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A study on NAAC Accreditation of Teacher Education

I nstitutions of Gujarat
1. INTRODUCTION

An attempt was made to study on National Assessrardt Accreditation Council
(NAAC) Accreditation of Teacher Education Instituis (TEIS) of Gujarat from March
2007 to April 2015. The study was conducted withppge to study the Accreditation
status, comparison amongst the Cumulative Gradet Paierage (CGPA) on Seven
Criteria as well as Overall CGPA, relationship agsinthe Seven Criteria as well as
Overall CGPA, observations of Peer Team ReportR@T opinions of the Assessors
and stakeholders of NAAC accredited TEls. Hypothasgere also formulated to study
the comparison and relationship. Research methotheofstudy was survey. Grade
sheets of NAAC accredited TEIs and PTRs were used data collection.
Questionnaires, Opinionnaires and a five-point escalere constructed for data
collection from 29 Assessors, 26 Principals-IQACo@inators, 11 Teaching Faculty
and ten Supporting Staff using random samplingaRetalysis of accreditation status
of TEIs was carried out by frequency and percentegjeulation with the help of
Microsoft Office Excel. The levels of significanegre found from the t-value of every
calculation of CGPA for area, financial type and taccreditation cycles. The values
of correlation were also calculated from excel daitadhe scores of CGPA on Seven
Criteria and Overall CGPA of all, Urban, Rural, &rin-Aid (GIA), Self-financed
(SF), Cycle-1 and Cycle-2 of TEIs. Observation®®Rs were analysed using content
analysis, frequency distribution and percentagespBeses of Questionnaires,
Opinionnaires and Scales were analysed using coatetysis, frequency distribution
and percentage calculation. Chi-square was us€pinonnaire and a five-point scale
to study the differences in the various categogieen. Major findings obtained from

the data analysis are given in the following part.

2. MAJOR FINDINGS

1. The study found that from all 315 TEls, some (1&#&€cent) TEIs had undergone
the NAAC assessment and were accredited with gradash included few Urban
(9.52 percent), Rural (8.57 percent), GIA (9.84cpat) and SF (7.94 percent)

TEls, whereas a few (0.32 percent) government TEIs.
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The study found that from different types of TEsme Urban TEIs (21.28
percent) out of 141, Rural TEIs (15.52 percent)aiut74, and government (16.66
percent) TEIs out of six had undergone the NAAGassient and were accredited
with grades.

Majority of GIA TEls (75.61 percent) out of 41 aadew SF TEIs (9.33 percent)
out of 268 had undergone the NAAC assessment arelaeeredited with grades.
Majority (75.61 percent) of GIA TEIs had undergahe NAAC assessment and
were accredited with grades, which included majaie6.67 percent) Urban GIA
TEls and all (100 percent) Rural GIA TEls.

Majority of the TEIs (80.70 percent) were accredlivgth grade ‘B’, some of the
TEIs (14.04 percent) accredited with grade ‘C’ amdew of the TEls (5.26
percent) accredited with grade ‘A’. So, the studywealed that the NAAC
accreditation of TEIs of Gujarat was at the gra@effom March 2007 to April
2021.

A few (5.26 percent) Urban and GIA accredited wgttade 'A’, whereas Rural
TEIs or SF TEls were none (0.00 percent). Many38@ercent) Urban, Rural,
GIA and SF TEIs were accredited with grade 'B'. KéW2 percent) Urban and
Rural TEls, some (18.75 percent) GIA TEls, and @0 percent) SF TEls
accredited with grade ‘C'.

The HNGU, Patan assessed more TEls than other tditiee and had more ‘A’
and ‘B’ graded TEIs, while least ‘C’ graded TEIheTlstudy revealed that the least
number of ‘B’ graded TEIs were from KSV, Gandhinagad MKBU, Bhavnagar,
while GU, Ahmedabad had more 'C' graded TEls. &V KGandhinagar; MKBU,
Bhavnagar, and GU, Ahmedabad needed to improvetyaad achieve a higher
grade.

