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CHAPTER - IV

ANALYSIS OP DATA

4*1 Introduction

Hie objective of the study was to measure the 
innovative proneness of the secondary schools teachers in 
relation to their personal variables and on the basis of 
leadership behaviour pattern of the Principals, 
Organisational climate types of the schools and the job 
satisfaction of teachers. Hie sample of study was stratified 
in such a way that varied types of schools could be 
included in the study. Six medium^of instructions, boys 
and girls types and Kendriya Vidyalsye - both in and 
outside Gujrat - were considered as separate managements 
and hence independent variables. The ten personal variables 
of teachers considered were * age, sex, teaching 
experience, academic qualification, professional qualifi­
cation, mobility, prior professional experience, 
in-service education, professional reading habits, and 
profs ssional satis faction.

In this study four tools were used for collection 
of data one of which has been constructed by the 
investigator for this study, the details of which has 
been discussed in the previous chapter. The present 
chapter covers the analysis of data yielded by these
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these tools viz. I.P.S., L.B.D.Q , O.C.D.Q, and 

first separately for each tool aid later in relation to the 

other tools. ®ie data have also been presented as per the 

variables.

4*2 Analysis of the I.F.S. Data

The tool “Innovative Pro ness Scale* was designed 

by Panchal (1977) for use on teacher-educators of Gujrat. 

Patel (1979) redesigned it for use oft Secondary and Higher 

Secondary school Teachers of Gujrat. In the present study 

the version of tool used by Patel has been used. The 

analysis of data yielded by the I.P.S. are presented in 

this section.

Table 4*1 - The Innovative Proneness of Different
types of school Teachers

Type of School Response Mean S.D. t value

Part A — Management —

K.V. 90 536.22 69.955 2.17*
Others 242 531.21 72.03

Part B - Types of K.V.
K*V.in Gujrat 30 536.40 86.78 0*02
Outside K.V. 60 536.04 53.13

- Part C - Unisex Schools
Boys 50 521.52 62 31 2.00*
Girls 32 503*74 19.14 1.00
Hissed 250 537.74 72.85 1.49

Part D - Medium of Instu ration
English 35 572.59 55.69 2.62*
Gujrati 40 556.52 80.51 2.41*
Sindhi 29 503.74 79.73 1.50
Hindi 31 606.92 14 .IS 1.17
Marathi 15 473.59 58.46 1.64
Urdu 10 513.07 85.05 1.73

* Significant at.05 level
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Table 4.1 shows the innovative proneness of the 
teachers of the schools tinder different managements viz*
K.V* in Guj rat and outside. Unisex schools and medium of 
instruction group of schools. Significant difference in j-n- 
vaour of K.V. is found (in part ‘A* which shows the 
innovative proneness of K.V.) in relation to the other 
schools. The mean score of the K.V. was higher but the 
standard deviation was higher for other schools. In part *B# 
the difference was marginal and not significant difference 
was found between the K.V. in Gujrat and outside K.V. though 
mean score and standard deviation were higher in respect of 
K.V. in Gujrat. In part *G* the difference was significant 
at .05 level between the mixed and boys schools and it was 
in favour of the mixed schools. The highest mean was of the 
mixed schools and the highest standard deviation was of the 
girls schools. In part ‘D* two differences were significant 
at .05 level, firstly between English and Urdu in favour of 
English and between English and Gujrati also in favour of 
English. The highest mean score was of Hindi medium and the 
lowest of the Marathi schools. The highest SD was of Urdu 
and the lowest of the English schools.

Table 4.2 shows the combined scores of teachers for 
the three sections of the I.P.S. The Part *A* of the table
shows no significant difference between the K.V. and other 
schools. Section I shows higher mean and S.D. scores for
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other schools, section II shows higher mean as well as 
SD Scores for the K.V. Section III shows higher mean score 
for the K.V. and higher S.D, for other schools. Part *B* 
of the table shows no significant difference, between the 
two types of K.V. in section I the mean score was higher for 
outside K.V. but the S.D. was higher for the K.V. in Gajrat,
In case of Sections n and III mean scores as well as S.D. 
were higher for the K.V. in Gujrat. Part "G1 of the table 
reveals significant difference at *05 level between the beys 
and girls schools in favour of Boys in Section III. In 
Section I the mean was highest for mixed schools and the S.D. 
was highest for girls schools. In Section H the mean was 
highest for boys schools and the S.D. was highest for mixed 
schools. In Section III the mean was highest for boys schools 
and S.D. for girls schools. Part *D* of table shows highly 
significant difference at O.Ol level in Section I between 
English and Gujrati in favour of English and significant 
difference at .05 level between Marathi and Urdu in favour 
of Urdu. In Section III significant difference was found 
between English and Gujrati in favour of English, between 
Gujrati and Sindhi in favour of Gujrati, and between Hindi 
and Marathi in favour of Hindi. In all these sections the 
mean was highest for Hindi but the S.D. was highest for Hindi 
in Section I, Gujrati in Section II and Sindhi in Section III.
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Table 4.3 describes the Collective score for teachers 
on Attitude to Innovation. No significant difference was 
found on any component be twee the K.V. and other schools 
of Gujrat state. Mean of the K.V, was higher in case of 
all components whereas SD of K.V. was higher in five of 
the seven components only. The S«D. of other schools was high 
in case of curriculum organisation and teaching-learning 
process. This shows that the attitude to innovation was 
relatively better for K.V. teachers though no significant 
difference was found. In case of Part *B* highly significant 
difference at .01 level was revealed for the component of 
"Individualisation* in favour of outside K.V. The mean of 
outside K.V. was also higher for all the components. The 
S.D. of K.V. in Gujrat was higher for five of the seven 
components. The components of curriculum organisation and 
staff development showed higher SD score for the outside K.V. 
In part ‘C& no significant difference was found on any 
component^. The mean score of Boys schools was higher on the 
components of Individualisation and Teaching Learning Process, 
of Girls schools on School Community Relation, and of Mixed 
schools on the remaining four components. The s.D, sdore was 
highest for the Girls schools on six components. In case of 
staff development Beys schools had the highest S.D.Score.
On School Community Relationship ©Jfi Girls school teachers 
scored highest mean as well as SD. scores. In Part *D‘ 
highly significant differences at .01 levfel were found
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between English and Gujrati in favour of English and 
between English and Urdu in favour of English on the 
components of curriculum organization and staff development* 
Similar results were found in case of significant diff­
erences at *05 level on the components of Individualisations. 
Teaching Learning Process and teaching resource. Significant 
difference was also found between Marathi and Urdu in,' 
favour of Urdu, between English and Gujrati ini favour of 
English and Sindhi and Hindi in favour of Sindhi. Gujrati 
and Urdu medium schools showed better Attitude to 
Innovation.

Table 4*4 shews the combined scores of teachers on 
the components of the second section of the I.P.S. viz. 
Situation and Innovative characteristics. No significant 
difference was found in any part of the table for the 
components of Administrative Support, Staff norms and 
System norms. There was also no s ignificant difference in 
parts *&* and *B* on the components of complexity, 
compatibility and localiteness. Part *&* showed no signi­
ficant difference on any component. Outside K*V. had 
higher mean on staff norms. System Norms, and Cosipopolite- 
ness and the K.V.in Gujrat had higher mean on Complexity, 
Riskness and Localiteness, The mean of both types of K.V. 
was almost equal on Administrative Support. In this part 
the SD score of other schools was higher on Staff Norms 
and System Norms and on all other components K.V. sacred 
higher mean.

In Part *B* highly significant difference at c0l 
level was found in favour of K.V. in Gujrat on the 
component of Cosmopoliteness and significant difference 
was found in favour of outside K.V. on the components of 
Riskness. Higher man was found for outside K.V. on the
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components of Administrative Support, Compatibility and 
Riskness and for other components the mean was higher for 
the k.V, in Gujrat. The s,D, score of outside K.V. was 
higher for Staff Norms and Complexity and for all other 
components the SD Score was higher of K.V, in Gujrat,
In Part #C* significant difference at ,05 level was found 
between Boys and Girls and Mixed and Boys both in favour 
of Boys school on the components of bocaliteness. The 
mean score of the Boys schools was highest on the components 
of complexity. It was highest for Girls school on Adminis­
trative Support and Staff Norms and it was highest for the 
Mixed schools on system Norms, The SD score of Beys schools 
was highest on Administrative support, complexity, 
compatibility, and cosmopolite ness, it was highest for Girls 
schools on Riskness and Local it ene ss , it was highest for 
$fixed schools on Staff norms and System Norms, In Part 'D* 
highly significant difference at ,01 level was found between 
English and Gujrati and between Urdu and English both in 
favour of English schools on the components of Riskness, 
Significant difference at ,05 level was found between 
Sindhi and Hindi in favour of Sindhi medium on the component 
of Complexity, between English and Gujrati in favour of 
English, between Gujrati and Sindhi in favour of Gujrati 
and between Urdu and English in favour of English on the 
component of Compatibility. Significant difference at *05 
level was also found between Hindi and Marathi in favour 
of Hindi, and between Marathi and Urdu in favour of Urdu 
on the component of Riskness and between English and Gujrati 
in favour of English, between Hindi and Marathi in favour 
of Hindi, between Marathi and Urdu in favour of Urdu, and 
between Urdu and English in favour of English on the 
component of Localiteness, Significant difference at ,05 
level was also found between Hindi and Marathi in favour of 
Hindi on the component of Cosmopolite ness. In Part *D* the 
highest mean scores was of English medium on Administrative 
Support and complexity, for Hindi medium on staff Norms and
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System Norms and Gujrati medium on Cosmopoliteness. The 
S*D. Score was highest for Urdu medium on Complexity, 
Compatibility and Localiteness, for English medium on 
Staff norms and System norms, for Hindi medium on 
Acta inis trative Support and Cosmopoliteness and for Sindhi 
medium on Riskness .

Table 4*5 shows the combined score of teachers 
on the components of Sect. Ill of the I*P.S. viz. the 
Change Ralatad Values. No significant difference was 
found on any component in Part *A*. The mean of other 
schools was higher for Conservatism and of the K.V. for 
all other components. The s.D. score of other schools was 
higher for Traditionalism and Change proneness and of the 
K.V. for all other components. In Part *3* highly signifi­
cant difference at *0l level was found in favour of outside 
K.V. on the component of Change Proneness. Significant 
difference at *05 level was found in favour of outside K.V. 
on Progressivism. K.V. in Gujrat had higher mean score 
on Dogmatism and Conservatism and on all other components 
the mean was higher for outside K.V. The S«D. score of 
outside K.V, was higher on Progress ivism and Dognatism and 
of K«V, in Gujrat on the other four components, in Part *C* 
significant difference at *05 level was found between Boys 
and Girls in favour of Beys school, on progressivism and 
Change Proneness and between Girls and Mixed in favour of 
Mixed Schools on Change Proneness. The mean of conservatism 
was highest for Girls, of Dogmatism for Mixed find for the 
remaining four components of the Boys schools. The S.D. 
score of all components was highest for the Girls schools. 
In Part *D* highly significant difference at 0*01 level 
was found between English and Gujrati in favour of English 
medium on Traditionalism, between Marathi and Urdu in 
favour of Urdu medium on Dogmatism and between Urdu and 
English in favour of English medium on Change Prone ness.



Ta
bl

e 
x 

4.
5 

s C
om

bi
ne

d 
sc

or
es

 o
f 

Te
ac

he
rs

 o
n 

th
e 

Co
mp

on
en

ts
 o

f 
Ch

an
ge

 R
el

at
ed

 V
al

ue
s

3.
01

2.
41

*
1»

36
2.

36
*

1.
33

2.
85

**

0.
24

0.
11

1.
21

1.
80

08*0

6.
04

8.
07

9.
48

7.
49

5.
08

 
9.
35

8.
69

9.
57

7,
93

8.
03

9*
85

8.
95

7.
97

Bi
H 
H *

* 
Hi

gh
ly

 s
ig

ni
fi

ca
nt

 a
t 
0»

0l
 l

ev
el

* 
-.
4-
 r
\ n

 C 
1

38
.4
0 

33
.8

1 
31
 .6

5
32
.4
0 

29
.0

0 
31

.5
4

31
.7

0
31
.7
3

32
.9
6

35
.2

8
31
.6
0

33
.4

4
32
.5
3

1*
71

0,
13

2.
47

*
1.

50
1.

76
’

2.
22
*

6.
11

6.
00

7.
64

5.
89

4.
76

7.
95

40
.6

5
40

.4
5

36
,2
0

27
.0

3
33

.4
0

36
.6

0

PA
RT

 *
D *
 —

 M
BS

IU
M 

OF
 I

NS
TR

UC
TI

ON

1.
27

2.
41

*
1.

04
5.

28
7.

74
6.
86

39
.9
0

35
.9

5
38

.3
7

sioohos xasirn - 
»o, area

2.
85

*
6.

06
 

10
,4

8
39

*7
5

42
.9
0

1*
46

Ty
ss
s 
OF
 K
.V
.

PA
RT

 *
B*

8.
27

6.
42

41
.3

3
37

.5
2

PA
RT

 1 
A*
 M

AN
AG

EM
EN

T

__
__
_D

og
ma

ti
sm

Me
an

__
__
_S

D 
t—

va
lu

e
SD

 t-
va
lu
e"

Me
an

1,
62

 
2.

94
**

 
0,

54
 

0,
16

 ‘ 
0*

59
 

2.1
6*T6®0

88*0
T0*01.

67

0*
42

4.
80
 

6.
67

6.
80
 

5.
90
 

4.
14
 

8.
51

6.
20

6.
80

6.
09

6.
64

5.
31

5,
98

6.
23

43
.5
0

33
.8

8
36
.9
5

37
.2
0

36
.0
0

35
.5
5

41
.5
0

36
.9

5
38
.0
5

39
,3

6
42
,0
0

40
.6

8
37

.6
9

En
gl

is
h

Gu
jr

at
i

Si
nd

hi
Hi

nd
i

Ma
ra

th
i

Ur
du

Bo
ys

Gi
rl

s
Mi

xe
d

K.
V,

 in
 G

uj
ra

t 
Ou

ts
id

e 
K«

V*

K.
V.

Ot
he

rs

Pr
og

re
ss
 iv

is
m

stitBA-g 
OS

Me
an

Tr
ad

it
io

na
li

sm
Ty

pe
* 

of
 

Sc
ho

ol
s

Si
gn

if
ic

an
t 

at
 0
,0

5 
le

ve
l



**
 H

ig
hl

y s
ig

ni
fic

an
t a

t 0
«0

l le
ve

l 
* S

ig
ni

fic
an

t at
 06

05
 le

ve
l.

toto©S
1

to
e
$
c
0)>

a>3
•a
*
■p

t"
aO

S

©

COvo
«H

COX#
*ri

HtvO
•o

00
O'

«o

r-
a

H

h
o

0H

xpcc
•o

03O'
a

H

»•<xp
a

Q
03 -

tOCO
et>

03
r~

•10

into
»t"

atoa
O'

t-ttoa
in

00
H«O'

evO'a
VO

03CO
VO

8
«O'

CO
QO'

V0in
«VO

V0a
in

O'
«O'

Crtf
1

COO
t:inCO

t-to
•coto

10O'
•xpCO

Ort•into

8

toto

ooj
*

HCO

O'
to•
COCO sr

s
E4
OB

•£M
egaH
faO

inxp
9

r-co

vor*l
*

xp
to

o03
aH

CO

oVO
«

03co

ovoa
0003

xp
03

a03
to

C
ha

ng
e Pr

on
e n

es
s

0)0■a
*r
•P l

i

i
«3

**

(M
«P
a

p|

tt>*
w
fa
0
COs
£

1

(33**

*«xpV0
»

to

*>M • xpVO
•CO

Et-S
'I

co
fao

toCM
a

o

«CO
0a01

*-
vo
o•
w

*
4txp
VO

9
to

*03
VO

a03

•*
om

a03

CO
VO
•

*>4

"#
9

a03

*•
ovoa03

P
03

in
t'
«

•ri
ina
O'

x#
o*
VO

V

•
CO

n
1

o
m

r-
VO

»
VO

VO
toa
01

tnvoa
VO

*
P
c*

in10
•

to

03ina
t*

(O
m

«
O'

8
•

inina
in

xp
00

a
O'

C
(0
<D
bj4A)

8
04

in10
i

oo\aCO
to

8
£

Htoa
$

o
»$

u
<cu

toOv
•HX#

CO

a
c-to

HVO
«

8
$

8
4

CO
03

a
H*4'

00xp
«

to

8
a

00
to

©ma
O'03

CD
0«

a
CO
to

C
on

se
rv

at
is

m

a>5
•a
2

r-4CO
»o

HT-J8
H

X#m0HI

oin
aHI •H

»4Oa
O

©to
•HI

in03
a

H

O'to
a

H
xt

a
H

0003
a

H

a
ra C ' r~

ri*
00

tom
et-

CO
CM
«

00

VO
o•
00

t-V0
a

00

00GO
a

00

001**
e

O'
a

00

CO
ina
in

CO00
a

CO

OO'
a

t-

O-
a

in

S'**OV
9CO

cKS
®a

inXp•
0003

CO
O'
#

Hto

H10
a03CO

©
CO

a•V
03

I**
toc
OCO

m
ina
COCO

u»
o
H<0

into•a*
Hto

xp
ina
HCO

into
a

toCO

or-
«

8

o
O'
aHCO

03
t"

a03
to

Ty
pe

s o
f

HO
$€
03

•>.
a

m
k

$o.

«M
-r-l
S
c
•

>.

%

a>
a
W
0
•rl
(040
3
o

w
S’03

IS
r-ik
*Ho

8
fi
s

£
18
•ri
iHe>tS

‘ri

(tf
k

s
6a
*r4
W
c
X

vi
£

%
S

*8
k
©

- ' - 260 (&) 
(T

ab
le

 4,5
 Co

nt
d.

...
}



261
f

Significant difference at .05 level was found between 
Marathi and Urdu in favour of Marathi medium on Traditiona­
lism, between Gujrati and Sindhi in favour of Gujrati 
medium and between Marathi and Urdu in favour of Urdu medium 
on Pro-gressivism, between English and Gujrati in favour of 
English and between Sindhi and Hindi in favour of Sindhi on 
Dogmatism, and between English and Gujrati in favour of 
English, between Gujrati and Sindhi in favour of Gujrati 
between Hindi and Marathi in favour of Hindi and between 
Marathi and Urdu in favour of Urdu on Change Proneness. The 
mean of Part *D‘ was highest, of Urdu for conservatism and 
of English for the remaining components. The highest S D 
score was of Gujrati on Venturesomeness, of Sindhi on 
Dogmatism and of Urdu medium for the remaining components.

4»3 Innovative Categories

TSieoretically a respondent could score maximum of 
750 points (150x5) • This figure has been divided b? 3 to form 
the three groups of Highly, moderate and low innovative 
categories of teachers. Even though the possibilities': existed 
to devide the teachers into four or more groups also blit the 
grouping was retained at three to keep the study comparable.
It was presumed that anybody who scored more than zero was 
an innovative person falling into ore of these categories.
In other words, there was a fourth group of non-Innovative 
teachers also but as no one scored zero this group needs no 
mention. Ihe scoring range of these categorieswas^nder t—

Category Range of score
Highly Innovative (HI) Above 500
Moderately Innovative (MI) 251 — 500
Low Innovative (LI) « 1-250
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Table 4.6 gives the break-down of the scores of these 
three groups. The MI category had 47% teachers followed 
by LI category 33% and HI category 20%. Similar ratio of 
teachers was found in the 3 groups of schools. The HI 
category consisted of teachers of K*V• 27% of Unisex 
schools 25% and of other schools 48%. Individually the 
HI category teachers were 26% in English, 25% in Girls 
and Gujrati, 20% both types of K#V. and Urdu, 18% Boys, 
17% Sindhi and 13% Hindi and Marathi medium schools.

Table 4*6 t Distribution of Teachers in the Three 
Innovative categories.

Type of School Res- HI MI LI
PonseNo % No ..........H No ...‘........... %

Part A - Kendriya Vidyalaye
K«V* in Gujrat 30 31'. 6 20 (9) 16 53(10) 8 27(7)
Outside 60 12 20(18) 26 43(17) 22 37(20)

Total 90 18 20 (27) 42 47(27) 30 33(27)

Part B- - Unisex Schools

Boys 50 9 18(13) 24 48(16) 17 34(15)
Girls 32 8 25(12) 14 44(9) 10 31 (9)

Total 82 17 21(25) 38 46(25) 27 33(24)

Part G - Medium of Instruction
English 35 9 26(14) 14 40(9) 12 34(11)
Guj rati 40 10 25(15) 19 40(12) 11 27(10)
Sindhi 29 5 17(7) 14 49(9) lG 34(10)
Hindi 31 4 13(6) 16 52(10) 11 35(10)
Marathi 15 2 13(3) 7 47(5) 6 40(5)
Urdu 10 2 20(3) 4 40(3) 4 40(3)

Total 160 32 20 (48) 74 46(48) 54 34(49)

Grand Total 332 67 20(100)154 47(100) 111 33 (100)

Note * Figures in parantheses refer to the percentage of 
grand total.

HI ® Highly Innovative. MI » Moderately. LI ® Low
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The distribution of MX category teachers was similar to 
H.I. Category teachers. In this category the KV together 
had 47%, in Gujrat, 53% and outside K.V. 43%. The Unisex 
schools together had 46% BOys schools 48% and Girls schools 
44%. ©16 medium of instruction group together had 46%, 
Hindi, 52%, Sindhi 49%, Marathi 47% and remaining 3 types 
of schools 40% each. The LI category consisted to 27 % 
K.V., 24% Unisex and 49% other schools teachers. Ih this 
group K.V. together had 33% outside K.V. 37% and K.V. in 
Gujrat 27%. The Unisex schools together had 33% Beys 
schools 34% and the Girls Schools 31%. The medium of 
instruction group together had 34%, Urdu and Marathi 40% 
each, Hindi 35%, English and Sindhi 34% each and Gujrati 
medium 27%.

Table 4*7 t Relationship of Innovative Categories of 
Teachers.

Category Section I 
(Attitude to 
Innovation

Section II 
(Situational and 
Innovative character

Mean SO fc-value Mean SD t-value
Highly Inno­
vative 131*69 12.19 48.09** 240.22. 28.49 47.10**
Moderately
Innovative 109.65 20.13 19.06** 185.21 28.99 19.05**
Low
Innovative 76.09 28.38 5.44** 104.18 57.43 8.98**

Section IH
(Change Related Values)

Innovative Proneness 
as a whole

Mean SO t-value Mean SO t-value
Highly
Innovative 248*08 23.47 59.52** 620.04 40*77 10.23**
Moderately
Innovative 199.45 29.33 27.10** 394.10 49.38 4.32**
Low
Innovative 141.27 52.97 6.41** 221.55 85.84 11.31**

** Highly Significant at O.Ol level.



264

Table 4*7 shows the relationship of the innovative 
categories of teachers as per the sections of the I.P.S.
All the 12 relationships were highly significant at *Ql 
level and were in favour of the relatively higher category. 
Means of all the sections were highest for the M.I. category 
and SD for the LI category.

Table 4*8 shows the relationship of the three 
innovative categories of teachers on the components.
Attitude to Innovation. All the 21 relationship were highly 
significant at «01 level and were in favour of the 
relatively higher category. The highest mean of all com­
ponents was of the H.I. category and the SD of the LI 
category.



lofH

26
5

**
 Hi

gh
ly

 sig
ni

fic
an

t a
t 0

«0
l le

ve
l.

Te
ac

hi
ng

 Re
so

ur
ce

%

*9
t

4c*VP“
•

CM

4t♦P*m
•r4

p4

** - CM 1
Os
•cn

a01 t«
H•in

e
«cn

so
m•in

9 B*CM
«P*

oo•
t-4

min•Os

o5

<0
0)
a

oa•rl
A
O

1

0)
•S

*
#OS
r-l«incn

4C4Cin\0•CM

*
OS
in4! 5

i

s

1
c0
cn

a
•rfA(0c0
P
•tfrfl
a

■9
* * *4l ■« 4cos cn vo
V Ov V
• • •PI « Vf 

rl

CM 00 OS
in os os • 00CM CM CM8 «*CO

•CM

P*
CM

•V
cnin•n*

8

§
cnCM
•CM

CM

e-o•ov*4

r4O
COrl

9
1

’• in cmCM 00 CO
0 0 0« 0 iprl rl

X

C
ur

ric
ul

um
 O

rg
an

is
at

io
n ©P•dc&>

4c4(VOO•n

*
4cVOP*•i4
r4

* '41 -
inin«n pc

0

1 
p
n
VHcdP
03

aP
■9
*
P

* -*
4« 4t - -41* W rlin in coV • •* p- cn cn t-4

PCO p*os
0r4

Ov
CM
•m

m00
•fO

P01 cm 0 voO CM V • 00cn in

9
I

■HI
in•rorl

Os
CM

•rl
rl

ina>•
p»

9

21
.8

1
17

.4
3

13
.1

8

In
di

vi
du

al
is

at
io

n

§
■9
*

■p

4C£CO
10•cn

4C

*CM

O•rl
rl

4C

41 ’

• H8
€
CO
■9
a
18
9

a0•HP
©»■HI
§
8
O

’9
>4*

41 4C * •4C 4c *■ t** in cnt~- CM CM ...v 00 «n
cn r4

§
00

H•CM.

■M'cn«
8

•
in

cn •U* r4 
co 0 cn0 0.ro M id

8
e-
fO

•
CM
CM

s•0*
rHi

8
«

m
H §1

<# O ®
VO CM r4
. 0 •

H P* «*>
CM H H

Is1
&X

8

Sa)

u
€0s

r
•rt

sa
3
0
r? H

ig
h In

no
va

tiv
e

M
od

er
at

e *
Lo

w
 In

no
va

tiv
e

---
---

---
---

--
C

T7
7—

—
T

ab
le

 4.8
 

$,
 Inn

ov
at

iv
e C

at
eg

or
ie

s o
f T

ea
ch

er
s an

d c
om

po
ne

nt
s £>

f A
tti

tu
de

 to
;:I

nn
ov

at
io

n



tO
tOCM

fi

©

at

©i&

© * * ¥ © ¥ * ¥SJ tr tt ¥ ES ¥ ¥ ¥
■3 « f» Ot © *3 f* tO CMin in ro © TO i> to
> • * • ffl • a •B B in

ft
in a

©
4 in

ff cn
ftp

M ft
© P o Ot Ot H P OT O Ot
cj CO in ■st1 ft CO OT m in0 • • • a * • ag rn in VO 0

c: in vo in
o 6 CO CM to c© G o cn o© CM m 0 © CM O T-t© • • * O 0) 9 • 9S m o Q 2} CM in ot

CM CM ft CM ft
© a)4* * * P ¥ * *
■51 *W tlOt 3J0t ■3 ¥

co
tt t« ft CO> «sj< to OT > OT «4* Ot

i • • a l t 9 •■p in in CM p CO ft OT
© CO ft © in ftR w
M ©o e25
◦ in m CM B P •r*> ID CMg co Ot CM CO CO ft Ot OT© • 0 • ■3 • » •P i to to to tO t"

© a
> 0
(0

€ in «* ft
a 6 TO CO OT© r-t ■n* Ot ©© to ft ft© • • • • • •S rl n* Ot S in ft CMcm ft <n to H

© * * ¥ ’ ¥ ¥ ¥St * * * < © £ ¥ tl
©g !

to
o•

*2
•
8
•

0s) OTto•
CO 10ro m
9 •8 T to r~ CM {> & rt too P CM ft 1 ft25 © p©41 «4< 0- in © to in44 p in tO •># c p Ot cm in© CO • • « Ai CO a • •P CM CM ft © cn r- rt

CO ft ft H $ t-a rt

6 o OT to q r- «4> ft
© ft cn 13 to in ot
© • • * © • • •I CO OT ft S in 8 £CM CM to

P S ¥ ♦ ¥ s ¥ ¥ ¥

i
*3
s

¥to
CO
•

tts
•

¥f*
to B

*3
t

¥

«

¥ ¥
Q OO
• •0 p Ot in • •m p to in in

w CO rt n* ft CM ft•H
© p
b> ft
■W 3 £ CM to p p in a «QP CO Ot Ot CO "5f fj>© « • e ft • • •in to Ot J to in t-

©•H *4* in in Q to t*» to
G G CO to t- s tO tf cn
ft <3 • • • • • 9© T-l MS* 0) in O CMS m CM ft s CM CM ft

© © ©> © > t>•H ► 4t ftP « ■H p P© P © * ©> © > >0 > 5 0

H
B
©

0 Ga 1 §
H itjx © xs J ~0> 'O 3 Ot *0 3ft o 0 ft o oE S >3 E a p

m
ri©>
©
r-i

r-i
o9

P
oft44
G©t•H09

H.c
•S'
E
**

tocm
4>



267

Table 4.9 shows the relationship of the three 
innovative categories of teachers on the components of 
Situational and Innovation Characteristics. All the 24 
relationships were found to he highly significant at .01 
level and ware in favour of the relatively higher category. 
In all the components the highest and lowest means were of 
H«Ie and M*I* categories, respectively. In case of Staff 
Norms and Cosmopolitanass the highest and SD scores were 
of the m.I, and L.I. categories^ respectively; in case of 
System Norms’ these score were of the H.I. and M.I. 
categories and in case of the remaining components these 
scores were of L.I. and M.I. categories, respectively.

Table 4»lQ t Categories of Teachers and the components 
of Change Related Value

Traditionalism Progressivism Dogmatism
Mean SD t-value Mean SD t—value Mean SO t-value

High
Innovative 43.36 5.36 43.83** 43*65 5.17 41 .68** 38.76 6.91 26.81*
Moderate
Innovative 36.42 6.31 17.77** 36.82 6.84 16.56** 28.89 7.95 19.80*
Low
Innovative 25.46 13.32 5.56** 26.46 9.42 4.95** 25.36 12.06 7.08s

Venture sameness Conservatism Change Prone ness
Mean SD t-value Mean SD t-value Mean SD t-value

High
Innvative 38.52 6.56 7.08** 35.35 8.99 27.23** 46.24 4.52 51*9'

**
Moderate
Innovative 30.25 6.45 19.38** 28.48 7.91 12.56** 38.84 7.45 16.|*
Low
Innovative 20.56 7.93 4.92** 20.46 9.56 3.32** 23.00 H.05 6.5?

**

** Highly significant at 0.01 level.



268

Table 4*10 shows the relationship of the three 
innovative categories of teachers on the components of 
Change Related Values. All the 18 relationships were highly 
significant at *01 level and were in favour of the 
relatively higher category. The highest and lowest means of 
all components were of the H.I* and L*I. categories, 
respectively. In case of Traditionalism, Progressivism. 
Dogmatism and Change Proneness the highest and lowest SD 
scores were of the L.I. and H.I. categories, respectively, 
and in case of Venture saneness and Conservatism the highest 
and lowest SD scores were of the L.I. and M.I. Categories, 
respectively.

4*4 Personal Variables and Innovative Proneness

In this section the relationship of the 10 personal 
variables and the components of I.P.S. has been presented.

Table 4*11 shows the age-wise distribution of teachers 
in different types of schools. 32% teachers were found to 
be upto 34 years and 68% above it. In the lower age group 
30% were in the K.V., 24% in the Unisex Schools and 46% 
in the medium of instruction group of schools. The 
distribution of upper age group was 26% in the K.V., 25% 
in the unisex school and 49% in the medium of instruction 
group of schools. The highest percentage of upper age 
group teachers was in the Urdu Schools (80%) followed by. 
Sindhi 79%, Boys schools 76%, Marathi 73% English 72%, 
Hindi* 71%, K.V. in Gujrat 67%, outside K.V. 63%, Girls 
schools 59% and Gujrati medium schools 55%*
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69(49)

68(100)

67
63
64(26)

76
59

Part A - Kendriya Vidyalaye
K.V. in Gujrat 30 10 33 20
Outside K.V* 60 22 37 38

Total 90 32 36(30) 58

Part B - Unisex Schools
Boys 50 12 24 38
Girls 32 13 41 19

Total 82 25 30 (24) 57
Part C - Medium of Instruction

English 35 10 28 25
Guj rati 40 18 45 22
Sindhi 29 6 21 23
Hindi 31 9 29 22
Marathi 15 4 27 11
Urdu 10 2 20 8

Total 160 49 31(46) Hi
Grand Total 332 106 (32(100) 226

Hote i Figures in parantheses indicate the percentages 
of the grand total.

