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REVIEW , MAJOR FINDINGS AKD
n ' SUGGESTIONS

S o WY W O G G R S s T WD R A W BT W R W U G e o T W e P A A e N S Y s O P OO A g NS S e

Individuels and organizations give preferred
trestment to alternatives that represent continuation of
programmes over these that represent change...... Persis-
tence comes about primarily because the individanal or
organization does not search for or consider alternatives
to the present course of action unless that present course

is in some sense "“unsatisfactory”.

- MARCH AND SIMONS.
anizations, John Wiley and

Sons, Inc., New York, 1959,
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CHAPTER VII

. REVIEW , MAJOR FINDINGS AND
" SUGGEST IONS

7.1 REVIEW

] Education ig 1ndispensib1e'§o any society. It is a
criticism of society in action.. It is also true that with-
out education society does not fulfil its gracious promises.
Education is a social economy too. But, as the determinants
of education are integrated in the society and the forces
that determine the activities in the field of education are
ever-changing, education has also to be changed according
to the tune of the time, BEducaticnal institutions and the
persons working in these institutions have to be open-minded
and to be ready to absorb the desirable changes. In order to
change the teachers, the teacher-educators have to be
changed first. Education is a two-way traffic in the sense
that changes in the society will bring chenges in the
educational activities and it can also be used to change
society because for certain objectives education should n&t
wait for the society to change; it has to take the initia-
tive. Let changes be inflicted in a programmed way as the
human nature always resists change first, on the other
side it éia&es for the change. So let the changes be
introduced gradually, carefully. Let the change be duly
assimilated and acknowledged and accepted by all those who
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are concerned. For this purpose effective change agents are
needed and from the researches 1t seems that in India
adequate efforts have not been made to locate the change
agents or to locate the persons prone to change and then to
train them to absorb the future shocks themselves first and
make society to do so in the folloéthrough. The present day
colleges of education need to provide teachers who draw
sustenance from new ideas and changes.‘The present study,
therefore, aims primakily at preparing "Innovative Proneness
Scale for Teacher-Bducators® which intends to find out to
what extent teacher show readiness to new ideas and changes,
how they behavé when the changes are to be assimilated in
their institutions and where they stand on change’related
values scale. In its exploratory aspects it intends to

£ind out the status of innovative proneness of teacher-
educators of Secondary Teachers' Training Colleges and its
relationship with other professional variables, viz., teach-
ing experience, professional training, academic éualifica—
tions, frequency of change from one school to another
school, foreign visits, insefvice training, and exposition

to researches in the field of education.

In the second chapter the avallable related
researches and the literature is reviewed. The researches
and oth;r related publications that have been reviewed
amounts to 130 approximately. The researches belong to

other disciplines also. From the review, it is gquite
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evident that the efforts of the most of the research workers
in India and abroad are concentrated more on innovations

as such rather than on innovators, adopters, or the practi-
tioners of innovations, to say in other way much work 1s
done on organizations rather than on persohs‘working in
organizations. Some of the pertinent findings of these

researches are summarised in the para given below.

The lead is taken by other disciplines viz., anthro-
pology, soclology, medical sociology and industry. In this
area the research workers of U.5.A. hold the place of pride,
in India the initiative 1s taken by the Centre of Advanced
Study in Education, Faculty of Education and Psychology,

The M. S._University'of Baroda, Baroda. Researches in this
area owe mach to the reports of the committees and commi-
ssions agppointed by the government from time to time. Most
of the researches have identified the innovative ideas as
such)researchers say that the seminars, workshops and in-
service courses organized at various’places in India, have
been the sources of innovative ldeas. Organizationally, the
organization, health, climate, morale and leadership
pattern of the leader have been found responsible for
flourishing or crushing the innovative ideas. Most of the
researches relate to organigzations rather than the personnel .
that makes the organization. Most of the studies are done
in school situation, studies are seldome done in the past

on the colleges of education. The research workers have
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used the readymade tools, hobody has tried to construct his
own tool., So the main purpose of the present investigation
is to constiuct and standardized the tool for measuring
innovative proneness of teacher-educators of Secondary

Teachers' Training Colleges of Gujarat.