The study found that the Urban TEIs indicated tighdst mean of overall CGPA
(2.44), and Rural TEls indicated the lowest meaowdrall CGPA (2.29), which
revealed that the quality of Urban TEIs was betidrereas the Rural TEIs needed
quality improvement in comparison to other criteria

The study found that majority (87.72 percent) TEisGujarat out of 57 (100.00
percent) had a team of three Assessors, wheread 82288 percent) TEIs had only
two Assessors, i.e., Chairperson and Member Coatalin

The significant difference found between the mezores of CGPA on the criteria

Curricular Aspects; Research, Consultancy and Biten Infrastructure and
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Learning Resources; Governance and Leadership;vétive Practices; and
overall CGPA for Cycle-1 and Cycle-2 TEIs, where thean scores of Cycle-2
TEls were significantly higher than the mean scofeSycle-1 TEls.

Very high positive and significant correlations wefound between criterion
Teaching- Learning and Evaluation and Overall C@PA.94); and Governance
and Leadership and Overall CGPA (+0.89) for RuialsT

Very high positive and significant correlations wdéound between Overall CGPA
for GIA TEls with criteria Teaching- Learning andvdtuation (+0.89);
Governance and Leadership (+0.89); and Curricutgorests (+0.83) for GIA TEls.
Very high positive and significant correlations wefiound between Teaching-
Learning and Evaluation and Overall CGPA (+0.94yriCular Aspects and
Overall CGPA (+0.82); and Governance and Leaderstmgd Overall CGPA
(+0.82) for SF TEls.

Very high positive and significant correlations welound between Teaching-
Learning and Evaluation and Overall CGPA (+0.89judgnt Support and
Progression and Overall CGPA (+0.86); and Teachiiegrning and Evaluation
and Research, Consultancy and Extension (+0.82Fyote-2 accredited TEls. A
negative correlation was found between Infrastmectund Learning Resources and
Governance and Leadership (-0.11) for Cycle-2 altizre.

Majority (94.54 percent) TEls followed Universityrgscribed curriculum.
Majority (87.72 percent) TEIs revised curriculum

Few (12.28 percent) TEIs offered ICT and Computppliation in Education a
subject in all the courses of study.

Some (22.81 percent) PTRs mentioned best pradic€urricular aspects like,
school content enrichment programme; Best less@septation competition;
Nature Lover activities; Bird watching and Buttgréitudies

Some (15.79 percent) TEIs had opportunity to sthEd. programme as well as
other programmes.

Few (12.28 percent) TEIls had challenges for intcatyAdd-on courses.

Many (28.07 percent) TEls were found giving adnassas per the norms.
Majority (64.91 percent) TEIs followed the traditad lecture method, and some
(15.79 percent) TEIls had used Lecture-cum-discanssiethod, whereas few (8.77
percent) TEIs were needed to be adopted diffeeamhing strategies and methods.
Some (24.56 percent) TEIs had NET/GSET qualifiedcheng Faculty.
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Some (24.56 percent) TEIs had qualified Teachimgufg and few (8.77 percent)
TEls had well-qualified faculty.

Few (8.77 percent) TEIs provided financial assistaand leave for participation
in seminars, conferences or workshops. Teachingilfyadrom some (17.54
percent) TEIs had attended seminars, conferencks/arkshops

Principals and Teaching Faculty from few (12.28cpet) TEIs have recognised
Ph. D. guide; a Teaching Faculty from a few (1.@bcpnt) TEIs had supervised
and awarded degrees to 36 Ph.D.

Some (29.82 percent) TEIs provided Consultancyisesvto schools, teacher
education institutions, colleges, DIETS and/ or pmmity in education and
selected fields. Some (24.56 percent) TEls werdo/éte developed an expertise
for consultancy

Many (26.32 percent) TEIs had Organised extensictivitees with different
NGOs,

Most (61.40 percent) TEls had established Collabmra with different
institutions and organisations, whereas few (8.€itgnt) TEls did not establish
collaboration with any institutions and organisati@r yet to be initiated.

Few (10.53 percent) TEls lacked research compounalttire; a few (5.26 percent)
TEIs were not satisfactory/ to be strengthenedareseculture, and a few (5.26
percent) TEIs lacked research/ projects.

Many (47.37 percent) TEIs might be encouraged Fady undertaking funded
major and minor research projects, including efféor innovations; and by taking
a project on an educational problem relevant tocthveext in a few (1.75 percent)
TEls.

Few (12.28 percent) TEls were to be establishedeami collaborations,

Majority (73.68 percent) TEIs had specified adeguatifficient or well-equipped
infrastructural facilities

Few (7.02 percent) TEIs had provided open accesltits for use of library,
whereas few (8.77 percent) TEIs did not. Have.

