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4.1

CHAPIER - IV

ANALYSIS OF DATA

Introduction

The obijective of the study was to measure the
innovative proneéness of the secondary schools teachers in
relation to their personal variables and on the basis of
leadership behaviour pattern of the Principals,
Organizational climate types of the schools and the job
satisfaction of teachers. The sample of study was stratified
in such a way that varied types of schools could be
included in the study. Six mediumgof instructions, boys
and girls types and Kendriya Vidyalaye - both in and
outside Gujrat - were considered a8 separat® managements
and hence independent variables. The ten personal variables
of teachers considered were s age, sex, teaching
experience, academlc qualification, professional qualifie
cation, mobility, prior professional experience,
in-service education, professional reading habits, and

professional satisfaction.

In this study four tools were used for ccllection
of data one of which has been constructed by the
investigator for this study, the details of which has
been discussed in the previous chapter. The present

chapter covers the analysis of data yielded by these
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‘th989 tOOlS Viz. I.P.S.‘ L'EODOQ » OOCODCQO axld J'SOIG’
first separately for each tool and later in relatidén to the
other tools. The data have also been presented as per the

variables,

4,2 Analysis of the I.P.S. Data

The tool "Innovative Proness Scale® was designed
by Panchal (1977) for use on teacher-educators of Gujrat.
Patel (1979) redesigned it for use of Secondary and Higher
Secondary school Teachers of Gujrat. In the Dpresent study
the version of tool used by Patel has been used., The
analysis of data yielcded by the I.P.S., are presented in

this section.

Table 4,1 - The Innovative Proneness of Different
types of school Teachere

Type of School Response Mean SDe £t value
Pert & - Manasgemert -
KeVe 90 536.22 69.955 2.17%
others 242 531.21 72.03
Part B ~ Types of KJ.V.
KoVein Gujrat 30 536.40 864,78 0,02
Outside K.V, 60 536.04 53.13
Part C -~ Unisex Schools
Boys 50 521.52 62 31 2.00%
Girls 32 503.74 79.74 1.00
Mixed 250 537.74 72.85 1.49
Part D - Medium of Insturction
English 35 572.59 55,69 2.62*
Gujrati 40 556.52 80,51 2441 %
Sindhi 29 503.74 79.73 1.50
Hindi 31 606.92 74,76 1.17
Marathi is 473.59 58.46 1.64
Uréu io 513.07 85.05 1.73

* Significant at.05 level
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Table 4,1 shows the innovative proneness of the
teachers of the schools under different managements viz.
K.V. in Gujrat and outside, Unisex schools and medium of
instruction group of schools. Significant difference in f3-
vaour of K.V. is found (in part °*A* which shows the
innovative pronéness of K.V.) in relation to the other
schools. The mean score of the K.V. was higher but the
standard deviation was higher for other schools. In part Bt
the difference was marginal and nok significant difference
was found between the k.v « in Gujrat and ocutside K.V. though
mean sScore and standard deviation were higher in respect of
K.V. in Gujrat, In part *C* the difference was significant
at .05 level between the mixed and boys schools and it was
in favour of the miwed schools. The highest mean was of the
mixed schools and the highest standard deviation was of the
girls schools. In part 'Df two differences were éignif;cant
at .05 level, firstly between English and Urdu in favour of
English and between English and Gujrati also in favour c;f
English. The highest mean score was of Hindi medium and the
lowest of the Marathl schools. The highest SD was of Urdu
and the lowest of the English schools.

Table 4,2 shows the combined scores of teachers for

the three sections of the I.P.S. The Part 'At* of the table

shows no significant difference between the K.V. and other

schools. Section I shows higher mean and S.D. scores for
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other schools, Section II shows higher mean as well as

SD 8cores for the K.. Section III shows higher mean score
for the K.V. and higher S,D. for other schools, Part 'B®

of the table shows no significant difference, batween the
two types of K. In section I the mean score was higher for
outside K.V, but the S.D. was highet for the K.V. in Gujrat,
In case of Sections IX and ITII mean scores as well az S.D.
were higher for the K.V. in Gujrat. Part 'C* of the table
reveals Significant difference at .05 level betwsen the boys
and girls schools in favour of Boys in Section III. In
Section I the mean was highest for mixed schools and the S.D.
was highest for giris schools. In Section II the mean was
highest for boys schools and the S.D. was highest for mixed
scnools,., In Section III the m2an was highest for boys schools
and S.D. for girls schools. Part °*Df of table shows highly
significant difference at 0,01 level in Section I between
Bnglish and Gujrati in favour of English gnd significant
difference at 05 level between Marathi and Urdu in favour
of Urdu., In Section III significant difference was found
between English and Gujrati in favour of English, between
Gujrati and Sindhi in favour of Gujrati, and between Hindi
and Marathl in favour of Hindi., In all these sectlons the
mean w&s highest for Hindi but the S.D. was highest for Hindi

in Section I, Gujrati in Section II and Sindhl in Section IIXI.
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Table 4.3 descrilbes the dollective score for teachers
on Attitude to Innovation. No significant difference was
found on any component betwee the K.V. and other schools
of Gujrat state. Mean of the K.V. was higher in case of
all componéents whereags 8D of K.V, was higher in five of
the seven components only. The S . of other schools was high
in case of curriculum organisation and teaching=learning
process, This shows that the attitude to innovation was
relatively better for K.V, teachers though no significant
difference was found. In case of Part 'B® highly significant
difference at .01 level was revealed for the component of
*Individualisation® in favour of outside K.V. The mean of
outside K.V. was also higher for all the components. The
S.D. Of Ko&V4 in Gujrat was higher for five of the seven
components, The components of curriculum organisation and
staff development showed higher SD score for the outside K.V.
In part 'C#4 no significant difference was fcund\on any
componentg. The mean score of Boys schools was higher on the
componeénts of Individualisation and Teaching Learning Process,
of Girls schools on School Community Relation, and of Mixed
schools on the remaining four components, The S.D. sfore was
highest for the Girls schools on six compor€nts, In case of
staff dewvelopment Boys schools had the highest S,DL.Score,

On School Community Relationship #¥«Girls school teachers
scored highest mean as well as SJd, scores, In Parc 'Df

highly significant differences at 01 levkl were found
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between Bnglish and Gujrati in favour of Bnglish and
between English and Urdu in favour of English on the
componeénts of curriculum organlization and staff development.
Similar results were found in case of significant diff-
erences at .05 level on the components of Individualisationg,
Teaching Leaming Process and teaching resource. Significant
difference was also found between Marathi and Urdu dn.t
favour of Urdu, between English and Gujrati ini favour of
English and Sindhi and Hindi in favour of Sindhi. Gujrati
and Urdu medium schools showed better Attitude to
Innovation.

Table 4.4 shows the combined scores of teachers on
the components of the second section of the I.P.S. viz.
Situation and Innovative characteristics. No significant
difference was found in any part of the table for the
components of Administrative Support, Staff norms and
System norms. There was also no 3 ignificant difference in
parts *A* and *B® on the compeonents of complexity,
compatibility and localiteness, Part *A' showed no signi-
ficant difference on any component., Outside K.,V. had
higher mean on staff norms, System Norms, and Cosmopolite-
ness and the K.,V.in Gujrat had higher mean on Complexity,
Riskness and Localiteness. The mean of both types of K.V,
was almost equal on Administrative Support. In this part
the SD score of other schools was higher on Staff Norms
and System Noms and on all other components K.V. scored
higher mean.

In Part *B* highly significant difference at 01
leve]l was found in favour of K.V. in Gujrat on the
component of Cosmopoliteness and significant difference
was found in favour of outside K.V. on the comporents of
Riskness., Higher man was found for outside K.V. on the
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components of Administrative Support, Compatibility and
Riskness and for other components the mean was higher for
the K.V, in Gujrat. The S.,D. score of outside K.V. was
higher for Staff Nomms and Complexity and for all other
components the SD Score was higher of K.V. in Gujrat.

In Part 2C* significant difference at .05 level was found
between Boys and Girls and Mixed and Boys both in favour

of Boys school on the components of Localiteness. The

mean score of the Boys schools was highest on the components
of complexity, It was highest for Girls school on Adminis-
trative Support and Staff Norms and it was highest for the
Mixed schools on system Nomms. The SD score of Boys schools
was highest on Administrativé support, complexity,
compatibility, and cosmopoliteness, It was highest for Girls
schools on Riskness and Locallteness, It was highest for
Mixed schools on Staff norms and System Norms. In Part 'D*
highly significant difference at .01 level was found bstween
English and Gujrati and between Urdu and English both in
favour of English schools on the components of Riskness,
Significant difference at .05 level was found betwsen
Sindhi and Hindi in favour of Sindhi medium on the component
of Complexity, between Engliish and Gujrati in favour of
English, between Gujrati and Sindhi in favour of Gujrati
and between Urdu and Erglish in favour of Bnglish on the
component of @ompatibility. Significant difference at .05
level was also found between Hindi and Marathi in favour

of Hindi, and between Marathi and Urdu in favour of Urda

on the component of Riskness and between English and Gujrati
in favour of English, between Hindi and Marathi in favour

of Hindi, between Marathl and Urdu in favour of Urdu, and
between Urdu and English in favour of English on the
component of Localiteness, Significant difference at .05
level was also found between Hindi and Marathi in favour of
Hindi on the component of Cosmopoliteness, In Part *Df the
highest mean scores was of .English medium on administrative
Support and complexity, for Hindi medium on staff Nomms and
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System Noms and Gujrati medium on Cosmopoliteness. The
S.D. Score was highest for Urdu medium on Complexity,
Compatibility and Localiteness, for English medium on
Staff norms and System nomas, for Hindi medium on
Administrative Support and Cosmopoliteress and for Sindhi
medium on Riskness,

Table 4.5 shows the combined score of teachers
on the components of Sect. III of the I.,P.S. viz. the
Change Related Values., No significant difference was
found on any component in Part *aAt. The mean of other
schools was higher for Conservatism and of the K.V. for
all other components. The S,D, score of other schools was
higher for Traditionalism and Change proneness and of the
K.v. for all other componeénts., In Part *B' highly signifi-
cant difference at .01 level was found in favour of outside
K&, on the component of Change Proneness. Significant
difference at 05 level was found in favour of ocutside K.V.
on Progressivism. KeVe. in Gujrat had higher mean score
on Dogmatism and Conservatism and on all other components-
the mean was higher for outside K.V. The S.D. score of
outside K.V. was higher on ProgreSSiviSm and Dognatism and
of KJV. in Gujrat on the other four comporents,., In Part *C*
significant difference at .05 level was found between Boys
and Girls in favour of Boys school, on progressivism and
Change Proneness and between Girls and Mixed in favour of
Mixed Schools on Change Proneness. The mean of conservatism
was highest for Girls, of Dogmatism for Mixed &nd for the
remaining four components of the Boys schools. The S.D.
score of all components was highest for the Girls schools,
In Part *D® highly significant difference at 0,01 level
was found between English and Gujrati in favour of English
medium on Traditionalism, between Marathi and Urdu in
favour of Urdu medium on Dogmatism and between Urdu and

English in favour of English medium on Change Proneness.



TeaoT S0%0 23® JUEDIITUDTS »
TeasT 10°0 3° ueoTyTUDT® ATUDBTH ¥ K KE

*xG8°Z GE'6  PS'TE *22°%2 S6°L 09° ot *97°2 15°8 56°GE apan
£E€°T 80°Ss 00%62Z K:TAR SEEE-TAL ob* €€ 65°0 TP 00" 9¢ FUARIRH
*9€°2 6b*L  OF*ec 06°Y 68°S €0°LZ 910 06°'S 0z*Le TPUTH
9E° T 8v'6 G9°'TIE *L¥°Z  $9°L 0z*9¢ ¥G°0 08°9 6°9¢ TUouIs
*1¥°2 L0°8 Y8°'€¢ £1°0 00°9 Sv*Ob »xV6*Z L9%9 88°* €€ Taeafno
T0°¢ ¥0°9  Ob°e¢ IL*T  1t°9 G9* OF 2o'1 (s 24 4 0G°cd ys rruzg
NOILDMISNI J0 WATEEW « 0y JIYd
121 £€6°L 96°2Z¢€ ¥0*'T 98°9 LE 8¢t 16°0 60°9 S0*8¢ POXTH
IT*0 LS°6  EL*TIE *I¥*Z  PL°L $6°GE 88°*0 0g°9 G6°9¢ sTaTO
$2°0 69'8  0L*Te LZ*1 82°'s 06°*6¢ Y0%0 0z*9 05 1% s&og
STOOHDS XESIHA — 303 IMvd
$8*6  09°1f , 8$°01T 06°2% 1£°g 00%zZy  °A°M epTE3NO
08°1 808 82°SE *G8°Z  90°9 SL*6€ Loy $y9°9 9€%6€ 2ARIfno UT AN
2N J0 STIAL — 4y INYE
Lé*L  €5°e¢€ AR Z28°LE €20 69°LE SI8Y10
08°0 $6°8  Ph €S 9%*1T LZ°8 €E€* 1P Zv*o 86°G 89° 0% * A
INTEOUNYIR 3 ¥ T09q
onfea=3 4§ Geon anfeA=q  ag LT B0fEA—y 4GS uesn §100UDS
Tacubod. WUSTAT 58015038 W5 T TPUOT 3 LR e IL, 3o mediy

senleA peaeiad sbueyd JO gausucdwo) syl UO sxaydRael JO 91008 P IUTIWOD

09¢

t 9P 2 eTORL



»

«

*I9A8T §0°0 3I° IUBDTITULIS &
ToaaT 10%0 32 JUBRDIITUDTS ATUDTH #=»

e

LL°L

veoee »09°¢ ¥8°6

8Z°s¢ 82°1 L6°s zlL°'ze wpIn

2L 1 ¥9°g 09°82 »0v°2 GS°S 06°62 oY L9°S 06°1I¢ TUIRIC K

$8° 0 95°9 09°2¢ £9°71 09°L o8°8¢ 6E°T 06°L OL°0Of TUTH

L0 % 81°L 02°1€ 305°2 £6°6 8% YLE §¢°1 88°8 GE°¢€E TUPUTS

LL*Y 08°L 91°$¢ x¥29°2 28°L gz°1v o€ T €5°S ¥#6°1¢ Tarafop

86°0 zE'9 SV LE #¥P9°€ G9°E _ 0B°SY 10°0 $6°8 GE¥TE usytibug
NOIZOMLIENT 40 WOLAEW 30, I8V

¥9°0 66°9 62° €€ #90°Z G9°9 19° 0% 4 A o 8L°L 90°1¢ POXTH

8" 1 BY'L 02° 1€ 2£0°Z 95°6 £L°LE 0s* T 88°8 S§° €€ STATO

£9° Y 1€°6 .  08°¢¢€ "EE°0 - " L9°9- - €6°TP $G° 1 L9°8 LE°OE skog
INFANLE 0 XIS = 405 %S

2E°L  O1°SE  »xP9°€ L¥'€  OL°Sv 90°8 0£°%2 *A*M 8pTSINO

LO°0 GE*L 96° %€ »»H9°€ " $0°9- - 19°9% I° T 82°8 19°2¢ 3=af{wO ur*A*M
’ A J0 SEAAL ~ y°y I¥YS

zZL*9 LE*EE 15°L 06°8€ €6°L €6°71€ 8X9U30

LL*O €€°L  €0°SE Z¥°T - SL°% - §9°9% TE*0  LI8 S¥°se At
, : IN HEOUNVN ~ 395 Luvd

— . -
siiIRA~3 (5 UR o] anyea~3 as Ut an snrea~y dOS UBBH TooUoE
SEaloWoSoaNqUBA SSolauoad obueyy WSTIEAXOSUCD 30 sadiy

(@) 092

ﬁo L ob@ﬂ#ﬁﬁou mt.,w m.ﬂamaw



443

261

PR

Significant difference at .05 level was found between
Marathi and Urdu in favour of Marathi medium on Traditiona-
lism, between Gujrati and Sindhi in favour of Gujrati
medium and between Marathi and Urdu in favour of Urdu medium
on Pro-gressivism, between English and Gujrati in favour of
English and between Sindhi and Hindl in favour of Sindhi on
Dogmatism, and between English and Gujrati in favour of
English, between Gujrati and Sindhi in favour of Gujrati
between Hindi and Marathi in favour of Hindl and between
Marathi and Urdu in favour of Urdu on Change Proneness. The
mean of Part *D! was highest of Urdu for conservatism and
of English for the remaining components. The highest S D
score was of Gujrati on Venturesomeness, of Sindhi on
Dogmatism and of Urdu medium for the remaining components.

Innovative Categories

Theoretically a respondent could score maximum of
750 points (150x5). This figure has been divided by 3 to fomm
the three groups of Highly, moderate and low innovative
categories of teachers, Even though the possibilitiesc. existed
to dévide the teachers into four or more groups alsc but the
grouping was retasined at three to keep the study comparable.
It was presumed that anybody who scored more than zero was
an innovative person falling into one of these categories.
In other words, there was a fourth group of non-inmnovative
teachers also but as no oné€ scored zero this group needs no
mention. The scoring range of these categorieswasyunder -

Category Range of score
Highly Innovative (HI) above 500
Moderately Innovative (MI) 251 - 500

Low Innovative (II) : 1 - 250
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Table 4,6 gives the break-down of the scores of these

three groups. The MI category had 47% teachers followed

by LI category 33% and HI category 20%. Similar ratio of

teachers was found in the 3 groups of schools. The HI

category consisted of teachers of K.V. 27% of Unisex

schools 25% and of other schools 48%. Individually the
HI cgtegory teachers were 26% in English, 25% in Girls
and Gujrati, 20% both types of K.V. and Urdu, 18% Boys,

174 Sindhi and 13% Hindi and Marathi medium schools.

Table 4,6 : Distribution of Teachers in the Three
) Innovative categories,

Type of School ReS-  HI MI LI
ponseyp % NO % No %
VN ol Cyiank Part & - Kendriva Vidyal aye
Ko<V, in Gujrat 30 206 2009y 16 53(1¢) 8 27(7)
Outside 60 12 20(18) 26 43(17) 22 37(20}
Total 2 18 20{27) 42 47(27) 30 33(27)
Part B — Unisex Schools
Boys 50 S 18(13) 24 48(16) 17 34(15)
Girls 32 8 25(12) 14 44 (9) 10 31 (%)
Total 82 17 21(25) 38 4625} 27 33(24)
Part ¢ - Medium of Instruction
English 35 ° 26(14) 1¢ 40 (9} 12 T 34(11)
Gujrati 0 10 25(15) 19 40(12) 11 27(10)
Sindhi 29 5 17(7) 14 49(9} 1o 34(10)
Hindi 31 4 13(6) 16 52(10) 11 35{(10)
Marathi 15 2 13(3) 7 _ 47(5) 6 40 (5}
Uréu 10 2 20(3) 4 40 (3) 4 40(3)
Total 160 32 20(48) 174 46(48) 54 34(49)
Grand Total 332 67 20{100)154 47(100) 1131 33{100)

Note s Figures in parantheses refer to the percentage of

grand total.
Highly Innovative,

HI =

MI = MOdera'belY e

LI = Low
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The distribution of MI category teachers was similar to
H.I. Category teachers. In this category the KV together
had 47%, in Gajrat, 53% and ocutside K.V. 43%. The Unisex
schools together had 46% Bdays Schools 48% and Girls schools
44%. The medium of instruction-grcup together had 46%,
Hindi, 52%, Sindhi 49%, Marathi 47% and remaining 3 types
of schools 40% each., The LI category consisted to 27 %

Kcvo'

24% Unisex and 49% other schools teachers,

Ih this

group K.V. together had 33% outside K.V. 37% and K.V. in
Gujrat 27%. The Unisex schools together had 33% Boys
schools 34% and the Girls Schools 31%. The medium of
instruction Qroup togethser had 34%, Urdu and Marathi 40%
each, Hindi 35%, English and Sindhi 34% each and Gujrati
medium 27%.

Table 447 : Relationship of Innovative Categories of

Teachers.
Category Section I Section IX
(attitude to (situational and
Innovetion Innovative Character -
Mean SD t=vaiue Mean 5D t-value
Highly Inno- -
vative 131.69 1z.18 48,09%* 240,22, 28,49 47 1%
Moderately - e .
- Innovative 109,65 20.13 19.06** 185,21 28,99 19,05%*»
Low -
Innovative 76.09 28,88 5.44%% 104,18 57.43 8,98%x
Section III ' Innovative Proneness -
(Change Related ValuesL as_a whole
Mean 5D t-valuve FMean SD t-value
Highly :
Innovative 248.08 23,47 59.52%* 620.04 40,77 10,23%*
Moderately ) . )
Innowative 199,45 29,33 27,10%* 394,10 49.38 4.,32%*
Low .-
Innovative 141.27 52.97 6.41%% 221,55 85.84 11,31%%

** Highly Significant at 0.01 level.
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Pable 4.7 shows the relationship of the innovative
categories of teachers as per the sections of the I.P.S.
All the 12 relationships were highly significant at .01
level and were in favour of the relatively higher category.
Means of all the sections were highest for the M.I. category
and SD for the LI category.

Table 4.8 shows the relationship of the three
innovative categories of teachers on the cocmponents.
Attitude to Innovation. All the 21 relationship were highly
significant at 01 level and were in favour of the
relatively higher category. The highest mean of all come
ronents was of the H,.I. category and the SD of the LI
category. -
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Table 4.9 shows the relationship of the three
innovative categories of teachers on the components of
Situational and Innovation Characteristics. All the 24
relationships were found to b2 highly significant at .0}
level and were in favour of the relatively higher category.
In all the components the highest and lowest means were of
H.I. and M.I, categories, respectlvely. In case of Staff
Noms and Cosmopoliteness the highest and 8D scores wers
of the M,I. and L.I. categoriesy, respectively; in case of
System Nomms these score were of the H.I, and M.I.
categories and in case of the remaining components these
scores were of L.I., and M.I, categories, respactively.

Table 2,10

of Change Related Value

Categories of Teachers and the components

Traditionalism

Progressivism

Dogmatism

Mean SD t-walue Mean

SD t-value

Mean SD t-value

High
Innovative

Moderats
Innovative
Eow
Thnovative

43.36 5,36 43.83*%%
36.42 6,31 17,77%x

25.46 13,32 5.56%%

43,65 5,17 41 ,68%=
36,82 6.84 16 ,.56%+*

26.46 9,42 4.95%=*

———

38,76 6.91 26.81%

28.89 7.95 19,807

25.36 12.06 7.08%

venturesomeness

Conservatism

Change Proneness

Mean 8D tevalue Mean

SD t-vglue

Meagn SD t-value

High
Innvative

Moderate
Iinnovative

Low
Innovative

38,52 6,56 7.08%F 35,35 8,99 27.23%%

i
30025 6,45 19.38 © 28,48 7.9L 12,56%*

20,56 7,93 4.92%% 20,46 9,56 3.32%*

46,24 4,52 51.9°
T

38,84 7.45 1s;§;

23400 11,05 6.5¢
*x

*% Highly

significant at 0.01 level,
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Table 4,10 shows the relationship of the three
innovative categories of teachers on the components of
Change Related Values. all the 18 relationships were highly
significant at .01 level and were in favour of the
relatively higher category. The highest and lowest means of
all components were of the H.I., and L.I. categories,
respectively. In case of Traditionalism, Progressivism,
Dogmatism and Change Proneness the highest and lowest SD
scores weee of the L,.I. and H.I. categories, respectively,
and in case of Venturesomeness and Conservatism the highest
and lowest SD scores were of the L.I. and M.I, Categories,
respectively,

Personal Variables and Innovative Pronenegs

In this section the relationship of the 10 personal
variables and the components of I.P.S. has been presented,

Table 4.11 shows the age-wise distrilbution of teachers
in different types of schools. 32% t€achers were found to
s upto 34 yeafs and 68% sbove it. In the lower age group
30% were in the K.V., 24% in the Unisex Schools and 46%
in the medinm of instruction group of schools. The
distribution of upper age group was 26% in the X.,V., 25%
in the unisex school and 49% in the medium of instruction
group of schools. The highest percentage of upper age
group teachers was in the Urdu Schools (80%) followed by.
Sindhi 79%, Boys schools 76%, Marathi 73% English 72%,
Hindim 71%, K.V. in Gujrat 67%, outside K.V. 63%, Girls
schools 59% and Gujrati medium schools 55%.
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Takie 4,11 ;5 Agewise Distribution of Teachers in Different
Types of Schools

Type of Response Upto_34 years Above 34 years
School No p : No F;
Part & - Kendriya Vidyalaye
KosV. in Gujrat 30 10 33 20 67
Outside KV 60 22 37 38 63
Total 20 32 36 (30) 58 64(26})
Part B - Unisex Schools
Boys 50 12 24 38 76
Girls 32 13 41 19 59
Total 82 25 30(24) 57 70 (25}
Part C - Medium of Instruction
English 35 10 28 25 72
Gujrati 40 is 45 22 55
Sindhi 29 6 23 23 79
Hindi 31 9 29 22 71
Marathi 15 4 27 11 73
Urdu 10 2 20 . 8 80
Total 160 49 31 (46) i1 69 (49)
Grand Total 332 106 (32(100) 226 68(100)

Note : Figurses in paranthesesg indicate the peréantages

of the grand total.

Table 4,12 ;5 age of Teachers and Innovative Proneness -

~ as a whole,

age Group Mean sD t-value
Upto 34 years 422,78 72,01 1,95+
about 34 years 432,65 66.83

* Significant at 04,05 level
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Table 4,12 shows the relationship of the two
age-groups with I.P.S¢ as a whole. Significant difference
at 05 level was found in favour of .the upper age-group.
The upper group had the higher mean and the lower group
higher S.D.score,

Table 4,13 3 age of Teachers and attitude to Innovation
as a whole.

- Age Group Mean sSD tevalue
Upto 34 years 103,40 21.28 1,19
aAbove 34 years 105.10 20,71

Table 4+13 shows the relationship of teachers® age with
aAttitude to Innovation as a whole. The difference was not
significant. The upper group had higher mean and the lowez
group higher SD score,

Table 4,14 : age of Teachers and Components of Attitudes
to Innovation.

Components Upto 34 Years  above 34 years t-value
) Mean SD Mean SD

Individualization 19,37 4,38 19,64 3,57 1.05
Curriculum
Organization 11,01 2,76 11.02 3,21 0,63
Teaching~-Learning
Process 18,62 5420 19.48 3687  34256%*
'I‘eachikng Resources 14.08 5.31 14,11 3,61 2,41
Inte rna‘.l}fi"Organi— .
zation 17.49 4.7 17,88 4,28 1,44
Staff Development 17.82 4,24 18,06 3.34 050
School Community
Felationship 10.45 3.03 10.70 3,01 1.27

** Highly significant at 0.0l level
* Significant at 0.05 level.
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Table 4.14 shows the relationship of the two age
groups on the components of Attitude to Innovation. Highly
significant difference at .01 level was found in favour of
the upper group on Teaching Learning Process and significant
difference at .05 level in favour of the upper group on
Teaching Resource. The highest as well as the lowest me€an
scores were for the upper age group on Individualisation
and School Community Relationship, respectively. The
highest and lowest SD scores of the upper group was on
Teaching Resources and Curriculum Organisation, respectively.
The lower group had the highest and lowest S.D. scores on

Internal Organisation and School Community Relationship,
respectively.

Table 4,15 : age of Teachers and Situation and § ituption
Innovation Characterisetieg as a whole 3

Age Group Mean sD t-value
Upto 34 years 204,80 38,70 0.98
apove 34 years 203,25 40.67

Taldle 4.15 shows the relationship of the two age-groups
on the Situational and Innovation Characteristics as a
whole. No significant relationship was f ound between the
two groups. The higher meéan and S.D. 8cores were of the

lower and upper groups jres pectivelye.
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Table 4.16 3 age of Teachers and Components of Situational
and Innovation Characteristics

Components Upto_34 Years Above 34 Years t~value

Mean SD  Mean SD
Administrative )
Support 26,10 712 25.70 7432 0.85
Staff Nonmns 33.67 13.07 31,61 13,75 2924%
System Nomms 16,23 587 15,30 Te46 2402%
Complexity 20 .60 4.80 21,25 4,04 1.85
Compatabllity 21,73 4,13 21,03 4,63 2,03
Riskness 30 .66 5.70 31,44 6 .00 1.78
Local iteness 31,01 5.54 32,05 5,83 2 4 85%*%
Cosmopoliteness 17.08 5.60 16.00 635 217>

** Highly Significant at 0,01 le¥fel
* Significant at 0.05 level

Table 4.16 shows the relationship of the two age
groups on the components of the situational and Innovation
Characteristics. Highly significant relationship at 0.01
level in favour of the upper group was found on
Localiteness and significant relationship at 05 level was
found in favour of the lower age-group on Staff Nomms.
System Norms, Compatibility and Cosmopoliteness. The highest
and lowest means of the lower group were on Staff Noms and
System Nomms, respectively, amd for the upper group on
Localiteness and System Norms, respectively. The highest
and lowest SD scores of both groups were on Staff Noms
and Compatibility, respectively,
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Table 4,17 s age of Teachers and Change Related Valuss
as a whole

age Groups Mean SD t-value
Upto 34 Years 210,32 35,82 4,52%%
Above 34 Years 220,82 35,42 -

** Highly significant at 0.01 level.

~"I‘able 4,17 shows the relationship of the two age-groups
on the Change Related Values as a wholeg, Highly significant
relationship at .01 level was found in favours of the
Upper group. The higher mean was of the upper group and the
SD of the lower group.

Table 4,18 : age of Teachers and Components of Change
Related Values.

Components Upto 34 Years Aabove 34 ¥ears t=value
Mean Sb Mean SD

Traditionalism 37.42 5,58 38,16 6.28 1,43
Progressivism 37.06 6.15 3%.14 6406 4.60% +
Bogmatism 30.26 8,10 B2.59 7.60 3.920%
Venturesomeness 31,54 710 32.61 6.13 2.190
Conservatism 22.43 8.06 30,18 7.88 1,32
Change Proneness 3%9.22 7400 41,33 6.60 4,23%*x

*% Highly significant at 0.0l lewvel
_* Bignificant at 0,05 level.

