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person is more likely to accept a new idea if he
has had a part in creating, developing and planning
it; and if he is recognized by others as one of the
authors of the new idea.’

- .Griffin Willis H. and Pareek Udai,
'The Process of Plammed Change in
Education, Bombay, Somaiya Publica-
tions Pvt. Ltd., 1979, p.88.
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Districtwise Innovative Proneness of Secondary and
Higher Secondary School Teachers,

Sextypes of the Schools and Innovative Proneness of
the Teachers.

Stream Types of the Schools and Immovative Proneness of
Teachers.

Areas of the Schools and Innovative Proneness of Teachers.
Categories of Teachers and their Innovative Proneness.
Age of Teachers and their Immovative Proneness.

Sex of Teachers and their Innovative Proneness.

Experience of Teachers and their Innovative Proneness.

Academic Qualifications of Teachers and their Innovative
Proneness.

Professional Qualifications of Teachers and their
Innovative Proneness.

Mobility of. Teachers and their Immovative Proneness.
In-service Education of Teachers and their Immovative
Proneness. ,
Professional Reading Habits of Teachers and their
Innovative Proneness. * :

Professional Satisfaction of Teachers and their Irmovative
Proneness. - » i '
Inter-Correlation Matrix of the Components of Innovative
Proneness and thei Personal Variables of Teachers.
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5.1 Introduction

This chapter is devoted to the analysis and
interpretation of the data collected from 1000 Secondary
and Higher Secondary School teachers with the help of
innovatige Proneness Scale devised and standardized by the
investigator. B®ne of the objectives of the study is to
measure the Immovative Proneness of teachers according to
their Age, Sex, Teaching Experience, Academic Qualifications,
Professional Qualifications, Mobility, In-service Education,
Professional Reading Habits and Professional Satisfaction.
Moreover, the investigator has tried to analyse the Innovative
Proneness of Teachers according to the Districts, Ageswi%eg SFX
type of the school , Stream of the school, Category of the
teachers according to high, medium and low Innovative
Proneness;and also Inter-correlation Matrix of 21 components

of the tool and 9 variables of the teachers and 6 variables of

schools is computed.



5.2 Innovative Proneness in the Districts of Gujarat

Table :5.1: Districtwise Innovative Proneness of
Secondary and Higher Secondary School

290

Teachers
]
Ng: Name of the District Mean SD t~value
1. Ahmedabad 547.51 87.89
. 0.02 NS
2. Amreli 547.15 54.13
S 2.09 *
Fe Banaskantha 58%,.70 56.30 .49 *
4. Baroda 567.63 81.62 1.50 NS
5. Bhavnagar 514.85 80.84 1.17 TS
6. B h 618.0 8
Droac 3 T5.87 1.64 TS
b oo i1s otng T
9. Jan inagar 532.63 63.42 0.47 N8
. amnagar . . 1.00 NS
10. Ju?ggadh 514.85 80.24 5.65 *x
11. Kaira 558.91 92.01 1.22 NS
12. EKutch-Bhuj 532.70 61.35 0.07 NS
13. Meh i. 75.37
'3 Pe Saoh::hal Sz :: 102 Za 0.85 15
1 - . ' -
14 Bjk t :12 20 69.38 1.5t 1
5. Jko . . 1.78 NS
16.  Sabarkantha 540.63 62.59
S . 1.49 NS
17. urendranagar 561.30 60,09 0.96 IS
18, Surat 547.75 65.06
0.15 NS
19. Valsad 545.83 75.86
0.1% NS
Ahmedabad - 547.51 87.89

B T R L T T e R L R R

Highest Mean 583.70
General Mean 537.21
Lowest Mean
Maximum Possible Score 474.70

474.70

T % Significant at .05 level
*% Significant at .01 level
NS Not Significant



The Table 5.1 shows the districtwise means, standard

deviations and t-values of Innovative Proneness. It could be
inferred from this table that there is a significant difference
of means between Amreli and Banaskantha district at .05 level.

Innovative Proneness is found to be higher in Banaskantha
district as compared to Amreli district. Again, Banaskantha
district has been compared with Baroda district and there is a
significant difference of means between Banaskantha district
and Baroda district at .05 level. Imnovative Proneness is found
to be higher in Banaskentha district as compared to Baroda
district. From the same table, again it could be inferred that
there is a'significant difference of means between Junagadh
district and Kaira district at .01 level. Innovative Proneness
is found to bé higher in Kaira district as compared to Junagadh
district. Hest of the t-values in this table are insignificant.
From this table it could be furthef observed tgat, as

compared to other districts, Banaskantha district possesses

the highest mean and Dang district possesses the lowest mean

on Innovative Proneness as a whole

5.2.1 Attitudes to Innovation, Situational and Innovation

Characteristics, and Change Related Values in Various
Districts of Gujarat

Table 5.2 shows that the sectionwise means, SDs and t
and some

values in various districts of Gujarat. Some values are significant
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values are insignificant.
So far as the Attitude to Innovations is concerned, there

is highly significant mean difference between Banaskantha
‘Qistrict and Baroda district, Mehsana district and Panchmahal
district, Panchmahal district and Rajkot district at 0.01
level. The highly significant mean difference is in favour of
Banaskantha district, Panchmahal district, and again
Panchmahal district respectively. Here in this chapter 'In
Favour of' gives the idea of greater mean.

| Theré is significant mean difference between Junagadh
distric% and Kaira district, Rajkot district and Sabarkantha
district at 0.05 level. The significant mean difference is in

favour of Kaira distriet, and Sabarkantha district respectively.

The rest of the values are insignificant.

In all the nineteen districts of Gujarat State, Amreli

distriet gives the highest mean in the case of inventory of

Attitudes to Innovationsapd Banaskantha touches the same.

Dang district possesses the lowest mean in the case of
Invenfory of Attitudes to Innovations, in all the districts
of Gujarat State. . |

From this taﬁle, it also appears that no value is highly
significant, two values are significant and many values are
insignificant in the case of 'Situational and Innovation

Characteristics.'
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So far as the situation and innovation characteristics
are concerneé there is a significant mean‘difference between
Amreli district and Banaskantha district, Junagadh district
and Kaira district at 0.05 level, the mean difference is

in favour of Banaskantha district, and Kaira district

respectively.

The rest of the values are insignificant. However, in
all the nineteen districte of Gujarat State, Danaskantha
district gives highest mean in the case of the situation and

innovation characteristies.

Dang district possess the lowest mean in the case of
the situation and innovative characteristics in all the

district of Gujarat State.

Again from this table, it appears that one value is
significant, and many values are insignificant. §o far as
the change related values are concerned.There is a signifi-
cant mean difference between Baroda district and Bhavnagar

district at 0.05 level. The mean difference is in favour of

Barods district. im the case of Change Related Values.

The rest of the values are insignificant. However in all

the nineteen district Banaskantha district possesses highest

'

mean in the case of the change related values. Dang district
possesses the lowest mean in the case of the change related

values.



255

To
5.2.2 Components of 'Attitudes EPeowards Innovation'

in Various Districts of Gujarat

Individuslization :

el eescerentnrvace

Individualization:

. Prom Table 3, it appears that two values are highly

significant. Some values are significant and some values

are insignificant.

So far as individualisation is concerned there is
highly significant mean difference between Ahmedabsad
district and Amreli district at 0.01 level and highly
significant mean difference is in favour of Amreli
district. Similarly it is highly significant between
Panchmahal district and Rajkot district at 0.01 level

and Mean difference is in favour of Panchmahal district.

There is a significant mean difference between
Amreli district and Banaskantha district, Banaskantha
district and Baroda district, Junagadh districy and Kaira
district, Kaira district and Kubtch-Bhuj district, Kutch-
Bhuj district and Mehasana district, Mehsana district
and Panchmehal district, Rajkot district and Sabvarkantha

district at 0.05 levelyl and significent mean difference
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is in favour of Amreli district, Banaskantha district,

Kaira district, Kutch-Bhuj district, again Kutch-Bhuj
district, Panchmahal district, Sabarkentha district

respectively.

The rest of the values are not significant. Amreli
district gives the highest mean and Dang gives the lowest

mean in the case of Individualization.

Curriculum Organisation ¢

From the same Table, it appears that in the case of
Curriculum Organisation some of the values are highly
significant, one valué is significant, and many values are

not significant.

Sé far as Curriculum Organisation is concerned there
is highly significant mean difference between Banaskantha
distriet and Baroda distriet, Kaira district anﬁ Kutch-
Bhuj district, Kutch-Bhuj district and Mehsana district at
0.01 level and the highly significant mean difference is
in favour of Banaskantha district, Kutech-Bhuj district and
again Kutch-~-Bhuj district respectively.

There is a significant mean difference between Junagadh

district and Kaira district at 0.05 level and significant

mean difference is in favour of Xaira distriect.
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The rest of the values are insignificant. Kutch-Bhuj

gives the highest mean and Dang the lowest in fhe case of
Curriculum Organization along with Bhavnagar and Junagadh
districts.

Teaching-Learning Process @

From this Table, We‘éan see fhat all values are
insigﬁif;cant in this component.
" However, in all &he nineteen districts of Gujarat,
Surendranagar district gives the highest mean in the
cage of Teaching-Learning Process., Dang district gives the

smallest mean in the case of Teaching-Learning Process.

Teaching Sources :

From this Table, we see that there is no highly X
gignificant value and some values are significant and many ?

values are insignificant in the case of Teaching Rescurces.f

So far as Teaching Resourees are concerned, there is a
significant mean difference between Gandhinagar’district
and Jammagar district, Mehsana d;strict and Panchmahal
district, Rajkot and Sabarkantha district at 0.05 level
and significant mean difference is in favour of Gandhinagar
distriet ; Panchmahal district, and Sabarkantha district

respectively.
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The rest of the values are insignificant.
Amreli gives the highest mean and Jamnagar and lowest
mean in the case of‘Teaching Resources.

Internal School Organisation :

From this Table, it appears that in the case of this
component, some values are highly signifieént,'one value ;s %
significant and many>values aré insignificant. . !

So far as the Internal School Organization is concerned
theré is highly significant mean difference between Mehsana
district and Panchmahal district. Panchmahal district and
Rajkot diétrict, Surat district and Valsad district at
0.01 level and the highly significant mean difference is

in favour of Panchmahal disﬁiict, again Panqhmahal district

and Surat distriect respectively.

There is a significant mean difference between Dang
district and Gandhinagar district at 0.05 level and the

mean difference is in favour of Gandhinagar district.

The rest of the values are insignificant.

Surendranagar gives the highest and Dang gives the

lowest mean on Internal School Organization,
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Staff Development :

From this Table, it appears that some of the values

are highly significant, some of the values are significant

and some of the values are insignificant.

So far as Staff Development is concerned there is
highly significant mean‘difference between Banaskantha
district and Baroda district, Junagadh district and Kaira
district, Mehsana district and Panchmahal district,
Panchmahal district and Rajkot aistrict at 0.01 level,
and the highly significant mean difference is in favour
of Banaskantha district, Kaira district, Panchmahal

district, and again Panchmahal district respectively.

There is a significant mean difference between Dang
district and Gandhinagar district, Kutch-Bhuj district and
Mehsana district, Rajkot district and Sabarkantha district,
at 0.05 level and the significant mean difference is in
favour of Gandhinagar district, Kutch-Bhuj district, and

Sabarkantha district respectively.

The rest of the values are insignificant.
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Banaskantha possesses the highest while Dang the

lowest mean on Staff Development.

School Community Relationship :

 From this Téble, it can be seen that no value is
highly significant and two values are significant and
many values are insignificant in the case of School

Community Relationship.

S0 far as School Community Relationship is concerned
there is a significant mean difference between Banaskantha
district and Baroda district, Ehavnagar district and
Broach district at.O.éB level and significant mean difference
is in favour of Banaskantha district, and Bhawvnagar district

respectively. The rest of the values are insignificant.

In all the nineteen districts of Gujarat State, Amreli
district gives the highést mean and Broach district péssesses
the lowest mean in the case of School Community Relationship.

However, Banaskantha district touches Amreli district and

Dang touches the Broach distriect.
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5.203 Components of Situational and Innovation Characteris-

tics in the Various Districts of Gujarat

® ¢ 9500 0082se

TABLE 5.4
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1. Administrative Support

.

From this Table 5.4, it appears that some of the

vglues are highly significant and some of them are

significant and many values are insignificant.in the case of
Administrative Support.

So far as the Administrative Support is concerned
. there is highly significant mean difference between
dJunagadh and Kaira districts at 0.01 level and the
significant mean difference is in favour of Kaira district.
To interpret it further it can be said that Kairs
district gives more Administrative Support to teachers
than Junagadh district for them to become more prone to

innovations.

Agoin between Kaira district and Kutch-Bhuj district
is concerned in the case of Administrative Support, the

mean difference is significant at 0.05 level, and in favour

of Kaira district. Further between Surendranagar and

Surat districts the significant mean differemce at 0.5
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level is in favour of Surendranagar district. However,
in 211 the nineteen districts of Gujarat, Surendramagar
district gives the highest mean in the case of
Administrative Support. Rest of the mean differences in

the case of Administrative Support are insignificant.

Dang and Kutch~Bhuj districts possess the lowest mean

on Administrative Support.

2. Staff Norms :

This Table shows that two values are significant, and

rest of the values are insignificant.in the case of 'Staff Norms'

So far as the 'Staff Norms' is concemed there is
a significant mean difference between Kaira and Kutch-Bhuj
at 0.05 level ahd gignificant mean difference is in favour
of Kaira district. Further we see that there is a
significant mean difference between Kutch-Bhuj district
and Mehsana district at 0.05 level and significant mean

difference is in favour of Mehsana district.

To interpret it further it can be said that Kaira
district gives higher Staff Norms than what Kutch-Bhuj
district does. Similarly Mehsana district supports more
Staff Norms than Kutch-Bhuj district.

Rest of the mean differences in the case of Staff Norms

are insignificant.
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However, in all the nineteen district of Gujarat

State; Broach distriet gives the highest mean in the case
of Staff Norms. Kutch-Bhuj district possesses the lowest

mean on Staff Norms.

3. System Norms :

From this Table, it appears that all values are

insignificant in the case of System Norms.

However, in all nineteen districts of Gujarat State,

Broach district gives the highest mean and Amreli district

possesses the lowest mean on System Norms.
4, Complexity :

In this case from the Table, it appears that one of the

values is significant. The rest of the values are insignificant.

S0 far as the 'Complexity' is concerned there is a
significant mean difference between Junagadh distriet and
Kaira district at 0.05 level, and the mean difference is

in favour of Kaira district.

The rest of the values are insignificant. However,
in all the nineteen districts of Gujarat Surendranagar

district gives the highest mean in the case of Complexity
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and Dang district péssesses the lowest mean on Complexity.

5. Compa%ibility :

In this case from the same Table, it can be seen that

one‘value is highly significant and two values are significant.
The rest of the values are insignificant.
S0 far as the Compatibility is concerned there is
highly significant mean difference between Junagadh &istricﬁ
and Kaira district at 0.01 level and highly significant
mean difference is in favour of Kaira district. Further
we see that there is significant mean difference between
. Baroda digtrict and Bhavnagar district at 0.05 level and
mean difference is in favour of Baroda district. Similarly
there-is signifiéant mean difference between Surat
district and Valsad district at 0.05 lével and mean difference

is in favour of Surat dis%rict. To interpret it further,
it can be said that Kaira district feachers have more
Compatibility than Jﬁnagadh district teachers. Similarly
Baroda district teachers give more Compatibility than what
Bhavnagar district teachers do and Surat district teachers
give more Compatibility than what Valsad district teachers

do. The rest of the values are insignificant.
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However, in all districts of Gujarat State Surendranagar
district gives the highest mean in the case of Compatability.

Dang district possesses the lowest mean.

6. Riskness @

From the Table, it appears that some of the values
are highly significant, some of the values are significant
and the rest of the values are insignificant.in the case oﬁ
'Riskness’.

So far as the Riskness is concerned there is highly
significant mean difference between Banaskantha district
and Baroda district at 0.01 level and the highly significant
mean difference is in favour of Banaskantha district.
Similarly there is highly significant mean difference between

Broach district and Dang district at 0.01 level and highly

significant mean difference is in favour of Broach district.

There is a significant mean difference between Ahmedabad
district and Amreli district at 0.05 level and the
significant mean difference is in favour of Amreli district.
There is a significant mean difference between Dang
district and Gandhinagar district at 0.05 level and mean

difference is in favour of Gandhinsgar district. There is

a significant mean difference between Junagadh district
and Kaira digstrict at 0.05 level and mean difference is in

favour of Kaira district. There is a significant mean
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difference between Rajkot district and Sabarkantha
district a2t 0,05 level and mean difference is in favour of

Sabarkantha district.

The rest of the values are insignificant. However,
in all the nineteen districts of Gujarat State Banaskantha
has
districtégiven the highest mean in the case of Riskness,

and Dang district possesses the lowest mean on Riskness.

7. Localiteness :

From the same Téble, it appears that some wvalues are
highly significant and some values are significanf and

some valueg are insignificant in the case of Localiteness.

So far as Localiteness is concermed there is highly
gignificant meaﬁ difference between Banaskantha district
and Baroda district at 0.01 level and the highly
significant mean difference is in favour of Banaskantha
district. Tﬁere is highly significant meaﬁ difference
between Dang district and Gandhinagar district at 0.01
level anﬁ the highly\significant meaﬁ difference is in

favour of Gandhinagar district.

There is a significant mean difference between
Broach district and Dang district at 0.05 level and

gignificant mean difference is in favour of Broach district.
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There is a significant mean difference between Jamnagar
district andeuhagadh distriet at 0.05 level and
gignificant mean difference is in favour of Jammnagar
district. There is a significant mean difference betwéen
Junagadh distriet and Kaira district at 0.05 level and
significant mean difference is in favour of Kaira district.
There is a significant mean difference between Rajkot
district and Sabarkantha district at 0.05 level and
sigﬁifieant mean difference is in favour of Sabarkantha

district.

The rest of the values are insignificant.
However, in all nineteen districts of Gujarat State
Surendranagar digtrict gives the highest mean in the case

of Localiteness, and Dang district possesses the lowest

mean.

8. Cosmepeliteness :

From the same Table, it appears that one value is highly
signifieant and the rest of the values are insignificant in |
?he case of 'Cosmepoliteness’.

So far as Cosmopoliteness is concerneq; there is
higﬁly significant mean difference between Ahmedabad
district and Amreli district at 0.01 level and the highly



significant mean difference is in favour of Ahmedabad

district.

There is significant mean difference between
Amreli district and Banaskantha district at 0.05 level
and the significant mean difference is in favour of

Banaskantha district.

The rest of the values are insignificant in the

case of Cosmopoliteness.

[3

However, in 21l the nineteen districts of Gujarat
State,Baroda district gives the highest mean in the

case of Cosmopoliteness, and Amreli district possesses

the lowest mean.

5.2.4 Components of Change Related Values in Gujarat

State

s 08 W s s E PN

TABLE 5.5 .«

® & W B e e e rs e

se vt s e

1. Traditionalism

In this case,from the Table No. 5.5, it appears that some values
are highly significant, and many values are insignificant.
So far as the Iraditionalism is concerned there is

highly significant mean difference be tween Banaskantha
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district and Baroda district, Gandhinagar distriect and
Jamnagar district, Jamnagar district and Junagadh

district, Rajkot district and Sabarkantha district at

0.01 level and the highly significant mean differénce
is in favour of Banaskantha district, Jamnagar district,
again Jamnagar district and Sabarkantha district,
respectively.

The rest of the values are insignificant.

However, in all the nineteem districts of Gujarat
State, Banaskantha district gives the highest mean in

case of Traditionalism. Baroda district possesses the

lowest mean on Traditionalism.

2. Progressivism- :

From the same Table, it appears that some values are
highly significant, some values are significant, many

values are insignificant in Progressivismy .

So far asg Progressivism = is concerned, there is
highly significanf mean difference between Baroda
district and Bhavnagar district, Junagadh district and
Kaira distriect, at 0.01 level. The highly significan®

mean difference is in favour of Baroda distriet and Kaira



- 273

district respectively. There is significant mean difference
between Gandhinagar district and Jamnagar district, Jamnagar
district and Junagadh district at 0.05 level. The significant
mean difference is in favour of Jamnagar district in both

cases.
The rest of the values are insignificant.

However, in all the nineteen districts of Gujarat
State Amreli district possesses the highest mean in the
case of Progressivism. Dang distriet possesses the lowest
mean in all the districts of Gujarat State in the case of

Progresgsivism.
3. Dogmatism :

Prom the Table, it appears that no value is highly

significant, two values are significant and many values are

insignificant. in the case of Dogmatism.

S0 far as the Dogmatism is concermed there is a
significant mean difference between Amreli distriect and
Banaskantha district, Banaskantha district and Baroda
dietrict at 0.05 level, the mean difference is in favour
of Banaskantha district in both the cases.