Many (33.33 percent) TEIs had different types afipment and ICT gadgets, and
ICT facilities in few (7.02 percent) TEls were imaglate or needed improvement.
Few (7.02 percent) TEls had open ICT facilities bmth students and faculty

members.
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Some (14.04 percent) TEIs had shared facilitiesretiew (12.28 percent) TEls
had shared the facilities with sister institutions.

Some (14.04 percent) TEIs had challenge for opation of ICT in teaching-
learning, and a few (1.75 percent) TEIs had chgleior optimum utilsation of the
available physical facility.

Many TEIs (26.32 percent) might be automated/ cdenmed Library, where a
few (5.26 percent) TEIs were required on a priooigis and; a few (3.51 percent)
TEIs were required with the necessary traininghtostaff.

Students from many (47.37 percent) TEIs went fghéar studies, and students
from many (29.82 percent) TEIs went for teachirggjo

Few (8.77 percent) TEIs had provided Remedial tegchwhereas a few (1.75
percent) TEIs needed to be started Remedial tegicAiiew (1.75 percent) TEIls
had implemented a Teacher-Taught scheme to mamtbguide students.

Some (17.54 percent) TEIs had existed Placemehtvdetre few (7.02 percent)
TElIs had functioned

Few (10.53 percent) TEls had provided financiaistasce to needy students; a
few (1.75 percent) TEIs had provision for fee casten to girls as per
government policy, whereas few (7.02 percent) Tdits not provide financial
support to needy or economically weak students.

Most (52.63 percent) TEIs had Alumni Associatioative Alumni. Many (36.84
percent) TEIs had formed Alumni Associations, whiene (12.28 percent) TEIls
functioned; a few (1.75 percent) TEIs were yet éonbore function, and a few
(5.26 percent) TEIs were yet to have functioned, few (1.75 percent) TEIs were
yet to be strengthened.

Some (17.54 percent) TEIs were to be introducedfaktelschemes for students,
where few (7.02 percent) TEIs were to be providedup insurance scheme for
students; and a few (3.51 percent) TEIs were tprbeided medical and accident
insurance for all students.

Most (54.39 percent) TEIs had formed different cattems for organisational
arrangement, where some (21.05 percent) TEls hadifuned their committees.
Few (7.02 percent) TEIs had used MIS, where a few5( percent) TEIs had
recently initiated.

Many (40.35 percent) TEIs had made appointmentsyna8.07 percent) TEIls
had made appointments as per the norms. Few (7ei@&m) TEls had the
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required number of teaching Faculty in positionanyl (28.07 percent) TEIls had
observations about vacant positions.

Few (8.77 percent) TEIs had the autonomy to Praisiand teaching faculty by
their management for running the institution

Few (7.02 percent) TEls challenged to retain thstiexg qualified faculty, and few
(12.28 percent) TEls challenged to recruit andimetanmpetent and qualified
faculty.

Most (47.37 percent) TEIs were to be organised IBacevelopment
Programmes, where the organisation of Faculty [@reent Programme (FDP)
was recommended on priority basis in a few (5.26¢#) TEIs; periodical short-
term training programmes in a few (1.75 percent)sTprogressive in-house
workshops in a few (3.51 percent) TEIs; and on enirttopics in a few (3.51
percent) TEIs.

Majority (68.42 percent) TEIs had constituted/ bishied the IQAC. Some (14.04
percent) TEIs had activated/functioned the IQACe# (5.26 percent) TEIs were
yet to be more functional/ activated, whereas @AQ in some (17.54 percent)
TEIls were yet to be even functional/ activated.

Many (33.33 percent) TEIs had organised activif@sinclusive Practices. Few
(10.53 percent) TEIs were needed to be organisedsive Practices, where few
(7.02 percent) TEIs were needed to be organisedeBi@mnprogrammes; a few
(1.75 percent) TEIs were yet to be developed ertermitreach activities

Few (12.28 percent) TEIs had no facilities for eliéntly-abled students. A few
(3.51 percent) TEIs were to be addressed needie afifferently-abled students on
priority.

Some (24.56 percent) TEIs had formed/ constitutednfi Association. A few
(3.51 percent) TEIs had an active Alumni Assocratio

Many (35.09 percent) TEIs had cordial/ good/ sati&iry/ helpful relationships
with stakeholders, where few (10.53 percent) TEd&l itHarmonious/ Cordial
relationships amongst all stakeholders.

Most (55.17 percent) of the Assessors had attetwdedlays Assessors' Interaction
Meet, while many (34.48 percent) had attended Hoze days by and few (10.34
percent) had attended for five days.

