAN
SCORES CF 4YPES OF SECCHDARY SCHOCLS WITH RESPECY TO THE

CUMPONENTS OF SITUATIONAL CHARACTERISTICS.

Components of Types of lilssionary Corpora- Private Govern-

Situational Schools School tion School ment
Charescteri- School School
stics

MBAN 33.492 32.434 35.515 33.287
ADIINISTRA~ SeDe 13372 14.362 13128 13,104

TIVE SUPPORT
t=VALUE t,.,=0.64 taa=1le57 t,,=1.20

12 23 34
t13=1.27 t14=0.13 t24=oo43
MEAN 23,242 24,556 23.333 23.554
STAFF NORMS SeDe 7.656 110017 7.300 7.986
th—oolo t1430-34 t24=0073
MEAN 16.271 16.337 16.354 17.356
SYSTEHM NORMS SeDo 6.809 10,304 5,920 7.078

£=VALU

t

t12=0.06 t23=0.01 t34=1¢08

t13=0010 t1d=l.32 t2 =O¢82

4

- - —
- o am ee o e ew B SR Em em SR S e e wm YR am e em e e e e e s e e

The Table No.4:13:3 presents the Mean, S.D. and
Significance of difference between mean scores of the types of
the schools with respect Lo the Cemponents of Sitmational

Cheracteristicse.
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The t-values are insignificant. This means the
types of the school do not play a significant role with
respect to the Component viz. Administrative Support,

Staff Norms and System Norms.

TABLE § 4313:4

MEAN, S.De, aND SIGNIFICANCE OF DIFFERENCE BETWEEN
HEAN SCOZES OF TYPES OF SECONDARY SCHOCLS WITH
RESPECT G THE COMPONENTS OF INNOVATION CHARACTERISLICS

ED I mn mm mm s mwm mwe et MR e e S0 e e = rem sem e mm = = e e e e et pm e e e

e e e e e A DD L W0 DX W OmR OSN" D N S S DTS m mDnommo=mo=mo=

Components Types of liissionary Corpora- Private Govern=-
of Scnool School tion School ment
Innovation School School
Characteri- I II IIT v
stics

MEAN 22.658 22.111 21.626 22.188
COMPLEX ITY SeDs 6.763 9.444 5.124 5.240

t=VALUE t12=0.60 t230.44 t34=0.76

t13~1.36 c14=0¢62 t24~0.07

MEAN 224433 22,000 21.576 22,416

COMPATIBILITY SeDe 66533 7787 5,023 5,949

£=VALUE =0, =0,45 =
L=V ALU t12 052 t23 0.45 t34_1.07

13=1.17 "C.14=0. 02 t24=0o42

-
e W W W e em e e e ew e e e W omw R vm em mm s o e e e e W ek e o

MEAN 16,742 16.980 16,990 17.139
7T I —
t~VALUE tlz-«oc 28 t23=0. t34=0.16

o s e g - -
hand ""“""-—--——n.u-————_.__._
Ll ™



I Ix Iz iv
MEAL 33.076 34,040 32.434 34.158
LGCALI%%ESS SeDe 7el25 16,380 7.048 7483
= i =1 =0,0

t13_0076 t14—1 23 t24 0,09

ME AN 6:977 10,798 74293 6807

CC’SMOPOLIEEE-ESS SeDe 6977 1007 98 7.293 5.807
t=-VaLUE t12=0' 05 t23-—0021 t34'—=1026

The Table No.4:13:4 shows the Mean, S.D. and
significance of difference between the mean scores of the

types of School with respect to the Components of Innovation

Characteristics.

The t~values are insignificant. The types of the
school do not play significant role with respect to the
components viz. Compatibility, Riskness, Localithess and

Cosmopoliteness,
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TABLE 3 431335

MEAN, S.D. AND SIGNIFICANCE OF DIFFERENCE BETWEEN MEAN
SCORES OF TYPES OF SECONDARY SCHOOLS WITH RESPECT TO

THE SITUATIONAL AND INNQVATION CHARACYVERISTICS.

. e mm mm pes  me mMe —m me  ww W ama eew e e s e

Situational Types of Migssionary Corpora= Private Govern-
and Innovation Schools School tion School ment
Charactieris— Schoocl School

tics_as a whole

MEAN 200,92 201.22 201.58 205,22
SITUATIONAL S.D. 38.63 72441 . 36.16  43.90
ARD INNOVA-
E§E§ACTERI_ t-VALUR t12=0905 t14=10990 t23=0.04
25522 AS A £5,=0064  £,,=0.15 t,,=0.47

The Table No.4:13:5 indicates the Mean, S.D.and
significance of difference between mean scores of the types of
the schools with respect to the Situational and Innovational

Characteristics as a wholees

The t-value is not significant. The types of the
school do not play a significant role with respect to Situastional

and Innovation Charactéristics as a whole.



TYPES OF SCHCOL AND CHANGE RELATED VALUE

TABLE 3 431336

MEaN, SeDe AND SIGNIPISANCE OF DIFFZRENCE BETWEEN MEAN
SCORES OF TYPES OF SECONDARY SCHOOLS WITH RESPECT TO
THE COMPONENTS OF CHANGE RILATED VALUES,

Bt e s sws  wmm s e Se e e h e e e e e e s s e mem em emm med e e e aee W

Components Types of Missionary Corpora- Private Govern-
ok Scheools School tion School ment
Change : School School
Related I IT 113 v
Values
ViEAN 37.980 37.374 37.141 36.386
TRADIVIONALISI SeDe 6.323 5498 6.568 6899
t-VALUE t12=Oo7O t23“-=oo 26 't34%Oo79
MEAN 37 «667 36.697 36.545 36,683
PROGRESSIVISY SeDe 7.8086 6760 6.861 6.394
~=VALU. =le =V e =
t-VALUE t12 1.08 t23 0.15 t34 Ds14
=Lle 4‘ =le =Ve
t13 1.2 t14 1.11 t24 0.01
MBEAN 31.779 32.414 32.212 30,970
DOGHATISM SeDe 6+695 7.516 6.840 74949
t=~-VALUE =0, =0, =
212 74 t23 0.19 t34_l.18
t13=0:52  t,,=0.93 t,,=1.31
MEAN 29.608 30.162 29.162 29.871
VENTURESQMENESS SeDe 54357 5.074 4.971 4,772
.).._"J‘r T i) da = —
L=VALUE t,,=0,87 ty3=1.40 t, =1,03
t, =0, =0, -
13 71 t14 0e42 t24_0.41

-
- -
e S e s wm e m wm e e o - -

e e e
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I Ix Iz v
HEAN 29.792 28.566 28.596 28.653
!CONSERVATISM Sela 74795 8.049 8.170 - 8.481

-] 2 + = C. =Ve =O¢O
t=VALUE t12—1.37 L23 0.02 t34 4
t13=1-33 t14=1 026 t24=00 07
CHANGE SeDe 6465 6431 6.889 6,169
PRONEHESS
- & = = * _— *
T VALUE t12—0018 t23—2024 t34—1092
o ® — —
, ty4=2.51%  t;,=0026 t,,=0.38

From the Table No.4313:6 it is observede.

TRADITIONALISH 3

As far as Traditionalism is concerned, there is signi-
ficant mean difference at .05 level; between Government schools
(4) and missionary schools (1), Missionary School teachers are
-in favour of Traditionalism. Missionary School teachers play a
significant role with respect to Traditionalism. All the other

t=values are insignificante.

PROGRESSIVISM, DOGMATISM, VENTURESOMENESS & CONSERVATISM 3

As far as Progressivignm, Dogmatism, Venturesomeness
and Conservatism are concerned, the t=values are not significant.
The types of schools do not play a significant role with

refpect to Progressivism, Dogmatism,Venturesomeness and

Conservatisme
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CHANGE PRONENESS 3

As far as Change Proness is concerned there is signi-
ficant mean difference at .05 level between Corporation
School (2) and Management School (3), Hanagement School (3)
and Government (4) and Missionary (1) and iManagement School,
(3). Corporation, Government and Missionary School teachers
play a significant role with respect to Change Proneness.
Teachers in Corporation, Government, and Milssionary Schools

are change Proneness. All the other t-values are ingignificant.