The rest of the values are insignificant.

However, in all the nineteen districts of Gujarat

State, Banaskantha district possesses highest mean in the



case of Dogmatism. Dang district possesses the lowest
mean in all the nineterem districts of Gujarat State in the

case of Dogmatism.

4. Venturesomeness :

From the Table, it can be seen that one value is highly

significant, one is significant and many values are

insignificant in the case of Venturesomeness.

So far as Venturesomeness is concerned there is
highly significant mean difference between Junagadh district
and Kaira district at 0.01 level, the highly significant

mean difference is in favour of Kaira district.

There is a significant mean difference between Baroda
district and Bhavnagar district at 0.05 level, the
significant mean difference is in favour of Baroda district.

The rest of the values are insignificant.

However, in all the nineteen districts of Gujarat
State, Banaskantha district possesses the highest mean
in the case of Venturesomeness. Dang district possesses the
lowest mean in the case of Venturesomeness in all the distriets

of Gujarat State.



5. Conservatism :

From the Table, it appears that some values are
highly significant. Some values are significant and many

values are insignificant in the case of Conservatism.

So far as the Conservatism 'is concerned, the highly
gignificant mean difference is between Ahmedabad distriét
and Amreli district, Kaira district and Kutch-Bhuj
districet, Kutch~Bhuj district and Mehsana district at
0.01 level. The highly significant mean difference is
in favour of Ahmedabad district, Kaira district, and

Mehsana district respectively.

There is a significant mean difference between Amfeli
district and Banaskantha district, Rajkot district and
Sabarkantha district at 0.05 level and the significant
mean difference is in favour of Banaskantha district, aﬁd

Rajkot district respectively.

The‘rest of the values are insignificant.

ﬁowever2 in all the nineteen districts of Gujarat
State, Junagadh district and Bhavnagar district possess
the ﬁighest mean in the case of Conservatism. Amreli

district possesses the lowest mean in all the districts

of Gujarat State in the case of Conservatism.
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6. Change Proneness @

This Table also shows that some values are highly

iasignificant, some values are significant and many

values are insignificant. in the case of Change Proneness.

S0 far as the Change Proneness is concerned there
is highly sighificant mean difference between Ahmedabad
distfiot and Amreli district, Banaskantha district and
Baroda distriet, Baroda district and Bhavnagar district
and Bhavnagar and Broach district, Broach district and
Dang district, Junagadh district and Kairag district, at
0.01 level, the highly significant meen difference is
in favour of Amreli district, Banaskantha district,

Baroda district, Broach district, again Brozach and

Kaira distiict respectively.

There is significant mean difference between Dang
district and Gandhinagar district, Jamnagar district and

Junagadh district, Rajkot district and Sabarkantha

district at 0.05 leveliThe significant mean difference is
in favour of Gandhinagar district, Jamnagar district ;

and Sabarkanths district respectively.

The rest of the values are insignificant.

However, ih all the nineteen districts,Amreli\district
possesses highest mean in the case of Change Proneness.
Dang district possesses the lowest mean in the case of
Change Proneness in all the nineteen districts of Gujarat
State.



5.3.1 Sex Types of Schools and Innovative Proneness of

3

Teachers

The Table 5.6 below shows the number and percentage
of sampled teachers according to the sex types of schools.
This table shows that there are one thousand tgachers, out
of theﬁ one hundred teachers are from Boys schools, two
hundred and twenty teachers from giils schools and six
hundred -and eighty teachers from mixed schools. There are
10 %, 22 % and 68 % teachers from Boys, éirls and Mixed

schools respectively.

Table :5.6: Number and Percentage of Teachers of
Secondary and Higher Secondary Schools
according to Types of Schools ‘

Sex Type of Number of Percentage of
Schools Teachers ' Teachers
Boys! . 100 10.0
Girls? 220 22.0
Mixed 680 68.0
Total 1000 100.0

- e e e s e mme e R M mm  Mer Mee MR e e e W A wee  mew e W e e e e e e we e

Mean difference is computed according to the three

sections of the Innovative Proneness Scale and also

according %o itsvtwenty one components.



al
5.%.2 Attitudes to Innovation, Situation and Innovation

Characteristics, Change Related Values, and Innovative

Proneness as a Whole in Various Sex-Type Schools

EEE R EEE XK

: Table 5.7 .-

1. Attitudes to Innovation :

The Table 5.7 shows that all values are highly
gignificant in the case of Attitudes to Innovation.

So far as Attitude to Innovation is conéernéd there
is highly significent mean difference between B&ys'
schools and Girls' schools, Boys' schools and Mixea
schools, Girls' schools and Mixed schools at 0.01 level, and
the highly significant mean difference'is‘in favour of

Girls' schools, Mixed schools and Girls' schools respectively

from pairs comparison poeint of view.

In all the three types of schools, Girls' schools
give the highest mean and Boys' schools possess the lowest

mean in the case-of Attitudes to Innovation.

2. The Situational and Innovation Characteristics :

From the Table, it appears that no value ig highly

significant, one value is significant and two values are not

significant in the case of Situational and Innovation

Characteristics.
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So far és the Situational and Innovation Characteristics

are concerned there is a significant mean difference between
Boys' schools and Mixed schools at 0.05 level, the

significant mean difference is in favour of Mixed schools.
The rest of the two values are not significant.

In all three types of schools, Mixed schools give the
highest mean and Boys' schools give lowest mean in the case

of the Situational and Innovation Characteristics.

%. The Change Related Values :

From the Table, it appears that all values are highly
significant and one value is significant in the case of

change Related Values.

So far as the Change Related values are concerned,
there is highly significant mean difference between Boys'
schools and Girls' schools, Boys' schools and Mixed schools,
Girls' schools and Mixed schools at 0.01 level. The mean
difference is in favour of Girls' schools, and Mixed

schools and Girls' schools respectively.

However, in all the three types of schools, Girls'

Schools possess the highest mean and Boys' schools possess

the lowest mean in the case of the Change Related Values.



o 281

as a Whole
Innovative Proneness  AeDifferent Sex Types of Schools

So far as the general mean of the Innovative Proneness
score is concerned, the mean difference between Boys' schools
and Girls' schools, Boys' schools and Mixed schools is
significant at 0.01 levei. The highly significant mean
difference is in favour of Girls' schools, and Mixed schools

respectively.

There is significant mean difference between Girls'
schools and Mixed schools at 0.05 level. The mean difference

is in favour of Girls' schools.

However, in all the three types of schools, Girls'
schools possess the highest mean (553.57) and Boys schools

possess the lowest mean (485.70). The overall mean is 526.99.

5.3.3 Components of Attitudes to Innovation and Sex Types of

the Sghools

“ees e
2
o
B
W
@

1. Individualization @

From Table No. 5.8, it appears that all the values are
highly significant.
So far as Individualization is concerned there is a

highly significant mean difference at 0.01 level between Boys'
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schools and Girls' schools; Boys' schools and Mixed schools,
Mixed schools and Girls' schools. The highly significgnt mean
difference is in favour of Girls' schools, Mixed schools, and

Girls' schools, respectively.

However, in all the three types of schools, Girls'
schools possess the highest mean and Boys' schoclg possess

the smallest mean in the case of Individualisation.

2. Curriculum Organisation 3

The Table 5.8 shows that all values are highly

significant. in the case of 'Curriculum Organisation’.

So far as Curriculum Organization is concerned there
is highly significant mean difference between Boys' schools
and Girls' schools, Boys' schools and Mixed schools, Girls'
schools and Mixed schools at 0.01 level, the highly significant
mean difference is in favour of Girls' schools, Mixed schools

and Girls' schools respectively.

However, in all the three types of schools of Gujarat
State, Girls' schools give the highest mean and Boys' schools

give the lowest mean in the case of Curriculum Organization.



3. Teaching-Learning Process :

From the Tabie, it appears that all values are highly
significant in Teaching-learning Process.

80 far as Teaching-Iearning Process is concerned,
there is highly significant mean difference between Boys!
and Girls' schools, Boys' schools and Mixed schools, Girls'
schools aﬁd Mixed schools at 0.01 level, the highly
significant mean difference is in favour of Girls' schools,

Mixed schools and Girls' schools respectively.

However, in all the three types of schools of Gujarat
State, Girls' schools possess the highest mean and Boys'
schools possess the lowest mean in the case of Teaching-

~

Learning Process.

4. Teaching Resources @

From the Table, it appears that all the values are

highly significant in the case of Teaching Resources.

So far as Teaching Resources are_concerned, the highly
significant mean difference between Boys' schools and Girls'
schools, Boys' schools and Mixed schools, Girls' schools and
mixed schools at 0.01 level, the highly significant mean
difference is in favour of Girls' schools, Mixed schools, and

Girls' Schools respectively.
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However, in all the types of schools of Gujarat State,

Girls' schools, possess the highest mean and Boys' schools

possess the lowest mean in the case of Teaching Resources.

5. Internal School Organization :

From the Taeble, it appears that all the valuesg are

highly significant in this component.

S0 far as the Internal Sdhéol Organisation is concerned
there is a highly significant mean difference between Boys!'
schools and Girls' schools, Boys' schools‘and Mixed schools,
Girls' schools and Mixed schools at 0.01 level, the mean
difference is in favour of Girls' schools, Mixed schools, and
Girls' schools respectively.

However, in all the three types of schools of Gujarat
State, Girls' schools give the highest mean and Boys' schools

give the lowest mean in the case of Internal School

Organization.

6. Staff Development

This Table shows that two values are highly significant
and one value is significant in the case of Staff Development.
So far as Staff Development is concerned there is

highly significant mean difference between Boys' schools and

Girls' schools, Boys' schools and Mixed schools, at 0.01
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level, the highest mean difference is in fawour of Girls'
schools, and Mizmed schools respectively. There is significant
mean difference £etween Girls' schools and Mixed schools

at 0.05 level. The significant mean difference is in favour

of Girls' schools.

However, in all the three types of schools of Gujarat
State, Girls' schools possess the highest mean and Boys

schools posgess the lowest mean in the case of Staff Development.

7. School Community Relationship

This Table shows that all values are highly significant.
S® far as School Community Relationship is concerned, There is
highly significant mean difference between Boys' schools and
Girls' schoocls, Boys' schools and Mixed schools, Girls' schools
and Mixed schools, at 0.01 level, the highest mean difference
is in favour of Girls' schools, Mixed schools, and Girls'
schools respectively.

However, in all the three types of schools of Gujarat
State, Girls' schools give the highest mean and Boys' schools

the lowest in the case of School Community Relationship.
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5.%.4 Components of Situational and Innovation Characteristics

in Various Sex Types of Schools

LR IR I IR I I B B B A

TABLE 5.9

-
-
-
»
.
LR IR B R BRI B Y N N O B

1. Administrative Support :

From the Table 5.9, it appears that one value is

highly significant, one value is significant and one value

is not significant in this component.

So far as the Administrative Support is concerned
there is highly significant mean difference between Boys'
and Girls' schools, at 0.01 level, the highly significant
mean difference is in favour of Girls' schools. There is
significant mean difference between Boys' schools and Mixed
schools at 0.05 level. The significant mean difference is

in favour of Mixed schools.

One value is not significant.

However, in all the types of schools in Gujarat State,
Girls' schools possess the highest mean and Boys' schools

possess the lowest mean in the case of Administrative

Support.
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2. Staff Norms :

This Table shows that two values are highly significant

and one value is not sigﬁificant in the case of Staff Norms.

So far as the Staff Norms are concerned there is highly
significant mean difference between Boys' schools and Girls'
schools, Girls' schools and Mixed schools at 0.01 level. The

highly significant mean difference is in faveur of Boys'

schools and Mixed schools'respectively.
One value is not significant.

However, in all the three types of schools, Boys'
schools possess the highest mean and Girls' schools possess

the lowest mean in the Base of Staff Norms.

3. System Norms ¢

From the Table, it appears that the two values are highly
gignificant one value is not significant in the case of

System Norms.

So far as System Norms are coencérned there is highly
significant mean difference between Boys' schools and Girls'
schools, Girls' schools and Mixed schools at 0.01 level and
mean'differencé is in favour of Boys' schools and Mixed schools
fespectively. _

One value is not significant.



However, in all the three types of schools, Boys'

schools possess the highest mean and Girls' schools péssess

the lowest mean in the case of System Norms.
4. Complexity :

From the Table, it appears that in this case two values

are highly significant and one value is not significant.

So far as Complexity is concerned the highly significant

mean difference is between Boys schools and Girls schools,
Boys' schools and Mixed schools at 0.01 level. The mean
difference is in favour of Girls' schools and Mixed schools

regpectively.
One wvalue is not significant.

However, in all the three types of schools, Girls'
schools possess the highest mean difference and Boys'
schools possess the lowest mean difference in the case of

Complexity.

5. Compatibility :

There is highly significant mean difference between
Boys' scheols and Girls' schools at -0.01 level and significant
mean difference between Boys schools and Mixed schools at 0.05
level. The significant mean difference is in favour of Girls'

schools and Mixed schools respectively.
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6. Riskness :
FProm the same Table, it can be seen that all the values are

highly significant in Riskness.

So far as Riskness is concerned there is highly
gignificant mean difference between Boys' schools and

Girls' schools. Boys' schools and Mixed schools, Girls'

schools and Mixed schools at 0.01 level. The highly significant
mean difference is in favour of Girls' schools, Mixed schools
and Girls' schools respectively.

In all the three types of schools, Girls' schools possess

the highest mean and Boys' schools possess the lowest mean

in the case of Riskness.

7. Localiteness

From the Table, it can be found that all the values are

highly significant in the case of Localiteness.

As far as Localiteness is concerned there is highly
significant mean difference between Boys' schools and Girls'
schools, Boys' schools and Mixed schoolé, Girls' schools
and Mixed schéols\at 0.01 level, the highly significant

mean difference is in favour of girls schools,

Mixed schools, and Girls' schools  respectively.
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However, in all the three types of schools, Girls'
schools possess the highest mean and Boys' schools

possess the lowest mean in the case of Localitness.

8. Cosmopoliteness :

From Table, it appears that one value is highly

-

significant .and two values are not significant. in this
component .

So far as Cosmopoliteness is concerned the highly
significant mean difference between Girls' schools and
Mixed schools is at 0.01 level, the highly significant
mean difference is in favour of Mixed schools.

The rest of the two values are not significant.

In 211 the three types of schools, Mixed schools
possess the highest mean and Girls' schools possess the

lowest mean in the case of Cogmopoliteness.

5.3.5 Components of Changey Related Values in Various

Sex Types of Schools

s s e e 0P EeERS e

TABLE 5.10 .

* 9 09 P82 sacos s

L 2

sO O e L

1. Traditionalism 3

From the Table 5.10, it appears that two values are

highly significant and one value is insignificant. in the
case of Iraditionalism.
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S0 far as Traditionalism is concerned, there is
highiy significant mean difference between Boys' schools
and Girls' schools, Boys' schools and Mixed schools at
0.01 1evei; and highly significant.megn difference is

in favour of Girls schools and Mixed schools respectively.

One value is not significant. Mean difference is

in favour of Mixed schools.

Mixed schools possess the highest mean in all the
three types in the case of Traditionalism. Boys' schools
possess the lowest mean in all the three types of schools

in the case of Traditionalism.

2. Progressivism

From the Table, it appears that all values are

highly significant. in the case of Progressivism.

S0 far as Progressivism is concerned there is highly
significant mean difference between Boys' schools and
Girls' schools. Boys' schools and Mixed schools, Girls'
schoois and Mixed scﬁools, at 0.01 level. ihe mean difference

is in favour of Girls' schools, Mixed schools and Girls'

schools respectively.
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However, in all the three types .of schools of Gujarat
State, Girls' schools possess the highest mean and Boys'

schools possegs the lowest mean in the case of Progressivism.

3. Dogmatism ¢

From the Table, it ﬁappears that there are two values
highly significant, one value insignificant in Dogmatism.

So far as Dogmatism is concerned the highly significant
mean difference between Boys' schools and Girls' schools and
Boys' schools and Mixed schools is at 0.01 level, the mean

difference is in favour of Girls' schools and Mixed schools

respectively.

Mean difference between Girls' schools and Mixed schools

is not significant.

In all the three types of schools of Gujarat State,
Girls' schools possess the highest mean and Boys' schools

possess lowest mean in the case of Dogmatism.

4, Venturesomeness

From the Table, it appears that two values are highly
significant and one value is not significent in the case of

venturesomeness.

So far as Venturesomeness is concerned there is highly
significant mean difference between Boys' schools and
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Girls' schools, Boys' schools and Mixed schools at 0.01 level,

the highly significant mean difference is in favour of Girls
schools and Mixed schools respectively.
One value is not significant.

However, in all the three types of schools, Mixed

schools possess the highest mean difference and Boys' schools

pogsess the lowest mean in the case of Venturesomeness.

5. Conservatism :

In this case from the Table, it is found that one value
is highly significant, one value is significant and one value

is not significant.

S0 far as Conservatism is concerned, there is highly
significant mean difference between Boys' schools and Mixed
schools at 0.01 level, the mean differenée is in favour of
mixed schools.

There is significant mean difference between Boys'
schools and Girls' schools at 0.05 level, the mean difference'
is in favour of Girls' schools.

However, Mixed schools possess the highest mean and
Boys' schools possess the lowest mean in all the three types

0f schools in case of Conservatism.



297

6. Change Proneness :

This Tablé shows that all values are highiy significant.in
the case of Change Proneness.

So far as Change Proneness is concerned, there is
highly significant mean difference between Boys' schools
and Girls' schools, Boys' schools and Mixed‘schools, Girls®
schools aﬁd Mixed schoolé at 0.01 level, the highly
significant mean difference is in favour of Girls' schools,
Mixed schools, and Girls' schools respectively.

However, in all the'three types of schools of Gujarat
State, Girls' schools give the highest-méan and Boys' schools

give lowest mean in the case of Chenge Proneness.

5.4 Stream Types of the Schools and Innovative Proneness

of Teachers
Table :5.11: Streamwise Distribution of Sampled Teachers

3

Stream Nos of Percentage of

Teachers . Teachers
Arts X 0 . 0
Science 0 0
Commexrce ' .90 90.0
Arts-Science-Commerce 380 : 38.0
Arts-Science - 10 1.0
Arts-Commerce 330 33.0
Commerce-Science 190 | 19.0
Total 1000 100.0

L e T T T R . T T S S P S

Table 5.11 shows the number and percentage of teachers

according to the streams of schools.
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There is no school having only Arts or only Science
streém. In this sample, there are 90 teachers in Commerce
Stream, 380 teachers in Arts-Science-Commerce stream; 10
teachers in Arts-Science stream, 330 teacheré in Arts-Commerce
stream ; 190; teaéhers in Commerce-Science stream and.their
percentages are 0 ; 0 ; 90 ; 38.0 ; 1.0 ; 33.0 ; 19.0 ;

respectively.

5.4.1 Stream-Type of Schools and Attitude to Innovations,

Situational and Innovation Characteristics and Change

Related Values, Innovative Proneness as a Whole

LR IR BN AR AN R 2N BE BN BN BN BN BN BN B BN K BN K BN N J
.

" TABLE 5.12 :

500 & 080 LSOOI NEEIRBDEOESES

1. Attitude to Innovations @

.Table 5.12 shows that all values are not significant.

No school is there having only Arts stream or only Science

L4

gtreamn.

So far as Attitudes to Innovation is concerned no
value is significant.

However, in all the streams, Arts-Science possesses
higheét mean and Arts-Science-Commerce possess lowest mean

in the case of Atfitude to Innovations.
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2. Situational and Innovation Characteristics :

This Table shows thaﬁone value is highly significant,
one value is significant and three values are not significant
in this case.

There is no school having only Arts stream or only

Science siream.

So far as Situational and Innovation Characteristics are
concerned, there is a highly significant mean difference
between Commerce and Arts-Science-Commerce at 0.01 level, the

highly significant mean difference is in favour of Commerce.

There is significant mean difference between Commerce-
Science and Commerce at 0,05 level, the significant mean
difference is in favour of Commerce in the case of Situational

and Innovation Characteristics.

3. Change Related Value :

This Table shows that there is one highly significant
value and others are not significant in the case of Change
Related Values.

So far as Change Related Values are concerned, there is
highly significant meen difference between Commerce and

Arts-Science-Commerce at 0.01 level, the highly significant

mean difference is in favour of Commerce. The rest of -the
values are not significant.
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However, in all the streams Commerce stream possesses
the highest mean 4if and Arts-Science possesses the lowest

mean in the case of Change Related Values.

4. Inmovative Proneness as a Whole @

This Table shows that one value is highly significant,
one value is significant and three values are not significant.

or
No schools have only Artsépnly Science streams.