Majority (86.21 percent) of the Assessors resporttiatl the number of days for

Assessors’ Interaction Meet were adequate, whemzame (13.79 percent)

6



57.

58.

59.

60.

61.

62.

63.

responded inadequate numbers of days for Assessuteraction Meet and
suggested three, four and five days.

Majority of the Assessors responded that they hadied Self-Appraisal Report
(SSR) (96.55 percent), prepared pre-notes for tbié (89.66 percent), prepared
pre-observations for PTR (79.31 percent), commu@itahe programme among
the Peer Team (75.86 percent), visited the welmdit€El (75.86 percent), and
classified and organised list of documents for ficaiion of the SSR (75.86
percent).

Majority (79.31 percent) of the Assessors felt Esthstic; many (27.59 percent)
felt Neutral, and few (10.34 percent) felt Streksfioout the AA process of TEI
prior to the Peer Team visit.

Majority (80.60 percent) of the Principals, IQAC &dinators, Teaching Faculty
and Supporting staff responded that the documeats already prepared before
submission of SSR; and some (22.39 percent) regobticht the documents were
arranged after submission of SSR. A few responded the documents were
already existed (2.99 percent); prepared after sagbom of SSR (2.99 percent);
prepared for AAA (1.49 percent), and prepared siamgously (1.49 percent).
Many (26.92 percent) of the Principals and IQAC fdamators responded that
their TEI had modified the Peer Team visit prograaniurther, the Principals and
IQAC Coordinators responded that the reason forification in the Peer Team
visit programme were a member was changed, lodaht®n, needed time,
requirement, and instructions of the Chairperson.

Majority (96.55 percent) of the Assessors resporttdad the TEI had arranged a
separate NAAC Peer Team room in TEI. Majority (86g&rcent) of the Assessors
responded that the place for verification of theuwtoents was comfortable, while
a few (3.45 percent) responded uncomfortably.

Majority (93.10 percent) of the Assessors respontleat they had visited
Practising schools, whereas a few (3.45 percesporaded that they did not visit
Practising schools. A few (3.45 percent) of theessers did not respond about the
visit to Practising schools.

A few (3.45 percent) of the Assessors did not redpabout the number of
Practising schools visited. The reason for did wistting the school was off-
season for schools. Peer Team interacted adequaitblyPrincipals of Practising

Schools, where the schools were did not maintagrptbfile of TEI.
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Majority (96.55 percent) of the Assessors, Prinsgp@AC Coordinators, and
Teaching Faculty (87.72 percent) responded thaPter Team had objectivity in
AA of the TEI In contrast, a few (3.45 percent)tioé Assessors, and few (12.28
percent) of the Principals, IQAC Coordinators arehdhing Faculty responded
with no objectivity.

Further, the reasons were heavy schedule andfsiresss of the assessment to be
completed in limited time of two days only. Theydhsubjectivity in AA due to
hurry in completion of the whole work within a shperiod and other reason was
late joining of the Chairperson after the commermenof the visit and was in a
hurry to leave before the visit concluded.

Sometimes the reasons for Assessors’ stress weee difficulties in
communication, Gynaec problem, physically unfitrtigalar mindset to TEI
negative attitude to college and pre-decided.

Majority (89.66 percent) of the Assessors resporttiatithe time for verification
of documents and preparation of the PTR was adeguwdtereas few (10.34
percent) responded inadequately. Majority (86.21cemd) of the Assessors
responded that they worked till late at night, vaaesr some (13.79 percent)
responded that they did not work till late at night

Most (55.17 percent) Assessors; majority (89.5%qm) of the Principals, IQAC
Coordinators, Teaching Faculty and Supporting staffl majority (76.04 percent)
respondents from all responded that the two daystidm for the entire AA
process was adequate, whereas many (44.83 perBemtssors; few (10.45
percent) of the Principals, IQAC Coordinators, Teag Faculty and Supporting
staff; and some (23.96 percent) respondents frérBGatesponded inadequately.
The reasons for inadequacy of two days, were vecyidy more work and scarcity
of time, not possible to check all documents. Thggestions were stage wise
programme would prove more helpful in assessmergetto four days of time for
AA, and equal power to all the Peer Team membersist. NAAC should give
enough time of three to four days for the entire grAcess.