TABLY 3 4:1337

HMEAN, S.D. & SIGNIFPICANCE UF DIFFERENCE BITWEEN MEAN
SCURES OF TYPES OF SECUNDARY SCHOOLS WITH RESPECT TO
TriE COMPONENTS OF CHANGE RELATED VALUES AS A WHOLE

e e Dm0 INommooImomm -]

D wm m me s e e e s e s we e e

Change Types of Missionary Corpora~ Private Govern-
Relazted School School tionary Schnool ment
Valuesa as School School
g whole

- e o e

Change Related MEAN 206.09 - 204.84 201.36 202.15
Values as a
Wthe SeDe 25@00 25022 26454 27.13

t=-VALUE t12=0.42 t14=0.13 t,,=0.94

23
t34—"300 21 tl3=1.55 t24=0073

-
W mw B e e e e e W e e ey e e e e e e e

The Table No.431337 presents the Mean, S.D. and
significance of difference between the mean scores of the types

£ 5 " P - . P
oL the school with respect to Change Related Values as a whole.

The t~values are insignificant. The types of the

" - * o 3
8cn00ls do not play a significant role with respect to Change

Related Values as a whole.



TYPES OF SpCONDARY SCHOOLS IN RELATION TO

INNCVATIVE PRONEHESS A5 A

TAESLE ¢ 431

SeDs, AND SIGNIFIEANCE

¢ IYPES OF SECCNDARY

IMNOMATIVE PRONENESS AS A WHOLE.

Innovative
Proneness
As a whole

Types of Mi
Schools School

TR GmE MR e e W B e W MM e e e e e e

MEAN 518.54
Innovacive
Proneness Selw 61423
as a whole

T VALUBE t12=0.56

"'l--a—c--umnn—-u-.—-—.‘

SCHCCLS

OF DIFFERENCE

ssionary Cornorae
y e

tion
School

Private
School
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WITH RESPECT TC THE

oo s mmw maw mem w mim men S s s e mem e s e e e mee wme e —_

Govern-
ment
School

i L I T T L T T

512.16

64.94

67.07

From the Table No.4:13:8, it is observed that the

types of the schoolsdo not play a significant role with

respect to Innovation Proneness as a

are insignificant.

vinole,

as the t-values



MEAN, S.D., AND SIGNIFICANCE OF DIFFSRENCE BETWEEN

SCCrES CF

TYPES OF SECGNDARY SCHOOLS WITH RESPECT 10O THE

436

COMPONENTS OF LEADERSHIP BLHAVIOUR.
Components Types of Missionary <Corpora- Privete Govern-
of Leader- Schools School tion School ment
ship Behaviour School School
INITTATING Sele 8.984 10.303 8.934 3.436
STRUCLURE ) 5
t=-VALUS t12=0013 t23==0081 t34= 52
t13~1917 t14=1.82 t24=1.32
MBEAN 38.462 36,273 38.636 38.842
CONSIDERATICH SeDe 10.297 11.716 10,047 10.154
t=-VALUE t12=1.70 t23=1.52 t34=0.14
. ~_13=O.14 t14=0.31 t24=1.65

B e S e A W TR M e e e W e e M mme Mmoo

This Table N0.4:13:9 shows the significance of

- . -

difference hetween mean scores of the types of schools with

respect to the Components of Leadership Behaviour.

The t=values are not significant.

school8do not play a significant role with respect to the

Components of LeaCership Behaviour.

\

The types of



TYPES OF SECONDARY SCHUOOLS AND TEMPSRAMERNT CF TEACHERS
TABLE 4313310
MZAN, S.D. AND SIGHIFICANCE OF DIFFERENCE BETWEEN MR2AD
SCORES COF TYPES OF SECONDARY SCHCOLS WITH RESDROT 0 THE
COMPONENTS OF URMNPERAMENT.
CO;pgn;n;s Types of Misgsionary Corpora=- Private Government
of Schools School tion School School
Temperament School
Trait I Iz ITT Iv
ACLIVE TRAIT Sele 3,520 2.714 2.949 3.169
- TIT — k3 —_ —
o=\ ALUE t12~1.88 t23..0.42 t34_1.52
t13=1o42 t14=00 21 t24=1099""
HMEAN 7.628 7.960 7.192 6.644
VIGCROUS TRAIT SeDo 3.797 3.902 3.590 3.116
t=-VALUE t12=0.72 t23=1.44 t34=1.15
) MEAN 10,704 11.273 10.469 13.683
IMPFULSIVE SelDe 3.692 6.522 3,598 4,025
TRAIT
t"'v U—“ =4de 0 =1le —-_—\Je
ALUE t12)1 3 t23 59 t34 0.40
t13=0.54 t14=0.04 t24=1.10
MEAN 11.117 11.717 10,990 11.515
DOMINANT TRATIT S.D. 3.926 3.634 3.924 4,547
LtV UE =le =3 —
AL t12 1.30 t23 1.35 t34-0.87
‘t13=0.27 t14=0.81 t24=0. 34
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STABLE TRAIT

SCCIABLE
TRAIT

REFLECLIVE
TRAIT

W wwe wew M wee  ams S e MR 0 aes SR s M G W B mme M B B M O e M fan S G e et e e

- e am TR GE aw R ww R b

MEAN

‘SeDe

t-VALUE

MEAN
S .D L 4

t~=VALUE

Is

11.137
3.553
T 2=l.52

t13=0083

I III
2.576 8.808
7.019 64351

= dk e =0,

t23_2¢80 t34—0 56
= % .
t14_2.86 t24%0 45
12.980 12.545
3.869 4,916
t23=0.61 t34=0.65
tl4=0.41 t24=0.07

12.000  11.697
4.794 3.741
t)3=0.30 t4,=
- o -
ty,=2403% t_,=0.77

The Table Ho.4:13:8 presents the Mean, S.De.

o B mm Bm me R e G s am s R ew W e we

- o e e M mm AR S G I MR M e ae TR G M R G e R G TR sk aw e e

12.541
3.498

- s W e e Wl tm I mE AW e G e s PR ma M M e e G EE me e e e e e

12.050

4,253

significance of difference between mean scores of the types of

the schools with respect to the Temperament Trait of teachers.

The t-values between Missionary (1) and Corporation (2)

Corporation (2) and Government (4) schools with respect to

Active Trait are significant at .05 level.

Government Schools have teachers are with Active Trait.

the other t~values are insignificant.

Missionary and

All

As Tar as Vigorous Trait is concerned, the mean
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¢

difference between Corporation (2) and Government (4) is

significant at 01 level. Corporation School teachers are’
in favour of Vigorous‘?rait.‘ The Corporation schools have
teachers with Vigorous Trait. The mean difference between
Missionary (1) and Government (4) School is significant at

«05 level. Government School Teachers have also the

tendancy of having Vigorous Trait.

All other t~values are insignificant. As far as
the Impulsive Trait and Déminant Trait are concerned,
t-values are not significant. The types of schoolsdo not
Play a significant role with respect to Impulsive and

Dominant Traite.

As far as Stable Trait is concerned, the mean
difference between Missionary (1) and Corporation (2),
Corporation (2) and Privete Management (3) Missionary (1)
and Government (2 are hiéhly significant of .01 level.

™

Private ilanagement,Corporation and Government Schools

have teachers with Stable Trait.

As far as Sociable Trait is concerned, the t-values
are insignificant. Thetygpes of the schools do not vlay a

significant role with respect to Sociable Trait.