Table 4.12 i Age of Teachers aid Innovative Proneness r-.'-i 
as a whole.

Age Group Mean SD t~value
Upto 34 years 422.78 72.01 1.95*
About 34 years 432.65 66.83

TaKLe 4*11 s Age wise Distribution of Teachers in Different
Types of Schools

Type of Response Upto 34 years Above 34 years
School Mo % No

* Significant at 0*05 level
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Table 4.12 shows the relationship of the two 
age-groups with I.P.S. as a whdlfe. Significant difference 
at .05 level was found in favour of the upper age-group. 
The upper group had the higher mean and the lower group 
higher S.D.score.

Table 4.13 s Age of Teachers and Attitude to Innovation
as a whole.

Age Group Mean SD twvalue

Upto 34 years 103.40 21.28 1.19
Above 34 years 105.10 20.71

Table 4*13 shows the relationship of teachers* age with 
Attitude to Innovation as a whole. The difference was not 
significant. The upper group had higher mean and the lower 
group higher SD score.

Table 4.14 s Age of Teachers and Components of Attitudes
to Innovation.

Components Upto 34 Years Above 34 years t-value
Mean SD Mean SD

Individualization 19.37 4.38 19.64 3.57 1.05
Curriculum
Organization 11.01 2.76 11.02 3.21 0.63
Teaching-Learning
Process 18.62 5.20 19.48 3.87 3.26**
Teaching Resources 14.08 5.31 14.11 3.61 2.41*
Internal! °0rg an i- 
zation 17.49 4.17 17.88 4.23 1.44
Staff Development 17.82 4.24 18.06 3.34 0.50
School Community
Relationship 10.45 3.03 10.70 3.01 1.27

** Highly significant at 0.01 level 
* Significant at 0.05 level.
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Table 4.14 shows the relationship of the two age 
groups on the components of Attitude to Innovation. Highly 
significant difference at »0l level was found in favour of 
the upper group on Teaching Learning Process and significant 
difference at .05 level in favour of the upper group on 
Teaching Resource. The highest as well as the lowest mean 
scores were for the upper age group on Individualisation 
and School Community Relationship, respectively. The 
highest and lowest SD scores of the upper group was on 
Teaching Resources and Curriculum Organisation, respectively. 
The lower group had the highest and lowest S.D. scores on 
Internal Organisation and School Community Relationship, 
respectively.

Table 4.15 * Age of Teachers and Situation and £itvjL'b&v}
Innovation Characteristics as a whole s

Age Group Mean SD t-value

Upto 34 years 204.80 38.70 0.98
Above 34 years 203.25 40.67

TabLe 4.15 shows the relationship of the two age-groups 

on the Situational and Innovation Characteristics as a 

whole. No significant relationship was found between the 

two groups. The higher mean and S.D. scores were of the 

lower and upper groups respectively.
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Table 4*16 s Age of Teachers and Components of Situational
and Innovation Characteristics

Components Upto 34 Years 
Mean SD

Above
Mean

34 years 
SD

t-valu©

Administrative 
Support 26.10 7*12 25.70 7*32 0*85
Staff Norms 33*67 13.07 31*61 13*75 2*24*
System Nouns 16.23 5*87 15.30 7.46 2.02*
Complexity 20.60 4.80 21.25 4*04 1,85
Compat ability 21.73 4*13 21*03 4*63 2.03*
Riskness 30.66 5.70 31*44 6*00 1.78
Local iteness 31*01 5.54 32.05 5.83 2.85**
Gosmopolitene ss 17.08 5.60 16*00 6.35 2.17*

** Highly Significant at 0*01 le-fel 
* Significant at 0*05 level

Table 4*16 shows the relationship of the two age 
groups on the components of the situational and Innovation 
Characteristics. Highly significant relationship at 0*01 
level in favour of the upper group was found on 
Localiteness aid significant relationship at *05 level was 
found in favour of the lower age-group on Staff Norms.
System Norms, Compatibility and Cosmopolite ness. The highest 
and lowest means of the lower group were on Staff Norms and 
System Norms, respectively, and for the upper group on 
Localiteness and System Norms, respectively. The highest 
and lowest SD scores of both groups were on Staff Norms 
and Compatibility, respectively.
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Table 4* *17 s Age of Teachers and Changer Rel ate a Values
as a Hhoie

Age Groups Mean SD fc-value

Upto 34 Years 210.32 35,32 4.52**
-Above 34 Years 220.32 35.42

** Highly significant at 0.01 level.

Table 4,17 shows the relationship of the two age-groups 
on the Change Related Values as a whole*. Highly significant 
relationship at .01 level was found in favours of the 
Upper group. The higher mean was of the upper group and the 
SD of the lower group.

Table 4*18 s Age of Teachers and Components of Change
Related Values.

Components Upto 34 Years Above 34 Years fc-value
Mean SD Mean SD

Traditionalism 37.42 5,58 38.16 6 .28 1 *43
Progressivism 37.06 6.15 39.14 6.06 4.60**
Dogmatism 30.26 8.10 32.59 7.60 3.92**
Venturesomeness 31.54 7,10 32.61 6.13 2.19*
Conservatism 29.43 8.06 30.18 7.88 1.32
Change Proneness 39.22 7.00 41.33 6.60 4.23**

** Highly significant at 0,01 level
* Significant at 0.05 level.

Table 4.18 shows the relationship of the two age-groups 
on the components of the Change Related Values. Highly 
significant relationship at 0.1 level in favour of the upper 
group was found on Progress ivism, Dogmatism and Change 
Proneness and significant relationship at 0.05 level also in 
favour of the upper group was found on Venturesomeness. The 
means of both groups were highest of Change Proneness and 
lowest of Conservatism. The highest and lowest SD scores 
of the lower group were on Dogmatism and Traditionalism, 
respectively and of the higher group on Conservatism and 
Progressivism, respectively.
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- Unisex Schools
70 .15 30
6 30 94

45(25) 45 55(25)

Part C - Medium of Instruction

Engl ish 35 20 57 15 43
Guj rati 40 H 28 29 72
Sindhi 29 18 62 11 38
Hindi 31 11 35 20 65
Marathi 15 8 53 7 47
Urdu 10 6 60 4 40

Total 160 74 46(49) 86 54(47)

Grand Total 332 150 45 182 55

Note : Figures in parentheses indicate the percentages of 
the grand total.

Table 4*19 shows the distribution of teachers as 
per their sex in different types of schools. Male teachers 
constituted 45 % and female teachers 55% of the teachers 
population. The males were 26% in the K.V., 25% in the 
Unisex schools and 49% in the medium of instruction schools. 
The female teachers were 28% in the K.V. 25% in the Unisex 
Schools and 47% in the medium of instruction schools. Less 
than 50% ratio of female teachers was found in Marathi(47%), 
English (43%), Urdu (40%), Sindhi (38%), and Boys (30%). 
Below 50% ratio of male teachers was found in outside KV.
(48%), Hindi (35%) K.V. in Gujrat (33%), Gujrati medium(28%) 
and Girls Schools (6% ) •

Table 4*19 - Distribution of Teachers as per their Sex
in Different Types of Schools

Type of Response Male Female
School No % No, %

Part A - Kendriya Vidyalaye
30 10 33 20 67
60 29 48 31 52
90 39 43(26) 51 57(28)

K.V,in Gujrat 
Outside K .V .

Total
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Table 4.20 s Sex of Teachers and Innovative 
as a Whole Proneness

Teachers Mean SD t-value

Male 532.91 80,11 4.56**
Female 561.31 75.41

** Highly significant at 0«01 level

Table 4.20 shows the relationship of sex of teachers 
with the Innovative Proneness Scale as a whole. The 
relationship was highly significant at .01 level in favour 
of fan ale teachers. The higher mean and SD scores were of 
females and males, respectively.

Table 4.21 s Sex of Teachers 
as a

and Attitude 
Whole

to Innovation

Sex Mean SD - t—value

Male, 115.67 21.14 5.24**
Female 124.25 19.62

** Highly significant at O.Ol level.

Table 4.21 shows the relationship of sex of teachers 
with the Attitude to Innovation as a whole. The relationship 
was highly significant at «0l level in favour of the female 
teachers. The higher mean and SD scores were of the females 
and males, respectively.
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Table 4,22 * Sex of Teachers and the components of Attitude
to Innovation

Components Male Female t—value
Mean SD Mean SD

Individualization 20.45 4.09 2^*26 3.54 2.59**
Curriculum Organization 11.96 3.30 12.53 2.13 2.37*
Teaching Learning
Process 19.77 4.H 21.73 4.04 6.11**
Teaching Resources 15.03 4e 81 15.65 3184 1.70
Internal School 
Organization 18.39 4.31 20.39 4.08 5.98**
Staff Development 18.91 4.46 19.36 4.16 1 ©29
School Community
RBl ationship 11.45 3.11 12.60 2*80 4.79**

** Highly significant at O.Ol level. 
* Significant at 0*05 level.

Table 4,22 shows the relationship of sex of teachers 
with the components of Attitude to Innovation. The relation­
ship was not significant on Teaching Resources and Staff 
Development. Significant relationship at .05 level was found 
on Curriculum Organisation and on the remaining components 
the relationships we re highly significant. All the relation­
ships were in favour of female teachers. The highest aid 
lowest seans of males were for Individualisation and School 
Community Relationship, respectively, and of females for 

1 Teaching Learning Process and Curriculum Organisation, 
respectively. The highest and lowest S D scores of males 
were for Internal School Organisation and School Community 
Relationship, respectively, and of females for Staff 
Development and Curriculum Organisation, respectively.
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Table 4.23 s Sex of Teachers and the Situational and
Innovation Characteristic:,- as a. tiholz.

Sex Mean SB t-value

Male 204,10 40.85 0.78
Female 206.62 40.70

Table 4*23 shows the relationship of sex^teachers with 
the Situational and Innovation Characteristics as a whole.
The relationship was not significant. The higher mean and SD 
scores were of the female and male teachers, respectively.

Table 4,24 s Sex of Teachers and the Components of
Situational and Innovation Characteristics

Components Male Female t-value
Mean SD Mean SD

Adrn inis t r ative 
Support 26.69 7.50 28.26 6.34 2.73**
Staff Norms 33.92 14.60 33.01 14.19 0.80
System Norms 17.08 7.24 16.01 7.44 1.88
Complexity 21.89 1 5.64 22.63 5.14 1.69
Compatibil ity 22.48 5.46 22.49 5.71 0.03
Riskness 32.00 7.07 33.80 6.30 1.48
Localiteness 32.27 6.97 33.92 6.02 3.10**
Cosmo politane ss 17.62 7.02 17.49 7.49 0.23

** Highly significant at 0,01 level.

Table 4.24 shows the relationship of sex of teachers 
with the components of Situational and Innovation 
Characteristics. Highly significant relationship at ,01 level
in favour of female teachers was found on Administrative 
Support and Localiteness. The highest means of males and 
females were on Staff Norms and Localiteness, respectively 
and the lowest means of both groups was on System Norms. The
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highest SD scores of both groups were on Staff Norms. The 
lowest SD score of males and females were on Compatibility 
and Complexity, respectively.

Table 4*25 $ Sex of Teachers and the Change Belated
Values as a Whole

Sex Mean SD t-value

Male 213.14 36.36 6. 22**
Female 230.93 36.55 *•

** Highly Significant at 0.01 level.

Table 4.25 shows the relationship of sex of teachers
with Change ^Related Values as a whole. The relationship
was highly significant at .01 level and was in favour of
females. The mean as well as the SD scores were higher for
the females.

Table 4.26 s Sex of Teachers and the Components of
' Change Belated Values

Components Male Female t-value
Mean SD Mean SD

Traditionalism 38.58 7.24 39.96 6.21 2.50*
Progressivism 38.50 7.26 42.07 6.40 6.39**
Dogmatism 31.92 9.25 34.75 7.69 4.03**
Ve nturesomene ss 32.90 7.75 34.39 7.62 2.48*
Conse rvatism 30.51 8,92 32.55 9.31 2.88**
Change Proneness 40.91 8.01 43.32 7.48 3.88**

** Highly significant at 0*01 level. 
* Significant at 0.05 level.
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English 35
Gu j rati 40
Sindhi 29
Hindi 31
Marathi 15
Urdu 10

Total 160

Grand Total 332

Table 4.26 shows the relationship of sex of teachers 
with the components of Change Related Values. The 
significant relationship at *05 level in favour of females 
were on Traditionalism and Venturesomeness and on the 
remaining components highly significant relationship at 
80l existed in favour of females. For both group the 
highest and lowest means were on Change Proneness and 
Conservatism, respectively. The highest SD scores for the 
males and females were on Dogmatism and Conservatism, 
respectively. The lowest SD scores of both group® were on 
Traditional ism.

Table 4.27 * Distribution of Teachers According to
Teaching Experience

Type of School Response UptO f 
NO

> Years
JT-

Above
NO

5 Years 
%

Part A - Kendriya Vidyalav©

K.V* in Gujrat 30 13 43 17 57
Outside k-v, 60 27 45 33 55

Total 90 40 44(30) 50 56 (25)

Part B - Unisex Schools

Boys 50 1?4 28 36 72
Girls 32 18 56 14 44

Total 82 32 39(24) 50 61(25)

Part C - Medium of Instruction

Not© : Figures in parantheses indicate the percentages of 
the grand total.
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Table 4,27 shows the distribution of teachers according 

to their teaching experience. 60% teachers had above 
5 years experience and 40% lesser experience. 25% teachers 
of the upper and 30% of the 1 owe^wJx© in the K.V. 25% and 

24% in the Unisex schools and 62% and 46% in the medium 

of instruction group. Except for-Urdu medium and Girls 
schools which had 40% and 44%, respectively, all other 

schools had more than 54% teachers in the upjjfer group, 
highest being in Boys and English medium schools.

Table 4.23 t Teaching Experience and Innovative 
Proneness Scale as a Whole

Teaching Experience Mean SD t-value

Upto 5 Years 521.61 81.63 3.84**
Above 5 Years 544.1® 78.73

** Highly significant at 0.01 level

r
Table $.28 shows the relationship of the two groups with 

the I.P.S. as a whole. Highly significant difference at 
*0l level was found in favour of the Upper group. The 

higher mean and SD scores were of the upper and lower 

groups, respectively.

Table 4.29 * Teaching Experience and Attitude to 
Innovation as a whole

Teaching Experience Mean SD t-value

114.07 19.87 2.86**
113.50 21.41

** Highly significant at 0.01 level

Table 4.29 shows the relationship of the two groups 
with the Attitude to Innovation as a whole. Highly 
significant relationship at .01 level was in favour of the 
upper group. The mean as well as the SD scores were also 
higher of the upper group.

Upto 5 Years 
above 5 Years
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Table 4.30 t Teaching Experience and Components of 
Attitude to Innovation.

Components Upto 5 years Above 5 years t-value
Mean SD Mean SD

Individualisation 20 eOS 4.37 30 .00 3.90 2.55*
Curriculum Organization 11.63 2.96 12.22 3 .14 2.89**
Teaching Learning
Process 18.93 4.30 20.57 4-05 5.41**
Teaching Resources 14.95 6.57 15.23 3.81 0.82
Internal School 
Organization 18.49 3.82 18.89 4.49 1.24
Staff Development 19.12 3.77 18.99 4.59 0.47
School Community 
Relationship 11.40 2.90 11.78 3.13 1.69

** Highly significant at 0.01 level 
• * Significant at *05 level.

Table 4.30 shows the relationship of two groups with 
the comporents of Highly significant relationship at .01 
level in favour of the upper group existed on Attitude to 
Innovation. On Curriculum Organisation and Teaching Learning 
Process and significant relationship at .05 level also in 
favour of the upper group was found on Individualisation, The 
highest and lowest means of both groups were for 
•individualisation and ‘School Community Relationship, 
respectively. The highest SD scores of the upper and lower 
groups were on Teaching Resources and Staff Development, 
respectively, and the lowest SD scores of both groups were

Sckoot
on^Community Relationship.
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Table 4.31 * Teaching Experience afcd the Situational and
Innovation Characteristics as a Nhole

Teaching Experience Mean SD b-value

Upto 5 years 104.40 39.11 0.07
Above 5 Years 204.62 41.36

Table 4«3l shows the relationship of the two groups 
of teachers on the Situational and Innovation Characteristics 
as a whole. The relationship was not significant. The higher 
mean and SD scores were of the upper group.

Table 4.32 t Teaching Experience and Components of Situational
and Innovation characteristics.

Components Upto 5 
Mean

years
SD

Above
Mean

5 Years 
SD

t-value

Administrative Support 37.21 7.14 26.94 7.40 0.51
Staff Norms 35.47 13.96 33.15 14.64 2e17*
System Norms 16.35 6.92 17.02 7.40 1.24
Complexity 21.96 5.80 22.07 5.47 0.26
Compatibility 22 « 40 4,69 22* 51 5.70 0.28
Biskness 31.87 6.63 32*24 7.01 0.72
Localiteness 31.11 7.01 33.08 6.69 3.95**
Gosmopoliteness 17.86 6.67 17.50 7.25 0.68

**Highly significant at 0.0l level 
• * Significant at 0.05 level.

Table 4.32 shows the relationship of the two groups 
of teachers on the components of Situational and Innovation 
Characteristics. Highly significant relationship-at ®0l level 
in favour of the upper group was found on ‘Localiteness * and 
significant relationship at .05 level in favour of the lower



282

group was on Staff Norms. The highest and lowest means of 
both the groups were on Staff Norms and System Norms, 
respectively. The highest SD scores of both groups were on 
•Staff Norms *. The lowest SD score of the lower group was 
on ‘Compatibility1 and of the upper group on Complexity.

Table 4.33 t Teaching Experience and the Change Reslated
Values as a Hhole

Teaching. Experience Mean SD t~valu©

Upto 5 Years 
Above 5 years

** Highly significant at O.Ol level

Table 4.33 shows the relationship of the two groups 
on the Change Related Values as a whole. Highly significant 
relationship at .01 level was found in favour of the upper 
group* -The higher mean and SD scores were of the upper and 
lower groups, respectively.

Table 4*34 s Teaching Experience and the Components of
Chang© Related Values

203*06 36.93 6.76**
221.14 36.09

Components Upto
Mean

5 Years 
SD

Above 5 
Mean

Years
SD

t-valu®

Traditionalism 37.10 6.99 39.42 7.00 4.50**
Progressivism 37.17 7.26 39.88 7.11 5,14**
Dogmatism 29.45 8.99 33.48 8.83 6.15**
Venturesomeness 31«20 8.53 33.84 7.37 4.66**
Conservatism 28.34 8.68 31.75 9.00 5»18**
Change Proneness 39.64 8*78 a.96 7.61 3,49**

** Highly significant at 0.01 level.
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Table 4.34 shows the relationship of the 

two groups with the ccsnponents of Change Belated 

Values, id.1 relationships were highly, significant 

at .01 level in favour of the upper group,. The 

highest and lowest means of both the groups were 

on Change + Proneness and Conservatism# 

respectively. Hie lowest S D scores of both the 

groups were on Traditionalism. The highest S D 

score of the lower group was on Dogmatism and of 

the upper group on Conservatism.
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Table 4,35 s Distribution of Teachers According to 
Academic Qualifications

Type of 
School

Res
pons

Graduates
otal

%
e B *Ae

NO %
B.Com.
No %

B.
No

Sc,
%

jr
No

PART fA* - K«V *
KoV.in
Gujrat 30 7 37 3 16 9 47 19 64
Outside 60 15 38 5 12 20 50 40 67

Total 90 22 37(27) 8 14(16) 29 49(25) 59 66 (24)
PART * B * - UNISEX SCHOOL

Boys 50 12 30 10 25 18 45 40 80
Girls 32 8 29 6 21 14 50 28 87

Total 82 20 29(25)16 24(32) 32 47(28) 68 83(28)
PART 8GB' - MEDIUM OF INSTRUCTION

English 35 7 35 3 15 10 50 20 57
Guj rati 40 7 20 8 23 20 57 35 88
Sindhi 29 10 40 5 20 10 40 25 86
Hindi 31 7 35 6 30 7 35 20 65
Marathi 16 4 33 3 25 5 42 12 80
Urdu 10 3 43 1 14 3 43 7 70

Total 160 38 32(48)26 22(52) 55 46(47)119 74(48)
Grand
Total 332 80 33(24)50 20(15) 116 47(35)246 74

Post Graduates
Type of Res- M'e A* MU Com* M*SC Total
School ponse NO % NO % NO % NO %

PART *A* - K*V» ,

K*V*in
Gujrat 30 8 73 1 9 2 18 11 36
Outside 60 13 65 3 15 4 20 20 33

Total 90 21 68(48) 4 13(31) 6 19(21) 31 34(36}
part *b* - UNISEX SCHOOL

Boys 50 3 30 2 20 5 50 10 20
Girls 32 1 25 1 25 2 50 4 13

Total 82 4 29(9) 3 21(23) 7 50(24) 14 17$16)
PART *C*-' MEDIUM OF INSTRUCTION

Engl ish 35 7 47 1 6 7 47 15 43
Guj rati 40 2 40 1 20 2 40 5 12
Sindhi 29 2 50 1 25 1 25 4 14
Hindi 31 4 36 3 28 4 36 11 35
Marathi 15 2 67 - 1 33 3 20
Urdu 10 2 67 - - 1 33 3 20

Total 160 19 46(43) 6 15(46) 16 39(55) 41 26(48)
Grand
Total 332 44 51(13)13 15(4) 29 34(9) 86 26
Note s Figures in paranthesis indicate percentages of 

the grand total.
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Table 4.35 shows the distribution of teachers according 
to their academic qualifications. 74% teachers were 
graduates and 26% post-graduates. The graduates were 
distributed as 24% in K.V., 28% in Unisex Schools and 48% 
in medium of instruction group. The distribution of 
Post-Graduates was : 36% in the K.V., 16% in the Unisex 
schools and 48% in medium of instructions group. The highest 
percentage of graduates was in the Gujrati medium (88%) 
followed by the Girls (87%) Sindhi (86%), Marathi and 
Boys (30%), Urdu(70%), outside K.V. (67%), Hindi (65%) K.V. 
in Gujrat (64%) and English medium (57%) . The highest 
percentage of Post-graduates was in English medium (43%^, 
followed by K17 . in Gujrat 36%# Hindi (-55%^, outside K*V.^3%)/ 
Boys school {20c4Marathi (205^1 Urdu (20%), Sindhi (14%), Girls 

School (13%), and Gujrati (12%).

K.V. had graduates as s 49% B.Sc., 37% B.A., 14% B.Com. 
and post-graduates as t 68% M.A., 19% M®Sc and 13% M.Com.
The ratio in the two types of K*V. was similar. Distribution 
of graduates in the Unisex schools was j B.Sc. 47%, B.A.29%, 
B.Com 24% and Post-graduates : M.Sc. 50%, M.A. 29% and 
M.Com 21%. Similar ratio existed in the Boys and Girls 
Schools. The distribution of graduates in the medium of 
instruction group was t 47% B.Sc., 33% B.A. and 20% B.Com. 
and of post-graduates. 46%M.A*, 39% M.Sc. and 15% M.Com. 
Except for Sindhi and Hindi medium all Schools had above 
40% B.Sc. Urdu and Sindhi medium had 40% or more B.A. 
Commerce graduates remained upto 30% in all the medium 
schools. In the post-graduate group all medium schools 
except Gujrati and Hindi had above 40% M.A. dnly English 
medium had abcwe 40% M.Sc. also aid Gujrati had 40% of M.A. 
and M.Sc. In all medium schools M.Ccttfc,degree holders 
remained below 29%# of the total post-graduates, 48% M.A. 
were in K.V. followed by 43% in the medium of instruction
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schools and 9% in the Unisex schools. The distribution 
of M.Sc. however was 55% in the medium of instruction 
9% group followed by 24% Unisex schools and 21% K.V.
Among the total graduates the highest ratio (above 46%) 

of teachers of all types was employed in the medium of 
instruction schools and K.V. group had the lowest of 
B.Com. and B.Sc. teachers. K.V. was second in order so far 

as B.A. teachers were concerned.

Table 4*36 : Academic Qualification of Teachers and
Their Innovative Proneness Scale as a Whole,

Qual if ication Mean SO t-value

B .A. 542.94 82.29 2.01*
B.Com* 512.70 73.76 2.28*
B »SC • 533.49 67,76 1.79

M.A. 538.59 76.76 0.74
M.Com, 561.07 101.50 2.23*
M.Sc. 534.15 71.58 1.97*

♦Significant at 0.05 level.

Table 4.36 shows the relationship of academic 
qualifications with X.P.S. as a whole. Significant 
relationships at ,05 level existed between M.A. and M.Com. 
and M.Com. and M.Sc. in favour of M.Ccm. and between M.Sc. 
and B.A. and B.A. and B.Cotn. both in favour of B*A. The 
highest and lowest means were of M.Com. and B.Com., 
respectively and the highest and lowest SD scores were of 
M.Com. and B.Sc v *
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Table 4.37 s Academic Qualification of Teachers and 

Attitude to Innovation as a Whole

Qualification Mean SD fc-value

B.A. 118.96 21.81 2®84**

B'.Com. 108.42 19.34 3.0©**
B.Sc. 116.16 22.49 2.09*
M#A. 116.69 20.30 0.26
M.Gom, 118.64 20.29 0.80
M.Sc® 122.56 14.04 1.44

** Highly significant at 0*01 level. 

■* Significant at 0*05 level.

Table 4.37 shows the relationship of academic 
qualification with the Attitude to Innovation. Highly 
significant relationship at *0l level existed between 

B./A. and B.Com. in favour of B.A. and between M.Sc. and 
MA . in favour of M.Sc. Significant relationship at .05 
level also existed between B.Com. and B.Sc. in favour of 
B.Sc. The highest and lowest means were of M.Sc• and B.Com•, 
respectively, and the highest and lowest SD scores were 
of B.Sc. and M.Sc., respectively.
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Table 4*38 shows the relationship of academic qualification 
with the Components of Attitude to Innovation. Highly 
significant relationship at ®0l level existed between B.Com. 
and B.Sc. in favour of B.Sc. and M.Sc. and B.A. in favour of 
M.Sc. on Individualisation; M.Sc. and B.A. in favour of M.Sc. 
and B.A. and B.Com. in favour of B.A. on Teaching Learning 
Process; M.Com. and M.Sc, in favour of M.Sc. on Teaching 
Rssources, B.A. and B .Com in favour of B.Com. and B.Com. 
and B.Sc. in favour of B.Sc. on Internal School Organisation, 
and M.Com. and M.Sc. in favour of M.Com. on School Community 
Relationship. Significant relationship at .05 level also 
existed between M.Com. and M.Sc. in favour of M.Sc. on 
Individualisation; B.A, and B.Com. in favour of B.A., M.Com. 
and M.Sc. in favour of M.S. and M.Sc. and B.A. in favour of 
M.Sc. on Curriculum Organisation; M.Sc. and B.A. in favour 
of M.Sc. on Staff Development and M.Sc, and B.A. in favour 
of B.A. on School Community i&lationship.

The highest and lowest means of Individualisation, 
Curriculum Organisation, Teaching Learning Process, Internal 
School Organisation and Staff Development were for M.Sc. and 
B,Com#, respectively. On Teaching Resources the highest and 
lowest means were for M.Sc, and M.A., respectively, and on 
School Community Relationship for B.Sc, and B.Com, 
respectively. The highest and lowest SD scores were of M.Com. 
and M.Sc., respectively, on Individualisation; M.Sc. and 
M.Com., respectively, on Curriculum Organisation; B.Sc. and 
B.Com., respectively, on Teaching Learning Process; B.A. and 
M.Sc., respectively, on Teaching Resources; B.Sc. and M.Sc., 
respectively, on Internal School Organisation; B.A. and M.Com, 
respectively on Staff Development and B.A. and M.Sc., 
respectively, on School Community Relationship.
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Table 4.39 i Academic Qualification and Situational 
Innovation Characteristics as a Whole.

Qualification Mean SD t-value

B.A, 200.31 42,41 0,51

B .Com. 199.63 41.70 o.io

B .Sc« 206.75 35.28 1.15

M.A. 205.34 40.76 0.39

M*COiB « 218,31 42,66 2.85**

M.Sc. 201.01 42.58 2.49*

** Highly Significant at O.Ol level. 
* Significant at 0.05 level

Table 4*39 shows the relationship of academic 

qualification of teachers with the situational^. Innovation 

Characteristics. Highly significant relationship at .01 

level existed between M.A, and M.Con. in favour of H.Com. 

and significant relationship at .05 level between M.Com. 

and M.Sc. also in favour of M.Com. The highest and lowest 

means ware of M.Com, and B.Com v respectively, and SD 

scores were of M.Com. and B.Sc., respectively.
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Table 4<,40 shows the relationship of academic qualifica­
tion with the component of Situational and Innovation 
Characteristics* Highly significant relationship at .01 
level was found between M.A. and M.Cora. in favour of 
M.Ccm. and M.Corru and M.Sc. in favour of M.Com. for Staff 
norms; M.Ccm, and M.Sc. in favour of M.Com. for Compatibility * 
M.Sc. and B .A. in favour of M.Sc. for Riskness as well as 
Localiteness and M.A. and M.Com. in favour of M.Com. for 
Cosmopoliteness, significant relationship at .05 level was 
also found between M.Com. and M.Sc. in favour of M.Com. 
for System Norms; M.A. and M.Com. in favour of M.Com. for 
Compatibility; B.Sc, and M.A. in favour of M.A. for 
Localiteness, M.Com. and M.Sc. in favour of M.Sc. and M.Sc. 
and B.A. in favour of M.Sc. for Cosmopoliteness.

Ihe highest and lowest means were of M.Com. and B.Com., 
respectively, for Administrative Support; M.Com. and B.A., 
respectively, for Staff Norms; of M.Com. and M.Sc.; respec­
tively, for System Norms; of B.Sc. and B.A./ respectively, 
for Complexity; of M.Com. and M.Sc., respectively, for 
Compatibility; of M.Sc. and B.Sc., respectively, for Riskness, 
of M.A. and B.Com., respectively, for Localiteness; of 
M.Com. and B.Com.,asd respectively,,for Cosmopoliteness. The 
highest and lowest SD scores were of B.Com. and M.Com., 
respectively, for Administrative Support; af M.Sc. and M.Ccm., 
respectively, for Staff Norms; of M.Com. and M.Sc., 
respectively, for System Norms, of M.Sc. and B.Sc. respec­
tively, for Complexity and Compatibility; of B.A. and M.Com.; 
respectively, for Riskness; of M.Com. and M.Sc., respectively, 
for Localiteness and of M.Com. and B.Sc., respectively, for _ 
Cosmopoliteness.
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Table 4.41 s Academic Qualification and Change Related
values as a Whole

Qualification Mean SD t-value

B.A. 324*12 38*21 2.27?*
B.Com* 204.67 34.91 3.15 **
B.SC. 210.54 29.81 1.13
M. A® 216.54 34.20 1.95 ,
M.Com. 224.12 46.91 1.67
M.Sc. 209.58 35.21 2.26 *

** Highly significant at 0*01 level. 
* Significant at 0.05 level.

Table 4.41 shows the relationship of academic 
qualification with Change Related Values as a whole. Highly 
significant relationship at *01 levels existed between B.A. 
and B.Gom. in favour of B .A. and significant relationships 
at *05 level were found between M.Gotn. and M.Sc. in favour of 

M.Com and between M.Sc. and B.A. in favour of B.A, The 
highest and lowest means were of B.A. and B.Com., respec­
tively, and the SD scores of M.Can.-and B.Sc., respectively.
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Table 4.42 shows the relationship of academic qualifi- 
Sttion with the components of Change Belated Values. Highly 
significant relationship at .01 level existed between B.A. 
and B.Ccm. in favour of B.A., B.3c. and M.A. in favour of 
M. A. and M.Com. and H.Sc. in favour of M.Com. on 
Traditionalism; B.A. and B.Com. in favour of B.Com. on 
Progressivism; B.A. and B.Com. in favour of B.A., M.A. and 
M.Com. in favour of M.Com. and M.Com. and M.Sc. in favour 
of M.Ccm. on Conservatism and M.Sc. and B.A. in favour of 
M.Sc. on Change Proneness. Significant relationship at 
♦05 level was found between B.Com. and B.Sc. in favour of 
B.Com. on Progressvism; B.A. and B.Com. in favour of B.A. 
and M.Com. and M.Sc. in favour of M.Com. on Dogmatism and 
B.A. and B.Com. in favour of B.A., M.A. and M.Com. in 
favour of M.Com. and M.Com. and M.Sc. in favour of M.Com. 
on Venturescmeness.

