CHAPTER VII

JOB SATISFACTTION AND ITS TMPACT
ON_PUPILS

- 'EDUCATION AND DEVELOPMENT OF PUPILS

Every system of education has certain aims and
~ogject£ves and these are dictated by several Tactor
like the culture of the community, soclo-economic needs
of the people and the individuslst?! role in society ete,
Different communities in different countries hold differ-
ent aims of education. The education system of Italy
during Mussolini ajmed at preparing the strong fascists,
The education system of Hitler's Germany aimed at esta-
blishing the superiority of German nation'over others.
The education system in Soviet Russia aims at bullding
up a soclety which believes in obedience, discipline
-and subordination of the individual to the State. Edu-
cation system in our country aims at preparing pupils
as effective eitizens of the Republic.  Prof. John Dewey
holds:

The school cannot immedistely escape from the

ideals set by prior social conditions. It should
contribute through the type of intellectual and
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emotional disposition which it forms to the

improvement of those conditions.

Education should infuse in the youth the regquired
skills and attitudes necessary to change their environ-
ment entirely in consonance with the principles of demo-
cracye The concept of democracy implies that education
system should foster the growth of the individual. This
growth is given a narrow Interpretation in most of our
educational institutions and consequently more attention
is paid for intellectual development of pupils. Acguir-
ing a fair amount of knowledge in certain academic fields
is all the growth meant by them. But academic achievement
is merely one among several aspects of pupil development.
We want our education system to produce people:

Who will have sense enough to judge the public
affairs, discernment enough to choose the right
officerssy self-control enough to accept the decl~-
sions of the majority; honesty enough to seek the
general welfare rather than his own at the expense
of the communityj public spirit enough to face
trouble or even danger for the good of the community.
The supreme aim of education is enrichment of the

life of the individual. John Dewey holds that pupil

development means ' the direction of power into special

channel, the formation of habits involving executiive
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1. John Dewey, Democracy and Education
(New York: The Macmillan Co., 1955) P.166.

2. JoBrycey Promoting good ejtizenshi
(New York: Houghton Mifflin Co., 1913) P.3.
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skill, definiteness of interest and specific objects
n B

of observation and thought ".” As pointed out by the

Secondary Education Commission: '

The education system must make its contribution
to the development of habits, attitudes and quali-
ties of character, which will enable its citizens
to bear worthily %he responsibilities of democratic
citizenshlp and to counteract all those fissiparoud
tendencies which hinder the emergence of a broad,
national and secular out look.

Citizenship in a democracy is a challenging responsibility
of the education system and hence it should traln every

pupil in intellectual, social and moral qualities.

Another important function of education especlally -
at the secondary level is to release the source of crea=-
tive energy in the students so that they may be ablie to

appreciate their cultural heritage.

The members of the Secondary Bducation Commission
held that the special function of the secondary school
is to "train persons who will be able to assumethe res-
ponsibility of leadership .. in their own small groups of
community or locsality ".5

- - -

3¢ John Dewey, ops cite PeS%

4; Report of the Secondary Education Commission,
- locs cit. P.24.

5. Ibid. FP.30-31
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THE DIMENSIONS OF PUPIL DEVELOPMENT

With the attainment of Independence and adoption of
a Democratic Constitution, the role of education in ouf
country has assumed more importance. The objective of
our education is no more the passing of an examination
of securing a jobe. As held by Mahatma Gandhi it is "an
airound drawing of the best in child and man .. body,
' 6 .
mind and spirit "+ The modern system aims at the
development of intellectual physicals, moral and spiri-
tual aspects of mane In the words of John Dewey it
implies:
The ideal of a continuous reconstruction or
re-organizing of experience, of such a nature
as o increase its recognized meaning or socilal
content and as to inerease the capacity of indi-
viduals to act as directive guardians of this
reorganization.
Our educationel goals at secondary level may there=-
fore be summerised as the followings
i. Improving pupils' knowledge
ii. Promoting several skills and abilities
1ii, Developing useful interests
i¥. Shaping desirable attitudes
For achieving the above goals we have to shape our

educational programmes in our secondary schools in such

- L s e

6. HeS.Patel, The Educational Philosophy of
Mahatma Gandhi, locs cibe Pe3ls

7+ John Dewsy; ops git. P.376.
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a way as to help the pupils in the following directions.

1. To build up their personality and character,

ii., To assimilate scientific knowledge and skills

iii. To promote critical and creative thinking

ive. To develop healthy attitudes in them towards
other people so that they may have effective
community life, '

ve To stimulate them into cultivating worthwhile

interests in 1ife and thereby enabling them to
function as useful members in the community.

The teacher has to play a significant role in the
realization of the above goals and some of these cannot
be fulfilled by the teacherts class room instruction
alone., The teacher has to contribute towards the desira-
ble changes in puplls through both his precept and

practice,

Although pecidental systems of education neglect
spiritual aspect of pupil development, our cultural
heritage gives predomirent place to this aspect. The
education for us means character and moral development
and not material progress. This concept has been very
well clarified by Gurudev Rabindranath Tagore:

Bducation should enable the mind to find out
the vltimate truth which emancipates us from
bondage of the death and gives as the wealth not
of things but of inner light, not of power but

of love, making this truth of its owun and giving
expression to it

8e D.ViRao, Principles of Bducation {Vizlanagaram:
Srl Lakshmi Ganapathi Press, 1964) P.3.
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Swamy Vivekananda holds that sducation is not the'
amount of information that is put into our brains and
runs roit there. He argues that " we must have lifs
building, man making, character making assimllation of

.9
ideas ", According to Dre Annie Besant education has
four fold function:

i. Training in knowledge

ii. Training in morality
iii. Training in iantellect
ive. Training the body
Qutlining the defects of the present systewm of education
she holds: |
Only one part of him has been developed; only
one quarter of his whole nature has been trained°
moral chavacher has been neglected, upi“itualitj
has been ignored, body gas been left weak, over
strained, over workede®

The present system of education is directed to one
part of the boy's nature only, developing the intelli-
gence and training the intellect, Ths other parts have
been totally dis-regavded., Dr. Besant thefefore observes,
¥ If you go to public schools ~ Harrow, Eton, Rughy or

Winchestery you will find four fold educdticn "

A K s - -

9, Bkensth Ranede (eds) Swany. Vivekananda's Rousing
gall to Hindu gation (Calcuttaz Swastik Prakashan,
1963 ) Pe94s

iC. whc Besapt spirvit {Ideals in Education) (Adyar:
he Thecscphnical Publishing House, 1939) PP.6l-62.