As far a5 Reflective Yrait is concerned, the Hean
difference between iissionary and Government is significant
at .05 level. Government School Teachers significantly possess

ReZlective Trait. All the other t-values are insignificant.
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TYPES OF 85 O’\IDQ_PY SCHOOLS AND ORGANISATIONAL CLIMATE
TABLE ¢ 4313311
MEAN, S.D., AND SIGUIFICANCE OF DIFFERENCE BETWEEN MBAN
SCORES OF 1YPES OF SECONDARY SCHOOLS WITH RESPECT TO THE
DIMENSIONS OF CORGANISATIONAL CLIMATE.
Dimensions Type of lMissionary Corpora— Private Govern-
of Organi- School School tion School ment
satidnal School ' School
Climate.
I iz IIx EAYS
BRAN 19.438 20.283 19.323 20.238
DISENGAGENERT SeDe 6.178 86573 84963 3.886
t~-VALURE t12=1001 t23zoe77 t340072
t13=0013 t14=0095 t2430003
M AL 13.750 14,071 13.768 15.109
HINDRANCE Selle 3.613 36372 3416 7.0865
- L "f“‘ A— A
t-VLLUE 1 «75 t23~0.62 t34~1.70
t13=0.04 tl4=2.30* 24~1 32
MEAN 25.779 234475 254657 264317
ESPRIT SeD, 6.594 6.477 6.721 7535
t=-VALUE =294 %% =2, -
t12 2.9 t23 2.32% t34_0.65
=O. o b =
t13 15 14 0.65 t24~2.85**
MEAN 17.769 17222 16.778 17.056
INTIMACY SDs 5.406 6.0472 54856 44166
£=~VALUL = =
t13=1e53 t1421022 t24=-"0022

- e e o

- e

- e e e



I IT III v
MEAN 20.354 19.323 12.010 19.366
ALOOFNESS SeDo 4,700 5.328 4,124 2.898
t13=2.47* t14=1.85 t24ﬁ0.08
~ MBAN 17 437 17.545 18.121 18.228
PRUDUCTICN Sels 4,695 5.826 84493 4,233
EMPHASIS
L=V LLUE t12=0.17 t23==0.35 1,34=Oo11
MEAN 226342 20.697 23.970 234455
TARUST Sellw 7121 6.974 6.583 6.380
t-VALUZ t12=1 «95% t23_—.3.21**t34=o.56
t13=l 095*i tl4=1¢35 t24=2094‘7““"‘.
MEAN 13.525 12,778 13.495 13.277
CONSIDERATIONZ SeDe 54432 6149 4,514 4,094

t~VALUE t,,=1.10 t,5=0.93 t5,=0.35

2'0& =l J":o
t13=0.0¢ ) ,=0041 t,,-0,67

—n--.--_.-..--.—--—.-—--n---.——-—-——-—-—.—.-—.—o-—...



From the Table HNo.4:13:311 we infer the followings:

‘

FOR THE COMPONENT = DISENGAGEIRNT 3

As far es Disengagement is concerned, there is
no significent mean difference among the types of Secondary
vith resvect to disengagement as the t-velues are not

significant.

FOR UHE COMPONENT -~ HINDRANCE

Ahs far as Hindrance is concerned, there ig
significant mean difference at .05 level between Govern-
ment Schools (4) and Missionary Schools (1) Government

Schools teachers are significantly higher on Hindrance.

All other t~values are not significante

FOR THE COMPONENT - ESPRIT 3

As far as Esprit is concerned there is highly
significant mean difference at .01 level between Governe-
ment schools (4) and Corporation {2) Schools, ang
Corporation Schools (2} and Missionary Schools (1).

Missionary and Government School teachers are significantly
hiber on Esprit. There is significant méan differcence.
There is significant mean difference at .05 level betwéen
Corporation School (2) and Private Management {3) Schools.
Private Management sSchool teachers a significantly on

Esprit compared to their Counterparts in Corporation Schools.

-All the other t-values are not significant.

FOR THE CUHPONZENT-INTIMACY 3

Here all the t~values are not significant. Types
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of schools do play significant role with respect to Intimacy.

FOR THE COMPCNANT - ALOOFNESS 3

As far as Alooiness ig concerned there is significant
PR g . -~ . !

mean difference between Hissionayy (1) and Corporation Schools (2)
and Missionary (1) and Pvi. Management Schools (3). Missionary

Scheol Teachers perceive their Principals significantly

higher on Aloofness.

FOR THE COMPCONENI -~ PRODUCTION EMPHASIS :

As far as Production Emphasis is concerned all the
t-values are insignificant. The tppes of the schools do not e

Play a significant role with respect to Production Emphasis.

FOR THE COMPONEND -~ THRUST

2]

As fer as Thrust is concerned, there is highly signi-
ficant mean difference st .01 level between Corporation Schools(2)
and Private slanagement(3), and Corporation Schools (2), and
Government (4) Schools. Private Management and Govi. School
teachers perceive their Principals significantly higher on
Thruste

Further there is significant mean difference at .05
level between HMissionary (1) and Cofporation Schools (2) and
Missionary Schools (1) and Management Schools (3). lissionary
and Private Hanagement Schools teachers perceive their
pPrincipals significantly higher on Thrust. All other t=values

are notsignificant,. ' ‘
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FOR THE CUMPONEHRT - CONSIDERATION 3

As far as Consideration is concerned, all the
t-values are insignificant. The types of school do not

play a significant role with respect to Consideration.
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1.49(E) INSOVATIVE CHARACTERISTICS OF SECONDARY

SCHOOLS AND ATTITUDE TO INNOVATLTION

TABLE 3

i
[y

4:1

-
*

HMEAN, S.D.; AVD SIGNIFICANCE OF DIFFERSNCE BETWEEN MeAR
SCORES OF THE INNOVATIVE AND NOM-INNOVATIVE TYPES OF SCHOOLS
WiThd RESPECT T0 THE CCHPONENTS OF ATTITUDE TO INNOVATION

RN N N M s S s R Il = IR =

Components of INNOVATIVE NON=INNCGVATIVE t~=Value
Attitude to SCHOOLE SCHOOLS

Innovation HMean S.D. Mean SeDs.
Individualization 20,576 2.682 20.737 3.508 0.58%
Curriculunm

organisation 11-391 2'083 110108 2357 1.463
Teaching=~Learning

Process 17.564 3.417 18.323 5.924 2.036%*
Teaching .

Resources 15.556 3.001 15,246 3.481 1.094
Internal School )

QOrganization 16.214 3.901 16.283 4,659 0.184
Staff

Development 17.987 2,987 17.956 3,928 0,076
School Community .

Relationship. 12.556 2.186 12.114 3.635 1.662

-...--_-..-........_-n—--————-——o-_..--—---—

From the sbove Table No.4:14:1, it is observed that
the mean difference between the Innovative and Non-Innovative
Characteristics of Secondary School:s is signifiqant at «05 level
with respect to the Teaching=Learning Process. Non-innovative
school, teachers are significantly higher on Teaching-Learning

Process. For all other components tne mean differences are

not significant.
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TABLE NO, 431432

MEaN, S.D. AND SIGNIFICANCE OF DIFFERENCE BETWEEN
MEAN SCORES CF THE INNOVATIVE AND NON-INNOVATIVE

TYPES OF SCHOOLS WITH RESPECT TO THE ATTITUDE TO

INHOVATION AS A WHOLE

o= ome se g 2n o PmoEmo oD onoZs oD DT IR RN R RN = = =

06

Innovative INNGVATIVE NOW=-INNOVATIVE " t=Value
Chearacteristics e o o e e s e e e e et e e

of School Hean S.D. Mean SeDe

Attitude to

Innovation

as a whole.

- e wEs e W G e G W e MD  AKY MR T g M B g MR M mm MY e R mm  me  ww  EE mm

Attitude to 111.881 10.873 112.165 21.508 0.187

Innovation
as a whole

The Table No.4:1432 shows the significance of
difference between mean scores of Innovative Schools and
Non=-Innovative Schools with respect to Attitude to

Innovation as a whole.

The t-valueg is not significant. Innovativeness
of the school does not play a significant role with respect

to Attitude to Innovation as a whole.



TABLE ¢ 4314

3 .