The highest and lowest means were of M.A. and B.Ccm., 
respectively, for Traditionalism; of B.Com. and B.Sc., 
respectively for Progressivism; ofd M.Com. and M.Sc., 
respectively for Dogmatism; of M.Com. and B.Com., 
respectively for Venturescmeness; of M.Gcra, and M.Sc., 
respectively for Conservatism and of M.Com. and B.Sc., 
respectively for Change Proneness, The Highest and lowest 
SD scores were of M.Gorn. and B.Com., respectively, on 
Traditionalism; of M.Sc. and B.Sc., respectively, on 
Progressivisra; of M.Com. and B.Com., respectively on 
Dogmatism; of M.Com. and B.Sc., respectively, on Venture- 
saneness; of M.Ccm. and B.Com., respectively, on 
Conservatism and of M.Com. and B.Sc., respectively, on 
Change Proneness.
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Table 4.43 shows the distribution of teachers according 
to their Professional Qualification. 83% were B.Ed/B.T.

12% were Diploma holders, 2% M.Ed, and i% Ri.D. in

Education and 2% teachers were untrained. All the Ri.D.

teachers were working in the K.V. and the distribution

was similar among the two types of K.V. (3%) . Even the

highest percentage (44%) of M.Ed. were employed in the K.V.

and the inter se. distribution was similar (3%) . M.Ed.

teachers were in equal proportion (28%) in the other two

groups. 6% M.Ed. teachers were in Hindi medium, 3% in the

K.V. and Girls schools and 2% in Boys schools. 44% of

BoE^/BT were in the medium of instruction schools and 28%

each in the K.V* and Unisex schools. The school ratio of

B.Ed./B,T. was ; 96% Boys, 94% of English, 88% K.V.(each)

75% Gujrati, 73% Marathi, 72% Sindhi, 70% Urdu, 55% Hindi

and 44% Girls Schools. The Diploma Holders were 88% in the

medium of instruction schools, 7% in the K.V. and 5% in

the Unisex schools. The school ratio of Diploma holders

was t 39% Hindi, 28% Sindhi, 25% Gujrati, 20% Marathi and

Urdu, 3% K.V.(each) and 2% Boys. The ratio of untrained

teachers, was s 10% Urdu, 7% Marathi, 6% English and 3% of
K.V. (each), only.
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Table 4*44 shows the distribution of teachers as per 
their academic as well as professional qualifications. 
Subsequent tables no. 4,45 to 4*48 show the schoolwise 
breakdown of such teachers separately. Tables 4.44 and 
4,45 together reveal that 75% B.Ed./B.T, (84% of the 
groups) were graduates and 25% (80% of the group) were 
post-graduates, 100% M.Gan. and-B.Gcm.^ )f 95% B.Sc.,
77% M.A., 76% M.Sc, and 58% B»&» were B«£d. qualified.
Also# 43% were in the medium of instruction schools,
29% in Unisex schools and 28% in K.V. Their school-wise 
distribution was % Outside K.V. 19%, Boys 18%, English 
12% Girls and Gujrati 11%, K.V. in Gujrat 9%, Sindhi 8% , 
Hindi 6%, Marathi 4% and Urdu medium 2%e

Tables 4a44 and 4.46 together reveal that all 
untrained teachers were post-graduates and Bone was M.Com. 
Further, the 3 such teachers in K.V. were M.Sc,, 2 in 
English medium were M.Sc, and M.A., one in Marathi medium 
was M.Sc. and one in Urdu medium M.A*

Tables 4.44 and 4,47 together reveal that no Diploma 
holder was Post-graduate or B.Com. Maximum of them were.
B.A* (34) followed by B,Sc.(6) and 89% of them were 
employed in the medium of instruction schools, 7% in K.V. 
and 5j£% in the Unisex schools. Hindi medium employed 30%, 

Gujrati 26%, Sindhi and Marathi 8% each and Urdu medium 5%.

Tables 4.44 and 4.48 together reveal that only 
postfgraduat.es (all M.A.) were M.Sd./Eh.D. Also 71% of 
M.Sd. were M.A.-and 29% M.Sc. Also, the distribution of 
M.Ed, was : Outside K.V. and Hindi medium 29% each and K.V. 
in Ghjrati, Boys and Girls schools 14% each.
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Table 4*46 s Distribution of Untrained Teachers

Type of Schools Untrained Academic Qualification
--  Wo %

K.V. in Gujrat 1 14 M.Sc*
Outside K.v. 2 29 M.Sc,
Ihglish Medium 2 29 M.Sc. & M.A.
Marathi Medium 1 14 M.Sc*
Urdu Medium 1 14 M.A.

Total 7 100 M.Sc. (5) &
M.A. (2)

Table 4*47 * Distribution of Dipl ana Holdef Teacher

Type of School Diploma Academic Qualification—■ "■r?> rTiM^aaesta

NO %

K.v.in Gujrat 
Outside K.V. 
Boys 
Girls
Gujrati Medium 
Sindhi Medium 
Hindi Me dium 
Marathi Medium 
Ur da Medium

Total

1 2
2 5
1 2
1 2

10 26
8 20

12 30
3 8
2 5

40 100

B.A. -
B.Sc. and B.A. 
B-.A.
B.JU
B.Sc. (2) B.A* (3)
Bi.A®
B.Sc«(3) B.A*X9) 
3

B#A*

B.Sc. (6) & B.A*(34)

Not© s English medium schools had no diploma holder
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Table 4*48 t Distribution of M*Ed. and Eh.D. qualifiedteachers

Type of School M.Ed* Academic Eh eDa Academic
No % qualifi­cation No % qualifica­tion

K.V.in Gujrat 1 14 M«Sc. 1 33 M.A.
Outside K.V. 2 29 M.Aa. & M.A. 2 67 M.A*(both)
Boys 1 14 M.A.
Girls Schools 1 14 m*
Hindi Medium 2 29 M»A»(both) -

Total 7 100 M.A. iS)* 
M.Sce(2># 3 100 M.A* (3)

* 71% 
@ 29%
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Table 4*49 : Professional Qualification and Innovative
Proneness Scale as a Whole

Profess ional
Qualification Mean SD t-value

Untrained 542*1® 100.86 0*71

Diploma 553.57 71.58 0 *94
B *Ed «/B . T • 546.43 66.71 0*33

478.60 71*75 1*93
Ph.D. 537.09 77.33 1,69

Table 449 shows no significant relationship between 
the I.P.S. and professional qualification of teachers. The 
highest and lowest means were of Diploma holdersSrM.Ed.j 
respectively, and the highest and lowest SD scores were of 
untrained and of B«Ed./B.T., respectively.

Table 4»50 s Professional Qualification and Attitude to
Innovations as a Whole

Professional
Qualification Mean SD t—value

Untrained 118.35 20.39 4.58**
Diploma 119.87 20 «64 0.55
B.Ed./B.T. 123.79 19.77 0.66
M.Edo 105.80 11.03 1.80
Rl.D. 118,00 20.99 1,19

Table 4.50 shows the relationship of professional 
qualification with the Attitude to Innovation. Highly signi­
ficant relationship at «0l level in favour of untrained was 
found between the Eh«D. degree holders and the untrained 
teachers* The highest and lowest means ware of B.Sd./B.T* 
and Ph.D., respectively, and the highest and lowest SD 
scores were of £h«D. and M.ld,, respectively.
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Table 4<,51 shows the relationship of professional 

qualification with the components of Attitude to 

Innovation. Highly significant relationship at .01 level 

existed between Eh.D. and untrained in favour of Eh.D. 

on individual isation, and Teaching Learning Process and 

in favour of untrained on Curriculum Organisation, Staff 

Development and School Community Relationship. Such 

relationship also existed between B.Ed./B.T. and MJSd. 

in favour of B.Ed./B.T. on Teaching Resource and Staff 

Development. Significant relationship at .05 level 

existed between untrained and Diploma holders in favour 

of Diploma holders.

The highest and lowest means were of B.Ed./B.T. 
and M.Ed., respectively, on Curriculum Organisation, 
Teaching Resource, Internal School Organisation and 
Staff Development; Eh.D. and Diploma holders, 
respectively on Individualisation, and Diploma holders 
and M.Ed,, respectively,on Teaching Learning Process 
and School Community Relationship. The highest and 
lowest SD scores were of Eh.D. and M.Ed., respectively^ 
oh Teaching Resource and Staff Development? of Diploma 
holder and M.Ed., respectively, on Teaching Learning 
Process and School Community Relationship; of untrained 
and M.Ed., respectively, on Individualisation, of 
Diploma holders and B.Ed./B.T., respectively, on 
Curriculum Organisations, of B.Ed./B.T, and M.Ed., 
respectively, on Internal School Organisation.
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Table 4*52 s Professional Qualifieation and Situational
and Innovation Characteristics as a Whole„

Profess ional 
Qualification Mean SD b-value

Untrained 209.01 47.90 0.76

Diploma 195.77 35.68 2,26*

B*Sd./B*T. 200.14 44.33 0.41

M.Ed. 160.80 39® 82 1.74

HuD. 204.87 40.29 2,44*

* Significant at 0a05 level

Table 4*52 shows the relationship of professional 

qualification and the Situational and Innovation 

Characteristics as a Whole. Significant relationship at 

«05 level existed between Untrained and Diploma holders 

in favour of untrained and M#E&« and Ih.D. in favour of 

Ph.D. teachers. Highest and lowest means were of 

untrained and M.Ed., respectively, and the SD scores were 

of untrained and Diploma holders, respectively.
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Table 4.53 shows the relationship of professional 
qualification end Situational and Innovation Character­
istics. Highly Significant relationship at .01 existed 
between untrained and Diploma holders in favour of 
untrained on Staff Norms and System Norms; B.Ed./B.T. 
and M.Ed. in favour of B.Ed./B.T. and M.Ed. and Eh.D. 
in favour of Eh.D. on Compatibility, Riskness and 
Localiteness. Significant relationship at .05 level also 
existed between Eh.D. and untrained in favour of Eh.D. 
on Staff Norms and Localiteness and in favour of 
untrained on System Norms, untrained and Diploma holders 
in favour of Diploma holders on Riskness and Localiteness 
and in favour of untrained on Gosmopoliteness and between 
B.sd./B.T. and M.Ed. in favour of B.Ed./B.T. and M.Ed. 
and Eh.D. in favour of Eh.D. on Complexity.

The highest and lowest means were of Eh.D. and 
B.Ed./B.T., respectively, on Administrative Support; B.Ed./ 
B.T. and M.Ed., respectively, on Complexity and 
Compatibility; of Diploma holders and M.Ed., respectively, 
on Riskness and Localiteness; of Eh.D. and untrained, 
respectively, on-Staff Norms; of untrained and Diploma 
holders, respectively on System Norms and of Diploma 
holders and M.Ed., respectively on Riskness. The highest 
and lowest SD scores were of B.Ed./B.T. and Diplcma holders 
respectively, on Administrative Support; of B.Ed./B.T. and 
M.Ed. respectively, on Staff Norms, of B.Ed./B.T. and 
untrained, respectively, on System Norms, of Eh.D. and 
M.Ed., respectively, on Complexity of Diplcma holders and 
B.Ed./B.T., respectively, on Compatibility; of Eh.D. and 
Diploma holders, respectively on Riskness; of M.Ed. and 
Diploma holders, respectively on Localiteness and of 
Diploma holders and M.Ed., respectively, on Cosraopollteness.
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Table 4«54 s Professional Qualification and Change Belated
Values as a Idhole

Professional
Qualification Mean SD t~value

Untrained 214.61 42.42 0*31

Diploma 237.93 44.45 4*02**

B.Ed«/B’*T* 223.00 19.75 1.23

M* Ed* 211.00 30.59 1.01

ShfcDe 214.41 35.01 0*22

** Highly significant at 0*0l level

Table 4.§4 shows the relationship of professional 

salification and Change Belated values as a whole. 

Highly significant relationship at *01 level existed 

between untrained and Diploma holders in favour of 

Diplfcma holders. The highest and lowest means were for 

Diploma holders and M.Ed., respectively, and the SD 

scores were for Diploma holders and B«Bd./B.T., 

respectively.
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Table 55 shows the relationship between professional 
qualification and the components of Change Re 1 ated Values. 
Highly significant relationship at .01 level existed 
between untrained and Diploma holders in favour of Diploma 
holders on Progressivism and Dogmatism and Eh.D. and 
untrained in favour of untrained on Conservatism. Significant 
relationship at .05 level also existed between Eh.D. and 
untrained in favour of Eh.D. on Progressivism and in favour 
of untrained on Venturesomeness/ Diploma and B.Ed./B.T. 
in favour of B.Ed«/B.T. on Venture seme ness and in favour of 
Diploma holders on Conservatism and untrailed and Diploma 
holders in favour of Diploma holders on Conservatism.

The highest and lowest means were of Diploma holders 
and untrained, respectively, on Progress ivism and Dogmatism, 
of Diploma holders and B.Ed./B.T., respectively, on 
Traditionalism; of B.Ed,/B.T. and Dipl ana holders, 
respectively, on Venture saneness; of Diploma holders and 
Ph.D.# respectively, on Conservatism and of B.Ed./B.T. and 
M.Ed., respectively on Change Proneness. The lowest SD 
Scores were of B.Ed./B.T. on all components except Change 
Proneness. The highest SD scores of these components were 
of Diploma holder on Traditionalism, of M.Ed. on 
Progress ivism, of untrained on Dogmatism and Conservatism 
and of M.Ed. on Venturesomeness. The highest and lowest 
SD scores on Change Eroneness were of Diploma holders and 
M «Sd., res pe et ively.
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Table 4.56 t Distribution of Teachers according to Mobility

Type of School Besponse With mobility Without Mobility
No % No %

Part a - K.V.

K.V. in Gujrat 30 24 80 6 20
Outside 60 50 83 10 17

Total 90 74 82 16 18

% 35 13
Part B - Unisex Schools

Boys 50 40 80 10 20
Girls 32 24 75 3 22

Total 32 64 78 18 22
% 30 15

• Part <2 - Medium of Instruction

English 35 5 14 30 86
Gujrati 40 31 78 9 22
Sindhi 29 7 24 22 76
Hindi 31 25 81 06 19
Marathi 15 4 27 11 73
Urdu lo 2 20 8 80

Total 160 74 46 86 54
% 35 72

Grand Total 332 212 64 120 36

Table 4.56 shows the distribution of teabhers 
accordingtanobility. Those who had taught in another 
institution for one year or more before joining the present 
institution were regarded to be *S mobile and others 
without mobility. 64% were mobile and 36% *without* mobility. 
School wise distribution of mobile teachers was * K*V. 82%, 
Hindi 81%, Boys 80% Gujrati 78%, Girls 75%, Marathi 27%, 
Slndhi 24%, Urdu 20% and English 14%. The ratio of mobile 
teachers was 35% in the K.V. and medium of instruction 
schools and 30% in the Unisex schools.



Table 4.57 s Mobility and Innovative Proneness seal©
a Whole

Mobility Mean SD t-value

With Mobility 535.32 78.78 1.87
Without Mobility 545.34 81.98

Table 4.57 shows the relationship of teacher mobility 
with l.P.S. as a Whole. No significant relationship was 
found. The mean and SD scores were higher for ‘without* 

mobility group.

Table 4.58 s Mobility and Attitude to Innovation as a Whole

Mobility Mean SD t-value

With-JMobil i ty 116.53 20.82 1.86

Without Mobility 119.16 21.61

Table 4.58 shows the relationship of teacher mobility
with Attitude to Innovation as a whole. No significant

relationship was found. The higher mean as well as SD
scores were of ‘without* mobility group.

Table 4.59 s Mobility and Components of Attitude to
Innovation

Components With Without t-value
Mobility Mobility^

_____________________________Mean SD Mean St?
Individual is ation 20.64 3.84 20.58 4.29 0.22
Curriculum Organisation H.91 3.21 12.39 2.87 2.33*
Teaching Learning Process 19.92 4.18 20.65 4.10 2.60**
Teaching Resource 15.05 3.72 15.36 6.05 1.00
Internal School Organi­
sation 18.60 4.33 19.18 4.34 2.04*
Staff Development 18.89 4.39 19.22 4.43 1.11
School Community 
Relationship 11.47 3.02 12.12 3.16 3.17**

**Highly significant at O.Ol level 
* Significant 0.05 level.
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Table 4.59 shows the relationship of teacher mobility 

with the components of Attitude to Innovation. Highly 
significant relationships at .01 level was found in favour 
of without mobility group on Teaching learning Process and 

School Community Relationship. Significant relationship 

at .05 level was also found in favour of without mobility 
group. On Curriculum Organisation and Internal Schools 
Organisation. The highest and lowest means of the mobile 

group were for Individualisation and School Community 
Relationship, respectively, and of no mobility group on 

Teaching Learning Process and Curriculum Organisation, 
respectively. The highest and lowest SD scores of mobile 

group were on Staff Development and School Community 
Relationship, respectively and for Without mobility group 

on Teaching Be source and Curriculum Organisation, 

respectively.

Table 4.60 * Mobility add Situation and Innovation 
Characteristics as a Whole

Mobility Mean SD t>value

With Mobility 204.92 40.73 0.33
Without Mobility 204.02 41.03

Table 4.60 shows the relationship of teacher 
mobility with the Situation and Innovation Character­

istics as a Whole. No significant relationship was 
found. The higher mean and SD scores were of mobile and 
without mobility group, respectively.
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4.61 s Mobility and Components of Situational and Innovation Characteristics

Components With Mobility Without Mobility 
Mean SD Mean SD

t-value

Administrative
Support 26.83 7.76 27.30 6.40 0*90
Staff Norms 33.43 14.45 34.33 14.62 0.92
System Norms 16.71 7.15 17.17 7.58 0.95
Complexity 22.19 5.70 21.75 5.22 1.18
Compatibility 22*64 5.58 22.18 5.35 1.23
RLskness 32.40 7.05 31.69 6.64 1.53
Localiteness 32.91 6.76 31.99 6.91 2.03*
Cosmopoliteness 17.49 7.04 17.79 7.26 0.63

Table 4*61 shows the relationship of teacher 
mobility with the components of Situational and 
Innovation Characteristics. Significant relationship at 
*05 level existed on Localiteness in favour or mobile-' 
group. The highest and lowest means of both groups were 
for Staff Norms and System Norms, respectively. The 
highest and lowest SD scores of mobile group were for 
Staff Norm and Compatibility, respectively and of ‘without* 
mobility group for Staff Norms and ‘Complexity*, 
respectively.
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Table 4.62 t Mobility and Change Belated Values as a "Whole

Mobility Mean SD t-value

With Mobility 213.89 36.16 3 .46**

Without Mobility 222.43 38.27 •> *-

** Highly significant at O.Ql level.

Table 4.6 £ shows the relationship of teacher mobility
with Change Belated Values as a Itiole. Highly significant
relationship at .01 level was found in favour of without
mobility group. The higher mean and SD scores were also of

without mobility group. - - - -

Table 4.63 * Mobility and Components of Change• Belated
Values

Components With Mobility Without Mobility t-value
Mean SD Mean SD

Traditionalism 38.87 7.30 38.83 6.55 0.10
Prog re ss iv£$y«£ 38.91 7.20 39.85 7.27 1*95
Dogmatism 31.83 9.36 33.81 8.18 3.28**
Venturesameness 32.91 7.65 33.76 7.90 1.63
Sonservatism 29.99 9.21 32.76 8.40 4.62**
Change Proneness 41.42 8.16 41.36 7.57 0.12

** Highly significant at 0.01 level

Table 4.63 shows the relationship of teacher mobility 
with the components of Change Related Values. Highly 
significant relationship at *0l level was found in favour of 
without mobility group on Dogmatism and Conservatism. The 
highest and lowest means of both groups were on Change 
Prone ness and Conservatism, respectively. The highest and 
lowest SD scores of mobile group was on Dogmatism and 
Progressivism, respectively, and of without mobility group 
on Progress ivism and ‘Ventu re scraene ss 1, respectively.
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Part C - Medium of Instruction

English 35 2 6 33 94
Gujratl 40 - - 40 100
Sindhi 29 «■» tm 29 100
Hindi 31 4 13 27 87
Marathi 15 IMS *4* 15 100
Urdu 10 - *•« 10 100

Total 160 6 4 154 96
% 15 53

Grand Total 332 40 12 292 33

Table 6 4.64 shows the d Is tribat ion of teachers 
according to Prior Professional Experience. This variable 
included non-teaching experience only. 88% teachers has 
no such experience. The broad distribution of prior 
experience group which formed 12% of the total was t K.V. 
65%, Unisex schools 20% and medium of instruction schools 
15%. Their School-wise distribution was s wease 30% outside 
K.V., 27% K.V. in Gujrat, 10% Boys, 9% Girls, 13%, Hindi 
and 6% English medium schools. Details of no experience 
group is not being discussed.
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Table 4.65 s Prior Professional Experience and Innovative
Proneness as a Whole

Experience Mean SD t-value
Some 62.47 77.04 3.82**
None 27.08 69.40

** Highly significant at *01 level

Table 4.65 shows the relationship of Prior Professional 
Experience with innovative proneness as a whole. Highly 
significant relationship at .01 level was found in favour 
of experience group. The higher mean and SD scores were 
also of this group.

Table 4.66 s Prior Professional Experience and Attitute
to Innovation as a Whole

Experience Mean SD t-value
118.20 19.70 1.23
115.01 21.20

Table 4.66 shows the relationship of Prior Professional 
Experience with Attitude to Innovation as a whole, no 
significant relationship was found. The higher mean and 
SD scores were of some$None groups, respectively.

Some
None



4 318

Table 4,67 t Prior Professional Experience and Components
of Attitude to Innovation

Components 5<
Mean

Individu alis ation 20.90
Curriculum Organi­
sation 12.44
Teaching Learning 
process 20 .01
leaching Resources 15.25
Internal School 
Organisation 19.50
Staff Development 20.H
School Community 
Relationship 11.97

Hone t-value
SD Mean SD

3.69 20.01 4.40 1.77

2.56 12.00 3.06 1.27

3.70 20.00 4.43 0.04
3.68 15.10 3.91 0.34

4.40 18.72 4.44 1.51
3.82 18.58 4.51 3.93**

2.52 11.70 3.18 0.74

** Highly significant at Q*Ql level

Table 4.67 shows the relationship of Prior Professional 
Experience with the components of Attitude to Innovation. 
Highly significant relationship at .01 level existed in 
favour of experienced group. The highest and lowest means 
of some group were on Individualisation and School 
Community Relationship, respectively, and of note group 
were on Individualisation and School Community Relation­
ship# respectively. The highest and lowest SD. scores 
of some group were on Internal School Organisation and 
school community relationship# respectively, and of none 
group were on Staff Development and Curriculum 
Organisation, respectively .
Table 4.68 s Prior Professional Experience and Situation

and Innovation Characteristics as a Hhole
Level of Experience Mean SD t-value

Some 216.16 39.12 3.78**
None 199.15 36.89

** Highly significant at •0l level.
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Table 4.68 shows the relationship of Prior Professional 
Experience with the Situation and Innovation Characteristics 
as a Whole. Highly significant relationship at .Ql level 

was found in favour of experience group. Higher mean and 

SD scores were also of the same group.

Table 4.69 s Prior Professional Experience and Components
of Situation and Innovation Characteristics

Components Some
Mean SD

None
Mean SD

t-value

Administrative Support 28.14 7.71 26 .55 6.46 2.01

Staff Norms 37*21 14.14 32.72 14.80 3.61**
System Nomas 19.10 7.76 16.07 7.05 3.60**
Complexity 22.86 5*24 21.71 5.46 1.80
Compatibility 24.11 3.95 21.86 5.40 3.72**
Riskness 33.36 5.90 31.72 6.87 2.09*
Local iteness 33.74 5.83 31*96 7.05 2.22*
Cosmopol iteness 18.75 6.25 17.70 6.42 1.41

** Highly significant at *0l level 

* Significant at .05 level

Table 4.69 shows the relationship of Prior Professional 
Experience with the components of Situation and Innovation 
Characteristics. Highly significant relationship at .01 

level existed in favour of the experience group on Staff 
Norms, Systems Norms and Compatibility. Significant 
relationship at .05 level also existed in favour of the 
experience group on Administrative Support, Risk ness and 
•Localitfiness*. The highest mean and SD scores of.both 

groups were staff norms. The lowest mean asad SD scores of 

the experience group were on Cosmopoliteness and Complexity, 
respectively, and of the none group were on System norms and 
Compatibility, respectively.
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Table 4*70 * Prior Professional Experience jand Change 
Related Values as a Whole j

Experience Mean SD t-value

Some 225.38 30 jl4 3.24**
Hone 210.56 40.20 ' r

**Highly significant at *01 level

Table 4* *70 shows the relationship of Prior Professional 
Experience with the change Related Values as a whole. Highly 
significant relationship at *01 level existed in favour 
of ‘some* group. The higher mean and SD scores were of *soroe* 
and ‘none* groups, respectively*

Table 4,71 i Prior Professional, and the Components of
Change Related Values

Components ___Some ____Hone___ t-value
Mean SD Mean SD

Traditionalism 40.59 6.3i 37.56 6.88 3.82**
Pr ogre ss iv i am 40.36 5.36 38.30 7.90 2.36*
Dogmatism 34.91 8.53 31.65 9.50 2.97**
Venturesomeness 35.52 7.77 32.26 7.97 3.51**
Conse rvatism 32.23 9.30 30.81 9.21 1.35
Change proneness 43.34 5.19 39.19 3.80 4.37**

** Highly significant at #Ql level
* Significant at .05 level.

Table 4.71 shows the relationship of Prior Professional 
Experience with the components of Change Related Values. 
Highly significant relationship at *01 level existed in 
favour of the experience group on Traditionalism, Dogmatism, 
Venturesomeness, and change proneness. The significant 
relationship at .05 level also existed in favour of seme 
group on Prog res sivism. The highest and lowest means of both



321

groups were of Change Proneness and. Conservatism, 
respectively. The highest SD scores of sane and none 
groups were of Conservatism and Dogmatism,( respectively, 
and the lowest SD scores of these groups were of Change 
Proneness and 'traditionalism*, respectively.

jTable 4.72 i Distribution of Teachers According to 
In-Service Education. >

Type of School Response Samel None
NO % No %

Part A - K.V.
K.V. in Gujrat 30 30 100
Outside K.V. 60 mm mm 60 100

Total 90 - - 90 loo
% 28

Part B - Unisex Schools
Boys 50 4 8 46 92
Girls 32 - - 32 100

Total 82 4 5 73 95
Part C - Medium of Instruction

English 35 2 6 33 94
Guj rati 40 - mm 40 100
Sindhi 29 — mm 29 100
Hindi 31 1 3 30 97Marathi 15 15 looUrdu 10 - - 10 loo

Total 160 3 2 157 93
% 43 48

Grand Total 332 7 2 325 98

Table 4*72 shows the distribution of teachers as
Iper in-service education. The response was evaluated in 

‘Some* and 'None* Categories only. Teachers having attended 
any course in education organised by the Extension 
Department, NCEJRT or K.V. during the last three years were 
in the SSome« group and others in the ‘None * group.

|1
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In general, 98% teachers had received no in-service 
education. The ‘Sane* group was found to be 57% in Boys, 
29% in English and 14% in Hindi medium Schools. Other 
schools gave 100% ‘none* response, {

Table 4*73 s In-Service Education and Innovative Prone ness
as a Whole j

In-service
Education Mean SD t—value

Seme 544.70 81.43 3.40**
None 526.55 75.62

i
• '

** Highly significant at 0.01 level

Table 4.73 shows the relationship of In-service Education
I

with I*P*S* as a whole. Highly significant!relationship at 
.01 level was in favour of ‘Some* group. Tlie mean as well 
as the SD scores were also higher of ‘seme* group.

i
i

Table 4.74 t In-Service Education and Attitude to
Innovation as a Whole |

In-Service
Education

MSan SD j
1

„ 1

t-value

Some 118.49 20.^8 2.29*
None 115.25 21.43

1

Table 4.74 showsthe relationship of In-Uervice Education 
and Attitude to Innovation as a Whole. Significant relation­
ship at .05 level existed in favour of *some1 group. The _
mean score was higher for ‘seme* group and 
higher for *None* group.

the SD scores was

!

I
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I

Table 4*75 : In-service Education and Components of
Attitude to Innovation |

Components Some iNone t-value
Mean SD Mean SD

Indivldualisation 20.67 3.86 20.51 4.25 0.61
Curriculum Organization 12.26 2.65 u.ajo 3.74 5.65**
Te aching-Le ami ng 
Process 20 .19 4.08

1
20.1|1 4.35 0.28

Teaching Resources 15.19 3.77 15.01 6.02 0.29
Internal School 
Organisation 19.01 4.46 18.37 4.06 2.10*
Staff Development 19.20 4.26 18.60 4.66 2.03*
School Community 
Relationship 11.77 3.07 11 * 5jl 3.10 1.27

** Highly significant at 0 «0l level
i
1 ■

* Significant at 0.05 level.

TSble 4.75 shows the relationship of in-service 
education with the components of Attitude to Innovation,
The highly significant relationship at .Olj level existed 

in favour of some group on Curriculum Organisation and 
significant relationship* at .05 level alsoj existed in 

favour of some group on Internal School Organisation and 
Staff Development. The highest means of the two groups 
were of * Individualisation* and the lowest1 means were on 

School Community .Relationship for same group and Curriculum
i

Organisation for none group. The highest and lowest SD
i

scores of ‘sane* group were on Curriculum Organisation and
Internal school Organisation, respectively 
group were on Teaching Resource and School 
Relationship, respectively.

and of none 
Community
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Table 4*76 t In-Service Education and situational and
Innovation as a Whole

In-service
Education Mean SD

Some
None

207.79
198.24

40.19
41.37

t—value

3.51**

** Highly significant at O.Ol level
Table 4.76 shows the relationship of in-service 

education with Situation and Innovation Characteristics 
as a whole. Highly significant relationship at .01 
level existed in favour of Seme group* The higher mean 
was of *Some* group and the SD was of "None* group.

Table 4.77 s In-Service Education and Components ofSituational and Innovation|Characteristics

Components Some None t-valueMean SD Mean “SD
Administrative Support 27.37 7.05 26.28 7.82 2.22*
Staff Norms 34.70 14.49 31*78 14.37 3.01**
System Norms 17.20 7.12 16.21 7.59 2.02*
Complexity 22.41 5.30 21;30 5.95 2.97**
Compatibil ity 23.23 4.99 20 I98 6.15 6.22**
Riskness 32.83 6.62 32.43 7.49 0.86
Localiteness 33.38 6.85 33*85 6.74 1.47
Cosmopolitenass 18.27 6.87 16^23 7.40 4.31**

** Highly significant at 0.01 level 
* Significant at 0.05 level.

Table 4.77 shows the relationship of in-service 
education with the components of Situational and 
Innovation characteristics. Highly significant relation­
ship at *0l level existed in favour of fSome * group on 
Staff Norm£; Complexity, Compatibility arid Cosmopoliteness.
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Significant relationship at * *05 level also existed
in favour of some group on Administrative! Support and
System Norm. The highest mean of ‘Some* group and SD

scores of both groups were of Staff Normal The lowest
means of both the groups were of System wbrtns. The
highest mean of None group was of lLocali|tenessJ The

u<*.re.lowest SD scores of the two groups,of Compatibility and 
‘Complexity*, respectively. j

Table 4*78 i In-service Education and Change Related
Value as a Wide {

Level ©£ In-Service Mean SD t-value
Education___ _____________________________ I ____

i
Some 218*64 37j.87 2*29*
None 212*96 35.19

♦Significant at 0*05 level j
* I

f

Table 4.78 shows the relationship of in-service 
education with change Elated values as a Wide. 
Significant relationship at .05 level existed in favour 
of- ‘Sane* group. The higher mean as well las SD Scores 

were also for ‘Seme* group.