Chapter III deals with the plan and procedure of
the present study. The procgdure starts with reading the
educational literature to map out the rationale for the
construction of Innovative Proneneés Scale for Teacher-
Educators of the Secondary Teachers' Training Cblleges of
Gujarat. The scale is divided into three sections:

(1) Inventory of -Attitudes to Innovation which contains
fﬁrther seven sub-scales, (ii)’Section II contains two
divisionst (A) Situational Characteristics Scale, (B) The
Innovation Characteristics Scale which have three and five
sub-scales respectively; and (iii) The Change-Related

Vglues Questionnaire containing further six sub-scales.

The "Scale" contains 150 items. After standardization,

the copies of the "Scale" were distributed to all the 40 -
Seeaﬁdary Teachers® Training Colleges of Gujarat. In all

200 teacher-educators respdhded the I.P.S, Moreover, the
personal information of about the teacher-educators necessary
for the present investigation was gathered on the following
counts: age, sex, téaching experience, academic qualifica-
tions, foréign visits, professional qualifications, mobility,

inservice education, reading habits and professional
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satisfaction..The statistical technigues employed were:
ﬁnivariate frequency distribution of variables involved in
the study, intercorrelation matrix, t-test, percentile ranks,
and factor analysis and varimax relation of 21 components

of the “"Innovative Proneness Scale" constructed by the

investigator.

- The problem for the investigation is fA Study of
Innovative Proneness of Teacher-Educators of Sécondary
Teachers' Training Colleges of Gujarat State". The purpose
of fhe present study is to measure‘'innovative proneness of
teacher-educators of Secondarleeachers' Iraining Colleges
of Gujarat. There is no tool available for measurement of
innovative proneness of teacher-educators. The investigator,
therefore, decided to construct a tool according to Indian
environment. Thus, the main objectives of the present study
are: (1) To design and validate the Innovative Proneness
Scale for teacher-educators that will measure the innovative
proneness of the teacher-educators of the Secondary Teachers'
Training Colleges of Gujarat, (2) To study the innovative
proneness of the teacher-educators of the Secondary
Teachers' Training Colleges of Gujarat, and (3) To study the
factor analysis of the scale developed by the investigator.

For developing the tool the various definitions of
inmmovative proneness, as given by the experts, were studied.

The different components of innovative proneness were
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studied and finally the investigator arrived at seven main
components of Section I. The Inventory of Attitudes to
Innovation, eight main components of Section II - The Situa-
tional and Innovation Characteristics Scale and six main
components of Section III - The Change-~Related Values
Questionnaireé for the construction of the items. The seven
main components of Section I - The I.A.I. are: Individualiza-
tion, Curriculum Organization, Teaching-Learning Process,
Teaching Resources, Internal School Orgaﬁization,'Staff
Development and School Community Relationships. The eight

) Section 11 - ’ ’ T
main components of/the S. & I. C. Scale are: Administrative
Support, Sj;a:ff Norms, System Norms, Complexity, Compatibi-
lity, Riskness, Localiteness and Cosmopoliteness. The six
main components 6: Section III - The C-R Values Question-

naires are: Traditionalism, Progressivism, Dogmatism,

Venturesomeness, Conservatism and Change Proneness.

Keeping in vliew all these total tweantyone components
of Sections I, II and III, the investigator prepared total
250 items. -~ 50 items in Section I, 100 items in Section II
and 100 items in Section III - showing various degree of
agreement to disagreement. Out of total 250 items on
;nnovative proneness for teacher-educators, 25 items were
rejected on the basis of ambiguity. The remaining total 225
items - 45 items in Section. I, 90 items in Section IT and
90 items in Section III on innovative proneness for

teacher- educators were given to fifteen judges. Out of



284

fifteen judges, ten judges responded. The judges were
professors, readers, lecturers and educationists, etc.
From the rating of the judges, 25 items were rejected and
thereby the investigator prepared the pilot form of the
inventory. .

The pilot form consistdd of 200 items, many of which
were worded positively and some negatively, in order to‘avoid
a possible constant biasing tendency in response. The items
were ;andomized throughout the inventory. The inventory of
200 items was given for pre-tryout to fifty teacher-educators
of five Secondary Teachérs' Iraining Colleges from Gujarat.
One of the objectives of this pre-tryout was to study the
item for snalysis<For each item, the teacher-educator was
asked to respond_aigng a six point scale: Strongly agree,
Agree, Tendency to agree, Tendency to disagree, Disagree .
and Strongly disagree. The items from this administration
were analysed with respect to level of favourable response
and clarity of response. The analysis was done by Phi-
coefficient method. After the item analysis, fifty items
were rejected on the basis of low Phi-coefficient values.