11l. Ibid. P.64.
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The ideal student according to her should possess four
important qualities viz. Service, Study, Simplicity and

self~control.

The "‘supreme end of every educational system should
be the £raining of character and persénality of the student
so as to enable him to reallze his full potentialities
and contribute to the well~being of the communlity at
large,‘ But the present system has been neglecting several

aspects of pupll development.

Forces influencing the pupil'’s development are many
but no other force is as much important as the teacher,
The forces influencing the pupil’s development are shown

in figure 8 on page 328,

IMPORTANCE OF THRACHER IN PUPIL DEVELOPMENT

The role of the teacher in the process of pupil
development has been dealt to some extent in the preceed=
ing chapters. Every one agrees that the pupil's attaine
ments and his behaviour in the school and outside depend
to a large extent on the influence of the teacher. The

moral, social and emotional aspects of the pupil are

12. Ibid. P.83.



" FIGURE 8

ASPECTS OF PUPIL DEVELOPMENT AND
FACTORS INFLUENCING .
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"developed to a large extent by the teacher's behaviour and

treatment.

Several changes have taken place in human life in
recent times and Mr. Kellemer observes:

Human personality has ofcourse changed, and
changed radically, many times in the course of
history, scme times fairly rapidly, under the
impact of soclal and economie changes, technolos
gical advances and the influence of new ldeas, 1
The changes sttributed to the influence of new ideas

are dvue to the educational system to which the pupils

are subjecteds The teacher who is the chief operator of
the system of educabion is responsible for chunges in
human personality through the influence of new ideas., Tea=~
cherts attibtudes and their motivation are far more
important particularly in the secondary school stage in
bringing about these changes than the physical factors

such as quality of buildings, equipment and size‘of classe.

Right attitudes of the t eachers are more important in this

respect than even the guality of teaching.

There are many studies to reveal that pupils who
are well motivated tovards school attend more regularly

than the pupils less motivated. ESimilarly successiul

A D IR Sk I T AR W I A 6 S 4 ST S B G NN R -3

lSQLMsL.Kellemer Pringle {ed.) Invssy .
Children (London: Longmans Green & CosyLbde,
1965} Pale.
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and achieving pupils are those that are highly motiva-
ted towards schoole. Prof. Maurice Craft holds:

The child way come to school ill eguipped and
unprepared but most part of his educational develope
ment depends on the assumptiong, values and aims
personaified in the teacher.

The vision, the interest and the enthusiasm of the tea-
cher impart new interests and initiatives 1In the student.
The progress of the student in several fields of dévelop-
ment therefore depends on theAihspiration éiven by the teaf
cher, The dissatisfied and disinterested teachers breath
the 1ife of dissatisfaction and frustration into the lives
of young men and womene The dissatisfled teachers anxious-
ly watch the clock and rush sway from their task at the
earliest possible moments They have no interest in their
work and hence dislike the whole process of teachinge.

They like neither teaching nor the puplls in the class=
roons. They are the persons who continue in teaching

just for earning their bread and buttéra Teaching is only
a way-side station to most of them until they secure some-
thing more‘interesting. Lack of interest in teaching

gradually extends to pupils and soithe dissatisfied and
disinterested teacher develops, apathy towards the pupils,

14, Maurice Craft et. al, Linking Home and School
" (London: Longmansy Green & COey Ltdey 1967) Pell3e
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Dissatisfied teachers always feel fatigued. The com~
pliant of fatigue is wvery common although we do not find
any immediate reason for it. A person fatigued because of
over work can vrelax for a while and get back to his work
refreshed. Bubt a dissatisfied teacher suffers more from
boredom than fatigue and hence refuses to get refreshed.

He becomes essentially lazy and to defendthis complainsfre-
quently of head-ache, aching back, sorethroat etc. Such
teachers not only suffer from boredom but also cause bore=-

dom to the pupils.

The behaviour of dissatisfied teachers has been well

illustred by Prof.L.E.Cole vhen he observes;
Dragging himself to his work, he tires his

students as he begins teaching. The puplls

also yawn in sympathy for the communicated

fatigue « « o 15° ¢ ¢ * Boredom like fatigue

is infectious,td

The pupils' development is influenced by three import-
ant forces viz. Home, Neighbourhood and School. The atmos-
phere and the environment of the school, the facllities
available there, the attitudes of the teachers and the tea-
cher-pupil relationships exert powerful influence on the
development of the pupil. The parents and other family mem~

bers at home and the companions out-side home also exert

15, L.E.Cole and W.F.Bruce, Educational Psycholo
(Bombay: The Times of India Press, 1966) P.632.
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tremendous influence on the pupil. But the inflvence of
the teacher in the school is more powerful -- sometimes

far more powerful than any other influence especially during
adolescent period because of the special characterstics

of that age. Some of the factors affecting pupil develop=-
ment are glven in table XLVII and XLVIII. '

TABLE ZXLVII

FACTORS AFFECTING EDUCATIONAL DEVELOPMENT (1)

- - - = - -

S8.Noe Home - +  Neighbourhood School

l. Socio=economic Economic levels and  Atmosphere and
background Social 1life Environment

2., Discipline ‘ Occupational level - Facilities

3. Education of Cultural provision Staff and theilr
Parents attitudes

4. Cleanliness Moral climate Relationship

with parents

5. Order Crimes in the Contacts with
locality neighbourhood

0 oRm S L3 A TR S U SN s M S S0 My W S GU A RS GAN WU ST CHS 2P SUN SEY
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TABLE ZXLVIII

FACTORS AFFECTING EDUCATIONAL DEVELOPMENT (2)

va we - - - - —— - - o

. Pupil Parent Teacher
Health ' Intelligence Intelliéencé
Intelligence Education Education
Temperament Temperament Knowledge
Attitudes Occupation Experience
Interests Attitudes Temperament

towards Life
Discipline Training
| Attitudes

The twentieth century has seem many changes in our -
educational system and one 1mpc“tant change is the lmprove=-
ment in nersonal relationships between the pupil and the
teacher to the benefit of both, Schools are far happier
to-day then a few decades ago. Kow pupils feel happy to
go to schools. Some of the pupils feet distressed if they -

are prevented from attending school on any day.