"Table 4,18 shows the relationship of the two age~groups
on the components of the Change Related Values., Highly
significant relationship at 0.1 level in favour of the upper
group was found on Progressivism, Dogmatism and Change
Proneness and significant relationship at 0.05 level also in
favour of the upper group was found on Venturesomeness. The
means of both groups were highest of Change Proneness and
lowest of Conservatism. The highest and lowest SD scores
of the lower group were on Dogmatism and Traditionalism,
respectively and of the higher group on Conservatism and
Progressivism, respectively,
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Table 4,19 - Distribution of Teachers as per their Sex
in Different Types of Schools

Type of Response Male Female
School No % No. %

Part A - Kendrivs Vidyalaye

K&WVein Guirat 30 10 33 20 67
Outeide K.V, 60 29 48 31 52
Total 90 . 39 43(26) 51 57(28)
Part B - Unisex Schools
Boys 50 35 70 is 30
Girls 32 2 6 30 o4
Total 82 37 45(25) 45 55(25)

Part C ~ Medium of Instruction

English 35 20 57 is 43
Gujrati 40 11 28 29 72
Sindhi 29 ig 62 11 38
Hindi 31 11 35 20 65
Marathi is5 8 53 7 47
Urdu 10 6 60 4 40
Total le0 74 46 (49) 86 54(47)
Grand Total 332 150 45 182 55

Note s Figure€s in parantheses indicate the percentages of
the grand total.

Table 4.19 shows the distribution of teachers as
per their sex in different types of schools. Male teachers
constituted 45 % and female teachers 55% of the teachers
popul ation. The males were 26% in the K.V.,, 25% in the
Unisex schoocls and 49% in the medium of instruction schools.
The female teachers were 28% in the K.V, 25% in the Unisex
Schools and 47% in the medium of instruction schools. lLesi
than 50% ratic of female teachers was found in Marathi (47%),
English (43%), Urdu (40%), Sindhi (38%), and Boys (30%).
Below 50% ratio of male teachers was found in outside KV.

(48%), Hindi (35%) K.V. in Gujrat (33%), Gujrati medium{28%)
and Girls Schools (6% ).
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Pable 4,20 : Sex of Teachers and Innovative Proneness
as a whole

Teachers Mean sSD t-value
Male 532 «91 80011 4,562
Female 561 .31 75.41

** Highly significant at 0.0l level

Table 4.20 shows the relationship of sex of teachers
with the Innovative Proneness Scale as a whole., The
relationship was highly significant at .01 level in favour
of female teachers. The higher mean and SD scores were of
females and males, respectively,

Table 4421 3 Sex of Teachers and Attitude to Innovation
as a wWhole

Sex Mean sD . t-value

Male. 115.67 2114 5.24%%
Female 124.25 19.62 ‘

** Highly significant at 0.0l level.

Table 421 shows the relationship of sex of teachers
with the Attitude tc Innovation as a whole. The relatioaiship
was highly significant at .01 level in favour of the female
teachers, The higher mean and SD scores were of the females

and males, respectively.
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Table 4,22 : Sex of Teachers and the comporents of Attitude

to Innovation

Gomponents Male Female = t-value
Mean SD Mean SD

Individualization 20445 4,09 21,26 3.54 2e59%%
Curriculum Organization 11,96 3430 12,53 2,13 237
Teaching Learning :
Process 19,77 4,11 21.73 4.04 6ellin
Teaching Resources 15.03 4.8 15.65 3.84 1:,70
Internal School
Organization 18,39 4,31 20.39 4.08 5.,98%%
Staff Development 18,91 4.46 19,36 4.16 1,29
School Community
elationship 11,45 3.11 12.60 2,80 8. 79%%

** Highly significant at 0.01 level.

-%® Significant at 0405 level.

Table 4.22 shows the relationship of sex of teachers
with the components of Attitude to Innovation. The relation-
ship was not significant on Teaching Resources and Staff
Development., Significant relationship at .05 level was found
on Curriculum Organisation and on the remaining comporents
the relaticnships were highly significant. all the relatioi-
ships were in favour of female teachers, The highest and
lowest means of males were for Individualdsation and School
Community Relationship, respectively, and of females for

Teaching Learning Process and Curriculum Organisation,

respectively. The highest and lowest 8 D scores of males
were for Internal School Organisation and School Community

Relationship, respectively, and of females for Staff
Development and Curriculum Organisation, respéctively.
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Table 4.23 ; Sex of Teachers and the Situational and
Innovation Characteristiés asa whole

Sex Mean 8P t=value
Male 204,10 40,85 0.78
Female 206.62 40.70

Table 4,23 shows the relationship of sexeteachers with
the Situational and Innovation Characteristics as a whole.
The relationship was not significant., The higher mean and SD
scores were of the female and male teachers, respectively.

Table 4.24 3 Sex of Teachers and the Components of ;
Situational and Innovation Characteristics

Components Male ) Female t-value

Mean SD Mean SD

Administrative

Support 26 .69 7«50 28.26 6.34 24T3%%
Staff Norms 33,92 14,60 33.01 14,19 0.80
System Norms 17.08 Te24 16,01 7.44 1,88
Complexity 21,89 +5.64 22,63 5.14 1.69
Compatibility 22,48 5.46 22.49 5.7 0,03
Riskness 32.00 7.07 33.90 6.30 1.48
Localiteness 32,27 6.97 33.92 6.02 3:10%x
Cosmopol iteness 17.62 7.02 17.49 7.49 0.23

** Highly significant at 0.0l level.

Table 4,24 shows the relationship of sex of teachers
with the components of Situational and Innovation -
Characteristics, Highly significant relationship at .01 level
in favour of female teac::hefs was found on Administrative
Support and Localiteness. The highest means of meales and
females were on Staff Nomrms and Localiteress, respectively
and the lowest means of both groups was on System Norms, The
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highest SD scores of both groups were on Staff Noms. The
lowest SD score of males and females were on Compatibility
and Complexity, respectively.

Table 4.25 : Sex of Teachers and the Change Related
Values as a Whole

Sex Mean SD t-value
Male 213,14 36.36 Bel22%x
Female 230,93 36.55

#* Highly Significant at 0.01 level.

Table 4.25 shows the relastionship of sex of teachers
with Change Related Values as a whole. The relationship
was highly significant at .01 level and was in favour of
females, The meéan as well as the SD scores were higher for
the females.

Table 4,26 : Sex of Teachers and the Components of
Change Related Values

Components Male Female . tevalue
Mean -SD Mean SD
Traditionalism 38.58 7.24 39.96 6.21 2.50%
Progressivism 38.50 7.26 42 .07 6 .40 € 39%%
Dogmatism 31,92 9,25 34.75 7.69 4,03%*%
Venturesomeness 32.90 7.75 34.39 7.62 2.48*%
Conservatism 30.51 8,92 32.55 9,31 2,88%*

Change Proneness 40.91 8.01 43.32 7.48 3.88%*

** Highly significant at 0.01 level.
-% Significant at 0.05 legel,
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Pable 4.26 shows the relationship of sex of teachers
with the components of Change Related Valuves. The
significant relastionship at .05 level in favour of females
were on Traditionalism and Venturesomeness and on the
remaining components highly significant relationship at
01 existed in favour of females. For both group the
highest and lowest means were on Change Prconeness and
Conservatism, respectively. The highest SD scores for the
males and females were on Dogmatism and Conservatism,
respectively. The lowest SD scores of both groups were on
Traditionalism,

Table 4,27 3 Distribution of Teachers Ac® rding to
Teaching Experience

Type of School Response -Upto 5 Years Abbwe 5 Years

No % No %
KV xxipxeuixss Part A - Kendriya Vidyalaye
KeVe in Gujrat 30 13 43 17 57
Qutside K-v, 60 27 45 33 55
Total 90 40 44{30} 50 56 {25)

Part B - Unisex Schools

Boys 50 %4 28 36 72
Giris 32 18 56 14 44
Total 82 32 39(24) 50 61 (25}
Part C - Medium of Instruction
English 35 10 29 25 A
Gujrati 40 17 42 23 58
Sindhi 29 9 31 20 69
Hindi 31 1a 45 197 55
Marathi 1s 5 33 10 67
Urdu 10 .6 60 4 40
Total 1590 61 -38(46) 99 62(50)
Grand Total 332 133 40 (100) 199 60 (1090

Note : Figures in parantheses indicate the percentages of
the grand total.
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Table 4,27 shows the distribution of teachers according
to their teaching experience, 60% teachers had above
5 years experience and 40% lesseg;:meuxge rience. 25% teachers
of the upper and 30% of the 1ower,~w;re in the X,.V. 25% and
24% in the Unisex schools and 62% and 46% in the medium
of -instruction group. Except for-Urdn medium and Girls
schools which had 40% and 44%, respactively, all other
schools had mor2 than 54% teachers in the Upger group,

highest being in Boys and English medium schools.

Table 4,28 3 Teaching Experience and Innovative
Proneness Scale as a Whole

Teaching BExperience Mearf SD t-value
Upto 5 Years 521 .61 8l .63 3,84
aAbove 5 Years 544 .10 78,73

** Highly significant at 0.01 level

Table §.28 showrs the relationship of the t wo groups with
the I.P.,3. as a whole, Highly significant difference at
01 level was found in favour of the Upper group. The
higher mean and SD scores were of the upper and lower
groups, respactively.

Table 4,29 s Teaching Experience and Attitude to
Innovation as a whole

Teaching Experience Mean sSD t-value
Upto 5 Years 114,07 19,87  2.86%*
Above 5 Years 118,50 21.41

** Highly significant at 0.01 level

' Table 4.29 shows the relationship of the two groups
with the Attitude to Innovation as a whole., Highly
significant relationship at .0l level was in favour of the
upper group. The mean as well as the SD scores were also
higher of the upper group.
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Table 4,30 : Teaching Bxperience and Components of
Attitude to Innovation,

Components Upto 5 Years Above 5 Years t-value
Mean SD Mean SD
Individualisation 2005 4,37 30,00 3.90 2.,55%

Curriculum Organization 11.63 2,96 12,22 3.14 2,89%%
Teaching Learning

Process 138,93 4,30 20.57 4.05 S.41%%
Teaching Resources 14,95 6,57 15.23 3.8 0.82 -
Internal School

Organization 18,49 3.82 18,89 4.49 1,24
Staff Development 19,12 3.77 18099 4.59 0.47
School Community '
Relationship 11,40 2.90 11,78 3.13 1.69

** Highly significant at 0.01 level
* Significant at 05 level.

Table 4,30 shows the relationship of two groups with
the comporents of Highly significant relatiénship at .01
level in favour of the upper group existed on attitude to
Innovation. On Curriculum Organisation and Teaching Iearning
Process and significant relationship at .05 level alsd in
favour of the upper group was found on Individualisation., The
highest and lowest means of both groups were for
fIindividnalisation and 'School Community Relationship,
respectively., The highest SD scores of the upper and lower
groups were on Teaching Rescurces and Staff Development,
respegtively, and the lowest SD scores of both groups were

Sehoo
on Community Relationship. - )
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Table 4,31 3 Teaching Experience ahd the Situational and
Innovation Characteristics as a Whole

Teaching Experience Mean sD t-value
Upto 5 Years 104,00 39,11 0.07
Above 5 Years 204.62 41,36

Table 4,31 shows the relationship of the two groups
of teachers on the Situational and Innovation Characteristics
as a whole., The relationship was not significant. The higher
mean and SD scores were of the upper group,

Table 4.32 : Teaching BExperience and Componénts of Situational
and Innovation Characteristics.

Components Upto 5 Years above 5 Years t-value
Mean SD Mean SD
Administrative Suppobrt 29.21 T4 26.94 7.40 0.51
staff Norms 35.47 13.96 33,15 14.64 2,17*
System Norms 16,35 6.92 17,02 7.40 1,24
Complexity 21,96 5.80 22,07 5.47 0.26
Compatibility 22,40 44692 22,51 5.70 0.28
" Riskness 31,87 6.63 32,24 7.01 0.72
Localiteness 31,11 7.01 33,08 6.69 3,95%%

cosmopoliteness 17.86 6.67 17.50 T¢25 0,68

**Highly significant at 0.01 level
+® gignificant at 0,05 level,

Table 4,32 shows the relationship of the two groups
of teachers on the components of Situational and Innovation
Characteristics. Highly sSignificant relationship-.at .01 level
in favour of the upper group was found on *'Localiteness?® and
significant relationship at .05 level in favour of the lower
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group was on Staff Nomms. The highest and lowest means of
both the groups were on Staff Normms and S8ystem Norms,
respectively. The highest SD scores of both groups were on -
IStaff Nome !, The lowest SD score of the lower group was
on *Compatibility? and of the upper group on Complexity.

Table 4.33 : Teaching Experience and the Change Related
Values as a ¥Whole

Teaching. Experience Mean sSh t-value
Upto 5 Years 203.06 36,93 6.76%%
above 5 years 221,14  36.09

** Highly significant at 0.01 level

Table 4.33 shows the relationship of the two groups
on the Change Related Values as a whole. Highly significant
relationship at .01 level was found in favour of the upper
groupe - ‘The higher mean and SD scores were of the upper and
lower groups, respectively.

Table 4,34 : Teaching Exparience end the Components of
change Related Values

Gomponents Upto 5 Years above 5 Years t-value
Mean ~ 8D Mean SD

Traditionalism 37.10 6.99 39.42 7.00 4.,50%*
Progressivism 37.17 7.26 39.88 7.11 5.1 4%%
Dogmatism 29.45 8,99 33.48 8.83 6.1 5%k
Venturesomeness 31,20 8453 33:84 7.37 4,66%%
Conservatism 28,34 8.68 31,75 S.00 5.18%%
Change Proneness 39.64 8,78 41,96 7.61 3.49%%

*% Hichly significant at 0.01 level.
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Table 4.34 shows the relaticnship of the
two groups with the components of Change Related
Values. all relationships were highly significant
at 401 level in favour of the upper groupe The
highest and lowest means of both the groups were
on Change + Proneness and Conservatism,
respectively. The lowest 8 D scores of both the
groups were on Traditionalism. The highest S D
score of the lower group was on Dogmatism and of

the upper group on Conservatism.
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Table 4,35 : Distributicn of Teachers According to
Academic @Qualifications
Type of Res- Graduates
School ponse B ods B.Com. B.SC, Total
No % Mo % No % No %
PART fa' - KV,
K V.in .
Gujrst 30 T 37 3 16 o 47 18 64
Cutside 66 15 38 5 12 20 50 40 &7
Total 20 22 37(27) & 14(1s} 29 49(25) 59 66(24)
-PART B! .. UNISEX SCHOOL
Boys 50 i2 30 1o 25 - 18 45 40 80
Girls 32 8‘ 29 6 21 14 50 28 87
Total a2 20 29(25)16 24(32) 32 47(28) 68 83(28)
PART fC" -~ MEDIUM OF INSTRUCTION
English 35 7 35 3 15 10 50 20 57
Gujrati 40 7 20 8 23 20 57 35 88
Sindhi 29 10 40 5 20 1o 40 25 86
Hingi 31 7 35 6 30 7 35 20 &5
Marathi 18 4 33 3 25 S &2 12 80
Urda i 3 43 1 1a 3 43 7 70
Total 160 38 32(48)26 22(52) 55 46(47)11¢ 74(48)
Grand ) ] )
Total 332 80 33(24)50 20(15) 116 47(35)246 74
Post Gracuates
Type of Res- Mede M, Com, M.Se Total
School ponse”  No % NO % No % No %
PART fAf - K.V
K.V oin .
Guirat 30 g 73 1 9 2 18 11 36
Outzide 60 i3 65 3 158 4 20 20 33
Total 90 21 68(48) 4 13(31} 6 19(21) 31 34(36)
PART *B! - UNISEX SCHOOL
Boys 50 3 3¢ 2 20 5 50 10 20
Girls 32 1 25 1 25 2 50 4 13
Total 82 4 29(%) 3 21(23) 7 50(24) 14 17%16)
PART fCt.. . MEDIUM OF INSTRICTION -
English 35 7 47 1 6 7 47 1s 43
Gujrati 40 2 4 1 20 2 40 5 12
Sindni z2e 2 50 1 25 1 25 4 14
Hindi 31 4 36 3 28 4 36 11 35
Marathi 15 2 67 - - 1 33 3 20
Urdu ic 2 6% - - 1 33 3 20
Total 160 19 46(43) 6 15(46) 16 39(55) 41 26 (48)
Grand .
Total 332 44 51(13)13 15(4) 29 34(9} 86 26
Note : Figures in paranthesis indicate percentages of |

the grand total.
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Table 4.35 shows the distribution of teachers according
to their academic qualifications. 74% teachers were
graduates and 26% post-graduates. The graduates were
distributed as 24% in K.V., 28% in Unisex Schools and 48%
in medium of instruction group., The distribution of
PostsCGraduates was : 36% in the K.V,, 16% in the Unisex
schools and 48% in medium of instructions group. The highest
percentage of graduates was in the Gujrati medium (88%)
followed by the Girls (87%) Sindhi (86%), Marathi and
Boys (80%), Urdu(70%), outside K.V. -(67%), Hindi (65%) K.V.
in Gujrat (64%) and English meéium (57%}. The highest
percentage- of Post-graduates was in English medium @3‘/}
followed by K¥ . in Gujrat 36%, Hindi (35%), cutside K.V.33%),
Boys school (20% Marathi (20% Urén (20%), Sindhi (14%), Girls
School (13%), and Gujrati (12%). .

KoV, had graduates as : 49% B.Sc., 37% B.a., 14% B.Com.
and post-graduates as s 68% MoAe., 19% M.Sc and 13% M.Com.
The ratio in the two types of K.V. waS sSimilar. Distribution
of graduates in the Unisex schools was 3 B.Sc. 47%, B.A.29%,
B.Com 24% and Post-graduates : M.Sc. 50%, M.A. 29% and
M,Com 21%. Similar ratio existed in the Boys and Girls
Schools. The distribution of graduates in the medium of
instruction group was 3 47% B.5c., 33% B.A. and 20% B.Com.
and of post-graduates. 46% Me.d., 39% M.Sc. and 15% M.Com.
Except for Sindhi and Hindi medium all Schools had above
40% B.Sc. Urdu and Sindhi medium had 40% or more B.A.
Commerce graduates remained upto 30% in all the medium
schocls, In the post-graduate group -all medium schopls
except Gujratl and Hindi had above 40% M.A. Only English
madivm had above 40% M.Sc. also and Gujirati had 40% of M.A.
and M.Sc. In all medium schools M.Com, degree holders
remaired below 29%, of the total post~§raduates,48% M2,
were in K.V. followed by 43% in the medium of instruction
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schools and 9% in the Unisex schools. The distribution
of M.Sc. however was 55% in the medium of instruction

®% group followed by 24% Unisex schools and 21% K.V.
among the total graduates the highest ratio (above 46%)
of teachers of all types was employed in the medium of
instruction schools and K.V. group had the lowest of
B.Com, and B.Sc, teachers., K.V. was second in order so far
as B.A. teachers were concerned,

Table 4.36 : Academic nalification of Teachers and
Their Innovative Proneness Scale as a Whole,

Qual ification Mean SD t-value
Bede 542,94 82.29 2.01*
B.Com, 512.70 73,76 2,28%
B.SC,. 533.49 67.76 1,79
MeAs 538.5% 76.76 0.74
M.Com, 561.07 1¢i 50 2,23%
M.Sc, 534,15 71.58 1,97%

*Significant at 0.05 level.

Table 4,36 shows the relationship of academic
qualifications with I.P.5. as a whole, Significant
rel ationships at 05 level existeqd between M.A. and M.Com.
and M.Com. and M.Sc. in favour of M.Com. and between M.Sc.
and B.A, and B.A. and B.Com. both in favour of B.A. The
highest and lowest means were of M.Com. and B.Com.,
respectively and the highest and lowest SD scores were of
M.Com., and B.Sc., respentiveiy:
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Table 4.37 3 academic Qualification of Teachers and
attitude to Innovation as a Whole

Qualification Mean sD t-value
B edAe 118,96 21,81 2.84%*
B.Com. ip8,42 19.34 3:,00%*
BeSCe 116.16 22,49 2,09*
Mede 1i6.69 20.30 0.26"
MoCom . 119,64 20 .29 0.80
MeSCoe 122,56 14,04 1,44

** Highly significant at 0,01 level. -
-* Significant at 0.05 level.

Table 4.37 shows the relationship of academic
qualification with the aAttitude to Innovation. Highly
significant relationship at 0} level existed between
B.A. and B.Com. in favour of B.,A. and between M.,Sc. and
M&A . in favour of M.Sc, Significant relationship at «05
level also existed between B.,Com. and B.Sc. in favour of
B.Sc. The highest and lowest means were of M.Sc. and B.Com.,
respectively, and the highest and lowest SD scores were
of B.Sc. and M.Sc., respectively.
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Table 4,38 shows the relationship of academic gualification
with the Components of Attitude to Innovation. Highly
significant relationship at .01 level existed between B.Com.
and B.S¢. in favour .of B.,Sc. and M,5¢. and B.A. in favour of
M,8¢c., on Individualisation; M.Sc. and B.a. in-favour of M.Sc.
and B.A. and B.Com. in favour of B.A. on Teaching Leaining
Process; M.Com. and M,Sc¢, in favour of M.Sc. on Teaching
Rescurces, B.A. and B,.,Com in favour of B.Com. and B.,Com.
and B.Sc. in favour of B.S¢. on Internal School Organisation,
and M.Com, and M.Sc. in favour of M.Com. on School Community
Relationship. Significant relatlionship at .05 level also
existed between M.Com., and M,Sc. in favour of M.Sc. on
Individnalisation; B.A. and B.Com., in favour of B.A., M.Com,
and M.8c. in favour of M.S. and M.S5c. and B.A. in favour of
M.S5¢c. on Curriculum Organisation; M.S¢. and B,A. in favour
of . M.S5c. on Staff Development armd M.5¢, and B.A. in favour
of BoA. on School Community Relationship.

The highest and lowest means of Individualisation,
Curriculum Organisation, Teaching Learning Process, Internal
School Organisation and Staff Development were for M.Sc. and
B.Com,, respectively. On Teaching Resources the highest and
lowest means were for M.S5c., and M.A., respectively, and on
School Community Relationship for B.Sc. and B.Com,
respectively. The ‘highest and lowest SD scores wers of M.Com,
and M.8c., respectively, on Individualisation; M.Sc. and
M.Com., respectively, on Curriculum Organisation; B.Sc. and
B.Com., respectively, on Teaching Iearning Process; B.A. and
M.Sc,, regpectively, on Teaching Resources; B.Sc. and M.S50.,
respactively, on Internal School Organisation; B.A. and M.Com,
respactively on Staff Development and B.A. and M.Sc.,
respectively, on School Community Relationship.
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Table 4,39 : Academic ualification and Situational
Innovation Characteristics as a Khole,

-~

Qualification Mean sSD t~value
B edrs 200,31 42,41 0.51
B+Com., 199.63 41.70 0.10
B.Sc. 206,75 35.28 1.15
MeAs 205,34 40.76 0.39
M.Com. 218,31 42,66 2,85%*
M.Sc. 201,01 42,58 2,49%

** Highly Significant at 0.01 level,
-%* Significant at 0.05 level

Table 4.39 shows the relationship of academic
qualification of teachers with the situational Innovation
Characteristice., Highly significant relationship at .01
level existed between M.A, and M.Com. in favour of M.Com.
and significant relationship at .05 level between M.Com.
and M,Sc. also in favour of M.Com. The highest and lowest
means were of M.Com. and B.Com., respectively, and SD

scoxes were of M,Com. and B.Sc., respectively,
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Table 4,40 shows the relationship of academic qualifica-
tion with the component of Situational and Imnovaticn
Characteristics. Highly significant relationship at .01
level was found between M.A., and M.Com. in favour of
M.Com. and M.Com. and M.Sc, in favour of M.,Com. for Staff
norms; M.Com, and M.Sc. in favour of M.Com. for Compatibility:
Me.Sc. and B.,A. in favour of M.Sc. for Riskness as well as
Localiteness and M.,A. and M.Com. in favour of M.Com, for
Cosmopoliteness. Significant relationship at .05 level was
also found between M.Com. and M.Sc. in favour of M.Com.,
for System Nomms; M.A. and M.Com. in favour of M.Com. for
Compatiblility; B.Sc. and M.A. in favour of M.A. for
Localiteness, M.Com., and M.Sc. in favour of M.Sc. and M.Sc.
and B.,A. in favour of M.Sc,. for Cosmopollteness,

The highest and lowest me€ans were of M.Com. and B.Com.,,
respactively, for Administrative Support; M.Com. and B.A.,
respectively, for Staff Noms; of M.Com. and M.Sc., resgec-
tively, for System Noms; of B.Sc. and B.A., respectively,
for Complexity; of M.Com. and M.Sc,, respectively, for
Compatibility; of M.Sc. and B.Sc., respectively, for Riskness,
of M.A. and B.Com., respectively, for Localiteness; of
M.Com. and B.Com.,ard respectively, for Cosmopoliteness. The
highest and lowest SD scores were of B.Com, and M.Com.,
respectively, for Administrative Support; &f M.Sc, and M.Com.,
respectively, for Staff Noms; of M.Com. and M.Sc.,
respectively, for System Nomms, of M.Sc. and B.Sc. respece-
tively, for Complexity and Compatibility; of B.A. and M.Com.p
respectively, for Riskness; of M.Com. and M.Sc. respectively,
for Localiteness and of M.Com. and B.Sc., respectively, for
Cosmopoliteness,



293

Table 4,41 : Academic Qualification and Change Related
values as a ?i’hole

Qualification Mean ’ SDh t-value
B oA 324,12 38,21 2,27k
B,Com, 204,67 34.91 T 3415 2
B.5¢C, . 210.54 29.81 1,13 -
Medo : 216,54 34,20 1,95
M.Gom,. - 224.12 46,91 1.67
M.S5c. 209.58 35,21 2426 *

*2 Highly signiflcant at 0.0 level.
+* Sjgnificant at 0.05 level,

Table 4.41 shows the relationship of academic
qualification with Change Related Values as a whole, Highly
significant relationship at 0l levels existed between B.A,
and B.Com. in favour of B.A. and significant relationships
at «05 level were found between M.Com. and M.Sc. in favour of
M.,Com and between M.Sc. and B.A. in favour of B.A, The
highest and lowest means were of B.,A. and B.Com., respec-—
£ively, and the SD scores of M.Com.-and B.Sc., respectively.
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Table 4.42 shows the relationship of academic qualifi-
S8¢ion with the components of Change Related Values, Highly
significant relationship at .01 level existed between B.A.
and B.Com. in favour of B,A., B.Sc. and M.A. in favour of
M. A. and M.Com. and M.Sc. in favour of M.Com. on
Traditionalism; B.A. and B.Com. in favour of B.Com. on
Progressivism; B.A. and B.Com, in favour of B.A., M.A, and
M.Com. in favour of M.Com. and M.Com. and M.Sc. in favour
of M,Com. on Conservatism and M.S5c. and B.A., in favour of
M.Sc. on Change Proneness, Significant relatjonship at
+05 level was found hetween B.Com. and B.Sc., in favour of
B.Com. on Progressvism; B.A. and B.,Com, in favour of B.A.
and M.Com. and M.Sc. in favour of M.Com. on Dogmatism and
B.A. and B,Com., in favour of B.A., M.A. and M.Com. in
favour of M.Com. and M.Com. and M.Sc.-in favour of M.Com.
on Venturescomeness,

The highest and lowest means were of M.A. and B.Com.,
respectively, for Traditionalism; of B.Com. and B.Sc.,
respectively for Progressivism; of:d M.Com. and M.Sc.,
regpactively for Dogmatism; of M.Com. and B.Com,,
respectively for Venturesomeness; of M.Com. and M.Sc.,
respectively for Conservatism and of M.Com. and B.Sc.,
respectively for Change Proneness, The Highest and lowest
SD scores were of M.Gom. and B.Com., respectively, on
Traditionalism; of M.Sc. and B.Sc., respectively, on
Progressivism; of M.Com. and B.Com., respectively on
Dogmatism; of M.Com. and B.Sc., respectively, on Venture.
someness; of M.Com. and B.Com., respectively, on
Conservatism and of M,Com. and B.Sc., respectively, on
Change Proneness,
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Table 4.43 shows the distribution of teachers according
to their Professional Qualification. 83% were B.EG/B.T.

12% were Diploma holders, 2% M.Ed. and 1% Fn.D. in
Education and 2% teachers were untrained. All the Fh.D.
teachers were working in the X,V, and the distribution
was similar among the two types of K.V. (3%). Even the
highest percentage (44%) of M.Ed. were employed in the K.V.
and the inter se. distribution was similar (3%). M.Ed.
teachers were in equal proportion (28%) in the other two
groups. 6% M.Ed. teachers were in Hindi medium, 3% in the
K.V. and Girls schools and 2% in Boys schools. 44% of
B.EJ/BT were in the medium of instruction schools and 28%
each in the K.V, and Unisex schools. The school ratio of
B.Ed./B.T. was : 96% Boys, 94% of English, 88% KJV.(each)
75% Gujrati, 73% Marathi, 72% Sindhi, 70% Urdu, 55% Hindi
and 44% Girls Schools. The Diploma Holders were 88% in the
medium of instruction schools, 7% in the K.V. and 5% in
the Unisex schools. The school ratio of Diploma holders
was s 39% Hindi, 28% Sindhi, 25% Gujrati, 20% Marathi and
Urdu, 3% K.V.(each) and 2% Boys. The ratio of untrained
teachers was 3 10% Urdu, 7% Marathi, 6% English and 3% of
K.V. (each), only.
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Table 4.44 shows the distribution of teachers as per
their academic as well as professional gualifications.
Subsequent tables no. 4,45 to 4.48 show the schoolwise
breakdown of such teachers separately. Tables 4,44 and
4.45 together reveal that 75% B.Ed./B.T. (84% of the
groups) were graduates and 25% (80% of the group) were
post-graduates. 100% M.Com. and -B.Com., ¥ 95% B.Sc.,

77% MeAw, T6% MeSc. and 58% B.a. were B.Ed. qualified.
also, 43% were in the medium of instruction schools,

29% in Unisex schools and 28% in K.V. Thelr school-wise
distribution was : Outside XK.V. 19%, Boys 18%, English
12% Girls and Gujrati 11%, K.V. in Gujrat 9%, Sindhi 8% ,
Hindl 6%, Marathi 4% and Urdu medium 2%,

Tables 4:.44 and 4.46 together reveal that all
untrained teachers were post-graduates and mone was M.Com.
Further, the 3 such teachers in K.V, were M.,S5c., 2 in
English medium were M.Sc. and M.d., one in Marathi medium
was M.S8c. and one in Urdu medium MeAe.