Table 4.79 t In-Service Education and Components of
Change Related Values j

Component ____Some None __ t-value
Mean SD Mean SD

____________________________ ______________________ - _______ ____i____________________

Traditionalism 39.05 7.17 33.46 6.83 1*24

Progress ivism 39.23 7.38 39.27 6.94 0.13

Dogmatism 33.43 8.99 31.431
9.02 2.68**

Venture Scste ness 33.60 7.93 32.38
j

7.30 2.37*
Conservatism 31.37 9.10 30 .01 8.34 2.25*
Change Proneness 41.48 7.84 41.47 8.21 0.21

** Highly significant at 0 »0l level j
* Significant at 0*05 level*
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Table 4.79 shows the relationship of In-service 
Education with the components of Change Related Values.
Highly significant relationship at .01 level existed in

!

favour of ‘Some1 group on ‘Dogmatism* andj significant
relationship at *05 level also in favour of ‘Same*
group#vj*Venturesomeness * and ‘Conservatism*. The highest
and lowest means of both groups were of Change Proneness
and Conservatism, respectively, and the lowest SD
scores of both the groups were of Traditionalism . The

a?** i
highest SD s cores of sane none groups were for 
Conservatism and Dogmatism, respectively.!

Table 4*80 * Distribution of leathers According to
Professional Reading Habit.

________________________________________ j___

Type of School Response Some j None
No %No ; %

Part h - K.V.
'
!

K.V.in Gujrat 30 3 10 29 90
Outside K*V. 60 6 10 54 90

Total 90 9 10 81 90
% 90 25

Part B - Unisex Schools

Boys 50 50 100
Girls 32 - - 32 lop

Total 82 - - 82 100
% 25

- Part C - Medium of Instruction
English 35 1 3 34 97
Gujrati 40 - mm 40 loo
Slndhi 29 mm mm 29 100
Hindi 31 .. mm 31 loo
Marathi 15 m. 15 loo
Urdu 10 - - 10 100

Total 160 1 1 159 99
% 10 50

Grand Total 332 10 3 322 97
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Table 4*80 shows the distribution of teachers .according 

to professional reading habit. In all 97?j» teachers formed 

the ‘None* group i»e. in the past 3 years they did not 

read any research study in education. 90?6 of the teachers 

having access to professional material were in the K.V. 
and 10% in English medium schools. Biey were however only 
10S6 of the K.V. and 3% of the English medium school 

teachers.

Table 4*81 t Professional Reading Habit and Innovative
Proneness as a Whole

Reading Habit Mean SD

Some 443.34 61.20

Hone 423.49 53.95

t-value

3,35**

**Highly significant at 0*01 level 
Table 4.8l shows the relationship of Professional 

Reading Habit with Innovative Proneness as a Whole. 
Highly significant relationship at «0l level existed in 
favour of ‘some* group. The higher mean as well as SD
scores, were also of ‘some* group.

Table 4*82 t Professional Reading Habits and Attitude
to Innovation as a Whole

Reading Habit Mean
i
SD t-value

Some 118.60 22.42 3.23**
None 113*55 20.84

J

** Highly significant at 0.0l level.

Table 4.92 shows the relationship of Professional 
Reading Habit with Attitude to Innovation as a whole. 
Highly significant relationship at .01 level existed in 
favour of ‘Some * group. The mean and SD scores of this 

group were also higher.
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Table 4.83 s Professional Reading Habits arid Components
of Attitude to Innovation

Components Sane None t~value
Mean SD Mean SD

____________________________________________________ <_________________

Individualisation 20.79 4.91 20 .06 4.20 2.46* *
Curriculum Organisation 12.26 3.98 H.46 3.42 3.48**
Te aching-Learning
Process 20.24 4*12

1

19.93 4.31 1.00
Teaching Resources 15.28 4.83 14.77 3.89 1.48
Internal School 
Organisation 18.91 4.27 18.43 4.55 1.48
Staff Development 19.30 4.85 18.04 4.76 3.86**
School Community
Relation 11.79 2.87 * LI.5 3.66 1.95

** Highly significant at O.Ol level
* * Significant at 0*05 level

Table 4.83 shows the relationship of Professional 
Reading Habit with the components of Attitude to Innovation. 
Highly significant relationship at .01 level existed in 
favour of ‘some* group on ‘Curriculum Organisation* and 
Staff Development, and significant relationship at .05 
level also in favour of some group on Individualisation.
The highest and lowest means of both groups and highest
and lowest SD scores of ‘seme* group were of Individua­
lisation and School Community Relationship, respectively. 
The highest and lowest SD scores of the ‘none* group were 
of Teaching-Learning Process and Curriculum Organisation, 
respectively.
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Table 4,84 : Professional Reading Habits and Situational
Innovation Characteristics as a Whole

Reading Habits Mean SD t-value

Some 207,46 41.48 4,00**
None 195.36 37.16

** Highly significant at 0*01 level

Table 4,84 shows the relationship of Professional 
Reading Habit with the Situation and Innovation 
Characteristics as a whole. Highly significant relation­
ship at ,01 level was in favour of ‘some* group. The 

higher mean and SD scores were also of lsone* group.

Table 4,85 s Professional Reading Habit and Components
of Situational and Innovation Characteristics

Components Some None t-value
Mean SD Mean SD

Administrative
Support 26.97 7.60 17.12 6,41 0.27
Staff Norms • 34*53 14.47 31.15 14.37 3.14**
System Norms 17.39 7.34 15.16 7.24 4.14**
Complexity 22.26 5.78 21.52 4.89 2,27*
Compatibility 23.03 5.43 20.12 5.59 5.72**
Riskness 32.41 6.94 31.55 6.82 2.05*
Local iteness 31,92 6.84 31.59 6.65 2.61**
Cosmopoliteness 17.81 7.12 16.89 7.05 1.74

** Highly significant at 0.01 level 
* Significant at 0.05 level

Table 4.85 shows the relationship of Professional 
Habit with the components of Situationjtfand Innovation 
Characteristics. Highly significant relationship at ,01 
level in favour of ‘scm®* group was found on Staff Norms,
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System Norms, Compatibility and Localiteness and the 
significant relationship at *05 level also in favour of 
'some* group was on Complexity and Riskness. The highest 

SD scores of both group and the highest mean of 'seme* 
group were of Staff Norms * The highest and lowest means 
of *non© * group were of Localiteness and Cosmopoliteness, 
respectively. The lowest SD scores of both groups were 
for Compatibility. The lowest mean of ‘some* group was 
of System Norms.

Table 4*86 t Professional Reading Habits and Change
Related Values as a Whole

Reading Habits Mean SDi t-value

Seme 217.43
i.

36.23 1*04
None 214.55 39.71

Table 4*86 shows the relationship of Professional 
Reading Habit with the Change Related Values as a Whole.
The relationship was not significant. The 
of ‘seise* group and the higher ‘SD* score 
group.

higher mean was 
of ‘None*

Table 4.87 t Professional Reading Habit and Components of
Change Related Values {

Components Seme None t-value
Mean SD Meanj SD

Traditionalism 39.43 6.90 37.00 6.98 4.66**
Progressivism 39.32 7.01 38.92 7.92 0.74
Dogmatism 32.57 9.35 32.55 7.92 0.47
Venturesomeness 33.59 7.76 31.92

(
7.56 2.90**

Conservatism 30.95 9.40 30.82 7.77 0.20
Change Proneness 41.70 8.82 40.42i 8.63 21.15*

**Highly significant at 0.01 level 
-^Significant at 0*05 level

i
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English
Gujrati
Sindhi
Hindi
Marathi
Urdu

Total 
: %

Grand Total

Table 4.87 shows the relationship of professional 
reading habit with the components of Change Related Values, 
Highly significant relationships at .01 lejvei existed on

I
traditionalism and Venture saneness and Significant 
relationship at *05 level on change proneness, all in 
favour of some group. The highest and lowest means of both

igroups were of Change Proneness and Conservatism, 
respectively. The lowest SD scores of botlj the groups were 
for Traditional!an. The highest SD scores Jof both groups 
were of Conservatism and Change Proneness; respectively.

Table 4.88 t Distribution of teachers according to
Professional Satisfaction

Type of School Response Very Not very 
Satisfied Satisfied
NO % -No %

Part A - K.V.
K.V,in Gujrat 30 ,20 67 1C 33
Outside K.V, 60 36 60 24I 40

Total 90 56 62 34 38
% 42

!

17
- Part B - Unisex Schools

Boys 50 14 28 k 72
Girls ; 32 10 31 22 69

Total 82 24 29 58 71
% 18 29

Part C - Medium of Instruction
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Table 4.88 shows the distribution of teachers according 

to professional satisfaction. It was presumed that all 
respondents were satisfied from their profession and the 
difference lie in being Very satisfied andj not being very 

satisfied. In all, 40% teachers were very satisfied and 
60% were not so satisfied. 42% of the satisfied group was 
from K.V. and 40% from medium of instruction schools, ffiieir 

school wise distribution was s 67% K.V. in Gujrat and 
Marathi, 60% outside K.V., 55% Sindhi, 50% Urdu, 31% Girls 

school 2&/> Boys school, 23% Hindi, and English and 17% 
Gujrati medium schools. I

Table 4.89 Professional Satisfaction and Innovative 
Eroneness as a Whole

Satisfaction Level Mean SD b-valu©

Very Satisfied 
Not Very Satisfied

543.29 79.55 3.80**
518.88 78.95

** Highly significant at 0.01 level.

Table 4.89 shows the relationship of professional

satisfaction with Innovative Proneness as a Whole. Highly
„ |

significant relationship at .01 level4 in favour of very 
satisfied group. This group also had the higher mean and 

SD scores.

Table 4.90 s Professional Satisfaction and 
Innovation as a Whole

Attitude to

Satisfaction Level Mean sb
i

t—value

Very Satisfied 118.03 20.86 1.92
Not Very Satisfied 114.76

|
22.01

i
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Table 4,90 shows the relationship of 
Satisfaction with Attitude to Innovation 
significant relationship was found. The 
the *Very Satisfied* group and the higher 

the not Very Satisfied group.

hi

Profess ional
as a whole. No 
gher roe an was of 
SD score of

Table 4,9l t Professional Satisfaction and Components of
Attitude to Innovation

Components Very Satisfied N<3t Very t-value
__ Satisfied

Mean SD Mean SD

Individualiaation 20.67 3.96 2 ).39 4.14 0.88
Curriculum Organization 12.06 3*05 1 2.14 3.32 0.34
Te aching-LQarning 
process 20.26 4.15 1 9.75 4.24 1.54
Teaching Resources 15.23 4.71 1 4.86 4.26 0.99
Internal School 
Organisation 18,91 4*26 1 8.31 4.64 1.72
Staff Development 19*15 4.87 1 8.37 4.50 2.19*
School Community 
Relationship H.13 3.12 1 1.07 2,81 3.00*

** Highly Significant

r4O•o

level
- * Significant at 0*05 level

Table 4,9l shows the relationship of Professional 
Satisfaction with the componentsof Attitude to Innovation. 
Significant relationship at ,05 level in |favour of Very 
satisfied group existed on School Community Relationship 

and Staff Development. The highest and lowest means of 
both groups were of Individualisation and School community 
relationship, respectively. The highest and lowest SD 
scores of very satisfied group were«)6taff Development 
and curriculum organisation, respectively and of the not 
very satisfied group of Internal School Organisation and 
School Community Relationship, respectively.
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Table 4.92 s Professional Satisfaction and Situational
and Innovation Characteristics as a Whole

Satisfaction Level Mean SD t-valu®

Very Satisfied 207.36 40.88 4.44**
Not Very Satisfied 192*85 40.69

** Highly significant at O.Ol level.

Table 4.92 shows the relationship of Professional 
Satisfaction with Situational and Innovation Characteristics 
as a whole. Highly significant relationship at *0l level 
was in favour of very satisfied group. The higher mean and 
SD scores were also of this group.

Table 4.93 s Professional Satisfaction an 
Situational and Innovation

i Components of 
Characte ristics

Components Very Satisfied Not Very 
Satisfied

t-value

Mean SD M<a an SD

Administrative Support 27.44 7.33 25 .14 7.07 3 •91**
Staff Norms 34.34 14.66 31 .15 14.48 2 ,73**
System Norms 17.10 7.39 IS .86 6.80 2 .10*
Complexity 22,22 5.49 21 .26 5.74 2 .15*
Compatibility 22.68 5.50 21 .64 5.46 2 .33*
Riskness 32.33 8.65 30 .59 7.82 3 .48**
Localiteness 32.98 6.55 30 •96 7.68 3 .69**
Cosmopoliteness 17.84 7.22 16 .55 6.56 2 .24*

** Highly significant at O.Ol level 
* Significant at 0.05 level

Table 4.93 shows the relationship of professional 
satisfaction with the components of Situajtional and 

Innovation Characteristics. Relationships; on all Components 
were significant in favour of very satisfied group, jh-

i
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The highly significant relationship/at .01 level were on 
Administrative Support, Staff Norms, and Localiteness and 

signifidant relationship at .05 level were on Staff Norms, 
Compatibility, Cosmopolitaness and Complexity. The highest 
means and the SD scores of both group® wsrjff of Staff Norms 

and the lowest means of both groups were of System Nontry; 
The lowest SD scores were of Complexity for very satisfied 

group and of Compatibility for not very satisfied group.

Table 4.94 i Professional Satisfaction and
Values as a Whole

Chang© Related

Satisfaction Level Mean SD t-valu©

Very Satisfied 218*05 37.
Not Very Satisfied 211.18 36.

U 2.30*

54

♦Significant at 0.05 level

Table 4.94 shows that relationship 
Satisfaction with the Change Related Value 
Significant relationship at .05 level exis 
of very satisfied group. The higher mean a

of Professional

s as a whole.
ted in favour
nd SD scores

were also of this group.

Table 4.95 Professional Satisfaction and Components of 
Change Related Valu'e

Components Very Satisfied Not Very 
Satisfied

t-value

Mean SD Mean SD

Traditionalism 38.88 7.00 38.78 7.33 0.18

Progressivism 39.60 7.22 37.59 7.09 3.46**

Dogmatism 32.55 9.U 32.26 8.70 0.40
Ventu re sane ne ss 33.38 7.83 32.42 7.32 1.53
Conservatism 30.75 9.15 30.68 8.50 1.28
Change Proneness 41.94 8.70 39.09 8.66 4.48**

** Highly significant at 0.01 level.
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Table 4.95 shows the relationship ofi Professional 

Satisfaction with the components of Change delated Values.
i

Highly significant relationship at .01 level existed in 

favour of very satisfied group on Progressivism and 

Change Proneness. The highest and. lowest means of both 

groups were on Change Proneness and Conservatism, 

respectively and the highest SD scores of both groups were 

on Dogmatism. The lowest SD scores were on Traditionalism 
for Very Satisfied group and on Progresskvism for not very 

satisfied group.

4*5 Analysis of L.B.D.Q. Data

be®ie data yielded by the L.B.D.Q. has 

the basis of 4 patterns of leadership be 

School Principals and Quadrant Scheme giv 

(1966). The results are being presented 

The four leadership behaviour patterns

en analysed on 

laviour of the 

en by Hal pin 

Ln this chapter, 

are as follows j$-

(1) HH Pattern - where the Principals are found high on

Initiating Structure as well as consideration
|

dimensions.

(2) LH Pattern- where they are low on Initiating 

Structure and high on Consideration.

(3)

(4)

LL Pattern - where they are low on both dimensions.

HL Pattem — where they are high on Initiating 

Structure and low on consideration.
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% 19

Part C

31

Medium of

English 10 6 1 1 2
Guj rati 10 5 2 0 3
Sindhi 10 5 0 0 5
Hindi 10 3 2 0 5
Marathi 5 2 0 0 3
Urdu 5 2 1 0 2

Total 50 23 6 1 20
% 53 46 17 71

Grand Total 90 43 13 6 28
% 48 14 7 31

33 22

Instruction

Table 4.96 shows the distribution of School 
principals as per 4 leadership behaviour patterns in different 
types of schools. In all it was 48% HH (effective), 31% LL 
(ineffective), 14% HL (with work bias) and 7% LH (with human
bias). Schoolwise distribution of effective Principals was
60% K.V. and English medium; 50%. Girls, Gujrati and Sindhi
medium; 40% Marathi and Urdu medium and 30% Boys and Hindi
medium schools. Ihe ineffective Principals were distributed
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as : 60% Marathi, 50% Hindi and Sindhi; 40% Boys and 
Urdu, 30%, Gujrati,20% Girls and English and 10% K.V. The 
over all ratio of HL (work bias) Principals was double 
that of LH (ljuman bias) Principals. Schoolwise distribution 
of HL Principals was : 20%K»V. in Gujralv Bjcys Girls, Gujrati, 
Hindi and Urdu medium schools and 10^ outside K.V. and 

English medium schools. The LH Principals on the other hand 
were found only in outside K.V. (20%), K*V.j in Gujrat, Beys, „ 

Girls and English medium schools (1©%) . The'se types of 
Principals were in equal ratio in the K.V. and Unisex group 
of schools. The medium of instruction group had 12% HL and
2% LH Principals. Plotting of this data has 
table 4*97.

been show in
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Table 4.97 describes the leadership behaviour 
patterns of the Principals on the dimensions of Initiating 

Structure and as per the LBD& data explained in the 
Table 4.96. The results confirm the hypothesis that the 
ratio of effective Principals (HH) is higher than the 

ineffective Principals (LL). The mean scores of Initiating 
Structure and Consideration dimensions wejre 39.54 and 

38,04, respectively, the difference being jt.50 only. There 

is a high positive correlation between these two 
dimensions (r =* 0.78, highly significant at ,0l level).

The mean scores Indicate that the leadership behaviour of 
the Principal is balanced at sufficiently jhigh lever. It

is in confirmity with the conclusion drawn from the
i

explanations of the components of the quadrant scheme given 
by Hal pin (1966) . According to him the leader in any 
organisation, to be really effective, should maintain 
balance between 'Initiating Structure* and ‘Consideration* 

at sufficiently high level, because changes in die attitudes 
and group characteristics such as harmony, intimacy and 
procedural clarity are significantly associated with the 
leadership behaviour style of the leader.

The behaviour of leader is a Key Factor in 
maintaining high level of group efficiency, and healthy and 
inspiring environment in die institution in which the 
group functions. High ‘Initiating Structure1 combined with 
high ‘Consideration* is associated with favourable group
attitudes and with favourable changes in group attitudes.

i
The persons occupying the leadership position should be 
specially careful about how the group perceives their 
behaviour in the organisation and should rLake necessary 

changes in their behaviour to bring out effectiveness.
Hal pin in one of his studies of leadership behaviour of 
educational administrators in U.S.A. arrived at the mean
scores of 39.90 of ‘Initiating Structure1 and 41.10 of
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‘Consideration1 * The Principals under study with relative 
scores of 39.54 and 38.04, respectively, seam to be lower 
on both ‘dimensions. Darji (1975) with near similar 

results explained the autosr^tis possible cause of this 
difference as the autocratic leadership background of the 
country. In India the Principals, generally regard the 
teachers as their subordinates in all respects. As against 
tliis the Principals in the u.S.A. consider the teachers as 
their colleagues. The present study has nevertheless 
revealed satisfactory results in Indian situation. This 
conclusion is supported by the position explained in 

table 4.98*

Table 4.98 » Comparative Results of Pour Studies

SHELAT(Baroda District) 

Consids ration
Below Above
Mean Mean

Above
Mean

■rit

Below
Mean

HL
13%

(4)
J(f3
LL
34%

)

HH
46%

(1)

(zy
LH
7%

{I-Srteav
i 37-3^

atxon 
Mean 36.04

Darj i (Panchmahal Dis trict)

Consi 
Below 
M©an -l

deration
Above
Mean

\ HL 1
l 9%

i.......(4)... 1 1

- ^EG 
0>

*4

\ C3)

| LL

J 36%

(2) i J-c>*v 1 | Mean 40.07
LH |
6% |

(M=l00) Consideration Mean
1 * 39.08

PRESENT STUDY
(Gujrat State and Outside KY)

| HL
S (14%) 
t (4)

f
HH J

(4834) <
(1) St s

W S*
 ^ O

J w

---
-■-

---
---

1

W jMean 39.54
LH *

7% i

Consideration Mean * 38*04
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Table 4.98 reveals that the present investigation 
covering the entire Gujrat State and the K.V. located in 
other States of India compares well with the previous 
investigations of Shelat (1974), Darji (l9j75), and 
Trivedi (1981) conducted in the Baroda District,
Panchmahal District and Saurashtra, respectively. Hie 
common conclusion of 3 of these studies isj that in the 
secondary schools there are more effective; than the 
ineffective Principals the difference in ratio being 
between 12% and 17% aid the Principals with LH style 
(humas bias) is the least. Sheiat*s study jof Baroda 
district deviated in so far as the first part of

i
conclusion is concerned and indicated higher ratio of 
ineffective Principals, the margin of difference, however, 
being insignificant (250 .

Table 4.99 Distribution of Teachers j&nong the Schools 
having Principals with Pour Leadership 
Behaviour Patterns

Type Total HH HL LH LL
.Eesponse

Part A - K.V*
K.V.#in Gujrat 30 18 6 3 3
Outside K.V. 60 36 12 6 6

Total 90 54 18 9 6
% 34 33 45 9

Part B - Unisex Schools
Boys 50 15 10 5 20Girls 32 15 7 3 7

Total 82 30 17 8 27
% 19 32 40 27

Part C - Medium of Instruction
English 35 21 3 3 8Guj rati 40 20 8 12
Sindhi 29 14 15Hindi 31 9 6 16Marathi 15 6 mm 9Urdu 10 4 2 - 4

Total 160 74 19 3 64
% 47 35 15 64

Grand Total 531 158 54 20 loo
% 48 16 16 30
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Table 4.99 shows the distribution of teachers in 
different types of schools with various leadership patterns. 

In all 48% teachers were under effective leadership and 30% 
in the ineffective leadership. K.V. had 34%Jteachers in the 

effective and 9% in the ineffective leadership schools.
effective and 
.bution in other 
Boys; 47% and 
English; 50%

Of the K.V. teachers 60% were working under 
10% under ineffective Principals. The distr; 
schools was s 30% and 40%, respectively, in 
22% in Girls, 60% and 23%, respectively, in 
and 30%, respectively, in Gujrati; 48% and !>2%, respectively, 
in Sindhi? 29% and 52%, respectively in Hindi; 40% and 60%, 
respectively, in Marathi and 40% and 40%, respectively, in 
Urdu medium schools.

Relative L.B .Patterns

Table 4.100 : Patterns of Leadership Behaviour in the K.V.

Type of K.V. Total HH HL LB LL

K.V.in Gujrat 10 6 2 1 1
Outside K.V. 10 6 1 2 1

Others 70 31 10 3 26
(100) (44) (14) (5) (37)

Figures in parentheses show percentages.

Table 4.100 shows the relative ratios of LB patterns in 
K.V. and other schools. The highest and lowest ratios of 
effective and ineffective Principals were in the K.V. The 

pattern of response from the two types of K.V. was similar 
on HH and LL leadership.

Table 4.101 shows the relationship of Initiating 
Structure pi mean difference between the K„V. and other 
schools,No significant difference was found. The means of



Tat&e 4»l0l s Relationship of Principals' 
K.V. with other Schools on 
Structure
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Re sponse of 
Initiating

Type Total Mean SD V ariable t-value

K.V.in Gujrat 10 37.18 7.28
Outside K.V. 10 37.50 6.88
Others - 70 34.89 5.61

1.2 0*26
2-3 1.48
1—3 1*29

both types of K.V. were higher than other 
of outside K.V. was higher than the K.V.

Table 4.102 s Relationship of Principals* 
Conside ration

schools and that
in Gujrat.

Response on

Type Total Mean SD Va riable t-value

K.V.in Gujrat 10 35.68 5.44
Outside K.V. 10 32.40 5.53
Othefcs 70 30.75 6.91

1-2 0.86
1- 3 1.79
2- 3 1.27

Table 4.102 shows the relationship of mean difference
I

on consideration. The difference was not significant. The 
Means of both types of K.V. were higher [than others and 
the highest mean was of the K.V. in Gujrat.

Table 4.103 % Patterns of Leadership Behaviour in Unisex 
of Schools I

Type Total •HH HL LH LL

Boys 10 3 2 1 4
Girls 10 5 2 1 2
Mixed 70 42 6 [4 18

(100) (60) (8) (6)
S

(26)

Figures in parantheses show percentages.

Table 4.103 shows the relative ratio of LB pattern 
in the unisex and other schools. The highest ratio of
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effective Principals was in the Mixed Schools followed 
by Girls and Boys Schools. The • highest rgtio of 
ineffective Principals was in the Boys schools followed# 

by the Mixed and Girls Schools. These findings are in 
confi unity with Trivedl (1981) .

Table 4.104 s Relationship of Principals* Response of 
Unisex and other schools on Initiating
Structure

Type NT Mean SD Variables t-value

Boys 10 34.31 7 .61 jL 1.13
Girls 10 36.24 7.56 1-3 1.70
Mixed 70 37.81 6.11 2-3 0.21

Table 4*104 shows the relationship of Initiating 

Structure mean difference on Unisex and Mixed school. No
significant difference was found. The highest and lowest

I
means were of the Mixed and Boys schools, respectively.

Table 4.105 Relationship of Principal*s 
Gonside ration

Response on

Type Total Mean SD Variables
i..... ........ .

t-value

Boys 10 35.19 7.99 1«»2 1.53
Girls 10 37.58 9.04 Lw»3 1.78
Mixed 70 38.81 8,61 2-3 0.10

Table 4.105 shows the relationship of mean difference 

on Consideration. No significant difference was found.
The highest and lowest means were of the mixed and Boys 
schools, respectively.
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Figures in parantheses show percentages

Table 4,106 shows the relative ratios of L.B. patterns 

in the Medium of Instruction and other schools. The ratio 
of effective Principals in English medium schools was 

higher and in Gujrati and Sindhi medium schools equal 
as compared to the non-medium group schools. The ratio of 
ineffective Principals was lower in English medium and 
higher in all other medium schools in relation to other 

schools. The ratio of LH pattern of all medium schools was 

lower than non-medium schools. The ratio of Urdu medium 
schools only was higher' than the non-medium schools on 

HL pattern.

Table 4.107 shows the relationship of 

Structure mean difference between the Med
Initiating 

ium of
Instruction and other schools. No significant difference
was found. The mean of English medium was highest and of

Table 4.106 Patterns of Leadership Behaviour in the 
Medium of Instruction Schools

Medium Total HH HL LH LL
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SN Medium Total Mean SD Variables t-value

1 English 10 39.17 7.60 1—2 0.60
-3 0.45

2 Gujrati 10 38.72 7.28 -4 0.18
-5 0.17

3 Sindhi 10 38.32 8.12 -6 0.40
-7 1.82

4 Hindi lo 37.75 7.64 2-j-3 0.14
44 0.70

5 Marathi 5 36.78 7.19 ±5 0.49
46 0.96

6 Urdu 5 36.30 4.27 1.62
344 0.57

7 Others 40 36.31 7.34 *i*5 0.55
-6 0.75
4*7 1,40

US 0,01
T6 0.18
77 0.98

546 0.20i-7 0.8764? 0.59

Urdu Schools 
were higher 
Table 4.108

lowest. The means of other medium schools 
than non-medium schools.
t Relationship of Principals* 

Medium of Instruction School
Response of the 
s on Consideration

SN Medium. Mean SD Variables t-balue
1, English 10 37.56 7.77 lf2 0.21

37.19
i»3 0.96

2,li j tCujrati 10 9.46 -4 0.69
45 0.63

3 Sindhi 10 39.11 9.02 46 1.48

10
47 1.21

4 Hindi 34.54 10.21 2|3 0.60
8.71

44 0.75
5 Marathi 5 34.82 45 0.71

«-6 1,42 
1 rw;6 Urdu 5 34.02 5.48 If

Table 4.107 * Relationship of Principals* Response of the 
Medium of Instruction Schools on Initiating 
Structure
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Table 4,108 shows the relationship of Consideration mean 
difference between the Medium of Instruction and other 
sdhools. Significant difference at ,05 level was found 
between Sindhi and Urdu medium schools in favour of Sindhi 
medium. The highest and Lowest means were of Sindhi and 
Urdu schools, respectively. The means of'English and - 
Gujrati schools also remained above the non-medium schools,

4,6 L,B,Patterns and Innovative Prone ness

In this section the relationship of Principals* 
Leadership behaviour Patterns and their innovative proneness 
has been analysed. In all 25 tables have been prepared - 21 
for I.P.S. components, 3 for different sections and one for 
the l,P.S, as a whole. No significant difference was 
revealed on any component.

Table 4,109 x L.B. Patterns and Innovative Proneness as 
a Jiiole

347

' HH
(1)

HL LH
(2) (3)

LL
(4)

Meal 551,04 531.43 515.03 519.02
SD 38.04 34.56 32.48 37.74
t-value 1—2 tO.48 1-3x0.19 1-4 X 0.38

2-3 sO.73 2—4x1,39 3-4 x 0.54

The highest and lowest means were of HH and LH patterns,
respectively.

Table 4.110 * LJB.Patterns and Individualisation

; 'L HH HL LH LL
Mean 21.20 21.07 20.96 21.38
SD 2.21 1.12 3.17 1.82
t-value 1—2 t 0.21 1-3 x 0.88 1—4 x 0.65

2-3 t 0.61 2-4 t 1.00 3-4 x 1.01

The highest and lowest means were of LL and HL patterns, 
respectively.
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Table 4.111 s L.B.Patterns and Curriculum Organisation

HH HL LH LL
Mean 12.59 11.98 11.93 12.15

SD 1.13 1.50 2,72 1.83

b-valu© 1—2 s 0*75 1-3 8 0.85 1-4 8 0 .73
2-3 * 0.93 2-4 e 0.22 3-4 8 0 .64

The highest and lowest means were of HH and LH
Patterns, respectively.

Table 4.112 j L JB .Patterns and Teaching, Learning Process

HH HL LH LL

Mean 20.36 20.06 20.00 19.96
SD 1.63 1.40 2.00 1.54
t-value 1-2 8 0.21 1-3 s 0.69 1—4 8 0.82

2-3 8 0.37 2-4 s 0.53 3—4 8 0.49

The highest and lowest means were of HH and LL Patterns,
respectively.

Table 4.113 s L.B. Patterns and Teaching Resources

HH HL LH LL

Mean 15.53 15.37 15.33 14.87

SD 1.60 0 *8l 1.81 1.02
t-value 1-2 8 0.29 1—3 s 0.45 1-4 8 0.33

2-3 8 0.36 2-4 8 0.51 3—4 s 0.70

The highest and lowest means were of HH and LL Patterns, 
respectively.
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Table 4.114 : L.B.Patterns and Internal School Organisation

HH HL LH LL

Mean 19*51 17.60 18.11 18.&®

SD 2.95 5.06 2.42 2 «86
t—value 1-2 $ 1.73 1-3 s 1.18 1-4 : 1.29

2—3 8 0.23 2-4 s 0.32 3—4 s 0.06

The highest and lowest means were of HH and HL Patterns,
respectively.