VMRAN, Si:D., & SIGNIFPICAHNCE OF DIFFERENCE BETWEEN MUAN SCCRES
CF THZ INNOVATIVE AND NON-INNOVATIVE TYPES OF SCHOOLS WILE
RESPECT T0 TrHe COMPONLNTS OF SITUATIONAL CHARACTERISTICS,

Inncvative INNOVATIVE NON=-INNOVATIVE t~-VALUR
Characterlistics SCHCULS SCHOOLS

of 8chool

Situational Mean S.De Mean SeDo
Characteristics

PG A e WD em GWM M M M M e TS am e T e e e

Adnministrative 31535 13.809 35.394 12.944 3344 #%
Support.

Staff Norms 22.716 8.714 244293 8.033 2.184 *

System Norms 16.646 7.905 17.904 6.904 204774 %

The above Table No.4:14:3 shows that the mean
difference between Innovative and Non=innovative Characteristics
of Secondary Schools i1s highly significant with respect to
Administrative Supvort at 0.01 level. Non-Innovative schools
Play a significant role with respect to Administrative Support.
Also the mean difference between the Inncvative and
Hon~innovative Characteristics of Secondary School Teachers is
significant at .05 level with respect to the Component Staff
Norms, and -System llorms. Non=innovative schools play a

significant role with respect to Staff Norms and System Norms.
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TABLED ¢ 431434

MEAN, S.D., AND SIGNIFICANCE OF DIPFERENCE BETWEEN MEAN
SCORES OF THE INNOVATIVE AND NON-INNCVATIVE TYPES OF SCHOOLS
WITH RESPECT TO THE CCMPONENTS OF INNOVATION CHARACTERISTICS

W M mr u gmm gee smm e g mme A mmm mmw  wnm mmm e e me mee e e oot s e et e o e e
e T R =T — S-S~ - S R R

Innovative TNNCVATIVE NON=INNOVATIVE t=-VALUE
Characteristics
of School ,
Immovation Mean S.D. Mean S.D.
Characteristics
Complexity 22.078 66722 22,461 6,911 0.649

" Compatibility 224107 6,240 22.283 6.581 0.318
Riskness 164144 9.969 17.576 6,919 2394
Localiteness 33.267 8,433 33,404  7.515 0.199
Cosmopoliteness 33.634 8.038 33.537 7660 0.438

—-—u—n.-n.----—-—-—---—-.«-———————‘-

The mean difference between Innovative and
Non-innovative Schools is significant at .05 level with
respect t0 Rigkness. Non-innovative school plays significant

role with respect to Riskness.

All the other t=values are insignificant. Innovative
Cheracteristics of the school do not play a significant role
with respect to the Components viz. Complexity, Compatibility,

Loceliteness and Cosmopoliteness.
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TABLE : 431435

MEAN, SeD., AUD SIGNIFICANCE OF DIFFERENCE BETWEEN MEAN
SCORES OF THE INNCVATIVE CHARARCTRERISTICS {OF SCHCOLS WITH

RESPECT 10U TaE SITUATIONAL AND INNGVATION CHARACTERISTICS

= = P S S S - = - R R~ RS-~ —

&
;

Innovative IENOVATIVE HOWN=INNOVATIVE LJValue
Characteristics

of School

Situational and Mean 5.0 Mean S.D.

Innovation .

Characteristics -

G mm W MO ez W M e M e o R e G e RS G G Gen SER ke W mm  Sem R e e e e e e

¥

Situational and 197.160 49,808 205,984 44,484 2.171%*
Inmovation .

Characteristics

as a whole

From the above table Ho.4314:5, it is observed
that there is significant mean difference between Innovative
and Non~innovative Characteristics of Secondary Schools with
resbect ©o Situational and Innovative Characterisﬁics as a

whole at 05 level.

The mean is in favour of the Won-innovative Schools.
The Non-innovative schools play a significant role with regpect

to Situational and Innovation Characteristics

-



TABLE 3

al0

431436

MeAN, SeD. AND SIGNIFPICANCE OF DIFFERLINCE BETWEEN MEAN

SCORES OF IHE INNOVATIVE
WITH RESPICT TO COMPONENTS OF CHANGE RELATED VALUES,

ARD MNON-INNOVALIVE TYPES OF SCHCGOL

Innovative INNCOVATIVE NON~ INNCVATIVE t-Value
Characteristics SCHOULS SCHOOLS

of School

Components of Mean S.De. Mean SeDe

Change Related

Values )

Traditionalism 37.473 6.107 37.347 6.271 0.227
Progressivism 36,679 6.503 37.485 7.739 1.292
Dogmatism 31.395 6.392 32.236 7927 1.338
Venturesomeness 29.300 4.980 30,007 5.234 1.595
Conservatism 29.539 7.100 28.842 84326 1.034
Change Proneness 38.996 5,783 39.205  7.050 0.372

From the avpove
that it is insignificent

Innovetive and Non-innov

Table No.4:1436, it could be seen
mean difference between the

ative Characteristics of Secondary

School with respect to Traditionalism, Progressivism,

Dogmatism, Venturesomeness, Conservatism, and Change

Proneness.
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VIEAH, S.D., AND SIGHIFICANCE OF DIFFERENCE BETIWEEN
HMEAN SCURES OF THE INNUVLTIVE AND HON-INNOVALIVE TYPRES

OF SCHACCOLS WITH RESPECT TC CHLNGE RELATED VALUES AS A

VHOLE

Innovative INNOVALDIVE NUN=INNCVALIVE t=-Value
Characteristics SCHOOLS SCHOOLS

of School : .
Change Related Mean SeDo Hean S.D.

Value as a . .

wnole

Change Related 203.506 22.471 205.071 32.338 0.699
Value as a

whole.

The Table No.4:14:7 presents the mean, S.D. and
significance of differencg between mean scores of the Innovetive

and Won=innovative Characteristics of School with respect to

1
Change Related Values as a whole.

The t~valueg is not significant. The Innovative

Characteristic of the school do not play a significant role

with respect to Change Related Values as a whole.
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TABLE s 4:14:8

SCHOCLS wITH RESPECT TO0 IWNCGVATIVE PRUNENESS AS A WHOLE

e R R N R R E-E I E-E- - TN RE-RE NI
Innovetive INNGVATIVE NON-~-INNGYATIVE t~-Value

Chearacteristics
of School

Innovative HMean S.De. Mean S.D.

Proneness

as a whole

Innovative 510,259 43.813 521,384 178.518 1e972%
Pronenesgs

as a whole

The Table No.4:14:8 shows the Mean, S.D. and Signi-
ficance of difference between the mean scores of the Innovative
and Non-innovative schools with respect to Innovative Proneness

as a whole.

The t-value is significant at .05 level. The mean
is in £avour of Hon-innovative schools. The, Non-innovative

schools play a significant role with respect to Innovation

Proneness as a whole.
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TABLE ¢ 43:14:9

MEAN, S.De. AND SIGNIFICANCE COF DIFFERENCE BETWEEN MEAN
SCORES OF WHE INHOVATIVE AND NON-INNOVATIVE TYPES OF
SCHOQLS WITH RESPECT TC THE COMPONENTS OF TEMPERAMENT.

Innovative INHNCVATIVE NON=INNOVATIVE t=Value
Characteristics SCHOQOLS SCHOOLS

of Schools

Components of Mean SeD. Hean S.De

Temperament o
aActive Yrailt 2.819 3.221 10.010 3.228 0.685
Vigorous Trait 7+523 3.583 7 +357 3.758 0.521
Impulsive Trait 10,774 3.564 10,744 3.823 0.092
Dominant Trait 11.181 3.437 11.364 4,402 0.528
Stable Trait 8.160 4,912 9.141 4,763 2347 %
Sociable Trait 12.564 3.314 12.990 4,310 1.265
Reflective

Trait 11.222 4.019 11.835 6.019 1.358

From the Table (4:14:9), it could be seen that there
is significant mean difference between the Innovative and \
Non-innovative Characterigtics of Secondary School at .05 level
with respect to Stable Trait. Non-Innovative type schools

have teachers significantly higher on Stable Irait.

Furtner it is observed that there is insignificant
mean difference between the Innovative and Non~innovative
Cheracteristics of Secondary School with respect to Active Treit,
Vigorous Trait, Impulsive Trait, Dominant Trait, Sociable Prait,

and Reflective Trait.