This change in the attitudes of majority of our
pupils may be attributed to the democratic approach in
’many of our schools. But there are still considerable .

number ¥ of schools that follow authwitarian and laissez-'
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faire methods of school managemenf. In authoritarian
atmosphere we find a good deal of emotional tension be=-
cause of the presence of one person dominating the whole
group. In the 1aissezfaire group we find considerable
'amount of frustration and disruption. It is only inthe
democratic atmosphere that we find good morale in the

pupils.

Prof.Anderson and his associates studied the &ffects
of the teacher's class room personality on his pupils and
reported the followlng results:

Integrative behaviour on the part of teacher
tends to bring about integrative behaviour in

the child: Obversely, dominating behaviour in

the teacher tended to bring about resistence on

the part of the children and more class room mis=-

behaviour,

Doninating behaviour on the part of the teacher results
in many conflicts between pupils and teachers and hence
stifles spontaniety in pupils. Prof.lowell states that,
" the child does not have a completely fixed personality,
but varies considerably is his behaviour according to the

. 1?7
treatment he receives from his teacher ",

16. K.Lowell, Educational Psychology and Children
(L.ondons thversity of London Press Ltd., 1966}

Pel194,
17, Ibid. P.195.
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Influence of the Teacher's Personality

The attitudes of the teacher and his behaviour in-
“fluence his pupils in several ways. It is usmally felt
that the teacher's influence works through his instruction.
So more attention is usually paild to instruction part.
But pupils are influenced more by the teacher's example,
manners, earnestness etc. This influence works because
of two characteristics inherent in children viz. Imita-

tion and suggestibility.

Tmitations~ Every student tends to imitate his tea-
cher, The teacher is his hero and so the teacher'!s manners,
skills, and attidues are imitated by his pupils. Imita-
tion may work either intentionally or unintentionally. In
large many of the students imitatlon works intentionally.

The students imitates the teacher's gestures, modes of speech,

mannerisﬁs, habits and behaviour patterns.

Suggestibilitys:s~ Every teacher performs unconscious-
ly the act of a mesmerist., His prolonged contact with
pupils makes it possible for him to work upon their susceptie-
bilities. The age of pupils in secondary educatlon stage
is most conducive for laying strong impressions on them and

so pupils at this stage are highly suggestible.’

The pupils learn to respect the rules of an institution

when they see their teachers respect the rules and regulations.
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If the teacher is not punctual to his duties or careless
in his functions, he cannot expect his pupils to be punc-
tual and careful. The teacher who is lazy and fatigued
always, transmits the same charactéristics to his ﬁupil.

Bl
Politeness and habits of cleanliness,other virtues

in which the teacher's example is cogpied by his pupils,
411 the rewards and punishments used for motivation in
our schools are not half as effective as the teacher's
ovn attitudes for instilling good qualities in the pupils.
If pupils cannot learn politeness and cleanliness from
their teachers during their educational career, they will
have to learn them at a later day at heavy cost. The
teachert!s self-control and emotional stability have much
influence on the youth entrusted to his cares Freaks of

temper are usually a sign of frustration and dissatisfaétionq

The teacher's earnestness often readily communicates
itself to his pupils. An enthusiastic teacher wbo throws
himself heart and soul into his work suggests to his pupils
that they should also de#elop similar qualities in their
pursuits. On the other hand, a teacher who does his work
grudginéiy and reluctantly leaves the mark of perfuncto-

riness upon his pupils.
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USE OF RATING SHEETS

The need forAsecﬁring ratings

The pupils come across very few educated and employed
persons at their age and hence the t eacher with whom they
spend long periods is their leader. By spending considera-
ble length of periods during their most impressionable age,
the students tend to acquire many of the qualities possessed

by their teachers,

We can assessthe teachers' influence by making use of
several evaluation tools. Tests and Interviews ﬁould yiald
a lot of information in thils direction. But these tools
have got many limitations in the present study as it ine-
volves hundreds of teachers and tens of thousands of pupilse.
Hence observation was supposed to be the appropriate method
of approach in the present study. Observation for a day
or two will not give rellable assesment. More over observa-
tion is to be made by the persons who are closely in
touch with the'teachers on one hand and pupils on the other

hand.

Dr.Traxler holds that, " rating method is useful when
the objective evidence such as output could not be used in
Judging certain occupations. Teachers cannot be judged by

the number of pupils they teach but by the gqualities they
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develop in pupils ".18 Many psychologists believe that
judging a teacher by the progress made by his students
is the comprehensive index of success. Rating method

of assessment of teachers! influence on their pupils was
therefore considered to be appropriate in the present
study. So rating sheets were prepared to secure the
ratings from Head-masters and other authorities on the
vork of teachers based on their observation of pupils!

development. }

Satisfied and Dissatisfied Teachers

The administration of both the questionnaires enabled
to classify the teachers into two groups ¥#iz. satisfied
teachers and dissatisfied teachers. 218 satisfied teachers
and 302 dissatisfied teachers are involved in this part of
the study viz, finding out the impact of job satisfaction.

Happys satisfied and conterted teachers impfess well
on their pupils énd contribute to considerable progress on
several aspects of their development whereas the dissatis-
fied and frustrated teachers make very poor impression on
their pupils. The pupils comingd under the influence of
dissatisfied teachers fall behind in their progress in seve-

ral factors of development.

18, Arthur Edwin Traxler, Iechnigues of Guidance
(New York: Harper BroS., 19573 P.374,
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To test this hypothesis ratings were obtained from the
coﬁcerned head~-masters on ten aspects of educational deve-
lopment as given below. A copy of the Rating Sheet has been
furnished under Appendix 7.

Ten aspects of Educational Development
i. Academic Achievementi~ This aspect dgals with the

progress made by pupils from time to time in several sub-
jects prescribed for their classes.

ii. Regularity in class room:~ Punctuality and regu-
larity in attending classes and promptness in attending to
class room functions are covered in this aspect. Sincerity
in class work ard interest evinced in class room activities
also come under this item,

iii, Regularity in fulfilling home assignmentss- In-
tarest and promptness shown in attending to home assign-
ments like rgéords, diaries ete. are covered in this item.

iv. Participation in curricular and Co=curricular

activitiess- Present day curriculam gives much
importance to activities and these -activities may vary
from school to school depending upon factors like location
of the school and resources available, These activities
add to the appeal of the school and release the creative
talents of pupils. The Secondary Education Commission

observed that, " the success of these activities depends
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very largely upon the interest evinced by the teaching |
staff‘";lg

ve Disciplines~ The role of discipline in educa-
tional institutions needs no over emphasis. Discipline
among students can be promoted only when there is disci-
pline among teachers and there is direct influence of tea-
cher's behaviour on pupils in this respect.