Table 4.115 * L*B.Patterns and Staff Development

HH HL LH LL

Mean 19.43 20.04 19.03 19.01

SD 3.00 3.67 1.31 2.28
t-value 1>*2 s 0,69 1-3 s 0.41 1-4 8 0.74

2-3 * 0*73 s i#26 3**4 t 0.04

The highest and lowest means were or HL and LL Patterns,
re spe ctively.

Ta2ale 4*116 s L*B.Patterns and School Community Relationship

HH HL LH LL

Mean 13.05 12.43 12.51 11*85
SD 4.47 3.01 1.30 1.75
t»»value $ 0.51 1-3 s 0.36 1-4 s 1«43

2-3 s 0.H 2-4 s 0.82 3—4 s 0 *92

The highest and lowest means were of HH and LL patterns, 
respectively.
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Table 4.117 s L,B„ Patterns an<3 Attitude to Innovation as 
a whole

HH HL LH LL

Mean 124.81 121.69 121.10 121.70

SD 12.60 14.70 18.51 12.61
t-value 1-2 s 0.80 1-3 * 0 .75 1-4 S 1.91

2-3 s 1*00 2—4 t 1 *3l 3-4 t 0.56

The highest and lowest means were of HH and LH Patterns,
respectively.

Table 4.118 s L.B. Patterns and Administrative Support

HH HL LH LL
Mean 25.95 27.38 27.92 29.49
SD 5.38 5.02 4.91 4.27
b-value 1-2 * 0.78 1—3 * 0*52 1-4 t 1*60

2—3 s 0 .65 2—4 s 0.77 3-4 * 1.19

The highest and lowest means were of LL and HH Patterns, 
respectively.

Table 4.119 i L aB . Patte ms and Staff Norms

HH HL LH LL

Mean 33.88 32.89 32.82 34,88
SD 8,17 13.11 5.45 7.33
fc-value 1-2 % 0,39 1«3®QU3 1-4 t 1.21

2-3 s 0.26 2-4 t 0.38 3-4 1 0.80

The highest and lowest means were of LL and LH patterns, 
respectively.
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Table 4.120 s L.B. Patterns and System Norms

HH HL LH LL
M®an 22.07 19.03 18.42 18.82
SD 3.48 8.65 2.34 - 4.38
t-valu© 1-2 s 1.16 1-3 s 0*56 1.4 «• 0.35

2—3 s 0 *60 2—4 * 1.06 3-4 •• 0.33

The highest and lowest means were of HH and LH
patterns, respectively. -

Table 4.121. $ L*3.Patterns and Complexity

■ HH HL LH LL
Mean 28.48 26 .92 26 .19 26.30
SD 5.61 9.41 5.88 6.49
t-valu® 1-2 * 1.06 1-3 i 0.22 1-4 S 0.85

2-3 : 0.36 2-4 s 1.22 3-4 $ 0.5,9

The highest and lowest means were of HH and LH
patterns, respectively.

Table 4.122 * L.B. Pat terns and Ccsnpatibility

' HH HL LH LL

Mean 25.91 25.77 23.15 22*73
SD 9.90 8.65 3.43 2.59
t-value 1-2 : 0.10 9 1*m»3 $ 0«80 I t 1*92

2-3 * 0.86 2—4 t 1*96 3—4 s 0.38

The highest and lowest means were of HH and LL
patterns, respectively.
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Table 4.123 : L.B. Patterns and Riskness

__ HL. . TOT LL

Mean 39.57 35.35 35.11 34.08
SD 4.37 13.84 3.12 4.42
t—value 1—2 $ I.7I 1—3 1 0.13 1—4 s 1*19 

2-3 * 0.73 2-4 i 0*99 3-44 * 0.78

The highest and lowest means were of HH and LL 
patterns, respectively.

Table 4.124 t L.B.Patterns and Localiteness

HH HL LH LL

Mean 40.75 36.57 34.69 34.10
SD 15.90 8.02 3.93 4.59
t—value 1-2 * 1.80 1-3 s If 10 2.10

-
2-3 s 0.95 2-4 s 1.24 3—4 i 0.82

Ihe highest and lowest means were of HH and LL 
patterns, respectively.

Table 4.125 s L.B. Patterns and Cosmopbiiteness

____________HH__________ HL LH LL

Mean 19.12 19.85 19*03 18.89
SD 15.25 6.00 1.53 3.29
t—value 1—2 $ 0.23 1—3 t 0.34 1—4 t 0.74

2-3 s 0.05 2-4 * 0.12 3-4 s 0.12

The highest and lowest means were of HL and LL 
patterns, respectively.
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Table 4.126 t L.B. Patterns and Situational andInnovative Characteristics as a Whole
HH HL LH LL

Mean 233.43 223.46 217.03 218.08
SD 14.19 34.35 13.13 23.76
t-value 1-2 s 0.77 1-3 * 0.32 1-4 * 0.83

2-3 s 0.90 2-4 t 0.81 3-4 * 0.06

The highest and lowest means were of HH and LH 
Patterns, respectively.

Table 4.127 s L.B.Patterns and Traditionalism
HH HL LH LL

Mean 39.33 40.61 37.01 39.43
SD 10.01 7.30 2.14 3.50
t-value 1-2 s 0.18 1-3 t 1.38 1-4 t 0.95

2-3 } 0.53 2-4 * 0.66 3-4 » 1.78

■Die highest and lowest means were of HL and LH
patterns, respectively 9

Table 4.128 : Li.B .Patte rns and Progressivism
HH HL LH LL

Mean 40.50 39.35 38,88 38.01
SD H.81 7.30 3.00 3.01
t-value 1-2 s l.»42 1-3 f 0.06 1-4 s 0.85

2-3 s 0.88 2-4 S 1.36 3-4 s 0.52

The highest and lowest means were or HH and LL 
patterns, respectively,
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Table 4.129 $ L.B.Patterns and Dogmatism

HH HL LH LL

Mean 35.95 35.82 32.20 30.09
SD 8.48 10.93 2 .63 4.08
b~ value 1-2 i 0.85 3—3 s 1.15 1—4 t 2s00

2—3 s 1.52 2—4 s 1.60 3-4 J 0.62

The highest and lowest means were of HH and LL
patterns, respectively.

Table 4.130 s 1».B® Patterns and Venturesomeness

HH HL LH LL

Mean 33.50 34.24 32.79 33.62
SD 6.21 7,4? 2.42 3.95
t-value 1-2 s 0.32 1-3 s 0,50 1-4 S 0.43

2+*3 t 0#28 2—4 t 0.07 3—4 • 0.52

The highest and lowest means were of HL and LH
patterns, respectively.

Table 4.13l : L.B .Patterns and Conservatism

HH “HRl LH LL

Mean 33.13 30.36 29,17 29.30
SD 15.22 7.48 3.05 3,27
t-value 1—2 $ 0«84 1*3 $ 0.30 1-4 s 1.11

2—3 s 0.53 2—4 s 1.49 3-4 * 0.45

The highest and lowest means were of HH and LH 
patterns, respectively.
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Table 4.132 s L.B. Patterns and Change Proneness

HH HL LH LL

Mean 42.12 40.54 40.32 41.07
SD 4.35 5«23 4.85 4.60

t-value 1-2 * 0.79 1—3 8 o.ll 1-4 8 0.84
2-3 8 0.58 2-4 f 0.77 3—4 8 0.44

The highest and lowest means were of HH and LH
Patterns, respectively

Table 4.133 s L«B*Patterns and Change Related
Values as a 'fclhole

HH HL LH LL

Mean 224.80 219.65 210.32 212.25
SD 23.44 38.41 11.45 19.29
t—value 1-2 s 1.03 1-3 8 0 .54 1—4 8 1.04

2-3 8 0.43 2-4 8 1 .29 3—4 8 0.51

The highest and lowest means were of HH and LH patterns, 
res pe etively .

4*7 Analysis of O.C.D.g. Data

The O.C,D*Q. data collected from the 90 schools has 
been classified into six climate types and subsequently 
related to the variables under consideration. For 
classification of data the procedure developed by Hal pin 
C1966 - pp. 166-170) has been followed. It involved four 
steps; (1) Construction of school Profiles by computing 
school by school, a school - mean sub-test score for each 
of the eight sub-tests (dimensions). At this stage, the 
school profiles are expressed in terms of raw scores.
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R.V.in Gujrat 10 
Outside K#V. lo

Total 20
%

10
10

Total 20
%

English .10 
Gujrati lo 
Sindhi lo 
Hindi 10 
Marathi 5 
Urdu 5

Total 50
% ____

Grand Total 90
%

Boys
Girls

(2) Conversion of raw scores into standard scores. This 
is done twice - first normatively and second ipsativsly.
For both processes a standard score system based upon 
a mean of 50 and a standard deviation of 10 is chosen.
(3) Computation of six set® of school-profiles and
(4) Computation of a Single prototypic profile for each 
of the six sets of school profiles. The resultant 
proto-types can be viewed as six different organizational 
climates (viz Open# Autonomous, Controlled# Familiar#
Paternal, - and closed ) and are ranked on a continuum.

Table 4.134 : Distribution of Schools on the six
Climates

Type No.of Open <&ato- Contro- Farai- Pater- Closed
School nomous lied liar nal

(1) (2) (3) (4) (5) (6)
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Table 4.134 shows the organisational climates in 
different types of schools. The overall distribution 
was s Open climate 20%, Autonomous climate 13%, Controlled 

Climate 18%, Familiar Climate 5%, Paternal Climate 13% 
and Closed climate 31%. Controlled and closed climate 
types of schools were fou#d in all types of schools and 
the other four types of climates were not found in 3 or 

more types of schools. Both types of K.V. did not have 
the Familiar and Paternal Climates. Both types of Unisex 

schools had all the six types of Climates. The English 
and Gujrati medium schools did not have Familiar Climate. 
Sindhi medium schools did not have Autonomous and 
Familiar Climates. Hindi medium schools did not have Open, 
Autonomous, Familiar and Paternal Climates. Marathi and 

Urdu medium schools did not have open, Autonomous and 
Familiar climates.

Both types of K.V. had 40% Open and Autonomous climates 
the highest- and 10% Controlled and Closed climates. Boys 

schools had 30% Controlled and closed climates and 10% 
each of the other types of Climates. Girls Schools had 
30% Open and Familiar climates and 10% each of the 

remaining types. English medium schools had 40% closed#
.20% Open and Controlled and 10% Autonomous and Paternal 
climates. Gujrati medium schools had 40% Paternal, 20%
Open and Controlled climates and 10% Autonomous and 

dosed climates. Sindhi medium schools had 60% closed,
20% Open, and 10% Controlled and Paternal climates. Hindi 
medium schools had 80% closed and 20% Controlled climates. 
Marathi medium schools had 40% Controlled and Closed 
climates and 20% Paternal climate. Urdu medium schools had 
60% Paternal and 20% Controlled and Closed climates.
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K.V.in Gujrat 
Outside K.V. 60

Total 90
%

Boys 50
Girls 32

Total 82
%

English 35 
Gujrati 40 
Sindhi 2® 
Hindi 31 
Marathi 15 
Urdu lQ

Total 160
% __

Grand Total 332
%

Of the open climate schools, 44% were in the K.V.
34% in the Medium of Instruction Schools and 22% in the 
Unisex schools. Of the closed Climate schools, 79% were 
in the M.I .Schools, 14% in the Unisex schools, and 7% 
in the K.V, Of the Autonomous Climate schools, 66% were 
in the K*V., 17% in the unisex schools and 17% in the 
M.I,Schools. Of the Controlled Climate schools 63% were 
in the M.I. schools* 25% in the Unisex schools and 12% in 
the K.V. 100% Familiar Climates schools were in the unisex 
schools - 75% in the Girls and 25% in the Boys schools.
83% of the Paternal Climate schools were in the M.I. schools 
and remaining 17% in the Unisex schools.

Table 4.135 s Distribution of Tsachers in the Six Climate 
Types Schools
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Table 4*135 shows the distribution of teachers in the 
six climate tyges schools,. In all 29% teachers were in 
the Closed climate, 22% in the Open climate, 13% in 
the Controlled climate, 15% in the Autonomous climate,
12% in the Paternal Climate and 4% in the Familiar 
climate schools. Of the teachers in Open climate schools 
56% were in K.V. 29% in M.I. Schools and 21% in Unisex 
schools. Distribution in Autonomous Climate was 71% the 
K.V., 15% Unisex schools and 14% M.I.schools. Distribution 
in Controlled climate was 55% M.I* schools, 30% Unisex 
schools, and 15% K.V. All the teachers in Familiar climate 
were In the Unisex schools. Other climates need no mention.

Table 4.136 % O.C. and the K.V.
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Table 4,137 shows the Organizational Climate of 
Boys and Girls schools as compared to other schools. Girls 
schools had the highest ratio of open climate SchoSls 
followed by the mixed and Boys schools. Mixed schools had 
relatively higher rate of Autonomous and Pat-feemal 
Climates than the Boys and Girls schools. Mixed schools 
also had higher ratio of Controlled Climate than the 
Girls schools. Girls schools had the highest ratio of 
Familiar climate and the Mixed schools had no such 
school. Mixed schools had the highest ratio of Closed 
climate schools and the Girls schools the least.

Table 4,138 s 0.C , and the Medium of Instruction
Schools

Medium Total (1) (2) (3) (4) (5) (6)

English 10 2 1 2 mm 1 4
Gujrati 10 2 1 2 - 4 1
Sindhi lo 2 - 1 - 1 6
Hindi 10 - - 2 - - 8
Marathi 5 •» 2 mm 1 2

(40) (20) (40)
Urdu 5 1 3 1

(20) (60) (20)
Others 40 12 10 6 4 2 6

(30) (25) (15) (10) (5) (15)

Figures in parantheses show percentages

Table 4,138 shows the Organizational climate in the 
Medium of Instruction schools. Open climate existed only 
in English, Gujrati and Sindhi medium schools (in equal 
ratio) and the ratio was higher in the non-medium schools. 
Autonomous Climate also existed only in English and 
Gujrati medium schools (in equal ratio) and the ratio was 
higher of the non-medium schools. On Paternal climate, 
Hindi schools had no score and all the M,I, Schools had
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ratio
higher/than th© non-medium schools. On Controlled 
Climate, except for Sindhi medium schools all the M.I. 
schools had lower ratio than the non-medium schools.
No M.I. school had any response on Familiar Climate.
On Closed climate Gujrati medium schools had the least 
ratio but all other medium schools had higher ratio 
than th© non-medium schools.

4.8 Organizational Climate and Innovative Prone ness

In this section the relationship of six 
organizational climates of schools with innovative 
proneness has been presented. The six climates are i 
(1) open, (2), Autonomous, 43) Controlled, (4) Faniliar, 
(5) Paternal and (6) Closed. In all 25 tables have been 
prepared on six of which seven highly significant and 
six significant relationship have teen found.

Table 4.139 s O.C. and Innovative Prone ness asa Miole

1 2 3 4 5 6

Mean 582.79 562 .21 549,65 570.57 543.81 537.12
SD 33.86 96 .36 90.96 45.80 33.42 35.85
twvalue 1—2 $ 0-43 1-3 i 0«*35 lr*4 % 0 * 84: 1—5 l 0.83

1-6 8 o.io 2—3 $ 0.59 2-4* 0.67 2-5 t o
2—6 $ 1.80 3-4 % 0 e 32 3~5*1«00 3-6 s 0.87

*it • 0.70 4—6 s 1.54

No significant difference was found. Ihe highest maap 
was on open and lowest on closed climates.



362

Table 4.140 O.C, and Individualisation

4 6

Mean 22.71 22 .61 22 .04 22.70 22.18 22.91

SD 4.10 3*83 3.27 2.27 3.54 3.80

t-value 1-2 * 0.92 1-3 •
* 0.71 1—4 t 0.78 1»*5 * 0.85

1-6 : 0.22 2-3 s 0.24 2—4 s 0.16 2—5 * 0.09
2-6 s 0.69 3—4 s 0,32 3—5 s 0.15 3—6

<
frm

O49

4—6 i 0.23 4-6 t 0.58 5-6 s 0.61

No Significant difference was found. The highest mean 
was on dosed and lowest on the controlled climates.

Table 4.141 s O.C. and Curriculum Organisation

1 2 3 4 5 6

Mean 12.96 13.58 12.14 12.64 12.69 12.16
SD 1*11 1*71 3*51 4.46 3*11 3*81
fc~value hi l 

2—6 $
8:?i
0.89

1- 3 * Q *882- 3 i 1.64
3- 4 * 0.96

fcStttli
3-5 *0.31 3-6*1.18

4-5 s 0.85 4-6 * 0.56 5-6 *0.73

No significant difference was found. The highest mean 
was on Open and lowest on Controlled Climates.

Table 4.142 0«C.and Teaching Learning Process

2 3 4 5 6

Mean 20.75 2.66 20.47 20.73 20*51 20.35
SD 4.17 3.58 3.18 3.87 4*26 5.08
fc-value 1-2 * 1,,57 1-3 * 0.50 1—4 5 0.56 1-5*0-41 1-6*0.35

2-3 * 1,>44 2-4 * 0.23 2-5 t 1.05 2-6*1*33 3-4*0.95
3-5 * 0,.81 3-6 * 0,30 4-5 * 0.67 4—6 *0.64
5-6 * 0.,64

No Significant difference was found. The highest mean 
was on open and lowest on closed climates.
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Table 4.143 s O.C.and Teaching Resource

———~TT------------r~ 3---------4 S'" 6

Mean 15*81 15*00 15*22 20*50 16*45 15*25
SD 4.91 4.40 4.54 5.70 4.50 4.65
t>-valu.e 1-2 s 0*94 1—3.0*63 1—4*2 *04 1—5 * 0*54

1^6 * 0.61 2—3*0.41 2-4*2,36* 2-5 : 0.92
2-6 * 0*53 3-4s3.ll* 3-5*0.81 3-6 * 0.22

4-5 t 1.51 4-6s2.40* 5-6*0.85

♦Significant at *05 level

Significant difference at *05 level existed between 
/autonomous and Familiar, Controlled and Familiar, and 
Familiar and closed climates. The highest mean score was on 
Familiar and lowest on Autonomous Climates.

Table 4,144 s 0,C* and Internal School Organization

1 2 3 4 5 6

Mean
SD
t—value

20.11 17.26 18.83 18.50 19.93
3.65 5.61 2.89 3.U 1.50

1-2 *1.60 1-3*1.10 1-4*0.87 1-5*0,95
2- 3 * 0.33 2-4*0.23 2-5*1.91 2-6*1.02
3— 5 * 0*16 3—6*0.30 4-5*0.80 4-6*0.22

18.18
2.46

1-6 * 1.39
3—4 * 0,20
5-6 * 0.47

No Significant difference was found. The highest mean 
scores was on Open and lowest on Autonomous Climates.
Table 4.145 s Q.C. and Staff Development

1 2 3 4 5 6
Mean 19.34 19.77 19.38 19.52 20.69 19.31
SD 2.45 3.41 2.63 3.59 2.0l 2.85
t—value 1-2 s 0.53 1-3*0.55 1-4*0.21 1-5 *1.56 1-6*0.41

2- 3 * 0.70 2-4*0.82 2-5*0.80 2-6*0.70 3-4:0.41
3- 5 * 1.50 3-6*0.93 4-5*1.20 4-6*0.90 5-6*1.39

No Significant difference was found. The highest 
ne an was on Paternal and lowest on Closed Climates.
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Table 4.146 * O.G. and School Community Relationship.

--—------- x j- 3.......—~4

Mean 13.75 12.26 H.H 12.00 H.29 U.92
SD 5.93 2.78 1.87 2,61 1.98 1.58
t—value 1—2 * 0.51 1-3*1.85 1-4:0,84 1-5*0.90 1—6 *1 #33

2-3 * 1.80 2-4*0.93 2-5*0.73 2—6 *1.38 3-4*0.78
3—5 * 1.22 3-6*0.33 4-5*0.70 4-6*0.71 5-6*1.03

No significant difference was found. The highest mean 
was on Open Climate and lowest on Controlled Climates.

Table 4.147 * 0*C. and Attitude to Innovation as a Whole

~2 ' 3 4 ........ 5 ~ 6

Mean 125.49 125.09 122.02 125.51 129.32 119.90
SD 21.10 24.34 17.29 12.27 9.8l 10.45
t—value 1—2*0 .6 1—3*1.12 1—4*0.53 1—5 *0 • 30 1—6*1.80

2-3 sl*25 2-4*0.59 2-5*0.92 2-6*1.98 3-4s0.ll
, 3-5*0.57 3-6*0.90 4-5*0.37 4-6*0.50 5-6*1.61

No significant difference was fou#d. The highest mean 
was of Familiar and lowest on Closed Climates.

Table 4,148 * O.C. and Administrative Support

1 3 4 5 6

Mean 25.04 25.10 26.61 28.00 28.23 27.63
SD 6.22 6.41 4.73 3.51 4.27 3.70
t-value 1-2 »1,,85 1-3*0.81 1-4*0.30 1—5 *0.70 1-6*0.25

2—3 lie50 2-4*1.04 2-5*1.75 2—6 *1.58 3—4 *0 « 45
3-5 *0,,79 3-6*0.61 4-5*0.10 4—6 *0 .33 5-6*0.36

No significant difference was found. The highest mean 
was of Paternal and lowest on open climates.
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Table % 4.149 s O.C. and Staff Norms
1 2 3 4 5 6

Mean 34*22 33*89 33*28 40*52 32.46 33.00
SD 8.21 15.74 8.95 5.21 8.12 7.71
t—value l-.2s0.05 1-3*0,35 1-4*1,14 1-5*0.26 1-6*0.56

2-3S0.52 2-4*0.96 2-5*0.92 2-6*0.72 3-4*1.46
3-5s0.21 3-6*0.70 4-5*1.77 4-6*1.28 5-6 *0.21

NO significant difference was found., The highest mean
was on Familiar and lowest on Paternal Climates.
Table 4.150 s 0.,G.and System Norms

1 2 3 4 5 6
Mean 21.35 19.71 11.77 12*75 18.30 14.78
SO 7.79 3.23 3.49 5.23 3.26 3.67
t—v slue 1—2 s 1—23 1—3*0.64 1—4#%»33 10 1—6 *0 .42

2—3*1.83 2-4*0.64 2-5*1.00 2-6*1.70 3-4*0 .04
3**5*0«66 3—6*0.82 4—5*0.63 4—6 *0 .11 5-6*0.48

No significant difference was found,, The highest mean was
on open and lowest on Controlled Climates.
Table 4.151 * 0 »C. and Complexity

1 i 3 4 5 6
Mean 25.81 24.18 23.93 25.30 23.58 23.10
SO 2.65 3.30 2.32 2.39 3 §44 3.73
t-value 1-2 *0 * 80 1-3*1,38 1-4*0.91 1-5*1*19 1-6*1,21 .

2-3*1.84 2—4*0.68 2—5*1.34 2-6*1,84 3-4*0.90
3-5*0.54 3—6*1.54 4—5,*0#43 4-6*0.97
5-6*0.68

NO Significant difference was found,► The highest mean
was on Open and the lowest on Closed Climates .
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Table 4.152 s O.C. and Compatibility

1 2 3 4 5 6

Mean 29.01 25.69 24.34 21*00 23.13 25.26
SD 7.89 13.30 2*90 4.67 3.54 2.15
t—value 1-2 *0.fclO ft^O l*»4i0*78 1-5*0.69 1-6*1*77

2-3*1.28 2-4*1.14 2-5*1.35 2-6*1.66 3-4*1.66
3—5 *011I4 4r-5^1o^O 4-6*1.11 5-6*0.17

NO significant difference was found. The highest
mean was on Open and lowest on Familiar Climates.

Table 4.153 t O.C. and Riskness -

1 2 3 4 5 6
Mean 36.84 31.39 34.87 30.57 34.58 32,90
SD 13.86 6.51 2,83 4.75 3.56 4.00
t-value 1-2*1 .63 1-3*0.63 1-4*1.50 3—5*0.57 1-6*0.74

1*212- 4*1.80 2-5*0*83 2-6*1*80 3-4*1.33 3-5 * 0.60
3- 6*1.77 4-5*1.68 4-6*1,80

No significant difference was found. The highest 
mean was on Open and lowest on Familiar climates.

.Table 4,154 * 0*C, and Local itsness

___ ____ 3 4 5 6
Mean 38,64 34.51 34.33 30*52 33.33 33.80
SD 17.59 17.10 2,58 4.72 4.37 3*59
t—value 1—2*0.93 1—3*0*44 1—4»1«13 1—5*0.48 1—6 * 1,83 

2-3*1.04 2-4*1.31 2-5*1*52 2-6*1.84 3-4*1,91 
3-5*1.19 3-6*1,58 4-5*1*33 4-6*0.48 5-6* 1.62

No significant difference was found. The highest 
mean was on open and lowest on Familiar Climates,
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Table 4*155 $ 0.C, and Cosmopoliteness

..... ....... ' r~ ' 2 3 4 . S'' "T"

Mean 22*51 20*81 17*65 17*05 16*13 16*86
SD 12*53 9*33 3*15 7.88 4.32 3*15
t—value 1—2*1*42 1-3 si *13 1-4*0.45 1-5 si *93 1-6 *1 *64

2- 3*1.63 2-4*0.85 2-5*1*32 2-6*1*26 3-4*1 .Si
3- 5*0.84 3-6*0.93 4-5*0,44 4-6*0.22 5-6*0.89

No significant diffarenc® was found. The highest 
mean was on Open and lowest on Paternal Climates.

Table 4,156 * O.C. and Situational Characteristics and
Innovative Characteristics as a Mi ole

I ~~T~ 3 ~ 4 5 6

Mean 253 .07 212.93 223.93 205.80 . 208 .96 205.60
SD 14.18 30.51 21.25 23.60 26 .32 19.85
t-value 1—2 *0 a,67 1-3*0,,88 1-4*0,,94 1—5 *0,.43 1-6*1.35

2-3*0,,43 2—4*0,,53 2-5*0,,63 2—6 * 1<*23 3-4*0*97
3-5*0,,20 3—6 *0,.63 4-5*0,.19 4-6*0,.23 5-6*0.37

No s ignlf leant difference wasfound. The highest mean 
was on Open and lowest on Closed climates.

Table 4,157 * O.C. and Traditionalism

1 2 ___ __ 3 4 5 _ 6
Mean 38.00 41.76 38.92 42.35 38.26 38.54
SD 10.77 10.35 3.63 3.10 2.44 3.63
t-value 1- 2*1,40

2- 3*0.65
3- 5 *0.66

1— 3*0.92
2— 4*0* 89
3— 6 *1«0l

1- 4*0.92 1-511.02 1-6*1.95
2- 5*0,26 2-6*0.32 3-4*2,17*
4-5*3.14** 4-6*2.73** 5-6*0,45

** Highly significant at «0l level 
* Significant at 0.05 level
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c.' Highly significant difference at ,01 level 
existed between Familiar and Paternal and Familiar and 
Closed climates and significant difference at .05 level 
between controlled and Familiar climates. The highest 
mean was on Familiar and lowest on Open Climates.

Table 4.158 * O.C. and Progressivism

.1.~ ~ ~ .......... ' 1.....  ..... 2 ~ ~"~T" : ...5 " 6~ ~

Mean 42,80 37.59 41.0 1 42.00 39.45 39.13
SD 15.22 7.51 8,35 1.62 4.02 3.64
t-value 1-2 si .56 1-3*1.38 1-4*0.66 1-5*0.77 1-6 *1.27

2— 3*0*95 2-4*0.73 2-5*0.99 2-6*1.09 3-4*0.30
3— 5*0.45 3—6*1,55 4—5*0.64 4—6*1.54 5—6*1.10

No significant difference was found. The highest mean 
was on Open and lowest on Autonomous Climates.

Table 4.159 * 0,C. and Dogmatism

1 3 4 5 6

Mean 31.55 36.33 30.87 39.52 35.18 32.25
SD 6.03 6.48 8.80 1.62 2.46 4.10
t-value 1-2*0.62 1—3*0 .58 1-4*0.66 1-5*0.41 1-6*1,80

2—3*0.68

0
 »»1

C
M .49 2-5*0.81 2-6*0.45 3—4*0,53

3-5*0.46 3-6*1 .33 4-5*2.53* 4-6*3.81** 5-6*1.17

*•* Highly significant at 0.0l level 
* Significant at 0.05 level

Highly significant difference at «0l level existed 
between Familiar and Closed Climates and s ignificant 
difference at .05 level between Familiar and Paternal 
Climates. The highest mean was on Familiar and lowest on 
Controlled Climates.
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Table 4*160 * 0 .C. and Venturesomeness

Mean
SD
t—value

6
32.69 33.26 35.55 37.57 32.33 31.16
8.99 9.^8 11.05 4.62 5.66 7.14

1— 2*0.16 1—3si *84 1-4:1 *10 1--5 si .77 1—6 ;1 *46
2— 3*1.36 2-4:1.37 2-5:1.67 2-6*1.66 3-4*2,07
3— 5:0.54 3-4*1.10 4-5:4,44** 4-6:3.13** 5-6*0.63

** Highly significant at 0.01 level

Highly significant difference at .01 level existed 
between Familiar and Paternal, and Familiar and Closed 
Climates. The highest mean was on Familiar and lowest on 
Closed climates.
Table 4,161 : 0,C. and Conservatism

Mean
SD
t-value

3 ' T"-"~—5~....6  '
33.29 32.56 30.58 33.57 27.02 30.01
16.42 11.63 4.25 4.83 3.63 3.13
1- 2:0.48 1-3:0.10 1-4:0.43 1-5:0.99 1-6:0.10
2- 3:0.74 2-4:0.09 2-5:1.04 2-6:0.73 3-4:0.97
3- 5:1.38 3-6:0.53 4-5:2.23* 4-6:1.53 5-6*1.81

* Significant at .05 level
Significant difference at .01 level existed between 

Familiar and Paternal climates. The highest mean was on 
Familiar and lowest on Paternal Climates.
Table 4.162 $ O.C. and Change Proneness

Mean
SD
t-value

42,33 41.03 43.60 42.99 43.99
3.23 6.34 3.63 3.62 3.95

1- 2*0,59 1-3*1.81 1-4*0.95 1-5*1.81
2- 3*0.69 2-4*0.53 2-5*0.67 2-6*0.59
3-5*0.42 3-6*1.63 4-5*0.41 4-6*0.54

6
41.23
4.32

1—6 *0 .23 
3-4*0 .17 
5—6 *1.14

No significant difference was found. The highest m®an 
was on Paternal and lowest on Autonomous Climates.
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Table 4,163 : 0C and Change Related Values as a Whole

__y_ 2 -- 3..-..-.-- 5... • 6
Mean 232.13 230.41 221.00 235.67 213.41 212.11
SD 60.73 38,99 70.16 51.13 8.17 19.32
t—value 1—2:1.02 l«3>1.0l 1—4:0.74 1—5:0.37 1—6:0,56

2— 3$1 ©31 2-4:1.31 2-5:0.74 2-6:1.60^ 3-4:0.52
3- 5:1.01 3-6:1.54 4-5 : 4.30** 4-6:3.33 5-6:0.98

** Highly significant at 0.01 level

Highly significant difference at .01 level existed 
between Familiar and Paternal and Familiar and Closed 
Climates. The highest mean was on Familiar and lowest on 
closed climates.

4,9 Analysis of the j.s.I. Data
In this section the data yielded by the tool “Job 

Satisfaction Inventory** has been presented. The j.s.I. 
has been constructed by the investigator for use in this 
study, the details of which have been discussed in 
Chapter III. 30 job aspects have been included in the 
tool to ascertain the views of the teachers, job 
Satisfaction has been distinguished from the professional 
satisfaction which has been included as a personal 
variable in this study. Profession is a career and Job 
is a specific work of the profession performed at a 
particular time and place. A job has several aspects 
which satisfy or dissatisfy the worker, A teacher may b® 
satisfied from the profession of teaching but may not be 
so from the job of teaching in a particular school, 
class, management or medium of instruction etc. 
Satisfaction from teaching job has been evaluated through 
the J.S.I.
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The responding teachers were to indicate their 
opinions on one of the five classifications against each 
job aspect. Two of these classification dealt with the 
negative side (very dis-satisf led and somewhat 
dissatisfied) and two with the positive side (sane what 
satisfied and very satisfied). One column was provided 
for the undecided group who were neither satisfied nor 
dissatisfied. While analysing the data however only 
3 categories were made viz s Satisfied, dissatisfied and 
undecided. In all 11 tables have been prepared.