INSOVATIVE CHARACTERISTICS OF SECCHNDARY
SCHOOLS AND LEADERSHIP BEHAVIOUR

TEDLE ¢ 43114310 . .

i
MEAN, S.D., AND SIGHIFICANCE OF DIFFERENCE BETWEEN HMEAN

SCORES OF THE INNOVATIVE AND NUH-INNOVATIVE TYPES OF

SCHOOLS WITH RESPECT 70 THE COMPONSNTS OF LEADERSHIP BEHAVICOUR

Innovative INNOVATIVE W= INWCGVATIVE t~Value
Chareacteriscics »

of School , _

Components of Miean S.D. Mean S.B.

Leadership

Behaviour

INTTIATING \
SLRUCTURE 40,868 9.027 42.084 9.197 le541
CONSEJEE_\'J:;TI,‘N 370243 106396 38.912 100545 16978 *

]
!

From the above Table (4:11:10) it is observed that
there is significant mean difference between the Innovative and
Nonwimnovative Characteristics of Secondary Schools with respect
to Consideration " .- "~ "r at (05 level. The mean is in favour

of Won~innovative Schools. The Non-innovative School teachers

perceive their principals significantly higher on Consideration.

Further, it is observed that there is insignificant
mean difference between the Innovative and Non-innovative
charactegistics of Secondary School wikh respect to Initiating
Structure. Innovativeness of the school does not pléy

significant role with respect to Initiating Structure.
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TABLE 3 433431

o——

MEAN, S.D., AND SIGNIFICANCE OF DIFFERENCE BETWEESN HMEAN
SCORES OF THE INNOVATIVE AND NON-INNOVATIVE TYPES OF
SCHOCLS WITH REBPZCT 0 THE DIMENSIONS OF ORGANISATIONAL CLIMATE.

b - R R R S - T - -~ R R -

Innovative INNCOVATIVE NN INNOVATIVE t=-VALUE
Characteristics SCHOCLS SCHUOLS

of School

Organigational liean Se.D. Mean SeDe

Climate

Conmponents

Disengagement 19.136 7.344 20,205 8,009 . 1.602
Hindrance 13.798  3.475 14.286 5.053 1.278
Esprit . 254379 6.897 256475 6.768 0.163
Intimacy 17225 4.977 17.465 5752 0.447
Aloofness 19.695 4,651 19.781 4,500 0.230
Production i

Efﬂ:@haSiS 17.272 5p061 18.094 6.164 1.670
Thrust 21.938 6.934  23.038  6.855  1.84
Consideration 134416 5,339 13.356 5.064 0.356

=W OEm R T Om T NS ODNOSETODDOmEoOm BN omm osm ommr s osae  mme ome e e o e e e o e

The Table No.4:1

>

111 presents the Mean, S.D. and
significance of difference betwesen the mean scores of the
Innovative and Non~innovative characteristics of the school

with respect to the dimensions of the Organisational Climate.

The t~values are not significant. The Inﬁovative
Cheracteristics of the school Goeg not play a significant
role with respect to the componeht, Disengagement, Hindrance,
Esprit, Intimacy., Aloofness, Productiocn Emphasis, Thrust and

Consideration.
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'SONAL  VARIABLES OF - TEACHERS. TABLE: 4.15 A
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INDIVIDUALIZATION 3

-

From the correlation matrix (TABLE), it appears
that the Individualization of Secondar§ School Teachers
is significantly related at .01 level with Curriculum
Organisation, Teaching=Learning Process, Teaching
Resources, Internal School Organisati®n, Staff Devélopment,
School Community relationship, Administrative Sdpport,
Staff Norms, System Norms, Complexity, Compatibility,
Riskness., Localitfﬁess. Cosﬁ%oliteness. Traditionalism,
Progressivism, Change Proneness, Active Trait, Dominant

Trait, Social Trait, Consideration Strueture and Hindrancee.

The Individualization of Secondary School
Teacher is correlated significantly at .05 level with

Dogmatism.

i

There is an insignificant negative correlation
between Individualization of Secondary School Teachers and
Disengagement, Esprit, Intimacy, Aloofness, Product

Emphasis, Consideration.

CURRICULUM ORGANISATION s

Curriculum Organisation of Secondary School
Teacher is significantly correlated at 01 level, with
Individualization, Teaching=-Learning Process, Teaching

Resources, Internal School Organisation, Staff Development,
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School Community Relationship, System Norms, Compatibility,
Cosmopoliteness, Traditionalison, Progressivism, Change

Proneness, Dominant Trait, Social Trait.

Curriculum Organisation is correlated significantly
at .05 level with Complexity, Riskness, Localiteness,
Dogmatism, Venturesomeness, Initiating Structure, Considera-

tion Structure.

There is an insignificant negative Correlation
between Curriculum Organisation and Disengagement Hindrance,

Aloofnesse.

TEACHING=-LEARNING PROCESS @

Teaching=Learning Process is significantly related
at +01 level with Individualization, Curriculum Organisation,
Teaching Resources, Internal School Organisation, Staff
Development, School Community Relationship, Administrative
Support, Complexity, Compatibility, Riskness, Localiteness,
Cosmopoliteness, Traditionalism, Progressivism, Venturesome=
ness, Change Proneness, Vigorcus Trait and Dominant Trait,

Egprit, Production Emphasise.

INTERNAL SCHOOL ORGANISATION 3

Internal School Organisation of Secondary School
Teachers is significantly correlated at .01 level with

Individualization, Curriculum Organisation, Teaching-Learning
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Process, Teaching Resources, Staff Development,
Administrative Support, Staff Norms, System Norms,
Complexity, Compatibility, Riskness, Cosmopoliteness,
Traditionalism, Progréssivism. Dogmatism, Venturesomeness.
Change Proneness, Active Trait, Vigorous Trait, Impulsive

Trait, and Dominant Traite

Internal School Organisation of Secondary
School teachers is significantly correlated at 05 level
with School Community relationship, Localiteness, Social

Trait and Initiating Structuree.

Teaching=Learning Process is significantly
related at 05 level with Staff Norms, System Norms,
Dogmatism, Active Trait, Impulsive Trait, Social Trait,

and Initiating Structure.

_ TEACHING RESOURCES $

Teaching Resources of Secondary School Teachers
is significantly related at 01 level with Individualization,
Curriculum Organisation, Teaching-Learning Process, Staff
Development, School Community Relationship, Administrative
Support, Complexity, Compatibility, Riskness, Localiteness,
Cosmopoliteness, Traditionalism, Progressivism} Dogmatism,.

Venturesomeness, Progressivism, Change Proneness and

Dominant Trait.

Teaching Resources of Secondary School teacher is
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significantly related at 05 level with Staff Norms,
System Norms, Vigorous Trait, Impulsive Trait,

Initiating Structure and Hindrance.

STAFF _DEVELOPMENT 3

The Staff Development of Secondary School
Teachers is significantly related at .01 level with
Individualization, Curriculum Organisation, Teaching=-
Learning Process, Teaching Resources, Internal School
Organisation, School Community Relationship, Adminie
strative Support, System Norms, Complexity, Compatibi=
lity, Riskness, Localitfiess, Cosmopoliteness, Traditionalism,
Progressivism, Venturesomeness, Change Proneness, Dominant

Trait and Sccial Trait.

Staff Development of Secondary School Teachers is
significantly correlated at +05 level with Staff Norms,

Dogmatism, and Consideration Structure.

SCHOOL COMMUNITY RELATIONSHIP 3

School Commnity Relationship is significantly
correlated at .01 level with Individualization, Curriculum
Organisation, Teaching~Learning Process, Teaching Resources,
Staff Development, Complexity, Compatibility, Riskness,
Localiteness, Cosmopoliteness, Traditionalism, Progressivism,

Venturesomeness, Change Proneness, Impulsive Trait,

Dominant and Social Trait.
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School Community Relationship is significantly
correlated at 05 level with Internal School Organisation,
System Norms, Dogmatism, Active Trait and Consideration

Structure.