To make the tool more efficient and valid, it was thought to
administer the second tryout. This version contained 150
items. This form was then administered to fifty teacher-
educators from five Secondary Teachers' Training Co;leges

of Gujarat. The data obtained from the second administration
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was analysed and reliability was found out by Test-Retest
method =nd Split-Half Method. Validity was found out by

(1) the content validity as all the items of the tool have
relied principally on the definitions of imnovative prone-
ness given by experts, (2) the rating of teachers were
correlated with rating of the principals, and (3) item
analysis was done by Phi-coefficient formula. These proved
that the inventory is valdd. After the validity and relia-
bility of the inventory, percentile norms were established.
Then the inventory was ready for the administration. It is
named as 'Innovative Proneness Scale for Teacher-Educators'
(IPS) and consisted of 150 items. This process is given in
Chapter IV,

One of the objectives of the present investigation
is to study the internal structure of the inventory prepared
by the investigator. A1l the 31 variables relating to
innovative proneness, factor analysis technique has gpplied
to identify various groups or clusters of items which
correlate highly with items within that group, The principal
component method was used for the analysis of the data.
Intercorrelation matrix 31 x 31 was carried out. Five
principal compogents were extracted out by the principal-
axes method. Again, all the five factors wefe considered for
varimax rotation. These five factors were identified and
naned. The factors named were: (1) The Situational and

Innovation Cheracteristics, (2) Attitude to Innevation,
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10 (3) The Change-Related Values, (4) The Change Proneness and

Related Values, and (5) Change Proneness and Progressivism.
It was found that 'Change Proneness and Progressivism' is
the most dominating factor. This account 1s given in
Chapter V.

After construction and standafdization of the
inventory, the tool was ready for administering the sample,
as one of the ébjectives, was to measure the innovative )
proneness of the teacher-educators of the Secondary Teachers'
Training Colleges. The entire forty Secondary Teachers'
Training Colleges of Gujarat were selected as a sample for

the present study.

For getting the above mentioned information, the
investigator designed an inventory as stated earlier to
cover the major aspects of innovatgve pfoneness of teacher-
educators of the Secondary Teachers' Training Colleges of
Gujarat State. For the collection of data, the investigator
used Innovative Proneness Scale (IPS) for teacher-educators
prepared by the investigator himself. It consists of 150
items under three main sections, viz., Section I - The
Inventory of Attitudes to Imnovation, Section II - The
Situational and Imovation Characteristics Scale and Section
I1I - The Change-Related Values Questionnaires. The Section
I - The IAI consists of seven components, viz., Individuali-

zation, Curriculum Organization, Teaching-Learning Précess,
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Teaching Resources, Internal School Organization, Staff
Development and School Community Relationships. The Section
II - The S. & I.C.Scale consists of eight components, viz.,
Administrative Support, Staff Norms, System Norms, Comple- ‘
xity, Compatibility, Riskness, Localitepess_and Cosmopolite~
ness. The Section III - The C~-R.V.Q. consists of six
components, viz., Traditionalism, Progressivism, Dogmatism,
Venturesomeness, Conservatism and Change Proneness. The
investigator personally administered the:tool s0 as to get
reliable data in time.:Tbe work of data collection could be
facilitated to a great extent by advanced intimations given
to the college concerned. All the teacher-educators of all
the colleges were given Innovative Proneness Scale (IPS).
Thus, the data was collected from 200 teacher—educa?ofs of

the Secondary Teachers' Training Colleges of Gujarat State.

All the teacher-educators of all the colleges were
asked to indicate their responses to each of 150 items on a
six point scale: Strongly agree, Agree, Tend to agree,
Tend to disagree, Disagree, Strongly disagree - which
were scored 5, 4, 3, 2, 1 and O respectively. If teacher-
educators strongly agrees_with the ltem, he has to put a
circle around 'SA'. If teacher-educator only agrees with
the item, he has to put a circle around 'A', If teacher-
educator tends té agree with the item, he has to put a

circle around 'TA'. If teacher-educator tends to disagree
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with the item, he has to put a circle around 'ID', If teacher-
educator only disagrees with the item, he has to put a

circle around 'D'. If the teacher-educator strongly dis-
agrees with the item, he has to put a circle around 'SD’.
Inversely keyed items were scored 0, 1,‘2, 3y 4, and 5

respectively.