Tables 4.44 and 4.47 together reveal that no Diploma
holder was Post.graduate or B.Com, Maximum of them were
BesA. (34) followed by B.Sc.(8} and 89% of them wers
employed in the medium of instructlon-schools, 7% in K&,
and ﬁf% in the Unisex schools. Hindi medium employed 30%,
Gujrati 26%, Sindhi and Marathl 8% each and Urdu medium 5%,

Tables 4,44 and 4.48 together reveal that only
postrgraduates (all M.A.) were M.Ed./Pa.D. Also 71% of
M.Ed. were M.,A. - and 29% M.Sc. also, the distribution of
M.Ed. was 3 Outside K.V. and Hindi wmedium 29% each and K.V.
in Qujrati, Boys and Girls schools 14% each,



300

Table 4,46 : Distribution of Untrained Teachers

Type of Schools Untrained Academlc gualification
— No % \
KeVe in Gujrat 1 14 Ma.SCq
Qutside K.V« 2 29 M.SCq
English Medium "2 29 - M.Sc. & M.Ae
Marathi Medium 1 14 M.S5C,
Urdu Medium 1 14 Msde
Total 7 100 M.5c. (5] &
. MyAe 62)

Table 4,47 : Distribution of Diploma Holdef Teacher

Type of School

Diploma acadenic Qualification
No ]
K.V.in Gujrat 1 2 Bede
Outside K.V. 2 5 B.Sc. and Bo.A.
Boys 1 2 Bode
Girls 1 2 Bias
Gujrati Medium 10 26 B.Sce(2) B.a.(8)
Sindhi Medium 8 20 B.eio
Hindi Medium 12 30 B.Sc.{3) B.2a.{9)
Marathi Medium 3 8 B.&As
Urdu Medium 2 5 BoAe
Total .4 100 Bo5c.(6) & Boa.(34)

Note : English medium schools had no diploma holder,
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Table 4,48 : Distribution of MEd. and Ph.D. qualified
teachers

Type of School M.,Ede  Academic FhoD., Academic
No % qualifi- No % quelifica-

‘cation . tion

KeVein Gujrat 1 14 Mo5c, 1 33 Moo

Outside KeVe 2 29 Me&Co & MeaAe 2 67 M.de{both)

BOYS 1 14 - MoAs

Girls Schools 1 14 Mals -

Hindi Medium 2 29 MeAo (both) -

Total 7 100 MeAs (5)% 3 100 M.a.(3)
M.5c.(2}@
* 1%

@ 29%
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Table 4,49 3 Professional Qualification and Innovative
Proneness Bcale as a Whole

i tm e
Untrained 542,19 100.86 0,7
Diploma 553.57 - 71.58 0+94
B.Ed./B.Te 546 .43 66.71 0.33
MeEd, 478,60 .75 1,93
Fh.D. 537.09 T7.33 1,69

Table 4.49 shows no significant relationship between
the I.PsS. and professional qualification of teachers. The
highest and lowest means were of Diploma holderssM.Ed.,
respectively, and the highest and-lowest SD scores were of
untrained and of B.Bd,./B.T., respectively.

Table 4.50 : Professional Qualification and attitude to
Innovations as a Whole

Professional

Qualification Mean SD t-value
‘Untrained 118,35 20,39 4,58%*
Diploma 119.87 20.64 0.55 -
BoEd./BeTe 123.79 19,77 0.66
M.Ed, 105.80 11,03 1.80
Fh.D, 118,00 20,99 1,19

Table 4,50 shows the relationghip of professional
qualification with the Attitude to Innovation., Highly signi-
ficant relationship at .01 level in favour of untrained was
found between the Fh.D. degree holders and the untrained
teachers. The highest and lowest meanS were of B.Ed./B,.T.
and Ph.D., respectively, and the highest and lowest SD
scoreg were of Ph.D. and M.Bd., respectively.
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Table 4,51 shows the relationship of professional
qualification with the components of Attitude %o
Innovation. Highly significant relationship at .01 level
existed between FPh.D. and untrained in favour of Fh.D.
on Individualisation, and Teaching Learning Process and
in favour of untrained on Gurriculum Organisation, Staff
Development and School Community Relationship., Such
relationship also existed between B.Bd./B.T. and M.Bd.
in favour of B.Ed./B.T. on Teacﬁing Resource and Staff -
pevelopment. Significant relationship at .05 level
existed between untrained and Diploma holders in favour

of Diploma holders.,

The highest and lowest means were of B.EA./B.T.
and M.Ed., respectively, on Curriculum Organisation,
Teaching Resource, Internal School Organisation and
Staff Development; Fh.D. and Diploma holders,
respactively on Individualisation, and Diploma holders
and M,BEd,, respectively,on Teaching Learning Process
and School Community Relationship. The highest and
lowest SD scores were of Ph.D. and M.Ed., respectively,
on Teaching Resource and Staff Development; of Diploma
holder and M.Ed,, respectively, on Teaching Learning
Process and School Community Relationship; of untrained
and M.,Ed., respectively, on Individualisation, of
Diploma holders and B.Ed./B.T., respectively, on-
Gurriculum Organisations, of B.Bd./B.T. and M.Ed.,
respectively, on Internal School Organisation,‘
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Table 4.52 @ Professional Qualification and Situational
and Innovation Characteristics as a ¥hole,

Profess ional

Qualification Mean 5D tevalue
Untrained 209,01 47.90 0.76
Diploma 195,77 35.68 2,26%
B,Ed./B.T, 200,14 44,33 0.41
M.Ed, 160 .80 39,82 1.74
Fh.D, 204.87 40,29 2.44%

* Significant at 0,05 level

Table 4,82 shows the relatismship of professional
qualification and the Situational and Innovation
Characteristics as a Whole., Significant relationship at
‘ «05 level existed between Untrained and Diplcma holders
in favour of untrained and M.Bd, and FPh.D. in favour of
Ph.D. teachers, Highest and ldwest means were of
untrained and M.Ed., respectively, and the SD scores were

of untrained and Diploma holders, respectively,
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Table 4,53 shows the relationship of professional
qualification and Situational and Innovatidén Character-
istics. Highly Significant relationship at .01 existed
between untrained and Diploma holders in favour of
antrained on Staff Norms and System Nomms; B.Ed./B.T.
and M,Ed. in favour of B.Ed,/B.T. and M.Ed. and Fh.D.
in favour of Ph.D. On Compatibility, Riskness and
Localiteness. Significant rel ationship at .05 level also
existed between Fh.D. and untrainedé in favour of Fn.D.
on Staff Noms and Localiteness and in favour of
untrained on System- Norms, untrained and Diploma holders
in favour of Diploma holders on Riskness and Local iteness
and in favour of untrained on Cosmopoliteness and retween
B.Ed./B.T. and M.Ed. in favour of B,Ed./B.T. and M.Ed.
and Fh.D. in favour of Ph.D. on Complexity.

The highest and lowest means were of Ph.D. and
B.Bd./B.T., respectively, on Administrative Support; B.Ed./
B.T. and M.Ed., respectively, on Complexity and
Compatibility; of Diploma holders and M.Ed., respectively,
on Riskness and Localiteness; of Fh.D. and untrained,
respectively, on-Staff Nomas; of untrained and Diploma
holders, respectively on System Norms and of Diploma
holders and M.Bd., respectively on Riskness. The highest
and lowest SD scores were of B.Ed./B.T. and Diploma holders
respectively, on Aduninistrative Support; of B.Ed./B.T. and
M.Ed. respectively, on Staff Norms, of B.Ed./B.T. and
untrained, resrectively, on System Norms, of Ph.D. and
M.E4,, respectively, on Complexity of Diploma holders and
B.Ed./B.T., respectively, on Competibility; of Fh.D. and
Diploma holders, respectively on Riskness; of M,Ed. and
Diploma holders, respectively on Localiteness and of
Diploma holders and M.Ed., respectively, on Cosmopoliteness,
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Table 4.54 s Professional Qualification and Change Related

Values as a HWhole

Professional

Qualjfication Mean =P t-valve
Untrained 214,61 42.42 0.31
Diploma 237.93 44.45 4.,02%%
B.Ed./B.T. 223.00 19,75 1,23
M.Ed. 211,00 30.59% 1.01
Fh.D, 214,41 35,01 0.22

*% Highly significant at 0.01 level

Table 4.84 shows the relationship of professional

qualification and Change Related values as a whole.

Highly significant relationship at 0% level existed

between untrained and Diploma holders in favour of

Dipltma holders. The highest and lowest means were for

Diploma holders and M.Ed., respectively, and the SD

scores were for Diploma holders and B.Ed./B.T.,

respectively.
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Table #.55 shows the relationship between professional
'qualification and the components of Change Related Values.
Highly significant relationship at .01 level existed
between untrained and Diploma holdsrs in favour of Diploma
holders on Progressivism and Dogmatism and Ph.D. and
untrained in favour of untrained on Conservatism. Significant
relationship at .05 level also existed between Fh.D. and
untrained in favour of Ph.D. on Progressivism and in favour
of untrained on Venturesomeness; Diploma and B.Ed./B.T.
in favour of B.,E4d./B.T. on Venturesomeness and in favour of
Diploma holders on Conservatism and untraived and Diploma
holders in favour of Diploma holders on Conservatism.

The highest and lowest means were of Diploma holders
and untrained, respectively.' on Progressivism and Dogmatism,
of Diploma holders and B.Ed./B.T., respectively, on
Traditionalism; of B.E4d./B.T. and Diploma holders,
respectively, on Venturesomeness; of Diploma holders and
Ffh.D., respectively, on Conservatism and of B.BEd./B.T. and
M.Ed., respectively on Change Pronen2ss, The lowest SD
Scores were of B.Ed./B.T. on all components exéept Change
Proneness. The highest SD scores of these comporents were
of Diploma holder on Traditionalism, of M,Ed. on
Progressivism, of untrained on Dogmatism and Conservatism
and of M,Ed. on Ventuxwe:someness. The highest and lowest
SD scores on Change Proneness were of Diploma holders and
MsEC., respectively.
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Table 4.56 : Distribution of Teachers accoxding to Mobility

Type of school Response  With mobility  Without Mobility

No % No %

Part & -~ K, Ve

KeVe in Gujrat 30 . 24 80 6 20
Cutside 60 50 83 i¢ 17
Total 90 74 82 lé .18

% 35 \ 13

Part B ~ Unigex Schools

Boys 50 40 80 10 20
Gizxls 32 24 75 8 22
Total 82 64 78 ia 22

% 30 is

Part € -~ Medium of Instruction

English 35 5 14 30 86
Gujrati 40 31 78 9 22
Sindhi 29 7 24 22 76
Hindi 31 a5 al 06 l9
Marathi 15 4 27 1i 73
urdu 1o 2 20 8 80
Total 160 74 46 86 54

% 35 72

Grand Total 332 212 64 120 36

Table 4.56 shows the distribution of teabhers
accordinghbmobility. Those who had taught in another
institution for one year or more before joining the present
institution were regarded to be Wik mobile and others
without mobility. 64% were mobile and 36% ‘without® mobility.
Schoolwise distribution of mobile teachers was 3 K. 82%,
Hindi 81%, Boys 80% Gujreti 78%, Girls 75%, Marathi 27%,
Sindhi 24%, Urdu 20% and English 14%. The ratio of mobile
teachers was 35% in the K.V. and medium of instruction
schools and 30% in the Unisex schools.
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Table 4.57 : Mobility and Innovative Proneness scale

a Whole
Mobility Mean SD t~value
With Mobility 535.32 78.78 1.87
Without Mobility 545,34 81.98

Table 4.57 shows the relationship of teacher mobility
with I.P.S. as a Whole. No significant relationship was
found. The mean and SD scores were higher for ‘*without!
mobility group. -

Table 4.58 H Mobility and attitude to Innovation as a Whole

Mobility Mean SD t-value
With:Mobility 116.53 20.82 1.86
Without Mobility 119.16 21.61

Table 4.58 shows the relationship of teacher mobility
with Attitude to Innovation as a whole. No significant
rel ationship was found. The higher mean as well as SD
scores were of fwithout' mobility group.

Table 4,59 . Mobility and Components of attitude to

Inncvatiocn
Components - wWith - Without t-value
: Mobility Mobility.
Mean SD Mean S
Individualisation 20.64 3,84 20.58 4,29 0.22

Curriculum Organisation 11,91 3,21 12.39 2.87 2.33%
Teaching Learning Process 19.92 4.18 20.65 4.10 2 460 %%

Teaching Rescurce 15.05 3.72 15.36 6.05 1,00
Internal School Organie ’

sation 18.60 4.33 19.18 4.34 2.04*
Staff Development 18.89 4.39 19,22 4.43 1.11
School Community

**Hichly significant at 0.01 level
* Significant 0.05 level,
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Table 4.59 shows the relationship of teacher mobility
with the components of Attitude to Innovation. Highly
significant relationships at .01l level was found in favour
of without mobility group on Teaching Learning Prdcess and
School Community Relationship. Significant relationship
at .05 level was also found in favour of without mobility
group. On Curriculum Organisation and Internal Schools
Organisation. The highest and lowest means of the mobile
group were for Individualisation and School Community
Relationship, respectively, and of no mobility group on
Teaching Learning Process and Curriculum Organisation,
respactively. The highest and lowest SD scores of mobile
group were on Staff Development and School Community
Relationship, respectively and for Without mobility group
on Teaching Resource and Curriculum Organisation,
respectively.

Table 4,60 s Mobility afnd Sitwation and Innovation
Characteristics as a ¥Whole

Mobility Mean SD twvalue
With Mobility 204.92 40.73 0.33

Without Mobility 204.02 41.03

Table 4.60 shows the relationship of teacher
mobility with the Situation and Innovation Character-
istics as a whole, No significant relationship was
found. The higher mean and SD scores were of mobile and
without mobility group, respectively.
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4,61 s Mobility and Components of Situational and
Immovation Characteristics

Components Hith Mobility Without Mobility t-value
Mean SD Mean -SD
g%;noiésttrative 26.88 7.76 27.30 6.40 0.90
Staff Noms 33.43 14.45 34.33 14.62 0.92
System Norms l6. 74 7.15 17.17 7.58 0.95
Complexity 22.19 5,70 21.75 5.22 1,18
Compatikility 22,64 5.58 22,18 5.35 1,23
Riskness 32,40 7.05 31.69 6.64 1.53
Localiteness 32,91 6.76 31.99 6.91 2,03%
Cosmopoliteness 17.4¢  7.04 17.79 7.26 0.63

Table 4,61 shows the relationship of teacher
mobility with the components of Situational and
Innovation Characteristics. Significant relationship at
«05 lave]l existed on Localiteness in favour or mo-bi].QJ;Tf
group. The highest and lowest means of both groups were
for Staff Norms and System Nomms, respectively. The
" highest and lowest SD scores of mobile group were for
Staff Nomm and Compatibility, respectively and of ‘without®
mobility group for Staff Nomms and *Complexity’,
respectively.
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Table 4.62 : Mobility and Change Related Values as a Whole

Mobility Mean SD t=value
With Mobility 213,89 36.16 3.46%%
Without Mobility  222.43 38.27

*® Highly significant at 0.01 level,

Table 4,62 shows the relationship of teacher mobility -
with Change Related Walues as a Whole. Highly significant
relationship at .01 level was found in favour of without
mobility group. The higher mean and SD scores were also of
without mobility group.

Table 4.63 3 Mobility and Components of Change Relasted

Values
Compdrents With Mobility Without Mobil ty t-value
Me an SD Mean

Traditionalism 38,87 7.30 38,83 6,55 0.10
Progress iveyyss 38,91 7.20 39.85 7.27 1,95
Dogmatism 31.83 9.36 33.8 8.18 3428%%
Venturesomeness 32,91 7.65 33,76 7.90 1.63.
Sonservatism 29,99 9.21 32,76 8,40 4,62%%
Change Prcneness 41,42 8.6 41,36 7.57 0.12

** Highly significant at 0.01 level

Table 4,63 shows the relationship of teacher mobility
with the components of Change Related Vglues. Highly
significant relationship at .01 level was found in favour of
without mobility group on Dogmatism and Conservatism. The
highest and lowest means of both groups were on Change
Proneness and Conservatism, respectively. The highest and
lowest SD scores of mobile group was on Dogmatism and
Progressivism, respectively, and of without mobility group
on Progressivism and ‘Venturesomeness®, respectively.
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Pable 4.64 s Distribution of Teachers According to Prior
Professional Experience.

4

Type of School  Response Level of Experience
Some __None
No % No %

K. in Gujrat 30 8 27 22 73
Outside KeV. 60 18 30 42 70
Total -, 90 - 26 29 64 T
% 65 22

Part B - Unisex Schools

Boys 50 5 10 45 20
Girls 32 3 9 29 o1
Total 82 8 10 74 20

% 20 25

Part C - Medium of InsStruction

Engl ish 35 2 6 33 94

Gujrati 40 - -~ 40 100

Sindhi 29 - - 29 100

Hindi 33 4 i3 27 87
Marathi 15 e - 15 100

Urda 10 - - 10 100

Total 150 6 4 154 96

% 15 53

Grand Total 332 ‘ 40 12 292 33

Table ¥ 4.64 shows the distribution of teachers
according to Prior Professional Experience., This variable
included non~teaching exparience only. 88% teachers has
no such experience. The broad distribution of prior
experience group which formed 12% of the total was : K.V.
65%, Unisex schools 20% and medium of instruction schools
15%. Their School-wise distribution was : wesxe 30% outside
KoVe, 27% KoV, in Gujrat, 10% Boys, 9% Girls, 13%, Hindi
and 6% English medium schools. Detalls of no experience
group is not being discussed.
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Table 4,65 3 Prior Professional Experience and Innovatige
Proneness as a Whole ’

Experience Me an SD t-value
Some 62 .49 77.04 3,820k
None 27.08 69.40 :

** Highly significant at .01 level

Table 4,65 shows the relationship of Prior Professional
Experience with innovative proneness as a whole, Highly
significant relationship at .Ol‘leval was found in favour
of experience group. The higher mean and SD scores were
also of this group.

Table 4,66 3§ Prior Professional Experience and Attitute
to Innovation as a Whole

Experience Mean sD t-value
Some 118020 19.70 1,023
None 115 .01 21 020

Table 4,66 shows the relationship of Prior Professional
Experience with Attitnde to Innovation as a whole, No
significant relationship was found. The higher mean and
SD scores were of somegNone groups, respectively.
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Table 4,67 ¢ Prior Professional Experience and Components
of attitude to Innovation

Components Some _ __None t~-value
) Mean SD Mean SD
Individualisation  20.90 3.69  20.01 4.40  1.77
Gurriculum Organi-
sation 12044 2.56 12000 3.06 1-»27
Teaching Leaming
Progcess 20,01 3.70 20,00 4.48 0.04

Teaching Resources 15,25 3.68 15,10 3,91 0.34
Internal School

Organisation 19,50 4.40 18,72 4.44 1.51
Staff Development 20,11 3.82 18,58 4,51 3493 %%
School Community . .
Relationship 11097 2.52 11.70 3,18 0074

** Highly sigmificant at 0.01 level

“Table 4.67 shows the relationship of Prior Professional
Experience with the componeénts of Attitude to Innovation.
Highly significant relationship at .01 level existed in
favour of experienced group. The highest and lowest means
of some group were on Individualisation and School
Community Relationship, respectively, and of none group
were on Individualisation and School Community Relation-
ship, respectively. The highest and lowest SD. scores
of some group wers on Internal School Organisation and
school community relationship, respectively, and of none
group were on Staff Development and Curriculum
Organisation, respectively.

Table 4,68 : Prior Professional Experience and Situation
and Innovation Characteristics as a #hole

“Tevel of Experiencs Mean 5D _ t-value
Some 215.16 39,12 3.78%%
None 199.15 36.89

** Highly significant at .01 level.
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Pable 4,68 shows the relationship of Prior Professional
Experience with the Situgtion and Innovation Characteristics
as a Whole. Highly significant relationship at .01 level
was found in favour of experience group. Higher mean and
SD scores were also of the same group.

Table 4,69 ¢ Prior Professional Experience and Componants
of Situation and Innovation Characteristics

Components —Some . None = t~value
Mean SD Mean SD

Administrative Support 28,14 7.7 26.55 6.46 2,01
Staff Nomms 37623 14,14 32,72 14.80 3.61%»
System Nonms 19,10 7.76 16.07 7.05 3.,60%%
Complexity 22.86 5.24 21.71 5.46 1.8
Compatibility 24,11 3,95 21,8 5,40 3,72%*
Riskness 33,36 5.90 31,72 6.87 2.,09%
Localiteness 33,74 5.83 31,96 17.05 2,22%
Cosmopol iteness 18,75 6.25 17.70 6.42 1.4

** Highly significant at .01 level
* gignificant at .05 level

Table 4,69 shows the relationship of Prior Professibnal
Experience with the components of Situation and Innovation
Characteristics. Highly significant relationship at .01
level existed in favour of the experience group on Staff
Norms, Systems Normms and Compatibility. Significant
relationship at «05 level also existed in favour of the
experience group on Administrative Support, Riskness and
'Localiteness *, The highest mean and SD scores of both

groups were Staff noms.

The lowest mean amd SD scores of

the experience group were on Cosmopoliteness and Cémplexity.
respactively, and of the none group were on System nomms and
Compatibility, respectively.
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Table 4,70 : Prior Professional Experience jand Change
- Related Values as a Whole |

Exparience Mean sp t-value

Some 225,38 30414 3,24%%
None 210 P 56 40 .20 .

**Highly significant at .01 level

Table 4,70 shows the relationship of Prior Professional
Experience with the Change Related Values as a whole. Highly
significant relationship at .01 level existed in favour
of fsome® group. The higher mean and SD scores were of fsome?
and *none' groups, respectively. ’

Table 4,71 : Prior Professional, and the Comporents of
Change Related Values

Components ___Scme - _Nome _ tevalue
Me an SD Mean SD

Traditional ism 40.59 6.31 37.56 6.88 3.82%*
Progressivism . 40.36 5.36 38,30 7.90 2.36%
Dogmatism 34,91 8,53 31.65 9.50 2,9Tkk
Venturesomeness 35.52 7T.77 32.26 7,97 3.51%x»
Conservatism 32,23 9,30 30.81 9,21 1.35
Change proneness 43.34 5,19 39.19 3.8 4,37k

** Highly significant at .01 level
* Significant at .05 level.

Table 4.71 shows the relationship of Prior Professional
Experience with the componénts of Change Related Values.
Highly significant relationship at .01 level existed in
favour of the experience group on Traditionalism, Dogmatism,
Venturesomeness, and change proneness. The Significant
relationship at .05 level also existed in favour of some
group on Progressivism. The highest and lowest means of both



321

groups were of Change Proneness and Censervatlsm,

respectively. The highest SD scores of some and none

groups were of Conservatism and Dogmatism, respectively,

and the lowest SD Scores of these groups wfere of Change

Proneness and ‘traditionalism®, respectively.

Table 4,72 3 Distribution of Teachers Acc}ording to
In~-Service Education.

c
i

}
Type of School response Somei Hone
No [ % No %

i
'
i

Part & - K.

i
Ko&. in Gujrat 30 - | 30 100
Outside K&V. 60 - E - 60 100
Total - 90 - - 90 100
% | 28
I
Part B - Unisex Schools
Boys 50 4. |8 46 92
Girls - 32 - E - 32 100
Total 82 4 |5 78 95
Part ¢ - Medium of I[nstmction
English 35 2 6 33 .94
‘Gujrati 40 - |- 40 100
Sindhi 29 - f- 29 100
Hindi 3 1 '3 30 97
Marathi is - | - 15 100
Urdu 10 - - 19 100
Total 160 3 2 157 98
% 43 48
Grand Total 332 7 2 325 98
|

Table 4472 shows the distribution 'of teachers as
per in-service education. The response waq evalugted in
fsome' and *None' Categories only. Teacheﬁs having attended
any course in education organised by the Extension .
Departmeént, NCERT or K.V. during the last%three years were
in the !Some’ group and others in the *None® group.

|
]
;
|
|
'
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In general, 98% teachers had received no ixi:-service
education, The 'Scome® group was found to be 57% in Boys,
29% in BEnglish and 14% in Hindi medium Sché:ols. Other
schools gave 100% fnone® response, |

Table 4,73 : In-Service Education and InnOVative Proneness
as a Whole

In-Service : ‘
Education Mean SD§ t-value
Some 544.70 8l.43 3,40%*

None 526,55 75.62
r

** Highly significant at 0.01 level ’
Table 4,73 shows the relationship of In-service Education
I
with I.P«S. as a whole, Highly significdant | relationship at
«01 level was in favour of *Somet group. Tﬁe mean as well
as the SD scores were also higher of ‘some"' group.

Table 4.74 : In-Service Education and Attitude to
Ipnovatioz:x as a Whole

|
In-Service Méan ‘ SD | tmvalue
Education ; .
Some 118,49 20.68 2.29%

t

E

*53Ignificant at 0.05 level I
Table 4.74 showsthe relationship of In—-service Education

and Attitude to Innovation as a Whole. Sigr?ificant rel ation-
ship at .05 level existed in favour of *some’ group. The .

mean score was higher for ‘some' group and the SD scores was
higher for *None®* group.

i
!
)
|
|
i
{
1
t
|
t
Z
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Table 4,75 s In-service Bducation and Components of
Attitude to Imnovation |

5

|

Components Some None t-value
Méan ~ SD Mean 8D
1 -

Individualisation 20 467 3.86 20. 5}‘- 4,25 0.61
Curriculum Organization 12.26 2.65 1 1.310 3,74 5.65%%
Te aching-Learning :
Process 20 019 4008 20 61?, 4035 0 028
Teaching Resour¢ss 15.19 3.77 15:0[1 6.02 0429
Internal School -
Ordganisation 19.01 4,46 18, 3? 4.06 2.10®»
Staff Develorment 19,20 4.26 18.60 4.66 2.,03%
School -Community

Relationship 11,77 3.07 11.5%1 3,10 1.27

*#* Highly significant at 0.01 level
* Significant at 0.05 level,

Table 4,75 shows the relationship oif in-serxvice
education with the comporents of Attitude to Innovation.
The highly significant relationship at .01} level existed
in favour of some group on Curriculum Organisation and
significant relationshipsat .05 level also existed in
favour of som® group on Internal School Organisation and
Staff Development. The highest means of thia two groups
were of 'Individualisstion® and the lowest means were on
School Community Relationship for same group and Curriculum
Organisation for none group. The highest apd lowest SD
‘scores of *some’ group were on Curriculum Organisation and
Internal School Organisation, respectively| and of none
group were on Teaching Resource and School: Community
Relationship, respectively,
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Table 4,76 : In-Service Education and Situational and

Innovation as a Whole

N

i
§
In-service . o
Education M&an %D t-valu
|
sSome 207,79 4q.19 3.51*n
None 198,24 41 .37

** Highly significant at 0.0l level

'Table 4.76 shows the relationship Of in-service
eduwe ation with Situation and Innovation Characteristics
as a whole. Highly significant relationShip at 01
level existed in favour of Some group. The higher mean
was of *'Some' group and the SD was of °None* group.

F
Table 4.77 : IniéService Education and Components of
Situational and Inncvation*Characteristics
- :

Components Some ﬁone

Méan 5D Mean 5p t-value

Administrative Support 27.37 7.05 26.28 7.82 2.22%

Staff Noms . 34.70 14449 31%78 14,37  3.0L%*
System Norms 17,20 7.12 16%21 7.59 2.02%
Complexity 22,41 5.30 21.30 5,95 2,97%*
Compatibility 23.23 4.99 20,98 6.5  6.22%%
Riskness 32.83 6.62 32043 7.49 0.86
Localiteness 33,33 6.85 33%85 6.74 1.47
Cosmopol i teness 18,27 6.87 16,23 7.40 4.31%%

*#* Hichly Significant at 0.01 level {
~f Significant at 0.05 level. i

Table 4,77 shows the relationship éf in-service
education with the components of Situational and
Innovation characteristics. Highly significant relation-
ship at .01 level existed in favour of ‘Some‘ group on

Staff Nommy, Complexity, Compatiblility aﬁd Cosmopollteness .,
|
|
|
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Significant relationship at .05 level also existed
in favour of some group on Adminis&ati%% Support and
System Norm. The highest mean of !Some® group and SD
scores of both groups were of Staff Normg/ The lowest
means of both the groups were of System Nfoxms. The
highest mean of None group was ofult;gcaligteness: The
lowest SD scores of the two groups,of Compatibility and
*Complexity?*, respectively. |

!

Table 4,78 : In-service Education and Change Related
Value as a Whole %

Level &f In-Service Mean sb t-value
Bducation | —
- {
Some 218.64 37.87 2.20%

None 212,96 35.19 °
|
*Significant at 0.05 level ;

i

Table 4.78 shows the relationship of in-service
educ ation with change Related values as a}Whole.
Significant relationship at .05 level existed in favour

of 'Some® group. The higher mean as well .as SD Scores
. were also for !Some! group. jE

Table 4,79 3 In-Service Education and Components of
Change Related Values '

Componeént —_Some None . t~value
Meéan SD  Mean  SD

Traditionalism 39,05 7.17  38.46  6.83 1.24
Progressivism 39,28 7,38 39,27 6.94 0.13
Dogmatism 33,43 8,99 31.4# 9.02 2.68%
Venture Some ness 33.60 7.93 32.3? 730 2,37*
Conservatism 31.37 9.10 30.0% 8.84  2,25¢%
Change Proneness 41 .48 17,84 4a1.47 8.21 0.21

** Highly significant at 0,01 level |
% Significant at 0,05 level, E
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Table 4,79 shows the relationship of|In-service
Bducation with the components of Change Rélated Values,
Highly significant relationship at 01 lewfrel existed in
favour of fsSome' group on *Dogmatism?® and!significant
relationship at .05 level also in favour of *Some!

groupsVenturesomeness® and ‘Cc)nservatism‘. he highest
and lowest means of both groups were of Change Pronaness

and Conservatism, respectively, and the lowest SD
scores of both the groups we:e of Traditionalism « The
highest SD s coxres of some none groups were for
Conservatism and Dogmatism, respectivelyog

§ -
Table 4.80 3 Distribution of Teachers According to
Professional Reading HabiF.