vi. Politenesgt= Good manners and consideration for
other people go a long way in giving\success to the indi-
viduals.8tudents learn much of this behaviour from their

teachers,

vii. Habits of cleanliness and neatness:~ These

gqualities are essential both for healthy living and success-
ful social 1ifes Cleanliness and neatness are cultivated
from childhood and bteacher'!s role in promcting these habi- -
ts is no small.

viil. Cordial relationships with co-students and others:-
Maintenance of good relations with other members in society
is very important for success in 1life, Developing right
out look on the world and acguiring proper appreciation of
the nature of human relationships helf the pupils to culti-
vate cordial relationships with others.

ixe Egé;;ggg;“§§§22;i§g:— Some pecple tend to be over

emotional and are easily moved to fits of anger and depression.

a1

fs

19, Report of the Secondary Education Commission,
loc, cit. P.136.
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Lack of emotional balance is a serious handiecap for an
individual's progress. A true edvcational system should
give best training in emotional control.

X. Qualities of citizenship:- Citizenship is a

challenging responsibility of every educational institu-
tion. It involves many intellectual, social and moral
qualities. The teacher has to create these. qualities

in his pupils both by his teaching and practilce.

Although there are many other traits egually import-
ant in deciding the personality of the student, the above
ten aspects have been chosen as it is felt that the teach-
er's iniluence on the pupil is more pronounced in these

aspects,
OBSERVATION

The development of thege traits in pupils occurs over
a long period of time. Hence it would not be possible for
any investigator to arrive at decisions just by observing
the pupils at one or two instances, The impressions made
by the Head-teachers and other authorities based’on obser=-
vations over long periods are therefore supposed to be
“very useful in finding out the impact of teachers' job

satisfaction on pupils' educational development.
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The rating sheets at the rate of one for each teacher
were sent to the Head~masters with a request for giving out
their impressions on a five point secale. The five points
used are 'Excellent', 'Good', ’Averagef, Below average',
and 'Poor?!, The distances between one point and the other
are taken as equivalent for the purpose of other calcula~
tions., The rating sheets in respect of both satisfied and
digsatisfied teachers were sent to the concerned Heade
masters for securing their ratingse The procedure to be
adopted by the Head-masters was clearly explained in a
letter accompanied each set of rating sheets, To avoid
complications and misunderstandings, the names of teachers
were avoided on rating sheets and code numbers were substi-
tuted instead. The avoidance of names helped the head-masters
to offer their views frankly. The particulars of teachers

in respect of whom the ratings were secured are given below.
TABLE XLIX

CLASSIFICATION OF TEACHERS COVERED BY RATINGS

- S - e B At D UOR A W S S S N S S 2 AN - - on e o

S.No. Managenent Satisfied Dissatisfied
‘Teachers teachers

1. Committee 50 75

Ce Mission : 56 53

3. Z2illa Parishad 62 82

4, © Munleipality 40 56

5. Government 10 3B

S an SN Sy URD WV B MR GG D U P N G Gal S G A CHD WO N N G

Total: 218 302
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ANALYSTS AND INTERPRETATION OF RATINGS

After receiving back the rating sheets they were
analysed into five groups according to the management
and the ratings were tabulated. The results observed

under different managements are given below.

Committee Schools:~ 850 teachers are satisfied
and 75 teachers are dissatisfied under committee mana-
gement., The satisfied teachers sécured 93.4 percent ‘
of average and above average ratinés whereas the 'below
average! ratings are only é.ﬁ peréent. The satisfied
group contributed to 10.2 percent of the ' excellent !
ratings whereas the contribution of the dissatisfied
group is insignificant at this level. The ratings con=
tributed by the dissatisfied group afe less in the case
of ' Excellent ! and ! Good ' but mere in the case of
' Average ' and ! Below Average ' as evident from the

figures presented in table L on page 343.
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TABLE L

EFFECTS OF TEACHERS' JOB SATISFACTION ON PUPILS IN
COMMITTEE SCHOOLS

Y A0 ) s D U W UAS I D A N S e - _ - -

Sabisfied Teachers Dissatisfied Teachers

Rating w ‘ -
Total rate Percent Total rat- Percent
ings ings
Excellent 51 10.2% 24 3.2%
Good 277 55.4% 311 41.5%
Average - 139 27.8% 300 40,0%
Below Average 30 Go0% 107 14.2%

- " - A S S AR S G GO S A

A

Poor 3 0.6% 3 1.0%

Mission Schools:e Most of the mission schools com-
ing under the present study belong to christian nissions
of several'denominations. So the findings of the study
under this seebion hold more valid in respect of Christian
Mission schoolse. With an exceptionestwo schools all the
Mission Schools under the study have got attached hostels
or boarding homes., Boarding is free in the case of many
students and several other concessions are allowed in
respect of others. Because of the residential nature of
these institutions, there is compartively more contact
between teachers and students in these schools and con-
sequently the impact of the teachert!s job satisfaction is‘

more pronounced,
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The satisfied teachers secured 71 percent of
! Ixcellent ' and ' Good ' ratings put together where=
as the dissatisfied teachers secured only 36 pércent
of these ratings. Similarly the percentage of 'Average!
and ! Below averageA’ ratings secured by the former
group is 29 whereas it is 64 percent in respect -of the
latter group. The differences are clearly shown in

table LI,

TABLE LI
EFFECTS OF TEACHERS' JOB SATISFACTION OF PUPILS IN
MISSION SCHOOLS

- B I 4O iy W S G N G S S S0 A G ST D e W D S R Y G S D

- Ty 0P -

- Ratings obtained by Ratings obtained for
Satisfied teachers dissatisfied teachers

Number Percent Number Percent
Bxcellent 40 7.2% 8 1.5%
Good 359 64.1% 183 34.5%
Average 158 28,2% 297 56.0%
Below Average 3 0.5% 40 7.6%

POOI‘ , - — 2 O ‘4:%
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Schools under Local Boardss~ At pfesent 48 percent

of the s;hools in the State are under the management of
local boards. Municipalities and Zilla Parishads domie~
nate the scene of education in the State by having very
large number of schools under thélr control, All the
schools working in remote places with a few exceptlons
are under the control of Zilla Parishads, The cconditions
in most of the Parishad Schools are qulte below the level
of satisfaction and the problems faced by the teachers
ﬁorking in those schools are quite numerous, Administra-
tion of the schools in many of the Zilla Parishads is

not up to the mark. Dr. Madhuri R.:Shah while discussing
tﬁe role of local authorities in education observes that
! Jocal bodies are frequently criticised for their ine
adequate and inefficient role in administration ", 20

She points out that three charges are usually made against
them (1) finance; (2) administrative staff, (3) Selection

of teachers.