So far as Innovative Proneness as a whole is concerﬁed
there is highly significant mean difference between Commerce
and Arts-Science~Commerce at 0.01 level, the highly significaut

mean difference is in favour of Commerce.

There is significant mean difference between Commerce-
Science and Commerce at 0.05 level, the significant mean
difference is in favour of Commerce. The rest of the values

are not significant.

However, so far as Innovative Proneness as a Whole is
concerned, in all the streams Commerce stream gives the
highest mean and Arts-Science stream possesses the lowest

nean.
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5.4.2 Stream~Type of the Schools and Components of

Aftitude to Innovations

405020 s e w00,

TABILE 5.1% -

-
LACAE 2N 2R SN A R

e s 00

1. Individualisation

Table ‘No. 5.1% shows that all values are not
significant. There is not a single school having only Arts

stream or only Science stream.in the case of Individualisation.

However, in all the streams of schools, Arts Science
possesses the highest mean and Arts-Science Commerce

possess the lowest mean in the case of Individualisation.

2. Curriculum drganization s

This Table shows that two velues are significant
and two values are not significant. No schools have only

Arts stream or only Science stresm.in the case of Curriculum
Organisation.
So far as Curriculum Organization is concerned there

is a significant mean difference between Arts Science
Commerce and Arts Science ; Arts~Science and Arts-Commerce
at 0.05 level, the significant meen difference is in favour
of Arts~Science in both the cases. The rest of the t-values

are not significant.
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However, in all the streams of schools; Arts-Science
possess the highest mean and Commerce-Science possess the

lowest mean in the case of Curriculum Organisation.

%. Teaching~Learning Process :

This Table shows that in this case all the values are
not significant. There is no school having only Arts, or

only Science stream.

However, in all the streams of schools, Arts-Science
stream possesses the highest mean and Commerce strean
possesses the lowest mean in the case of Teaching-Learning

Process.

4. Teaching Resources :

This Table shows that in this case all values are not
significant. There is no school having only Arts or only

Science strean.

However, in all the streams of schools, Arts-Science

possesses the highest mean and Commerce-~Science possesses

the lowest mean in the case of Teaching Resources.

5. Internal School Organigzation :

This Table shows that all values are not significant in
this case. There is no school having only Arts stream, or

only Science stream.
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However, in all the streams of schools, Commerce streanm
possesses the highest mean and Arts-Science stream possesses

the lowest mean in the case of School Organisation.

6. Staff Development :

This Table shows that in this case, one value is highly
signifioanf. All other wvalues are not significant: No school
is there having only Arts stream or only Science stream.

So far ag 'Staff Development' is concermed there is
highly significént mean difference between Commerce stream
and Arts-Science-Commerce stream at 0.01 level. The highly

significant mean difference is in favour of Commerce stream.

The rest of the values are not significant.

However, in all the streams Arts-Science possesses
the highest mean and Arts-Science-Commerce possesses the

lowest mean in the case of 'Stafﬁ\Development'.

7. School Community Relationship 3

This Table shows that all values are not significant in
this case. There is no school having only Arts stream or only

Science stream.
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However, in all the streams, Commerce stream
possesses the highest mean and Arts-~Science stream
vossesses the lowest mean in the case of School Community

Relationship.

5.4.% Stream~Type of the Schools and the Components

of Situatioial and Innovation Characteristics

4 s 4 88 88069000

TABLE 5.14

090 008060

s s e o

1. Administrative Support :

The Table No. 5.14 shows that one value is significant
in this case
and other values are not significanqé No schools have only

Arts or Science stream.
’ i
So far as Administrative Snpport is concerned, there

is significant mean difference between Commerce stream
and Arts-Science-Commerce stream at 0.05 level. The
significant mean difference is in favour of Commerce
stream. The rest of the values are not significant.
However, in all the types of stream Commerce stream
possesses the highest mean and Arts-Science .stream
possesges the lowest mean in the €fase of Administrative

Support.
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2. Staff Norms

This Table shows that three values are highly

significant and one value is significant in this case.

So far as 'Staff Norms! is concerned, there is highly
significant mean difference between Commerce and Arts
Science-Commerce, Arts~Science-Commerce and Arts-Science,
Arts-Science and Arts Commerce at 0.01 level, the highly
significant mean difference is in favour of Commerce, Arts

Science - Commerce, and Arts-Commerce respectively.

There is a significant mean difference between Arts-
Commerce and Commerce-Science at 0305 level. The significant

mean difference is in favour of Commerce-Science stream.

However, in all the streams Commerce stream possesses

the highest mean and Arts-Science possesses the lowest mean

in the case of Staff Norms.

3. System Norms :

Th;s Table shows that one value is highly significant
and rest of the values are not significant in this case of
System Norms. |

As far as 'System Norms' is cohcernea there is highiy
significant meaﬁ difference between Commerce and Arts-Science-

Commerce at 0.01 level, the highly significant mean difference
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is in favour of Commerce. The rest of the values are not

gignificant.

However, in a2ll streams Commerce stream possesses the

highest mean and Arts-Science possesses the lowest mean is

in the case of System Norms.

4. Complexity :

This Table shows that one value is significant and three

values are not significant in the case of Complexity.

So far as Complexity is concerned there is significant
mean difference between Arts-Science-Commerce and Arts-Science
at 0,05 level, the significant mean difference is in favour

of Arts-Science stream, the rest of the values are not

significant.

However, in all the streams, Arts-Science possesses
the highest mean and Arts-Science-Commerce possesses the

lowest mean in the case of Complexity.

5. Compatibility :

This Table shows that one value is highly significant,
and three values are not significant in the case of compatibility.

So far as Compatibility is concerned there is highly

significant mean difference between Commerce and Arts-Science-
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Commerce at 0.01 level, the highly significant mean difference
is in favour of Commerce, the rest of the values are nob
significant.
However, in all the streams, Commerce possesses the
highest mean and Arts-Science-Commerce possesses the lowest mean
in the case of Compatibility.
6. Riskness :

This Table shows that one value is significant and three

values are not sigﬁificant in the case of Riskness.

So far as Riskness is concerned, there is significant mean

difference between Commerce and Arts~Sciehce~-Commerce at 0,05
level. The significant mean difference is in favour of Commerce,

the rest of the values are not significant.

However, in all the streams, Arts-Science possesses the
highest mean. Arts-Science-~-Commerce possesses the lowest mean

in the case of Riskness azlongwith Commerce and Science.

7. Localiteness :

This Table shows that one value is significant and three
values are not significant in the case of Localiteness.
As far as Localiteness is concerned, there is a

significant mean difference between Commerce and Arts-Science-
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Commerce at 0.05 level. The significant mean difference is in

favour of Commerce, the rest of the values are not significant.

However, in all the streams, Arts-Science possesses the

highest mean snd Arts-Science-Commerce possesses the lowest

mean in the case of Localiteness.

8. Cosmopoliteness :

This Tsble shows that two values are highly significant

and two values are not significant.in the case of Cosmopoliteness.

So far as Cosmopoliteness is concerned, there is a
highly significant mean difference between Arts-Science-
Commerce and Arts-Science, Arts-Science and Arts-Commerce at
0.01 level, tge highest significant mean difference is in
favour of Arts—$cience-00mmerce and Arts-Comme rce respectively.

The rest of the values are not significant.

However, in all streams, Commerce possesses the highest
mean and Arts-Science possesses the lowest mean in the case

of Cosmopoliteness.



5¢4.4 Stream-Types of the Schools and the Components of

Change~Related Values

:  TABLE 5.15 -

6 ¢B s ewOOe NI .

1. Traditionalism :

The Table No. 5.15 shows that one value is highly

significant and three values are not significant in this case.

So far as Traditionalism is concerned there is highly
significant mean difference between Commerce and Arts-Science-
Commerce at 0.01 level, the highly significant mean difference
is in favour of Commerce. The rest of the values are not
significant.

However, in all the streams, Commerce possesses the
highest mean and Arts-Science-Commerce possesses the lowest

mean in the case of Traditionelism.

2. Progressivism :

This Table shows that two values are significant and two
values are not significant in the case of Progressivism.
So far as Progressivism is concerned, there is a

gignificant mean difference between Commerce and Arts-Science-

Commerce; Arts-Science and Arts-Commerce at 0.05 level. The
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significant mean difference is in favour of Commerce and
Arts-Commerce respectively. The rest of the values are not

significant.

However, in all the streams, Commerce possesses the
e

highest mean and Arts-Science possesses the lowest mean in

the case of Progressivism.
3.Dogmatism

This Table shows that two values are highly significant,
in this case
one -value is significant and one value is not significanj&

No schools have only Arts or only Science stream:.

So far as 'Dogmatism' is concerned, there is highly

significant meaﬁ difference between Commerce and Arts-Science-
Commerce; Arts-Science and “rts-Commerce at 0.01 level, the
highly significant mean dif%erence is in favour of Commerce
and Arts-Commerce respectively. There is significant mean
difference between Arts-Science-Commerce and Arts-Science at

0.05 level, the significant mean difference is in favour of

Arts-Science~Commerce. One value is not significant.

However, in all the streams Commerce possesses the

highest mean and Arts-Science possesses the lowest mean in

the case of Dogmatism.
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4. Venturesomeness

This Table shows that one value is significant and

three values are not significant.in the case of Venturesomeness.

So far as Venturesomeness is concerned there is a
significant mean difference between Commerce and Arts-Science-
Commerce at 0.01 level, the highly significant mean difference
is in favour of Commerce.The rest of the values are not

significant.

However, in all streams, Commerce possesses the
highest mean and Arts-Science possesses the lowest mean

in the case of Venturesomeness.

5, Conservatism s

This Table shows that two values are highly significant

and one value is significant and one value is not sigificant.in
the case of Conservatism.

So far as 'Conservatism' is concerned, there is
highly significant mean difference between Arts-Science-
Commerce and Arts-Science; Arts-Commerce and Commerce-Science
at 0.01 18vel, the highly significant mean difference is in
favour of Arts-Science-Commerce and Commerce-Science

respectively.
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l ) {
In all the streams, Commerce-Science stream possesses

the highest mean and Arts-Science possesses the lowest mean
in the case of Conservatism.

6. Change Proneness :

One value is highly significant, one value is significant
so far as Change Proneness is concerned.
The highly significant mean difference which is significant

at .01 level is in favour of Commerce stream schools as compared
t0 the schools having Arts, Science and Commerce streams. There

is significant mean difference between Arts-Seieﬁce and Commerce
and Arts-Science at 0,05 level, the significant mean difference

ig in favour of Arts-Science. Two values are not significant.

So far as the Change Proneness is concerned, Arts-Science stream
school possess the highest mean and Arts-Science-Commerce

possess the lowest mean.

5.5 Areas of ﬁhe Schools and Innovative Proneness of Teachers

Table :5.16: Areawise Distribution of Sampled Schools
and Teachers ’

Number of Percentage
Area Teachers of Teachers
Rural 460 46.0
Urban 540 54.0
Total 1000 100.0

e am e e e e G eue e ean e e W e e e R A e e e e M e e e e e e e e

From the above Table 5.16 out of 1000 teachers we see that
460 teachers belong to rural areas and 540 teachers belong to
urban area, their percentages are 46.0 and 54.0 respectively.



Table :5.17: Area of Schools and Attitudes +o

Innovation
Ares Mean 3D t value
Rural ) 115.60 21.74
Urban 118.96 20.46

e e s e e e M e ey e W e MR B e e e e eme e e e e mme e e e e

¥ Significant at 0.05 level

The above Table 5.17 shows that there is a significant
mean difference between Rural area and Urban area at 0.05
level, the mean difference is'in favour of Urban area in

the case of 'Attitudesto Innovations'.

Table :5.18: Area of the Schools and Situational
and Innovation Characteristics

Aresg Mean SD t value
Rural 202.49 42.48
1.535 NS
Urban 206.42 39.29
N8 = DNot significant

From the above Table 5.18 we find that there is not =2
significant mean difference between Rural area and Urban area

in the case of 'The Situational and Innovation Charscteristics!



Table $5.19: Area of the Schools and Change
Related Values

Areg Mean SD £ value
Bural ‘ 213.93  36.49 .
’ 2.22
Urban 219.16 37 .46

P . T e e . T e N e

*- Significant at 0.05 level

From the above Table 5.19, it appears that there is a
gignificant mean difference between Rural and Urban aresa
at 0.05 level and mean difference is in favour of Urban

area in the case of 'Change Related Values'.

Table :5.20:¢ Area of the Schools and Innovative
Proneness as a Whole

Ares Mean SD t value
Rural 5%1.75 82.22
2.53 *
Urban .544 .57 77.59

e e aee s e e e e W e e e e e e e e e e el aee e e R e e e

* Significant at 0.05 level

From the above Table 5.20, it appears that there is
significant mean difference between Rural area and Urban

area at 0.05 level.The mean difference is in favour of Urban

area.
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Table :5.21: Ares of the Schools and Compontnets of
- Attitude to Innovation

Rural Urban t-
Megn 5D Mean 1Y) value

Components

1. Individuvalization 20.29  4.15 20.89 3.84 2.40 %

2. Ezgﬁiculum Organiza- 11.96 3.27 12.17 2.95 1.08 NS

3. Teaching-Learning
Process 19.85 4.30 20.43 4.04 2.19 *

4. Teaching Resources 15.00 3.80 15.29 5.24 0.96 NS

. 1bernzl S
P e e 18.37  4.46 19.15 4.21 2.84 %%

6. Staff Development 18.64 4.41 19.30 4.38 2.37 *

T %Z?S%%Sigi‘i?‘;my 11.42 3.18 11.91 2.98 2.52 *

- e wm m wee  wwe W e W e M e e Gmm W eme M e e e M M e e e e mme e e e

** Highly significant at .01 level
* Significant at .05 level
NS Not significant

From the above Table, we see that there is a significant
mean difference between Rural and Urban ares at 0.05 level
end significant mean difference is in favour of urban and

in the case of Individualigzation.

There is no significent mean difference between Rural

and Urbsn area, but mean difference is in favour of Urban

aresg in the case of 'Curriculum Organisstion'. There is a
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gignificant mean difference between Rural area and Urhan area
at 0.05 level, and mean difference is in favour of Urban area
in the case of ‘Teaching—Leérning Process'. There is no

' significant mean difference between Rural area end Urban area
but mean difference is in favour of Urban area in the case of
'Teaching Resources'. There is a highly significant mean
difference between Rural area and Urban area at .01 level. The
Hxdvest mean difference is in favour of Urban area in the

case of 'Internal School Organization'.

There is o significant mean difference between Rural
area and Urban area at 0.05 level. The significant mean
difference is in favour of Urban area in the case of 'Staff
Development'. There is a significant mean difference befween
Rural area and Urban area at 0.05 level. The mean difference
is in favour of Urbasn area in the case of 'School Community

Relationship'.

Prom the Table No. 5.22 on the next page, it appears that

there is no significant mean difference between Rural area

and Urban area in the case of 'Administrative Support'.

There is no significaﬁt mean difference between Rural area
and Urban area in the case of 'Staff Norms'. There is no

significant mean difference between Rural area and Urban area



Table :5.22¢ Area of the Schoods and Components of
Sitvational and Innovation Chasracteristics

321

R U -
Somponsnts MéanéraISD Me:zan SD galue
1. Administrative Support 26.77 7.32 27.20 T7.34 0.92 NS
2. Staff Norms 34.26 14.65 33%.29 14.38 1.05 NS
3. System Norms 16.65 T7.25 17.05 7.34 0.87 NS
4., Complexity 21.62 5.74 22.40 5.36 2.2 *
5. Compatability 22.02 5.57 22.88 5.43 2.48 *
6. Riskness 34.4%  7.04  32.79 6.77 3,10 *%
7. Localiteness 34.09  6.96 33,20 6.64 3,0% %%
8. Cosmopoliteness 17.68 6.60 7.53  0.3%4 NS

L S T I L T T T I T T e

*% Highly significant at .01 level
* Significant at .05 level

NS ©Not significant

in the case of 'System Norms'. There is a significant mean

difference between Rural area and Urban area at 0.05 level and
the mean difference is in favour of Urban area in the case of
'Complexity'. There is a significent mean difference between
Rural and Urban area at 0.05 level and mean difference is in:
favour of Urban area in the case of 'Compatability'.

There is a highly significant méan difference be tween

Burzl and Urban srea at 0.01 level. The mean difference is in



favour of Urban area in the case of 'Riskness’'.

There is highly significant mean difference between’:
Rural area and Urban area at 0.01 level, the mean difference
is in favour of Urban area in the case of 'Localiteness'.
There is no significant mean difference between Rural area

and Urban area in the case of Cosmopoliteness.

Table 35.23: Area of the Schools and Components of
Change Related Values

URural Urban $ -

Components Mean  SD Mean  SD  Values
1. Traditionalism 28.15 7.23 39.46 6.86 2.95%*
2. Progressivism 38.15 7.22 39.84 7.19 2.95¥¥
3. Dogmatism 32.62 8.44 32.38 9.51 0.42.NS
4. Venturesomeness 3%.17 7.69 33.22 T7.80 0.10 NS
5. Conservatism 30.92 8.25 30.92 9.66 0.05 NS
6

. Change Proneness 40.40 8.41 42.25 T.46 3,68 **

L R T T T T = = T N

¥% Highly significant at .01 level
¥ BSignificant at .05 level
NS DNot significant

From the above Table, it appears that there is a highly

significant mean difference between Rural area snd Urban
area at 0.01 level, the mean difference is in favour of Urban

area in the case of ‘'Lraditionalism’'.
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There is highly significant mean difference
between Rural and Urban area at 0.01 level. The mean
difference is in favour of Urban amea in the case of

"Progressivism'.

There is no’ = significant mwean difference between

Rural area and Urban area in the case of 'Dogmatism'.

There is no significant mean difference between

Rural and Urban arezs in the case of 'Venturesomeness'.

There is no significant mean difference between

Rural area and Urban area in the case of 'Conservatism'.

There is highly significant mean difference
between Rural area and Urban area in the case of
'Change Proneness'. The mean difference is in favour
of Urban area.

N

5.6 Categories of Teachers and Their Innovative

Proneness

Table :5.24: Digtribution of Teachers according to
High, Moderate and Low Innovative

Proneness
Category Number ggggzgﬁige of
High Innovative 369 36.9
Moderatevc Innovative 620 62.0
Low Innovative - 11 1.1
Total 1000 100.0

- e e ame we e e e e s e e e e e e e e A mew s e ewn em s e wew

From the above table, it appears that among the
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the 1000 sampled teachers 369 (36.9%) teachers y have

high Innovative Proneness and 620 i62.0%) teachers have‘
moderate Innovative Proneness and 11 (1.i%9 teachers have
Vlow Innovétive Proneness. It is also noteﬁerthy, that in the
low category the number of teachers is very meagre.While,
most of the teachers possess average Innovative Proneness
and teachers with high Innovative Proneness are fairly good
in number.

5.6.1 Categories of Teachers and Attitude to Innovations,

Situational and Innovative Characteristics and Change-

Related Values

....‘0'.‘.'...‘..
L 4

v Table 5.25 .

.
“ 9B PO OGO EEESISES

2. Attitudesto Innovation

From the Table 5.25, it can be seen that all values

are highly significant.

So far as Attitudes to Innovations is concerned, the
ﬁean differences between High Innovative and Moderate
Innovative, Moderate Imnovative and Low Innovative teachers
are significant at 0.01 level. The,mean difference is in
favour of High Innovative and Moderaté Innovative teachers
respectively. ‘

In all the categories High Innovative teachers possess

highest mean in the case of 'Attitude to Innovation'.
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2. Situational and Innovation Characteristics

From the Table; it appears that all values are
.highly significant.

So far as 'Situational and Innovation Characteristics'’
is concerned, there is highly significant mean difference
between High Inmovative and Moderate Innovative, Moderate
Innovative and Low Innovative at 0.01 level. The mean
difference is iﬁ favour of High Innovativé,and Moderate

Innovative respectively.

In all categories High Innovative teachers possess
highest mean difference and Low Innovative teachers possess
lowest mean in the case of 'Situational and Innovation

Characteristics’.

3. The Change Related Values :

From Table, it appears that all values are highly
significant;

So far as 'The Change Related Vpi1peg' are concerned
there is a highly significant mean differénce between High
Innovative and Moderate Innovative, Moderate Imnovative and

Low Innovative at 0.01 level. The mean difference is in favour

of High Innovative and Moderate Innovative respectively.
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In all the categories High Innovative teachers possess

highest mean and low Innovative teachers possess lowest mean in
the case of 'The Change Related Values'.

4, Innovative Proneness as a Whole @

So far as 'Innovative Proneness as a Whole' is concerned,
highly significant mean differences are in favour of 'High
Innovative' teachers between 'High Innovative and Moderate
Innovative' teachers; and in favour of 'Moderate Innovative'
teachers between 'Moderate Innovative' and 'Low Innovative'
teachers.

ot
5:6.2 Categories of Teachers and the Components of Attitude to
Inmovations :

i

@ s BOB NN SN N

TABLE 5.26

L]
.
.
*
LI I B AR B R O I 4

1. Individualisation :

From the Table 5.26, we see that there is highly significant
mean difference in all cases.