Type of School Response Soma! None
No L % No %
i
Part A - KoV, |
. |
KeVoin Gujrat 30 3 10 2% 90
Qutside KeVe 60 6 - EJ.O 54 90
Total 90 9 10 8l 90
% 90 25
Part B ~ Unisex Schtools
Boys 50 - ; - 50 100
Girls 32 - - 32 180
Total 82 - |- 82 100
% | 25
Part C - Medium of E:l:ns'crlt:u::ﬂk::i.c::n
English 35- 1 ; 3 34 97
Gujrati 40 - Lo 40 100
Sindhi 29 - - 29 100
Hindl 31 - - 31 io0
Marathi i5 - ;e 15 100
Urdu 190 - - 1o 100
“Potal 160 1 1 159 99
% 19 50
Grand Total 332 19 3 322 97
i s
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Table 4,80 shows the distribution of teachers according
to professional reading habit. In all 97‘7% teachers formed
the fNone! group i.e. in the past 3 years they did not
read -any research study in education. 90% of the teachers
having access to professional material were in the K.V.
and 10% in English medium schools. They were however only
104 of the K.,V. and 3% of the English medium school
teachers,

Table 4.8l 3 Professional Reading Habit and Innovative
Proneness as a Whole

Reading Habit Mean 8D t~value
}
Some 443,34 6‘1 «20 3,35%%
None . 423.49 53 «95

**Highly significant at 0.01 level
Table 4.81 shows the relationship of Professional
Reading Habit with Innovative Proneness as a Whole,
Highly significant relationship at .01 le[vel existed in
favour of fsome@?! group. The higher mean as well as SD
scores were also of 'some' group.” %
E

Table 4,82 s Professional Reading Habits jand attitude
to Innovation as a Whole

|

Feading Habit Mean iSD t-value
i .
Some 118,60 22,42 3423%>
Norne . . 113,55 20.84

i

#% Highly Significant at 0.0l level, }

Table 4,82 shows the relationship of llbrofessional
Reading Habit with aAttitude to Inncvationv as a whole,
Highly significant relatiohship at .01 level existed in
favour of 'Some! group. The mean and SD sco:ces of this
group were -also higher,

E
i



|
i s20
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Table 4.83 s Professional Reading Habits arid Components
of Attitude to Innovation

Components Some None - t-value
Mean SD Mean SD :

Individualisation 20,79 4.91 20.06 4.20  2.46%
Curriculum Organisation 12,26 3,98 11.4{6 3.42 3.,48%%
Te aching-Liearning ; e
Process 20,24 4412 19’9{3 4.31 1.00 -
Teaching Resources 15,28 4.83 14.77 3.89  1.48
Internal School |
Organisation . 18,91 4.27 18.43 4,55 1.48

. |
Staff Development 19,30 4.85 18.94 4,76  3,86%%
School -Community |
Relation 11.79 2,87 1103’5 3466, 1095

|
** Highly significant at 0,01 level |

»® Significant at 0,05 level :

Table 4,83 shows the relatiohship of EProf@ssional
Reading Habit with the components of Attiéude to Innovation.
Highly significant relationship at 01 level existed in
favour of *some’ group on *Curriculum Organisation' and
Staff Development, and significant mlatic;mship at - .05
level also in favour of som@ group on Individualisation.
The highest and lowest means of both groups and highest
and lowest SD scores of *some'! group were of Individua-
lisation and School Community Relationship, respectively.
The highest and lowest SD scores of the ‘none' group were
of Teaching-learning Process and Curriculum Organisation,
respectively. I
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Table 4,84 s Professional Reading Habits and Situational
Innovation Characteristicls as a Whole

t
|

Reading Habits Mean . s:é t-value
Some 207.45  41.48 4.00%*
None 195.36 37.1;6

** Highly significant at 0,01 level %

Table 4.84 shows the rélationShiptof Profess ional
Reading Habit with the Situation and Inn?vatiqn
Characteristics as$ a whole. Highly signi?icant relation-
ship at .01 level was in favour of *somef group. The
higher mean and SD scores were also of ‘s:,ome' groupe.

|

Table 4,85 3 Professional Reading Habit a%md Component s
of Situational and Innovation Characteristics

CGomponents Some None _ t-value
Méan SD __Mean | 5D :

administrative
Support 26,97 7.60 17,12 6.41 0.27
Staff Norms . 34,53 14.47 31,15 14,37 3ol 4%k
System Nomms 17.39 2.34 1516 Te24  4.,14%*
Complexity 22,26 5,78 21,52 4,89 2,27*
Compatibility 23,03 5,43 20.12 5.59 5,72x#*
Riskness 32,4) 6,94 31.55 6.82 2.05*
Localiteness 31,92 6,84 31.59; 6.65 -2.,61%*
Cosmopoliteness 17.81 7,12 16.89! T.05 1,74 -

** Highly significant at 0,01 level

* Significant at 0.05 level
Table 4.85 shows the relationship of Professional

Habit with the components of Situatiomjand Innovation
Characteristics, Highly significant relaFionShip at 01
level in favour of *'same' group was foun@ on Staff Nomms,

| |

|
|
|
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System Norms, Compatibility and Localitene[ss and the

significant relationship at .05 level also in favour of

*some* group was on Complexity and RiSkneﬁS. The highest
8D scores of both group and the highest mean of ‘some?
group were of Staff Noms. The highest and lowest means
of 'none* group were of Localiteness and Cci:smopoliteness,
respectively. The lowest SD Scores of both groups were
for Compatibility. The lowest mean of ‘*some'® group was

of System Nomms,

Table 4.85 ¢ Professional Reading Habits §nd Change
Related Values as a Whole |

{
Reading Habits Mean SIZ:) t~value
Some 217.43  36.23 1,04
None 214,55 39,7

e R |
o

Table 4.86 shows the relationship o*jf Professional
Reading Habit with the Change Related Values as a Whole,
The relationship was not significant. The higher mean was
of 'some® group and the higher fSD!' score|of *None! ’
groupe. |

Table 4.87 s Professional Reading Habit and Components of
; Change Related Values

leponents __ Some —__Nomne t=value

) Mean SD Mean SD :
Traditionalism 39.43 6.90 37.00 6.98 4.,66%*
Progressivism 39.32 7.01 38.9:2 7.92 0,74
Dogmatism 32,57 9.35 32 .5!? T«92 0.47
Venturesomeness 33.59 7.76 31«9[2 7.56 2.90%*
Conservatism 30.95 9,40 30, 8% T.77T 0420
Change Proneness 41.70 8.82 40.42 8.63 21.,15%

**Highly significant at 0.01 level
.ifsignificant at 0.05 level

3

|
|
|
|
§
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Table 4.87 shows the relationship of p’rofessional
reading habit with the components of Change Related Values,
Highly significant relationships at .01 1eve1 existed on
traditionalism and Venturesomeness and Signlficant
relatiohship at +05 level on change proneness, all in
favour of some group. The highest and loweist means of both
groups were of Change Proneness and-Conse rvatism.
reSpecta.vely. The lowest 8D scores of both the groups were
for Traditionalism, The highest SD scores !of both groups
were of Conservatism and Change Pronensss, respectively.,

Table 4.88 : Distribution of teachers according to
Professional Satisfacta.or;

Typs of School Response Very Not very
. Satisfied Satisfiled
No % &110 %
Part A& — K.V, |
Ke.in Gujrat 30 .20 67 10 33
Outside K.V. 60 36 60 %4 40
Total 90 56 62 34 38
% ¢ 42 3 7
. Part B - Unisex Scﬁools
i
Boys 50 14 28 36 712
Girls 32 1c 3 22 69
Total 82 24 29 58 n
% 18 | 29

Part C - Medium of  InsStruction

English 35 8 23 27 77

Gujrati 40 7 17 33 83

Sindhi 29 16 55 - 13 45

Hinai . 31 7 23 24 71

Marathi 15 10 67 |5 33

Urdu 10 8 50 ;5 50
. Total 160 53 33 197 67
L% 40

Grand Total 332 133 40 199 60

[
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Table 4.88 shows the distribution of t?achers according
to professional satisfaction. It was presw%ned that all
respondents were satisfied from their proféssion and the
difference lie in bkeing Very satisfied and not keing very
satisfied. In all, 40% teachers were very [satisfied and
60% were not sSo satisfied. 42% of the satisfied group was
from K.V. and 40% from medium-of instructign schools, Their
schoolwise distribution was : 67% K.V. in Gujrat and
Marathi, 60% outside K.V., 55% Sindhi, 50% Urdu, 31% Girls
school 28% Béys School, 23% Hindi, and English and 17%
Gujrati medium schools.

Table 4,89 s Professionsl Satisfaction and Innovative
Proneness as a Whole

Satisfaction lLevel Mean ‘SSD t-value
- !
Very Satisfied 543.29 79 55 3.80%*
Not Very Satisfied 518,88 18.95

## Highly significant at 0,01 level,

Table 4.89 shows the relationship of professional
satisfaction with Innovative Proneness as a Whole. Highly
significant relationship at .01 1eve1 i:n favour of very
satisfied group. This group also had the higher mean and
SD scores,

Table 4,90 : Professional Satisfaction and Attitude to
| Innovation as a Whole

Satisfaction Level Mean SI;D tevalue

-
Very Satisfied 118.03 20.86 1,92
Not Very Satisfied 114,76 22,01

]

‘ !
,
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Table 4,90 shows the relationship of Professional
Satisfaction with Attitude to Innovation as a whole. No
significant relationship was found. The higher mean was of
the *Very Satisfied*® group and the higher SD score of
the not Very Satisfied group.

‘I.‘abls 4,91 : Professional Satisfaction and Components of
attitude tco Innovation

Components Very Satisfied Not Very t-value
‘ — Satisfied
Mean SD M?an ~SD
Individualization 20,67 3.98 2?.39 4.14 0.88

Curriculum Organization 12,06 3.05 12,14 3,32 0.34
Teaching-Learning |

process 20.26 4.15 19.75 4.24 1.54
Teaching Resources 15,23 4.7% 14,86 4,26 0,99
Intermal School -

Organisation 18,91 4.26 18,31 4.64 1.72
Staff Development 1¢.15 4.87 18.37 4.50 2,19%
School Communilty :
Relationship 11013 3012 11.07 2,81 3.00%

*% Highly Significafit at 0.01 level
* gignificant at 0,05 level

Table 4,91 shows the relationship of |Professional
Satisfaction with the componentsof Attitu[de to Innovation,
Significant relationship at .05 level in favour of Very
satisfled group existed on School Communilty Relationship
and Staff Development. The highest and 1 iwest means of
both groups were of Individualisation ané} School community
relationship, respectively, The highest and lowest SD
scores of very satisfied group wereﬂ)Staff Development
and curriculum organisation, ::esypectively and of the not
very satisfied group of Internal School C?rganisation and
School Community Relationship, respectively.
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Table 4.92 3 Professional Satisfaction and Situational

and Innovation Characteri

stics as a Whole

Satisfaction Level Mean Sl? t-value
- T
Vexy Satisfied 207.36 40088 4&44**
Not Very Satisfied 192,85 40.69
*% Highly significant at 0.,01 level.
Table 4,92 shows the relationship of Professional
Satisfaction with Situational and Immovation Characteristics

as a whole., Highly significant relationsh?.p at «01 level
was in favour of very satisfied group. The higher mean and

SD scores were alsoc of this grcup.

Table 4,93 s Professional Satisfaction an

d Components of

Situational andéd Immovation Characteristics
Components Very Satisfied Not Very t~value
. Satisfied
Mean SD Mean SD
Administrative Support 27,44 7.33 25.14 7,07 3,9L%x
Staff Nome 34,34 14,66 31,15 14,48 2473%%
System Norms 17-10 7039 15;86 6.8 2010*
Complexity 22,22 5.49 21,26 5,74 2.15%
Compatibility 22,68 5.50 21,64 5.46 2.33%
Riskness 32.33 8,65 30.59 7.82 3.48%%
Localiteness 32.98 6,55 30,96 7.68 3.69%*
Cosmopol iteness 17.84 Te22 16.55 6.56 2.24%
** Highly significant at 0,01 level
* Significant at 0,05 level
Table 4,93 shows the relationship of professional
satisfaction with the components of Situational and

Innovation Characteristics, Relationships
were significant in favour of very satisf

' on all Components
ied group. .
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The highly significant relationshipsat .Olilevel were on
Administrative Support, Staff Noms, and Localiteness and
signifidant relationship at .05 level weIE}on Staff Norms,
Compatibility, Cosmopoliteness and Complexhty. The highest
means and the SD scores of both groups werE of Staff Norms
and the lowest means of both groups were of System Normg

The lowest SD scores were of Complexity for very satisfied
group and of Compatibility for not very Sjtisfied groupe.

Pable 4,94 : Professional Satisfaction and Chang@'nelahed
Values as a Whole

|
I i
Satisfaction lLevel Mean SD t-value

|
|
Very Satisfied 218,05 37.11 2.30*%
Not Very Satisfied 211.18 36.54

*Significant at 0,05 level

Table 4.94 shows that relationship of Professional
Satisfaction with the Change Related Values as a whole.
Significant relationship at .05 level existed in favour
of very satisfied group. The higher mean and SD scores
were also of this group.

Table 4,95 : Professional Satisfaction anq Compongnts Of .
Change Relatedealuf

Components Very satisfied Not Very tevalue
___ _Satisfied
Mean SD Mean | SD
PTraditionalism 38.88 7.00 38,78 7.33 0.18
Prcgressivism 39.60 T.22 37.59 7.09 3.46%%
Dogmatism 32,55 9,11 32.26 8.70 0.40
Venturesomeness 33.38 7.83 32.42 7.32 1.53
Conservatism 30075 9.15 30 068 8.50 1 '28

Change Proneness 41.94 8.7 39.09 8.66 4.,48%%x

*® Highly significant at 0,01 level.
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Table 4,95 shows the relationship of'

Professional
Satisfaction with the components of Change Related Values.
Highly significant relationship at .01 1eiavel existed in
favour of very satisfied group on Progressivism and

Change Proneness., The highest and lowest means of both

groups wer2 on Change Proneness and Conservatism,

regpectively and the highest SD scores off both groups were
on Dogmatism. The lowest SD sScores were (E:m Traditional ism
for Very Satisfied group and on Progressivism for not very

satisfied group.

Analysis of L.B.D.Q. Data

The data yielded by the L.,B.D.Q. has b!een analysed on
the basis of 4 patterns of leadership behaviour of the
School Principals and Quadrant Scheme given by Halpin
(1966) . The results are keing presented in this Chapter.

The four leadership behaviour pattsrns are as follows sg-

(1y =u Pattern - whexre the Principals aire found high on
Initiating Structure as well as con’sideration

!
dimensions. ‘

(2) LH Pattern- where they are low on Initiating

Structure and high on Consideration.
(3) LL Pattern - where they are low on both dimensions.

(4} HL Pattern - where they are high on} Initiating

Structure and low on consideration.
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Table 4.96 : Distribution of Principals on the Four
Leadership Behaviour Patterns :

Type of School LB HH HL LH LL
Part A - Kavo
KJsV.in Gujrat 10 6 2 1 1
Outside K.V, 10 6 1 2 2
Total 20 12 3 3 2
% 28 ‘23 50 7
Part B = Unisex Schools
Boys 10 3 2 b 4
Giris : 10 5 2 1 2
Total 20 8 4 2 6
% 19 33 33 22
Bart C - Medium of! Instruction
English 10 6 1 1 2
Gujrati 10 5 2 0 3
Sindhi 19 5 0 0 5
Hindl ) 10 3 2 (%) 5
Marathi 5 2 0 4] 3
Urda 5 2 1 0 2
Total 50 23 6 1 20
% 53 46 17 7i
Grand Total % 43 13 | 6 28
% ' 48 14 | 7 31

!

Table 4,96 shows the d:LStributionLof Schoél
Principals as per 4 leadership behaviour patterns in different
types of schools., In all it was 48% HH (efi;fective), 31% LL
(ineffective), 14% HL (with work bias) and 7% LH (with human
bias). Schoolwise distributién of effectivelprincipals was
60% K.V. and Bnglish medium; 50%. Girls, Gujrati and Sindhi
medium; 40% Marathi and Urdd medium and 30% Boys and Hindi
meédium schools. The imeffective Principals were distributed




as : 60% Marathi,
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50% Hindi and Sindhi; 40% Boys and

Urdu, 30%. Gujrat:L, 20% Girls and Engl ish and 10% K.V. The

over all ratio of HL (work bias) Principals was double

that of LH (Buman bias) Principals. Schoolwise distrilution
of HL Principals was : 20% K.V. in Gujrat, Bloys Girls, Gujrati,
Hindi and Urdu medium schools and 10% cutside K.V. and

|

English medium schools., The LH Principals on the other hand
were found only in outside K.V. (20%), K.V. in Gujrat, Boys,
Girls and English medium schools- (10%) . 'me}se types of
Principals were in egqual ratio in-the K.V, and Unisex group
of schools. The medium of instruction group had 12% HL and

2% LH Principals. Plotting of this data has) been show in
table 4‘97.
Table 4,97 : The Quardrant Schéme Describing Principal $s
Leadership Behaviour.
Consideration
- Below Mean aAbove Mean
) f
p { HL S+ HH S+ :
PN
& above E C- C+ g
1 Mean {14 principals | 48 Principals ¢
[ 3 'S
" : (4) (1) iMean of Initiating
] - - -
5 ) (2) 7 structure 39.54
A Below ¢ §
L £
g Meam i  s- LH S :
3
? § C- C4 g
~§31 Principals| 7 Principals E
f
Mean of Consideration 38,04 S = Initiating
N = 90 Schools . ptructure
. = CQonsideration
1 HH 48%
2 LH T4
3 1L 3%
4 HL 14%
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Table 4,97 describes the leadership beshaviour
patterns of the Principals on the dimensions of Initlatirg
Structure and as per the LBD@ data explain?d in the
Table 4.,96. The results confirm the hymm?sis that the
ratioc of effective Principals (HH) is higher than the
ineffective Principals (LL). The mean scores of Initiating
Structure and Consideration dimensions were 39.54 and
38,04, respectively, the difference keing 1.50 only. There
is a high positive correlation between theise two
dimensions (r = 0.78, highly significent at .01 level).

The mean scores indicate that the 1eadersh'ip ehaviour of
the Principal is balanced at sufficiently high lever. It

is in confirmity with the conclusion drawn from the
explanations of the components of the @a&tant scheme given
by Halpin (1966) . Accordi ng to him the lee{der in any
organisation, to be really effective, should mairtain
balance between fInitiating Structure® and *Considerationt
at sufficiently high level, because change;s in the attitudes
and group characteristics such as hamoﬁy,g intimacy and
procedural clarity are significantly associated with the

t

leadership behaviour style of the leader. |

|

The behavicur of leader is a Key Faétor in

maintaining high level of group efficiency and healthy and
inspiring environmment in the institution i’.n which the
group functions. High *Initiating Stnlctur::e‘ combined with
high *Consideration® is associated with favourable group
attitudes and with favourable changes in ?roup attitudes.
The persons occupying the leadership position should be
specially careful about how the group perceives their
behaviour in the organisation and should make necessary
changes in their haviour to bring out effectiveness,
Halpin in one of his studies of leadership behaviaur of
educational administrators in U.S.A. arri;ved at the mean
scores of 39,90 of fiInitiating Structure’ and 41,10 of




Initiating Structure

Initiating &Structure

tCconsiderationt., The Principals under stu
scores of 392.54 and 38.04, respectively,

on both !'dimensions. Darji (1975) with ne
results explained the awkerraktig possible

dy with relative
seem to be lower
ar similar

cause of this

difference as the autocratic leadership background of the

country. In India the Principals, general

ly regard the

teachers as their subordinates in all resptects. As against

this the Principals in the U.S.A. conside

r the teachers as

their colleagues, The present study has nevertheless

revealed satisfactory results in Indian s
conclusion is supported by the position e
table 4,98,

ituation. This
ﬁpl aired in

Table 4,98 : Comparative Results of PFour Studies

SHELAT(Baroda District) Darji(Pax%chmahal District)
Consideration Consideration
Below Ahove Below § Above
Mean Mean ,Hean s Mean
Above { g, HH | HL HH
Meam b oarw | 3% | P oo% 49% |
H ORKS) s HELY)) (y
: : i (3) (2) i I.5.
elowf M| & 4 : { Mean 40.07
Mean i iL LH ! E LL LH §
‘ P aTx 11% t 3% || 6% f
(N=IG0) — (N=100) Consideratiom Mean
TRIVEDI (Saurashtra) PRESENT mma 39.08
(Gujrat state and Cutside KV)
' — 4 -t
apove | HL HH  § { HH
Mean 4 13% | 46% ! (o (e | (a8
| ;4‘) El),_ — T.5Mean L t4) (1) 1.5,
Below| .2) %ﬁ P37y (3) (2)  Mean 39.54
Mean ! - ! ¢ LL LH
§ 34% T% § ¢ §319%) 7% §
c éﬁsa%g.g;:ation - Consideration Mean = 38,04
Mean 36.04
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Table 4.98 reveals that the present investigation

covering the entire Gujrat State and the K

other States of India compares well with the previous
investigations of shelat (1974), Darji (1975), and
Trivedi (198l) conducted in the Baroda District,

' Panchmzhal District and Saurashtra, respectively. The
common conclusion of 3 of these studies is that in the

!

secondary schools there are more effective than the

ineffective Principals the difference in ﬁatio being
between 12% and 17% and the Principals with LH style
(humas bias) is the least. Shelat's study of Baroda

district deviated in so far as the first gart of

Vo located in

conclusion is concerned and indigated higher ratio of
ineffective Principals, the margin of difference, however,
being insignificant (2% .

Table 4,99 : Distribution of Teachers among the Schools
having Principals with Four Leadership
Behaviour Patterns

Type Total HH HL 1H LL
, lESPODBQ
Part A -~ K2V,
K Veoin Gujrat 30 18 6 3 3
outside K.Ve 60 36 12 6 6
Total 90 54 18 o 6
% 34 33 5 9
Part B — Unisex Schools
Boys 50 15 10 5 20
Girls 32 1s 7 3 7
Total 82 30 17 8 27
% 19 32 40 27
Part C - Medium of Instruction
English 35 21 3 3 8
Gujrati 40 20 8 - 12
Sindhi 29 14 p - 15
Hindi 31 9 6 - 16
Marathi 15 6 - - o
Urdu 10 4 2 - 4
Total 160 74 19 3 64
% 47 35 15 64
Grand Total 332 158 52 20 160
% 48 16 6 30
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Table 4.99 shows the distribution of teaizche rs in
different types of schools with various lesdership patterns.
In all 48% teachers were under effective leai;dership and 30%
in the ineffective leadership. K.V. had 34% teachers in the
effective and 9% in the ineffective leadership schools.

Of the K.V. teachers 60% were working under | effective and
10% under ineffective Principals. The distribution in other
schools was ¢ 30% and 40%, respectively, in Boys: 47% and
22% in Girls, 60% and 23%, respectively, in English; 50%

and 30%, respectively, in Gujrati; 48% and ‘I.SZ%, respectively,
in Sindhi; 29% and 52%, respectively in Hindi; 40% and 60%,
respectively, -in Marathi and 40% and 40%, respectively, in

P rdu medium schools.

Relative L.B.Patterms

Pable 4,100 : Patterns of Leadership Behavi!our in the K.V,

!
f

Type of K.V. Total HH HL 1B, LL
KeVein Gujrat 10 6 2 1 1
Outside K.,V. 1o 6 1 2 1
Others 70 31 10 3 26

(100} (44) (L) (5) (37

Figures in parantheses show percentagés.’

|

Table 4.100 shows the relative ratios of LB patterns in
KeV. and other schools, The highest and lovfest ratios of
effective and ineffective Principasis were j%n the K.V. The
pattern of response from the two types of K.V. was similar
on HH and LI leadership.

Table 4,101 shows the relationship of Initiating
Structure pf mean difference between the K.iv. and other
schools,No significant dif ference was found. The means of
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Table 4+101 : Relationship of Principals! Response of
: K.Ve with other Schools on Initiating
Structure
Type Total Me an sD Viariable t-value
K.V.in Gujrat 10 37.18 7.28 12 026
Others - 70 34.89 5.61 1.3 1,29

both types of K.V, were higher than other

of outside K.V. was higher than the K.,V.

Table 4,102 s Relationship of Principals'

schools and that
in Gujrat.

Response on

Consideration
Type Total ‘Mean sD Variable t-value
KeV.in Gujrat 10 35.68 5.44 1.2 0.86
Outside K.V, 1o 32.40 5.53 1.3 1.79

]

Pable 4,102 shows the relationship of mean difference
1
on consideration., The difference was noti significant. The

Means of both types of K.V. were higher

ithan others and

the highest mean was of the K.V. in &ljra[te

Table 4.103

=
*

) r
Patterns of Leadership Behaviour in Unisex

of Schools
TYpR Total -HH HL T.H LL
Boys 10 3 2 1 4
Girls 1o 5 2 tJ. 2
Mixed 70 42 6 4 18
(100) (60) (8) (;6) (26)

Figures in parantheses sShow psrcentages

Table 4.103 shows the relative rat
in the unisex and other schools. The high

L]

1o of LB pattern
est ratio of
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effective Principals was in the Mixed Schools followed
by Girls and Boys Schools. The-highest.ratio of
ineffective Principals was in the Boys schools followedg

by the Mixed and Girls Schools. These fin
confimity with Trivedi (1¢8l),

Table 4.104 : Relationship of Principals?
Unisex gnd other schools on Initiating

dings are in

Response of

Structure
Type N Mean Variables t-value
Boys 10 34,31 1.2 1.13
Girls 1o 36.24 1-3 1.70
Mixed 70 37.81 2-3 0.21

Table 4,104 shows the relationship of Initilating
Structure mean difference on Unisex and Mixed school., No
significant difference was found. The highest and lowest
means were of the Mixed and Boys schools,

respectively.

Table 4,105 : Relationship of Principalfs Response on

_ Consideration
Type Total Mean Variables t-value
Boys 10 35.19 1m2 1,53
Girls 19 37.58 13 1,78
Mixed 70 38,81 2«3 0,10

Table 4,105 shows the relationship
on Consideration, No significant difference was found.
The highest and lowest means were of the mixed and Boys

schools,

respectively,

of mean difference
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Table 4.106 : Patterns of Leadership Behaviour in the
Medium of Instruction Schools

Medium Total HH HL LH LL
English 10 6 1 1 2
Gujrati 10 5 2 0 3
Sindhi i 5 0 0 5
Hindi 10 3 2 1] 5
Marathi 5 2 0 0 3
{40) (60).

Urda 5 2 1 0 2
(40) (20} (40}

"Others 40 20 7 5 8
(100) (50) - (18) (12) (20)

Figures in parantheses show percentages

Table 4,106 shows the mlative ratios of L.B. patterns
in the Medium of Instruction and other schools. The fatio
of effective Principals in Bnglish medium schools was
higher and in Gujrati and Sindhi medium thools equal
as compared to the non-medium group schools. The ratio of
ineffective Principals was lower in English medium and
higher in all other medium schools in velaticn to other
schools., The ratio of LH pattern of all medium Schools was

lower than non-medium schools, The ratio

of Urdu medium

schools only was higher than the non-medium schools on

HL pattern,

Table 4.107 shows the relationship of Initiating
Structure mean difference between the Medium of
Instruction and other schools. No significant difference
was found., The me an of Bnglish medium was| highest and of

}
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Table 4.107 s Relationship of Principals' Response of the
Medium of Instruction Schools on Initiating

Structure
SN Medium Total Mean 8D  Variazbles t~-value
1 English 10 39,17 7.60 1.2 %.gg
2 Gujrati 10 38,72 T7.28 -4 0.18
-5 0.47
3 Sindhi 10 38,32 8.12 -5 0.40
+4 0.70
4 0.9
6 Urdu 5 36.30 4.27 -7 . 1.62
3.4 0.57
7 Others 40 36.31 7.34 %5 0.55
‘T 0075
77 1,40
g . 4.5 001
+6 0.18
T 0398
ST 0.20
T'[ 087
6-7 0.59

Urdu Schools lowest. The means of other medium schools
were higher than non-medium schools, f

Table 4,108 s Relationship of Principals’kR&sponse of the
Medium of Instruction Schools on Consideration

BN Medium. & Mean SD Variables t-balue

1, English 10 37.56 7.77 1% 0.21
. ‘*'3 Ou%
2ujvajrati 10 37.19 9.45 L 0.69
: ‘ =5 0.63

3 Sindhi 1o 39,11 9.02 «6 1.48
. ~7 1.21

4 Hingi 10 34,54 10.21 2-3 0.60
- 0.75

5 Marathi 5 34.82 8.71 Ex .71
-6 1,42

6 Urdu 5 34,02 5,48 - 1,06
34 1,47

7 Others 40 35,21 7400 X 1.44
%6 2.,18%

4-5 0.09

-6 0.58

77 00&

5-6 0.74

%7~ 0.69

-7 0,64

"% signitficant at .05 level &
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Table 4.108 shows the relationship of Consideration mean
difference between the Medium of Instruction and other
s@hools. Significant difference at .05 level was found
between Sindhi and Urdu medium schools in favour of Sindhi
medium. The highest and Lowest means wexre of S8indhl and
Urdu schools, respectively. The means of English and
Gujrati schools also remained above the non-médium schools.

LB ePatiterns and Immovative Proneness

In this section the relationship of Principals*
Leadership behaviour Patterns and their innovative proneness
has been analysed. In all 25 tables have been prepared - 21
for I.P.S. components, 3 for different sections and one for
the I.P.S. as a whole, No significant difference was
revealed on any component,

Table 4,109 : L.B., Patterns and Innovative Proneness as

a wWhole
HH HL LH LL
(1) (2} (3) (4)
Mean 551,04 531,43 515,03 519,02
SD 38,04 34.56 32.48 37.74
t-value 1-2 0,48 1-3:0,19 1.4 ¢ 0.38

2=3 30,73 2-4:1,39 3-4 g 0.54

The highest and Jowest méans were of HH and LH patterns,
respectively.

Table 4,110 : LB.Patterns and Individualisation

I HH HL iLH L LL
Mean 21,20 21.07 20.96 21.38
SD 2,21 1.12 3.17 1,82
t-value 1.2 s 0.21 1.3 : 0.88 1.4 i 0.65

2-3 3 0,61 2.4 3 1,00 3=-4 s 1,01

The highest and lowest means were of LL and HL pattemns,

respectively.
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Table 4,111 : L.,B.,Patterns and Curriculum Organisation

com—— e e—

i HL LH 1L
Mean 12,59 11,98 11,93 12,15
sD 1,13 1.50 - 2.72 1.83

t-value 1=2 ; 0,76 1-3 : 0.85 1i-4 0.73
2«3 3 0.93 2=4 3 0,22 34 : 0.64

The highest and lowest means were of HH and LH
Patterns, respectively.