ADMINISTRATIVE SUPPORT 3

Administrative Support is significantly
correlated at <01 level with Individualization, Teaching=-
Learning Process, Teaching Resources, Internal School
Organisation, Staff Development, Staff Norms, System
Norms, Complexity, Compatibility, Riskness, Dogmatism,
Venturesomeness, Change Proneness, Dominant Trait and

Social Traite

Administrative Support of Secondary School
Teacher is significantly correlated at .05 level with

Traditionalism and Consideration Structure,

STAFF NORMS 3

Staff Norms is significantly correlated at
o001 level with Individualization, Internal School Organi-
sation, Administrative Support, System Norms, Complexity,
Compatibility, Riskness, Loéaliténess. Cosmopoliteness,
Venturesomeness, Change Process, Impulsive Trait,

Dominant Trait, Initiating Structure.

Staff Norms is significantly related at .05 level



with Teaching=Learning Process, Teaching Resources,

Staff'Developmént. Vigorous Trait, and Social Trait.

The Staff Norms is negatively and significantly

related at .05 level with Thrust and consideration.

Systém Norms is significantly related at «05
level with Teaching~Learning Proneness, School Commuanity

relationship Cosmopoliteness, Impulsive Trait and Social
Traite '

System Norms is negatively and highly significant
with Intimacy at 01 level.

COMPLEXITY

Complexity is significantly related at .Oi level
with Individualization. Teaching-Learning Process,
Internal School Organisation, Staff Development, School
Community Relationship, &dministrati?e:Support. Staff Norms,
System Norms, Compatibility, Riskness, Localiteness,
Cosmopoliteness, Traditionlism, Progressivism, Venturesome=
ness, Change Proneness, Dominant Trait, Social Trait,

Initiating Structure and Consideration Structure.

Complexity is significantly related with Curriculum

Organisation and other Active Traits.



Complexity is highly and negatively significant
with Intimacy only.

There is also negative insignificant relation-
ship between Complexity and Vigorous Trait, Reflective Trait,

Disengagement, Hindrance, Thrust and Consideration.

COMPATIBILITY 3

Compatibility is highly and significantly
correlated with Individualization. Curriculum Organisation,
Teaching~Learning Proneness, Teaching Resources, Internal
School Organisation, Staff Development, School Community
Relationship, Administrative Support, Staff Norms,
Complexity., Riskness, Localiﬁ%ess, Cosmppoliteness, Tradie-
tionalism, Progressivism, Dogmatism, Venturesomeness, Change
Proneness, Active Trait, Impulsive Trait, Dominant Trait,

Social Trait, Initiating Structure and Consideration.

Compatibility is significantly related at .05 level
with Stable Trait only. )

RISKNESS

Riskness is significantly related at .01 level
with Individualization, Teaching-Learning Process, Teaching

Resourcess, Internal School Organisation, Staff Dévelopment.
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School Community Relationship, Administrative Support,

. E
Staff Norms, Complexity, Compatibility, Localitness,
CQSmopolitenéss, Progressivism, Dogmatism, Venturesomeness,

Change Proneness, Impulsive Trait and Dominant Trait.

Riskness is signififantly related at o05 level
with Curriculum Organisation, Traditionalism, Active Trait,

and Consideration Structures

There is negative significant relatlionship at

+«01 level between Riskness and Hindrance.
E
LOCALITNESS 3

Localitness is significantly related at .01 level
with Individualization, Teaching-Learning Process, Teaching
Resources, Internal School Organisation, Staff Development,
School Community Relationship, Staff Norms, System Norms,
Complexity, Compatibility, Riskness, Traditionalism,
Progressivism, Venturesomeness, Change Proneness, Dominant

Trait, Initiating Structure, Consideration Structure and
Esprite. -

Localitness is significantly related at .05 level
with Curriculum Organisation, Internal School Organisation,

Social Trait, Productf%mphasis<anﬁ Thrust.

COSMOPOLITENESS 3

Cosmopoliteness is highly and significantly related
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at «01 level with Individualization, Curriculum Organi-
sation, Teacﬁing-béarning Process, Teaching Resources,
Internal School Organisation, Staff Development, School
Comminity Relationship, Administrative Support, Staff/
Norms, System Norms, Complexity, Compatibility, Riskness,
Traditionalism, Progressivism, Venturesomeness, Change
Proneness, Dominant Trait, Initiating Structure, Considera~

tion Structure and Esprit.

Cosmopoliteness is significantly related at
+08 level with Dogmatism, Social Trait, Producﬁiﬁmphasis

and Thruste

There is negative significant relationship at

«05 level between Cosmopoliteness and Reflective Traite

ITRADITIONALISM 3

Iraditionalism of Secondary Teachers is signi-
ficantly related at «01 level with Individualization,
Curriculum Organisation, Teaching~Learning Process,
Teaching Resources, Internal School Organisation, Staff
Development, School Community Relationship, Complexity,
Compatibility, Localiﬁiess, Cosmopoliteness, Dogmatism,
Venturesomeness, Conservatism, Change Proneness, Dominant

Trait, Initiating Structure, and Consideration Structure.

Traditionalism of Secondary School Teachers is

significantly rélated at +05 level with Administrative



026

Support, Riskness, Impulsive Trait and Social Traite.

PROGRESSIVISM $

Progressivism of Secondary School Teachers is
significantly related at .01 level with Individualizat;on,
Curriculum Organisation, Teaching~-Learning Process,
Teaching Resources, Internal School Organisation, Staff
Development, School Community Relationship, System Noxrms,
Complexity, Compatibili{y, Riskness, Localit%ess, Cosmo=-
'politeneés, D&Qmatism, Venturesomeness, Conservatism,
Change Proneness, Coﬁsideration Struecture and Disengage-

mente.

DOGMATISM 3

Dogmatism of Secondgry School Teachers is
significantly related at 01 level with Teaching Resources,
Internal School Organisation, Administrative Support,
Compatibility, Riskness, Traditionalism, Progressivism,
Venturesomeness, Conservatism, Change Proneness, Impulsive

Trait and Reflective Trait.

¢

Dogmatism of Secondary School Teachers is
significantly related at .05 level with Individualization,
Curriculum Organisation, Teaching-Learning Process, Staff

Development, School Comminity Relationship and Cosmopolitenesse.

There is highly negative significant relationship

at «01 level between Dogmatism and Thrust,



527
VENTURESOMENESS 3

Venturésomeness of Secondary School Teachers
ig significantly related at .01 level with Teaching=-
Learning Process, Teaching Resourées. Internal School
Organisation, Staff Development, School Community
Relationship, Administrative Support, Staff Norms, System
Norms, Complexity, Compatibility. Riskness, Localithess.
Cosmopoliteness, Traditionalism, Progressivism, Dogmatism,
Change Proneness, Vigorous Trait, Impulsive Trait, Social
Prait, Reflective Trait, Initiating Structure, Venture=
someness of Secondary School Teachers is significantly
related at 05 level with Curric@tilum Organisation, Dominant

Prait, and Hindrancea

CONSERVATISM $

Conservatism of Secondary School Teachers is
significantly related at .01 level with Traditionélism. and

Dogmatism.

Conservatism of Secondary School Teachers is

significantly related at .05 level with Vigorous Trait only.

e

There is also a highly negative significant

relationship at .01 level between conservatism and Stable

Traite.

There is negative significant relationship at
<05 level between Conservatism, and Dominant Trait,

Disengagement, and Product’Emphasis.



CHANGE PRONENESS 3

ot

Change Proness of Secondary School Teachers is
significantly related at .01 level with Individualization,
Curriculum Organisaéion, Teaching-Learning Process, Teaching
Resources, Internal School Organisation, Staff Development,
School Community Relationship, Administrative Support,

Staff Norms, System Norms, Complexity, Compatibility,
Riskness, Cosmopoliteness, Progressivism, Dogmatism,
Venturesomeness, Conservatism, Impulsive Trait, Dominant

Trait, Social Trait, Initiating 8nd Consideration Structure.

Change Proneness of sécondary School Teachers is
significantly related at 05 lavel with Stable Trait and

Hindrance.