Compared to Parishad Schools,Municifsl Schools
are having better facilities and better administration.
Teachers on the whole enjoy better aménities in Municl-

pal Schools.,

20. Madhuri R,Shah, ! Local Authorities and
Education '« S N,Mukerji ed., Administra-

tion of Education in India, loce citePell4d.
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Standards of education are also found to be better

in the Municipal institutions. One important reason for

these differences might be the difference in the number

of institutions that these two agencies have to control.

The impact of teachers' job satisfactién on the

pupils® development both in Zilla Parishad and Municipal

schools is shown clearly in tables LII aﬁd LIII.

TABLE LII

EFFECTS OF TEACHERS! JOB SATISFACTION ON PUPILS IN

ZILLA PARISHAD SCHOOLS

Rating

Satisfied teachers Dissatisfied teachers

T;tal rat- Percent Total rate- Percent

Excellent
Good

Average
Below Average

Poor

D S N - W I W S e 0 WD S

ings
13.8% 40 4.8%
50.0% 210 25,6%
30,64 402 49.2%
5.44 148 18.0%

0.2% 20 2.49
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TABLE LIII

EFFECTS OF TEACHERS' JOB SATISFACTION ON PUPILS IN
MUNICIPAL SCHOOLS

- - - - Fop—"

Satisfied Teachers Dissatisfied Teachers
Rating o - - -

Total rat= Percent Total rat-  Percent

ings “ings

Fxcellent 37 92.25% 20 3.5%
Good 240 60400% 205. 36.6% -
Average 105 26.25% 285 50.9%
Below Average 13 3.25% 35 6.3%
Poor 5 1.25% I 2.7%

Government Schools:~ The schools under the direct
control of Government are very few in the State., The schools
attached to Training institutions and schools in very
backward areas only are under the Go?ernment management,

But the situation is different in the districts of Telan-
gana. The schools 4in this area were managed by the Nizam
Government before the reorganisation of the State and'now
the schools have come under the management of Educa#ion
Department of the State., Bubt many of these schools“have
been now transfered in Zilla. Parishads and the Gove?nment
has retained only some important schools located in distriet

head~quarters.

59 pereent of the ratings are " Excellent " and "good"

in respect of satisfied teachers whereas it is only 28 percent
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in respect of dissatisfied teachers., "Below average" and
"Poor" ratings are insignificant in respect of the former
group where as it is 17 percent in the case of the latter

group. The details are shown in Table LIV.

TABLE LIV

EFFECTS OF TEACHERS' JOB SATISFACTION ON PUPILS
IN GOVERNMENT SCHOOLS

e it o v i -

Satisfied Teachers Dissabisfied Teachers

Rating e o ot o - -
Ratings Percent = Ratings Percent
Excellent | 7 5.0% 4 1.1%
Good 76 54,3% o7 27.0%
Average 56 40,0% 197  54.7%
Below Average i 0.7% 53 14.,7%
Poor 0 @ 9 2454

JOB SATTSFACTION AND TEACHERS' REACTIONS

Individuals identify themselves with the professional
roles and strive day and night for the realisatlon of pro-
fessional objectives onlj vhen they enjoy J&b satisfaction.
The changes introduced iﬁ'the system of education become

of fective when the teachers feel happy and conterted and
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work sincerely. A dissatisfied and frustrated teacher
is not only a burden to the school but to the whole
community. Most of the idle, indifferent and inefficient

teachers are the persons without job satisfaction. Lack

of Job satisfaction breeds many evils in the individuals.

The following are some of the reactions that occur
in teachers when they do not have Job satisfaction,

1) Taking classes without adeguate preparations-
What ever might be the level of class that the teacher
handles, he can do Justice only when he knows his subject
thoroughly. There is a mistaken notion in many that pre-
paration is not necessary for teaching lower classes.
There is another wrong notion that a teacher needs no pre-
paration after he has acguirsd considerable length of
experience. These false ideas harm both the teacher and

the pupils.

t

The teacher must prepare fo; the classes that he has
to handle every day. Although every teacher is expected
3o maintain 'teaching notes' regularly, in many cases 1t
is only a mechanical réproduction of certain points availa=-
ble in the text books, Use of reference books, sovurce
material and preparation of teaching aids are attempted
only by a few teachers, ‘Teaching Notes'! is maintained
by large number of teachers more to satisfy the Head-masters

and Inspecting Officerss
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Advance preparation on adequate lines lends life to
the class-room work. It makes the teacher's efforts com-
prehensible to his pupils. Teachers organisations in
some distriets in the State have prepared some pamphlets
on the procedures to be adopted in teaching different
subjects. When the teacher feels his responsiblility and
identifies himself with his job, he cannot afford to face
the class without adequate pﬁeparaticn. A sincere teacher
must improve his ability from time to time in an attempt

to prepare himself adequately for his task.

In t he present study, the investigator could colleet
considerable data to prove that "VTaking Ciasses without
preparation " is one of the consequences of want of job
satisfaction in teachers. One of the challenges of the
present education system is thét the teacher should deal
with several individual differences, Adeguate preparation
on the part of the teacher is the only solﬁtion for it,.

13, Wasting time in class rooms:~ Another evil pre-
vailing in our schools is "Wasting Time" in class rooms.
Leaving the subject matter aloft, some teachers follow the
garie of spending the perlods dwelling on chesp gossip énd
idle chit-chat. The persons who idle away time by silent
movements in the class-rooms and pretentions of(ecntrolling'
class-room discipline are not few in number., There are

others who just pass on their precious time through
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adnonishing one student or the other. There is no need
for all these practices in the class-room if the teacher
is sincere in his dutles. These practices'are adopted
as defensive mechanisms. by some of the teachers laeking

job satisfaction.

Lack of interest in elass work and absence of devo~
tion to the profession result in the above saild undesira-
ble practices. Wasting time in class-rooms is losing pree-
elous time in our onward march towards the national goals
and no civilized nation can afford to neglect this feature

without risking its future.

ili, Indifference in the discharge of professional

duties:~ Dissatisfied teachers gradually lose
their interest in the profession and consequently become
indifferent to the professional duiles. Irreguiarities
1ike late coming to the classes, indlscipline and careless

work habits are developed in dissatisfled teachers.