Table 4.164 shows the rate of tSacher job satisfaction 
and dissatisfaction in different types of schools.
Over—all satisfaction rate was 33»43 and dissatisfaction 
rate 25.23. The satisfied group analysis reveals’that 
in all 33% (a rate regarded as reconable) were satisfied 
on 12 job aspects of which 8 aspects had 50% or more 
satisfaction rate. Th fee aspects were : -

Colleagues* respect (85%), Job Involvement(80%),
Job Leadership(80%),Colleagues!* relations(55%), 
Liking for Job (55%), Possibility of advancement 
(51%), Job prestige (50%), Technical f acility (50%) , 
Fairness of authority(50%X# Working Condtions(40%), 
Interest by Dept. head(39%), and Salary(36%) .

On the aspect of Job prestige only K.V. has below 
reasonable rate satisfaction. Also, on 7 aspects the 
responses of the two types of K.V. were not identical 
though the rate remained reconable. These were t-

Salary, Colleagues* relations, Interest by 
Dept, head, Relations with Dept, head, Working 
conditions. Liking for job, and Job achievement.
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K*V« had reconable rat© of Satisfaction on 18 aspects 

of which 14 aspects had 50% or more. There were *_

Job L©adership(l00%), Possibility of advancement(97%), 

Colleagues* respect (97%), Job involvement(S0%) *
T3chnical facilities (84%), Working conditions(83%), 

liking for job (82%), Fairness of authority(77%) ,
Sense of belonging (73%), Salary(72%), Interest by 
Dept. Head (69%), Colleagues relations (64%),
Fringe benef its(59%), Job Security (56%), Job 
achievement (41%), Job responsibility (40%), Relation 
with Dept, head (38%) and use of talents (37%).

Among the Unisex schools Boys schools had reconable 
satisfaction rate on 9 aspects, 5 of which had the rate of 

50% or more. These were s-

Golleagues* respect (98%), Job involvement(90%), Job 

leadership (68%), Colleagues* relations(66%), Job 
prestige (64%), Interest by Dept. Head (48%), Liking 

for job (46%), Working conditions(40%) and Challenge 
in assignment (40%) •

In the Girls schools reconable satisfaction rate was on 
15 aspects of which 10 aspects had 50% or more. These 

we re s-

Colleagues* respect (93%), Job Involvement(88%),
Job leadership (81%), liking for job(72%), Technical 
facilities (66%), use of talents (60%), Working 
conditions (56%), Job achievement (54%), Colleague 
relations (50%), Interest by Dept. Head (50%), Salary 
(47%), Job Prestige (47%), Freedom of expression(44%), 

Challange in assignment (34%), and Relationship with 

Dept. Head (34%) ,
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Among the M,I* Group the English medium had reconabie 
rate hn 7 aspects (all 50% or more). These were i-

Colleagues* respects(100%), Job involvement(94%), Job 
leadership (77%), Colleagues* relations(68%), liking 
for the job (63%), Technical facilities (57%), and 
Fairness of authority (51%)«

In the Gujrati medium reconabie rate was on 12 aspects 
of which 5 aspects had 50% or mo re. These were i

Job leadership (90%), Job involvement (80%), Job 
prestige (75%), Fairness of authority (60%), liking 
for job (50%), Procedural formalities(45%), Colleagues* 
respect (45%), Freedom of expression (42%), Interest 
by Dept. Hoad (38%) , Possibility of advancement(38%), 
Colleagues* relations (37%), and Technical facilities 
(37%).

In the sindhi medium reconabie rate was on 6 aspects of 
which 3 aspects had 50% or more. These were s-

Freedom of expression (80%), Job prestige (70%),
Job leadership (55%), Colleagues* respect (49%), 
Possibility of advancement (41%), and Job involvement 
(34%).

In the Hindi medium reconabie rats was on 9 aspects of 
which 6 aspects had 50% or more. These were »

Job leadership (97%), Colleagues* respect (97%),
Job involvement (77%), Job prestige (74%), Technical 
facilities (65%), Freedom of expression(55%), Use of 
talents (39%), Possibility of advancement (39%) and 
Colleagues' relations (3^0®
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In the Marathi me alum re con able rate was found on 8 
aspects of which 4 aspects had 5056 or more. These were j-

Freedom of express ion (73%) , Job prestige (67%), 
Possibility of advancement (6654), Colleagues respect 
(60?4), Colleagues relations (4756), Job Involvement 

(4756), Use of talents (4656) and Job leadership (4056).

In the Urdu medium reconable rate was on 9 aspects of 
which 7 aspects had 5056 or more. These were *-

Colleagues* respect (10056), Job prestige (8056), 
Freedom of expression (80%), Colleagues* relations 
(70%), Use of talents (70%), Possibility of 
advancement (50%), Job-involvement (9%), Job 
achievement (4056), and challenge in assignment (4056).

Jobs Aspect-wise Analysis of the satisfied group 
reveals that all schools had reconable satisfaction rate 
on the aspects of Involvement in job and Respect from 
Colleagues. On the other hand, no school had such a rate 
on 8 aspects which were *-

Autonomy in job. Competence of Dept. Head, Promotion 
level reached in job. Recognition of work, Help 
from administration, Status in job. Participation in 
decision making and Work load*

Only K*V. had reconable satisfaction rate on the 
aspects of Job security, Responsibility in job, Firings 
benefits and Sense of belonging. Also, only Girls schools 
had such rate of satisfaction on Procedural formalities. 
Further, only K.V. and Girls schools had such a rate on 

Salary received and Relations with Dept. head.
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On the aspect of Relations with Colleagues all 
schools other than Sin<3hi medium had reconabie satisfaction 
rate. On Interest in work shown by Dept. Head K.VUnisex, 

Gujrati and Hindi medium schools had such a rate. On 
Working conditions K.V. and the Unisex schools had such 
rate. On Liking for the nature of job K.V., Unisex,
English and Gujrati medium schools had such a rate. On 
Achievement in job K.V., Girls and Urdu medium schools had 

such a rate. On Use of talents K.V. Girls, Hindi, Marathi 
and Urdu medium schools had such a rate of satisfaction.
On prestige of job all schools except K.V.and English 
medium schools had such a rate. On Fairness of authority 
K.V., English, Gujrati and Marathi medium schools had 

such a rate. On Freedom of expression all schools except 
K.V. Unisex and English medium schools had such a rate.
On challange in assignment K.V., Unisex and Urdu medium 
schools had such a rate. On Possibility of advancement 

all schools except Unisex and English medium schools had 
such a rate. On Leadership in job all schools except 
Urdu medium had such a rate. On Technical facilities, K.V., 
Girls, Biglish Gujrati and Hindi medium schools had 

reconabie satisfaction rate.

The dissatisfied group analysis of table 4.164 reveals 
that the reconabie dissatisfaction rate (33% or more) was 

found on 7 aspects on 5 of which at least 50% rate was 
found. These aspects were

Salary (73%), Job autonomy (60%), Job security (52%), 
Administrative help (50%), ~ feeognition of works(51%), 

Working conditions (45%) and Job Status (45%).
K.V. had the reconabie rate of dissatisfaction on 11 

aspects of which 6 had at least 50% rate. They were
Work load (97%), Promotion level (80%), Job autonomy 
(63%), Recoghition of work (63%), Job' Prestige (50%) 
Administrative help (50%), Job achievement (47%), '

§
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Qxapetenceof Dept, head (40%), Job res pons Ibil tty 
(33%), Freedom of expression (33%), and Participa­
tion in decision making (33%) .

* - f
Among the Unisex schools Boys schools had reconable 
dissatisfaction rate on 7 aspects of which on 5 the rate 
was above 50%. Wiese were *-

HOrk load(80%), Administrative help (80%), Job 
autonomy (70%), Job security (70%), Status in 
job (68%)# Diking for job (40%), and Competence 
of Dept, head (36%).

Girls schools had reconable rate on 6 aspects of which 
on 2 the rate was abotfa 50%. Wiese were *-

Uorkload (62%), Administrative help (52%), Job 
autonomy (47%), Status in job (41%), Interest by 
Dept. Head (41%), and Promotion level reached 
(37%) .

Among the M.l. Group English medium schools had reconable 
dissatisfaction rate on 11 aspects of which on 6 the rate 
was at least 50%. Wiese were *-

Ubrk load (86%), Status in job (72%), Possibility 
of advancement (71%), Job autonomy (66%), Job 
security (57%), Freedom of expression (57%), 
Promotion'level reached (46%), Competence of Dept, 
head (43%), Job prestige (43%), relations with 
Dept. Head (34%), and HOrk recognition($4%) •

Gujrati medium schools had reconable dissatisfaction rate 
on 10 aspects of which on 5 the rate was at least 50%. 
These were s-

Itorkload (75%), Job security (63%), Job autonomy 
(60%) Work recognition (50%), Possibility of
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advancement(50%), Salary. (47%), Status in Job 
(42%), Freedom of expression (37%), Competence 
of Dept, head (35%) and Promotion* level readied 
(33%).

Sindhi medium schools had reconable dissatisfaction rate 
on 8 aspects of which on 6 the rate was at least 50%. 
These were t

Administrative help (76%), Job security (69%), 
work recognition (69%), Interest in work by Dept, 
head (69%), Job autonomy (55%), Possibility of 
advancement (52%), Status in job (51%) and working 
conditions (38%).

Hindi medium schools had reconable dissatisfaction rate 
on 7 aspects of which on 5 the rate was at least 50%. 
these were t

Job security (65%), Job autonomy (58%), Status in 
job (55%), WOrk recognition (52%)# Possibility 
of advancement (51%), Administrative help (38%), 
and relations with Colleagues (35%).

Marathi medium schools had reconable dissatisfaction rate 
on 11 aspects of which on 5 the rate was atleast 50%. 
these were t-

Work recognition (100%), Status in job (73%), Job 
security (67%), Working conditions (67%), Salary 
(60%), Interest in work by Dept, head (4790, liking 
for job (47%), Job autonomy (47%), Promotion level 
reached (47%), Colleagues* relations (33%) and Job 
autonomy;(3390 «



Urdu medium schools had reconable dissatisfaction rate
s.

on 12 aspects of which on 7 the rate was at least 50%. 
These were *-

Work recognition (100%), jol^ security (80%) *
Status in job (8090, Salary (50%), Working condition 
(50%) , Liking for - job (50%) , Promotion level 
reached (50%), Interest in work by Dept, head (40%) * 
Job achievement (40%$, Job responsibility (40%),
Job autonomy (40%) and Possibility of advancement 
(40%).

Job Aspect-wise Analysis of the dissatisfied group 
reveals that all schools had reconable dissatisfaction 
rate on the aspect of Autonomy in job. On the other hand, 
no schools had such a rate on 10 aspects which were s

Use of talents. Fairness, of authority. Challenge in 
assignment. Fringe benefits. Involvement ini. job, 
Leadership in job, Procedural formalities. Sense 
of belonging. Respect from colleagues and Technical 
facilities.

Only k.V. had reconable dissatisfaction rate on the 
aspect of Participation in decision making. On the other 
hand, all schools except K,v • had such a rate on Status 
in job. Only English medium schools had such a rate on 
Relations with Dept. head. On recognition of work Unisex 
schools had such a rate*

On the aspect of Salary received Gujrati, Marathi and 
Urdu medium schools had reconable dissatisfaction rate.
On relations with colleagues Hindi and Marathi medium 
schools had such a rate. On Interest in work shown by 
Dept, head K.V. in Gujrat, Girls, Marathi and Urdu medium
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schools had such a rate. On Job security all sbhools except 
K#V. and Girls schools had such a rate. On working 
conditions sindhi, Marathi and Urdu medium schools had 
such a rate. On Liking for the nature of job Boys, Marathi 
and Urdu medium schools had such a rate. On Achievement 
in job K.V . and Urdu medium schools had such a rate. On 
Responsibility in job K.V. and Urdd medium schools had 
such a rate. On Competence of Dept, head K.V., Boys,
English and Gujrati medium schools had such a rata. On 
Promotion level reached all schools except Boys, Sindhi and 
Hindi medium schools had such a rate. On Prestige of Job 
K.V., English and Marathi schools had such a rate. On 
Freedom of expression K.V., English and Gujrati medium had 
such a rate. On Possibility of advancement English,
Gujrati, Sindhi, Hindi and Urdu medium schools had. such a 
rate. On Help from administration K.V., Unisex, Sindhi 
and Hindi medium schools had such a rate. On Workload all 
schools except Hindi, Marathi and Urdu medium had reeonahle 
dissatisfaction rate.

Table 4.1S5 shows the rats of undecided response on
J. S.I. aspects in different types of schools. This category 
of response revealed the gap between positive and negative 
groups and had zero score value. The overall undecided rate 
was 41.33. The average rate of undecided response in 
different school groups was s K.V. 24.10, Unisex 44.47
and M.I. 49.77. In all 21 aspects had reconable rate (,33% 
or more) 10 of which had 50% or more. The remaining 9 
aspects having below reconable rate were s-

Job Security, Liking for job. Job autonomy. Job
prestige. Possibility of advancement. Job involvement.
Job leadership. Colleagues' respect and workload.

K. V. had reconable rate on 10 aspects of which 4 had 50%
or more. Boys schools had such a rate on 19 aspects of which
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16 had 50% ormore. Girls schools had such a rate on 18 
aspects of which 11 had 50% or more. English medium 
schools had such a rate of *21 aspects of which 12 had 
50% or more. Gujrati medium schools had such a rate 
on 22 aspects of which 17 had 50% or more. Sindhi medium 
schools had such a rate on 23 aspects of which 17 had 
50% orjmore. Hindi medium school had such a rate on 20 
aspects of which 5 had 50% or more. Marathi medium schools 
had such a rate on 21 aspects of which 17 had 50% or 
more. Urdu medium schools had such a rate on 20 aspects 
of which 18 had 50% or more.

Table 4.166 shows the teacher scores on the 
aspects of J.S.I. The highest and lowest J.S.I. scores 
for the positive group were ©f outside K.V.(1197) and 
Urdu medium (103)# respectively. Similarly, the highest 
and lowest J.S.I* scores for the negative grotip were of 
Outside K.V. (569) and Urdu medium (115), respectively.
All schools except Sindhl, Hindi, Marathi and Urdu 
medium on the positive side and all except Marathi and 
Urdu medium on the negative side had reconable scores 
viz* 33% of the highest i.e. above 395 for positive and 
188 for-negative groups.

The J.S.I. means of the positive and negative 
groups were 149*90 and 96.53, respectively. The schoolwise 
means of the positive group in relative order were s 
Outside K.V. (39.90), K.V. in Gujrat (19.67)# Bcys(18.83), 
Girls (16.57& Gujrati (13.83)# English (13*63), Hindi 
(13*10) Slndhl (7*33), Marathi (4.23) and Urdu medium 
schools (3,43). Similarly, the schoolwise means of the 
negative group were s Outside K.V. (18.97), Boys(15.27), 
English (10.57), K.V. in Gujrat (9.90)# Gujrati(9.70)# 
Sindhi(7.77)# Girls (7.80), Hindi (7.40), MaSathi (5.63) 
and Urdu medium schools (3.43)•
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Bie highest and lowest aspect means of the positive 
group were of Involvement in job (48.5) and Workload 
(2.3), respectively, and of the negative group were of 
Workload (24*3) and job involvement and Job leadership 
(both zero), respectively• Reconable aspect means of the 
positive group showing higher satisfaction rate were 
scored on 4 aspects viz. Job involvement (48.5) Colleagues* 
respect (44.8), Colleagues* relation (34.4) and Job 
leadership (33.2) . No aspect had reconable mean in the 
negative group .

She highest and lowest means of the positive group 
of K.V« were on the aspects of Colleagues • respect and 
Freedom of express ion, respectively. Boys schools on Job 
involvement and Work recognition as well as Work load, 
respectively; of Girls schools on Job involvement and 
Work recognition, respectively; of Engl ish medium schools 
on Job involvement and Fringe benefits as well as 
Administrative help; respectively? of Gujrati medium 
schools on Job involvement and £ob autonomy, as well as 
3 more aspects, respectively; of Sindhi medium schools on 
Freedom of expression and Competence of Dept, head as 
well as 4 more aspects, respectively; of Hindi medium 
schools on Colleagues* respect and Fringe benefits, 
respectively; of Marathi medium schools on Freedom of 
expression and Interest by Dept, head as well as 10 more 
aspects, respectively; and Urdu medium) schools on 
Colleagues* respect and Salary as *»11 as 13 more aspects 
respectively.

The highest and lowest means of the negative group 
of K.V. were on Promotion level reached and Possibility 
of advancement and 2 more aspects, respectively; of Boys 
schools on Administrative help and Colleagues* relations 
and 3 more aspects, respectively; of Girls schools on 
Administrative help and colleagues * relations and 3 more
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aspects, respectively; of English medium schools on 
Status in job and liking for job aid 3 more aspects, 
respectively; of Gujrati medium schools on Job security 
and biking for job and 4 more aspects, respectively; of 
Sindhi medium schools on work recognition and Competence 
of Dept, head and 4 more aspects, respectively, of Hindi 
medium schools on Job status and Liking for job and 4 more 
aspects, respectively; of Marathi'medium schools on work 
recognition and Job achievement and 3 more aspects, 
respectively; and of Urdu medium schools on Work recognition 
and Job involvement and 3 more aspects, respectively.

The conclusions emerging from Table 4.166 reverse 
some earlier foreign and Indian findings with regard to 
certain job dissatisfiers. Anjunuluyu(196S) confirming the 
previous findings revealed 6 common dissatisfiers among 
the schools under all types of management*and among the 
teachers with various personal variables. Out of these the 
present study, included only the “workload* in the list 
of 7 common dissatisfiers . The present findings on these 
six aspects were as follows *-

(a) “Salary received* was no more a common dissatisfier. 
K.V., Girls, English, and Sindhi medium schools 
regarded it to be satisfying Slid the Boys, English, 
Gujrati, Marathi and Urdu medium schools found it to 
be dissatisfying.

(b) “Mark load* was s^till a common dissatisfier. Sven 
the K.V. running on model lines were no exception.

(e) “Freedom of expression in job“ (academic freedom) 
was no more a common dissatisfier. For K.V., Boys, 
English and Sindhi medium schools, however, it was 
still a dissatisfier.
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(6) “Prestige id Job* (social status) was no more a

common dissatisfier. K.V# however, regarded it to te 
a dissatisfier.

(e) “Possibility of advancement"(Prospects in job) was 
' ■ no more a common dissatisfier. It was, however, a

dissatisfier in the English, Gujrati and Hindi mediion 
schools.

(f) “Job security" ( Lack of s ecurity) was still a common 
dissatisfier though for the K#V. and Girls schools it 
was a satisfier.
The present study revealed some common dissatisfiers. 

Common satisfiers and miked response aspects. The 7 common 
dissatisfiers were t

Autonomy in job. Competence of Dept, head, Promotion 
level reached. Recognition of work. Help from the 
administration. Participation in decision making, and 
work load.

Hone of these factors were found to be common dissatisfier 
earlier. Further study is needed to ascertain whether some 
of these common dissatisfiers can be converted into satis fiers 
or made less dissatisfying. The 8 common satisfiers were j-

Bslations with colleagues, liking for the nature of 
job. Use of talents in job. Fairness of authority. 
Involvement in job. Leadership in job. Sense of 
belonging and respect from colleagues.

Hone of these aspects were earlier reported to be common 
dissatisfiers. The remaining 15 aspects of the j.s.l. were 
found to have mixed response l.e. certain types of schools 
found them to be satisfiers and other schools dissatisfiers. 
The combination of job aspects however kept on changing
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with the types of Schools,,

K.V. found 12 of these aspects to be satisfiers* 
Unisex schools found 5 of these to be satisfiers and 2 to 

be dissatisfiers. One aspect was a satisfier for the Boys 
schools but dissatisfier for the Girls schools. For English 
medium schools 10 of these aspects were dissatisfiers and
4 satisfiers. For Gujrati medium schools 7 aspects were 
dissatisfiers and 8 satisfiers. For Sindhi medium schools 
6 aspects were dissatisfiers and 7 satisfiers. For Hindi 
medium schools 5 aspects were dissatisfiers and 9 
satisfiers. Marathi medium schools had 8 dissatisfiers and

5 satisfiers. Urdu medium schools had 8 dissatisfiers and 

4 satisfiers.
Job

Table 4.167 : Relative scores/of satisfied and Dissar- 

tisfied groups of Teachers.

Type of Res - Percentage of Teacher Mean of
Schools ponse Teachers _______________________

Satis- Dissa- Satis- Dissa-
fied tisfied fied tisfied

Part - A : K.V.

K.V. in Gujrat 30 47.13 28*10 19*67 9.90
Outside 60 49.10 28.67 19*95 9.98

Average 90 45.20 27.37 19.66 9.73

Part *B* * Unisex Schools

Boys 50 26.93 26.40 11*30 9.16
Girls 32 38.60 19.17 , 15.53 7.03

Average 82 31.50 24.37 12.95 8.33

Part G : Medium of Instruction
English 35 21.33 32,17 11.69 9.06
Guj rati 40 33.52 22.50 10.38 7.28
Sindhi 29 19.97 23.43 7.59 8.03
Hindi 31 30.40 20.87 12.65 7.16
Marathi 15 21.87 29.90 8.47 11.27
Urdu 10 23,00 30.33 10.30 11.50

Average 160 26.83 24.53 10.41 8.42
Grand Average 332 33.43 25.23 13.55 8.71
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Table 4*167 shows the percentages and mean scores of 
the satisfied and dissatisfied teachers together, (summary 
of Tables 4.164 and 4.166). In general, the score of 
satisfied group was higher -than the dissatisfied group. The 
satisfied group •average was highest for ttie k«V • followed 
by Unisex and medium of instruction groups. The dissatisfied 
group average was highest for the k*V. followed by medium 
of instruction and Unisex groups. Only the k*V. group had 
higher scores (both) than the grand average of both the 

groups.

Schoolwise analysis, reveals that the highest percentage 
as well as teacher mean scores of the satisfied group were 
of outsifie_K.V. followed by K.V. in Gujrat and Girls schools. 
In other schools the order of the percentages and teacher 
mean scores changed. The order as per percentages were t 
Gujrati, Hindi, Boys, Urdu, Marathi, English and Sindhl 
medium schools and as per teacher mean the order was s 
Hindi, English, Boys, Gujrati, Urdu, Marathi and Sindhi, 
medium schools. In this group the individual school 
percentages of the K*V., Girls and Gujrati medium schools 
were higher than the grand average. In case of mean scores, 
however, only the K.V. and Girls schools had higher mean 
than the grand mean.

The highest percentage of the dissatisfied group was 
of English followed by Urdu, Marathi outside K#V., K*V. 
in Gujrat, Boys, Sindhi, Gujrati, Hindi medium and Girls 
Schools. The highest mean score of this group was of Urdu 
medium followed by Marathi, K*V. in Gujrat, Outside K.V., 
Boys, English, Sindhi, Gujrati, Hindi Medium and Girls 
schools. In this group the percentages as well as the means 
of individual schools were higher than the grand scores for 
the K*VBoys, English, Marathi and Urdu medium schools.
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Table 4.168 * Relationship of the Satisfied and Dissatisfied
groups on the aspects of Job

SI.
NO.

Job Aspect Satisfied 
Mean SD

Dissatisfied 
Mesa SD

t-value

1. Salary Received 15.70 0.71 8.70 0.95 2.40*
2. Rel ations/Colle agues 34.40 19.41 3.30 6.35 7.64**
3. Interes t/De pt .He ad 16.80 1.81 14.80 5.15 0.28
4. Job Security 13.20 1.79 17.20 7.55 2.76*
5* Rel ations/Dept .He ad 11.00 3.99 5.00 4.65 1.53
6. Working Conditions 15.00 0.01 9.90 0.35 1.50
7. Liking for Job 28.20 13.21 5.00 4.65 3.44**
8. Achievement in job 12.50 2.49 10.00 0.35 0.23
9* Use of talents 14.60 0.39 6.00 3.65 3.46**

10 * Responsibility in job 8.00 6.99 6.00 3.65 0.33
11. Autonomy in job 3.30 11.69 19.90 10.25 3.31**
12* Corape tence/De pt .He ad 3.20 11.79 10.00 0.35 2.10*
13. Promotion level 6.70 8.29 23.20 13.55 2.47*
14. Prestige of job 19.90 4.91 10.00 0.35 1.78
15. Fairness of authority 18.30 3*21 2.60 7.05 3.97**
16. Freedom of Expression 13.20 1.79 10.00 0.35 l.ll*
17. Recognition of work 2.31 12.69 21.90 12.25 3.41**
18. Challenge in job 7 12.10 2.89 6.50 3.15 1.17
19. Fringe Benefits 7.40 7.59 6.60 3.05 0.66
20. Possibility of 

Advancement 22.00 8.01 9.60 0.05 2.34*
21. Involvement in job 48.50 33.51 0«0G 9.65 8.89**
22. HSl p/Adn ini a tration 3.30 11.69 21.60 11.95 3.31**
23. Status in job 5.00 9.99 21.50 11.85 1,32
24. Leadership in job 33.20 18.21 0.00 9.65 9.01**
25. Participation in 

Decision 3.30 11.96 7.30 2.35 2.36*
26. Procedural formalities 6.60 8.39 2.00 7.65 1.31
27. Sense of belonging 8.30 6.69 1.70 7.95 1.23
28. Respect from colleagues 44.80 29.81 1.70 7.95 8.77**
29. Technical Facilities 16.60 X 3.30 6,35 2.33*
30. XeshstBsl: 8o£k load 2.30 12.69 24.30 14.65 8.73**

Overall Mean 14.99 8.94 9.65 5.92 2.51

** Highly significant at 0*01 
,* Significant at 0.05 level

level
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Table 4.168 shows the significance of difference 
between the satisfied and dissatisfied groups on different 
job aspects based on the school means. Highly significant 
difference at *01 level existed in favour of the satisfied 
group on 7 aspects (viz. Colleagues* relations, Liking for 
job, use of talents. Fairness of authority. Job involvement. 
Job leadership and Colleagues* respect) and in favur of the 
dissatisfied group on 4 aspects (viz. Job autonomy. Work 
recognition. Administrative help and Workload). Significant 
differen€H:t:at «05 level also existed in favour of the 
satisfied group an & 3 aspects (viz. Salary, Possibility of 
advancement and Technical facility) and in favour of the 
dissatisfied group on 4 aspects (viz. Job security. 
Competence of Dept, head. Premotion level reached and 
Participation in decision making) . Uie highest and lowest 
means of the satisfied group v^re for Job involvement and 
Work recognition, respectively and those of the dissatisfied 
group were for Workload and Job involvement, respectively.

Table 4.169 s Schoolwise Relationship of the Satisfied 
and Dissatisfied groups on the basis of 
Aspect means

Type of Schools Satisfied 
Mean SD

Dissatisfied 
Mean SD

t-value

JC.V. in Gujrat 19.67 $.68 9.90 0.42 3.63**
Outside &.V* 39.90 24.91 18,97 8.65 4.41**
Boys 18.83 3.84 15.27 4.95 1.67
Girls 16.57 1.58 7.5© 2.82 2.27*
English Medium . 13.63 1.36 10.57 0.25 1.17
Gujratl Medium 13.83 1.16 9.70 0.62 1.32
Sindhi Medium 7.33 7.66 7.77 2.55 0.34
Hindi Medium 13.10 1.89 7.4© 2.92 1.90
Marathi Medium 42.30 27.31 56.33 46.01 4.62**
Urdu Medium 34.30 19.31 3.83 6.49 9.81**

Overall 22.74 9.09 13.92 6.07 2.97*

** Highly significant at 0.01 level 
, * Significant at 0.05 level.
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Table 4* *169 shows the relationship between the job 
satisfied and dissatisfied groups in different types of 
schools on the basis of aspect mean. Highly significant 
difference at 0.01 level was found in case of two types 
of K.V. and Urdu schools in favour of the satisfied group 
and in case of Marathi schools in favour of the dissatis­
fied group. Significant difference at 0.05 level was found 
in favour of the satisfied group in case of Girls schools 
and in res pact of the overall mean.

Table 4.170 * Relationship of the Job Satisfied and
Dissatisfied Groups between Different Types 
of Schools

TypeS of School! ’ Satisfied" Dissatisfied
Mean SD t-vaiue Mean SD t-vaiue

K.V • 19.66 13.63 3.43** 9.73 8.36 1.14
Others 8.22 6 6.10 4.11
Boys 11.30 10.11 0.21 9.16 8.13 2.66*
Others 11.84 10.37 7.32 6.61
Girls 15.53 13.17 1*07 7.03 5.98 0.34
Others 12.05 9.01 8.05 7.02
English medium 11.69 9.10 0*36 9.06 6.77 2.77*
Others 12.31 10.36 7.77 5.33 *
Gujratl 10.38 8.63 0.67 7.28 6.03 0.22
Others 12.30 11.01 7.85 7.01
Slndhl 7.59 6.61 1.65 8.03 6.63 0.01
Others 12.88 11.31 8.02 7.88
Hindi 12.65 7.89 0.11 7.16 5.93 0.34
Others 12.36 8.66 8.08 6.17
Marathi 8.47 6.34 1.45 11.27 9.16 3.87**
Others 13.63 7.47 8.24 7.11
Urdu 10.30 8.30 0.99 11.50 4.13 3.91**
Others 13.23 11*17 8.38 6.70

** Highly significant at 0.0l level
*Signifleant at 0.05 level
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Table 4.170 shows the relationship of the satisfied . 
and dissatisfied groups between different types of schools. 
In the satisfied group highly significant relationship 
at 0«01 level existed in favour of the K.v. between the 
K*V • and other schools and in the dissatisfied group such 
relationship was found in favour of other schools between 
Marathi medium and other schools and between Urdu medium 
and other schools. The dissatisfied group also revealed 
significant relationship at 0.05 level between Boys and 
other schools in favour of Boys schools and between 
English medium and other schools in favour of English 
medium schools. This indicates that the teachers find 
more satisfiers and at higher rate in K.v. as compared 
to other schools and more dissatisfiers in the Boys and 
English schools*

4*19 J*S*I, and Innovative Proneness

Ihis section presents the relationship of job 
satisfaction and dissatisfaction with innovative proneness* 
There is no previous finding to compare the results of the 
present study.

Table 4*171 shows the relationship of job satisfaction 
and dissatisfaction with innovative prone ness. Highly 
significant relationship at #01 level was found in favour 
of the satisfied group on Progressivism, and Change 
proneness* Significant relationship at *05 level was also 
fourtd in favour of .the satisfied group on School Community 
Relationship, System Norms, Compatibility, Locality ness, 
Cosmopoliten®ss. Change Related Values as a whole and 
innovative prone ness as a whole and in favour of the 
dissatisfied group on Curriculum Organisation, Internal 
School Organisation and Riskness. The highest and lowest 
means of the satisfied group were on Change Prone ness and
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T stole 4.171 * * Job Satisfaction and Dissatisfaction and
Innovative Proneness of Teachers

SI.
Wo, Components of I, P. S, Satisfaction Dissatisfac­

tion
t-value

Mean SD Mean SD

1. Individual isation 9.91 1.87 5.11 0.51 1.32
2* Curriculum Organisation 7.42 0 .23 8.02 3.42 2.33*
3. T-L Process 6.13 1.01 4.20 0.40 0.67
4. T. Resource 3.44 3.7© 5.33 0.73 0.66
5« I.S.org. 2.U 5.03 4.44 0.16 2.68*
6. Staff Development 4.08 3.06 4.06 0.54 0.02
7. S.C* Hel ationship 8.23 2.09 2.23 2.37 2.38*
8. A*I. as a whole 5.77 1.37 4.77 0.17 0.34
9. Admin Support 4.12 3.02 2.31 2.29 0.69

10. Staff Norms 6.07 1.07 4.23 0.37 0.87
U. System Norms 9.14 2.00 3.10 1*50 2.22*
12. Complexity 9.42 2.28 5.91 1.3l 1.48
13. CompatibiX ity 8.19 1.05 3.42 1.18 2.65*
14* Riskness 10.36 3.22 12.01 7.41 2.47*
15. Local ite ness 9.45 2.31 1.46 3.14 2.97*
16. Cosmopol ite ness 8.71 1.57 3.04 1.56 2.08*
17. SC & IC as a whole 8.18 1.04 4.43 0.17 1.33
18. Traditionalism 3.08 4.06 2.61 1.99 0.21
19. Frogressivism 12.33 5.19 6.33 1.73 3.27**
20. Dogmatism 2.18 4.96 2.45 2.15 0.31
21. Venturesome ness 11.87 4.73 13.12 8.52 0.59
22. Conservatism 2.22 4.92 1.15 3.45 0.31
23. Change Proneness 12.34 5.20 2.00 2*60 3.98**
24. C.R.V.as a Whole 7.34 0.20 4.61 0.01 2.01*
25. I.P. aS a whole 7.14 2.93 4.60 2.25 2.33*

** Highly significant at 0.01 level
* Significant at *05 level
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Internal School Organisation,, respectively, and of the 
dissatisfied group on Venture-some ness and Conservatism, 
respectively. The highest and lowest SD scores of the 
Satisfied group were on Change Prone ness and Change Related 
Values as a whole, respectively, and of the dissatisfied 
group on Venturesomeness and CK7 as a whole, respectively.