ACTIVE TRAIT ¢

Active Trait of Secondary School Teachers is
significantly related at .01 level with Individualization,
Internal School Organisation, Compatibility, Vigorous Trait,
Impulsive Trait, Dominant Trait, Social Trait, and
Reflective Trait.

-

The Active Trait of Secondary School Teachers is
significantly related at .05 level with Teaching=Learning

Process, School Commnity Relationship, Complexity, Riskness

and pisengagement. . e



VIGORQUS TRAIT 3

The Vigorous Trait of Secondary Schcal Teachers
is significantly related at .01 level with Teaching-
Learning Process, Internal School Organisation, Venture=-
someness, Active Trait, Impulsive Trait, Dominant Trait,

Social Trait, and Reflective Trait.

Vigorous Trait of Secondary School Teachers is
significantly related at 05 level with Teaching Resources,

Staff Norms and Disengagement.

Vigorous Trait of Secondary School Teachers is
negatively and significantly related at .05 level with

Egprit and Productfﬁmphasis.

IMPULSIVE TRAIT

Impulsive Trait of Secondary School Teachers is
significantly related at .01 level with Internal School
Organisation, School Community Relationship, Administrative
Support, Staff Norms, Compatibility, Riskness, Dogmatism,
Venturesomeness, Change Proneness, Active Trait, Vigorous

Tralt, Dominant Trait and Reflective Traite

There is significant relationship at .05 level
between Teaching=Learning Process, Teaching Resources,

System Norms, Comblexity. Traditionalism, Conservatism,

Stable Trait and Thrust.
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The Stable Trait to Secondary School Teacher
is correlated significantly at.05 level with Consideration

Structure.

SCCIAL TRAIT 3

There is a significant correlation at .01 level
between Social Trait of Secondary Teachers and Reflective
Trait, Initiating Structure, Disengagement, Intimacy,

Aloofness, Productfﬁhphaéis and Consideratione.

REFLECTIVE TRAIT 3

There is highly significant relation at .01 level
between the Reflective Trait of Secondary School Teachers

and Initiating Structure, Disengagement.

DOMINANT TRAIT 3

From the correlation Matrix (Table), it is clear
that the Dominant Trait of Secondary School Teachers is
significantly related at «01 level with Stable Trait,
Social Trait, Reflective Trait, Disengagement, Hindrance,

Intimacy and Consideration.

The Dominant Trait of Secondary School Teachers
is coreelated significantly at .05 level with Initiating
Structure and Consideration Structure,
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STABLE TRAIT 3

’Thé Correlation Matrix (Table) shows that the
Stable Trait of Secondary School Teachers is significantly
related at .01 level with Social Trait, Reflected Trait,
Initiating Structure, Disengagement, Intimacy, Production
Emphasis and Consideration, Hindrance, Intimacy, Aloofness,

and Production Emphasise.

There is significant correlation at .05 level
between the Reflective Trait of Secondary School Teachers

and Consideratione.

There is negative Correlation between the
)

Reflective Trait of Secondary School Teachers and Thrust.

INITIATING STRUCTURE 3

’

There is a high and significant correlation at
«01 level between the Initiating Structure and Consideration

Esprit, Intimacy, Production Emphasis, Thrust and Consideratione.

There 1s significant relation at .05 level between

the Initiating Structure and Disengagement, and Hindrance.

There is insignificant negative correlation
between the Initiating Structure of Secondary school

Teachers and Aloofness.
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CONSIDERATION 3

Consideration is significantly related at

«01 level with Esprit, Intimacy, Thrust and Consideration.

The Consideration is negatively correlated at
«05 level with Disengagement and Hindrance and also negative

insignificant correlation with Aloofness.

DISENGAGEMENT $

There is a highly significant relationship at
«01 level between the Disengagement Secondary School

Teachers and Hindrance, Aloofness, Production Emphasis.

4

HINDRANCE 3

From the correlation matrix (Table), it can be
observed that there is highly significant correlation at
+01 level between the Hindrance of Secondary School Teachers

and Aloofness.

The Hindrance of Secondary School Teachers is
mmﬁmhaﬁs@ﬁﬁm%@cwmhmdm.%lwdw&h
Intimacy end negatively insignificantly correlated with Esprit,

Production Emphasis and Thrust.

ESPRIT

Esprit of Secondary School Teachers is signifi=-
cantly correlated at 01 level with Intimacy, Production

Emphasis, Thrust and Congideration.
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INTIMACY 3

From the correlation matrix (Table), it is clear
that the intimacy of Secondary School Teachers is signi-
ficantly correlated at o0l level with Production Emphasis,

Thrust and Consideration.

ALOOFNESS

From the Correlation Matrix (Table), it is clear
that the Aloofness is significantly correlated at 01 level

with Productfﬁmphasis.

PRODUCTION EMPHASIS 3

From the correlation matrix (Table), we can say
that the Production Emphasis is significantly correlated at

+01 level with Thrust and Consideration.
THRUST

From the correlation matrix, it is clear that the
Thrust is significantly correlated at .01 level with

Consideration.

P T R I ™ —
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DISCUSSION OF RESULTS WITH OTHER RESEARCHES
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1. Regarding the relationship between age and
innovation, the following research studies show that
there is not much significance between age and innovative=

ness though there may be contradictory results.
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Buch (1972) Carlson (1966) in his study of
the rate of adoption in Allagheny country schools found
a negative correlation (=,27) between age and other
variables. Buch got 3. It is still not significant

at +05 level of confidence. .

Carnic (1966) Lawrence (1967) and Himmann
(1967) found age not significantly related to Principal'’s

innovativeness.

ahnell (1967) did not £ind any significant

relationship between age and acceptance of innovation.

Fleming (1967) got a negative relationship

betweén innovativeness and the age of Principals.

Seger and Holdaway (1966) in their research
study in the Urban School sys%em in Western Canada found
some, though not significant correlation between the age

and innovativeness.

Carlson (1965) in his study of adoption in
Allegheny Country and West Virginia did not £ind any

significant relationship with age and the rate of adoption.

Bhogle (1969) found that older headmasters adopted

more innovations,’

Hoffer and stangland (1958), Beal and Rogers (1960)
and Sheppard (1960) found that older the individual more

innovative he is.
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" In the present study the younger teachers are

having less attitude behaviour dissonant state than

the elderly teachers.

However gross (1942) Rshudkar (1961) and Rogers
(1961) concluded that younger persons were more innovative

in their behaviour.

Many studies, of course, did not find any signi-
ficant relatiénship between age and innovativeness of the
person such as Carnic (1966) Lawrance (1967) Hirman (1968)

Hold away and Seger (1966).

20 SEX AND ADOPTICN OF INNCVATION 3

Sex seems to play some significant role in the

adoption of innovation from the following studiess

Rogers, Joyce et.al (1966) in their Thailand
study found that the Secondary School Teachers' who percei=-
'ved innovations as more beneficial were malese The authors
did not find any significant relationship with the time of
adoption of innovations and sex of the teachers. Wehreas
Zimmerman (1970) concluded that innovations were more likely
to be adopted by males. Minunherg (1970) found that male
teachers perceived themselves more participating in decision
making ‘Dohmarm (1976) concluded that sex of teachers does
not affect his receiptiveness to change. In the present
study it is found that male teachers seem to have more

behaviour dissonant state than female teachers.



TEACHING EXPERIENCE $

Aévfa£ as ﬁﬂé sfudyvuﬁder consideration is concerned
regarding Teaching Experience and dissonance, the investigator
has arrived at the following resultse The more experienced
teachers having 5 years and above 5 years of teaching
experience seem to suffer from the state of dissonance rather
than teachers who are having less than five years of teaching
experience. The following research studies regarding teaching
experience and adoption of innovations from £onflicting

findings.

(1) Rao, {1967) and Hilfinker (1970) also did not
£ind any relationship between innovativeness and the

age of the teachers, but Leverene's (1968) found schools
having younger professional staff to be more innovative
whereas Bhogle (1969) concluded that older teachers were

more ready to aécept-innovations. The findings are conflicting.