Item scores for each respondent were summed to
provide a global score ranging from O to 150 in Section I
and from O to 300 in Sections II and III respectively. The
total score was taken to yield a global measure of pre-
disposition to adopt innovations. Thus, the responses were
hand scored. Theq the data was computerised to study -
(1) The mean scores of the innovative proneness and its
twentyone components. (ii) The innovative proneness scores
of teacher-educators according to college, age, sex, teach-
ing eXperieﬁce, academic qualification, foreign visits,
professional qualifications,mobility, inservice educsation,
reading habits and professional satisfaction., (iii) Innova-
tive proneness of teacher-educators of Secondary Teachers'
Training Colleges of Gujarat. (iv) The factor amalysis of
the prepared scale. The Means, SDs and 't' values of the

collected data were found out.

Chapter VI gives the analysis of the data collected
from the teacher-educators of Secondary Teachers' Training

Collezes of Gujarat State with 'Innovative Proneness Scale’
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devised and standardized by the investigator and the whole
process for this has already been reviewed in the previous
pages. Innovative proneness of teacher-educators were
studied in the context of their (i) age, (ii) sex, (iii)
teaching experience, (iv) academic qualifications, (v)
professional qualifications, (vi) mobility, (vii) inservice
education, (viii) habits of reading préfessional literature
and (ix) job satisfaction. For studying this, the technique
of 'significance of difference between the means' was
employed. In this chapter, the intercorrelations among the
twentyone compopents'pf "Innovative Proneness Scaie“ are
given and interpreted with the help of intercorrelation

matrix.

In this way, in this last chapter, the whole account
of éll the chapters is reviewed end the pages that follow
give major findings and suggestions. The findings are
summarizéd in the subsequent section and the general
suggestiéns on the basis of this stddy and the suggestions
for further study are also given in sections 7.3 and 7.4 -

respectively.
7.2 MAJOR FINDINGS

This section gives the summary of the major find-
ings. The purpose of the present study is to measure
innovative proneness of teacher-educators of Secondary

Teachers' Training Colleges of Gujarat. For that, the
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investigator constructed and standardized the inventory to

measure innovative proneness of teacher-educators.

(4) The following are the major findings of the I. ~
Tool. Construction :

1. After studying the various definitions of
innovative proneness as given by the experts, the investiga-
tor determined twentyone components under Sections I, II

and IIIl.

The seven main components of innovative proneness
of Section I - The Inventory of Attitudes to Innovation are:
Individualization,'Curriculum Organization, Teaching-Learning
Process, Teaching Resoyrces, Internal School Organization,

Staff Development and School Community Relationships.

) The eight main components of Section II - The,
Situational and Innovation Characteristics Scale are:
Administrative Support, Staff Norms, System Norms, Complexity,
Compatibility, Riskness, Localiteness and Cosmopoliteness.

The six main components of Section III <« The Change-
Related Values Questiomnaires are: Traditionaiism,
Progressivism, Dogmatism, Venturesomeness, Cohservatism,

and Change Proneness.

2. The validity of the inventory was found out by
(1) the content validity as all the items of the inventory
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were based on the definitions of innovative proneness,

(2) the ratings of principals were correlated with the
ratings of the teacher-educators, énd (3) item analysis was
done by Phi-coefficient formula. The Phli values of 200 items
were ranging from .16 to .82.

3. The reliebility of ‘the inventory of Section I -
The I.A.I was found to be .89 by Test-Retest method, and .90
obtained by Split-Half Method. The reliability of the
inventory of Section II - The S.& I.C. Scale was found to be
.93 by Test-Rgtest method and .95 obtained by Split-Half
Method. The reliability of the invenfory of Section 1III -
The C-R.V. Q. was found to be .90 by Test-Retest method and
+92 obtained by Split-Half Method.