4*11 Correlation Matrix

In this section the correlations between the 
Coraponentsof the tools and different variables have been 
presented. In all 13 matrices representing 5 correlation 
matrices have been prepared. Ihese are j (1) Components 
of I.P.S. and the variables, (.2)Leadership behaviour 
patterns and components of I.P.S* (four matrices),
(3) Organizational climate and the components of I.P.S.
(Six matrices), (4) Job aspects and the variables, and 
(5) Job aspects and the components of I.P.S. In the C.M.
1 and 4 the two types of K.V. have been represented as 
one school variable.

Correlation Matrix No.l

In this matrix the relationships of schools and 
Personal variables with the components of the I.P.S .have 
been examined. In all 35 variables have been considered 
on both the scales.

K.V. was highly significantly related with 
professional qualification. In-service education, 
professional satisfaction, Curriculum organisation, school 
community relationship, system no ms, progress ivism and 
I.P.S, as a whole; significant with mobility, professional 
reading habit, teaching learning process, teaching 
resource, internal school organisation, staff development , 
section I as a whole, administrative support, staff norms.
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compatibility, cosmopoliteness, change proneness, 
section III as a whole and I.P.S. as a whole and negatively 
with complexity, dogmatism, and conservatism. Boys schools 
were significantly related with progressvism and negatively 
with conservatism. Girls schools were significantly related 
with professional qualification, progressivism and change 
prbneness. English medium was highly significantly related 
with teaching resource, school community relationship and 
system norms; significantly with professional satisfaction, 
curriculum organisation, internal school organisation, 
staff development, section I as a whole, administrative 
support, staff norms, systems norms, cosmopolite ness 
progressivism, and section III as a whole; and negatively 
with complexity. Gujrati medium was highly significantly 
related with change proneness and I.P.S. as a whole and 
significantly with professional satisfaction, teaching 
learning process, teaching resource, school community 
relationship, section I as a whole, cosmopolite ness, 
progress ivism, venturesomeness, and section III as a whole 
and negatively with Complexity. Sindhi medium was negatively 
related with progress ivism, change proneness and Section III 
as a *hole, Hindi medium was highly significantly related 
with individualisation and change proneness? significantly 
with section I as a whole, administrative support, 
progress ivism, venturesome ness , section III as a whole and 
I.P.S. as a whole and negatively with conservatism. Marathi 
medium was significantly related with professional 
satisfaction, individualisation, traditionalism, dogmatism 
and conservatism and negatively with progress ivism, 
section III as a whole and I,P.S, as a whole. Urdu medium 
was highly significantly related with individualisation 
and significantly with professional satisfaction, riekness, 
traditionalism and conservatism.



397

Upto 34 years (lower) age was significantly related 
with staff norms, system norms, compatibility and 
cosmopoliteness. Higher age was significantly related with 
teaching learning process, teaching resource, localiteness, 
section XX as a whole, progressivism, dogmatism, venture­
someness, change proneness and IP as a whole •

Female sex was significantly related with individualism, 
curriculum organisation, teaching learning process, 
teaching resource, internal school organisation, school 
community relationship, section I as a whole, administrative 
support, localiteness, section IX as a whole, traditionalism, 
progressivisra, dogmatism, venturesomeness, conservatism, 
change "proneness, IP as a whole, Male sex was significantly 
related with mobility, in-service education, professional 
reading habit, school community relationship, venture­
someness and change proneness,

Taaching experience (upto 5 years) was significantly 
related with staff norms» Higher teaching experience was 
significantly related with individualisation, curriculum 
organisation, teaching learning process, section I as a 
whole, localiteness, traditionalism, progressivism, 
dogmatism, venturesome ness, conservatism, change proneness, 
section III as a whole and I P as a whole e

Academic qualification of Arts stream (B«A« and M.A«) 
was significantly related with curriculum organisation, 
teaching learning process, internal school organisation, 
school community relationship, section I as a whole, 
localiteness, traditionalism, dogmatism, venture some ness, 
conservatism, change proneness. Section III as a whole and 
I P as a whole, science stream (B.Sc./M.Sc.) was 
significantly related with individualisation, curriculum
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as a whole, administrative support and progressivism; 
significantly with teaching-learning process, teaching 
resource, progressivism and venturesomeness and negatively 
with system norms, complexity, riskness, localiteness, 
traditionalism and change proneness, Curriculum organisa­
tion was highly significantly related with teaching 
learning process, teaching resource, internal school 
organisation, staff development, school community 
relationship, section 1 as a whole and administrative 
support and negatively with system norms and conservatism. 
Teaching learning process was highly significantly related 
with teaching resource, internal school organisation, staff 
development, school community relationship, section I as 
a whole, administrative support, staff norms, complexity, 
compatibility; riskness, traditionalism, and I P S as a 
whole and significantly with system norms, localiteness 
cosmopolite ness, section II as a whole, progressivism, 
conservatism, change prone ness, and section III as a whole. 
Teaching resource was highly significantly related with 
internal school organisation, staff development, section I 
as a whole, administrative support, staff norms, system 
norms, complexity, section II as a whole, traditionalism, 
progressivism, and I P S as a whole and s ignificantly with 
school community relationship, compatibility, riskness, 
localiteness, cosmopoliteness, conservatism, change 
proness, and section III as a whole. Internal school 
organisation was highly significantly related with staff 
development, section I as a whole, administrative support, 
staff norms, compatibility, section II as a whole and 
I P S as a whole; significantly with system norms, 
complexity, cosmopoliteness, traditionalism, progressivism, 
conservatism and section III as a whole and negatively 
with riskness. Staff development was highly significantly 
related with school community relationship. Section I as 
a whole, administrative support, staff norms, section II
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and significantly with venturesome ness. Compatibility was 
highly significantly related with riskness, lodaliteness, 
cosmopoliteness, section II as a whole, traditionalism, 
progressivism, dogmatism venturesomeness, conservatism, 
change proneness section III as a whole and I P S as a 
whole. Riskness was highly significantly related with 
localiteness, cosmopoliteness. Section II as a whole, 
venturesomeness, conservatism, change proneness, section 
III as a whole and I P S as a whole and significantly with 
progressivism and dogmatism. Localiteness was highly 
significantly related with cosmopoliteness, section II 
as a whole, traditionalism, progressivism, venturesome ness, 
conservatism, change proneness, section III as a whole 
and I P S as a whole and significantly related with 
dogmatism. Cosmopol its ness was highly significantly related 
with Section II as a whole, traditionalism, progressivism, 
conservatism, change proneness, section III as a whole and 
I P S as a whole and significantly with dogmatism and 
venturesome ness. Section II as a whole was highly signifi­
cantly related with traditionalism, progressvism, conser­
vatism, change pronaness, section III as a whole and IPS 
as a whole and significantly with venturesome ness.

Traditionalism was highly significantly related 
with progressivism, conservatism, change prone ness, 
section III as a whole > and I P S as a whole and signifi­
cantly with dogmatism. Progressivism was highly significantly 
related with venturesomeness, change proness, section III 
as a whole and I P S as a whole. Dogmatism was highly 
significantly related with conservatism and significantly 
with section III as a whole. Venturesomeness was highly 
significantly related with change prone ness and I P S as a 
whole. Change prone ness was highly significantly related 
with section III as whole and I P S as a whole. Section III
as a whole was highly significantly related with the I p s 
as a whole.
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Corral atlon Matrix 2

In this matrix the Relationship of four Leadership 

Behaviour Patterns with the components of I P S has been 
show, separate matrices have been prepared for each 

pattern.

HH Pattern

Individualisation was highly significantly related 

with curriculum organisation, teaching learning process, 
internal school organisation, staff development, adminis­
trative support, complexity and change prone ness; 
significantly with school community relationship, section I 
as a whole, staff norms, riskness, traditionalism, 
venturesome ness and I P S as a whole and negatively with 

teaching resource. Curriculum organisation was highly 
significantly related with teaching-learning process, 
complexity, and change proneness and significantly with 
internal school organisation. Teaching learning process 
was highly significantly related with staff development, 

section I as a whole, complexity, riskness, traditionalism, 
venturesomeness, and change proneness; significantly with 
school community relationship, localiteness and pro- 
gressivism and negatively with system norms. Teaching 

resource was negatively related with staff norms, tradi­
tionalism, progressivism, dogmatism, venture some ness and 
section III as a whole. Internal school organisation was 
highly significantly related with staff development, school 
community relationship, section I as a whole, complexity, 
compatibility, riskness, localiteness, cosmopolite ness, 
traditionalism, dogmatism, venturesomeness, conservatism

and change prone ness and significantly with I P S as a 
whole. Internal school organisation was negatively related 
with progressivism. Staff development was highly
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significantly related with complexity, riskness, 
section II as a whole, change proneness and I P S as 
a whole; significantly with localiteness and progressivism 

and negatively with system norms and conservatism. School 
community relationship was highly significantly related 

with Section I as a whole, administrative support, 
complexity, compatibility, riskness, localiteness, 
cosmopolite ness, traditionalism, progressivism, dogmatism, 
venturesome ness and conservatism and negatively with 
section III as a whole. Section 1 as a whole was highly 

significantly related with administrative support, 
complexity, compatibility, riskness, localiteness, 
cosmopoliteness, traditionalism, progressivism, dogmatism, 

ve nture some ness and consejfvatism and negatively with 
section III as a whole.

Administrative support was highly significantly 
related with staff norm, compatibility, localiteness, 
cosmopoliteness, traditionalism, progressivism and 
conservatism; significantly with riskness, dogmatism, 

and change proneness and negatively with conservatism#
Staff norms was highly significantly related with system 
norm* and I P S as a whole* significantly KRixfeKd with 
venturesomeness and change proneness and negatively with 
section II as a whole, traditionalism , progressivism, 
and dogmatism. System norms was significantly related with 
cosmopoliteness and negatively with section III as a 
whole. Complexity was highly significantly related with 
compatibility, riskness, localiteness, change prone A® 55 

and significantly with dogmatism, and I P S as a whole. 
Compatibility was highly significantly related with 
riskness, localiteness, cosmopoliteness, traditionalism, 

progressivism, dogmatism, venturesome ness and conservatism 
and negatively with section III as a whole, Riskness was 
highly significantly related with localit®ness, 
cosmopoliteness, traditionalism, dogmatism, venture some ness.
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conservatism, and change prone ness. Local if eness was 
highly significantly related with cosmopoliteness, 
traditionalism, dogmatism, venturesomeness, conservatism 
and I P S as a whole and negatively with Section XI as a 
whole and change proneness. Cosmopoliteness was highly 
significantly related with traditionalism, venture 
someness, conservatism and negatively with section II as 
a whole, progressivism, dogmatism and section III as a 
whole, section II as a whole was highly significantly 
related with change prone ness and I P S as a whole.

Traditionalism was highly significantly related 
with progresslvism, dogmatism, venturesoraeness and 
conservatism; significantly with I P S as a whole and 
negatively with section III aS a whole. Progresslvism was 
highly significantly related with venturesome ness, and 
section III as a whole and significantly with change 
proneness. Dogmatism was highly significantly related with 
conservatism and section III as a whole and negatively with 
venturesoraeness and I P S as a vfoole. Venturesome ness was 
significantly related with conservatism and negatively with 
section III as a whole and I P S as a whole. Change 
prone ness was highly significantly related with I P S as 
a whole. Section III as a whole was highly significantly 
related with I P S as a whole.

C M 2(B) - HL Pattern

Individualisation was highly significantly related 
with curriculum organisation and I P S as a whole and 
negatively with teaching resource, internal school organi­
sation, traditional ism, and section III as a whole. 
Curriculum organisation was significantly related with IPS 
as a whole and negatively with staff norms, traditionalism 
and conservatism. Teaching learning process was negatively
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related with internal school organisation, staff 
development, administrative support, section III as a 
whole and traditionalian. Teaching resource was negatively 
related with internal school organisation, staff 
development, Administrative support and Traditionalism, 
Internal school Organisation was highly significantly 
related with staff development, administrative support, 
staff norms, complexity, compatibility, eosmopoliteness, 
traditionalism, progress ivism, dogmatism, venture some ness, 
and change proneness and negatively with school community 
relationship, section I as a whole, system norms, rlskness, 
local ite ness, section II As a whole, conservatism and 
section III as a vhole. Staff development was highly 
significantly related with administrative support, rlskness, 
traditionalism, progress ivism, dogmatism, venturesomeness, 
conservatism, change proneness and section III a® a whole 
and negatively with school community relationship, section I 
as a whole, staff norms, system norms, complexity, 
compatibility, localiteness and cosmopbliteness. School 
community relationship was highly significantly related 
with section I as a whole, system norms, complexity, 
compatibility, rlskness, localiteness, cosmopoliteness, 
section III as a whole, traditionalism, progressivism, 
dogmatism, ventures cane ness, conservatism and section III 
as a whole and negatively with administrative support. 
Section I as a whole was highly significantly related with 
staff norms, system norms, complexity, compatibility, 
rlskness, localiteness, cosmopoliteness, conservatism and 
section III asa whole; significantly with change proneness 
and negatively with administrative support.

Administrative support was highly significantly 
related with cosmopl ite ness, progress ivism, and section III 
as a whole; significantly with traditionalism and change
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proneness and negatively with staff norms, system norms, 
complexity, compatibility, riskness localiteness, dogmatism, 
venturesomeness and conservatism. Staff norms was highly 

significantly related with,complexity, compatibility, 
riskness, localiteness, cosmopolite ness, traditionalism, 
progress ivism, dogmatism, venture some ness and conservatism 

and negatively with system norms, change prone ness, 
section III as a whole and IBS as a whole. System norms 
was highly significantly related with complexity, 
compatibility, riskness, localiteness, cosmopoliteness, 
traditionalism, progress ivism, dogmatism, venturesome re ss, 

conservatism, Change pronenessy significantly with 
Section II as a whole and negatively with IPS as a whole. 

Complexity was highly significantly related with compa­
tibility, riskness, localiteness, cosmopolite re ss, 
traditionalism, progress ivism, dogmatism, venturesome ness 
and conservatism; significantly with section II as a 
whole and change proneness and negatively with Section III 

as a whole. Compatibility was highly significantly related 
with riskness, localiteness, cosmopol iteness, traditiona­
lism, progress ivism, dogmatism, venturesome ness, 
conservatism and section III as a whole and significantly 
with section II as a whole. Riskness was highly signi­
ficantly related with localiteness, cosmopol iteness, 
progress ivism, dogmatism, venture some ness and conserva­
tism; significantly with change proneness and negatively 
with traditionalism and section III as a whole.
Localiteness was highly significantly related with 
cosmopol iteness, traditionalism, pnogressvism, dognatism, 
venturesomen®ss, conservatism, change proneness and 
section III as a whole. Cosmopoliteness was highly 
significantly related with section II as a whole, 
traditionalism, progress ivism, dogmatism, venture some ness 
and conservatism and negatively with change proneness and 
section III as a whole. Section II as a whole was
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significantly related vjith progressivism.

Traditions! ism was highly significantly related 
with dogmatism and change prone ness and negatively with 

progressivism, venturesomeness and conservatism* 
Progressivism was highly significantly related with 

venturesomeness, conservatism and section III as a whole 
and significantly with dogmatism and change proneness. 
Dogmatism was negatively related with conservatism, change 

proneness and Section III as a whole, venturesomeness was 
negatively related with conservatism and section III as 
a whole. Conservatism was negatively related with change 
proneness, section III as a whole and I P S as a whole. 
Change proneness was negatively related with section III 

as a whole.

CM 2(C) - LH Pattern

Individualisation was negatively related with 
cosmopoliteness and change proneness. Curriculum Organisa­
tion was negatively related with teaching learning process, 

internal school organisation, localiteness and cosmopolite- 
ness. Teaching learning process was significantly related 

with section I as a whole and progressivism and negatively 
with administrative support, staff norms and system norms. 
Teaching resources was significantly related with staff 
development, section I as a whole, compatibiMty and 
traditionalism and negatively with administrative support 

and conservatism. Internal school organisation was signi­
ficantly related with staff development compatibility, 

and change proneness and negatively with dogmatism. Staff 
Development was highly significantly related with Section 1 
as a whole, compatibility, progressivism and change 
proneness; significantly with compatibility traditionalism, 
venturesome ness, section III as a whole and I P S as a 
whole and negatively with dogmatism. School community 
relationship was significantly related with system norms
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and negatively with conservatism* Section I as a whole 
was highly significantly related with traditionalism, 

progress ivism, section III as a whole and I P S as a 
whole and significantly with complexity, compatibility, 

venture someness and change prone ness.

Administrative support was highly significantly 

related with system norms and negatively with compatibi­
lity, Staff norms was negatively related with riskness, 
traditional!an and progressivism. System norms was 
negatively related with traditionalism, progressivism and 
dogmatism. Complexity was highly significantly related 
with section II as a whole, venture sane ness sand I PS as 

a whole and significantly with section III as a whole. 

Compatibility was highly significantly related with 
traditionalism and significantly with localiteness, 
progressivism and section III as a whole, Riskness was 

highly significantly related with localiteness and signi­
ficantly with traditionalism. Localiteness was signifi­
cantly related with traditionalism. Cosmopolite ness was 
significantly related with dogmatism and negatively with 
change prone res a. Section II as a whole was highly 
significantly related with I P S as a whole and signifi­
cantly with venturesome ness and section III as a whole.

Traditionalism was highly significantly related 

with progressivism and significantly with change proneness 
and section III as a whole. Progressivism was highly 
significantly related with section III as a whole and 
I P S as a whole. Dogmatism was negatively related with 
change proneness. Venturesomeness was highly significantly 
related with I P S as a whole and significantly with 
section III as a whole. Change proneness was significantly 

related with section III as a whole and IPS. Section IH 
as a whole was highly significantly related with IPS 

as a whole.
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CM 2(D)—L L Pattern

Individualism was negatively related with conservatism. 
Curriculum organisation was highly significantly related with 
teaching learning process, staff development, section I as 
a whole, traditionalism and I P S as a whole and significan­
tly with teaching resource and internal school organisation. 
Teaching learning process was highly significantly related 
with teaching resource, internal school organisation, staff 
development, school community relationship, section I as a 
whole, administrative support, complexity, riskness, 
section II as a whole, progressivism, change proneness and 
I P S aS a whole; significantly with staff norms and 
compatibility and negatively with conservatism. Teaching 
resource was highly significantly related with staff 
development, section I as a whole, compatibility, riskness, 
localiteness, costnopoliteness, section II as a whole and 
I P S as a whole; s ignificantly with school community 
relationship, complexity and change prone ness and negatively 
with dogmatism and conservatism. Internal school organisation 
was highly significantly related with school community 
relationship, section I as a whole, complexity, section II 
as a whole and I P S as a whole; significantly with staff 
development, administrative support, staff norms, and system 
norms and negatively with venturesomeness and conservatism. 
Staff development was highly significantly related with 
compatibility, riskness, section II as a whole, change 
prone ness and I P S as a whole; significantly with school 
community relationship, section I as a whole, administrative 
support, complexity and localiteness^and negatively with 
dogmatism, venturesomeness and conservatism. School community 
relationship was highly significantly related with section I 
as a whole, staff norms, section II as a whole and I P S as 
a whole; significantly with administrative support, system, 
norms, progressivism and change proneness and negatively 
with conservatism. Section I as a whole was highly
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significantly related with administrative support# 
compatibility, riskness, Section II as a whole, conserva­
tism, change proneness and I P S as a whole and signifi­
cantly with staff norms, system norms, complexity, 
local ite ness, cosmopolite ness, traditionalism and 
progressivism,

Adninistrative support was highly significantly 
related with staff norms, complexity, compatibility and 
Section II as a whole; significantly with system norms, 
cosmopolite ness, traditionalism and progressivism and 
negatively with venturesomeness and conservatism. Staff 
norms was highly significantly related with system norms. 
Section II as a whole and I P S as a whole; significantly 
with dogmatism and section HI as a whole and negatively 
with riskness, local ite ness and cosmopolite ness* System 
norms was highly significantly related with cosmo pol ite ness, 
section II as a whole and I P S as a whole and negatively 
with localiteness and conservatism. Complexity was highly 
significantly related with compatibility, riskness, 
localiteness, section II as a whole and I P S as a whole 
and negatively with dogmatism, venture some ness and 
conservatism. Compatibility was highly significantly related 
with riskness and localiteness and section II as a whole 
and negatively with dogmatism, venturesomeness, conservatism 
and change proneness. Riskness was highly significantly 
related with localiteness, section II as a whole, change 
proneness, and I P S as a whole and negatively with 
venturesomeness and conservatism. Localiteness was highly 
significantly related with section II as a whole and change 
prone ness and negatively with conservatism. Cosmopoliteness 
was highly significantly related with section II as a whole 
and I P S as a whole? significantly with venturesome ness 
aid negatively with progressivism and change proneness. 
Section II as a whole was highly significantly related with
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change proneness and I P S as a whole and significantly 
with traditionalism and progres s iv i sm.

Traditionalism was highly significantly related with 
prog re ss iv ism, section III as a whole and I P S as a whole, 
significantly with dogmatism and change proneness and 
negatively with conservatism. Progress iv ism was highly 
significantly related with change prone ness, section III 
as a whole and I P S as a whole and significantly with 
dogmatism. Dogmatism was highly significantly related 
with section III as a whole; significantly with venture­
some ness and negatively with change proneness. Venture­
someness was highly significantly related with section III 
as a whole and negatively with change proneness. Conser­
vatism was significantly related with change proneness. 
Change proneness was significantly related with section III 
as a whole and negatively with I P S as a whole. Section HI 
as a whole was negatively releated with I P S as a whole.

Correlation Matrix No 3

In this matrix relationship of six types of school 
organisational climates and the components of the IPS 
has been analysed. Separate matrices have been prepared 
for each type of climate..

G M 3(A) - Open Climate

Individualisation was highly significantly related 
with curriculum organisation, teaching learning process, 
teaching resource, internal school organisation and change 
proneness and significantly with complexity. Curriculum 
organisation was significantly related with teaching 
resource and negatively with system norms, dogmatism and 
conservatism. Teaching learning process was highly 
significantly related with complexity, riskness and change 
prone ness* significantly with teaching resource, internal
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school organisation, staff development, and venturesomeness 
and negatively with administrative support, staff norms 
and system norms. Teaching resource was highly significantly 
related with complexity and change proneness; significantly 
with internal school organisation and riskness and negatively 
with administrative support, staff norms and system norms. 
Internal school organisation was highly significantly related 
with school community relationship, section I as a whole, 
complexity, compatibility, riskness, localiteness, cosmo- 
politeness, tradition, dogmatism, venturesomenass and 
conservatism and negatively with administrative support# 
Section II as a whole and section III as a whole. Staff 
development wee highly significantly related with section U 
as a whole, change prone ness and I P S as a whole; signi­
ficantly with staff norms and section III as a whole and 
negatively with system norms. School community relationship 
was highly significantly related with section I, complexity, 
compatibility, riskness, localiteness, cosmopoliteness, 
traditionalism, progressivism, dogmatism, venturesemeness 
and conservatism; significantly with section III as a whole 
and negatively with administrative support and staff norms. 
Section I as a whole was highly significantly related with 
administrative support, complexity, compatibility, riskness, 
local iteness, cosmopol iteness, traditionalism, progress ivism, 
dogmatism, venturesomeness and conservatism; significantly 
with section III as a whole and negatively with staff norms 
and section II as a whole.

Administrative support was highly significantly 
related with compatibility, cosmopollteness, traditionalism, 
progressivism, dogmatism, venturesomeness and conservatism 
and negatively with complexity, riskness and localiteness, 
Staff norms was significantly related with section II as a 
whole, section III as a whole and I P S as a whole and 
negatively with compatibility and riskness. System norms 
was negatively related with section III as a whole and
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I p S a» a whole. Complexity was highly significantly 
related with compatibility, riskness, localiteness, 
cosmopoliteness, traditionalism, dogmatism, venturesomeness 
and conservatism and significantly with change proneness. 
Compatibility was highly significantly related with risknsss, 
localiteness, cosmpoliteness, traditionalism, progressivism, 
dogmatism, venturesome ness and conservatism. j&skness was 
highly significantly related with localiteness, cosmopo­
lite ness, traditionalism, dogmatism, venturesomeness, 
conservatism; significantly with change proneness and 
negatively with section II as a whole and progressivism. 
Localiteness was highly significantly related with 
cosmopoliteness, traditionalism, progressivism, dogmatism, 
venturesoraeness and conservatism; significantly with IPS 
as a whole and negatively with section II as a whole and 
section III as a whole. Cosmopoliteness was highly 
significantly related with traditionalism, dogmatism, 
conservatism and section III as a whole and negatively with 
progressivism and venturesomeness. Section II as a whole 
was highly significantly related with change proneness and 
section III as a whole and negatively with traditionalism 
and I P S as. a whole.

Traditionalism was highly significantly related with 
dogmatism, venturesomeness and conservatism and negatively 
with progressivism. Progressivisra was highly significantly 
related with dogmatism, venturesomeness and conservatism 
and significantly with section III as a whole. Dogmatism 
was highly significantly related with venturesome ness and 
conservatism. Venture some ness was significantly related 
with section III as a whole and I P S as a whole and 
negatively with conservatism. Conservatism was negatively 
related with section III aS a whole and I P S as a whole. 
Change prone ness was highly significantly related with IPS 
as a whole and negatively with section III as a whole. 
Section III as a whole was highly significantly related with 
I P S as a w hole.
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C Ms 3(B) - Autonomous Climate

Individualisation was negatively related with 
curriculum organisation^ section I as a whole, compatibility, 
riskness, localibeness and cosmopoliteness. Curriculum 
organisation was negatively related with teaching learning 
process, staff development, school community relationship, 
section I as a whole, staff norms, system norms, complexity 
and cosraopoliteness . Teaching learning process was highly 
significantly related with I P S as a whole. Teaching 
resource was significantly related with school community 
relationship, section II as a whole, and venturesome ness and 
negatively with staff development, traditionalism, change 
prone ness and section III as a whole. Internal school 
organisation was highly significantly related with staff 
development, administrative support, traditionalism, 
change proneness, and section III as a whole and signifi­
cantly with school community relationship and I P S as a 
whole. Internal school organisation was negatively related 
with section I as a whole, staff norms, system norms, 
complexity, compatibility, riskness, localiteness, 
cosmopolite ness, section II as a whole, progressivism, 
dogmatism, v enturesomeness and consefvatism. Staff 
development was highly significantly related with tradi­
tionalism, change proneness and section III as a whole/ 
significantly with administrative support and I P S as a 
whole and negatively with school community relationship, 
section I as a whole, staff norms, system norms, complexity, 
compatibility, riskness, localiteness, cosmopolite ness, 
section II as a whole, progressivism, dogmatism, venture­
someness and conservatism. School comrnuhity relationship 
was highly significantly related with section I as a whole, 
staff norms, system norms, complexity, riskness, 
localiteness, cosmopoliteness, progressivism, dogmatism, 
venturesome ness and negatively with administrative support, 
traditionalism, change proneness, section III a£ a whole
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and IPS. section I as a whole was highly significantly 

related with staff norms, system norms, complexity, 

compatibility, riskness, localiteness, cosmopolite ness, 
progress iv ism, dogmatism, venture sadness and conservatism 

and negatively with administrative support, traditionalism, 

change prone ness, section III as a whole and IRS as a 

whole a

Administrative support was significantly related 

with traditionalism, change pr&neness, section III as a 
whole and I P S as a whole and negatively with staff 

norms, system norms, complexity, compatibility, riskness, 
localiteness, cosmopoliteness, progressivism, venture­
some ness and conservatism. Staff norms was highly 
significantly related with system norms, complexity, 
compatibility, riskness, local ite ness, cosmopol iteness, 
progressivism, dogmatism, venturesomeness and conservatism 
and negatively with traditionalism, change proneness and 

section III as a whole. System norms was highly signifi­
cantly related with complexity, compatibility, riskness, 
localiteness, cosmopol ite ness, progressivism, dogmatism, 
venture sameness and conservatism and negatively with 
traditionalism, change prone ness, section III as a while 

and I P S as a whole. Complexity was highly significantly 
related with compatibility, riskness, localiteness, 

cosmopol ite ness, progressivism, dogmatism, venturesome ness 
and conservatism, and negatively related with traditionalism, 
change proneness, section III as a whole and IPS as a 
whole. Compatibility was highly significantly related with 
riskness localiteness, cosmopol ite ness, traditionalism, 
and progressivism and negatively with conservatism, 
change proneness, section III as a whole and I P S as a 
whole. Riskness was highly signifidantly related with 
localiteness, cosmopol iteness, progressivism, dogmatism, 
venturesomeness and conservatism and negatively related
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with traditionalism, change prone ness, section III as a 
whole and I P S as a whole. Localiteness was highly 
significantly related with eosmo pol ite ness, prog re ssivism, 
dogmatism, venturesome ness and conservatism and negatively 
with traditionalisip, change proneness, section III as a 
whole and IPS as a whole. Cosmopoliteness was highly 
significantly related with progress ivism, venturesomeness, 
conservatism, change proneness and section III as a whole 
and negatively with traditionalism. Section II as a whole 
was negatively related with traditionalism, change proneness 
and section III as a whole.

Traditionalism was highly significantly related 
with progressivism, dogmatism, conservatism, change 
proneness and section III as a whole and significantly 
with venturesomeness. Prog ness iv ism was highly significantly 
related with dogmatism, venturesome ness, conservatism and 
section III as a whole and negatively with change proneness. 
Dogmatism was highly significantly related with v enture- 
someness and conservatism and negatively with change 
proneness and section III as a whole. Venturesomeness was 
highly significantly related with conservatism and negatively 
with change proneness. Conservatism was negatively related 
with change proneness, section III as a whole and X P S as 
a whole. Change proneness was highly significantly related 
with section III as a whole.