So far as Individualisation is concerned there is highly
significant mean difference between High Innovative and Moderate
Innovative ; Moderate Innovative and Low Innovative teachers, at
0.01 level and highly significant mean difference is in favour of
'High Innovative' and 'Moderate Innovative' teachers respectively.

However, in all categories 'High Innovative' teachers
give highest mean and 'Low Innovative' teachers give lowest

mean in the case of Individualisation.
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2. Curriculum Organization :

Thig Table shows that in this case all values are highly
significant.

So far as Curriculum Organisation is concerned there is
highly significant mean difference between High Innovative and
Moderate Innovative teachers. Moderate Innovative and Low Inmovative
teachers at 0.01 level. The highest mean difference is in favour

of 'High Innovative' and 'Moderate Innovative' teachers respectivel;

In all categories High Innovative gives highest mean and
Low Innovative gives the lowest mean in the case of Curriculum

Organisation.

3. Teaching-Learning Process :

This Table shows that all the values are highly significant

in the case of Teaching-Learning FProcess.

So far as Teaching-learning Process is concerned there is
highly significant mean difference between high Innovative and
Moderate Innovative, Moderate Innovative and Low Innovative
teachers at 0.01 level. The mean difference is in favour of

High Innovative and Moderate Innovative teachers respectively.
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In all the categories High Innovative possesses the

highest mean and Low Innovative teachers possesses the lowest

mean in the case of Teaching-lLearning Process.

4. Teaching Resources :

From the same Table, it appears that all values are

highly significant in this case.

So far as 'Teaching Resources' are concerned there is
highly significént mean difference between High Innovative
and Moderate Innovative, Moderate Innovative and Low
Innovative teachers at 0.01 level. The highest mean difference
is in favour of High Innovative and Moderate Innovative

teachers reéspectively.

In all the categories High Innovative teachers give the
highest mean and Low Innovative teachers give lowest mean

in the case of Teaching Resources.

5. Internal School Organisation :

From the Table, it appears that all the values aré
highly significant in this case.
So far as Internal School Organisation is concerned

there is highly significant mean difference between High

Innovative and Moderate Innovative, Moderate Innovative



and Low Innovative teachers at 0.01 level. The highest
mean difference is in favour of High Innovative and Moderate

Innovative teachers respectively.

In all the categories High Innovative give highest
mean &% and the Low Innovative teachers give the lowest

mean in the case of Internal School Organisation.

6. Staff Development :

From the Table, it appears that all the values are

highly significant.in this case.

So far as Staff Development is concerned there is
highly significant mean difference between High Innovative
and Moderate Inmovative, Moderate Innovative and Low
Innovative teachers at 0.01 level. The mean difference is in
favour of High Innovative and Moderate Innovative teachers

respectively.

In 211 the categories High Innovative possesses the

highest mean and Low Innovative teachers possess the lowest

mean in the case of Staff Development.

7. School Community Relationship @

From the Table, it appears that all the values are

highly significant.in this case.



So far as School Commuﬁity Relationéhip is concerned
there is a highly significant mean difference between
High Innovative teachers of Gujarat State and Moderate
Innovative teachers of Gujarat State, Moderate Innovative
and Low Immovative teachers at 0.01 level. The highest
mean difference is in favour of High Innovative and Moderate

Innovative teachers respectively.

However, in all categories High Innovative teachers give

highest mean and Low Innovative teachers give lowest mean

in the case of School Community Relationship.

5.6.3 Categories of Teachers and the Components of

Situational and Innovation Characteristics

:  TABLE 5.27 °*

LI I K BCRE I B BN R B I B IR

1+ Administrative Support

From the Table No. 5.27, we find that all the values

are highly significant. in the case of Administrative Support.

So far as Administrative Support is concerned there
ig highly significent mean differenée between High

Innovative and Moderate Innovative, Moderate Innovative and
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Low Innovative teacher at 0.01 level. The highest mean

difference is in favour of High Innovative and Moderate

Innovative teachers respectively.

In all the categories High Innovative teachers
possess highest mean difference and Low Innovative
teachers possess lowest mean in the case of Administrative

Support.

2. Staff Horms :

From the Igble, it appears that one value is highly

significant and one value is not significant.in this case.

So far as'Staff Norms'sig: concerned there is highly
significant mean difference between High Innovative and
Moderate Inmovative teachers at 0.01 level. The highest

mean difference is in favour of High Innovative teachers.

There is no significant mean difference between

Moderate Innovative and Low Innovative teachers.

In all the categories High Innovative possess highest

mean and Low Innovative teachers possess the lowest mean.



3. System Norms :

From the same Table, it appears that in thiscase

one value is highly significant and one value is significant.

So far as 'System Norms' is concerned, there is a
highlj significant mean difference between High Innovative
and Moderate Innovative teachers at 0.01 level. The mean

difference is in favour of High Innovative teachers.

There is significant mean difference between Mederate
Innovative and Low Innovative teachers at 0.05 level. The
significant meaﬁ difference is in favour of Moderate
Innovetive teachers.

In all the categories High Innevative teachers possess
the highest mean and Low Innovative teéchers possess the

lowest mean in the case of System Norms.
4, Complexity :

Prom the Table, it appears that all the values are

highly significant in this case.

So far as Complexity is concerned, there is highly .

significant mean difference between High Innovative and

Moderate Innovative, Moderate Innovative and Low Imnovative
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teachers at 0.01 level. The mean difference is in favour

of High Innovative and Moderate Innovative teachers

respectively.

In all the categories High Imnovative teachers possess
the highest mean and Low Innovative teachers possess the

lowest mean in the cases of Complexity.

5. Compatibility :

This Table shows that all values are highly significant
so far as Compatibility is concerned. There is highly
significant mean difference between High Innovative and
Moderate Inmovative, Moderate Innovative and Low Innovative
teachers at 0,01 level. The highly significant mean .
difference is in fawvour of High Innevafive and Moderate -

Innovative teachers respectively.

In all the categories High Innovative teachers possess
highest mean and Low Innovative teachers possess the lowest

mean in the case of Compatibility.

6. Riskness :

This Table shows that all values are highly significant
so far as Riskness is concerned. There is a highly
significant mean differance between High Innovative and

Moderate Innovative, Moderate Innovative and Low Innovative



teachers at 0.01 level. The mean difference is in favour of

High Innovative and Moderate Innovative teachers respectively.

In a8ll the categories High Innovative teachers give
highest mean and Low Innovative teachers give lowest mean

difference in the case of Riskness.

7. Localiteness :

This Table shows that all values are highly significant

in the caée of Localiteness.

So far as Localiteness is concerned there is highly
significant mean difference‘between High Innovative and
Moderate Innovative, Moderate Innovative and Low Innovative
teachers at 0,01 level. The highest significant mean difference
is in favour of High Innovative and Moderate Innovative teachers

respectively.

In all categories High Innovative possess highest mean

and Low Innovative possess lowest mean in the case of

Localiteness.

8. Cosmopoliteness

This Table shows that all values are highly significant in
this case. So far as Cosmopoliteness is concerned there is a highl

significant mean difference between High Innovative and Moderate



Innovative, Moderate Innovative and Low Innovative teachers

at 0.01 level. The highest mean difference is in favour of

High Innovativé and Moderate Innovative teachers respectively.

In all the categories High Innovative possess highest
mean and Low Innovative teachers possess the lowest mean

in the case of Cosmopoliteness.

5.6.4 Categories of Teachers and the Components of Change

Related-Values

t e t® B PO PO rEsIBIE

! TABIE 5.28

& 800020t 880 0o

1. Traditionalism 3

From the Table 28, it can be seen that all values are
highly significant in this case.

So far as Traditionalism is concerned there ié highly
significant mean difference between High Innovative and
Moderate Innovative, Moderate Innovative and Low Innovative
teachers at 0.01 level. The highest mean difference is in
favour of High Innovative and Moderate Innovative teachers
respectively.

In all the categories High Innovative give the highest
mean and Low Innovative teachers give the lowest mean in the

case of Traditionalism.
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2. Progressivism :

In this case from the Table, it-can be seen that all the
values are highly significant.

So far as Progressivism is concerned there is highly
significant mean difference between High Innovative and
Moderate Ipnoyative, Moderate Innovétive and Low Innovative
teachers at 0.01 level. The highest mean difference is in
favour of High innovative and Moderate Imnovative teachers

respectively.

In all categories High Innovativg teachers possess highest
mean and Low Innovative teachers possess lowest mean in the case

of Progressivism.
%. Dogmatism :

From the Table, it can be seen that one value is highly

significant and one value is not significant in this case.

8o far as Dogmatism is concerned there is a highly
significant mean difference between .High Innovative and
Moderate Innovative teachers at 0.01 level. The high.
significant mean difference is in favour of High Innovative

teachers.

The rest of the values are not significant.
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In all the categoriesiﬂigh Innovative possess the

highest mean and Low Innovative teachers possess the lowest

mean in the case of Dogmatism.

4., Venturesomeness- $

From the Table, it can be seen that all values are highly

significant in the case of Venturesomeness.

So far as Venturesomeness is concerned there is highly
significant mean difference between High Innovative and
Moderate Innovative, Moderate Innovative and Low Innovative
teachers at 0.01 level. The highly significant mean dif@erenee
ig in favour of High Innovative and Moderate Innovative

teachers respectively.

In all the categories High Innovative teachers possess
highest mean and Low Innovative teachers possess the lowest

mean in the case of Venturesomeness.

5. Conservatism :

Prom the Table it can be seen that all values are highly

significant in the case of Conservatism.

So far as Conservatism is concerned, there is highly

significant mean difference between High Innovative and
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Low Innovative teachers at 0.01 level. The mean

difference is in favour of High Innovative and Moderate
5
Innovative teachers respectively.

In all categories High Innovative teachers possess the
highest mean difference and Low Innovative teachers possess

the lowest mean in the case of Conservatism.

6. Change Proneness :

Prom the same Table, it can be seen that all values

are highly significant in the case of Change Proneness.

So far as Change Proneness is concerned, there is
highly signifi;ant mean difference between High Innovative
and Moderate Innovative, Moderate Innovative and Low
Innovative teachers at 0.01 level. The highlylsignificant
mean difference is iﬂ favour of High Innovative and Modérate

Innovative teachers respectively.

In 211 the categories, High Innovative teachers
possess the highest mean and Low - Innovative teachers

possess the lowest mean in the case of Change Proneness.
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5.7 Age of the Teachers and Their Innovative Proneness

Table :5.29: Agewise Distribution of Sampled

Teachers
Age of the TNO‘hOf Percentage
Teachers ~7eac ers
Below 35 Years 493 49.3
35 Years and Above 507 50.7
Total 1000 100.0

- s aws M W e e Gms e Sam e G M W W e e e e aim e M AN e MW me e ma e

‘The above Table 5.29 shows the number and
percentage of teachers in the case of Innovative Proneness

of teachers according to the age of teachers.

Out of one thousand teachers, four hundred and ninety

three teachers are below 35 years of age and five hundred

and seven teachers are 35 years of age and above thirty
five years of age and their percentages are 49.% and

850.7 respectively.

Their mean differences are computed according to the
three sections of the 'Innovative Proneness Scale' and

also according to its twenty one components.



344

Table :5.30: Age of Secondary and Higher Secondary
School Teachers and Innovative
Proneness as a Whole

Age Mean SD t Value
Below 35 Years 5%3.67 81.77
1.95 %
35 Years and Above 543.54 77.94

M e mam menl e e e e s N e e W AR e e e e W MR ek e e M s e e e e

* Significant at 0.05 level

The above Table 5.30 shows that there is a significant
mean difference between two catégories of teachers at
0.05 level. The mean difference is in favour of teachers
having 35 years and above 35 years of age. Teachers having
35 years of age and more than 35 years of age are little bit

more Change Prone than those who are below 35 years of age.

Table :5.31: Age of Teachers of Secondary and Higher
‘ Secondary Schools and Attitudes to

Innovation
Age of Teachers . Mean SD t Value
Below 35 Years 116.60 21.39
’ 1.19 NS
%5 Years and Above 118.20 20.82

— e e mm e e e mm e e e e e e e e e A G e M MR me gy e M e e

N3 DNot Significant
The above Table 5.31 shows that the mean difference

is not significant, therefore, the obvious conclusion is
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that Attitude to Innovation is rindifferentto the age of
the teachers. The findings of Agraval (1974) and B.R. Panchal
(1977) are also in consonance with the findings of the

investigator.

Table :5.%2: Age of Teachers of Secondary and Higher
Secondary Schools and Components of
Attitudes to Innovations

Components %g;gg 35 ngYK%gse t value

Mesn 5D Mean 8D

1. Individualization 20.48 4.38 20.75 3.57 1.05 NS

2. §2§§i°“l“m Orgenisa- ,, o1 .87 12.13  3.32  0.63 NS

5. feaching-learning 49 73 4.31 20.59  3.98 3.26

4, Teaching Resources 15.19 5.42 15.22 3.72 0.41 NS

5e %gﬁgrnal Organiza~ 18.60 4.28 18.99 4.39 ?'44 -

6. Staff Development 18.93 4.35 19.07 4.45 0.50 NS

7. School~00mmunity :
Relationship 11.56 3.04 11.81  3.12 1.27 NS

T T T T T T e L T O

*¥* Highly Significant at 0.01 level
NS Not Significant

The above Table 5.%2 shows the mean scores of teachers

below 35 years and aﬁhve %5 years of age on various
components of 'The Inventory of Attitudes to Inmovation'.
It shows that the mean difference of less than 35
years of age ef=temekers and above 35 years of age of teachers
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on 'Teaching Learning Process' is in favour of more
thaﬁ 35 yearshof age teachers>and it cén be further
noted that the mean difference is highly significant.
This means that the teachers having more than 55 years
of age perceive the importance and manifest preferably
attitude
more favourable to 'Teaching Learning Process'.
On the rest of the components the teachers having

35 or more years of age get higher mean score but it
should not be missed that all these mean differences are
insignificant.

Table :5.33%: Age of Teachers of Secondary and Higher

Secondary Schools and Situational and
Innovation Characteristics

Age of Teachers Mean SD . t value
Below 35 years : - 205.90 39.80

0.98 NS
35 Years and Above 203%.36 41.78

- e e o e e e mm mme | e s e aam e A e e e e e wes e W e e e e R e

NS Not Significant

From the above Table 5.33%, it is very clear that
the age of the teachers of Secondary and Higher Secondary

schools does not play any significant role that is age
has nothing to do either with Situational Characteristics or

with the characteristics of the Immovation.
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Table :5.%4: Age of Teachers and Secondary and Higher
\ econdary School and Components of Situational and
Innovation Characteristics

Below 35

4.

Components Years zgoggars and 4 Value
A Mean 8D  lMean SD

1. Adwinistrative Support27.21 7.23 26.81 T7.43 0.85 NS
2. Staff No:ms 34.78 14.08 32.72 14.86 2.24 *
3. Systgm Norms 17.34 6.98 16.41 7.57 2.02 *
Complexity 21.71  5.91 22.36 5.15 1.85 NS

5. Compatability 22.84 5.24 22.14 5.74 2.03 *
6. Riskness 31.77 6.81 32.55 T7.01 1.78 NS
7. Localitenesé 32.02 6.65 33.16 6.94 2.65 *%
8. Cosmopoliteness 18.09 6.70 17.11 7.46 2.7 *

- e e s G R s MEs G e e M e P s e W mae e MR e A mme  dmm W Bem  mme W e e e

*%* Bignificant at 0.01 level
#* Bignificant at 0.05 level

NS DNot Significant

From the above Table 5.34, it appears that there is

higply significant mean difference between the teachers of

below 35 years of age and, 35 years and above 35 years of

age in case of Localiteness at 0.01 level. The highly

significant mean difference is in favour of %5 years of age



and above 35 years of age teachers.

There is a significant mean difference between the
teachers of Below 35 years of age and 35 years and above 35
years of age in the case of 'Staff Norms', 'System Norms',
fCompatibility',‘and 'Cosmopéliteness' af 0;05 leve;. The
significant mean différence is in favéur of the teachers of
below 35 years of age except in the case of 'Localiteness®

where the mean difference is in favour of teachers having 35

or more yegyg OFf age.

i

On the rest of the components age gives no significant

mean difference.

Table :5.35: Age of the Teachers and Change Related

Values
Age of the Teachers Mean SD t value
Below 35 years ) 211.43  36.93
4.52 %
35 Years and Above 221.93  36.53

e eme W M e R e mm WE S M G R W T W G W M e MW G W e S M e Em e e e

** Highly Significant at 0.01 level
This Tabie 5.35 shows that teachers of Secondar& and
Higher Secéndary Schools of 35 years of age and apove 35
years of age giye higher mean score on Change Related Values

than their counterparts below 35 years of age. Mean



difference is highly significant at 0.01 level, and it is
in favour of teachers who are 35 or above 35 years of agé.
Hence the obvious conclusion is that age of the teachers has

very significant role to play with the Change-Related Values.

Table :5.%6: Age of Teachers and Components of Change
Related Values

i

Below 35 =~ 35 Years .
Components years and Above t value
Mean SD Mean SD

i. Traditionalisation 38.53‘ '6.69 39.17 7.39 1.43 NS

2., Progressivism 38.17 T.26 40.25 7.07 4.60 **
3. Dogmatism ’ 31.37 9.2 ‘ 33.60 8.71 3.92 **
4. ﬁénturesomeness 32.65 8.20 33.72 7.24 2.19 *
5. Conservatism 30.54 9.07 31.29_ '8.99 1.32 NS

6. Change Proneness 40.33 8.10 42.44 7.70 4,23 wx

e w e awe e m me e W wee  Gwe A ASE G e dmw  Ge WA e e e e e e e S e s e e e

* Bignificant at 0.05 level NS Not significant
**% Significant at 0.01 level

From the Table 5.36, it appears that Progressivism,
Dogmatism, Change Proneness yield highly significant and favourable

mean difference from the teachers of 35 years of age and above

35 years of age.



Here it is worth noting that the mean difference of
the scores on Venturesomeness is in favour of the teachers
of 35 years and above 35 years of age. The mean difference

is significant at 0.05 level.

In the case of rest of the components of *'Change

Related Values', the mean differences are not significant.

5.8 BSex of Teachers and Their Innovative Proneness
Scurr)PLeaL

Table :5.37: Distribution of/ Teachers according
: to their Sex

Sex of Teachers Number Percentage
Male 797 79.7
Female ' 203 20.73

e WS e e o MR me wem s e e T T N

The above Table 5.3%7 shows the numbers and

percentage of teachers according to the sex of teachers.

From the above Table, we see that out of one thousand
teachers seven hundred and ninety seven  teachers

‘are male téacbers and two hundred and three teachers are

femsnle teachers.



Mean difference is computed according to three
sections of the 'Innovative Proneness Secale! and also

according to its twenty one components.

Table :5.38: Sex of Secondary and Higher Secondary
School Teachers and Innovative
Proneness as a Whole

Sex Mean SD t value
Male 5%2.91 80.11 .
S . 4,56 ®*
Female 561.31 75.41

. wmn we Gan wm we S mm ww me e e e e wa s e R M W M Bmm W e e e e e e

*% Signifiecant at 0,01 level

This Table 5.38 shows the mean difference of sex of

teachers and Innovative Proneness as a whole.

Mean difference is in favour of female teachers which
is highly significant at 0.01 level. This shows that in
the case of 'Change Related Values' the sex of a teacher

plays a significant role.

351
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Table :5.%9¢ Sex of Secondary and Higher Secondary
School Teachers and Attitudes to Innovation

Sex » ’ Mean SD t value
Male ] 115.67 . 21.14

5 . 24**
Female - : 124.25 19.62

- am e em em mn e e ma me e mm e S M M G M M MW R T MM W MR R A e G M e e e

** Highly significant at 0.01 level

Table No.39 shows that mean score of Attitude to Innovation
given by Female teachers is higher than that of Male teachers.
It is further noted that mean difference between Male and Female
teachers on 'Attitude to Innovation' is highly significant at
0.01 level )

Table :5.40: Sex of Teachers of Secondary and Higher
Secondary Schools and the Components of
Attitudes to Innovation

Tel

Pomponents Mean - SD Mezzmale SD % value

1. Individualisation 20.45 4,09 21.26 3.54  2.,59%%
2. Curriculum Orgamise~ 4, o¢ 550  42.55  2.13  2.37%
5. feaching-learming 4o 07 41 21,73 4.08 6.1

4. Teaching Resources 15.03 4.81 15.65 3.84 1.70 NS
5. Internal School

Organisation 18.39 4.3 20.39 4,08 5,98%%
6. Staff Development 18.91 4.46 19.36 4.16 1.29 N3
S s
Te pohool oommuinity  41.45 3.1 12.60 2.8 4.79%*

D e . T I I . e U OVASS VU oy

#* Significant at 0.05 level . .
*% Significant at 0.01 level 3o Not Significant

The above Table 5.40 shows that mean scores of male
and female teachers of various componants of 'The Inventory

of Attitudes to Imnmovation'.
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~ Out of thgse éomponents,’the mean difference between
male and female teachers on 'Individualisation', Teaching-
Learning Process, Internal School Organisation, School
Community Relationship is in favour of Female teachers
and it is highly significant at 0,01 level. Further on
~ 'Curriculum Organisation' the mean difference is in favour

of female teachers and it is significant at 0.05 level.