Table 4,112 s L.B.Patterns and Teaching. Learning Process

HH HL LH L
Mean 20,36 - 20 .06 20,00 19,96
SD 1.63 1,40 2..00 1,54
t-value 1-2 s 0,21 1.3 3 0.69 1z4 3 0.82
2~3 t 0437 2=4 3 0,58 Y s 0.49

The highest and lowest means were of HH and LL Patterns,
respectively,

Table 4.113 : L.,B. Patterns and Teaching Resources

HH HL I /- ST

Mean 15,53 15,37 15,33 14,87

5D 1.60 0.81 i,81 1.02

t-value 1.2 3 0,29 1-3 3 0.45 | 1«4 : 0,38
2~3 3 0,36 2~-4 3 0,51 3=4 3 0,70

The highest and lowest means were of HH and LL Patterns,
respactively,
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Table 4,114 3 L,B.Patterns and Internal School Organisation

c—— —c < S—

HA HL TH 1L
Me an 19,51 17.60 18.11 18,08
sD 2,95 5,06 2,42 2.86
t-value 1.2 3 1,73 1-3 : 1.8 1.4 : 1.29

2»3 3 023 2-4 3 0.32 3-4 & 0.06

The highest and lowest means were of HH and HL Patterns,
respectively.

Table 4,115 3 L.B.,Patterns and Staff Development

opraome:

HH HL LH LL
Mean 19.43 20.04 19'03 ‘ 19.01
SD 3.00 3.67 1,31 2.23

t-value 1e2 10,69 1=3 3 0.41 1.4 : 0.74
2«3 3 0,78 2~4 3 1,26 3-4 : 0,04

The highest and lowest meéans were or HL and LL Patterns,
respectively,

Table 4,116 3 L.B.Patterns and School Community Relationship

HH HL LH LL
Mean 13.05 12.43 12,51 11.85
SD 4.47 3.01 1.30 1.75

tevalue 1=2 3 0.51 1-3 ¢ 0.36 1-4 ¢ 1.48
23 3 O0.l1 2md 3 0,82 3=4 ¢ 0,92

The highest and lowest means were of HH and IL patterns,
respectively.
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Table 4,117 : L .B.Patterns and Atdetude to Innovation as

a whole
HH HL LH 1L
Mean 124,81 121,69 121,10 121,70
SD 12,60 14,70 18,51 12.61

t=value 1.2 : 0.8 1.3 : 0,75 1.4 s 1.9
2=3 3§ 100 2-4 8 1,31 3.4 s 0,56

The highest and lowest meaus were of HH and LH Patterns,
respectively,.

Table 4,118 : L.B.Patterns and aAdninistrative Support

HH HL LH LL
Mean 25,95 27,38 27.92 29.49
SD 5.38 5.02 4,91 4,27

t-value 1.2 s 0.78 1..3 s 0,52 1.4 s 1,60
2-3 3 0,65 2md 3 0677 3-4 5 1,19

The highest and 1owest‘ me€ans were of LL and HH Pattemns,
regpectively.,

Pable 4,119 : L B.Patternsd and Staff Norms

HH HL LH L
Mean 33.88 32 g89 32 a82 340)88
sSD 8,17 is.11 5.45 733

E-value 1.2 3§ 0.3911s39QL%3 1-4 : 1l.21
23 5 0e26 24.2 0.38 3-4 £ 0.8

The highest and lowest means werxe of LL and LH pattems,
rESPeCtive]-Y.
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Table 4.120 s L.B. Patterns and Systém Noxrms

a— v o

HH HL LH LL

Mean 22,07 19.03 is.42 18,82
s 3.48 8.65 2.34 - 4.38
tevalue 1w2 3 1,16 1.3 35 0456 1.4 : 0.35
23 3 0,60 24 3 1,06 -3-4 : (.33

The highest and lowest means were of HH and 1H
patterns, respectively.

Table 4,121 : L B.Patterns and Complexity

wormar

! i HL LA 1L
Mean 28,48 26 .92 26.19 26,30
SD 5.61 9,41 5.88 6.49

tevalue 1lw2 3 1,06 1a3 3§ 0.22 1.4 ¢ 0,85
23 2 036 2=4 3 1,22 3.4 3 0.58

The highest and lowest means were of HH and LH
patterns, respectively.

Table 4,122 ; L.B.,Patterns and Compatibility

HH HL LH _LL
Mean 25,91 25.77 23.15 22.73
sb 9.90 " 8.65 3.43 2.59

tevaiue 1=2 : 0010, 1.3 0.80 1"4: s 1,92
2=3 3 0,86 2-4 : 1,96 3-4 : 0.38

The highest and lowest means were of HH and LL
patterns, respectively. '
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Table 4,123 3 L.B,Patterns and Riskness

T i, i L
Mean 39.57 35.35 35,11 34.08
SD 4.37 13.84 3.12 4.42

tevalue 1a2 ¢ 1,70 1.3 ; 0.13 1.4 ; 1,19
‘ 23 3 0,73 2~4 3 0,99 3-44 3 0,78

The highest and lowsst means were of HH and LL
patterns, respectively.

Table 4,124 ¢ L, ,B.Patterns and Localiteness

“HH HL TH LL
Mean 40,75 36,57 34,69 34.10
SD 158,90 8.,02 3.93 4.59

23 3 0,95 24 3 1,24 3-4 3 0.82

T™e highest and lowest means were of HH and LL
patterns, respectively.

Table 4,125 : L.B. Patterns and Cosmopbdliteness

HH HL LH LL
Mean 19,12 19.85 19,03 18,89
SD 15,25 6 .00 1,53 3.29

tevalue 1e2 3 0,28 143 3 0.324 1e4 3 0.74
2=3 5 005 2-4 3 012 34 : 0,12

The highest and lowest means were of HL and LL
batterns, respectively.
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Table 4,126 : L.B. Patterns and Situational and
Innovative Characteristics as a Whole

HH HL LH LL
Mean 235.43 223.46 217,03 218.08
SD 14,09 34,35 13,13 23.76

t=value 1.2 s 0.77 1“‘3 s 0.32 1*& s 0.83
2~3 3 0.90 2-4 s 0,81 3-4 3 0.06

The highest and iowest means were of HH and LH
Patterns, respectively,

Table 4,127 s L,B.Patterns and Traditionalism

s wm—— s

5% HL LH LL
‘Mean 39,33 40 .61 37.01 39,43
SD 10.01 730 2.14 3.50

tevalue 1a2 : 0,18 1.3 ;3 1.38 124 3 0.95
2=3 3 0,53 2«4 3 0.66 3-4 3 1.78

The highest and lowest means were of HL and LH
patterns, respectively.

Table 4.128 ¢ L.B.Patterns and Progressivism

HH HL LH L
Mean 40.50 39,35 38,88 38,01
sD 11.81 7.30 3400 3,01

tevalue 1.2 5 1442 1.3 § 0,06 1.4 : 0.85
23 : 0488 2-4 : 1:36 3-4 s 0,52

The highest and lowest means were or HH and LL
patterns, respectively.
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Table 4,122 : L.B.Patterns and Dogmatism

= BH “BL LH LL
Mean 35,95 35,82 32.20 30,09
sD 8,48 10.93 2,63 4,08

*

tevalue 1.2 $ 0.85 1-3 3 1.15 1-4 3 2.00
2m=3 s 1,52 2«4 3 1,60 3«4 5 0.62

"

The highest and lowest means were of HH and LL
patterns, respactively.

Table 4,130 ] k.BePatternge and Venturesomeness

v

BH HL TH LL
Mean 33.50 34,24 32,79 33.62
SD 6.21 747 2.42 3,95

t=value 1.2 s 0.32 1.3 0,50 1.2 : 0.43
23 3 0,28 2«4 : 0.07 3-4 : 0.52

The highest and lowest means were of HL and LH
patterns, respectively.

Table 4.13L : L B.Patterns and Conservatism

HH . Hif LH LL
Mean 33,13 30.36 29,17 29.30
SD 15,22 7.48 3,05 3.27

L]

t-value 1.2 : 0,84 1la3 0430 1.4 3 1,11
23 2 0,58 24 3 1,49 3m4 3 0.45

The highest and lowest means were of HH and LH
patterns, respectively,
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Table 4,132 : L.B.,Patterns and Change Proneness

FH AL LH LL
Meazn 42.12 40054 40032 41907
SD 4.85 5.23 4,85 4.60
t-value 12 ¢ 0,79 1=3 3 0,11 144 : 0.84

223 3 0,58 2=4 3 0,77 3-4 3 0.44

The highest and lowest means were of HH and LH
patterns, respectively )

Pable 4,133 s L.B.Patterns and Change Related
Values as a HWhole

e s -

T HL If i
Mean 224,80 219.65 210,82 212,25
SD 23.44 38.41 11,45 19.29

t-value 1-2 5 1,03 1.3 5 0,54 1-4 3 1,04
2-3 s 0,48 24 3 1,29 3«4 3 (0,51

The highest and lowest means were of HH and LH pattemns,
respectively.,

4,7 analysis of 0.CsDeQe Data

The 0,C.D«2. data collected from the 90 schools has
been classified into six climate types and subsequently
related to the wvariables under consideration. For
classification of data the procedure dsvelopa2d by Halpin
(1966 - pp. 166-170) has been followed. It involved four
steps; (1) Comstruction of school Profiles by ccmputihg
school by school, a school - mean sub-tést score for each
of the eight sub-tests (dimensions). At this stage, the
school profiles are expressed in terms of raw scores,
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(2) Conversion of raw scor2s into standsrd scores., This
is done twice - first nommatively and second ipsatively.
For both processes a standard score sysStem based upon

a mean of 50 and a standard deviation of 10 is chosen.
(3) Computation of six sets of school-profiles and

{(4) Computation of a Single prototypic profile for each
of the six sets of school profiles. The resultant
proto-types can be viewed as six different organizational
climates (viz Open, Autenomous, Controlled, Familiar,
Paternal, -and closed } and gre ranked on a continmaum,

Table 4,134 : Distribution of Schoels on the Six
Climates

Type No.of Open anto- Contro- Fami- Pater- Closed
School nomous lled liar nal

(1) (2)  (3) (4) (5) (6)

Part A — KilV «

K.Vein Gujrat 10 4 4 1 - - 1
Outside K.V. 10 4 4 i - - 1
Total 20 8 2 2 - - a

% 44 66 -12 7

Part B. - Unisex Schools

Boys 1o 1 1 3 1 1 3
Girls 1o 3 1 1 3 1 1
Total 20 4 2 4 4 2 4

% 22 17 25 100 17 14

Part C - Medium of Instruction
English .10 2 1 2 - 1 4
Gujrati 10 2 1 2 - 4 1
Sindhi lo 2 - 1 - 1 6
Hindi 10 - < 2 - - 8
Marathi 5 - - 2 - 1

U - - (4 (20 a8
rdu 5 4 - Q) (49)
(20) (60)  (20)

Total 50 6 2 10 - 1o 22

% 34 17 63 83 79

Grand Total 90 18 12 is 4 12 28
% 20 i3 18 5 13 31

Figures in parantheses show percentages.



357

Table 4.,134 shows the organizational climates in
different types of schools. The cverall distributlon
was : Open climate 20%, Autonomous climate 13%, Controlled
Climate 15%, Familiar Climate 5%, Paternal Climate 13%
and Closed climate 31%. Centrolled and closed climate
types of schools were Foupnd in all types of schools and
the other four types of climates were not found in 3 or
more types of schools. Both typss of K.V. did not have
the Familiar and Paternal Climates. Both types of Unisex
schools had all the six types of Climates. The English
and Gujrati medium schools did not have Familiar Climate,
Sindhi medium schools did not have Autanomous and
Familiar Climates., Hindi medium schools &id not have Open,
antgonomous, Familiar and Paternal Climates. Marathi and
Urdu medium schools did not have open, Autonomous and
Pamiliar climates,

Both types of K,V,. had 40% Op=n and Autonomous climates
the highest and 10% Controlled and Closed climates. Boys
schools had 30% Controlled and closed climates and 10%
each of the other types of Climates. Girls Schools had
30% Open and Familiar climates and 104 each of the
remaining types. Bnglish medium schools had 40% closed,
.20% Open and Controlled and 10% Autonomous and Paternal
climates, Gujrati medlum schools had 40% Paternal, 20%
Open and Controlled climates and 10% autonomous and
Closed climates. Sindhi medium schools had 60% closed,

20% Open, and 10% Controlled and Paternal climates. Hindi
medium schools had 80% closed and 20% Controlled climates,
Marathi medium schools had 40% Controlled and Closed
climates and 20% Paternsl climate. Urdu medium schools had
60% Patemal and 20% Controlled and Closed climates.
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Of the open climate schools, 44% were in the K.V.
34% in the Medium of Instruction Schools and 22% in the
Unisex schools., Of the closed Climate schools, 79% were
in the M,I.Schools, 14% in the Unisex schools, and 7%
in the K.V, Of the Autonomous Climate schools, 66% were
in the K., 17% in the Unisex schools and 17% in the
M.I.Schools. Of the Controlled Climate schools 63% were
in the M.I, schools, 25% in the Unisex schools and 12% in
the K.V. 100% Faniliar Climates schopls were in the Unisex
schools - 75% in the Girls and 25% in the Boys schools.
83% of the Paternal Climate schools were in the M.I, schools
and remaining 1%% in the Unisex schools.

Pable 4,135 ¢ Distribution of Teachers in the Six Climate
- Types Schools

Types of M8~ Open  Autono- Contro- Fami- Paber— oy oo
School ponse mous lled liar nal
Part & - XK.V,
K.V.in Gujrat 3% i2 12 3 - o 3
Qutside K.V, 60 24 24 6 - ] 6
Total 0 36 36 9 - - g
% 57 71 15 g
Part B - Unlsex Schools
Boys 50 5 5 15 5 5 1is
Girls 32 10 3 3 10 3 3
Total 82 i5 8 18 1is 8 18
% 21 15 30 100 21 19
Part € = Medium of Instruction

Bnglish 35 7 3 ¥4 - 3 i5
Gujrati 40 8 4 8 - 1s 4
Sindhi 28 6 - 3 - 3 17
Hindi 31 - - 7 - - 24
Urda 1o - - 2 - 6 2
Total 160 21 7 33 - 31 68
% 29 14 5% - 79 72
Grand Total 332 72 51 60 i3 39 95
% 22 15 18 4 12 29
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Table 4,135 shows the distribution of teachers in the
six climate types schools. In all 29% teachers were in
the Closed climate, 22% in the Open climate, 18% in
the Controlled climate, 15% in the Autonomous climate,
12% in the Paternal Climate and 4% in the Familiar
climate schools. Of the teachers in Open climate schools
56% were in KcV. 29% in M.I. Schools and 21% in Unisex
schools. Distribution in autonomous Climate was 71% the
K., 15% Unisex schools and 14% M.I.schools. Distribution
in Controlled climate was 55% M.I. schools, 30% Unisex
schools, and 15% K. all the teachers in Familiar climate
were in the Unisex schools. Other climates need no mention.

Table 4.135 s 0.0, and the K.V,

Types of K.V,  Total (1) (2) (3) (4) (5) (6)
. KJVein Guirat 190 4 4 i - .. 1

OQutside K.V, 10 4 4 1 - - 1

Others 70 10 4 14 4 12 26

(14) (6) (20) (6) (17) (37

Figuras in parsntheses Show percentsges

Table 4,136 shows the Organizational Climate of the K.V.
and other schools. The distribution pattern in the two types
of K.V. was identical. K.V. had no Familiar and Paternal
climate., Ko.V. had the largest ratio of Open and Autonomous
Climate schools, The ratio of other climate schools was
higher for other schools.

Table 4,137 : 0.C. and the Unisex Schools

_Type Total 1) (2) (3) _ (4) (5y (6}
Boys 1o 1 1 3 1 1 3
Girls 10 3 i 1 3 1 i
Mixed 70 - 14 10 12 - 10 24

(20) (14) (17 (14) (35)

Figures in parantheses show percentages.
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Table 4,137 shows the Organizational Climate of
Boys and Girls schools as compared to other schools. Girls
schools had the highest ratio of open climate Schofls
followed by the mixed and Boys schools. Mixed schools had
relatively higher rate of Autonomous and Pat¥ernal
Climates than the Boys and Girls schools. Mixed schools
sl18o had higher ratio of Controlled Climate than the
Girls schools. Girls schools had the highest ratio of
Familiar climate and the Mixed schools had no such
school. Mixed schools had the highest ratio of Closed
climate schools and the Girls schools the least.

Table 4,138 : 0.,C, and the Medium of Instruction
School s

Medium Total (1) (2y (3) (4) (5) (6)

English 1o

2 2 - i 4

Gujrati 10 2 1 2 - 4 1

Sindhi 1o 2 - 1 - 1 6

Hindi 190 - - 2 - - 8

Marathi 5 - - 2 - i 2
(40) (20  (40)

Urda 5 - - 1 - 3 1
(20) (60) (20)

Others 40 12 19 6 6

4 2
(30) (25} (15) (10} (5) (15)

Figures in parancheses sShow percentages

Table 4,138 shows the Organizational climate in the
Medium of Instruction schools. Open climate existed only
in English, Gujrati and Sindhi medium schools (in equal
ratio) and the ratio was higher in the non-medium schools.
Autonomous Climate also existed only in English and
Gujrati medium schools (in equal ratio) and the ratio was
higher of the non-medium schools. On Paternal climate,
Hindi schools had no score and all the M.I., Schools had
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ratio
higher/than the non-medium schools. On Controlled

Climate, except for Sindhi medium schools all the M.I.
schools had lower ratio than the non-medium schools.
No M.I. school had any response on Familiar Climate.
On Closed climate Gujrati medium schools had the least
ratio but all other medium schools had higher ratio
than the non-medium schools,

Organizational Climate and Innovative Proneness

In this section the relationship of six
organizational climates of schools with imnovative
proneness has been presented. The six climates are 3
(1) open, (2) Autoncmous, (3) Controlled, (4) Familiar,
(5) Patermal and (6) Closed., In all 25 tables have been
prepared on 8ix of which seven highly significant and
six significant relationship have been found.

Table 4,139 : 0.C. and Innovative Proneness asa wWhole

1 2 3 4 5 6

Me an 582.79 562.21 549.65 570.57 548.81 537.12

SD 33.86 96 .36 90.96 45.80 33.42 35.85

tmvalue 1w2 3 0-43 1~-3 : 035 1.4: 0.84 1.5 4 0.83
1.6 3 010 2-3 ¥ 0.59 2-43 0.67 2-5 s 0,10
2w6 3 1280 3-4 s 0.82 3-5:1,00 3-6 : 0,87
45 35 0,70 4-6 s 1.54

No significant difference was found. The highest mean
was on open and lowest on closed climates.
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Table 4,140 : 0.C, and Individualisation

;) 2 3 4 5 6
Mean 22.71 22 .61 22,04 22,70 22,18 22,91
SD 4,10 3488 3427 2,27 3.54 3.80
tevalue 1.2 3 0,92 123 2 0.7F 1-4 3 0,78 15 3 0.85
16 3 0,22 23 3 024 2~4 3 0.16 2.5 3 0.09
26 2 0469 3=4 & 0,32 3.5 : 0,18 36 : 0.49
$

46 3 0423 4-6 3 0,58 5.6 3 0.61

No Significant difference was found. The highest mean
was on Closed and lowest on the controlled climates,

Table 4,141 : 0.C. and Curriculum Organisation

ey

1 2 3 4 5 6
Mean 12,96 13.58 12,14 12,64 12,69 12.16
SD 1.11 1,71 3.51 4,46 3.11 3.8

tevalue s R = A W YR e R AR i 8t
89 34 3 0,96 3-5 30.31 3-6:1.18
« 85 46 3 0,56 5.6 :0.73 .

2
»

-2: 8
26 0
0

4-5 3

No significant difference was found. The highest mean
was on Open and lowest on Controlled Climates, o

Table 4,142 : 0., .and Teaching Learning Process

1 2 3 4 5 "6
Mean 20,75 2+66 20,47 20.73 20,51 20.35
SD 4,17 3,58 3.18 3.87 4,26 5.08
t-value la2 2 1,57 a3 : 0,50 14 35 0,56 1.5:0~41 1.6:0.35
23 5 1,44 2.7 2 0.23 25 3 1,05 2..631,33 3-4:0.95
3-5 2 0481 3-6 3 0,30 4-5 3 0.67 4-6:0.64
5-6 : 0,64

No Significant difference was found. The highest mean
was nn open and lowest on closed climates.
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Table 4,143 : O0.C.and Teaching Resource

T 2 3 4 5 3

Mean 15,61 15,00 15,22 20,50 16.45 15,25

D 4.91  4.40  4.54 5.70 4.50  4.65

t-value 1x2 3 0,94 1-330,63 1-4:2.,04 1.5 3 0.54
166 § 0,63 2-3:0.81 2-4:2,36% 2-5 : 0.92
246 § 0,53 3=482.11% 3.5:0,8L 3.6 3 0.22
45 1 1.51 4-63:2.40% 5-6:0.85

*"

*#3ignificant at 05 level

Significant difference at 05 level existed between
autonomous and@ Familiar, Controlled and Familiar, and
Familiar and closed climates. The highest mean Score was on
Pamiliar and lowest on Antonomcus Climates,

Table 4,144 : OL. and Internal School Organization

1 2 3 4 5 6

Mdan 20.11 17,26 18,83 18.50 19,93 18.18

SD 3.65 5.61 2.89 3.11  1.50 2,46

t-value 1-2 :1,60 1w3:1,10 1-4:0.87 1.5:0.95 1-6 s 1.39
2«3 3.0:38 2450423 2-5:1,91 2-6:1,02 3~4 : 0420
3-5 3 0,16 3-6:0,30 4-5:0.80 4-6:0,22 5-6 3 0.47

No Significant dlfference was found. The higheést mean
scores was on Opén and lowest on autonomous Climates,
Table 4,145 t 0.C. and Staff Develommeént

1 2 3 2 5 3
Mean  19.34 19.77 19.38 19,52 20.69 19,31
SD 2445 3.41 24,63 3.59 2,01 2,85

t-value 1-2 3 0,53 1a3:0.55 124:0.21 1~-5 31,56 1-.6:0.41
2=3 3 0,70 2m430.82 2-530.80 2-630.70 3-4:0.41
3-5 3 1450 3-6:0,93 4-~5351¢20 4-630,90 5-6:1,39

No Significant difference was found. The highest
ne an was on Paternzl and lowast on Closed Climates,




364

Table 4,146 0.C. and School Community Relationship.

3

1 2 3 i 5 3

Mean 13,75 12,26 11,11 12,00 11,29 11,92
SD 5493 2478 1,87 2,61 1,98 1.58

t~vaiue 1-2 0.51 1-331.,85 1.4:0,84 1~530,90 1.631.33
23 3 1,80 2-4:0,93 2~530.73 2-~631,38 3-4:0,78
35 § 1,22 3«630.33 4-550.70 4~630.71 5~6:1,03

-

No significant difference was found. The highest mean
was on Open Climate and lowest on Controlled Climates.

Table 4.147 : 0:iC. and Attitude to Innovation as a Whole

T 3 3 i 5 3

Me an 125,49 125,09 122,02 125,51 129,32 119,90
sD 21,10 .. 24,34 17.29 12,27 9.8L 10.45

tevalue 1l=230.,6 1.3 31'012 1-430.53 1-5:0.80 1.6 31480
2=3 31:25 2-4:0.59 2-530.92 2~6:1,98 3=4:0.11
3~5:0.57 3630490 4%530.37 4-630.,50 5-63:1,61

No significant difference was found. The highest mean
was of Familiar and lowsst on Closed Climates.

Table 4,148 3 0,C. and administrative Support

o

1 p) 3 2 5 — 6
Mean 25.04 25.10° 26.61 28,00 28.23 27.63
SD 6.22 6.4l 4.73 3.5 4.27  3.70

t-value 1.2 31,85 1-330.81 1-430.30 1u530.70 1-630.25
2m3 ;1;50 2md31,04 2.531,.75 2-631,58 3-.4:0.45
3.5 30,79 3265061 4-5:0,10 4=630.33 5-6:0.36

No significant difference was found. The highest mean
was of Paternal and lowest on open climates.
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Table 3 4.149 : 0.C, and Staff Norms

1 2 3 4 5 3
Me an 34422 33,89 33.28 40.52  32.46 33.00
SD 8.21 15,74 8,95 5.21 8.12 7.7%

t-value 1-2:0.05 1-310,.35 l-438l,14 1-5:0.26 1-630.56
2m330,52 2~430,96 2~530.,92 2=6:0,72 3-431.46
3=5:062) 3=630.70 4-511T7 4=6:1,28 5-6:0.21

No significant difference was found. The highest mean
was on Familiar and lowest on Paternal Climates,

Table 4,150 : 0.C.and System Nomms

-1 2 3 ! 5 6
Me an 21.35 19,71 11.77 - 12,75 18,30 14.78
SD T7.79  3.23 3.49 5,23 3.26 3.67

twvalue 1e2:1=23 1-330.64 1.4 SQ(,Q 33 1~85:0.41 1-830.42
2=331.83 2-430,64 2~.5:1,00 2~6:1,70 3~4:10.04
34530466 3=630,82 4~530,63 4w630.11 5-6:0.48

No significant difference was found. The highest mean was
on open and lowest on Controlled Climates.

PTable 4,151 ¢ 0,C. and Complexity

i 3 3 3 5 3
Mean 25,81 24,18 23,93 25,30  23.58 23,10
SD 2.65 3,30 2,32 2,39 3.44 3.73

tevalue 1=230,80 1-351638 1-4:0,91 1.531.19 1-6:1+21
2331484 2-4350,68 2-531434 2-631,84 3-430.90
3-530.54 3-631.54 4-530.43 4-630.97
5-630.68

No Significant difference was found. The highest mean
was on Open and the lowest on Closed Climates.
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Table 4.152 : 0.C. and Compatibility

y—

1 2 3 4 5 6

Mean 29,01 25.69 24,34 21,00 23.13 25,26
SD 7.89 13,30 2.90 4,67 3.54 2.15

t-value 1-2:0.10 1.3:1,10 1-430.78 15:0.69 1u6:1.77

23 3: g2 8 2—-431 91 4 2.5 31 <35 2~6 31 266 34 31 366
3530414 3-631,41 4-5:1.80 4-6:1.11 5-6:0.17

No significant difference was found. The highest
mean was on Open and lowest on Familiar Climates.

Table 4;153 ¢ ©.C. and Riskness

1 p) 3 3

5 6
Mean 36,84 31,39 34,87 30,57 34.58 32,90
SD 13.86 6.51 2,83 4,75 3.56 4,00

t-value 1-281.63 1-330.63 1=4:1,50 1~5:0.57 1~6:0.74 232

2-431,80 2-530,83 2-6:1.80 3=431e33 3-5 5 0.60
3631277 4-531.63 4-631,80

1,21

No significant &ifference was found. The highest
mean was on 0pen and lowest on Familiar climates,.

Table 4,154 : 0,0, and Localiteness

1 p) 3 i 5 6
Mean 38,64 34,51 34,33 30,52 33,33 33.%0
SD 17.59 17.10 2,58 4,72  4.37 3,59

" tevalue 1e230.93 1-3:0,44 1-431,18 1.5:0,48 1.6 ; 1.83
2331 ,04 2-431,31 2.5:1,52 2-6:1.84 3-431.91%
3-5:1.19 3-6:1,58 4.5:51.33 4-6:0,48 5.6: 1.62

No significant difference was found. The highest
me an was on op3n and lowest on Familiar Climates.

)
FO
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Table 4,155 3 0.C. and Cosmopoliteness

1 2 3 4 3 6
Me an 22,51 20,81 17.65 17,05 16,13 16.86
sD 12,53 9,33 3,15 7.88 4,32 3,15

t.yalue 10231642 1=3:1013 1-830,45 15:1,93 1lw6:1,54
20331063 2:4350,85 2=531,32 2=63:1,26 3-431,81
32530,84 3.630.,93 4.5:0,44 4-630,22 5-6:0,89

No significant difference was found. The highest
mean was on Open and lowest en Paternal Climates,

Table 4,156 : 0.,C. and Situational Characteristics and
Innovative Characteristics as a thhole

1 2 3 4 g 6
Me an 253,07 212,93 223,93 205.80 .208.96 205.60
sSD 14,18 30,51 21,25 23.60 26.32 19.85

t-value 1.230,67 1-330:88 1=~4:0,94 1~5:0.43 1.6:1,35
) 2w3:0,43 2.430,53 2.530,63 2631423 3.4:0,97
3530420 3-6:0,63 4.5:0.19 4-6:0,23 5.6:0.37

No s ignificant differencs wasfound. The highest mean
was on Open and lowest an Closed climates,

Table 4,157 s 0.C. and Traditionalism

e

i 2 3 z_ 5 6
Mean 38,00 4,76 38,92 42,35 38,26 38,54
SD 10.77 10.35 3.63 3.10 2.44 3.53

t-value 1-231,40 1-330,92 1-430,92 1-531,02 1-.63:1,95
2=330,65 2w4:0,89 2.530,26 2=630.32 3=4:2,17%
3-530.66 3=63:1.,01 4-.533,14%% 4.63:2,73%* 5.6:0,45

*% Highly significant at .01 level
* Significant at 0,05 level
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o Highly significant difference at .01 level
existed between Familiar and Paternal and Familiar and
Closed climates and significant difference at .05 level

" petween controlled and Familiar climates, The highest
mean was on Familiar and lowest on Open Climates,

Table 4,158 : 0.C. and Progressivism

—_—

- 1 2 3 3 5 6
Me an 42,8  37.59 a1 .01 42,00 39.45 39,13
SD 15,22 7.51 8435 1,62 4,02 3,64

tevalue 1=2:1,.56 1.321,38 1+430,66 15:0,77 1.6:1,2%
2:330,95 2-430,73 2-530,99 2~6:1,09 3-43:0.30
350,45 3-631,55 4-530.64 4-631.54 5-.631.10

No significant differsnce was found. The highest mean
was on Open and lowest on Autonomous Climates.,

Table 4,159 : 0©.C. and Dogmatism

1 2 3 3 5 6
Mean 31.55 36,33 30,87 39,52 35,18 32.25
8D 6.03 6,48 8,80 1.62 2.46 4,10

t-value 1-2:0.62 1-3:0.,58 1-4:0.66 1<530.41 1.63:1.80
2=3:0,68 2-430,49 2:53048l 2630,45 3-430.53
3-530,46 3-6351,33 4.5:2.,53% 4.6:3,.8L%* 5.63:1.17

*% Highly significant at 0.01 level
-%* gignificant at 0,05 level

Highly significant difference at .0l level existed
between PFamiliar and Closed Climates and s ignificant
difference at ,05 level between Familiar and Paternal

Climates., The highest mean was on Familiar and lowest on

Controlled Climates,
8
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Table 4,160 s 0.C. and Venturesomeness

T 2 3 4 5 3
Mean 32,69 33.26  35.55 37.57 32,33 31,16
SD 8,99 9.88 11,05 4,62 ~ 5.65 7.14

t-value 1-230 .16 1.321,84 1=-4:1 010 1.531.77 1=6:1.46
2m3:1,36 2=421.37 2=5231,67 2:6t1,66 3-432,07
353054 3F431.10 4a534,44%F 4.633,13%% 5.6:0,53

*% Highly significant at 0,01 level

'Highly significant difference at .01 level existed
between Familiar and Paternal, and Familiar and Closed
Climates, The highest mean was on Familiar and lowest on
Closed climates.