C M 3(6») - Controlled Climate

Individualism was highly significantly related 
with cosmopoliteness; significantly with curriculum 
organisation, teaching learning process, school community 
relationship, section I as a whole and I P S as a whole and 
negatively with conservatism. Curriculum organisation was
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highly significantly related with teaching learning process, 
internal school organisation, staff development, school 
community relationship, section I as a whole, administrative 
support, complexity, compatibility riskness, section II as 
a whole and change proneness and significantly with teaching 
resource, system norms, and traditionalism. Teaching learning 
process was highly significantly related with teaching 
resource, internal schofcl organisation, staff development, 
school community relationship, section I as a whole, riskness, 
section H as g whole and change proneness and s lgniflcantly 
with administrative support and compatibility. Teaching 
resource was highly significantly related with staff develop* 
ment, section I as a whole, compatibility and change 
proneness and significantly with internal school organisation^ 
school community relationship, administrative support, 
complexity, cosmopoliteness and section II as a whole.
Internal school Organisation was highly significantly related 
with school community relationship, section I as a whole, 
administrative support, complexity, compatibility, section H 
as a whole and change prone ness and s ignif leant!y with staff 
norms, system norms and riskness. Staff development was 
highly significantly related with school community relation­
ship, section I as a whole, administrative support, section II 
as a whole and change prone ness and significantly with staff 
norms and complexity. School community relationship was 
highly significantly related with section I as a whole, 
administrative support and change proneness and significantly 
with compatibility. Section I as a whole was highly 
significantly related with administrative support, complexity, 
compatibility, section II as a whole and change proneness 
and significantly with staff norms and riskness,

Administrative support was highly significantly 
related with staff norms, system norms, section II as a whole 
and change proneness and significantly with complexity.
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Staff norms was highly significantly related with section II 
as a whole, traditionalism, venturesomeness and change 
prone ness; significantly with cosmopolite ness and I PS a? 
a whole and negatively with riskness, localit©ness and 
section III as a whole. System norms was highly significantly 
related with section II as a whole £ traditionalism,* . 
significantly with complexity and negatively with cosmopo­
lite ness and section HI as a whole. Complexity was highly 
significantly related with compatibility, riskness, 
local iteness, section II as a whole and change prone ness and 
significantly with cosmopoliteness. Compatibility was highly 
significantly related with riskness, section II as a whole 
and change proneness and significantly with local iteness* 
Riskness was negatively related with localiteness,
Cosmopoliteness waS highly significantly related with 
section II as a whole and I P S as a whole; significantly 
with traditionalism and venturesomeness and negatively with 
conservatism. Section II as a whole was highly significantly 
related with traditionalism and change proneness? signifi­
cantly with venture saneness and I P S as a whole and 
negatively with conservatism,

Traditionalism was negatively related with progressi- 
vism, dogmatism, and section III as a whole. Progressivism 
was highly significantly related with dogmatism, conservatism, 
section III as a whole and X P S as a whole and negatively 
with venture sane ness. Dogmatism was highly significantly 
related with conservatism and section III as a whole and 
negatively with venturesome ness and I P S as a whole.
Venture sane ness was highly significantly related with 
conservatism and I P S as a whole. Conservatism was highly 
significantly related with section III as a whole and 
negatively with I P S as a whole. Change proneness was 
significantly related with I P S as a whole. section III as 
a whole was significantly related with I P S as a whole.



*27

H

$
<4

17

;v'

*

fa°

&

£

pi°
|&

5b''

1”

! ysV* 44 !
<i **
£ i

n> 
$

>*

A'o
r'
^T<?

19

'fp*

Q
ft

2o

ffi*
v&

4^o

#

£

21

&

>V

&

$>

&
3?

,q

.O

v>^* /Hr
/

&
/v3> $
V?

r $'
Jp

S& 03 <0 J//<9 P
/ tk—- &

*0

— —

!$*

#

u>

HiS
h

3P*w
a3a«
/|,*

AV" A\

$■$!*

SO “s
<3*3

2.2

?>V

j¥
<5*

iff
W

yb

rf
&

&\ip

$> p?

&
£

$&

<$

&

H®

p?

.\JP
y

$*
/* iff
.So^ $>

/
TS1
/

&
r fy

£> > .#

•9)
/ /

4>
/

/
&

f^°
/ / (

#
/

_V> .*«? P? 0?
/'
£

«?
/

$
/

.tf $ 9?
<N^/A

— —- — —
P

—

Pv7

$»

*<o 
On .

ov>??

&

°s^
ofr

4

Tv?

/\Q
p

50°

i

5
6

8

'9
l *

1°

n
u

18
13

iW-

e.o.
up~

T-Kesr 

J.S*0 
5.2). ~ 

7l J*R 

I

fl.jS
$t>K

U| S'ji ff
Ctfmpii 

towfiat
j4| Fisk >

l»o<lctC/ 

Cdi'r»e>f
i% & 

Trgul. 
Trcfr. 

JW| P°<}-
/fiTltl/. 

iSDOJff.
C.P.

-21

A2

*3
^afas:

*$-§ps.

s & *
•£

! ^
 

^ 
^1

 ^
 £ 

V
 ^ 

ho
c-

^i
ta

S^
j ‘A

 eg. 7
C

 *gjj 
>5

,. ^
%

:! g
es

^t
o/

to
?"

^ *#
! 

'<
%
} '

-y
; ^

1 £ 
£i

do
^^

de
t.

'̂
r % 

*-
&
> "&

 
'̂

>|
 3

y; 
-£

 £| Risfa
us

s
"*

£ 
i '“•

!. ' 
'*
 "* ~

 T̂
-“C

1't
 •

ji'
 I 

f '
A
, .̂ 

•*
'"'
 " ""l. "#%-'"

/»
 *st

 3
 #

i
’

G
ty

m
pl

ox
S y

s»

se

Sa;ii*|

jfH
^-

 $
rf

- 
$t

a.
jfr

 if*
Se

jL
,x

&
!'<

&
%

> 
'^

1 
>̂1

 ^ 
g

ft!
 ^ 

*4
 «8n’ 

3r
! 

^
^1

 •%' 
^ 

^ o
^1

 <%
*^

' ^
^ 

^ 
^ 

%
*§

sj i "5s. ‘̂
!

^ ^
 ^j ±&

 ^i'-
te

<
n ^ 

'%
: .*k if: 

;.̂
7 ^

 
♦&

, J

's’
 • <£•

', V5> 
®

dg
; -Ct i S‘C

.K
ef

i
£t

a-
f#

 D
ev

.

T̂
/i F

ro
ce

si 
f. 

Re
so

ur
ce

 
T~

S7
0r

f

-&
Q 

JLfQ

H
'n

Ji
lri

d.
U

tL
l,

•&
• *̂n

 ’̂rt

n
s ^

 
;±

‘-^
 '^i

V
O

2 ^
.N

s
Ĉ
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G H 3(D) - Familiar Climate

Individualisation was negatively related with 
curriculum organisation, teaching learning process, teaching 
resource, internal school organisation, staff development, 
school community relationship section I as a whole, staff 
norms, compatibility, riskness, localiteness, cosmo polite ness, 
change proneness and section III as a whole. Curriculum 
organisation was negatively related with section II as a 
whole, traditionalism, progressivism, dogmatism and change 
proceness. Teaching learning process was significantly 
related with internal school organisation, staff development, 
section I as a whole, compatibility and Riskness and 
negatively with traditionalism, progress iv ism, dogmatism, 
section III as a whole and IBS as a whole. Teaching resource 
was significantly related with school community relationship 
and negatively with traditionalism and progressivism.
Internal school organisation was highly significantly related 
with section I as a whole, administrative support? 
significantly with riskness and I F S as a whole and 
negatively with progress ivism, dogmatism, staff development 
and venturesaneness. Staff development was highly signifi­
cantly related with school community relationship, section I 
as a whole and I P S as a whole and negatively with 
traditionalism, progress ivism and conservatism. School 
community relationship was significantly related with section I 
as a whole and I P S as a whole and negatively with 
traditionalism, progressivism and conservatism, section I 
as a whole was highly significantly related with adminis­
trative support? significantly with riskness and I P S as 
a whole and negatively with traditionalism, progressivism, 
dogmatism and conservatism.

Administrative support was significantly related with 
traditionalism, progressivism and venturesomeness. Staff
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norms was highly significantly related with riskness and 
cosmopolite ness and negatively with traditionalism, 
progressivism, dogmatism and conservatism• System norms was 
negatively related with progressivism, dogmatism and 
venture saneness. Complexity was negatively related with 
traditionalism and conservatism. Compatibility was 
significantly related with riskness, cosmopolite ness, 
section II as a whole, change prOneness and I P S as a 
whole and negatively with traditionalism, dogmatism and 
conservatism. Riskness was highly significantly related 
with section II as awhole; significantly with cosmopolite- 
ness and I P S as a whole and negatively with traditiona­
lism, dogmatism, conservatism and section III as a whole. 
Localiteness was negatively related with traditionalism, 
dogmatism, venture some ness and change proneness. Cosmo- 
politeness was highly significantly related with section II 
as a whole and negatively with traditionalism, progress±vism, 
and dogmatism. Section II as a whole was negatively related 
with traditionalism, progressivism, dogmatism, venture- 
saneness, conservatism, section III as a whole and IPS 
as a whole.

Traditionalism was negatively related with change 
proneness and I P S as a whole, Progressivism was negatively 
related with conservatism and I P S as a whole. Dogmatism 
was significantly .related with venturesome ness and 
section III as a whole and negatively with conservatism 
and change proneness. Change proneness was significantly 
related with I P S as a whole.

G M 3(B) - Paternal Climate

Individualisation was highly significantly related 
with section I as a whole, complexity and compatibility; 
significantly with internal school organisation, school 
community relationship, local iteness, section II as a whole, 
conservatism and I P S as a whole and negatively with staff
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norms and dogmatism. Curriculum organisation was negatively 
related with system norms, dogmatism and conservatism. 
Teaching learning process was highly significantly related 
with teaching resource and section I a® a whole and 
negatively with traditionalism, venture some ness, conserva- 
tims and section III as a whole. Teaching resource was 
highly significantly related with section I as a whole and 
negatively with traditionalism, dogmatism and conservatism. 
Internal school organisation was significantly related with 
section I as a whole and negatively with administrative 
support and staff norms. Staff development was highly 
significantly related with section 1 as a whole; signifi­
cantly with school community relationship^ compatibility, 
progressivism and I P S as a Whole and negatively with 
venturesomeness and conservatism. School community 
relationship was s ignificantly related with section I as 
a whole, administrative support, section II as a whole and 
I P S as a whole and negatively with riskness, traditionalism 
and conservatism. Section I as a whole was highly signifi­
cantly related with compatibility and IPS as a wholes 
significantly with section II as a whole and negatively 
with traditionalism, dogmatism and conservatism®

Adninistrative support was highly significantly 
related with section II as a whole aid I P S as a whole and 
significantly with complexity, compatibility, and 
cosmopolite ness. Administrative support was negatively 
related with conservatism* Staff norms was highly signifi­
cantly related with system norms and cosmo polite ness; 
significantly with section II as a whole and negatively 
related with riskness, local iteness, progre ss iv ism, 
dogmatism and change proneness. System norms was highly 
significantly seated with cosmopoliteness and section II 
as a whole and negatively with riskness, local iteness, 
traditionalism, progress iv ism, dogmatism, change prone ness 
and section III as a whol®. Complexity was highly signi­
ficantly related with compatibility, local iteness, section II
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as a whole# change proneness and I P S as a whole and
Cow-

sign if ic anti y with riskness and conservatlsm^patibility 

was highly significantly related with localiteness#
Section II as a whole, ebange proneness and I P S as a 
whole; significantly with riskness and negatively with 
conservatism. Riskness was highly significantly related 

with localIteness and negatively with cosmopol iteness# 
traditionalism# dogmatism, venturesome ness and conser­
vatism. Localiteness was highly significantly related 
with change proneness* significantly with progressivism 
and negatively with venture some ness and conservatism. 
Conservatism was significantly related with I P S as a 
whole and negatively with dogmatism. Section II as a 
whole was highly significantly related with I P S as a 
whole and negatively with dogmatism and conservatism. 

Progressivism was significantly related with change 
proneness and negatively with venturesomaneBs and 
conservatims. Dogmatism was highly significantly related 
with section III as a whole and negatively with conser­
vatism. Conservatism was negatively related with change 
proneness. Change proneness was significantly related 
with I P S as a whole, section III as a whole was 
significantly related with I P S as a whole.

CM 3(F) - Closed Climate

Individualisation was highly significantly related 
with curriculum organisation, teaching learning process# 
section I as a whole# riskness# traditionalism and IPS 
as a whole; significantly with staff development# school 
community relationship and section II as a whole and 
negatively with teaching resource. Curriculum organisation 
was highly significantly related with teaching learning 
process# staff development# section I as a whole# 
traditionalism# progress ivism# dogmatism# section III as 
a whole and I P S as a whole? significantly with school 
community relationship# riskness# localiteness, section II
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as a whole and change proneness and negatively with 
conservatism. Teaching learning process were highly 
significantly related with staff development, school 
community relationship, section I as a whole, complexity, 
riskness, section II as a whole, progressivism, change 
proneness and I P S as a whole; significantly with internal 
school organisation, compatibility and section III as a 
whole and negatively with system norms, venturesome ness 
and conservatism. Teaching resource was negatively related 
with internal school organisation, staff norms, system 
norms, section II as a whole, dogmatism, venturesome ness 
and conservatism. Internal school organisation was highly 
significantly related with section I as a whole, complexity 
and I P S as a whole and significantly with school 
community relationship, section II as a whole and progressi- 
vism. Staff development was highly significantly related 
with section I as a whole, riskness, progress ivism and 
I P S as a whole; significantly with sdhool community 
relationship, complexity and localiteness and negatively 
with staff norms and system norms. School community 
relationship was highly significantly related with 
Section I as a whole, progressivism, change proneness, 
section in as a whole and I P S as a whole and signifi­
cantly related with riskness, section II as a whole and 
traditionalism. Section I as-va whole was highly signifi­
cantly related with complexity, riskness, localiteness, 
section II as a whole, traditionalism, progressivism, 
change prone ness, section III as a whole and I P S as a 
whole and significantly with compatibility and negatively 
with conservatism.

Administrative support was highly significantly 
related with staff norms, section II as a whole, 
traditionalism and I P S as a whole; significantly with 
system norms, complexity, compatibility, cosmopolite ness, 
progressivism, dogmatism and section III as a whole and 
negatively with riskness and conservatism. Staff norms
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was highly significantly related with system norms, 
cosmopoliteness, section II as a whole, conservatism and 
I P S as a whole; significantly with dogmatism, venture­
someness and section III as a whole and negatively with 
complexity, compatibility, riskness, and local it® ness.
System norms was highly significantly related with 
Section II as a whole, significantly with conservatism and 
negatively with compatlb11ity, riskness, localiteness and 
change proneness. Complexity was highly significantly 
related with compatibility, section II as a whole, 
progress tv ism, and I P S as a whole; significantly with 
riskness and local iteness and negatively with venturesome­
ness. Compatibility was highly significantly related with 
riskness, localiteness and section II as a whole; 
significantly with traditionalism, progressivism, change 
prone ness and IPS as a whole and negatively with 
ve n tu re some ness and conservatism. Riskness was highly 
significantly related with localiteness, section II as a 
whole, traditionalism, progressivism, change proneness and 
I P S as a whole; significantly with section III as a whole 
and negatively with cosmopoliteness, dogmatism, venture- 
sameness and conservatism. Localiteness was highly signi­
ficantly related with traditionalism and change proneness; 
significantly with progressivism and I P S as a whole and 
negatively with cosmopoliteness, venture some ness and 
conservatism. Cosmopoliteness was highly significantly 
related with section II as a whole, venturesomeness and 
I P S as a whole and significantly with dogmatism, 
conservatism and section III as a whole. Section II as a 
whole was highly significantly related with traditionalism, 
progressivism, change proneness and I P S as a whole and 
significantly with dogmatism.

Traditionalism was highly significantly related 
with progressivism, dogmatism, change proneness, section III 
as a whole and I P S as a whole, Progressivism was highly 
significantly related with change proneness, section III



436

as a whole and I P S as a whole and negatively with 
venturesomeness and conservatism. Dogmatism was highly 
significantly related with section III as a whole and 
I P S as a whole and significantly with venture some ness 
and conservatism. Venturesomeness was highly significantly 
related with Conservatism and section III as a whole and 
negatively with change proneness. Conservatism was signi­
ficantly related with section III as a whole. Change 
proneness was highly significantly related with section III 
as a whole and 1 P S as a whole, section III as a whole 
was highly significantly related with I P S as a whole.

Correlation Matrix No.4

This matrix shows the relationship of teacher job 
satisfaction with 48 variables which are t 9 types of 
schools, 3 innovative categories, 4 leadership behaviour 
patterns, 6 types of organisation climate and the 26 
ingredients of 10 personal variables.

K.V. were highly significantly related with salary, 
colleagues relations, job security, relations with dept, 
head, working conditions, liking for job, job prestige, 
fairness of authority, possibility of advancement, Job 
involvement, job leadership, sense of belonging, colleagues 
respect and technical facilities; significantly with 
interest by dept, head, job chaliange, job status and job 
satisfaction as a whole and negatively with job achievement, 
job autonomy, competence of dept, head, promotion level 
reached, freedom of expression, work recognition, help from 
administration, participation in decision making, work 
recognition and work load. Boys schools were highly signi­
ficantly related with colleague relations, job prestige, 
fairness of authority, job involvement and colleagues 
respect? significantly with interest by dept, head, 
relations with dept, head, working conditions, liking for
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job, possibility of advancement and job leadership and 
negatively with job security, job achievement, job 
autonomy, competence of dept* head, promotion level reached, 
freedom of expression, job recognition, fringe benefits, 
help from administration, job status, participation in 
decision making and work load. Girls schools were highly 

significantly related with salary received, colleagues 
relations, liking for job and job involvement; signifi­
cantly with relations with dept, head, job achievement, 
job prestige, fairness of authority, possibility of 
advancement and job leadership and negatively with interest 
by dept, head, job autonomy, competence of dept, head, 
promotion level reacted, job recognition, fringe benefits, 
help from administration, job status, participation in 
decision making and work load.

English medium was highly significantly related with 
col 1 eaguefe: relations; liking for job, job prestige, job 

involvement and colleagues respect; significantly with 
promotion level reached, fairness of authority, job 
leadership, sense of belonging and technical facilities and 
negatively with interest by dept, head, job security, 
relations with dept, head, working conditions, job achieve­
ment, job autonomy, competence of dept, head, freedom of 
expression, job recognition, job challenge, fringe benefits, 
possibility of advancement, help from administration, job 
status, participation in decision making and work load. 
Gujrati medium was highly significantly related with 
colleagues relation, liking for job, job involvement, and 
job leadership; significantly with interest by dept, head; 
fairness of authority, challange in job/ and colleagues 
respect and negatively with job security, relations with 
dept, head# working conditions, liking for job autonomy, 
competence of dept, head, promotion level reached, freedom 
of expression, work recognition, fringe benefits, possibi­
lity of advancement, help from administration, job status.
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participation in decision making, sense of belong and 
work load. Sindhi medium was significantly related with 
colleagues relations, fairness of authority, challenge in 
job, job involvement and colleagues respect and negatively 
with interest by dept, head, job security, working condif* 
tioras, job responsibility, job autonomy, promotion level 
reached, freedom of expression, work recognition, help 
from administration, job status, sense of belonging, 
technical facility, work load and J S I as a whole. Hindi 
medium was highly significantly related with job involvement 
and colleagues respect; significantly with salary, 
colleagues relation, relations with dept, head, liking for 
job, job achievement, use of talents, fairness of authority, 
job leadership and technical facility and negatively with 
interest by dept, head, job security, job autonomy, 
competence of dept, head, promotion level reached, freedom 
of expression, work recognition, fringe benefits, help 
from administration, job status and participation in 
decision making. Marathi medium was significantly related 
with colleagues’ relations, job achievement and faireness 
of authority, and negatively with salary, interest by 
dept, head, job security ^relations with dept, head, working 
conditions, liking for job, job autonomy, competence of 
dept, head, promotion level reached, freedom of expression, 
work recognition, fringe benefits, help from administration, 
job status, procedural formalities, sense of belonging, work 
load and J S I as a whole. Urdu medium was significantly 
related with colleagues* relations, fairness of authority mid 

J S I as a whole* and negatively with salary, interest by 
dept, head, job security, relations with dept, head, working 
conditions, liking for job, job achievement, job respon­
sibility, job autonomy, competence of dept, head, promotion
level reached, freedom of expression work recognition, help 
from administration, job status, sense of belonging and 
work load.
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Highly innovative category was significantly related 
with interest shown by dept, head, liking for job, job 
achievement, job autonomy, work recognition, job involvement, 
job leadership, participation in decision making, sense of 
belonging and the J S I as a whole and negatively with 
work load. Moderate innovative category was significantly 
related with liking for job, job autonomy, work recognition, 
job involvement, job leadership, participation in decision 
making, sense of belonging and negatively with work load.
Low innovative category was significantly related with 
w*&k load and negatively related with liking for job, 
job autonomy and work recognition.

Effective pattern (HH) was significantly related with 
colleagues relations, interest shown by dept, head, liking 
for job, job achievement, use of talents, job responsi - 
billty, job autonomy, fairness of authority, freedom of 
expression, work recognition, participation in decision 
making and J S I as a whole. HL Pattern was significantly 
related with liking for job, job achievement, job 
responsibility, work recognition, challange in work, job 
involvement, help from administration, job leadership, 
participation in decision making! sense of belong and JSI 
as a whole. LH Pattern was significantly related with 
colleagues relations and negatively with job involvement, 
help frcm administration, job status, sense of belonging 
and work load. Ineffective (LL) pattern was negatively 
related with salary, colleagues' relations, interest by 
dept, head, relations with dept, head, liking for job, 
job achievement, job prestige, work recognition, challange 
in work, possibility of advancement, job involvement, help 
from administration, job status, job leadership, partici­
pation in decision making, procedural formalities, sense 
of belonging, technical facilities and J S I as a whole.
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Open climate was significantly related with colleagues 
relations, job security, liking for job, fairness of 
authority, help from administration, participation in 
decision making, sense of belonging, colleagues' respect 

and J S I as a whole and negatively with work load. 
/Autonomous climate was significantly related with 
colleagues1 relations, job security, liking for job, job 

achievement, help from administration, participation in 
decision making, colleagues' respect and J S I as a whole 

and negatively with work loads Controlled climate was 
significantly related with job responsibility, challenge 
in job, job involvement and job leadership and negatively 
with participation in decision making. Familiar climate 
was negatively related with job leadership. Paternal 
climate was negatively related with job achievement, job 
autonomy, job status and participation in decision making. 
Closed climate was significantly related with work load 
and negatively with salary, colleague^ relations, job 

security, relation with dept, head, working conditions, 
liking for job, job achievement, job autonomy, job 
recognition, help from administration, job leadership, 
participation in decision making, sense of belonging, 
respect from colleagues, and J S I as a whole.

Abo^f 34 years age was significantly related with job 
security, working conditions, liking for job, use of 
talents, challange in job# help from administration and 
JSI as a whole* Male sex was significantly related with 
interest by Dept, head, job involvement and participation 
in decision making. Female sex was significantly related 
with salary and interest by dept. head. Above 5 years 
teaching experience was significantly related with salary, 
liking for the job, job achievement, use of talents, job

prestige, fairness of authority, job recognition, job 
challange, job involvement, help from administration, 
participation in decision making and J S I as a whole.
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M.Se. qualification was significantly related with salary, 
job achievement, use of talents, job responsibility, job 
prestige, job recognition, job status, colleagues respect, 
and j S I as a whole and negatively with work load. M.Coti . 
qualification was significantly related with colleagues' 

respect and negatively with work load. M.A. qualification 
was significantly related with job security, job achievement, 
use of talents, job prestige, job recognition, job status, 
colleagues respect and J S I as a whole and negatively with 
work load. Untrained and diploma holders were significantly 
related with job security. B»Ed/B*T. qualification was 
significantly related with relations with dept head, job 
achievement, job involvement, participation in decision 
making and colleagues1 respect and negatively with workload. 

M.Ed. qualification wa^ significantly related with salary,, 
relation with dept, head, working conditions, job 
responsibility, job prestige, fairness of authority, job 
status, participation in decision making, colleagues respect 
and J S I as a whole and negatively with work load. Mobility 
was significantly related with liking for job, job respon­
sibility, job autonomy, freedom of expression, job 
recognition, challange in job and job status and negatively 
with J S I as a whole. No mobility was significantly 
related with job security, and participation in decision 
making. Prior professional experience was significantly 
related with job achievement, use of talents, job respon­
sibility and participation in decision making. Professional 
reading habit was significantly related with liking for 
job, job achievement, use of talents, job autonomy, fairness 
of authority, freedom of expression, job challange, job 
involvement, job leadership, colleagues’ respect and J S I 
as a whol®. Professional satisfaction was significantly 

related with liking for job, job achievement, use of talents, 

job responsibility, job autonomy, job challange, possibility
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of advancement, job involvement, participation in decision 
making, sense of belong, respect from colleague and J S I 

as a whole and negatively with work load® Absence of 
professional satisfaction was negatively related with 

use of talents*

Correlation Matrix No.5

This matrix shows the relationship of job satis­

faction with innovative proneness - component-wise and 
aspectwise. No significant relationship was found between 
the J S I as a whole and I P S as a whole*

Individualisation was significantly related with 
job achievement, job responsibility, job recognition, 
challange in job, job involvement, job leadership, sense 

of belonging, colleagues respect and J S I as a whole and 
negatively with job autonomy, burriculum organisation was 

significantly related with job responsibility and help frcni 
administratioij. Internal school organisation was signifi­
cantly related with colleagues1 relations and competence of 

dept* head. Staff development was significantly related 
with competence of dept. head. School community relationship 
was significantly related with job leadership, colleagues 
respect and J S I as a whole. Administrative support was 
significantly related with interest shown by Dept, head, 
relations with dept, head, use of talents, job responsi­
bility, help from administration and sense of belonging.

Staff norms was significantly related with 
colleagues1 relations. System norms was significantly 

related with job responsibility. Complexity was signifi­
cantly related with technical facilities. Compatibility was 
significantly related with job prestige. Riskness was 
significantly related with interest shown by dept, head, 
relations with dept, head, job liking; job achievement,



C. M- IT

J.s. & S.V.‘.S>

*>V%
.\V;^|.V^^\° |>#
S.W>> .n°>.n°^

.\°i1-0 N° /Py ,.^.°'- «\» V0•v N
•\\ M$\ KP > .^U •#

£

.A

.^uV0

£T$i & ! P .^> fv
¥

.\Q

•❖iW 
!>H°'

AU>;aP
^t^i.V^|>

A LA ^y0:.^

A- j-A .$ .tf3 

.\pi.v'°.*^>

■*j.\\Vv>'
•VoL^^V.oV 
A \:&p &

'°^'j.\o;->^!.>\>|,\0

jfrU* fv°

W&ji?| -N5 U\\°

,«°
£

.5

£

-N.o°>

Jy^ 

&

i „; Salary
z.

•>N

*,0 ' 4 !fV •’Nj -A j ,\^Oj ,0^ fp^ I D\o < ^o

5
X.&c 

b Refc/tfcl.
4 W> Ccm-
7
8T Tfrhi. 

^ Ikhfds 
’**&• 

,<j° ;.A 11 /llitboo-

A° jj^;
il.A* 15RC 

*

.'v' .o1

•W

rtw»

^P^v0

A&[.\°

.%p ,0\'>

\x. \l^/.°

5!Sis

$

/v°

$
£
&

$

Sp*
>?U>

•sH.o\$ ^ ‘ o

$\&

M.
&

\&. * •wt?\}p
*M aft .$!;$>

rvl*t?l*^°.
•Sn ^

&Uv,

^ 17|lg]is jzo

■t

.A

$
A

»(fy

n>
/.^

•T
21

ft*

K>

■ *$ - -+."^ |jyM

/^iK?

>

2a

.v
H>

rv"
/.^

^<3
jy

❖

.v>

N

N°

.w

.*^1 Hj J- Pres- 
.0°) js' F./J.

l^Vr^x-

iV^Ree.
l^C/)a2. 
1^ F.Bem- 
20 p.M*-

22. ft*Heflf> 
^ XStat
3XL. 
ajrP.D.H.
2^‘frC.P. 
2-<7>s.

ifT-P- 
|3^ W.L.

-N°

IN?

*

t?
r o^ .o’

A»

23 2-^ 2'if
.31 XS-

^ 3.
B

$.

g^
ps

w
o !

?£
>£

■

i"̂
' Sgfc

 -̂
-

cs
; B

'aj
- .

^ i
V

o^
^-

 
g 2

>o
^t

- 
ig!

 V
e^

ta
re

-

S 
ij?

or
n'

~e
'r:

-
i?

ic
hk

^J
L

i- S
e^

 n
r ^

|^
i ^|

T
o 

ci
li-

te
.

Q
ov

nJ
p2

c£
,

gy
i-

$t
a.

ff 
/y

<5

St
af

f t
>€

v
- 

*̂‘C
*'

K
«i

a-

C
ur

1. O
jT

^-
 

T-
l*

 F
^o

ce
si
 

T.
 K

es
* 

1.
^0

r|-

jW
.w

/-l
ya

£-
;

ooInN
SIMSs

>



445

use of talents, job recognition, challange in job, 
colleagues1 respect and J S I as a whole and negatively 
with job security and work load. Localiteness ,was 
significantly related with job security, liking for job, 
job responsibility, job recognition, job leadership, sense 
of belonging, and colleagues respect and negatively with 
work load. Cosmopoliteness was significantly related with 
relations with dept, head, job achievement, job autonomy, 
freedom of expression, job recognition, possibility of 
advancement, job leadership, sense of belonging, colleagues1 

respect and J S I as a whole and negatively with procedural 
formalities. Traditionalism was significantly related 
with job prestige and sense of belonging and negatively 
with job autonomy.

Progressivism was significantly related with job 
liking, ti$e of talents, job autonomy, challange in job, 
possibility of advancement, help from administration 
participation in decision making, technical facilities, 
and J S I aS a whole and negatively with job security and 
work load. Dogmatism was negatively related with job 
autonomy and participation in dec is lap making. Ve nture sane­
ness was significantly related with job liking, job 
achievement, use of talents, job autonomy, job recognition, 
challange in job, possibility of advancement, job leadership, 
participation in decision making, sense of belonging, 
technical facilities and J S I as a whole and negatively with 
jpb security, and work load. Conservatism was negatively 
related with job autonomy and participation in decision 
making. Change proneness was significantly related with 
working conditions, liking for job, job achievement, use 
of talents, job autonomy, freedom of expression, job 
recognition, job challange, job involvement, Help from 
administration, job status, job leadership, participation 
in decision making, sense of belonging, colleagues respect, 
technical facilities and J S I as a whole and negatively 
with work load.
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4»12 Conclusion

This chapter contains the outcome of present 
research. This stu<%, has confirmed as well as 
disconfirmed the earlier results and understanding 
of Innovative proneness of secondary school teachers, 
leadership behaviour patterns of the Principals, 
Organizational Climate of the Schools and the job 
satisfaction of the teachers. Quite a few new findings 
have been brought out. Innovative proneness is 
necessary for the secondary school teachers for 
sustaining the growth of education but the present 
activities in this regard are far behind the desired 
level. The inner desire to acquire it is missing.

The present study has revealed that several 
personal variables of teachers alongwith certain types 
of leadership behaviour patterns of the Principals 
and specific types of organisational climate stimulate 
innovative proneness in the -teachers. Also, combination 
of certain other variables bring out the undesirable 
effects. These variables when viewed alongwith the 
teacher job satisfaction give clear indication of 
positive and negative factors for identification, 
encouragement and sustaining the desirable level of 
innovative proneness. The dissatisfiers must be 
eliminated or converted into satis filers forpositive 
results. Also, the school leadership and environment 
must be controlled to provide necessary backing to the 
right teachers at the right tim© in right manner.

For the achievement of these aims the existing 
professional training of teachers will have to be 
reoriented, in-service education of teachers and <4
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Principals will have to be re-designed and the 
conditions of employment' of teachers will have to 
be revised. The teachers and Principals are to be 
frequently reminded of the necessity of being 
innovative prone and research oriented. The 
conspiquous gap of feed-back has to be filled up 
by meaningful programmes. Since the researches on 
educational innovation are of recent origin in India 
and the extension of study of job satisfaction to the 
teaching profession is very recent, it is too early 
to evaluate the effect of the present study on the 

system of education and society. Tha present study 
is one of the w pioneering works on the job 
satisfaction of teachers and the first to relate it 
to their innovative proneness. It is, therefore, 
necessary to repeat this study after a few years 
for finding new vistas to sustain educational growth.