The rest of the values are insignificant.
This shows that female teachers are significantly
higher on 'Individualisation, Curriculum Organisation, Teaching-
Learning<Process, Internal School Orgaenisation, and School

Community Relationship than the male teachers.

Table :5.41: Sex of Secondary and Higher Secondary
School Teachers and Situational and -
Innovation Characteristics ‘

Sex Mean SD t value
Male 204.10 40.85

‘ 0.78 NS
Female 206.62 40,70

D T I T T T T e

NS Not Significant
This Table 5.41 shows the mean scores of male and

female teachers on 'Situational Characteristics and

Innovation Characteristics’.
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The mean difference is in favouf of female teachers
but it is not significant.
The sex of teachers have nothing to do with

'Situational Characteristics' and with 'The Characteristice

of the Inmovation' itself.

Table :5.42: Sex of Teachers ef Secondary and Higher
Secondary Schools and Components of
Situational and Imnovation Characteristics

Male Female

Components R
P Wean o0 TWeam 8D U velue

' Mamind . .
1. Adwinistrative 26.69 7.5 28.26 6.34 2.3 %

Support
2. Staff Norms 33.92 14.60 33.01 14.19 0.80 NS
3. System Norms 17.08  7.24 16.01 7.44  1.88 NS
4. Complexity 21.89 5.64 22.65 5.14  1.69 NS
5. Compatability 22.48 5.46 22.49 5.7 0.03 NS
6. Riskness 32.00 7.07 33.80 6.30 1.48 NS
7. Localiteness 32,27  6.97 33.92 6.02 3,10 ¥

8. Cosmopoliteness 17.62 7.02 17.49 7.49 0.2% NS

— e Wom GWR W Mem e SR e i Wat  Twe G e TR gee W e fem W mme WA e hme e mm  hee e mm e e

*% Significant at 0.01 level NS ©Not Significant

‘Here in Table No. 5.42, it is worth noting that the

difference of the mean scores on ‘'Administrative Support,

and Localiteness' are in favour of female teachers, and the
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mean difference is highly significant at 0.01 level, in

the case of the rest of the components the differences are
not significant.

Table :5.43: Sex of the Teachers of Secondary and
Higher Secondary Schools and Change
Related Values

Sex Mean SD t value
Male 21%.14 %6.%6

6,22 %%
Pemale 2%0.93% 36.55

e T T T i T e P . . ]

** Highly significant at 0.01 level

From the above Table 5.43, it appears that the mean
scores of male and female teachers on 'Change Related
Values', the difference is in favour of female teachers.

It is highly significant.

The Table No. 5.44 on the next page shows kak the
mean scores of male and female teachers on various

components of 'Change Related Values.
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Table :5.44: Sex of Teachers of Secondary and Higher
Secondary Schools and Componants of
Change Related Values

Male Female

Components Toan 80 Tean B L o
1. Traditionalism 38.58 T7.24 39.96 6.21 2.50 *
2. Progressiviém 38.50 | 7.26 42.07 6.40 6.39 *#
3. Dogmatism 31.92  9.25 34.75 T.69 4.03 **
4. Venturesomeness 32,90 7.75 34.39 7.62 2.48 *
5. Conservatism 30.51 8.92 32.55 9.31 2.88 **
6

. Change Proneness 40.91 8.01 43.32 7.48 3,88 ¥*

S e e me ame mm e e e eE e emm e e Sma e Ms A ey me e eme W e e S e e e

* Significant at 0.05 level
**% Significant at 0.01 level

Out of these components the mean differences between

male and female teachers on 'Progressivism, Dogmatism,
Conservatism and Change Proneness' are in favour of female

teachers and they are highly significant at 0.01 level.

Purther it also shows that the mean differences on
'"Traditionalism and Venturesomeness' are in favour of

female teachers significant at 0.05 level.



5.8 Experience of Teachers and Their Innovative Proneness

Table :5.45: Distribution of Teachers of Secondary
and Higher Secondary Schools according
to their Experience

Experience of

Teachers in Yrs. Number Percentage

Less than Five Years 243 24.%
More than Five Years 757 T5.7
Total 1000 100.0

e e e s s s e bes e My MR e aen e Rl e e e e M e Wee M e e e

This Table 5.45 shows the numbers and percentage of
teachers according to teaching experience of teachers.

Out oi one thousand teachers two hundred and forty
three teachers are having teaching experience of less than
five years and seven hundred and fifty seven teachers are
having teaching experience of more than five years.

Mean differences are computed according to the three
sections of the ‘'Innovative Proneness Scale' and also
according to tweﬁty one components ‘

Table :5.46: Teaching Experience of Teachers of Secondary

and Higher Secondary Schools and Innovative
Proneness as a Whole

Experience in Years NMean SD t value
Less than Five Years 521.61 81.63

_ : 3, B4*¥
More than Five years . 544.1 78.73

- e e s e s e K e e S MW M e e e MR AR MM M W e MM W e T e WR e e ee

** Significant at 0.01 level
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Table 5.46 shows the mean scores of teachers experiencewise.

The mean difference bhetween the teachers having more than
five years of teaching experience and the teachers having less
than five years of experience which is highly significant at
0.01 level is in favour of teachers having more than five years
‘of teaching experience. The experienced teachers play a

significant rble in Innovative Proneness taken as a whole.

Table :5.47: Teaching Experience of y. Teachers of
Secondary and Higher Secondary Schools
and Attitudesto Innovation

Experience in Years Mean SD 1t Value
Less than Five Years 114.07 19.87

2.86%%
More than Five Years 118.50 21.41

e wem we e WmR ame aee e mme e eee e e e MRS WSS e e e B emm e e e e e e e e e

*% Highly Significant

The above Table 5.%7 shows that the mean score of teachers
experiencewise. All the teachers are divided into two parts :
(i) Teachers having less than five years'! experience and
(i1} Teachers having more than Five years' experience. The mean
difference on 'Attitudes to Innovation' is in favour of more
experienced teachers. It is highly significant af 0,01 level.
The experienced teachers play a significant role in the case of

YAttitudes to Innovatioh'.
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Table :5.48: Teaching Experience of Teachers of
Secondary and Higher Secondary Schools

and Components of Attitude to

Innovation

Teaching Experience

Components Lean than More than
5 Years 5 Years v value
Mean SD Mean SD
1. Individvualisation 20.05 4.37 80.0 3.9 2.55*%
2. Curriculum Organisation 11.63 2.96 12.22 3.14 2.59*%%
3. Teaching-Learning Yo%
Process 18.93 4.3 20.57 4.05 5.41
4. Teaching Resources 14.95 6.57 15.2%3 %.81 0.82 NS
» I und
o- [miermal School Orga~ 45 49 3.82 18.89  4.49 1.24 NS
6. Staff Development 19.12  3.77 18.99 4.59 0.47 NS
. S i
T R camand vy 11.4 2.9 11.78  3.13 1.69 NS

D T T T . T T T T e R T R

This Table 5.48 shows the mean scores, SD and t values

of more experienced and less experienced teachers on various

componnents of 'Attitude to Innovation'.

This Table shows that mean differences of more experienced

and less experienced teachers on 'Individualisation, Curriculum

Organisation, Teaching Learning Process', which are in favour
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of more experienced teachers, and it is significant in the
cage of Individualisation and highly significant in the case
of (1) Curriculum Organisation and (2) Teaching Learning

process. Rest of the values are not significant.

Table :5.49: Teaching Experience of 7 Teachers of
Secondary and Higher Secondary Schools
and Situational and the Innovation

Characteristics
Experience in Years " Mean SD t Value
Less than Five Years 204.4 %9.11
) 0.07 N8
More then Five Years 204.62 41.36

- e e an e e s e e e e ey e e e e e e e e e MR e e G e s e e e

NS Not Significant

This Table 5.49 shows the mean, SD and t value of more
experienced and less experienced teachers on 'Situational and

the Innovation Characteristics' taken together.

The mean difference is in favour of more experienced

teachers but it is not significant.

The Table 5.50 on the next page shows the componentwise mear

scores, SDs and t values of less experienced and more experiencel
teachers on the components of 'Situational Characteristics and

Characteristics of Innovation'. This Table shows that the
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Table :5.50: Teaching Experience and Components of
Situational and Innovation Characteristics

~

Components

Lleachlng kXperience

Tess than 5

More than 5

years years t value
Mean SD Mean SD

foglminiStrative  o7.2t 7.4 26.94 7.4 0.5 NS
2. Staff Norms 35.47  13.96  35.15  14.64 2.7 ¥
%. System Norms 16.35 6.92 17.02 7.4 1.24 NS
4. Complexity 21.96 5.8  22.07 5.47 0.26 NS
5. Compatibility 22.4 4.89 22.51 5.7 0.28 NS
6. Riskness 31.87 6.63% 52.24 7.01 0.72 NS
7. Localiteness 31.11 7.01 33.08 6.69 3.95 ¥x%
8. Cosmopoliteness 17.86 6.67 17.5 7.25 0.68 NS

e e e s W e wem e e s e e e R e e e e e e e e e e e e e e e e

*% Significant at 0.01 level
* Significant at 0.05 level

mean difference on 'Staff Norms' is in favour of less

NS Not Significant

experienced teachers and it is significant at 0.05 level.

Further this Table shows that the mean difference on

'Localiteness' is in favour of more experienced teacher. It is

highly significant at 0.01 level. It shows that experience

plays significant role in 'Localiteness'. Most of the values

are not significant.
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Table :5.51: Experience of Teachers of Secondary and
Higher Secondary Schools and Change Related

Values
Experience in Years Mean SD $ value
Less than 5 years 203.06 36.9%
' 6.76 *¥
More than 5 years 221.14 %26.09

- e o m G e s mm omm S o e M e wem e e e e e sk S e N S e me e e e e

** Highly significant

This Table 5.51 gives the mean scores of less experienced
and more experienced teachers on 'Change Related Values'.

Mean difference is in favour of more experienced teacher.
It is highly significant at 0.0] level. It shows that the Changed
Related Values yield highly significant mean difference from the

experienced teachers of Secondary and Higher Secondary schools.

Table :5.52: Experience of Teachers of Secondary and
Higher Secondary Schools and Components
of Changed Related Values

Teaching Experience

Components

Less than 5 More than 5 t valves
Years Years
Mean SD Mean 8D
1. Traditionalism 37.14 6.99 39.42 7.00 4, 5%%
2. Progressivism 37.17 T7.26 %9.88 7.11 5.14%%
3. Dogmatism 29.45 8.99 33.48 8.83 6.15%%
4. Venturesomeness 24.20 8.5% 3%.84 T.37 4.66%%
5. Conservatism 28.%4 8.68 31.75 9.00 5.18%*%

6. Change Proneness 39.64 8.7 41.96 7.61 3.49%%

- . e e e e e e e e A e e e e e eee e e M M e e e e e e e e e

*¥ Highly significant at 0.01 level
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In Table 5.52 all the mean differences on the various

components of 'Change Related Values' are significantly in

schools.

favour of more experienced teachers. They are highly
significant at .01 level. It shows that the components of
Change Related Values are significantly in favour of the

experienced teachers of Secondary and Higher Secondary

5.10 Academic Qualifications of Teachers and Their

Innovative Proneness

Table :5.53%: Academic Qualificationswise Distribution
of Sampled Teachers

Qualifications Number  Percentage
g.8.C, 19 - 1.9
B.A, 301 30.1
B.Com. 43 4.3
B.Sc. 189 18.9

M.A., 278 27.8
M.Com. X! 9.1
M,Se. 79 7.9

Total 1000 100.0

- . wee eee ke e e e e e e M e e W e M W M e s e e e e e e

The above Table 5.5% shows that the number of teachers

having B.A. degree is the highest.
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Table :5.54: Academic Qualifications of Secondary and
Higher Secondary School Teachers and their

Inmovative Proneness as a Whole

Qualifications Mean SD t Value

The Inventory of
Attitude to
Innovations . S.8.C. 494.11 100.91
2.47%
B.A. 542.94 .82.29
' 2.28%
B.Com. 512.70 73.76
1.79 NS
B.Sc. _ + B33.49 67.76 -
T : 0,74 N8
M.A. 5%8.59  76.76
2.2%%
M, Com, 561.07 101.50
’ 1.97*
M.Se. ' 534.15 T71.58
. 2.01%
- 8.8.C, 494.11 100.91

_______ T o e e e o o = - - -

* Bignificant at 0.05 level
NS ©Not Significant

Table 5.54 above shows mean scofes and ' vaiues of
teachers according to their qualifications that is S.8.C.,
B.A., B.Com., B.Sc., M.A., M.Com., M.Sc. Thesé mean scores
are on 'Innovative Proneness'.~Teachers possessing M.Coﬁ
degree gﬁ;%fiighest mean score and teachers possessing S.S8.C.
givégfowest mean score. The mean difference. between 5.5.C,
and E;A. degree teachers is significantlﬁ%(0.0S)kin favour
of teachers with B.A. degree. Between the feachers having
B.A., degree and the teachers havipg'B.Com degree the mean

~difference is significantly in favour of the teachers possessing

A,
'\



B.A. degree. Between the teachers having M.A, degree and the
teachers having M.Com. degree the mean difference is
significantly in favour of the teachers possessing M.Com.
degree. Between teachers having M.Com. degree and M.Sc. degree
the mean difference is significantly in favour of teachers
having M.Com. degree. Between teachers having M.Sc. degree
and teachers with S.5.C. is significantly in favour of the
teachers having M.Sc. degree.

Lavie :5.55: Academic Qualifications of Teachers of

Secondary and Higher Secondary Schools and
their Attitude to Innovation

Academic Qualifications Mean SD +t value
5.8.C. 109.21 30.78
1.84 NS
B.A, 118.96 21.81
3,0 %
B.Com. 108.42 19.3%4
2.09 *
B.Sc. . 116.16 22.49
0.26 NS
M.A, - 116.69 20.30
0.80 NS
M.Com. . 118.64 20.29
1.44 NS
M.Sc. 122.56 14.04
2.84 *%
5.8.0, 109.21 30.78

e mm mm e w e e wm me e P e M mow e e mm e A me e wme e e e e e T

*% Highly significant at 0.01 level NS Not significant
* Significant at 0.05 level

Table 5.55 shows mean, SD and t values of S5.5.C., B.A.,
B.Com;,~B.Sc,, M.A,, M.Com., M.Sc. on their Attitudes to

Innovation. Between B.Com. and B.A. teachers #dthe mean difference
is highly significant in favour of B.A. teachers, between B.Sc.
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and B.Com. degree teachers the mean difference is

significantly in favour of B.Sc. degree teachers ; between
M.Sc. and S.S.C. teachers the mean difference is highly

significantly in favour of M.Sc. degree teachers.

LR A K 2% B B BE SR B IR AN J

. TABLE 5.56 .°

LK K B 20 BN 2 JE AKX 2% 2% 2N BN 2

The Table 5,56 shows mean, SD and t value of teachers
having various academic qualificafions in the context of the
components of 'Attitude to Innovation'. So far as
Individualisation is concerned, the mean difference is highly
and significantly in favour of B.A. teachers as compared to
teachers with 8.8.C,, between B.Com. and B.Sc., the mean
difference is in favour of teachers having B.Sc. degree, and
between M.Sc. and S5.85.C. teachers, the megn difference is in
favour of the teachers having M.Sc. degree. Similarly the mean
difference is significantly in favour of B.A. degree teachers
as compared to the B.Com. degree teachers, and the mean
difference is in favour of M.Sc. degree teachers as compared to

M.Com. degree teachers.

So far Curriculum Organisation is concerned, between
5.5.C, and B.A. teachers, between B.A. and B.Com. teachers,

between M.Com. and M.Sc. teachers and between M.Sc. and S.S.C.
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teachers the mean differences are in favour of B.A.
teachers, in first both the cases and in favour of M.Sc.

teachers in last two cases.

S0 far as Teaching Learning Process is concerned,
between S.3.C. and B.A. teachers, B.A. and B.Com.,
teachers, M.Sc. and S5.5.C. teachers, the mean differences

are in favour of B.A. teachers, in both the first two

cases and in favour of M.Sc. teachers respectively.

So far as 'Teaching Resources' is concerned, the mean

difference is in favour of M.Sc. degree teachers as compared

to M.Com. degree teachers.

So far as 'Internal School Organisation' is concerned,
the mean difference is in favour of B.A. degree teachers
as compared to B.Com. degree teachers and in favour of

B.Sc. degree teachers as compared to B.Com. degree teachers.

So far as 'Staff Development' is concerned, there is

no significant mean difference. So far as 'School

Community Relation' is concerned, between M.A. degree



and M.Com. degree teachers, the mean difference is in
favour of M,Com. degree teachers. Similarly between
5.8.C, teachers and B.A. teachers; M. 8e. teachers and 5.8.C.

teachers, the significant mean diffeienées,are in favour of

B.,A, teachers, and M.Sc. teachers respectively.

Iable :5.57: Academic Qualificetions of Teachers
and The Situational and Innovation

Characteristics

Academic Qualifications . Mean SD t value

3.8.C. - 197.47 37.88
) 0.29 NS

B.A. 200.31 42.41
0.10 NS

B.Com. : 199.63 --41.70
] 1.15 NS

B.Sc. 206-75 35028
. 0.39 N8
M.A, . 205.34 40.76 .
. 2,65 %%
M. Com. : 218.31 42.66 .
) 2.49 *

M.Se. 202.01 42.58

** Highly Significant at .01 level
¥ Significant at 05 level
NS TNot Significant
The above Table 5.57 shows Mean, SD and. 't' values
of g.8.C., B.A., B.Com., B.Se., M.A., M.Com., M.Sc. teachers

on their 'Situational and Innovation Characterigstics’.

Between M.A. and M.Com. teachers the mean difference is



-
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/
highly significant in favour of M.Com. teachers, and

between M.Com. and M.Sc. teachers the mean difference is

significantly in favour of M.Com. teachers.

cess0 s sas s e sty

:  TABLE 5.58

LI L BB BB A B I N R O B O N

The Table No. 5.58 shows Mean, SD and 't' values of
teachers having various academic qualifications in the
context of the components of‘Situational and Innovation
Characteristics. So far as 'Administrative Support' is

concerned, there is no significant value.

So far as 'Staff Norms' are concerned, there is highly
significant mean difference between M.E. degree teachers and
M.Com. degree teachers, M.Com. degree teachers and M.Sc. degree
teachers and mean difference is in favour of M. Com. degree
teachers in both the cases. So far as 'System Norms' are
concerned, there is significant mean difference between M.Com.
degree teachers and M.Sc. degree teachers and mean difference is

.in favour of M.Com. degree teachers.

So far as 'Complexity' is concerned, there is highly

significant mean difference between B.Sec.degree teachers and M.4

degree teachers and mean difference is in favour of B.Sec.

degree teachers.
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So far as 'Compatibility' is concerned, there is highly

gignificant mean difference between M.Com. degree teachers and
M.S¢. degree teachers and significant difference between
M.Com. degree teachers and M.A. degree teachers, and mean
difference is in favour of M.Com. degree teachers in both

the cases.

So far as 'Riskness' is concerned, there is highly
significant mean difference between M.Sc. degree teachers and
S.8.06, teachers. Mean difference is in favour of M.Sc¢. degree

teachers.

So far as 'Localiteness' is concerned, there is highly
significant mean differente between M.Sc. degree teachers
and 5.8.C. teachers, the mean difference is in favour of
M.Sc. degree teachers. Similarly there is a significant
mean difference between S.5.C. teachers and B.A. degree
teachers; B.Sc. degree teachers and M.A., degree teachers
and mean difference is in favour of B.A. degree teachers and

M.A. degree teachers respectively.

So far as 'Cosmopoliteness' is concerned, there is a
highly significant mean difference between M.A. degree
teachers and M.Com. degree teachers and mean difference is

in favour of M.Com. degree teachers. Similarly there is



significant mean difference between S.5.C. teachers and
B.A. degree teachers ; M.Com. degree and M.Sc. degree -
teachers;i%}@&ﬁ? degree and S5.8.C. teachers and mean
difference is in favour of 8.8.C. teachers, M.Com degree

teachers and N.S.C. teachers respectively.