Pable 4,161 3 0©,C. and Conservatism

i z " 3 Iy 5 8
Me an 33,29 32,56 3058  33.57 27.02 30.01
SD 16,42 11,68  4.25 4.83  3.63 3,13

tevalue 1.230.48 133010 1-430,43 1~530,99 1-6:0.10
2-330,74 2«-430009 25 31 04 2-6 20,73 3=-430.97
3-5:1438 3-630,53 4-532,23* 4-6:1,53 5.6 sl .81

* Significant at .05 level

- sitnificant difference at .01 level existed between
Familiar and Paternal climates. The highest mean was on
Familiar and lowest on Paternal Climates,

Table 4.162 3 0©.C. and Change Proneness

1 2 3 4 5 6
Mean 42,33 41,03 43,60 42,99 43,99 21.23
SD 3,28 6.34 3,63 3.62 3,95 4,32

tevalue 1.2350,59 1.-3:1,81 1-4:0,95 1.5:1.81 1-6:0.23
2=330,69 2=4:0,53 2.530,67 2=530.59 3-4310.17
3530442 3-631463 4-5:0.,41 4.630.54 5-631.14

No significant difference was found. The highest mean
was on Paternal and lowest on Autonomous Climates.
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Table 4,163 : OC and Change Related Values as a Whole

i 2 3 3 5 3
Mean 232,13  230.41 221,00 235,67 213.41% 212.11
8D 60.73 38,99 70.16 51.13 8.17 19.32
tevalue 14-2 31 ¢°2 1~3 sl 901 1.-4 30, 74 1—-5 s0 037 1*6 10,56

2-331 631 2-4:1.31 2.5:0.74 2-6; loéO 3-—480952
3-531401 3.6:1,54 4.5:4,30%% 4.633, 33 5--6:0,98

** Highly significant at 0.01 level

Highly significant difference at .01 level existed
between Familiar -and Paternal and Familiar and Closed
Climates., The highest mean was on Familiar and lowest on
closed climates,

&nalYSiS Of ﬂle JOSOIO Data

In this section the data yielded by the tool “Job
Satisfaction Inventory® has been presented. The J.S.l.
has been constructed by the investigator for use in this
study, the details of which have been discussed in
Chapter III. 30 job aspacts have heen included in the
tool to ascertain the views of the teachers. Job
Satisfaction has been distinguished from the professional
satisfaction which has been included as a personal
variable in this study. Profession is a career and Job
is a specific work of the profession perfomed at a
particular time and place. A job has several aspects
which satisfy or dissatisfy the worker., A teacher may be
sdtisfied from the profession of teaching but may not be
so from the job of te2aching in a particular school,
class, management or medium of instruction etc.
Satisfaction from t2aching job has been evaluated through
the J.8.1.
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The responding teachers were to inficate their
opinions on ore of the five classifications against each
job aspect. Two of these classification dealt with the
negative side (very dis-satisfied and somewhat
dissatisfied) and two with the positive side(somewhat
satisfied and very satisfied). On2 column was provided
for the undecided group who were neither satisfied nor
dissatisfied. While analysing the data however only
3 categories were made viz : Satisfied, dissatisfied and
undecided, In all 11 tables have beesn pPrepared,

Table 4,164 shows the rate of t8acher job satisfaction
and dissatisfaction in different types of schools.
Over-all satisfactlon rate was 33.43 and dissatisfaction
rate 25,23. The satisfied group analysis reveals that
in all 33% (a rate regarded as reconable) were satisfied
on 12 job aspects of which 8 aspects had 50% or more
satisfaction rate, Thfseaspects were § -

Golleagues' respect (85%), Job Involvement(S0Z),
Job Leadership(80%),Colleaguesd relations(55%) .,
Liking for Job (55%), Possibility of advancemsnt
(51%), Job prestige (50%), Technical facility(50%),
Fairness of authority(50%), Working Condtions(40%).
Interest by Dept. head(39%), and Salary{36%).

On the aspédt of Job prestige only K.V. has below
reasonable rate satisfaction. Also, on 7 aspects the
responses of the two types of K.V. were not identical
though the rate remainred reconable. These were s-

Salary, Collesgues'! relations, Interest by
Dept. head, Relations with Dept. head, Working
conditions, Liking for job, and Job achievement,
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K.V. had reconable rate of Gatisfaction on 18 aspects
of which 14 aspects had 50% or more. There were -

Job Leadership(100%), Possibility of advancement(S7%),
' Colleagues® respect (97#4), Job involvement(90%),
Technical facilities (84%), Working corditions(83%),
liking for job (82%), Fairness of authority(774).
Sense of belonging (73%), Salary(72%), Interest by
Dept. Head (694}, Colleagues relations(64%),

Fringe benefits(59%), Job Security (56%), Job
achievement (41%), Job responsibility (40%), Relation
with Dept. head (38%) and use of talents(3%7%).

&nong the Unisex schools Boysg schools had reconable
satisfaction rate on 9 aspects, 5 of which had the rate of
50% or more, These were s-

Colleagues® respect (98%), Job involvement(90%), Job
leadership (68%), Colleagues'® relations(66%), Job
prestige (64%), Interest by Dept. Head (48%), Liking
for job (46%), Working conditions(40%) and Challange
in assignment (40%).

In the Girls schools reconable satisfaction rate was on

15 aspects of which 10 aspects had sb% or more, These
WEYre te

Colleagues® respect (93%), Job Involvement(88%),

Job leadership (81%), liking for job(72%), Technical
facilities (66%), use of talents (60%), Working
conditions (56%), Job achievement (54%), Colleague
relations (50%), Interest by Dept. Head (50%), Salary
(47%), Job Prestige (4T%), Freedom of expression(44%),
Challange in assignment (34%), and Relationship with
Dept. Head (34%).
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anong the M,I, Group the English medium had reconable
rate bn 7 aspects {all 50% or more}. These vere :-

Colleagues® respect(100%), Job involvement(94%), Job
leadership (77%), Colleaguest® relations(68%), liking
for the job (63%), Technical facilities (57%), and
Fairness of authority (51%).

In the Gujrati medium reconable rate was on 12 aspects
of which 5 aspects had 50% or more, These were s

Job leadership (90%), Job involvement (80%), Job
prestige (75%), Fairness of authority (60%), liking
for job (50%), Procedural formalities(45%), Colleaguest
respect (45%), Freedom of expression (42%), Interest
by Dept. Head (38%), Possibility of advancement(38%),

Colleagues® relations (37%), and Technical facilities
(37%) -

In the S8indhi medium reconable rate was on 6 aspects of
which 3 aspects had 50% or more, These were j3-

Freedom of expression (80%), Job prestige (70%),
Job leadership (55%), Colleagues' respect (49%) .,

Possibllity of advancement (41%), and Job involvement
; (34%) . .

In the Hindi medium reconable rate was on 9 aspects of
which 6 aspects had 50% or more. These were 3

Job leadership (974), Colleagues® respect (97%),
Job involvement (77%), Job prestige (74%), Technical
facilities (65%), Freedom of expression(55%), Use of
talents (39%), Possibility of advancement (39%) and
Colleagues! relations (38%) .
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In the Marathi medium reconable rate was found on 8
aspects of which 4 aspects had 50% or more. These were 3

Freedom of expression(73%), Job prestige(67%),
Possibility of advancement (66%)}, Colleagues respect
(60%), Collesgues relations (47%), Job Involvement
(@7%), Use of talents (46%) and Job leadership (40%).

In the Urdu medium reconable rate was on 9 aspects of
which 7 aspects had 50% or more. These were :-

Colleagues® respect (100%), Job prestige (80%),
Freedom of - -expression (80,6), Colleagues' mlatlons
(70%), Use of talents (10%), Possibility of
advancement (50%), Job-involvement (5%), Job
achievement (40%), and challange in assignment (40%).

Jobs Aspect-wise analysis of the satisfied group
reveals that all schools had reconable satisfaction rate
on the aspects of Involvement in job and Respect from
Colleagwe s, On the other hand, no school had such a rate
on 8 aspects which were -

antonomy in job, Competence of Dept. Head, Promotion
level reached in job, Recognition of work, Help
from administration, Status in job, Participation in
decision making and Work load.

Only K.V. had reconable satisfaction rate on the
aspects of Job security, Responsibility in job, Fringe
benefits and Sense of kelonging. Also, orly Girls schools
had such rate of satisfaction on Prccedural formalities,
Farther, only K.V. and Girls schoole had such a rate on

Salary received and Relations with Dept. head,
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On the aspect of Relations with Colleagues all
schools other than Sindhi medium had reconable satisfaction
rate. On Interest in work shown by Dept. Head K., Unisex,
Gujrati and Hindi medium schools had such a rate. On
Working conditions K.V. and the Unisex schools had such
rate, On Liking for the nature of job K.V., Unisex,
English and Gujrati medium schools had such a rate. On
achievenent in job K.V., Girls and Urdu medium schools had
such a rate., On Use of talents K.V, Girls, Hindi, Marathi
and Urdu medium schools had such a rate of satisfaction.
On prestige of job all schools except K.V.and English
medium schools had such a rate, On Fairness of authority
KeVe, Bnglieh, Gujrati and Marathi medium schools had
such a rate. On Freedom of expression all schools except
KoV inlgex and English medivm schools had such a rate,
On challange in assignment K.V., Unisex and Urdu medium
schools had such a rate. On Fossibility of advancement
all schools except Unisgex and English medium scheols had
such a rate., On lLeadership in job all schools except
Urdu medium had such a rate, On Pechnical facilities, K.V,,
Girls, English Gujrati and Hindi medium schools had
reconable satisfaction rate,

The dassatisfied group analysis of table 4.164 reveals
that the reconable dissatisfaction rate (33% or more) was
found on 7 aspects on 5 of which at least 50% rate was
found. Thesé aspects were s ‘ -

Salary (73%), Job autonomy(60%), Job security(52%),
Administrative help (50%), - Recognition of works(51%),
Working conditions (45%)-and Job Status (45%). - -
K.V, had the reconable rate of dissatisfaction en 11
aspects of which 6 had at least 50% rate. They were ;-
Work load (97%), Promotion level (80%), Job autonomy
(63%), Recoghition of work (63%), -Job- Prestige (50%),
adninistrative help (50%), Job achievement (47%),
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Competenceof Dept. head (40%), Job responsibility
(33%), Freedom of expressicn (33%), and Participa-
-¢ion in decision making (33%).
Among the Unisex schools Boys schools had reconable
dissatisfaction rate on 7 aspects of which on 5 the rate
was above 50%. These were -

wWork load(80%), Administrative help (80%), Job
autonomy (70%), Job sé€curity (70%), Status in
job (68%), Liking for job (40%), and Competence
of Dept.-head (36%). ‘

Girls schools had reconable rate on 6 aspects of which
on 2 the rate was above 50%. These were -

Workload (62%), Administrative help (52%), Job
autonomy (47%), Status in job (41%), Interest by
Dept., Head (41%), and Promotion level reached
(37%) » -

anong the M,I. Group English medium schools had reconakble
dissatisfaction rate on 11 aspects of vhich on 6 the rate
was at least 50%. These were s-

Work load (86%), Status in job (72%), Fossibibity
of advancement  (71%), Job autonomy (66%), Job
security (57%), -Freedom of expression (57%),
Promotion-level reached (46%), Competence of Dept.
head (43%), Job prestige (43%), Relations with
Dept.-Head (34%), ard Work recognition{$4%).

Gujrati medium schools had reconable dissatisfaction rate

on 10 aspects of which on 5 the rate was at least 50%,
These were gew

Workload (75%), Job security (63%), Job autonomy
(60%) Work recognition (50%), Possibility of
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advancement(50%), Salary.(47%), Status in Job
(42%), Freedom of expression (374); Competence
of Dept. head (35%) and Promotion level reached
(33%).

Sindhi medium schools had reconable dissatisfaction rate

on 8 aspects of which on 6 the rate was at least 50%.
These were 3

Administrative help (76%), Job security(69%),
wWork recognition (69%), -Interest in work by-Dept.
head (69%), Job autonomy (55%), Possibility of

advancement (52%), Status in job (51%) and working
conditions (38%). '

Hindi medium schools had reconable dissatisfaction rate

on 7 aspects of vhich on 5 the rate was at least 50%.
These were s

Job security (65%), Job autonomy (58%), Status in
job (55%), Work recognition (52%); Possibility
of advancement (51%), Administrative help (38%),
and relations with Colleagues (35%).,

Marathi medium schools had reconable dissatisfaction rate

on 11 aspects of which on 5 the rate was atleast 56%.
These were g

Work recognition (100%), Status in job (73%), Job
security (67%), Working conditions (67%), Salary
(60%), Interest in work by Dept. head (47%), liking
for job (47%), Job autonomy (47%), Promotion level
reached (47%), Colleagues*® relations (33%) and Job
auntonomy - (33%)
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Urdu medium #chodls had reconable dissatisfaction rate
on 12 aspects of vwhich on 7 the rate was at least 50%.
These were ge-

Work recognition (100%), joh security (80%),

Status in job (80%), Salary (50%), Working condition
(509%), Liking for- job (50%), Promotion level
reached- (50%), Interest in work by Dept. head (40%),
Job achievement (40%), Job responeibility (40%),
Job autonomy (40%) and Fossibility of advancement
(40%) . .

Job Aspect~.wise analysis of the dissatisfied group
reveals -that all schools had reconable dissatisfaction
rate on the aspect of Autcnomy in job. On the other hand,
no schoole had such a rate on 10 aspects which were 3

Use of talents, Fairness,of authority, Challange in
amsignment, Fringe kerefits, Involvement in job,
Leadership in job, Procedural formalities, Sense

of belonging, Respect from colleagues and Technical
facilities,

Only K.V. had reconable dissatisfaction rate on the
aspect of Participation in decision making., On the other
hand, all schools except K.V. had such a rate on Status
in job. Only English medium schools had such a rate on

Relations with Dept, head. On recognition of work Unisex
schools had such a rate,

On the aspect of Salary received Gujrati, Marathi and
Urdu medium schools had reconable dissatisfaction rate.
On relations with ccolleagues Hindi and Marathi medium
schools had such a rate. On Interest in work shown by
Dept. head K.V. in Gujrat, Girls, Marathi and Urdu me dium



schools had such a rate, On Job security all schools except
KeVe and Girls schools had such a rate, On working
conditions Sindhi, Marathi and Urdu medium schocls had
such a rate., On Liking for the nature of job Boys, Marathi
and Urdu medium schools had such a rate, On Achievement

in job K.V. and Urdu medium schools had such a rate., On
Responsibility in job K.V. and Urdk medium schools had
such a rate., On Competence of Dept. head K.V., Boys,
English -and Gujrati medium schools had such a rate. On
PromiStion level reached all schools except Boys, Sindhi and
Hindi medium schools had such a rate, On Frestige of Job
KeVe, English and Marathi schools had such a rate, On
Freedom of expression K.V., Bnglish and Gujrati medium had
such a rate, On Possibility of advancement English,
Gujrati, Sindhi, Hindi and Urdu medium schools had such a
rate, On Help from administration K.V., Unisex, Sindhi

and Hindi medium schools had such a rate, On Workload all
schools except Hindi, Marathi and Urdu medium had reconable
dissatisfaction rate,

Table 4,165 shows the rate of undecided response on
J.SeI., ampects in different types of schools., This category
of response revealed the gap between positive and negative
groups and had gzero score value. The overall undecided rate
was 41,33, The average rate of undecided response in
different s&chool groups was s K.V. 24.10, Unisex 44.47
and M.I. 49.77. In all 21 aspects had reconable rate (33%
or more) 10 of which had 50% or more, The remaining 9
aspects -HX having below reconable rate were g=

Job Seaxrity, Liking for job, Job autoncmy, Job
prestige, Possibllity of advancement, Job :hm::lvermani:‘9
Job leadership, Colleagues® respect and Worklgdd.

K.V. had reconable rate on 10 aspects of which 4 had 50%
or more, Boys schools had such a rate on 19 aspects of which
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Rate of Undeclded Response in
Different Types of Schools
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16 had 50% ormore, Girls schools had such a rate on 18
aspects of which 11 had 50% or more. Bnglish medium
schools had such a rats of£f-21 aspects-of which 12 had
50% or more. Gujrati medium schools had such a rate

on 22 aspects of which 17 had 50% or more, Sinchi medium
schocls had such a rate on 23 aspects of which 17 had
509% or mmore, Hindi medium schoocl had such a rate on 20
aspects of which 5 had 50% or mere, Marathi medium schools
had such a rate on 21 aspects of which 17 had 50% or
more. Urdu medium schools had such a rate on 20 aspects
of which 18 had 50% or wmore,

Table 4,168 shows the tsacher scores on the
aspects of J.S5,1I. The highest and lowest J.5.1I, scores
for the positive group were of outside KNV .(1197) and
Urdu medium (103), respectively. Similarly, - the highest
and lowest J.38,1I, scores for the negative grolip were of
Outside K.V. (569) and Urdu medium (115), respectively.
All schools excaept Sindhi, Hindi, Marathi and Urda
medium on the positive 8ide and all except Marathi and
Urdu medium on the negative side had reconable scores
viz, 33% of the highest i.e, above 395 for positiva and
188 for-negative groups,

The J.S5.1. mdans of the positive and negative
groups were 149,90 and 96.53, respectively. The schoolwise
means of the positive gro{xp in relative order weré 3
Outside KV, (39.90), K&V, in Gujrat (19.67), Boys(18.83),
Girls (16.57), Gujrati (13.83), Bnglish (13.63), Hindl
(13,10) sindhl (7.33), Marathi (4.23) and Urdu medium
schools (3,43). Similarly, the schoolwise means of the
negative group were : Outside K.V. (18.97), Boys(15.27},
English (10,.57), K. in Gujrat (9.90), Gujrati(9.70),
Sindhi(7.77), Giris (7.80), Hindi (7.40), Mafathi (5.63)
and Urdu medium schools (3.43).
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The highest and lowest aspect means of the positive
group were of Involvement in job (48.5) and Worklodd
(2.3), respectively, and of the negative group were of
Workload (24,.3) and job involvement and Job leadership
(both zero), respectively. Reconable aspect means of the
positive greoup showing higher satisfaction rate were
scored on 4 aspects viz. Job involvement (48.5) Colleagues?
respect (44.8), Colleagues® relation (34.4) and Job
leadership (33.2). No aspect had reconable mean in the
negative group .-

The highest and lowest means of the positive group
of K.V, were on the aspects of Colleagues' respect and
Freedom of expression, respectively, Boys -schools on Job
involvement and Work fecognition as well a8 Work load,
respecigively; of -Girls schools on Job involvement and
Work recognition, respectively; of Engl ish medium schools
‘on Job involvemant and Fringe benefits as well as
Adninistrative help; respectively; of Gujrati medium
schools on Job involvement and Job autonomy, as well as
3 mors aspects, respectively; of Sindhl medium schools on
Freedom of expression and Competence of Dept. head as
well as 4 more aspects, respectively; of Hindi medium
schools on Colleagues® respect and Fringe benefits,
respectively; of Marathi medium schools on Freedom of
expression and Interest by Dept. head as well as 10 more
aspects, respectively; and Urdu medium achools on

Colleagues' respect and Sglary as well as 13 more aspects
regpectively,

The highest and lowest means of the negative group
of K.V, were on Promotion level reached and Possibility
of advancement and 2 mors aspects, respectively; of Boys
8chools on Administrative help and Colleagues® relations
and 3 more aspects, respectively; of Girls =chools on
Administrative help and collsagues® relations and 3 more
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aspects, respectively; of English medium schodls on
Status in job and liking for job and 3 more aspects,
respectively; of Gujrati medium schools on Job security
and Liking for job and 4 more aspects, respectively; of
Sindhi medium schools on work recognition and Competence
of Dept. head and 4 more aspects, respectively, of Hindl
medium schools on Job status and Liking for job and 4 more
aspacts, respectively; of Marathi-medium schools on work
recognition and Job achievement and 3 more aspects,
respectively; and of Urdu medium schools on Work recognition
and Job involvement and 3 more aspects, respectively.

The conclusions e rging f£rom Table 4.160 reverse
some earlier foreign and Indian £indings with regard to
certain job dissatisfiers. anjunuluyu{1968) confirming the
previous f£indings revealed 6 common dissatisfiers among
the schools under all types of managementsand among the
teachers with various parsonél variables, Out of these the
present study, included only the ®"workload”" in tke list
of 7 common dissatisfiers, The present findings on these
six gspects were as follows s-

{a) "Salary received" was no more a common dissatisfier,
KoV oo Girls, English, and Sindhi medium schools
regarded it to be satisfying &hd the Boys, English,
Gujrati, Marathi and Urdu medium schools found it to
be dissatisfying.

(b) "“Work load® was s.till a common dissatisfier, Bven
- the K.V, running on model lines were no exception.

(c) "“Freedom of expression in job" (academic freedom)
was no more a common dissatisfier. For K.V., Boys,
Bnglish and Sindhi medium schools, however, it was
8till a dissatisfier,
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(&) "Prestige if Job" (social status) waS no more a
common dissatisfier, K.V, however, regarded it to e
a dissatisfier,

(e) "Possibility of advancement®™(Prospects in job) was

-«  no more a common dissatisfier, It was, however, a

’ dissatisfier in the English, Gujrati and Hindi medimum
schools.

(f) %“Job security® ( Lack of s ecurity) was still a common
dissatisfier though for the K.V. and Girls schools it
was @ satisfier,

The present study revealed some common dissatisfiers,
Common satisfiers and mixed response aspects. The 7 common
dissatisfiers were g

antonomy in joﬁ. Competence of Dept. head, Promotion
lavel reached, Recognition of work, Help from the
administration, Participation irn decision making, and
work lcad,

None of these factors were found to be common dissatisfier
earlier, Further study is needed to ascertain whether some
of these common dissatisfiers can be converted into satisfiers
or made less dissatisfying. The 8 common satisfiers were ;.

Relations with colleagues, liking for the nature of
job, Use of talents in job, Falrness of authority,
Involvement in job, Leadership in job, Sense of
elonging and respect f£rom colleagues,

None of these aspecte were earlier reported to be common
dissatisfiers., The remaining 15 aspects of the J.S5.1. were
found to have mixed response 1.e, certain types of schools
found them to be satisfiers and other schools dissatisfiers,
The combination of job aspects however kept on changing



387

with the types of Schools.

K. found 12 of these aspects to be satisfisrs»
Unisex schools found 5 of these to be satisfiers and 2 to
be dissatisfiers, One aspect was a satisfier for the Boys
schools but dissatisfier for the Girls schools. For English
fnedium schools 10 of these aspects were dissatisfiers and
4 satisfiers., For Gujrati medium schools 7 aspects were
dissatisfiers and 8 satisfiers. For Sindhi medium schools
'6 aspects were dissatisfiers and 7 satisfiers, For Hindi
medium schools 5 aspects were dissatisfiers and O
satisfiers, Marathi medium schools had 8 dissatisfiers and
5 satisfiers. Urdu medium schools had 8 dissatisfiers and
4 satisfiérs,

Job
Table 4,167 3 Relative scores/of satisfied and Dissa-

tisfied group of Teachers,

Type of Res - Fercentage of Teacher Mean of
Schools ponse Teachers
Satig- Dissa- Satis- DiSsa-
£ied tisfied fied tisfied

Part - A 3 KJ.V.

K.V, in Gujrat 30 47,13 28,10 19,67 9.%90
Qutside 60 49.10 28.67 19,95 9.98
Average 90 45,20 27.37 19,66 9,73
Part *B* 3 Unisex Schools
Boys . 50 26.93 26.40  11.30 9.16
Girls 32 38.69 19,17 | 15,53 7.03
Average 82 31.50 24,37 12.95 8,33
Part € : Medium of Instruction
English 35 21.33 32,17 11,569 9.06
Gujrati 40 33.52 22.50 10.38 7.28
5indhi 29 19.97 23.43 7.59 8.03
Hindi 31 30.40 20.87 12.65 7.16
Marathi 15 21.87 29.90 8.47 11.27
AVEr age i60 26.83 24.53 10.41 8.42

Grand average 332  33.43 25.23 13.55 8.71

1
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Table 4,167 shows the percentages and mean scores of
the satisfied and dissatisfied teachers together. (Summary
of Tables 4,164 and 4.166). In general, the score of
satisfied group wa® higher than the dissatisfied group. The
satisfied group average was highest for the K.V. followed
by Unisex and medium of instruction groups. The dissatisfied
group average was highest for the K.V. followed by medium
of instruction and Unisex groups. Only the K.V, group had
higher scores (both). than the grand average of both the
groups, -

Schoolwise analysis reveals that the highest percentage
as well as teacher mean scores of the satisfied group were
of oufgéi&epK.V. followed by K. in Gujrat and Girls schools.
In other schools the order of the percentages and teacher
mesn scores changed. The order as per percentages were s
Gujrati, Hindi, Boys, Urdu, Marathi, English and Sindhi
medium schools and as per teacher mean the order was s
Hindi, English, Boys, Gujrati, Urdu, Marathi and Sindhi,
medium schools., In this group the individual school
percentages of the K.,V., Girls and Gujrati medium schools
were higher than the grand average. In case of mean Scores,
however, only the K.V, and Girls schools had higher mean
than the grand mean.

The highest percentage of the dissatisfied group was
of English followed by Urdu, Marathi outside K.V., K.
in Gujrat, Boys, Sindhi, Gujrati, Hindi medium and Girls
Schools. The highest mean score of this group was of Urdu
medium followed by Marathi, K.V. in Gujrat, Outside K.V.,
Boys, English, Sindhi, Gujrati, Hindl Medium and Girls
schools,., In this group the percentages as well as the means
of individual schools were higher than the grand scores for
the K.,V., Boys, English, Marathi and Urdu medium schools.
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Table 4.168 : Relationship of the Satisfied and Dissatisfied
groups on the aspects of Job

Job Aspect

¥ Significant at 0.05 level

w

~S81., Satisfled Dissatisfied t-value
Ne . Mean SD Mean SD
. 1s Salary Received 15.70 0,71 8.70 0.95 2.40*
2+ Relations/Colleagues  34.40 19.41 3.30 6.35 7.64%*
3. Interest/Dept.Head 16.80 1,81 14.80 5,15 0.28 -
4, Job Security 13.20 1.79 17.20 7.55 2,76*%
5« Relations/Pept.Head 11,00 3.99 5.00 4.65 1,53
6. Working Conditions 15,00 04,01 9.9 0.35 1,50
. T« Liking for Job 28,20 13,21 5.00 4.65 Jeda>*
' 8+ achievement in job 12,50 2,49 10.00 0,35 0.23 -
9¢ Use of talents 14,60 0.39 6.00 3,65 3.46%*
10« PResponsibility in job 8,00 6499 6.00 3,65 04,33 -
1l Aautonomy in job 3430 11.69 19.90 10.25 3.31%*
12, Competence/Dept.Head 3¢20 11.79 10,00 0.35 2.10%-
13. Promotion level 6.70 8429 23,20 13.55 2,47*
‘14, Prestige of job 19.90 4.91 10.00 0.35 1,78
15, Fairness of authority 18,30 3431 2.60 7.05 3,97%x
16. Freedom of Expression 13.20 1,79 10.00 0.35 1.,11..
17, Recognition. of work 231 12.69 21.90 12.25 3edlnn
18, Challange in job 7 12,10 . 2489 6.50 3.15 1.17--
19, PFringe Benefits 7.40 7.59 6,60 3.05 0.66
20, Possibility of
Advancement 22,00 8.01 9,60 0.05 2434*
21, Involvement in job 48.50 33,51 0400 9,65 8.89%%
22, Help/Administration 3.30 11669 21460 11,95 34314
23, Ststus in job 5,00 9,99 21,50 11,85 1,32
244 Leadership in job 33.20 18,21 04,00 9.65 9 0Ll**x
25, Participation in .
Decision 3.30 11096 7030 2.35 2.36*
26, Procedural formalities 6.60 8.3%9 2,00 7.65 1,31
27. Sense of kelonging 8e30 6,69 1,70 7.95 1,23
28, PReapect from colleagues44.80 29,81 1,70 7.95 8,77
29, Technical Facilities 16.60 1.61 3430 6,35 2,33*
30, ZPechmizzk Werk load 2430 12.69 24,30 14.65 8,73%*
Overall Mean 14.99 8494 9465 5,92 2,51
** Highly significant at 0.01 level
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Pable 4.168 shows the significance of difference
between the satisfied and dissatisfied groups on different
job aspects based on the school means. Highly significant
difference at 01 level existed in favour of the satisfied
group on 7 aspects (viz. Colleagues*® relations, Liking for
job, Use of talents, Fairness of authority, Job involvement,
Job leadership and Colleagues® respect) and in fawur of the
dissatisfied group on 4 aspecté (viz. Job autonomy, Work
recognition, administrative help -and Workload). Significant
differen@f:at .05 level also existed in favour of the
satisfied group an® 3 aspects (viz. Salary, Possibility of
advancement and Technical facility) and in favour of the
dissatisfi€d group on 4 aspects (viz. Job security,
Competence of Dept. head, Promotion level reached and
Participation in decision making) . The highest and lowest
means of the satisfied group were for Job involvement and
Work recognition, respectively and those of the dissatisfied
group were for Workload and Job involvement, respectively.