4, Norms in terms ;ﬁ percentiles have alsc been
worked out with respect to each component“of Section I -
The I.A.I., Section II - The S. & 1.C. Scale and Section
III - The CeR Values Questiomnnaires respectively. (a) In
Section I - The I.A.1., the components - Individuaiization,
Teaching-Learning Pfocess,.lnﬁergal School Organization and
Staff Development have the highest percentile (25.0) and
the component - School Community Relationships has the lowest
percentile (9.0). (D) In Section II - The S.& I.C.Scale,
component - Staff Norms, has the highest percentile (58.0)
and the component - System Norms has the lowest percentile

(8.0). (c) In Section III - The CaR Values Questionnaires -
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the components - Traditionalism, Progressivism and Change
Proneness have the highest percentile (50.0) and the compo-

nent - Conservatism has the lowest percentile (15.0).

5. The factor analysis was done by principal
component technique. Five factors were extracted out. The
factors named were: (1) The Situational and Innovation
Characteristics, (2) Attitude to Innovation, (3) The Change-
Related Values, (4) Change Proneness and Related Values, and

(5) Change Proneness and Progressivism.

' 6. All the twentyone components of the *Innovative
Proneness Scale' devised and standardized by the investiga-
tor are mutually inclusive, cohesive and true to the purpose

of the scale.

7. The innovative proness of teacher-educators in
the Secondary Teachers' Traiﬁiqg Colleges of Gujarat State
for Section I - The_I.A;I, is average (126.18), for Section
IT - The 8. & I.C.Scale is average (212.47), and for Secticn
III - The C-R Values Questi\onnaires is average (206.59).

On the basis of the tool constructed by the
investigator,the foilowing major resulis were obtained in
the matter of innovative proneness of teacher-educators of

Secondary Teachérs' Training Colleges of Gujarat State.



(B) Innovetive Pronenessg - Azewise

8. The teacher-educators of Gujarat who are above
35 years of age are bit more change proneness than those

who are below 35.

2. The age of teacher-educators does not bear
significant reletionship with the components of "attitudes

to innovation®.

10. There is no significant relationship between age
of the teacher-educators and situational characteristics and
the characteristies of innovation itself. Same is the case
between the age and the components of these two aspects

taken separately.

11. The age of the teacher-educators has nothing

to do with the change related values taken together.

12. Increase in age increases conservatism.

(C) Innovative Proneness - Sexwise

13, The sex difference does not make any signifi-
cant difference in the attitudes of teacher-educators

towards innovation.

14. Again there is no significant relationships
between the sex and any of the components of 'attitudes of

teacher-educators to innovations'®.
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15, Sex of the teacher-educators does not bear any

" significant relationship with either "situational characteri4

stics" or and "innovation characteristics™, Similarly, it
bears no éignificant relationship with any of the components

of these two aspects.

16. The mean difference between the two sexes of
teacher-educators in the context of "“change-related values"

and its components is insignificant.

(D) Innovative Proneness - Teaching Experiencewise

17. There is no significant relationship between
teaching experience of teacher-educators and their

"gttitudes to innovation®.

18. More experienced teacher-educators perceive

the importance of 'teaching resources' at a higher altitude.

19+ Teaching experience df teacher-educators does
not bear significant relationship with the situational as
well as innovation characteristics. Same 1s the case with

various components of these two aspects taken separately.

20. Teaching experience of teacher-educators have

nothing to do with 'change related values and its components.

(E) Innovative Proneness - Academic Qualificationwise

21. The academic gualifications of teacher-
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educators bears no significant relationship with "attitudes

to innovation® taken as a whole.

Teacher-educators with B.A. degree manifest higher
'individualization' as compared with those having M.Se.

degree.

22. The teacher-educators possessing M.A. degree
have significant relationship with 'situational characteri-

sties! and 'innovation characteristics' taken separately.

23. There is a close and significant relationship
between the teacher-educators possessing M.A. degree with
'administrative support', ‘compatibility' and ‘riskness’
taken separately.

24. The teacher-educators having M.A. degree are

significantly related with 'change-related values'.

25. M.A, and M.Sc. teacher-educators have signifi-
cant relationship with 'progressivism', ‘venturesomeness’,

'conservatism' and '‘change proneness'. .

(¥) Innovative Proneness - Foreign Visitwise

26, Foreign visits by the teacher-educators bear

no significant relationship with their 'attitudes to

innovation'.

27. The foreign visits by the teacher-educators

is significantly related with 'teaching resources’ .
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28. The forelgn vigits and ‘'situational and
innovative characteristics taken together do not bear signi-
ficant relationship. Salie is the case with various compo-

nents of these two aspects.