Teachers personality is a gontagioué one, If thg
teacher 1s happy; cheerfuly confident and cooperative;
we can find him dealing with happy, cheerful and poised
pupils. If the %teacher is tense, irritating and careless,
his pupils also show evidences of tension, carelessness
and lack of social grace. The student learns from his teaf

cher unintentionally many of his reactions like quarrel~
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someness; careless work hablts and discourteous treatment
to others. Prof. Bernard observes:

Whether we wish it or not, the most vital aspect
of mental hygiene in the schools revolves about the
personality of the teacher. The essential prerequil-
site for the maintenance of our nations emobtional and
mental maturity is a body gf properly trained and pere-
sonally adequate teachers.

To illustrate the influence of teacher's personality
22
on the behaviour of pupils, Prof. Clara Bassett gave out
of the following data after analysing the problems in three

class rooms studied by her.

- w— o o

Behaviour Provlem Teacher A Teacher B  Teacher ¢
Number of pupils - 45 47 47
Dishonesty 3 12 43
Cheating 13 34 40
Disorderliness 18 1 47
Carelessness in work 17 9 45
Failure to study 26 & 44
Shyness 5 2 .37
Tattling 4 22 37
Day dreams 9 2 26
Unhappiness 0 0 17

§
L
3
L
3

>0 O v W s 3 —a

The above particulars reveal that the t hree teachers

varied‘in their impact on the development of class<room

2L H.W.Bernard Mental ngéene for Glass Troom
* teachers (Neu Yorks Mc Graw=-HiLll CoOe, Inc.1961),
Pelll. .

22, Ibid. P,123,
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pupils so strikingly.that very large number of pupils
eoming under the influence of teacher 'C!' developed
several bhehavioural problems when compared with teachers

tAY or B!,

The foregoing discussion makes it abundently clear
that the teacher has a serious responsibility in shaping
the pupil behaviour and finally setting the course for

his fubure development.

‘ Educational Developmentse -

As explained in the beginning of the chapter, the
pupilst! education does not comprise of the knowledge only.
It includes the development of several skills and attitudes,
The education shovwld slso create healthy interests in
"students snd make them disciplined citizens. We can decide
the teacher's influence on his puplls from the angle cof

ecach one of the above aobjectives.

‘Pupilst! Knowledge:-

Knowledge is the source of all power and happiness.
It is not a more ornamental possession. Our educational
system from times immemorial has been stressing upon pro-

moting knowledge in pupils,

All our teaching methods and techniques are therefore

applied to secure more and more knowledge in our pupils.



354

Good methods which are psychologically sound raise the
quality of teaching. But the choice of methods and use
of them depends more upon the gquality of the teacher and
his attitudes towards the profession. The secondary edu=-
cation commission observes:

! The business of the teacher should be to reesta-
‘blish the link between life and knowledge, to share
the aims and objects of teaching with his pupils and
to plan the programme of work in such a way that
pupils will have varied and ample opportunities for
self-expression in speechy writing, collective
reading, Independent research, constructive activi-
ties and other projects that r%gg the hand and

mind into fruitful cooperation.

Skills

Eduvecation ultimately aims at preparing the indivi-
dual for life and so the student should be given proper
training in several skills required for successful conduct
of life, Class room instruction alone may not give
necessary skills to the puplls. Activities organised in
schools under co-curricular and extra-curricular programmes
are therefore aimed at giving necessary skills tothe

pupils,
Attitudes

Cultivation of right attitudes towards individuals and

institutions is one of the important functions of education,

23, Report of the Secondary Education Commission,
dloce. cit. P.ll2e
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The pupils in our schools should cultivate désirable
attitudes towards several issves that he confronts from
time to time. Superstitions, prejudices, envy and mali-
ces have nd place in a democratic set up. On the other
hand the pupilé should cultivate attitudes like equality
and fraternity.

Activities like "Scouts and Guides", "National
Cadet Corps","Soclal Service League"; "Red Cross", and
"St.John's Ambulance" ete. go a long way in promoting
desirable attitudes and qualities in the pupils, All
these activities release creative talents and promcte

social gptitudes in the students.

But the success of these activities depends 1o a
very large extent upon the interest evinced by the teag-
ching staff and their conduct and character. It is for
this reason, the personnel incharge of educational acti-
vities should be the persons of integrity and enterprise.
It is only the satisfied and devoted teachers that possess

these qualities.

Diseipline

In recent times indiscipline among students 1is in-
creasing day to day. Incidents of student unrest .have become

a common phenomenon, Hardly a day passes with~out hearing
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incidents of students! indiseipline at one pért of the
country or gthe other. Not only the frequency of inci- ‘
dents increased, in recent times, the element of violence
exhibited has also grown enormously. Anéthér special
feature is thaﬁ many of the incidents in which the students

are involved are not connected with academic matters.

In many parts of the country there have been direct
conflicts hetween students and police., Students ére in-
dﬁlging in activities of arson and loot, causing unaccounta=-
ble damages to both public and private properties. There
have been several incidents in which many innocenﬁlyoung

students lost thelr precious lives,

Shri Prem Kripal suggests thaty " the student unrest
is not a disease itself but a painful symptom of t wo main
diseaseS.sethe weakness of the education system and the
general socilal dis-organisation “.24 Some how the present
education system 1s providing elimate for antisocial and
disruptive fac?ors to take root and become effective., Con-
certed action on the part of aduministrators and educétion-

ists is the immediate need tq go;?ect the situation.

24, Prem Kripal, "Student unrest = 4 Programme of
action ", Andhra Pradesh (Monthly journal of
the Government of A.P,.) November, 1967, P.31.
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Diselpline and orderly behaviour cannot be instilled
into our pupils through class-room exhortations. Second-
ary Bducation Commission holds that, "it is proper habits
of work and inéistance on them in every detail and over a
long period of time that create the requisite attitudes and
values 3,25 Discipline on the part of the teacher promotes
discipline among puplils, - It is possible fof the t eacher to
organise his work in a systematic and disciplined way only

when he is satisfied,

Sardar Ujjal Singh, Governor of Madras, while a in-
aungurating the 42nd All India Educatlonal Conference at
Madras, traced the student unrest to three causes -- "The
mechanical and soulless system of'education, the attitude
of teachers who at times behaved like trade-unionists and
anti soclal elements “,26 The teacher has to reallse that
he 1s beiﬁg watched by hundreds of his students both in
the schools and out side. There, are many instances to
prove that the instibtutions in which teachers are dissatise

fied have become hot beds of group rivalries.