1]

Table 4.169 : Schoolwise Relationship of the Satisfied
and Dissatisfied groups on the basis of
Aspect means -

Type of Schools Satisfied . - Dissatisfied t-value
o Méan oD Mean . 8D
K. in Gujrat 19,67  &.68  9.90 0.42 3,63%=
Outside ¥.V. 39,90 24,91 18,97 B8.65 4.41%k
Boys 18.83  3.84  15.27 4.95 1.67-
Girls 16,57 1,58  7.50 2.82 2.27*
English Medium 13.63  1.36  10.57 0.25 1,17
Gujrati Medium 13.83 1,18 9,70 0.62 1.32
Sindhi Medium 7433 7.66 7,77 2455 0.34
Hindi Medium 13,10 1,89  7.40 2,92 1.90
Marathi Medium 42,30 27.3%1 56.33 46,01 4.62%%.
Urdn Medium 34,30  19.31 3,83 5.49 9.8le+
overall 22,74 9.09  13.92  6.07 2,97+

| %% Highly significant at 0,01 level
* Significant at 0,05 level.
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Table 4.169 shows the relationship hetween the job
satisfied and dissatisfied groups in different types of
schools on the basis of asp2ct mean., Highly significant
difference at 0,01 level was found in case of two types

- 0f KeVe and Urdu schools in favour of the satisfied group
and in case of Marathi schools in favour of the dissatis-
fied group. Significant difference at 0.05 level was found
in favour of the satisfied group in case of Girls schools
and in respsct of the ¢overall mean.

Table 4,170 : Relationship of €he Job Satisfied and
Dissatisfied Groups between Different Types

of Schools ]
“Types of Schools Satisfried Dissatistied
Méan _SD_t-value Mean _ SD_ t-value
KeVe . 19,66 13453 3.,43%*> 9.73 8.36 1,14
Others 8422 6.8% e 6.10 4.11
BoySs 11,30 10.11 0.21 9.15 8.13 2.66*
Others . 11,84 10.37 7.32 6.6%
Girls 15,53 13,17 1,07 7.03 5.98 0.34
Others 12,05 9,01 8.05 7.02
English medium 11.69 9,10 0.36 9.06 6.77 2,77*
' Others 12,31 10,36 TT7T 5.33
Gujrati 10,38 8.63 0.67 728 6,03 0.22
Others 12.30 11,01 Te85 7,01
Sindhi 7.59 6.61 1,65 8.03 6.63 0401
Others 12.88 11,31 8.02 7.88
Hindi 12.65 7.89 0.11 TelS 5,93 0,34
Others 12.36 8.66 8.08 6,17
+ Marathi 8.47 6.34 1.45 11,27 9.16 3.87*»
Others 13.63 T.47 8.24 7.11
Urda 10.30 8.30 0499 11,50 4.13 3,91»2
Others 13,23 11,17 8.38 6,70

" %% Highly sicnificant at 0.01 level
-*Significant at 0,05 level
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Table 4.170 shows the relationship of the satisfied
and dissatisfied groups between different types of schools.
In the satisfiéd group highly significant relationship
at 0,01 level existed in favour of the K.V. between the
KsV. and other schools and in the dissatisfied group such
relationship was found in favour of cother schools between

" Marathi medium and other schools and between Urdu medium
and other schools, The dissatisfied group also revealed
significant relationship at 0.05 level between Boys and
other schools in favour of Boys schools and ketween
English medium and other schools in favour .of English
medium schools. This indicates that the teachers find
more satisfiers and at higher rate in K.V. as compared
to other schools and more dissatisfiers in the Boys and
English schools.

4,19 J.S.I, and Innovative Proneness

This section presents the relationship of job
satisfaction and dissatisfaction with innovative proneness,
There is no previous finding to compare the results of the
present study.

Table 4.171 shows the relationship of job satisfaction
and dissatisfaction with innovative proneness. Highly
significant relationship at ;01 level was2 found in favour
of the satisfied group on Progressivism, and Changs
proneness, Significant relationship at 05 level was also
found in favour of .the satisfied group on School Community
Relationship, System Norms, Compatibility, Localiteress,
Cosmopoliteness, Change Related Values as a whole and
innovative proneness a8 a whole and in favour of the
.diss atisfied group on Curriculum Organisation, Internal
School Organisation and Riskness. The highest and lowest
means of the satisfied group were on Change Proneness and
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Table 4,171 s Job Satisfaction and Dissatisfaction and
Innovative Proneness of Teachers

5:.'" Components of I.P S, Satisfaction Dissatisfac~ tevalue
Wo. » tion
Méan _ SD___ Mean __ SD__

1, Individualisation 9.01 1,87 5.11 0,51 1,32
2, Curriculum Organisation 7.42 0,28 8,02 3,42 2,33*%
3., D=L Process 6413 1.01 4,20 0.40 0,67
4. T. Resource 3444 3.70  5.33 0473 0466
5 I.S.0rg. 2,11 5,03 4044 Q416 2,68
6. Staff Developent 4,08 3,06 4.06 0.54 0.02
Te SeCeRelationship 8.23 2,09 2423 2,37 2,38%
8s All. as a whole 577 1437 4.77 017 0.34:
9« Aadnim Support 4.12 3,02 2,31 2029 0,69
19. Staff Norms 6407 1,07 4.23 0.37 0.87
11, System Nonas 9.14 2,00 3,10 1,50 2,22*%
12, Complexity 9642 2,28 5,91 1,31 1.48
13, Compatibility 8,19 1,05 3.42 1,18 2.65f
14. Riskness 10.36 3.22 12.61  7.41 2.4
15, Localiteness S.45 2,31 1,46 3.14 2,972
16, Cosmopoliteness B.T1L 1,57 3,04 1.5 2,08*
17, SC & IC as a whole 8.18 1.04 4,43 0617 1,33
18+ Traditionalism 3,08 4,06 2,61 1,99 0.21
19, Progressivism 12,33 5.19 6433 1,73 3272
20e Dogmatism 2,18 4,96 2.45 2.15 0.31 -
21, Venturesomeness 11,87 4.73 13.12 8,52 0.59
22, Conservatism 2,22 4,92 1.15 3.45 0.31
23, Change Proneness 12:34 5.2 200 2560 3,98%*
24, CeRsVeas a Whole 734 0420 4.61 0«01 2,01%-
25, I.P. a8 a whole 7.14 2,93 4.60 2,25 2,33*

** Highly significant at 0,01 level
-*® Significant at .05 level
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Internal échool Organisation, respectively, and of the
diSSatisfiesd group on Venture-someness and Conseérvatism,
respectively., The highest and lowest SD scores of the
Satisfied group were on Change Proneness and Change Related
Values as a whole, respactively, and of the dissatisfied
group on Venturesomeness and CRV as a whole, respectively.

4,11 Correlation Matrix

In this section . the correlations between the ‘
Componentsof the tools and different variables have been
presented. In all 13 matrices representing 5 correlation |
matrices have been prepared. These are : (1) Components
of I.P.S. and the variables, (2)Leadership kehaviour
patterns and components of I.P.Ss (four matrices), ‘
{3) Organizational climate and ﬁle-cmnponérts Of I.PeSe
(Six matrices), (4) Job aspects and the variables, and
(5) Job aspects and the components of I.P.S. In the C,M,
1 and 4 the two types of K.V. have bean represented as
one school variable, '

Correl ation Matrix No.l

In this matrix the relationships of schools and
Personal variables with the comporents of the I.P.S.have
been examined, In all 35 variables have been considered
on both the scales,

K.V, wa® highly significantly related with
professional qualification, In-service education,
professional satisfaction, Curriculum organisation, school
community relationship, system noms, progressivism and
I.P.S. as a whole; significant with mobility, professional
reading habit, teaching learning process, t2aching
resource, internal school organisation, staff development ,
section I as a whole, admninistrative support, staff norms,
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compatibility, cosmopoliteress, change proneness,

section III a8 a whole and I.P.S. a8 a whole and negatively
with complexity, dogmatism, and conservatism. Boys schools
were significantly related with progressvism and negatively
with conservatism. Girls schools were significantly reiated‘
with professional qualification, progressivism and change -
préoneness., English medium was highly significantly related
with teaching resource, school community relationship and
system norms; significantly with professional satisfaction,
curriculum organisation, internal school organisation,
staff development, section I as a whole, administrative
support, staff norms, systems norms, cosmopoliteness
progressivism, and sectzion III as a whole; and negatively
with complexity. Gujrati medium was highly significantly
related with change proneness and I.P.S. as a whole and
significantly with professional satisfaction, teaching
learning process, teaching resoﬁrce, school community

rel ationship, section I as a whole, cosmopoliteness,
progressivism, venturesomeness, and section III as a whole
and negatively with Complexity. Sinchi medium was negatively
related with progressivism, change proneness and Section IIX
as a whole, Hindl medium was highly significantly related
with individualisation and change proneness; significantly
with section I as a whole, administrative support,
progressivism, venturesomeness, Section III as a whole and
I.P.S. as a whole and negatively with conservatism. Marathi
medium was significantly related with professional
satisfaction, individualisation, traditiocnalism, dogmatism
and conservatism and negatively with progressivism,

section III as a whole and I,P.S, as a whole., Urdu medium
was highly significantly related with indlividualisation

and significantly with professional satisfaction, riskness,
traditionalism and conservatism,
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Upto 34 years (lower) age was significantly related
with staff norms, system norms, compatibility and
cosmopoliteness, Higﬁer age was significantly related with
teaching learning process, teaching resource, localiteness,
section II as a whole, progressivism, dogmatism, venture-
someness, change proreness and IP as a whole,

Female sex waS significently related with individualism,
curriculum organisation, teaching learning process,
teaching resource, internal school organisation, school
community relationship, section I as a whole, administrative
support, localiteness, section II as a whole, traditionalism,
pregressivism, dogmatism, venturesomeness, conservatism,
change proneness, IP a8 a whole, Male sex was significantly
related with mobility, in-service education, professional
reading habit, school community relationship, venture-
someness and change pronéness.

Teaching experience (upto 5 years) was significantly
rel ated with staff norms: Higher teaching experience was
significantly related with individualisation, curricolum
organisation, teaching learning process, section I as a
whole, localiteness, traditionalism, progressivism,
dogmatism, venturesomeness, conServatism, change proreness,
section III a8 a whole and I P as a whole.

Academic qualification of Arts stream (B.A. and M.A.)
was significantly related with .curriculum organisation,
teaching learning process, internal school organisation,
‘school community relationship, section I a8 a whole,
localiteness, traditionalism, dogmatism, venturesomeness,
conservatism, change proneness, Section III as a whole and
I P a5 a whole. Science stream (B.Sc./M.Sc.) was

significantly related with individualisation, curriculum

7 .
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aS a whole, administrative support and progressivism;
significantly with teaching-learning process, teaching
resource, progressivism and venturesomeness and negatively
with system norms, complexity, riskness, localiteness,
traditionalism and change promeness, Curriculum organisa-—
tion was highly significantly related with teaching
learning process, teaching resource, internal school
organisation, staff development, school community

rel ationship, section I as a whole and administrative
support and negatively with system norms and conservatism.
Teaching learning process was highly significantly related
with teaching rescurce, internal school organisation, staff
develomment, school community relationship, section I as
a whole, administrative support, staff norms, complexity,
compatibility; riskness, traditionalism, and I P S as a
whole and significantly with system nomms, localiteness
cosmopoliteness, section I1 as a whole, progressivism,
conservatism, change proneness, and section III as a whole.
Teaching resource was highly significantly related with
internal school organisation, staff develormment, section I
a8 a whole, adninistrative support, staff norms, system
noxms, complexity, section II as a whole, traditionai ism,
progressivism, and I PS as a whole and s ignificantly with
school community relationship, compatibility, riskness,
localiteness, cosmopcliteness, conservatism, change
proness, and section III as a whole. Internal school
organisation was highly significantly related with staff
development, section I a8 a whole, adninistrative support,
staff norms, compatibility, section II as a whole and

I PS as a whole; significantly with system nomms,
complexity, cosmopoliteness, traditionalism, progressivism,
conseérvatism and section III as a whole and negatively
with riskness. Staff development was highly significantly
related with school community relationship, Section I as

a whole, administrative support, staff norms, section II
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and significantly with venturesomeness. Cciapatibility was
highly significantly related with riskness, lodaliteness,
cosmopoliteness, section II as a whole, traditionalism,
progressivism, dogmatism venturesomeness, conservatism,
change pronenes®$ section III as a whole and I P S as a
whole, Riskness was highly significantly related with
localiteness, cosmopaliteness, Section II as a whole,
venturesomeness, conservatism, change proneness, section
III as a whole and I P S as a whole and significantly with
progressivism and dogmatism. Localit2ness was highly
8ignificantly related with cosmopoliteness, section II

as a whole, traditionalism, progressivism, venturesomeness,
conseérvatism, change proneness, section III as a whole
and I P S as a whole and significantly related with
dogmatism. Cosmopoliteness was highly significantly related
with Section II as a whole, traditionalism, progressivism,
conservatism, change proneness, section III as a whole and
I PS as a whole and significantly with dogmatism and
venturesomeness. Section II as a whole was highly signifi-
cantly related with traditionalism, progressvism, conser-
vatism, change proneness, section III as a whole and I P 8
as a whole and significantly with venturesomeness,

Traditionalism was highly significantly related
with progressivism, conservatism, change proneness,
section III as a whole, and I P S as a whole and signifi-
cantly with dogmatism. Progressivism was highly significantly
related with venturesomeness, change proness, section III
as a whole and I P S as a whole. Dogmatism was highly
significantlf related with conservatism and significantly
with section III as a whole. Venturesomeness was highly
significantly related with change proneness and I PS as a
whole., Change proneness was highly significantly related
with section III as whole and I P S as a whole. Section III

a8 a whole was highly significantly related with the I P s
as a whole,
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Correlation Matrix 2

In this matrix the #elationship of four Leadership
Behaviour Patterns with the components of I P S has bsen
shown. Separate matrices have been prepared for each
pattern,

CeMo2.(a) HH Pettern

Individualisation was highly signlificantly related
with curriculum organisation, teaching learning process,
internal school organisation, staff development, adminis-
trative support, complexity and change proneness;
significantly with school community relationship, section I
as a whole, staff norms, riskaess, traditionalism,
venturesomeness and I P S as a whole and negatively with
teaching resource, Curriculum organisation was highly
significantly related with teaching-learning process,
complexity, and change proneness and significantly with
internal school organisation. Teaching learning process
was highly significantly related with staff development,
section I as a whole, complexity, riskness, traditionalism,
venturesomeness, and change proneness; significantly with
school community relationship, localiteness and pro-
gressivism and negatively with system norms. Teaching
resource was ne€gatively related with staff nomms, tradi-
tionalism, progressivism, dogmatism, venturesomeness and
section 1III as a whole. Internal school organisation was
highly significantly related with staff development, school
community relationship, section I as a whole, complexity,
compatibility, riskness, localiteness, cosmopoliteness,
traditionalism, dogmatism, venturesomeness, conservatism

and change proneéness and significantly with I P S as a
whole, Internal school organisation was negatively related
with progressivism. Staff development was highly
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significantly related with complexity, riskness,

section II as a whole, change pronéness and I P S as

a whole; significantly with localiteness and progressivism
and negatively with system norms and conservatism. School
community relationship was highly significantly related
with Section I as a whole, administrative support,
complexity, compatibility, riskness, localiteness,
cosmopoliteness, traditionalism, progressivism, dogmatism,
venturesomeness and conservatism and negatively with
section III as a whole., Section I as a whole was highly
significantly related with administrative support,
complexity, compatibility, riskness, localiteness,
cosmopoliteness, traditionalism, progressivism, dogmatism,
venturesomeness and conseXvatism and negatively with
section III as a whole,

Adninistrative support was highly significantly
related with staff norm, compatibility, localiteness,
cosmopoliteness, traditionalism, progressivism and
conservatism; significantly with riskness, dogmatism,
and change proneness and negatively with conservatism,
Staff norms was highly significantly related with system
noméand I PS as a whole; significantly xekzxesd with
venturesomeness and change proneéneéss and negatively with
section II as a whole, traditionalism , progressivism,
and dogmatism,. System norms was significantly related with
cosmopoliteness and negatively with section III as a
whole., Complexity was highly significantly related with
compatiblility, riskness, localiteness, change pronefgis
and significantly with dogmatism, and I P S as a whole,
Compatibility was highly significantly related with
riskness, localiteness, cosmopoliteness, traditionalism,
progressivism, dogmatism, venturesomeness and conservatism
and negatively with section III as a whole. Riskness was
highly significantly related with localiteness,
cosmepoliteness, traditionalism, dogmatism, venturesomeness,
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conservatism, and change proneness. Localifeness was
highly significantly related with cosmopoliteness,
traditiohalism, dogmatism, venturesomeness, conservatism
and I P S as a whole and negatively with Section II a8 a
whole and change proneness. Cosmopoliteness was highly
significantly related with traditionalism, venture
someness, conservatism and negatively with section II as
a whole, progressivism, dogmatism and section III as a
whole, Section II as a whole was highly significantly
rel ated with change proneness and I P S as a whole,

Traditionalism was highly significantly related
with progressivism, dogmatism, venturesomeness and
consexrvatism; significantly with I PS as a whole and
negatively with section III as a whole. Progressivism was
highly significantly related with venturesomeness, and
section III as a whole and significantly with change
proneness., Dogmatism was highly significantly related with
conservatism and section III as a whole and negatively with
venturesoneness and I P S as a whole. Venturesomeness was
significantly related with conservatism and negatively with
section III a8 a whole and I P S as a whole. Change
proneness was highly significantly related with I P S as
a whole. Section III as a whole was highly significantly
related with I P S as a whole,

CM 2(B) - HL Pattern

Individualisation was highly significantly related
with curriculum organisation and I PS a8 a whole and
negatively with teaching resource, internal school organi-
sation, traditionalism, and section III as a whole.
Curriculum organisation was significantly related with I P S
as a whole and negatively with staff norms, traditionalism
and conservatism. Teaching learning process was negatively
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related with internal school organisation, staff
developmént, administrative support, section III as a
whole and traditionalism. Teaching resource was negatively
related with internal school organisation, staff
development, #dministrative support and Traditionalism,
Internal School Organisation was highly significantly
related with staff development, administrative suppore,
staff norms, complexity, compatibility, cosmopoliteness,
traditionalism, progressivism, dogmatism, venturesomeness,
and change proneness- and negatively with school community
rel ationship, section I as a whole, system norms, riskness,
localiteness, sedtion II as a whole, conservatism and
section III as a whole. Staff development was highly
significantly related with administrative support, riskness,
traditionalism, progressivism, dogmatism, venturesomeness,
conservatism, change proneness and section III as a whole
and negatively with school community relationship, section I
as a whole, staff norms, system norms, complexity,
compatibility, localiteness and cosmopdliteness, School
community relationship was highly significantly related
with section I as a whole, system noms, complexity,
compatibility, riskness, localiteness, cosmopoliteress,
section III a8 a whole, traditionalism, progressivism,
dogmatism, venturesomeness, conservatism and section III
as a whole and negatively with administrative support.
Section I as a whole was highly significantly related with
staff nomms, system norms, complexity, compatibility,
riskness, localiteness, cosmopoliteness, conservatism and
séction III asa whole; significantly with change proneness
and negatively with administrative support.

Administrative support was highly significantly
rel ated with cosmopliteness, progressivism, and section III
as a whole; significantly with traditionalism and change
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proneness and negatively with staff norms, system norms,
complexity, compatibility, riskness localiteness, dogmatism,
venturesomeness and conservatism. Staff norms was highly
significantly related with complexity, compatibility,
riskness, localiteness, cosmopoliteness, traditionalism,
progressivism, dogmatism, venturesomeness and conservatism
and negatively with system norms, change proneness,
section III as a whole and IPS as a whole. System norms
was highly significantly related with complexity,
compatibility, riskness, localiteness, cosmopoliteness,
traditionalism, progressivism, dogmatism, venturesomeress,
conservatism, Change proneness; significantly with
Section II1 as a whole and negatively with I P S as a whole,
Complexity was highly significantly related with compa-~
tibility, riskness, localitenpess, cosmopolilteness,
traditionalism, progressivism, dogmatism, venturesomene ss
and consexvatism; significantly with section II as a
whole and change proneness and negatively with Section IIX
as a whole, Compatibility was highly significantly related
with riskness, localiteness, cosmopoliteness, traditicna-
lism, progressivism, dogmatism, venturesomeness,
conservatism and section III as a whole and significantly
with section II as a whole. Riskness was highly signi-
ficantly related with localiteness, cosmopoliteness,
progressivism, dogmatism, venturesomeness and conserva-
tism; significantly with change proreness and negatively
with traditionalism and section III a8 a whole,
Localiteness was highly significantly related with
cosmopoliteness, traditionalism, progressvism, dogmatism,
venturesomeness, conservatlism, change proneness and
section III as a whole., Cosmopoliteness was highly
significantly related with section II a8 a whole,
traditionalism, progressivism, dogmatlsm, venturesomeness
and conservatism and negatively with change proneness and
section IITI as a whole,., Section II as a whole was
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significantly related with progressivism.

Traditional ism was highly significantly related
with dogmatism and change proneness and negatively with
progressivism, venturesomeness and conservatism.
Progressivism was highly significantly related with
venmxesomeness, conservatism and section III as a whole
and significantly with dogmatism and changeé proneress,.
Dogmatism was negatively related with conservatism, change
proneness and Section III as a whole. Venturesomeness was
negatively related with consérvatism and gsection III as
a whole. Conservatism was negatively related with change
proneness, section III as a whole and I P S as a vwhole,
Change proneness was negatively related with section IIIX
as a whole,

C M 2(C) - LH Pattern

Individualisation was negatively related with
cosmopol iteness and change proneness. Curriculum Organisaw
tion was negatively related with teaching learning process,
internal school organisation, localiteness and cosmopolite~
ness, Teaching learning process was significantly related
with section I as a whole and progressivism and negatively
with administrative support, staff norms and system norms.
Teaching resources was significantly related with staff
development, section I as a whole, compatibidbity and
traditionalism and negatively with administrative support
and conseérvatism. Internal school orgasnisation was s ignie
ficantly related with staff development compatibility,
and change proneness and negatively with dogmatism. Staff
Development was highly significantly related with Section I
as a whole, compatibility, progressivism and change
proneness; significantly with compatibility traditionalism,
venturesomeness, section III as a whole and I P S as a
whole and negatively with dogmatism. School community
rel ationship was significantly related with system norms
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and negatively with conservatism, Secticon I as a whole
was highly significantly related with traditionalism,
progressivism, section III a8 a whole and I P S as a
whole and significantly with complexity, compatibility,
venturesomeness and change proneness,

Adninistrative support was highly significantly
rel ated with system norms and negatively with compatibi-
1ity. Staff norms was negatively related with riskness,
traditionalism and progrescsivism, System noIme was
negatively related with traditionalism, progressivism and
dogmatism. Complexity waS highly significantly related
with section II as a whole, venturesomeness and I P S as
a whole and significantly with section III as a whole.
Compatibllity was highly significantly related with
traditionalism and significantly with localiteness,
progressivism and section III as a whole, Riskness was
highly significantly related with localiteness and signi-
ficantly with traditionalism. Localiteness was signifi-
cantly related with traditionalism., Cosmopoliteness was
significantly related with dogmatism and negatively with
change proneress, Section II as a whole was highly
significantly related with I PS a8 a whole and signifi-
cantly with venturesomeness and section III as a whole.

Traditicnalism was highly significantly related
with progressivism and significantly with change pronerness
and section III as a whole. Progressivism was highly
significantly related with section III a8 a whole and
I PS as a whole, Dogms tism was negatively related with
change proneness. Venturescomeéness was highly significantly
related with I P S as a whole and significantly with
section III as a whole, Change proneness was significantly
related with section III as a whole and I P S. Section III
as a whole was highly significantly related with I P S
as a whole,
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C M 2(D)~L L Pattern

Individualism was negatively related with conservatism,
Curriculum organisation was highly significantly related with
teaching learning process, staff develepment, section I as
a whole, traditionalism and I P S as a whole and s ignifican-
tly with teaching resource and internal school organisation.
Teaching learning process was highly significantly related
with teaching resource, internal school organisation, staff
development, school community relationship, section I as a
whole, administrative support, complexity, ris}me;sS,
section II as a whole, progressivism, change proneness and
I PS a® a vwhole; significantly with staff norms and
compatiblility and negatively with conservatism. Teaching
resource was highly significantly related with staff
development, section I as a whole, compatibility, riskness,
localiteness, cosmopoliteness, section II as a whole and
I PS as a whole; s ignificantly with school community
rel ationship, complexity and change proneness and negatively
with dogmatism and conservatism. Internal school organisation
was highly significantly related with school community
relationship, section I a8 a whole, complexity, section II
as a whole and I P S as a whole; significantly with staff
development, administrative support, staff norms. and system
norms and negatively with venturesomeness and conservatism.
Staff development was highly significantly related with
compatibility, riskness, section II as'a whole, change
proneness and I PS as a whole; significantly with school
community relationship, section I as a whole, administrative
support, complexity and localiteness::and negatively with
dogmatism, venturesomeness and conservatism. School community
rel ationship was highly significantly related with section I
as a whole, staff norms, section II as a whole and I P S as
a whole; significantly with administrative support, system,
norms, progressivism and change proneness and negatively
with conservatism. Section I as a whole was highly



A1S

significantly related with administrative suppore,
compatibility, riskness, Section II as a whole, conserva-
tism, change proneness and I P S as a whole and signifi-
cantly with staff norms, system norms, complexity,
localiteness, cosmopoliteness, traditionalism and
progressivism,

administrative support was highly significantly
related with staff norms, complexity, compatibility and
Section II as a whole; significantly with system norms,
cosmopoliteness, traditionalism and progressivism and
negatively with venturesomeness and conservatism. Staff
norms was highly significantly related with system noms,
Section II as a whole and I P S as a whole; significantly
with dogmatism and section III as a whole and negatively
with riskness, localiteness and cosmopoliteness, System
norms was highly significantly related with cosmopoliteness,
section IJ as a whole and I P S as a whole and negatively
with localiteness and conservatism. Complexity was highly
significantly related with compatibility, riskress,
localiteness, section II as a whole and I P S as a whole
and negatively with dogmatism, venturesomeness and
conservatism., Compatibility was highly significantly related
with riskness and localiteness and section II as a whole
and negatively with dogmatism, venturesomeness, conservatism
and change proneness, Riskress was highly significantly
rel ated with localiteness, section II as a whole, change
bproneness, and I P 5 as a whole and negatively with
venturesomeness and.sonservatism. Localiteness was highly
significantly related with section II as a whole and change
proreness and negatively with conservatism. Cosmépoliteness
was highly significantly related with section II as a whole
and I P 8 a8 a vwhole; significantly with venturesomeness
and negatively with progressivism and change proneness,
Section II as a whole was highly significantly related with
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change proneness and I P S as a whole and significantly
with traditionalism and progressivism.

Traditionalism was highly significantly related with
progressivism, section III as a whole and I P S as a whole,
significantly with dogmatism and change proneness and
neégatively with conservatism. Progressivism was highly
significantly related with change proneness, section III
a8 a whole and I P S as a whole and significantly with
dogmatism. Dogmatism was highly significantly related
with section III as a whole; significantly with venture-
someness and negatively with change proneness, Venture-
someness waS highly significantly related with section IIIX
as a whole and negatively with change proneness., Conser-~
vatism was significantly related with change proneness.
Change proneness was significantly related with section III
as a vhole and negatively with I P S as awhole., Section III
as a whole was negatively releated with I P S as a whole.

correl ation Matrix No 3

In thls matrix relationship of six types of school
organisational climates and the components of the I P S
has been analysed. Separate ;i;atrices have been prepared
for each type of climate..

C M 3(a) « Open Climate

Individualisation was highly significantly related
with curriculum organisation, teaching learning process,
teaching resource, intemal school organisation and change
proneéness and significantly with complexity. Curriculum
organisation was significantly related with teaching
resource and negatively with system norms, dogmatism and
conservatism, Teaching learning process was highly
significantly related with complexity, riskness and change
proneness; significantly with teaching resource, internal
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school organisation, staff development, and venturesomeness
and negatively with administrative support, staff norms

and system norms. Teaching resource was highly significantly
rel ated with complexity and change proneness; significantly
with internal school organisation and riskness and negatively
with administrative support, staff norms and system norms.
Internal school organisation was highly significantly related
with school community relationship, section I as a whole,
complexity, compatibility, riskness, localiteness, cosmo-
politeness, tradition, dogmatism, venturesomeness and
conservatism and negatively with administi#ative support,
Section II as a whole and section III as a whole,. Staff
development was highly significantly related with section I
as a whole, change pronerness and I P S as a whole; signi-
ficantly with staff norms and section III as a whole® and
negatively with system nomms. School community relationship
was highly significantly related with section I, complexity,
compatibility, riskness, localiteness, cosmopoliteress,
traditionalism, progressivism, dogmatism, venturesomeness
and consefvatism; significantly with section III as a whole
and negatively with administrative support and staff norms.
Section I as a whole was highly significantly related with
administrative support, complexity, compatibility, riskress,
localiteness, cosmopoliteness, traditionalism, progressivism,
dogmatism, venturesomeness and conservatism; significantly
with section III as a whole and negatively with staff norms
and section II as a whole,

Adninistrativie support was highly significantly
related with compatibility, cosmopoliteness, traditionalism,
progressivism, dogmatism, venturesomeness and conservatism
and negatively with complexity, riskness and localiteness,
Staff norms was significantly related with section II as a
whole, section IITI as a whole and I P S as a whole and
negatively with compatibility and riskness. System norms
was negatively related with section III as a-whole and
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I PS a8 a whole., Complexity was highly Significantly
related with compatibility, riskness, localiteness,
cosmopoliteness, traditionalism, dogmatism, venturesomeness
and conservatism and significantly with change proneness,
Compatibility was highly significantly related with riskness,
localiteness, cosmpoliteness, traditionalism, progressivism,
dogmatism, venturesomeness and conservatism., Riskness was
highly significantly related with localiteness, cosmopid-
liteness, traditionalism, dogmatism, venturesomeness,
conservatism; significantly with change proneness and
negatively with section II as a whole and progresgsivism.
Localiteness was highly significantly related with ,
cosmopoliteness, traditionalism, progressivism, dogmatism,
venturesomeness and conservatism; significantly with I P S
a8 a whole and negatively with section II a8 a whole and
section III as a vwhole. Cosmopoliteness was highly
significantly related with traditionalism, dogmatism,
conservatism and section III a8 a whole and negatively with
progressivism and venturesomeness, Section II as a whole
was highly significantly related with change proneness and
section IIT as a whole and negatively with traditional ism
and I P S as a whole,

Traditionalism was highly significantly related with
dogmatism, venturesomeness and conservatism and negatively
with progressivism. Progressivism was highly significantly
rel atad with dogmatism, venturesomeness and conservatism
and significantly with section III as a whole. Dogmatism
was highly significantly related with venturesomeness and
conservatism, Venturesomeness was significantly related
with section III as awhole and I P S as a whole and
negatively with conservatism. Conservatism was negatively
related with section III a5 a whole and I P 8 as a whole,
Change proneness was highly significantly related with I P S
as a whole and negatively with section III as a whole.