29. The foreign visits by the teacher-educators
do not have significant relationship with 'change-related
values' and its components.

(G) Innovative Proneness - Professional
Qualificationwise

30. The professiondl qualifications have nothing

to do with "attitudes to innovation" as a whole.

31, M.Ed. degree shows significant concern with

'teaching- learning process’.

32. The professional qualifications have no signi-
ficant relationship with 'situational Characteristics' and
'innovation® characteristics’ eithe; taken together or taken

separately.

33. The Ph.D., teacher-educators bears significant

concern with 'riskness'.

34. The Ph.Ds. are significantly concerned with

'change-related values'; they are again significantly

related with ‘progressivism',
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(H) Innovative Proneness - the Mobility
of Teacher-Educsators

35, The mobility has nothing to do with the 'atti-

tudes to innovation' taken as a whole.

36. The mobile teacher-educators show significant

concern with 'teaching resources'.

37. The mobility of teacher-educators has no
significant relationship with situational and imnovation
characteristics taken eiﬁher together or taken separately,
further it has also nothing to do with any of the components

of these two aspects.

38, The mobile teacher-educators are more
'venturesome' and are more prone to change as compared to

their immobile counterparts.

(I) Innovative Proneness - Inservice
BEducation of  Teacher-iducators
39. Inservice education of teacher-educators is

significantly related with 'attitudes to innovation'.

40. Inservice education of teacher-educators shows
significant concemn with 'teaching-learning process', 'teach-

ing resources' and 'school community relationship'.

41. Inservice education is significantly related
with 'situational characteristics' and it is insignificantly

related with the ‘characteristics of innovationk'.
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42. Inservice education is significantly related

with 'staff norms', 'system norms' and 'cosmopoliteness'.

43. Again, inservice education has shown significant

concern with 'change-related values'.

44, Lastly, inservice education is very highly
significantly related with 'dogmatism' and 'conservatism'.

(J) Innovative Proneness - Reading Habits
of Teacher-ﬁducators

45. Reading habits of teacher.educators do not
make any significant difference in the context of ‘attitudes

to innovation' and its components.

46. Again, it has nothing to do with 'situational
characteristics! and 'innovation-characteristies' either

taken jointly or separately.

47. Reading habits are significantly related with
‘complexity' and 'compatibility'.

48. Reading of professional literature by the
teacher-educators, again, has nothing to do with 'change-

related values' and its components.

(K) Innovative Proneness ~ Profession

Job Satisfaction

49, Profesgional job satisfaction is not signifi-

cantly related with 'attitudes to innovation' and its
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components.

50. Professional job satisfaction does not bear
significant relationship with 'situational characteristics'
and 'innovation characteristies' and with any of their

components.

51. Professional job satlsfaction 1s highly and

significantly related with 'traditionalism’'..

7.3 SUGGESTIONS

On the basis of the present study, it is in the
fitness of thé things to glve some suggestions for boosting
up the innovativelpronenesslof teacher-eduacators of the
Secondary Teachers' Training Colleges of Gujarat State. The
Table given on the next page and the four profiles that
follow throw flood light on the overall picture of the
Secondary Teachers' Training Colleges of Gujarat State in
the context of 'immovative proneness' of the teacher-educa-
tors of these colleges.

7.1,
At the outset, from the Tablej it can be immediately

said that the mean scores on 'The Inventory of Attitudes to
Innovation', 'The Situationsal and the Innovation Characteri-
stics' and 'The Change-Related Values Questiomnaire! are
126.18, 212.47 and 206.59 respectively. These are the
Gujarat means on these three scales. College No. 30 is.

the lowest (107.50) and college No.1l4 is the highest (145.25)
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on the first scale; college No. 8 is the lowest (155.00) and
college No. 32 is the highest (278.50) on the second scale;
and collegelNo. 12 is the lowest (176.50) and college No.

32 is the highest (257.50) on the third scale. College No.
32 has maintained the consistency in remaining at high level

on thé second and the third scale.

_ Profile No. 1 says that 22 colleges are above the
mean on I,A.I. Scale and 18 colleges are below the mean;
Profile No. 2 says that 20 colleges are above and exactly
20 colleges are below the mean on S%i,C. Scale; and Profile
No. 3 gives 17 colleges above the mean and 23 colleges

below the mean score on C-R.V.Q. Scale.