Table :5.59: Academic Qualifications of Teachers
and Change Related Values

Academic Qualifications Vean SD % value
g.5.0C. ’ 187.42 49.09
T3.79 ke
B.A. %324.12 %8.21
3.15 ¥
B.Con. 204.67  34.91
. . 1.13 03
B.Sc. 210.54 29.81
1.95 NS
M.A. 216.54 34,20
: 1.67 NS
M, Com. 224.12 46.91
2.26 *
M.Sec. 209.58 35,20
2.27 .*
S5.5.C, 187.4 49.00

e mew e wes e e A s R ek e dem e e e e e mek e e el e Y e e e e e

*% Highly Significant at .01 level
* OBignificant at .05 level
NS Not Significant
The above Table 5.59 shows mean difference, SD and
't' valvues of S.8.C., B.A., B.Com., B.Sc., M.A., M.Com.,
M.Sc. teachers on 'Change Related Values'. Between 5.S.C.

teachers and B.A, degree teachers, B.A. degree teachers and
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B.Com. degree teachers highly significant mean difference

is in favour of B.A. degree teachers in both the cases.

difference
There is a 51gn1f1cant edsddizn between M.Com. degree

teachers and M.Sc. degree teachers; M.Sc. degree teachers and
8.8.C. passed teachers and mean{dlfferenee ig in favour of

M.Com. degree teachers and M. Sc. degree teachers respectlvely.

L 2R 2R IR BE BN B BN BN 2R BN BN 2N I IR AN 2

. TABIE 5.60

-
S % 085 20 NP 8PN RSCOH

The Table No. 5.60 shows mean, SD and 't' values of
teachers having various academic qualificatioﬁs in the
context of the components of 'Change Related Values'. So far
as 'Traditionalism is concerned, between the teachers having
S.8.C. and the teachers having B.A. degree, the teachers
having B.A. degree and B.Com. degree; teachers h?ving B.Sec.
degree and M.A. degree; Teachers having M.8c. degree and
M,Com. degree, the mean difference is highly and significantly
in favour of teachers having B.A. degreé in first twodcases,
and the teachers having M.A. degree and teachers having M.Com.
degfee regpectively. So far as 'Progressivism' is concerned,
between the teachers having BrA' degree and B:Com. degree;
B.Com. degree and B,Sc¢c. degree, the mean difference is highly
significantly in favour of B.A. degree teachersrand

significantly in favour of B.Sc. degree teachers.
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So far as 'Dogmatism' is concerned, between S.S5.C.
teachers and B.A; degree teachers ; B.A. degree teachers
and B.Com, degree teachers; M.A. degree teachers and M.Com.
degree teachers ; M.Com. degree teachers and M.Sc. degree
teachers, the mean difference is significantly in favour of
teachers having B.A. degree in the first two cases, and

M.Com. degree teachers in the last two cases.

So far as 'Venturesomeness' is concerned, between tﬂe
teachers having S.S.C.‘and B.A. degree; B.A. degree and
B.Com. degree; M.A. degree and M.Com. degree; M.Com. degreéi
and M,Sc. degree, M.Sc. &2 and S.5.8. the mean difference is
highly significant and in favour of B.A. degree and significantlj
in favour of B.A. degree, and M.Com. dégree in the next two

cases and M.Sc. degree in the last case.

" So far as 'Conservatism' is concerned, between the
teachers having»B.A. degree énd B.Com. degree, M.A., degree
and M.Com. Qegree;.M.Com. degree and M,3c. degree, the mean
difference is highly significant and in favour of B.A, degree,
and M.Com. degree teachers in the last two cases.

So far as 'Change Proneness' is concerned, between the

teachers having S.S.C, and B.4, éegree, M,8c., degree and

$.8.C,, the mean difference is highly significant in favour
of teéachers having B.A. degree, and M.Sc. degree teachers

respectively.



5.1%§Professional Qualifications of Teachers and

% .
Their Innovative Proneness

Table :61: Professional Qualificationwise Distribution
of Sampled Teachers

Profegsional j
Qualifications Number -Percentage
Untrained 144 14.4
L.D. 90 9.0
DiP.EdI 14 1.4
BuTo 5 005
-B.E4. 680 68.0
M.Ea. 67 6.7
Total 1000 100.0

s o Gt e e wm mm eme wms M MR M M N e G Mee MW TR M Ga e e W MR mm e e

From the above Table 5.61, it appears that the number
of the sampled teachers having%B;Edi'degree is the highest

-
Vi

Do, o
and number of teachgrs havingﬁ?@@@ﬁﬁn degree is the lowest.

In the Table No. 5.62 on the next page, the 't' values ’
are not significant, however, the teachers having T.D.
qualifications give the highest mean score on Innovative

Proneness as a whole. But this mean difference is not

statistically significant.



Table :5.62: Professional Qualifications of
Teachers and Their Innovative

Proneness
Professional
Qualifica‘tions Mean SD $ value
Untrained 542.10 100.86
- 0.94 NS
T.D. 553.57 71.58
0.%3 NS
D.P.Ed. 546.93% 66.71
1.9% NS
B.T, 478.60 71.75
1.69 NS
B.E4d. 537.09 T7.33
0.71 NS
M.Eq. 530.15 66.49
0.88 NS
Untrained 542.10 100.10

B T L T T e S P I T T T T T T T S N oo "

NS ©Not Significant

Table :5.63: Professional Qualifications of Teachers
and their Attitude to Innovations

Professional Mean " 8D t value
Qualifications
Untrained 118.35 20.3%9
0.55 No
T.D. 119.87 20.64
' . 0.66 NS
D.P.E4. 12%.79 19.77
1.80 NS
B.T. 105.80 11.03
1.19 NS
B.E4. 118.00 20.99
4‘0 58 *x
M.Eq4. - 105.64 21.98 4
4,19 *%
Untrained 118.35 20.39

— e e mee e e e mem hed e e M e e Mee S M M mma M e e MR e MW R e we e

** Highly significant at .01 level NS Not Significant

7



From the Table No. 5.63, it appears that &two, values

are highly significant and <four values are not significant.

So far as 'Attitudes to Innovations' is concerned, there
are highly significant mean differences between B.Ed. and
M.Ed., and M.Ed. and Untrained at 0.01 level, the mean

teachers

differences are in favour of B.Ed. and Untrained[respeotively.

The rest of the values are not significant.

However, in all the 'Professional Qualifications the
D,P.Ed. possesses highest mean difference and M.Ed. possesses
the lowest mean difference in the case of 'Attitudes to

N

Innovation'.

2 @ s e a2 e

. TABLE 5.64 .

*
LR IR BN N A IR R B I B

Prom the Table No. 5.64 it appears that some values

are highly significant and some values are not significant.

So far as 'Individuvalisation' is concerned, there is
highly significant mean difference between B.Ed. teachers
and M,Ed. teachers; M.Ed. teachers and untrained teachers
at 0.01 level ; the highly significant mean difference is

in favour of B.Ed. teachers,and Untrained teachers

respectively. The rest of the values are not significant.
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However, in all the trained teachers, B.Ed.

teachers possess the highest mean and M.Ed. teachers possess

the lowest mean in the case of 'Individualisation'.

So far as 'Curriculum Organisation' is concerned,
there is highly significant mean difference between B.E4.
teachers and M.Ed. teachers, M.Ed. teachers and Untrained
teachers at 0.01 level, the highly éignificant mean
difference is iﬁ favour of B.Ed. teachers, and Untrained

teachers respectively, the rest of the values are not

significant.

However, in all the trained teachers, D.P.Ed. teachers
' possess the highest mean and M,Ed. teachers possess the

- lowest mean in the case of 'Curriculum Organisation’.

So far as 'Teaching-Learning Process' is concerned,
there is highly significant mean difference between B.Ed.
teachers and M.Ed. teachers, M.Ed. teachers and Untrained
teachers at 0,01 level. The highly significant mean

difference is in favour of B.Ed. teachers, and Untrained

teachers respectively. The rest of the values are not

significant.
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However, in all the trained teachers, T.D. teachers
possess the highest mean and M.Ed. teachers @ossess the

lowest mean in the case of 'Teaching Learning Process'.

So far as 'Teaching Resources® are concerned, there
is highly significant mean differeﬁce between D.P.Ed.
teachers and B.T. teachers at 0.01 level. The highly
significant mean difference is in favour of D.P.Ed. teachers.

The rest of the values are not significant.

However, in the trained teachers, D.P.Ed. teachers
possess the highest mean and B.T. teachers possess the

lowest mean in the case of 'Teaching Resources'.

'

So far as 'Internal School Organisation' is concerned,
there is highly significant mean difference between M.Ed.
teachers and Untrained teachers at 0.01 level. The highly
significant mean difference is in favour of Untrained

teachers. The rest of the values are not significant.

However, in éll the trained teachers, D.P.Ed. teachers
_possess the highest mean and M.Ed. teachers possess the

lowest mean in the case of 'Internal School Organisation'.



So far as 'Staff Development' is concerned, there

is highly significant mean difference between B;Ed. teachers
and M.Ed. teachers M.Ed. teachers and Untrained teachers,

at 0.01 level. The highest mean difference is in favour

of B.Ed. teachers and Untrained teachers respectively.

There is a significant mean difference between D.P.Ed.
teachers and B.T. teachers at 0.05 level. The éignificant
mean difference is in favour of D.P.Ed. teachers. The rest

of the values are not significant.

However, in 21l the trained teachers, D.P.Ed. teachers
possess the highest mean and B.T. teachers possess the

lowest mean in the case of 'Staff Development'.

So far as 'School Community Relationship' is concerned,

there is highly significant mean difference between B.Ed.

teachers and M.Ed. teachers, M.Ed. teachers and Untrained
teachers at 0.01 level. The highly significant mean
difference is in favour of B.Ed. teachers, and Untrained

-

teachers reépectively.

In the case of School Community Relationships, the

- significant mean difference is, significant at .05 level, is



in favour of teachers having T.D. gualification aé compared

to Untrained teachers.

However, in all kinds of trained teachers, T.D.
teachers possess highest mean and M.Ed. teachers possess

lowest mean in the case of 'School Community Relationship’.

Table :5.65: Professional Qualifications of Teachers
and Situational and Innovation

Characteristics
Professional

Qualifications Mean SD t value

Untrained 209.01 47.90
h 2.26 *

T.D. 195.77 35.68
0.41 N3

D.P.E4. 200.14 44.33
1.74 NS

B.T. 160.8 39.82
2.44 *

B.Ed. 204.87 40.29
- 0.76 NS

M.E4d. 208.72 32.08
0.05 NS
Untrained 209.1 47.90 :

- e e M Ea eEe m e G e G e me Gme dme e em  We am  mee e e e e e e eae e e e me

* Bignificant at .05 level
NS Not Significant

From the Table No. 5.65, it appears that two values are

significant and other values are not significant.
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S0 far as 'Situational and Innovation Characteristics'
is concerned, tﬁere is a significant mean difference between
B.T. teachers and B.Ed. teachers, Untrained teachers and T.D,
teachers at 0.05 level. The mean difference is in favour of
B.Ed. teachers and Untrained teachers ?espectively. The rest

of the values are not significant.

However, in 21l kinds of teachers, Untrained teachers
possess the highest mean and B.T. teachers possess the lowest

mean in the case of 'Situational and Innovation Characteristics’.

LR B AR S I B O B A N 4

TABLE 5.66
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From the Table No. 5.66, it appears that all the values

are not significant.

However, in all trained teachers, B.E3. teachers possess
the highest mean and D.P,Ed. teachers possess the lowest

mean in the cage of 'Administrative Support'.

So far as 'Staff Norms' is concerned, there is highly
significant mean difference between Untrained teachers and

T.D. teachers; and B.Ed. teachers and M.E3d. teachers at 0.01

level. The mean differences are in favour of Untrained
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teachers and M.Ed, teachers respectively. The rest of the

values are not significant.

However, in all the trained teachers, M.Ed. teachers
possess the highest mean and T.D. teachers possess the

lowest mean in the case of 'Staff Norms'.

S0 far as 'System Norms' is'e concerned, there is
highly significant mean difference between Untrainéd teachers
and T.D. teachers, at 0.01 level. The highly significant
mean difference is in favour of Untrained teachers. There is
a significant mean difference betwéen-B.Ed. teachers and M.E4.
teachers at 0.05 level. The significant mean difference is
in favour of M.Ed. teachers. The rest of the values are not

significant.

However, in all the trained teachers, M.Ed. teachers
possess the highest mean and T.D. teachers possess the lowest

mean in the case of 'System Norms'.

So far as 'Complexity' is concerned, there is S
significant mean difference between 2.P.Ed. teachers and B.T.
teachers, B.T. teachers and B.BEd. teachers, at 0.05 level.
The significant mean difference is in favour of B.P.Eq.
teacheré and B.Ed. teachers respectively. The rest of the

values are not significant.



However, in all the trained teachers, D.P.Ed. teachers,

possess the highest mean and B.T. teachers possess the

lowest mean in the case of 'Complexity’.

So far as 'Compatibility' is concerned, there is
highly significant mean difference between D.P.Ed. teachers
and B.T. teachers, B.T. teachers and B.Ed. teachers at
0.01 level. The mean difference is in favour of D.P.Ed.
teachers, and B.Ed. teachers respectively. The rest o§ the
values are not signifiecant. T.D. teachers and D.P.Ed. teachers

possess significant mean difference in favour of D.P.Ed. teachers.

However, in all the trained teachers, D.F.Ed. teachers
possess the highest mean and B.T. teachers possess the

lowest mean in the case of 'Compatibility'.

So far as 'Riskness' is concerned, there is highly
significant mean difference between D.P.Ed. teachers and
B.T. teachers, B.T. teachers and B.Ed. teachers at 0.01 level.
The highly significant mean difference is in favour of

D.P.Ed. teachers and B.Ed. teachers respectively.

There is a significant mean difference between
~ Untrained teachers and T.D. teachers, M.Ed. teachers and
Untrainéd teachers at 0,05 level. The significant mean

differences are in favour of T.D. teachers, and Untrained
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respectively.The rest of values are not significant.
However, in all the types of trained teachers, T.D.
teachers possess the highest mean and B.T. teachers possess

the lowest mean in the case of 'Riskness'.

So far as Localiteness is concerned, there is a highly
significant mean difference between D.P.Ed. teachers and
B.T. teachers ; and B.T. teachers and B.Ed. teachers at 0.01
level. The highly significant mean difference is in favour of

D.P.Ed. teachers and B.Ed. teachers respectively.

There is a significant mean difference between Untrained
teachers and T.D. teachers, B.Ed. teachers and M.Ed. teachers,
M.Ed. teachers and Untrained teachers at 0.05 level. The
significant mean difference is in favour of T.D. teachers, M.Ed.
teachers, and again M.Ed. teachers respectively. The rest of

the values are not significant.

However, in all the types of trained teachers, M.Ed.
teachers possess the highest mean and B.T. teachers possess
the lowest mean in the case of 'Localiteness' along with

teachers with T.D. qualifications.

.

3o far as 'Cosmopoliteness' is concerned, there is a

significant mean difference between Untrained teachers and
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T.D. teachers at 0.05 level. The significant mean difference
is in favour of Untrained teachers. The rest of the values
are not significant.

However, in all types of trained teachers, Untrained
teachers posgsess the highest mean and D.P.Ed. teachers
possess the lowest mean in the case of 'Cosmopoliteness’'.

Table :5.67: Professional Qualifications of Teachers
and Change Related Values

Professional . i

Qualifications Mean SD t value

Untrained 214.61 42.42
4.02 **

T.D. 237.93  44.45
1.23 NS

D.P.Eg. 223%.00 19.75
: 1.01 NS

B.T. 211.00 30.59
0.22 NS

B.E4. 214.41 35.01
: 0.%1 NS

M.Eq. 215.79 28.53
0.21 NS

Untrained 214.61 42.42

—ama s mw e e mwe Mme mm tem e e e am M G G M e e Me  wm me dme e mmr wme e we aee

** Highly Significant at 0,01 level
NS Not Significant

Change Related Values as a Whole :

The above Table 5.67 shows that one value is highly

significant and all other values are not significant.
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So far as 'Change Related Values' as a whole is
concerned, there is highly significant mean difference
between Untrained teachers and T.D. teachers at 0.01 level.
The highly significant mean is in favour of T.D. teachers.

The rest of the values are not signifioant.

However, in all types of trained teachers, T.D. teachers
possess the highest mean and B.T. teachers possess the
lowest mean in the case of 'Change Related Values' as a

whole.

cveietesecncnany
TABLE 5.68

* e 9 s e e e
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The Table No. 5.68 shows that all values are not
gignificant.
However, in all types of trained teachers, T.D. teachers

possess the highest mean and D.P.Ed. teachers possess the

lowest mean in the case of 'Traditionalism'.

S0 far as 'Progressivism' is concerned, there is
highly significant mean difference between Untrained teachers
end T.D. teachers at 0.01 level. The highly significant
mean difference is in favour of T.D. teachers.

There ig a significant mean difference between B.E4.

teachers and M.Ed. teachers at 0.05 level. The significant
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mean difference is in favour of B.Ed. teachers. The rest

of the values are not significant.

However, in all types of trained teachers, T.D.

teachers possess the highest mean and M.Ed. teachers

possess the lowest mean in the case of 'Progressivism'.

So far as 'Dogmatism' is concerned, there is highly
significant mean difference between Untrained teachers
and T.D., teachers at 0.01 level. The highly significant

mean difference is in favour of T.D. teachers.

The rest of the values are not significant.
However, in all types of trained teachers, T.D.
teachers possgess the highest mean and Untrained teachers

possess the lowest mean in the case of '"Dogmatism’®.

So far as 'Venturesomeness' is concerned, there is
a significant mean difference between T.D. teachers and
D.P.Ed. teachers; B.Ed. teachers and M.Ed. teachers at—
0.05 level. The significant mean differeﬁce is in favour
of D.P,Ed. teachers and M.Ed. teachers respectively. The
rest of the values are not significant.

However, in all types of trained teachers, D.P.Ed.

teachers possess the highest mean and T.D. teachers possess



the lowest mean in the case of 'Venturesomeness'.

So far as 'Conservatism' is concerned, there is
highly significant mean difference between B.Ed. teachers
and M,Ed. teachers at 0.01 level. The highly significant

mean difference is in favour of M.Ed. teachers.

There is a significant mean difference between Untrained
teachers and T.D. teachers, T.D. teachers and D.P.%d.
teachers at 0.05 level., The significant‘mean difference is

in favour of T.D. teachers in both the cases.
The rest of the values are not significant.

However, in all types of trained teachers, T.D.
teachers possess the highest mean and B.Ed. teachers possess

the lowest mean in the case of 'Venturesomeness'.

3o far as 'Change Proneness' is concerned, the
significant meaﬁ difference between D,P.Ed. teachers and
B.T. teachers at 0.05 level. The significaent mean
difference is in favour of D.P.Ed. teachers. The rest of

the values are not significant.

However, in all types of trained teachers, D.P.Ed,
teachers possess the highest mean and B.I. teachers possess

the lowest mean in the case of 'Change Proneness’.
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5.12 Mobility of Teachers and Innovative Proneness

Table 5 69: Mobilitywise Dlstrlbutlon of
Sampled Teachers

Mobility Number Percentage
With Mobility 665 66.5
Without Mobility : 335 33.5

e s e e e e e e M e e M MR M e W e e M e e e e e

This Table No. 5.69 shows numbers and percentage of

teachers according to the Mobility of teachers.

Out of 1000 teachers, six hundred and sixtyfive
teachers are 'With Nobility' aﬁd three hundred and thirtyfive
'"Without Mobility' and their percentages are 66.5% and
3%.5% respectively. ‘ » ‘

'Meén differences are computéd according to three
sections of 'The Innovative Proneness Scale' and also
éccording to its twentyone components. -

7

Table :5.70: Mobility of Teachers of Secondary and
Higher Secondary Schools and Innovative
Proneness as a Whole

Mobility Mean SD t value

With Mobility 535.32  78.78
Without Moblllty 545.34 81.98

- e e s mme we e e wee MM MG e e W MM W W S M e e e e e we e e e e e
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This Table 5.70 shows mean score and 't' value
between Mob;le and Immobile teachers of Secondary and
Higher Secondary Schools as a whole. The meaptdifference is
in favour of teachers-'Without Mobility' bu{}is not
significant. ‘

Iable :5.71: Mobility of Teachers of Secondary and

Higher Secondary Schools and Attitudes
to Innovation

Mobility Mean SD t value
With Mobility 116.53  20.82
1.86 NS
Without Mobility 119.16  21.61

. e e eea wem mm M e e e e R e M e e e Sem Wee e e e e e e e s e

The above Table 5.71 éhows the 't' value between Mobile
and Immobile teéchers in context of 'Attitudes to
Innovation'. Mobility has nothing to do with attitude of
teachers of Secondary and Higher Secondary schools towards

Innovations as 't' value is not significant.