Section III a8 a whole was highly significantly related with
I PS a8 awhole,
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C M 3(B) - autonomous Climate

Individualisation was negatively rs2lated with
curriculum organisationk section I as a whole, compatibility,
riskness, localiteness and cosmopoliteness, Curriculum
organisation was negatively related with teaching learning
process, staff development, school community relationship,
section I as a whole, staff norms, system norms, complexity
and cosmopoliteness , Teaching learning process was highly
significantly related with I P S a8 a whole., Teaching
resource was significantly related with school community
relationship, section 1II as a whole, and venturesomeness and
negatively with staff development, traditionalism, change
proneness and section III as a whole, Internal school
organisation was highly significantly relatsd with staff
development, administrative support, traditionalism,
change proneness, and gection IITI a8 a whole and signifi-
cantly with school community relationship and I PS as a
whole, Internal school organisation was negatively related
with section I a8 a whole, staff norms, system norms,
complexity, compatidility, riskuaess, localiteness,
cosmopoliteness, section II as a whole, progressivism,
dogmatism, venturesomeness and conseivatism. Staff
development was highly significantly related with tradi-
tionalism, change proneness and section III as a whole;
signiflcantly with administrative support and I PS as a
whole and negatively with school community relationship,
section I as a whole, staff norms, system norms, complexity,
compatibility, riskness, localiteness, cosmopoliteness,
section II aS a whole, progressivism, dogmatism, venture-
someness and comservatism,., School commuhity relationship
was highly significantly related with section I as a whole,
staff norms, system norms, complexity, riskness,
localiteness, cosmopoliteness, progressivism, dogmatism,
venturesomeness and negatively with administrative support,
traditionalism, change proreness, section III a8 a whole
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ani I P S, Section I as a whole was highly significanf:ly
related with staff norms, system normms, complexity,
compatipvility, riskness, localiteness, cosmopoliteress,
progressivism, dogmatism, venturesomeness and conservatism
and negatively with administrative support, traditionalism,
change proneness, section III as a whole and IPS a8 a
whole, ’

adninistrative support was significantly related
with traditionalism, change proneness, séction III as a
whole and I P S as a whole and negatively with staff
noms, system norms, complexity, compatibility, riskness,
localiteness, cosmopoliteness, progressivism, venture-
someness and conservatism. Staff norms was highly
significantly related with system norms, complexity,
compatibility, riskness, localiteness, cosmopoliteness,
progress ivism, dogmatism, venturesomeness and conservatism
and negatively with traditionalism, change proneness and
section III as a whole. System norms was highly signifi-
cantly related with complexity, compatibility, riskness,
localiteness, cosmopoliteness, progressivism, dogmatism,
venturesomeness and conservatism and negatively with
traditionalism, change proneness, section III as a whdle
and I P S as a whole, Complexity was highly significantly
related with compatibility, riskness, localiteness,
cosmopoliteness, progressivism, dogmatism, venturesomeness
and conservatism, and negatively related with traditionalism,
change proneness, section III a8 a whole and IPS as a
whole, Compatibility was highly significantly related with
riskness localiteness, cosmopoliteness, traditionalism,
and progressivism and negatively with conservatism,
change proneness, section III a8 a whole and I P S as a
whole. Riskness was highly signifidantly related with
localiteness, cosmopoliteness, progressivism, dogmatism,
venturesomeness and conservatism and negatively related
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~

with traditionalism, change proneress, section III as a
whole and I P S as a whole., Localiteness was highly
significantly related with cosmopoliteness, progressivism,
dogmatism, venturesomeness and conservatism and negatively
with traditionalism, change® proneness, section III as a
whole and I P S as a whole. Cosmopol iteness was highly
significantly related with progressivism, venturesomeness,
conservatism, change proneness and section III a8 a whole
and negatively with traditionalism,., Section II as a whole
wa$ negatively related with traditionalism, change proreness
"and section III a8 a whole,

Traditionalism was highly significantly related
with progressivism, dogmatism, conservatism, change
pronsness and section III as a whole and significantly
with venturesomeness. Progressivism was highly significantly
rel sted with dogmatism, venturesomeness, conservatism and
section III as a whole and negatively with change proneness,
Dogmatism was highly significantly related withv enture-
someness and conservatism and negatively with change
proneness and section III as a whole. Venturesomeness was
highly significantly related with conservatism and negatively
with change proneness, Conservatism was negatively related
with chanée proneness, section III as a whole and I P S as
a whole, Change proneness was highly significantly related
with section III as a whole,

C M 3(€) - Controlled Climate

Individual ism was highly significantly related
with cosmopoliteness; significantly with curriculum
organisation, teaching lesrning process, school community

relationship, section I a8 a whole and I P S as a whole and
negatively with conservatism. Curriculum organisation was
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highly significantly related with teaching learning process,
internal schoél organisation, staff development, school
community relationship, section I a8 2 whole, aduinistrative
support, complexity, compatibility riskness, section II as

a whole and change proneness and significantly with teaching
resource, system norxms, and traditionalism, Teaching learning
process was highly significantly related with teaching
resource, internal school organisation, staff development,
school community relationship, section I a5 a whole, riskness,
section II as a whole and change proneress and s ignificantly
with administrative support and compatikility. Teaching
resource was highly significantly related with staff develope
ment, section I as a whole, compatibility and change
proneness and significantly with internal school organisation,
school community relationship, administrative support,
complexity, cosmopoliteness and section II as a whole.
Intermal school Organisation was highly significantly related
with school community relationship, sed&tion I as a whole,
administrative support, complexity, compatibility, section I
a8 a whole and change proneness and s ignificantly with staff
norms, system norms and riskness. Staff development was
highly significantly related with school community relation-
ship, section I a8 a whole, adninistrative support, section II
as a whole and change proneness and significantly with staff
norms and complexity. School community xelationship was
highly significantly related with section I as a whole,
administrative support and change proneéness and significantly
with compatibility. Section I as a whole was highly
significantly related with administrative support, complexity,
compatibility, section II as a whole and change proneness

and significantly with staff norms and riskness.

Admninistrative support was highly significantly
related with staff norms, system normms, section II as a whole
and change proneness and significantly with complexity.
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Staff norms was highly significantly related with section II
as a whole, traditionalism, venturesom@ne&ss and change
proneness; significantly with cosmopoliteness and I P S as
a whole and negatively with riskness, localiteness and-
section III as a whole, System norms was highly significantly
related with section II as a wholef traditionalism, -;
significantly with complexity and negatively with cosmopo-
liteness and section IIXI as a whole. Complexity was highly
significantly related with compatibility, riskness,
localiteness, section 11 as & whole and change proneness and
significantly with cosmopoliteness., Compatibility was highly
significantly related with riskness, section 1I as a whole
and change proneness and significantly with lccaliteness,
Riskness was negatively related with localiteness. '
Cosmopol iteness was highly significantly related with
section II a8 a whole and I P S as a whole; significantly
with traditionalism and venturesomeness and negatively with
conseérvatism, Section II as a whole was highly significantly
rel ated with traditionalism and change proneness; signifi-
cantly with venturesomeéness and I P S as a whole and
negatively with conservatism,

Traditionalism was negatively related with proaressi-
vism, dogmatism, and section III a8 a whole., Progressivism
waS highly significantly related with dogmatism, conservatism,
section IIY as a whole and I P S as a whole and negatively
with venturesomeness, Dogmatism was highly significantly
rel ated with conservatism and section III as a whole and
negatively with venturesomeness and I P S a8 a whole.
Venturesomeness was highly significantly related with
conservatism and I P S as a whole. Conservatism was highly
significantly related with section III as a whole and
negatively with I P S as a whole. Change proneness was
significantly related with I P S as a whole, Section III as
a whole was significantly related with I P S as a whole.
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C M 3(D) - Familiar Climate

Individualisation was negatively related with
curriculum organisation, teaching lesrning process, teaching
resource, intemal school organisation, staff development,
school community relationship section I as a whole, staff
norms, compatibility, riskness, localiteness, cosmopoliteness,
change proneness and section III as a whole, Curriculum
organisation wa® negatively related with section II as a
whole, traditionalism, progressivism, dogmatism and change
promeness, Teaching leaming process was significantly
related with internal school organisation, staff development,
section I as a whole, compatibility and Riskness and
negatively with traditionalism, progressivism, dogmatism,
section III a8 a whole and 1IPS af a whole, Teachingg resource
was significantly related with school community relationship
and negatively with traditionalism and progressivism.
Internal School organisation was highly significantly related
with section I as a whole, administrative support;
significantly with riskness and 1 P S a8 a whole and
negatively with progressivism, dogmatlism, staff development
and venturesomeness, Staff development was highly signifi-
cantly related with school community relationship, section I
as a whole and I P S as a whole and negatively with
traditionalism, progressivism and conservatism. School
community relationship was significantly related with sectionl
a8 a whole and I P S as a whole and negatively with
traditionalism, progressivism and conservatism. Section I
a8 a whole was highly significantly related with adminis-
trative support; significantly with riskness and I PS as
a whole and negatively with traditionalism, progressivism,
dogmatism and consexvatism,

Administrative support was significantly related with
traditionalism, progressivism and venturesomeness, Staff
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noms was highly significantly related with riskness and
cosmopoliteness and negatively with traditionalism,
progressivism, dogmatism and conservatism. Systeém norms was
negatively related with progressivism, dogmatism and
venturesomeness, Complexity was negatively related with
traditionalism and conservatism. Compatibility was
significantly related with riskness, cosmopoliteness,
section II as a whole, change prameness and I P S as a
whole and negatively with traditionalism, dogmatism and
conservatism, Riskness was highly significantly related
with section II as awhole; significantly with cosmopolite-
ness and I P S as a whole and negatively with traditiona-
lism, dogmaetlism, conservatism and section III as a whole,
Localiteness was negatively related with traditionalism,
dogmatism, venturesomeness and change proneress, CoSmo=
politeness was highly significantly related with section II
as a whole and negatively with traditionalism, progressivism,
and dogmatism. Section II as8 a whole was negatively related
with traditionalism, progressivism, dogmatism, venture-
someness, conservatism, section III as a whole and I P S

as a whole.

Traditionalism was negatively related with change
pronéness and 1 P S as a whole, Progressivism was negatively
rel gted with conservatism and I P 8 a8 a whole. Dogmatism
was significantly related with venturesomeness and
section III as a whole and negatively with conservatism
and change proneness, Change proneness was significantly
related with I P S as a whole,

C M 3(E) - Psternal Climate

Individualisation was highly significantly related
with section I as a whole, complexity and compatibility:;
significantly with internal school organisation, school
community relationship, localiteness, section IX as a whole,
conservatism and I P S a8 a whole and negatively with staff
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nomms and dogmatism. Curriculum organisation was negatively
rel ated with system norms, dogmatism and conservatism.
Teaching learning process was highly significantly related
with teaching resource and section I as a whole and
negatively with traditionalism, venturesomeness, conserva-
tims and section III as a whole. Teaching resource was
highly significantly related with section I as a whole and
negatively with traditionalism, dogmatism and conservatism.
Internal &chool organisation was significantly related with
section I as a whole and negatively with administrative
support and staff norms. Staff develomment was highly
significantly related with section I as a whole; signifi-
cantly with school community relationshipj compatibility,
progressivism and I P S a8 a vhole and negatively with
venturesomeness and conservatism, School community

rel ationship was S ignificantly related with section I as

a whole, administrative support, section II as a whole and
I PS as a whole and negatively with riskness, traditionalism
and conservatism. Section I as a whole was highly signifi-
cantly related with compatibility and I PS as a wholep
significantly with section II as a whole and negatively
with traditional ism, dogmatism and conservatism,

administrative support was highly significantly
related with section II as a whole and I P S as a whole and
significantly with complexity, compatibility, and
cosmopoliteness, Administrative support was negatively
rel ated with conservatism, Staff norms was highly signifi-
- cantly related with system norms and cosmopoliteness;
signlficantly with section II as a whole® and negatively
rel ated with riskness, localiteness, progressivism,
dogmatism and change proneness. System norms was highly
significantly géXated with cosmopoliteness and section II
as a whole and negatively with riskness, localiteness,
traditionalism, progressivism, dogmatism, change proneness
and section III as a whole. Complexity was highly signi-
ficantly related with compatibility, localiteness, section II



432

as a whole, change proneness and I PS a8 a whole and
significantly with riskness and consenfatism. patibility
was highly significantly related with localiteness,
Section II as a whole, change proneness and I P S as a
whole; significantly with riskness and negatively with
conservatism. Riskness was highly sigpificantly related
with localiteness and negatively with cosmopoliteness,
traditionalism, dogmatism, venturesome neéss and conser-
vatism. Localiteness was highly significantly related
with change proneness; significantly with progressivism
and negatively with venturesomeness and conservatism,
Conservatism was significantly related with I P S as a
whole and negatively with dogmatism. Section II a8 a
whole was highly significantly related with I PS as a
whole and negatively with dogmatism and conservatism,
grogressix}ism was significantly related with change
proneness and negatively with venturesomeness and
conservatims., Dogmatism was highly significantly related
with section III as a whole and negatively with consere
vatism, Conservatism was negatively related with change
proneness , Change pronéness was significantly related
with I P S as a whole, Section III a8 a whole was
significantly related with I P S as awhole,

CM 3(F) -~ Closed Climate

Individualisation was highly significantly related
with curriculum organisation, teaching learning process,
section I a8 a whole, riskness, traditionalism and I P S
as a whole; significantly with staff develeopment, school
community relatiomship and section II as a whole and
negatively with teaching resource, Curriculum organisation
was highly significantly related with teaching learning
process, staff development, section I as a whole,
traditionalism, progressivism, dogmatism, section III as
a whole and I P S as a whole; significantly with school
commun ity relationship, riskness, localiteness, section II
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as a whole and change proneéness and negatively with
conservatism. Teaching learning process were highly
significantly related with staff development, school
community relationship, section I as a whole, complexity,
riskness, section II as a whole, progressivism, change
proneness and I P S a$ a whole; significantly with internal
school organisation, compatibility and section III as a
whole and negatively with system norms, venturesomeness
and conservatism. Teaching resource was negatively related
with internal school organisation, staff norms, system
norms, section II as a whole, dogmatism, venturesomeness
and conservatism. Internal school organisation was highly
significantly related with section I as a whole, complexity
and I P S as a whole and significantly with school
community relationship, section II as a whole and progressi-
vism, Staff developmeént was highly significantly related
with section I as a whole, riskness, progressijivism and

I PS as a whole; significantly with s€hool community
relationship, complexity and localiteness and negatively
with staff noms and system noms. School community
relationship was highly significantly related with
Se2ction I a8 awhole, progressivism, change proneness,
section IIT as a whole® and I P S a8 a whole and signifi-
cantly related with riskness, section II as awhole and
traditionalism. Section I as-.a whole was highly signifi-
cantly related with complexity, riskness, localiteness,
section II a8 a whole, traditionalism, progressivism,
change proneness, section III as a whole and I P S as a

whole and significantly with compatibility and negatively
with conservatism,

Administrative support was highly significantly
related with staff norms, section II as a whole,
traditionalism and I P S as a whole; significantly with
system normms, complexity, compatibility, cosmopoliteness,
progressivism, dogmatism and section III as a whole and
negatively with riskness and conservatism. Staff norms
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was highly significantly related with system norms,
cosmopoliteness, section II as a whole, conservatism and

I P S as awhole; significantly with dogmatism, venture-
someness and section III as a whole and negatively with
complexity, compatibility, riskness, and localiteness,
System norms was highly significantly related with
Section II as a whole,l significantly with conservatism and
negatively with compatibility, riskness, localiteness and
change proreness, Complexity was highly significantly
related with compatibility, section II as a whole,
progressivism, and I P 8 as a whole; significantly with
riskness and localiteness and negatively with venturesome-
ness. Compatibility was highly significantly related with
riskness, localiteness and section II as a whole;
significantly with traditionalism, progressivism, change
pronéness and I P S as a whole and negatively with
venturesomenes8s and conservatism., Riskness was highly
significantly related with localiteness, séction II as a
whole, traditionalism, progressivism, change proneness and
I PS as a whole; significantly with section III as a whole
and negatively with cosmopoliteness, dogmatism, venture.
someness and conservatism., Localiteness was highly signi-
ficantly relafsed with traditionalism and change proneness;
significantly with progressivism and I PS as a whole and
negatively with cosmopoliteness, venturesomeness and
conservatism, Cosmopoliteness was highly significantly.
rel ated with section II as a whole, venturesomeness and

I PS as a whole and significantly with dogmatism,
conservatism and section III as a whole. Section II as a
whole was highly significantly related with traditionalism,
progressivism, change proneness and I P S a8 a whole and
significantly with dogmatism,

Traditionalism was highly significantly related
with progressivism, dogmatism, change proreness, section III
as a whole and I P S as a whole. Progressivism was highly
significantly related with change proneness, section III
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as a whole and I P S as a whole and negatively with
venturesomeness and. conservatism. Dogmatism waS highly
significantly related with section-III as a whole and

I PS as a whole and significantly with venturesomeress
and conservatism. Venturesomeness was highly significantly
related with Conservatism and section III as a whole and
negatively with change proneness, Conservatism Was signi-
ficantly related with section II1I as a whole. Change
proneness was highly significantly related with section III
as awhole and I P S as a whole, Section III a8 a whole
was highly significantly related with I P S as a whole,

Correl ation Matrix No.4

This matrix shows the relationship of teacher job
satisfaction with 48 variables which are : 9 types of
schools, 3 innovative categories, 4 leadership behaviour
patterns, 6 types of organisation cligate and the 26
ingredients of 10 personal variables,

K.V. were highly significantly related with salary,
colleagues: relations, job security, relations with dept.
head, working conditions, liking for job, job prestige,
fairness of authority, possibility of ads}ancenxent, Job
involvement, job leadership, sense of belonging, colleagues
respect and technical facilities; significantly with
interest by dept. head, job challange, job status and job
satisfaction a8 a whole and negatively with job achievement,
job autonomy, competence of dept. head, promotion level
reached, freedom of expression, work recognition, help from
administration, participation in decision making, work
recognition and work load. Boys schools were highly signi-
ficantly related with colleague relations, job prestige,
fairness of authority, job involvement and colleagues
respect; significantly with interest by dept. head,
rel ations with dept. head, working conditions, liking for
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job, possibility of advancement and job leadership and
negatively with job security, job achievement, job
autonomy, competence of dept. head, promoticn level reached,
freedom of expression, job recognition, fringe benefits,
help from administration, job status, participation in
decision making and work load. Girls schools were highly
significantly related with salary received, colleaguéé

rel stions, liking for job and job imnvolvement; s ignifi-
cantly with relations with dept. head, jeob achievement,

job prestige, fairness ef authority, possibility of ‘
advancement and job leadership and negatively with interest
by dept. head, job autonomy, competence of dept. head,
promotion level reached, job recognition, fringe benefits,
help from aduninistration, job status, participation in
decision making and work load.

English medium wae highly significsntly related with
colleagues:rrel ations; liking for job, job prestige, job
imvolvement and colleagues respect; significantly with
promotion level reached, fairness of authority, job
leadership, sense of kelonging and technical facilities and
negatively with interest by dept. head, job security,
relations with dept. head, working conditions, job achieve-
ment, job auvtonomy, competence of dept. head, freedom of
expression, job recogniticn, job challange, fringe benefits,
possibility of advancement, help from administratién, job
status, participation in decision making and work load.
Gujrati medium was highly significantly related with
colleagues relation, liking for job, job imvolvement, and
job leadership; significantly with interest by dept. head;
fairness of authority, challange in job, and colleagues
respect and negatively with job security, relations with
dept. head, working conditions, liking for job autonomy,
competence of dept., head, promotion level reached, freedom
of expression, work recogmition, frirnge berefits, possibi-
lity of advancement, help from administration, job status,
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participation in decision meking, sense of belong and

work load., Sindhi medium was significantly related with
colleagues relations, fairmess of authority, challange in
job, job invelvement and colleagues‘ respect mnd negatively
with interest by dept. head, job security, working condis
tioms, job responsibility, job autonomy, promotion level
reached, freedom of expressicn, work recog it ion, help

from administration, job status, sense of kelonging,
technical facility, work load and J S I a8 a whole. Hindi
medium was highly significantly related with job involvement
‘and colleagues respect; significantly with salary,
colleagues relation, relations with dept. head, liking for
job, job achievement, use of talents, fairness of authority,
job leadership and technical facility and negatively with
interest by dept. head, job security, job autonomy,
competence of dept. head, promotion level reached, freedom
of expression, work recognition, fringe benefits, help

from administration, job status and participation in
decision making. Marathi medium was significantly related
with colleagues’ relations, job achievement and faireress

of authority, and negatively with salary, intefest by

dept. head, job security.relations with dept. head, working
conditions, liking for job, job autonomy, competence of
dept. head, promotion level rea_chéd, freedom of expression,
work recognition, £ringe benefits, help from administration,
job status, procedural formalities, sense of bkelonging, work
load and J S I a8 a whole, Urdu medium was significantly
related with colleagues' relations, fairnees of authority and
J 8 I a8 a whole; and negatively with salary, interest by
dept. head, job security, relations with dept. head, working
conditions, liking for job, job achievement, job respon-
sikility, job autonomy, competence of dept. head, promotion
level reached, freedom of expression work recognition, help
£rom administration, job status, sense of belconging and
work load,
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Highly innovative category was significantly related
with interest shown by dept. head, liking for job, job
achievement, job autonomy, work recognition, job imvolvement,
job leadership, participation in'decision making, sense of
belonging and the J S I as a whole and negatively with
work load. Moderate innovative category was significantly
related with liking for job, job autonomy, work recognition,
job involvement, job leadership, participation in decision
making, sense of belonging and negatively with work load.
Low innovative category was significantly related with
wixk load and negatively rel ated with liking for job,
job autonomy and work recognition.

, Effective pattern (HH) was significantly related with
colleagues relations, interest shown Ly dept. head, liking
for job, job achievement, use of talents, job responsi -~
bility, job autonomy, fairness of authority, freedom of
expression, work recognition, participation in decision
making and J S I a® a whole. HL Pattern was significantly
related with liking for job, job achievement, job
respomsibility, woxk recognition, challange in work, job
involvement, help from administration, job leadership,
participation in decision making]l sense of belong and JSI
a8 a whole. LH Pattern was significantly related with
colleagues relations and negatively with job involvement,
help from administration, job status, sense of belonging
and work load. Ineffective (LI) pattern was negatively
relsted with salary, colleagues' relations, interest by
dept. head, relations with dept. head, liking for job,

job achievement, job prestige, work recognition, challange
in work, possibility of advancement, job involvement, help
from administration, job status, job leadership, partici-
pation in decision making, procedural formalities, sense
of belonging, technical facilities and J 8 I as a whole,
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Oren climate was significantly related with colleagues
relations, job security, liking for job, fairness of
authority, help from administration, participation in
decision making, sense of belonging, colleagues" respect
and J S I as a whole and negatively with work load.
Auvtonomous climate was significantly related with
colleagues’ relations, job security, liking for job, job
achievement, help from administration, participation in
decision making, colleagues‘ respect and J S I a8 a whole
and negatively with work loads Controlled climate was
significantly related with job responsibility, challange
in job, job invcolvement and job leadership and negatively
with participation in decision making. Familiar climate
was negatively related with job leadership. Paternal
climate was negatively related with job achievement, job
autonomy, job status and participation in decision making.
Closed climate was significantly related with work load
and negatively with salary, colleagues relations, job
security, relation with dept. head, working conditions,
liking for job, job achievement, job autoncmy, job
recognition, help from administration, job leadership,
participation in decision making, sense of belonging,
respect from colleagues, and J S I a8 a whole,

Aboyl 34 years age was significantly related with job
security, working conditions, liking for job, use of
talents, challange in job, help from adminiStration and
-JSI as a whole, Male sex was significantly related with
interest by Dept. head, job involvement and participation
in decision making. Female sex was significaﬁtly related
with salary and interest by dept. head. Above 5 years
teaching experience was significantly related with salary,
liking for the job, job achievement, use of talents, job
prestige, fairness of authority, jok recognition, job
challange, job imvolvement, help from administration,
participation in decision making and J S I as a whole,
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M.Sc, qualification was significantly rel ated with salary,
job achievement, use of talents, job responsibility, job
prestige, job recognition, job status, colleagues resSpect,
andJ S I as a whole and negatively with work load. M.Com.
qualification was significantly related with,colleague§
respect and negatively with work load. Med. qualification
was significantly related with job sedurity, job achievement,
use of talents, job prestige, job recognition, job status,
colleagues respect and J S I a8 awhole and negatively with
work lcoad. Untrained and diploma holders were significantly
related with job security. B.Bd/B.T. qualification was
significantly related with relations with dept head, job
achievement, job involvement, participation in decision
making and colle agues’ respect and negatively with workload.
M.Ed. qualification wgs significantly related with salary,,
relation with dept. head, working conditions, job
responsibility, job prestige, fairness of authority, job
status, participation in decision making, colleagues respect
and J 8 I a8 a whole and negatively with work load. Mokbility
was significantly related with liking for job, job respon-
sibility, job autonomy, freedom of expression, job
recognition, challange in job and job status and negatively
with J S I as a whole, No mobility was significantly
related with job security, and participation in decision
making. Prior professional experience was significantly
related with job achievement, use of talents, job respon-
sibility and participation in decision making. Professional
reading habit was significantly related with liking for

job, job achievement, use of talents, jod autonomy, falrness
of authority, freedom of exprassion, job challange, job
involvement, job leadership, colleagues respect and J S I

as a whole., Professional satlsfaction was significantly

related with liking for job, job achievement, use of talents,
job responsibility, job autonomy, job challange, possibility
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of advancement, job involvement, partici pation in decision
making, sense of belong, respect from colleague and J S 1
as a whole and negatively with work load. Absence of
professional satisfaction was negatively related with

use of talents,

Correlation Matrix No.S

"This matrix shows the relationship of job satis~
faction with innovative proneness - componént-wise and
aspectwise. No significant relationship was found between
the J S I a8 awhole and I P S as a whole,

Individualisation was significantly related with
job achievement, job responsibility, job recognition,
challange in job, job imvolvement, job leadership, sense
of belonging, colleagues respect and J S I as a whole and
negatively with job autonomy. Curriculum organisation was
significantly related with job responsibility and help frog.
administratior. Internal school organisation was signifi-
cantly related with colleagues relations and competence of
dept, head. Staff development was significantly related
with compatence of dept. head. School community relationship
was significantly related with job leadership, colleagues
respect and J S I as a whole. Administrative support was
significantly related with interest shown by Dept. head,
relations with dept. head, use of talents, job responsi-
bility, help from administration and sense of bkelonging.

Staff nomms was significantly related with
colleagues relations. System norms was significantly
related with job responsibility. Complexity was signifi-
cantly related with technical facilities, Compatibility was
significantly related with job prestige. Riskness was
significantly related with interest shown by dept. head,
relations with dept. head, job liking; job achievement,
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use of talents, job recognition, challange in job,
colleagues respect and J S I as a whole and negatively

with job security and work load. Localiteness .was
significantly related with job security, liking for job,
job responsibility, job recognition, job leadership, sense
of belonging, and colleagues respect and negatively with
work load. Cosmopoliteness was significantly related with
relations with dept. head, job achievement, job autonomy,
freedom of expression, job recognition, poss ibility of
advancement, job leadership, sense of belonging, colleagues
respect and J S8 I as a whole and negatively with procedural
formalities, Traditionalism was significantly related

with job prestige and sense of belonging and negatively
with job autonomy.

Progressivism was significantly related with job
liking, 4se of talents, job autonomy, challange in job,
possibility of advancement, help from administration
participation in decision making, technical facilities,
and J S I a8 a whole and negatively with job security and
work load. Dogmatism wa$ negatively related with job
autonomy and participation in decisidy making. Venturesome-
ness was significantly related with job liking, job
achievement, use of talents, job autonomy, job recognition,
challange in job, possibility of advancement, job leadership,
participation in decision making, sense of belonging,
technical facilities and J S I as a whole and negatively with
job security, and work load. Conservatism was negatively
related with job autonomy and participation in decision
making. Change proneness was significantly related with
working conditions, liking for job, job achievement, use
of talents, job autonomy, freedom of expression, job
recognition, job challange, job involvement, Help from
administration, job status, job leadership, participation
in decision making, sense of belonging, colleagues respect,
technical facilities and J S I as a whole and negatively
with work load,
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4,12 Conclusion

This Chapter contains the outcome of present
research, This study has confimed as well as
disconfirmed the earlier results and understanding
of Innovative proneness of secondary school teachers,
leadership behaviour patterns of the Princibals,
Organizational Climate of the Schools and the job
satisfaction of the teachers. Quite a few new f£indings
have been brought out., Innovative proneness is
necessary for the secondary school teachers for
sustaining the growth of education but the present
activities in this regard are far behind the desired
jevel, The inner desire to acquire it is missing.

The present study has revealed that several
personal variables of teachers alongwith certain types
of leadership behaviour patterns of the Principals
and specific types of organisational climate stimulate
innovative proneness in the teachers. also, combination
of certain other variables bring out the undesirable
effects, These variables when viewed alongwith the
teacher job satisfaction give clear indication of
positive and negative factors for identification,
encouragement and sustaining the desirable level of
innovative proneness, The dissatisfiers must be -
eliminated or converted into satisfiers forpositive
results, also, the school leadership and environment
must be controlled to provide necessary backing to the
right teachers at the right time in right manner,

" Por the achievement of these aims the existing
professional training of teachers will have to be
reoriented, ine-service education of teachers and of
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Principals will have to be re-designed and the
conditions of employment:: of teachers will have to
be revised, The teachers and Principals are to be
frequently reminded of the necessity of being
innovative prone and research orjiented, The
conspiquous gap of feed-back has to be filled up

by meaningful programmes, Since the researches on
educational innovation are of recent origin in India
and the extension of study of job satisfaction to the
teaching profession is very recent, it is too early
to evaluate the effect of the present study on the
system of education and society. The present study
is one of the fgw pioneering works on the job
satisfaction of teachers and the first to relate it
to their innovative proneness., It is, therefore,
necessary to repeat this study after a few years
for finding new vistas to sustain educational growth.