The investigation also revealed that the teacherts

influence is felt more in the following aspects of the

— oW oy a0

- =

25, Report of the Secondary Education Cormission,
loce cite Pa1l09s L

26+ Indian Express (Mbrﬁing} Vijayawada Dt,29=18«674Pe7e
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pupilts development, (i) Knowledge (ii) Skills (iii)

Examination results (iv) Discipline. The opinions ex=-
Qa‘“‘r@d
pressed by the persons respondedto the questionnaireggiven

below.
Aspect in which the teacherts Percent of teachers
influence worked contributing to the
' ' opinion
Pupils knowledge 60
Development of skills 64
Examination Results 62

Discipline o 78

O S G A AU SUD G 0 A S SO NS SR (NN D SO W S

TEACHERS JOB SATISFACTION IN SOME OTHER COUNTRINSS

Teachers! job satisfaction as discussed already
depends on many factors and among these factors some are
very important. The important factors have been descri-
bed as strong dissatisfiers in Chapter V with reference
to their impact on teachers in our country. ©Some of the
factors as existing in other countries are discussed in
this section. The knowledge of the conditions ?revailing
in other countries may be helpful to emulate some of thef
healthy practices in ord8r to improve the state of afféifs
of our teaching profession. The aspects referred to are
(i) Salaries (ii) Load of work (ili) Academic Freedom
(iv) Social Status (v) Service conditions (vi) Teachers!

organisations,
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The important features existing in three advanced
countries viz. America, England and Soviet Union and two
developing countries Isreal and Denmark have been present-

ed in the following pages.

EﬂGQAﬂD:- The status that a profession commands
depends to a large extent on the salaries received by
its members, The teaching profession was under paid in
England when compa?ed to other professions for a long
time, But this disparity has been set right with the appo-
intment of Burphem Committees. The pay scales have been
revised as recommended by Burnham Committee 50 as to make
them commensurate with the importance of work. The average
secondary school teacher is paid £ 415 per year with an
annual Increment of £ 20 to a maximum of £ 675, ’Several
allowances are paid in addition to the basic pay, Allow=
ances are paid for additional q ualifications, additional
functions and for special features of The institutions.
Advance increments are given for uhdergoing training in

special fields,

Head-masters also receive the same salary scales as
assistant teachers with similar qualifications except the
#allowances meant for additibnal responsibilities. This
procedure has reduced the disparity between the head-teg-

chers and assistants. The teachers are given limited work.
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They are not over burdened with their functions, They
are given the éssistance of tteacher-aides' in non=-pro-

fessionsl functions.

Teachers enjoy full academic freedom. This has two
aspects, personal and institutional.. Lord Robbins observes:

For the individual teacher academic freedom means
the absence of diseriminatory treatment on grounds
of race, sex, religion and politiess and the right
to teach according to his own conception of fact and
truth rathgr than according to any predetermined

' ortho&oxy. v

There exists good relationship between the teacher
and the student and a good system of discipline therefore
prevails in all educational institutions. Most of the
schools in Bngland have set up high standards of discipline.
Mr, Richardson holds:

With the development in the study of psychology
and the consequent greater understanding of the
children, modern -educational methods are leading
to a happler atmosphere in schools and to far better
and more sgmpathetic relations between teachers and
children.2
The teacher in England has freedom to select his own

teaching methods and %o adopt hls own procedures in the class

Ld

27. Her Majesty's Stationary Office, London.
Report on Higher Education under the Chairmane
ship of Lord Robbinsy 1001-68, PeccOs

28+ C.h,Richardson et.ele, The Education of teach«
ers in England, France and U.S.A. (Pariss
fﬁﬁEﬁi??ﬁ%ﬁ?‘i%ﬁ§7‘??iﬁ%:’“"“""
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roome Profe Griffiths says:

In Britain we prefer to encourage vitality even
at the risk of some teachers choosing material un-
wisely and at the cost of uniformity of treatment
of childrene. e« s s o » » o We believe the Spiri‘t
with which some thing is taught than in the content
of lessons.

ONITED STATES OF AMERICA:=~ The teacher in America
occupies an honoured and enviable position in society,
In the average community, the teacher is among the best
educated, the most economically secure and most highly
respected person., He has more time at his disposal for
travel and other cultural pursuits useful for his profe=-

ssionsgl advancement.

The teacher receives enough pay to éupply him and
his family with all the necessities of life. International
Team on Teachers and Curricula holds that teachers in the
United States are "adequately nourished, clothed and housed,
and they generally have provision both for sickness and
0ld age. Their economic status is, in short, equal to or
not far below that of other public employees with similar
qualifications ".30 The American teacher compares favour-

bly with physlcians, lawyers and some engaged in commercial

29, V.L.Griffiths, 1oc. cif. P9

304 Report of International Team on Teachers
and Curricula, loc. cite Pe2e
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organisations in respect of economic security and general

respect accorded to his work;

Teacher's salaries are controlled by theories of
salary scheduling in all the States and these afford adequ-
ate justification in fixing salgries from time to tine,

The profession has got a strong organisation, The Natlonal
Bducation Association is a strong body and has adeguate
voice at every level. 'It;gives complete protection to all
teachers from any injustice done to_them, Job security has
been assured to all teachers by tenure legislations,
Efforts are made to fix up optimums work load to teacﬁers
and not to exceed these limitse. N.E.A. has fized up "Code

of ethics to teachers" and all teachers follow this code.

Apart from the usual leave that the teachers are eli-
gible, they are also eligible for "Sabbatical leave". They
become eligible for this leave once in every seven years
and teachers can make use of this leave period elther for
extensive travel or for additional studies, Teachers enjoy
long summer vacations extending to two to three months and
during these periods they can take up supplimentary employ-
ment if they want to earn more. Teachers are permitted to
work as many years as they can but many persons retire after

30 or 35 years oi service.
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After retirement they are eligible for seééral bene~-
fits apart from service pensions, The teachers enjoy bene-
fits like Annuity Savings Fund, Annuity Reserve Fund, Accu-
mulation Fund, Penéion Reserve Fund, Medical Concessions,

Insurance etc.