Profile No, 4 gives the comparision of two colleges

with the Gujarat means on these three scales.

It has already been observed that about 50 per cent
colleges are above the Gujarat means on all the three scales.
This means 50 per cent colleges are below these means. These
colleges should make some efforts to raise up themselves on
these scales. This is possible when the innovative proness of
the staff members themselves should be raised up. From the
findings of this study it can be suggested that the teacher-
educators should be made mobile 0 that they can see their
professional world outside their institutions. They should
be made continuously in touech with the recent trends their
professional world and the world outside through the
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organization of inservice education programmes for them.

Many times, it happens that the teacher or teacher-
educators show favourable attitude towards innovation, but
at the time of the implementation of innovation they ‘mani-
fest behaviour which shows that they move away from innova-
tions. This type of attitude hehaviour discrepancy should be
~done away with. Here the health of organization should be
maintained by the management ‘and the administrators and also
by the teachers. In healthy organization, members are
reasonably clear about goals and their acceptability. The
members of the school should have the informaticn they need
and they have gotten it without exerting undue efforts.

There should be distortion-free communication vertically,
horizontally and across the boundary of the system to and
from the surrounding environment. The communicstion between
the teachers and administrators, and between the teachers

and children should be distortion-free. In the school there
should be optimum power utilization. Every part of the school
.works upto its optimum. Again a healthy organizstion like

a healthy individual, works to its potentlal, teachers are
neither overloaded nor 1idling; there 1s a close correspondence
between their personal characteristics and the demands fof~
the system. The teachers - the members of the organization
feel attracted to membership. They take pride in being the
members of their organization. Prevalence of cohesiveness

among the members leads the organization on the path of

~
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progress. Schools with éualities of trust and openness - as
measured by interpersonal relations :and norms perceived to
exist in the system by the school personnel tend to create

a psychological climate favouring change and innovatiop.‘

A healthy system would tend to invent new procedurgs, move
towards new goals, produce new kinds of products. Such system
could be said to érow, develop and change, rather then remain
routinized, traditional and standard. The school is also an
organization, it is true in the case of schools also. School
systems with these properties could be expected to institu-
tionalize innovation. ©School as healthy organization is
independent from the environment in the sense that it does
not respond passively to demands from without.nor destructive-
1y or reballiously to perceived demands. A healthy school
sistem is autonomous. The ability of the healthy school to
bring about cofrective change should be faster thand the
change cycle in the community. In healthy organizafions the
problems-stay solved. In healthy school systems problem'
solving mechanisms is not simply maintained only, but it is

also strengthened.

The things treated in the above paragraphs will
make the educational organizations more and more . innovative
which, in turn, will increase the innovativeness of the
personnel working in them. The managgement and the admini-
strator should be watchful in maintaining the health of

the school to make it innovative and progressive.
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Professional training helps much in making the
teacheror teacher-educators change prone. In consonance
with this finding, it is desirable‘that every staff member
is prbfessionally trained which includes preservice ecdgucation

and inservice éducation,

7.4. FURTHER STUDIGES

The present investigation has extended the horizon

for further studies.

The similar study could be extended to the primary,
secondary and higher secondary school personnel and to the

personnel of higher education organizationsi

A correlational study of leadership behaviour of
the principal of the school and the innovative proneness of
the teachers could be done. Similarly, a correlational study
of organizational climate of the school and innovative

proneness of the teachers.

A healthy organization is always innovative and

their members are highly prone to change. So the various

components of the health of the schools could be defined

and a tool should be constructed to know the heglth of the
school and then correiational study of the health of the

school and innovative proneness would be of immense utility

for all concerned with education.

As mentioned earlier the causes of ‘'sattitude-
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behaviour' discrepancy prevailing among the school teachers

in the context of innovations should be located and efforts
should be made in the schools to wipe out these® causes. In
the professional literature this discrepancy is known as
'innovat ion-dissonance' and the individual and organizational ‘
factors responslible for this 'innovation-dissonance' should

be located and studied. Unless these factors are not done

awvay with the members of a particular organization will not

be able to make it innovative. In main studies of 'innova-
tion-dissonance' and its cbrrelates in various educational

institutions are very much desirsble.
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