(2) Bhogle (1969) in her study did not f£ind any
significant relationship between the experience of teachers
and acceptance of innovations. Study by Rao (1967) also has

yielded similar resultse

(3) Age, Experience, Consmopolitness are all
mutually intehdependent variables. With increased age,
the experience increases which may reésult into increased
consmopolite orientation. In the present study, age and
experience have been found to have no influence on the

school adoptability.
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(4) Roguers, Joyce and others (1966) in their
étddy found that Principals of innovative schools had
more experience. Seger and Holdaway (1966) in their
Joint Study found a negative correlation between the
amount of experience and indices of innovativeness.
Klingenberg (1967) found that administrators having long
experience contributed greatly in making the school more

innovative.

Demeter (1951) found that educators with more
than fifteen years"of experience had always given a high
rating to new educational activities. Bhogle (1967)
concure with the idea that Headmasters with long teaching

experience adopt more innovationse

Griffith (1959) finds that the longer an
administrator staysmin a'position the less likely be is
to accept and introduce change. Carlson (1965) while
comparing the scores attained by innovators and all those
who had on equal chance to be innovators found a tendency
for the innovators “to have shorter tenure in their bresent
positions®. In his Allehency country study he found a
positive correlation between "Perm-in-Office® and "rate
of adoption". Himman (1957) and Carnic (1966) found no
association between the mean number of years in the school
system -of the Principal/Superintendant and the School's
inwolvement in innovations. Seger and Holdaway (1966) found
a negative though not significant correlation between

‘Years in the system’ and 'innovativeness'. Roosa (1969)

~
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found a correlation of .57 between 'years on the job as

Chief School Administrator!, and the rate of adoption of
educational innovations', Leverence (1968) arrives at the
conclusion that the tenure of a Principal’is always short

in case of schools which are more innovative. Khaplan (1970)
concludes from his study that Principals with a longer tenure
show greater concern for initiating structure. The findings

are conflictinge.

1) Bhogle (1969) Characteristics of innovation

like compatability and Complexity affect the adoption pro=-
cess to a significant degree. Innovations like introduction
of Science Clubs, deputation of teachers for refresher
courses and teaching with audio visual aids were more adopted

because of their compatability.

2) Bhagia (1973), that as many as eleven
characteristics of eduéationai innovation are positively
and significantly related to the diffusion of innovation.
The heads of the schools to have the intrinsic characteris-
tics namely complexity and efficiency, and the situational
characteristics namely, facilitation and practicability. She
concludes effectiveness and relative advantage of an

innovation by the principals the greater would be the likely=-
hood of its adoption and the diffusion.

3) Buch (1972) indicated no relationship between
the professional reading of journals and the adoption of

innovation. Joyce (1966) pointed out significant corre=



043

lation between the professional reading habits by the
teachers and the time of adoption. Here the Attitude
Behaviour dissonant state is more for the teachers

having professional reading habitse.

4) Buch (1972), the Principals of the school
is beleived to be the key person for the entire imnova-

tion process of taking shape in the school.

5) Mukhapadhyvay (1975) indicates that the principal

of innovative schools encourages commnication than non-

innovative schoolse.

6) Pillai (1974) and Mukhapadhyay (1974) found
that openness of the climate make the social structure of

the school more conducgive to adopgtion of innovation.

7) Sharma (1975) concluded that the effective

leddership helped the change process.

8) Doctor (1973) revealed that headmasters of the .

high innovative schools p¥ocessed higher innovative

practices.

9) Patel (1975) reported that young headmasters

adopted innovations reading and frequently.

10) Bhogle (1969) adoption of innovations in
schools showed positive correlation such as qualification

of teachers, age of the teachers, personality of the
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headmaster and organisational climate of the schoolse
Experienced teachers and headmasters were found to be
promoting factor. Trained and qualified staff are more

innovativee. N

11) Dube (1973) revealed that the adoption of
four selected improved farm practices was more in the case

of older age group people and higher education.

12) Darji (1975) The Mean of *Initiating Structure'
goes well &ith‘open and Autonomous Climate, but not with
controlled and closed type. This, if school principals,
standing on ‘'Initiating Structure' could be improved
through inseivice education, perhaps that could contribute

to developing in their school open or Autonomous.

The mean of the 'Initiating Structure' also
seems to go well with Pafternal Climate. In the present
study it is found that teachers working in closed climate
schools exhibit a higher attitude Behaviour dissonant

state than those working in schools with other types of climate.

The second dimension of leadership behaviour

‘consideration' has also been found to be significantly

correlated to climates, perticularly the openness of climate.

'Initiating Structure! dimension of leadership
behaviour of school Principals hears a significant

relationship with the innovativeness of their school.
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Most of the results obtained by Panchal (1977)
in Gujarat are in accordance with the results of the

investigator in Madras. They are follows:

(1) t-value of conservatiwism is significant.

Teachers below 35 years are in favour of Conservatiwism,.

(2) The male teachers are in favour of Venturesome=
neés -
(3) It is significant. Teachers having 5 years and

above 5 yYears of experience is in favour of Teaching Resourcese.

(4) Teachers (with mobility) are in favour of
Teaching Resources.—witﬁ?ﬁbhility are in favour of Venture-

someness and Change Proneness.

(s5) Teachers attended Inservice-~Education are in

favour of Attitude to Innovation.

(6) Inservice Education Programmes are in favour of

Teéching Learning Process, Teaching Resources and School

Community Relationship.

(7) Non-Inservice Education teachers are in favour of

the situational Characteristdcs as a whole.

{8) Non-Inservice Education teachers are in favour

of Staff Norms and System Norms.

(s) Non-Inservice Education teachers are in favour

of Cosmopoliteness and Change Related Values as a whole.
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(10) Non=-Inservice Education teachers are in favour

of Dogmatism and Conservatism.

(11) Teachers who are having some reading habits

are in favour of compatibility.

(12) People who are highly unsatisfied towards their

job are in favour of Traditiom alism.

PROFESSIONAL READING HABITS $

The present study shows that teachers who have
the habit of reading professional literature have less
confirmed behaviour dissonance state than those who do

not have professional reading habits.

Buch (1972) indicated that no .relationship
exists between the Professional Reading of journals and
the adoption of innovations. Joyce (1966) pointed out

significant correlation between the professional reading

habit and time of adoption.

Panchal (1977) results show that teachers

having some reading habits are in favour of compatibility.

Pinnz‘(1970) reports that educators that

involved change process read more journals regularly.

Study by Rogers, Joyce and others (1966)
showed significant correlation of +154, +148 and .138 between

a number of professional journals read regularly by the
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teachers and all the three dependable variables i.e. 'time
of awareness', 'time of adoption®, and ‘Perceived beneficia~-

lity' of innovation' respectively.

From the past research, it is seen that
innovations as well as early adopters give greater waitage
to scientific information about innovation which is likely
to be found in professional journals-in the form of research

reviews and obstract.

Carter and Williams (1957) study of innovative-

ness of fifty English industrial forms showed that,
'Adequate information sources as measured by subscription
to scientific journals and degree of contact with Universitiesg®

was one of the five factors related to innovativeness.

Kumpf (1962) commenting on the reading habits
of the teachers said that weaker teachers were found to be
more interested in novals or the fiction type of literaturee.
According to him the fact whether the educational literature
is considered d;y or uninspiring or is looked upon as an
important source of guidance for future action gives a clue

in judging the degree of interest of the person concerned

in the problems of educatione.

The analysis, interpretation of the data and the
discussion of results with the other researchers are discussed
here. The next chapter deals with major findings and

suggestions for reduction of dissonance.
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Teachers can use Cognitive Dissonance
as a motivational device by presenting information
or a point of view known to be contrary to that
held by students and by making students aware of
differences between their own beliefs and their
own actions. In such situations, the drive to
reduce dissonance should result in modification of

the cognitive frame work.

"YELONG AND WEINGSTEIN®

A Teachers World Psychology in
the Class Room =~ Mc Graw-Hill,
KOgakuSI‘la, Ltdo' 1977.