The Table No. 5.72 given on the next page gives
componentwise 't' values of 'Mobile and Im%%ile’ teachers

on 'Attitudes to Innovation'.
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Table :5.72: Mobilitg of Teachers of Secondary and
Higher Secondary Schools and Components

of Attitude to Innovation

With Without
Components Mobility Mobility + value
Mean SD Mean SD
1. Individualisation 20.64 3.84 20.58 4,29 0.22 NS

2. Curriculum Organi- 11.91 3. 24 12.39 2.87 2.33% %

zation
3. Teaching Learning
Prooess \ 19.92 4.18  20.65 4.10  2.60 *X
4. Teaching Resources 15.05 3.72 15.36 6.05 1.00 N8
5. Internal School y
Organisation 18.60 4,33 19.18 4.34% 2.04 *
6. Staff Development 18.89 4.39 19.22 4.43 1.11 NS
7. School Community 49,47 3,02 12.12  3.16  3.17 ¥+
Relationship : ,

e e e e e e e e e e s mme e e me me e e e e e e e e e e e

¥*  BJignificent at 0.01 level NS
* Significant at 6.05 level

Not Significant
In the case of 'School Community "Relationship’ and'Teaching
Learning Process', 't' values are highly significant at 0.01

level.The mean difference is in favour of the teachers without

mobility in both the components.

In the case of 'Curriculum Organisation' and 'Internal
School Organisation', 't' values are significant at 0.05 level.

The mean differences are in favour of teachers without mobility.

The rest of the 't' values are not significant.



Table :5.73%: Mobility of Teachers of Secondary and
Higher Secondary Schools and Situational
and Innovation Characteristics

Mobility Mean SD t Value
With Mobility ) 204.92  40.73
0.33 NS
Without Mobility 204.02  41.03

— e e o wm e e wm mme W e e wm mm e e e emm  mm A me e wm e e e m e e e

The above Table 5.73 shows insignificant "'t' value
between 'Mobile and Immobile' teachers of Becondary and
Higher Secondary Schools in the context of 'Situational

and Innovation Characteristics' taken together.

Table No. 5.74 reproduced on the next page gives y
componentwise, 't' values of 'Mobile! and 'Iymobile'

teachers., All the values are insignificant.

This means that 'Mobility of teachers' doesn not have
significant difference on any of the components of eight

'Situational Characteristics or Innovation Characteristics'.



Table :5.74: Mobility of Teachers of Secondary and
Higher Secondary Schools and Components
of Situational and Innovatiol Charascteristics

Components With Mobility Without Mobility + value
Mean 5D Mean 5D

. éﬁ?;ﬁiﬁtrative 26.88 7.76  27.30 6.4 0.90 NS
2. Staff Norms . 33.43 14.45  34.33  14.62 0.92 NS
3, System Norme 16.71  7.15  17.17 7.58 0.95 NS
4. Complexity 22,19 5.70  21.75 5.22 1.18 NS
5. Compatibility 22.64 5.58  22.18 5.35 1.23 NS
6. Riskness 32.40 7.05 31.69 6.64 1.53 NS
7. Localiteness 32.91 6.76  31.99 6.91 2.03 NS
8. Cosmopolitemess  17.49 7.04  17.79  7.26 0.63 N3

oo W e e e wew s e A e e Sme e g ees S e e W e e W W e e e e e e

NS Not Significant

Table :5.75: Mobility of Teachers of Secondary and
Higher Secondary Schools and Change
Related Values

s

Mobility ' Mean SD t value
With Mobility ' "213.89 36.16
3.46 %%
Without Mobility 222.43 38.27

— mme e e o wm me e W e e mm  we  Me Gm me M M e mm s e e ama e e

*% Highly Significant at 0.01 level



Table No. 5.75 shows that the 't' value on 'Change

Related Values' is highly significant at 0.01 level. The

mean difference is in favour of 'Without Mobility' types

of teachers.

Table :5.76: Mobility of Teachers of Secondary and
Higher Secondary Schools and

Components of Change Related Values

)
i1
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Components With Mobility  Without Mobility v‘glue
Mean SD Mean SD

1. Individualisation 38.87 7.30 38.83 6.55 0.10
2. Progressivism 38.91 7.20 39.85 7.27 1.95
3. Dogmatism 31.83 9.36 33.81 8.18 3.28
4. Venturesomeness 32.91 | 7.65 33.76 7.90 1.63
5. Conservatism 29.99 9.21 32.7é 8.40 4.62
6. Change Proneness  41.42 8.16 41.3%6 7.57 0.12

— . e A e e e W W e M A MR M e e e e mem e s mm Ame  mm Mm e e e e e e

NS ©Not Significant

*% Significant at 0.01 level

The above Table 5.76 giveé significant t values,

gignificant at 0.01 level in the case of two components

'Dogmatism' and 'Conservatism', Mean difference is in favour

of '"Without Mobility' type of teachers.

The rest of the t values are not significant.

NS
NS
%
NS
*¥k

NS
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5.13 In-service Education of Teachers and Their

Innovative Proneness

Table :5.77: In-service Educationwise Distribution
ofi Sampled Teachers

In-service Bducation Number Percentage

Some In-service Education 668 - 66.8

None In-service Education 332 , 33.2
Total 1000 100.0

— e e ww S e e s e e e Gme ek R mE M M me e e e e me  We me e mm e

The above Table 5.77 shows the numbers and percentage
* of the teachers having some In-service Education and

None In-service Education.

Out of 1000 teachers, 668 teachers are having some
In-service Education and 332 teachers are having 'None
In-service Education'.

Table :5.78: In-service Education and Teachers of

Secondary and Higher Secondary Schools
and Innovative Proneness as a Whole

In-gservice Education Mean SD t Value
Some In-service Education 544.70 81.43%
None In-~service Education 526.55 75.62

- e e e s wes Wee e e e M M M Wme M aee  mm e s e e mee e e e e M e e

** Highly Significant at 0.01 level
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The Table 5.78 shows the mean difference of teachers

having some In-service Education and None In-service

Education as a whole.

Mean difference is in favour of 'Some In-service

Education' and it is highly significant at 0.01 level.

It shows that teachers of Secondary and Higher Secondary
Schools some with In-service Education play highly significant

role in Innovative Pronenegss as a whole.

Table :5.79: In~service BEducation of Teachers of
Secondary and Higher Secondary Schools
and Attitude to Innovation

In-service Education Mean 5D t Value
Some In-service Education 118.49 20.88
2.29 *
None -In-service Education 115.25 21.43

o e mae e e e ees wae e e e e e e e M e Mae e e e e e e e e e e e s e

* PBignificant at 0.5 level
The above Table 5,79 gives the 't' values of teachers
of Secondary and Higher Secondary Schools with 'Some In~service
Education' and 'None In-service Education' in terms of
’Attituﬁe"to Innovation'.
This Table shows'tﬁat the 't' value is significant at
0.05 level. It means the difference between In-service

Bducation and 'Attitude to Innovation' is significant
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and the mean difference is in favour of the teachers having
'Some In~service Education' in the case of 'Attitudes to
Innovation' as a‘whole.

Table :5.80: In-service Education of Teachers of

Secondary and Higher Secondary Schools
and Components of Attitude +to Innovation

Some In-service None Inservice

Components Education Bducation t valve
Mean SD " Mean SD

1. Individualisation 20.67 %.86 20.51 4.25 0.61 NS
2. Curri s isa-

porriculum Drganise 4546 2.65 11.30  3.74  5.65 **
5. T hing-1L in .
- Sovnsa 20.19  4.08 20.11  4.35 0.28 NS
4. Teaching Resources 15.19 37T 15.01 6.02 0.29 N3
5. Internal School Organi-

sation 19.01 4.46 18.37 4.06 2.19 *
6. Staff Development 19.20  4.26  18.60 4.66 2.0% *
7. School Community 11.77  3.07  11.54 3,40 - 1.27 §S

Relationship

e e eme e mm e e e e e mEe e e e e eme A e = mem e eme e e ees e e e awe e e

* BSignificant at 0.05 level NS Not Significant
** PBignificant at 0.01 level

The above Table 5.80 shows the mean differences are in
favour of the teachers having some In-service Edﬁcation, compared
to those having Néne In~service Education. In the case of
'Internal School Organisation, Staff Development and Curriculum
Organisation', which is significant at 0.05 level for the first

two components and at 0.01 level for the third component
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respectively mentioned in this paragraph.

It means In-service Education have significant mean

difference on 'Internal School Organisation', 'Staff Develop-
ment' and 'Curriculum Organisation'. In the case of other
components mean differences are in favour of 'Some In-service
Education' of teachers but they are insignificant. So general
conclusion is 'In-serviee Education' of teachers does play

a significant role in 'Attitude to Innovation'.

Table :5.81: In-service Education of Teachers of Secondary
and Higher Secondary Schools and Situational
and Innovation Characteristics

Category of Teachers Mean SD t Value

Some In-service Education 207.79 40.19

None In-service Education 198.24 -41.3%7

** Highly Significapt at 0.01 level

In the abovelable 5.81, the mean difference is in
favour of the teachers having some In-service Education on
'Situational and Innovation Characteristics', and it is
highly significant at 0.01 level. It can be inferred that

In~service Education has highly favourable mean on 'Situational

and Innovation Characteristics'.
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Table :5.82: In-service Education of Teachers of Secondary
and Higher Secondary Schools and Components of
Situational and Innovation Characteristics

Some In-service None In-gervice

Components Education Education t Value
Mean SD Mean 5D
1. Administrative
Support 2737 7.05 26.28 7.82 2,22 %
2. Staff Norms 34,70  14.49  31.78  14.37  3.01 **
3. System Norms 17.20 T.12 16.29 T.59 2.02 *
4. Complexity 22.41  5.30  21.30 5.95 2,97 *%
5. Compatibility 23.23 4,99 20.98 6.5 6.22 X%
6. Riskness %2.03% 6.62 32.43 7.4¢ 0.86 NS
7. Localiteness 32.38 6.85 %%.09 6.74 1.47 NS
8. Cosmopoliteness  18.27  6.87  16.23 T.40 4.3 *x

— e s e e s e e e e e e e M e e B aem e e e W e e wme M e e e e e

* Significant at 0.05 level NS Not Significant
*% Significant at 0.01 level

The above Table 5.82 showé that the mean difference is
significant at 0.01 level in the case of 'Staff Norms,
Complexity, Compatibility, and Cosmopoliteness', which is in
favour of 'Some In-service Education' of teachers. This shows
that these.components are highly significant and in favour of
In-service Education of teachers.

There isre significant ‘t'rvalues at 0.05 level in the

case of 'Administrative Support' and 'System Norms'. The
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gignificant mean differences are in favour of the teachers
with 'Some In~service Education'. This means that Inservice
Education of teachers play a significant rule in these

components.

In the case of 'Riskness' and ‘'localiteness' t values

are not significant.

Table :5.83%: Inservice Education of Teachers of Secondary
~and Higher Secondary Schools and Change
Related Values ,

Category of Teachers Mean SD. t Values

Some In~service Education 218.64 27.87

None In-service Education 212.96 35.19

v e e s mm me e e R e G R R e e e G e, e R M e e e e e e e e e

* Significant at 0.05 level

In the Table 5.83 above, the mean difference is
significantaé 0.05 level.

The significant mean difference on 'Change Related
Values' is in favour of the teachers Witﬁ 'Some In-service

Education'. It means that In-service Education of Teachers has

significant bearing on Change Related Values.
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lable :5.84: In-service Education of Teachers of Secondary
and Higher Secondary Schools and Components

of Change Related Values

Some In-service None in-Service ¢

Components Education Education Values
Mean SD Mean SD

1. Traditionalism 3G.05 T.17 38.46 .83 1.24 NS

2. Progressivism 39.20 7.38 39.27 6.94 0.13 N8

3. Dogmatism %3.03 8.99 "%1.41 8.02 2.68 *¥%

4. Venturesomeness 33.60  7.93 %2.38 7.30 2,37 *

5. Conservatism 31.37 9.10 30.01 8.84 2.25 *

6. Change Proneness 41.36  7.84 41.47 8.21 0.21 N8

I T T O I R T T e T T T T O

* Significant at 0.05 level s
*% Significant at 0.01 level L~ Not Significant
This Table 5.84 gives the 't' values of teachers of

Secondary and Higher Secondary Schools according to the

components of 'Change Related Values'.

In thec case of 'Dogmatism', there is highly significant
mean difference at 0.01 level, which is in favour of teachers

having 'Some In-service Education'.

Further this Table shows that there are. significant

'$! values in the case of 'Venturesomeness' and

'Conservatism' at 0.05 level. Mean difference is in favour



of teachers having some Inservice- Education.

The rest of the 't' values of other components are

not significant.

5.14 Professional Reading Habits of Teachers and

Their Innovative Proneness

Table :5.85: Professional Reading Habitwise in
General Distribution of Sampled

Teachers
Reading Habits Number Percentage
Some Reading Habits 765 76.5
None Reading Habits 235 2%.5
Total 1000 100.00

S s e R mam wm ems mme e wee  eme e Mae s e SNe e MR e e e aae e MM e e e mae e e

The above Table 5.85 shows the numbers of teachers

having some reading habits and none reading habits.

Out of 1000 teachers, 765 teachers have Some Reading
Habits and 235 are having None Reading Habits and their

percentages are 76.5 and 2%.5 respectively.
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Table :5.86: Professional ‘Reading Habits of Teachers of
Secondary and Higher Secondary Schools and

Innovative Proneness as a Whole

Reading Habits Mean SD t Values
Some Reading Habits 543.34 81.20
3.35 ¥*¥
None Reading Habits 523.49 T73.95

B T . T T . I R R

*#% Highly Significant at 0.01 level

This Table 5.86 shows mean difference of the teachers

of Secondary and Higher Secondary Schools with Professional

Reading Habits on Innovative Proneness as a Whole. ,

Mean difference is in favour of the teachers having

some reading habits. It is highly significant at 0.01 level.

It shows that the teachers of Secondary and Higher
Secondary Schools having a habit of reading professional
literature show the level of significance on 'Innovative Proneness
as a whole.
Table :5.87: Professional Reading Habits of Teachers of Secondary

and Higher Secondary Schools and 'Attitude to
Innovation'.

Reading Habits Mean SD t Value
Some Reading Habits 118.60 20.42
3_23 * %
None Reading Habits 113.55 22.84

e me e M M w  e se e e W e e M ke R me s e e W e M e e e e e

** Highly Significant at 0.01 level
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Table No. 5.87 shows highly significant mean difference
on 'Attitude to Innovation' in favour of the teachers who
are in touch with recent trends in the field of education
through the reading of professional literature, 't' value is
highly significant.
Attitude to Innovation yields highly favourable and significan

mean difference on the teachers having some reading habit.

Table :5.88: Professional Reading Habits of Teachers of
Secondary and Higher Secondary Schools and
Components of Attitude to Innovation

Some Reading None Reading

Components Habits Habits t Values
Mean SD Mean SD

1. Individualisation 20.79 %.91 20.06 4.20 2.46 *
2. Curriculum Organi-

sation 12.26  2.98  11.46  3.42  3.48 **
3. Teaching-Learning

praea? 20.24  4.12  19.95 4.3 4.00 NS
4. Teaching Resources 15.28 4.83 14.77 3.89 1.48 NS
5. Internal School

Organisation 18.91 4.27 18.43 4.55 1.48 NS
6. Staff Development 19.3%0 4.25 18.04 4.76 3.86 **%
7. School Communit

Relationghip ~ 11.79  2.87 11.35  3.66  1.95 NS

e e e e e e e e e e s SRR R e M G A ma e e e Gee e e me e e e e

* Significant at 0.05 level - e o
** Significent at 0.01 level N9 Not Significant



From Table 5.88 it appears that the teachers with a
habit of reading professional literature are significantly
high on 'Curriculum Organisation' and 'Staff Development' at
0.01 1evé1 and they are significantly high at'0.0S level on
'Individualisation'. This means a habit of reading professional
literature does make a significant difference on ‘'Attitude

to Innovation'.

Table :5.89: Professional Reading Habits of Secondary
and Higher Secondary School Teachers and
Situational and Innovation Characteristics

Reading Habits Mean SD % Values
Some Reading Habits 207.46  41.48
4,00 **
None Reading Habits 195.3%6 37.16

s s e mm e e awe e e e e e e ene e e e e e mew s Mmoo e e e e e

** Significant at 0.01 level

From this Table 5.89 it appears that mean difference is
in favour of the teachers of Secondary and Higher Secondary

Schools having some Reading Habits.

Its 't' value is highly significant. It means 'Situational
and Innovation Characteristics' received highly significant and
favourable mean;difference from the teachers having Some

Reading Habits,
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Table :5.90: Professional Reading Habits of Teachers of
Secondary and Higher Secondary Schools and
Components of Situational and Innovetion
Characteristics

Some Reading None Reading

Components Habits Habits t Valug
Mean SD Mean SD

Administrative ;
Support ‘ 26.97 T.6 27.12 6.41 0.27 N8
Staff Norms 34.53 14.47 31.15 14.37 .14 *%
System Norms 17.39 7.24  15.16  7.24 4.4 *
Complexity 22.26 ‘ 5.72 21.32 4.89 2.27 *
Compatibility 23.03 5.43 20.72 5.39 5.72 %%
Riskness 32.41 6.94 31.35 6.82 2.05 *
Localiteness 31.92 6.84 31.59 6.65 2.61 **
Cosmopolitemess  17.81  7.12 16.89  7.05  1.74 N8

e e wae wm me Mw mew GWR e G vem M mem WM e e B e AR W A e NeR Wem  GR mem e e e R

* DSignificant at 0.05 level NS
*%  JSignificant at 0.01 level

Not Significant

From the above Table 5.90, it appears that the mean
differences of 'Staff Norms, System Norms, Compatibility,
Localiteness' are in favour of the teachers with Some Reading
Habits ané t-values are highly significant at 0.01 level. Means
these components receive high;y significant and favourable mean
difference from the teachers having Reading Habits. Further it

appearé that the mean difference of 'Compleiity and Riskness'®

have significant mean difference in favour of the teachers with



Some Reading Habits. Its t-values are significant.

Further we can see that the rest of the values are

not significant.

-
L

Table :5.91: Professional Reading Habits of Secondary
and Higher Secondary School Teachers and
Change Related Values

Reading Habits Mean SD t Values
Some Reading Habits 217.43 36.23
1.04 NS
None Reading Habits 214.55 39.71

— e amm e ewe e G e W e e M e e s e e s A e wm me e e e e

NS Not Significant

The above Table 5.91 shows insignificant t values on
'Change Related Values.' This means 'Professional Reading
Habit' does not make significant difference with 'Change

Related Values'.
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Table :5.92: Professional Reading Habits of Secondary and |
Higher Secondary Teachers and Components of
Change Related Values

Some Reading

None Reading

Components Habits Habits t Values
Mean SD NMean SD

1. Traditionalism 39.43  6.99 37.00  6.98  4.66 ¥*
2. Progressivism 39.32 7.04 38.92 7.92 0.74 NS
3. Dogmatism 32.57 9.35 32,35 7.92 0.47 NS
4. Venturesomeness 3%3.59 7.76 31.92 7.56 2.90 **
5. Conservatism 30.95 9.40 30.82 7.77 0.20 NS
6. Change Proneness 41.70 T7.62 40.42 8.93 2.15 *

e e e e e e e A e e W e e e e W e e e e MR e e e e e e e s e e e

* Significant at 0.05 level
*¥%*  Bignificant at 0.01 level

NS Not Significant

The Table 5.92 gives significant, highly significant

and not significant t-values of components of Change Related

Values.

This Table shows highly significant 't' values in the

case of 'Traditionalism, Venturesomeness, and significant

t values in the case of Change Proneness.

Mean differences are in favour of teachers having Some

Reading Habits in cases of all components of Change Related

Values. However, significant values are with Change Proneness

and highly significant values are with 'Traditionalism' and

'‘Venturesomeness'.
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The regt of the values are insignificant.

5.18 Professional Satisfaction of Teachers and Their

Innovative Proneness

Table :5.93: Prcfessionai Satisfactionwise Distribution
of Sampled Teachers

Professional Satisfaction Nhmpe e Percentage
Highly Satisfied 811 81.1
Highly Unsatisfied ‘ 189 18.9

Total 1000 100.0

D - - e L. TR - . N e

Table No. 5.93 above shows the number and percentage of

teachers of Secondary and Higher Secondary Schools and

Professional Satisfaction,

This Table shows that out of 1000 teachers, 811 teachers
are highly satisfied and 189 teachers are highly uvunsatisfied

and their percentage are 81.1% and 18.9% respectively.

Mean differences are computed according to the three
sections of the 'Innovative Proneness Scale' and also according

to its twentyone components.