ISRARL:s~- Although Israel is a small developing coun-
tryy it has made tremendous progress in the fileld of edu~
cation, Teachers in Isrszel are appointed by the managements
only with the consultation and approval of the Ministry of
Education. Scales of Pay are paid at the rates approved by
the Ministry. The pay scales compare favourably with the
scales offered to other Government employees having simi].ar~
eduecation and training. In general the teachers are con=
tented with their sszlaries, They are paid additional allov=-
ances to meet increase in cost of life from time to time.
Family allowance is pald to satisfy teachers having large

families,

. There is no great deal of difference in the salariles
paid to teachers teaching at different educational levels.,
The work load is reasonable, It varies according to the
level of school, the teacher's age and family status. Women
teachers and mothers with children below 6 years of age
are allowed some reduction in thelir clazss work. Teachers

in general need not work for more than 24 hours a week.
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K&nother special feature of Israel education systen

is that the teachers are allowed concessions in worke

lo2d as they grow old. "At the age of 50 all teachers

are entitled to two hours reduction in their weekly

work load and at age 55 to a second two hour reduction 2.31
Teachers are allowed to work upto 65 years of ace,

At the time of retirement they get a Llumpsum amount of

pension fund, They are eligible for pension - retire=

ment income which is equivalent to two thirds of their

final year salary.

There are strong teachers'! organisations vhich -
engage actively in improving the system of edueation at
all levels and enhancing the socio-gconomic conditiodns

of teacpers,

DENMARK 2 = In Denmark there exists a regular
machinery to settle teacners! salaries through negotia~
tions between eaployers and teachers, The economic
status of teachers is almost egunivalent to that of emplo-
yees working in other professions with similar qualifica-
tions, ﬁegulations are in Force to safeguard teachers

against i1l health and old age.

3l. ReL.Brahem, Israels A Modern Educstion Svstem
{Washington: U.S.Fovernment PrinEing'Offiee,
1966) P.154,
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The age of compulsory retirement is 65 years. There
are strong teachers organisations with head quarters at
different parts of the country. They play dominant role
in creating sound working conditions to the teachers and

in shaping suitable educational policies.

In general the teachers feel happy and contented.
The representatives of the professional organisations act
as full members on all Governmental Commissions set up to

deal with educational matters,

Teachers are given many opportunities to imprové
their gualifications., International Team on Tezchers and
curricula which ®isited ths country observesthet “incre-
mnents are granted for academic and professignal qualifica-
tions gained through in~serviece training ", 2 In-service
training is given in summer schools, evening classes and

special institues set up at several centres in the country.

SOVIET UNION:~ Revolutionary changes have taken place
in the field of education as in the case of any other field
of 1ife in recent times in Soviet Russia, BEducation in
Soviet Hnion occuples a unigque place as a result of teachers!

incessant and sincere efforts. Along with education the

32. Report of the International Team on Teachersg
gnd _curriculss ODs Cite Pede . ‘ .
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teacher also occupies a unique place. He is given in-

creasing importance at all places.,

A1l institutions have beeﬁ nationalised and conse-
quently all schoecls enjoy uniform buildings, materials,
libraries, play grounds and laboratories.‘ As the'Govern-
ment is very much interested in educationy specific
standards have been laid down for all educational insti-

tutions and these standards are carefully maintained.

As the philosophy of Soviet Russia is quite diffe-
rept, we cannot compare the soclo-economic status of the
Russian teacher with his counter-part in India., But the
Soviet Teacher is happy, contented and efficient. Dr.
Chauvrasia who visited the country as a member of Indian
Delegation Team in 4pril, 1967 observes that he was
" highly lupressed by the relentless zealy efficiency and

sense of duty of teacher v,

Teachers in Soviet Union keep themselves always busy
in preparing iunstructional material apd new type litera-
ture. They have nothing to worry for their security and
family maintenance. The conditions make the Russian tea-

cher a devoted and dedicated worker and hence it is possible

- " e

33. G.Chaurasia, "Teacher Education in Soviet Union".
Journal of Regional College -of Bducations Bhopal,
Gol. 1:5, December 1967, P«3C4e
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for him to devote his entire time for the progress of
pupils entrusted to his care.

The teachers of the Soviet Union enjoy their work
and are very zealous sbout it, The future of the
Boviet Union is naturally safe %2d bright in the hands
of such conseientious teachers.

The above discussed features in different countries
lend the teachers a strong sense of devotion and dedica-
tion. These features are worthy of emulation in our edu-

cational institutions in an attempt to make our leachers

happy and satlsfied.

Hvery system of education has got its aims and object-
ives caleculated to develop several qualities in the pupils
necessary for the realisation of national goals. The develop-
ment of pupils has many dimensions. The role played by
the teacher in the process -of pupil development is very
important. The pupil's attainments and his behaviour de-.
pends to a large extent upon the attitudes of the teacher,
The teacher's wislon, interests, enthuslasm, discipliine
and cﬁaracter shape the interests and gttitudes in the
student, Dissatisfied and disinterested teachers breathe
only the life of dissatisfaction and frustration into their‘

students,"

34, Ibid. P.307.
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The influence of the teacher on his pupils may be
assessed in several ways. But observation is the best
method. Ratings secured on the basis of observation are
used for assessment of teacher's influence in the present
study. Ratings have been collected from Head-masters who
had the opportunity of close observation of teachers! in-

fluence over pupils.

- A's. educational develap&ent cannot be éu&ged on any
one single trait; the following ten aspects have been chosen
for deciding pupils development‘(i) Acadewic achievement
(i1i) Regularity in class=room (iii) D;scipline (iv) Currie
eular and co-curricular activities (v) Discipliné (vi) Poli=-
teness (vii) Cleanliness and neatness (vill) Cordlal re-
lationships (ix) Emotional stability and (x) qualities of

Citizenshipe

The investigation proved that satisiied teachers con-
tributed to more number of "Exeellent", "Good" and ®Average"
ratings than the dissatisfied teachers. Dissatisfied teach=
ers contributed to more number of tpoor' and ‘below average!

Ratings.

Dissatisfied teachers betray many gualities which are
» wt o
hardly ccpducive to the pupil development. w“ome of these

qualities are

.«
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i. Taking classes without adequate preparabion
i1, Wasting time in class roons

200

iii. Indifference to duties
ivy Indiscipline.

Teachers! job satisfaction in other countries ..
England, United States of America, Israel, Demmark and
Soviet Russla has been discussed at the end in an attempt
to find out some of the healthy practices which are worthy

of emvletion in our institutions,