Table :5.94: Professional Satisfaction of Teachers of
Secondary and Higher Secondary Schools and
Innovative Proneness as a Whole-

/

Professional )
Satisfaction Yean o & Value
Highly Satisfied 543.29  79.55
P 3.80 **%
Highly Unsatisfied 518.88 78.95

W e e ama s e e e em e e e ke G e e e Eme M e e M e e e e e e e e e

*% Highly Significant at 0.01 level
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\
This Table 5.94 shows the mean difference in favour
of Highly Satisfied teachers on 'Innovative Proneness'

as a whole. It is highly significant.

Table :5.95: Professional Satisfaction of Teachers of
Secondary and Higher Secondary Schools
and Attitudes to Innovation

Professional
Satisfaction Hean 5Dt value
Highly Satisfied 118.03 20.86

1.92 N8
Highly Unsatisfied 114.76  22.01

B e e I R I e e

NS DNot Significant

The above Table 5.95 gives 't' values of Highly

Satisfied and Highly Unsatisfied teachers of Secondary and
Higher Secondary Schools in terms of 'Attitude to Innovation'

Insignificant mean difference is in favour of highly
satisfied teachers of Secondary and Higher Secondary School
teachers. '

Table :5.96: Professional Satisfaction of Teachers of

Secondary and Higher Secondary Schools and
the Components of Attitudes to Innovation

Highly Highly Un-
Components Satisfied  Sabisfied t Value
Mean oD Mean SD

1. Individualisation 20.67 3.96 20.39 4.14 0.88 NS

2. Curriculum Orga-

nisation 12.06  3%.05 “12.14 3.%32 0.34 NS
5. leaching-learning 50.56 4.45 19.75 4.24 1.54 IS

4. Teaching Resources 15.23 4.71 14.86 4.26 0.99 NS
5. Internal School 18.91 4,26 18.3%1 4.64 4.72 BS

Organisation
6. Staff Development 19.15 4.37 18.37 4.50 2.19 *
7. fohool Sommmity  11.85 '5.12 - 11.07 2.81 3.08 *

- e o eme e e e e e e Gas M Mae e s G e e M e e e G Mem W s e e e e

¥ oignificant at 0.05 level NS Not Significant
** Significant at 0.01 level




417

From the Table No. 5.96, it appears that 'Attitudes
to Innovation' of teachers of Secondary and Higher
Secondary sohéols componentwise, fhe megn difference on
'Staff Development', is significant at 0.05 level and mean
difference on 'Schéol Community Relationship' is highly
significant atAO{Oi level. The mean differences are in favour

of satisfied teachers.

Further mean difference is in favour of highly
satisfied teachers in the case of 'Individualisation, Teaching
Learning Process, Teaching Resources and Internal School
Organisation and highly uﬁsatisfied teachers in the case of

'"Curriculum Organisation', but the 't' values are insignifikeant.

Table :5.97: Professional Satisfaction of Teschers of
Secondary and Higher Secondary Schools and
Situational and Innovation Characteristics

Professional
Satisfaction Yean SD % Value
Highly Satisfied 207.36 40.3%8
' 444 **
Highly Unsatisfied 192.85  40.69

w— e e e wam e sem e Mew M Awe e e e s e wme  Men  Me me e e e mua  mm e bew A e e

%% Highly significant at 0.01 level

Table No. 5.97 indicates that the mean difference is
in favour,of highly satisfied teachers of Secondary and
Higher Secondary Schocls on 'Situational Characteristics

and Innovatioen Chéracteristics'. I% is highly significant.
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Table :5.98: Professional Satisfaction of Teachers of
Secondary and Higher Secondary Schools

and Components of Situational and
Innovation Characteristics

Components Setioried  osbishien 1+ Value
Mean 3D Mean SD

B g rative 27.44  7.35  25.14 7.07  3.91
2.8%aff Norms 34.34 14.46 31.15 14.48 2.73 **
3.Systen Norms 17.1 7.39  15.86 6.80  2.10 *
4 ,Complexity 22.22 5.49 21.26 5.74 2.15 *
5.Compatibility 22.68 5.50 21.64 5.46 2.3% *
6.Riskness 22.53 6.65 30.59 7.82 3.48 *#*
7.Localiteness 52.98  6.55 30.96 7.68  3.69 %%
8.Cosm6politeness 17.84 7.22 16.55 6.56 2.24 *

R . T T I T T

* Significant at 0.05 level
*%  Significant at 0.01 level

Prom the Table 5.98, it appears that significant

mean difference is in favour of highly satisfied teachers.

Mean difference is highly significant at 0.01 level

in case of 'Administrative Support, Staff Norms, Riskness

and Localiteness!
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Further in the case of 'System Norms', Complexity,

Compatibility and Cosmopoliteness', the mean differences

are significant at 0.05 level.

Table :5.99: Professional Satisfaction of Teachers of
Secondary and Higher Secondary Schools
and Change Related Values

Professional

Setisfaction Mean SD t Value
Highly Satisfied 218.05 37.11

' ) 2.30 *
Highly Unsatisfied 211.18 36.54

e e o e e A e e M me e e e e emm e e A me  Ame e e e e S W e e ew e

*  Pignificant at 0.05 level

According to the Table 5.99 above on 'Change Related
Values', the significant mean difference is in favour of
highly satisfied teachers of Secondary and Higher Secondary

Schools. It is significant at 0.05 level.

It can be said that the Change Related Values receive

gignificant and favourable means from the satisfied

2

teachers.



Table :5. 100: Professional Satlsfactlon of Teachers of
Secondary and Higher econdar% Schools and

Components of Change Related Values

Highly Hi%hly Un- ‘
Components Satisfied atisfied t Value
Mean SD Mean SD

1. Traditionalism  38.88 7.00 38.78 T7.33 0.18 NS
2. Progressivism %9.60 7.22 37.59 T.09 3.46 *¥
3. Dogmatism 32.55 9.11 32.26 8.7 0.40 N3
4. Venturesomeness 33.38 7.83 32.42 7.32 1.53 NS
5. Conservatism 30.75 9.15 %0.68 8.50 1.28 NS
6. Change Proneness 41.94 7.7 39.09 8.66 4.48 *%

e T T R I I

*% Highly significant at 0.01 level
NS ©Not Significant

This Table-5.100 shows that on 'Progressivism' and
highly
'Change Proneness’', i/ > significant mean differences are '

also
in favour of satisfied teachers. In other cases,/the mean

. differences are in favour of satisfied teachers, but they

are not significant.

- 5.16 Correlation Matrix of the Components of Innovative

Proneness and the Personal Variasbles of Teachers

From the correlation matrix ( Table 101 ), it appears
that 'age' of the teachers is highly amd significantly
correlated with Indiwiduvelisedien, Curriculum Organisation,
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Teaching-Learning Process, Teaching Resources, Internal

School Organisation, Staff Development, Attitudes of teachers
towards Innovation taken as a whole, Administrative Support,
Staff Norms, System Norms, Complexity, Compatibility, Riskneés,

Traditionalism, and also Innovative Proneness as a whole.

The age of teachers is correlated¥significantly with

Individualisation, Situational and Innovation Characteristics as

a whole, Progressivism, and Change Related Values as a whole.

There is an insignificant negative correlation between

'age! of the teachers, Dogmatism, Venturesomeness.

'Sex' of the teacher is highly**and significantly correlated

with Individualisation, Curriculum Organisation, Teaching-learning

Process, Teaching Resources, Internal School Organisation, Staff

io innovation
Development, Attitudes/of teachers taken as a whole, Administrative
Support, Staff Norms, System Norms, Complexity, Compatibility,
Riskness, Localiteness, Cosmopooliteness, the Situational and
Innovation Characteristics as a whole, Traditionalism, Conservatism,
Change Proneness, The Change Related Values as a Whole, and

Innovative Proneness as a whole. Again Sex is significantly

correlated with Progressivism at .05 level.

'Experience’ of a teacher is highly and significantly

correlated with Individualisation, Curriculum Organisation,

* ¥ Here highly correlated means correlated at 0.01 level
* Here correlated means correlated at 0-05 level.
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Teaching-Learning Process, Teaching Resources, Internal School
Organisation, Staff Development, Att;tudeS'of Teachers towards
Innovation as a whole, Administrative Support, Staff Norms,

System Norms, Traditionalism, Progressivism, Venturesomeness.

+

There is a significant correlation between the 'Experience’
‘unid of the teachers and Complexity, Compatibility, Riskness,
Localiteness, Cosmopoliteness, Conservatism, Change Proneness

and Change Related values as a whole.

'Academic qualifications' of the teachers are highly and
significantly correlated with Individuwalisation, Curriculum
Organisation, Teaching-Learning Process, Internal School
Organisation, Staff Development; School Community ﬁelatioﬁship;
Admipistrative Support, Staff Norms, and Venturesomeness an@
highly and significantly negatively correlated with & 'System

Norms'. .
nega,’twe'ly
There is aLsignificant’correlation between Acadenmic
gualifications of the teachers and Innovative Proneness as a

whole.

'Professional qualifications' of teachers are highly

and significantly correlated with Indivi&uaiisation,

Curriculum Organisation, Teaching-Learning Process, Internal



School Organisation, Staff Development, School Community

Relationship, Administrative Support, Staff Norms, Sysbem
Mexms, Progressivism, Venturesomeness, and Conservatism
and highly significantly negative correlationship with

'System Norms'.

'Mobility' of teachers is highly and significantly
correlated with Individuvalism, Curriculum Organisation, Teaching-
Learning Process, Teaching Résources, Internal School Organisa-
tion, Staff Development, Attitudes of teachers towards
Innovation as a whole,. Administrative Support, Staff Norms,
Complexity, Localiteness, Traditionalism, Progressivism,

Conservatism and Change Proneness.

There is a significant correlation between 'Mobility' of

the teachers, and Compatibility and Cosmopoliteness.

'In-service Education' of a teacher is highly and
significantly correlated with Individualisation, Curriculum
Organisation, Teaching-Learning Process, Teaching Resources,
Staff Development, Attitudes of teachers towards Innovation

as a whole, Administrative Support, Staff Norms.

'Professional Reading Habit' of a teacher is highly and

significantly correlated with Curriculum Organisation, Teaching

Learning Process, Teaching Resources, Staff Development,
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Attitudes to Innovation as a whole, Administrative Support,
Staff Norms, System Norms, Complexity, Trad;tionalism, Change
Related Values as a whole and negatively highly significantly
correlated with School Community Relationship and Dogmatism.
Again it is significantly correlated with Internal School
Organisation, Riskness, Cosmopoliteness, Progressivism, and
Innovative Proneness as a whole and there is a negatively

correlation with Venturesomeness at .05 level of significance.

'Professional Satisfaction' of the teachers is highly
significantly correlated with 'Curriculum Organisation, Teaching-
Learning Process, Teaching Resources, Internal School Organisation,
Staff Development, Attitudes of Teachers towards Innovation as
a whole, Administrative Support, Staff Norms, Complexity,
Compatibiiity, Cosmopoliteness, the Situational and Innovation
Characteristics as a whole, Traditionalism, Conservatism, Change
Proneness, Change related values as a‘whole, and Innovative
Proneness as a whole. Again, Professional Satisfaction is
significantly correlateé with System Norms, Localiteness and
negatively and significantly correlated with Venturesomeness

at .05 level of gignificance.

Individualisation is highly and significantly correlated
with Curriculum Organisation, Teaching Resources, Internmal

School Organisation, Staff Development, School Community
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Relationship, Administrative Support, Staff Norms,
Progressivism, Venturesomeness, and negatively highly and
significantly correlated with Change Proneness. Again
Individualisation has a significant correlation With
Teaching-Learning Process, Attitudes to Innovation as a
Whole, Dogmatism and significantly negatively correlation

with 'Cosmopoliteness’.

'Curriculum Orgenisation' of the teachers is highly
significantly correlated with ‘'Teaching-Learning Process,
Teaching Resources, Internal School Organisation, Staff
Developmént, School Community Relationsﬁip, Attitudes of
teachers towards Innovation as a Whole, Administrative Support,
Staff Norms, Progressivism, Venturésomeness. There is a

significant correlation with Conservatism, and Complexity.

'Teaching-Learning Process' is highly and significantly
correlated with Teaching Resaurées, Internal School Organisa-
tion, Staff Development, School Community Relationship,
Attitudes of teachers towards Innovation as a Whole, Administrative
Support, Staff Norms, Gonservétism, Change Proneness, Change
Related Values as a Whole, and Innovative Proneness as a

Whole.
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There is a significant correlation with System Norms,

Complexity, Compatibility, Situational and Innovation

Characteristics as a whole, Traditionalism and Progressivism.

'Teaching Resources' is highly and significantly
correiated with InternalASchool Orgenisation, Staff
Development, School Community Relationship, Attitudes of
Yeacher towards Innovation as a wﬁole, Administrative Support,
Staff Norms, System Norms, Complexity, Compatibility, Riskness,
Localiteness, Cosmopoliteness, The Situational and Innovation
Characteristics as a whole, Traditionalism, Progressivism,
Conservatism, Change Proneness, The Change related values as

a whole, and Innovative Proneness as a whole.

' Teaching Resources ' is not significant correlated

with rest of the variables.

'Internal School Organisation' is highby and significantly
oorreléted with Staff Development,ﬂSchool Community Relation-
ship, Attitudes éf teachers towards Innovation as a whole,
Adminiétrative Support, Staff Norms, System Norms, Compatibility,
Cosmopoliteness, Traditionalism, Progressivism, Conservatism,
and Change related values as a whole. There is a significant
correlation with Complexity, Situational and Innovation
Characteristics as a whole and Innovative Proneness as a

whole.



'Staff Development' is highly and significantly correlated
with School Community Rélationship, Attitudes of teachers
Itowards Individualisation as a whole; Administrative Support,
Staff Norms, Change related values as a whole,'and Innovative

Proneness as a whole.

There is a significant correlation with 'Compatibility'.

'School Community Relationship' is highly and significantly
correlated with Administrative Support, Staff Norms and
Dogmetism.

There is a significant correlation with Conservatism and

negative significant correlation with System Norms.

'Attitudes of teachers towards Innovation' as a whole
is highly and significantly correlated with Administrative
Support, Staff Norms, System Norms, Complexity, Compatibility,
Riskness, Localiteness, Cosmopoliteness, The Situational and
Innovative Characteristics as a whole, Traditionalism,
Conservatism, Change Proneness, The Change related values as a
whole and Innovative Proneness as a whole. Again it is signifi-

cantly correlated with Progressivism.

There is a negative significant correlation with Dogmatism.
’Administrative Support' is highly and significantly
correlated with Staff Norms, System Norms, Complexity,

Compatibility, Localiteness, Cosmopoliteness, The Situational
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and Innovation Characteristics as a Whole, Traditionalism,
Progressivism, Conservatism, The Change Related Values as a
Whole, and Innovative Proneness as a Whole and significant
correlatioﬁ with Change Proneness.

'Staff Norms' of the teachers is highly and significantly
correlated with 'System Norms, Complexity, Compatibility,
Localiteness, Cosmopoliteness, Traditionalism, Progressivism,
Conservatism, Change Proneness, The Change Related Values as
a Whole, and Innovative Proneness as a Whole.

There is a significant correlation with riékness,
Situational and Innovation Characteristics as a Whole and
Venturesomeness.

'System Norms' is highly and significantly correlated
with Complexity, Compatibility, Riskness, Localiteness,
Cosmopoliteness, the Situational and Innovative Characteristics
as a Whole, Traditionalism, Progressivism, Venturesomeness,
Conservatism, Change Proneness, The Change Related Values as a
Whole and Innovative Proneness as a Whole.

'Complexity' is highly and significantly correlated with
'Compatibility, Riskness, Localiteneés, Cosmopoliteness, The
Situational and Innovative Characteristics as a Whole,

Traditionalism, Progressivism, Conservatism, Change Proneness,

The Change Related Values as a Whole and Innovative Proneness
as a Whole. There is a significant correlation with Venturesomeness
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'Compatibility' is highly and significantly correlated
with 'Riskness, Localiteness, Cosmopoliteness, The
Situational and Innovation Characteristics as a Whole,
Traditionalism, Progressivism, Venturesomeness, Conservatism,
Change Proneness, The Change Relatdd Values as a Whole, and
Innovative Proneness as a Whole and significant correlation

with Dogmatism.

'Riskness' is highly and significantly correlated with
Localiteness, Cosmopoliteness, The Situational and Innovation
Characteristics as a whole, Traditionalism, Progressivism,

comservatism

Dogmatism, Venturesomeness,|/Change Proneness, The Change

Related Values as 2 Whole, and Innovative Proneness as a Whole.

'Localiteness' is highly and significantly correlated
with Cosmopoliteness, The Situational and Innovation
Characteristics as a Whole, Traditionalism, Progressivism,
Dogmatism, Venturesomeness, Conservatism, Change Proneness,
The Change Related Values as a Whole and Innovative Proneness

as a Whole.

'Cosmopoliteness' is higgly and significantly correlated
with The Situational and Innovation Characteristics as a
Whole, Traditionalism, Progressivism, Dogmatism, Ventureéomeness,
Conservatism, and Change Proneness, The Change Related Values

as a Whole, and Innovative Proneness as a Whole.



'The Situational and Innovation Characteristics' as a
Whole is highly and significantly correlated with Traditionalism,
Progressivism, Conservatism, Change Proneness, The Change
Related Values as a=Whole, and the Innovative Proneness as
a Whole. Again it is significantly correlated with

Venturesomeness.

'Traditionalism' is highly and significantly correlated
with Progressivism, Dogmatism, Venturesomeness, Conservatism,

Change Proneness, The Change related Values as a Whole and

The Innovative Proneness as a whole.

'Progressivism' is highly and gignificantly correlated
with Dogmatism, Venfurescmeness, Conservatism, Change
Proneness, The Change related values as a whole, and The
Innovative Proneness as a Whole.

Dogmatism is highly and significantly correlated with

Venturesomeness, Conservatism, Change Proneness.

'Venturesomeness' of a teacher is highly and significantly
correlated with Conservatism, and Change Proneness and
significantly correlated with Change Related values as a whole.

'Cpnservatism' of a teacher is highly and significantly
correlated with Change Proneness, The change related values

as a whole, and The Innovative Proneness as a2 whole.

'The Change Proneness' is highly and significantly
correlated with The Change related values as a whole and the
Innovative Proneness as a whole.



'The Change Related Values' as a whole is highly and
significantly correlated with fhe Innovative Proneness as a
whole.

5.17 Conclusion

In main, this chapter gives the findings of the present
investigation as a result of the analysis and interpretation
of the data. The main purpose of the present investigation
being the construction and standardization and the application
of the instrument to the Secondary and Higher Secondary schools
teachers of the various districts of Gujarat with a view to
finding out the Innovativeness as a whole and its various
components in the context of their age, sex, experience,
academic qualifications, professional qualifications, mobility,
in~service education, professional reading habits, professional

sgtisfaction, the whole chapter is designed accordingly.

So far as the various districts of Gujarat are concerned,
the mean of the Innovative Proneness as a whole is the highest

in 'Banaskantha' district and the lowest in 'Dang' district.

So far as the sex type of schools are concerned, the

teachers working in the Girls' Schools give the highest mean

score, Teachers working in the Boys' schools give the lowest
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mean score and the teachers working in the mixed schools

give the mean score on Innovative Proneness as a whole in
between the means scores of the Girls' Schools and Boys'

schools.

The teachers of the schools having Commerce stream

give the highest mean score.

The teachers working in the Urban schools give the

higher mean score than that of given by the teachers working

in the schools of Blural areas.

The mz jority of teachers fall into 'Moderate categories

of Teachers'.

Teachers above 35 years of age give higher mean score
than those of the teachers under 35 years of age.

Female teachers give the higher mean score than male

teachers.

Teachers having more than five years of teaching
experience manifest higher mean score than the teachers

having less than five years of teaching experience.

Teachers possessing the M.Com. degree give the highest

mean score on Innovative Proneness while teachers having

B.Sc. degree give the lowest mean score.

W



It is strange to find that teachers having T.D.

gualifications give the highest mean score ani the teachers
having B.T. qualifications give the lowest mean score on

Innovative Proneness.

The teachers who have not changed the schools give
[
higher mean score on Innovative Proneness than the teachers

who have changed the schools.

Teachers who have attended some In-service Education
programme give higher mean score as compared to the teachers

who had not attended any In-service Education programme.

Teachers having Professional Reading Habits, and the
teachers having Professional Satisfaction give higher mean
scores than the teachers who are not in a habit of + Reading
Professional Literature and the teachers ¥ having no
Professional Satisfaction respectively.

Among the various components of the Innovative Proneness
scale the Inter Correlations are significant and the personal
variables of the teachers are related significéntly with most
of the components of the Innovative Proneness scale devised

and standardized by the investigator.
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