Strengths of the AA process were objective, writteshl, transparent and wholistic
and necessary for TEIl, which acknowledges aboufepstmnal status, bring
quality improvement in TEIl, and immediate follow-wgd the assessment of

performance.



70.

71.

72.

73.

74.

75.

76.

77.

78.

The weaknesses of the AA process for Assessors laekeof certain documents
to support claims, lack of time for report writingjfficult in sending report just
after Exit Meeting, language problem for Peer Teeonstitution of the Peer Team
included 'egoistic' persons, sometimes the TEI cessarily tensed and stressful,
inadequate participation of Alumni and Parents @&&dl refused to take help and
improve.

Challenges of the AA process for Assessors werat splanning for visit
preparation, travel under challenging terrainsycdesor translator, no time to relax
and sleepless nights, difference between the yealid the claims, common
benchmarks in TEI's performance, dealing with mamagnt and too many TEI to
undertake Assessment and only one AA unit.

The Grading pattern was found appropriate, adegeatelling, fairly objective,
procedural and performance-based. Sometimes itfovasl average too, because
of difference in individual perceptions.

The Assessors had provided feedback about the HRBER the PTRs were
satisfactory, excellent, comprehensive, qualitatiagly good, well structured and
based on SSR/SAR and visit.

The whole AA process of the TEI that the process wery good, democratic,
objective, enhancing quality of the institution. flesh-looking was needed on
criteria and key aspects for AA of TEIs being iewiof their special features. The
terminology Consultancy and Extension understoodraperly of by TEI. The
assessment from KCG 'AAA' was to be taken serioughg process was required
a third-party evaluation.

Majority (65.12 percent) of the respondents opisatisfied with the manual for
AA prescribed by NAAC.

The study revealed that all the key aspects unidleegen criteria in the manual
were opined appropriate by majority respondents.

The suggestion to add as key aspects with Critdri@urricular Aspects were
observation of Teacher Educators’ teaching, perdowee and innovations from
Teacher Educators, Innovation within the curriculitemework and time to time
feedback on curriculum.

The suggestion to add as key aspects with Critdlioheaching-Learning and

Evaluation were separate admission process andei@tuprofiles, Teaching



79.

80.

81.

82.

83.

Faculty, Practicum, Innovation in teaching, Teaghmethodology and detailed
bifurcated Evaluation techniques.

The points suggested for adding as key aspects @aiterion-Ill: Research,
Consultancy and Extension were signing MoU and wagrkvith the community.
The suggestion to add as key aspects with Critdkoninfrastructure and
Learning Resources were detailed information aldarary and laboratories,
observation of practices of Infrastructural famkt promotion of E-resources for
learning and utilsation of library and E-resources.

The respondents provided feedback on Criterion&tvernance and Leadership
that the Peer Team had little control over it, liseaan autocratic Management
could not help. Dynamic leadership of principal e to be emphasized.
Financially and otherwise exploited and harassegriohte colleges by University
departments.

The schedule for A & A of TEI was found satisfagtoappropriate, well prepared,
perfect, required and positive. It was supportiee quality improvement and
convenient with TEl and Peer Team.

It was a process and not a proof of corruption emadpractices. Despite making
proper arrangements to suit a highly qualifiedtingi team, having taken care of

their essential needs, there was a demand durnggeitond cycle.

3. SUGGESTIONS

The researcher would like to offer following sugi@ss based on the findings of the

present study.

The respondents’ feedback about appointment of $ssss from Education
discipline only should be considered for AA of TEhis will be more justified to
the AA process for TEIs.

The AA process is to be carried rigorously and icartusly for given time, where
absence of a member will give burden to remainmg Assessors. So, the number
of Assessors should as per norms only.

There are institutions having scarcity of funds &auk of adequate infrastructural
facilities. These are great challenges to many THMs ultimately comes in the
survival of institutions. So, there is urgent ndedsuggest proper remedies for
such TEI.
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» A visit to Practising school was not possible, heseaof off-season/vacation of the
school. This should be taken care before fixingdhies of Peer Team visit.

« Different Peer Teams had provided same observatmmsdifferent key aspects
like, filling up of vacant positions was noted ieykaspect No. 2.2.4 Teacher
Quality and key aspect No. 2.6.4 Human Resource algament. The ICT
facilities, OHP, TV, labs were mentioned in keyesmo. 2.4.1 Physical Facilities
for learning, key Aspect no. 2.4.4 ICT as Learniesources and Key Aspect no.
2.4.5 Other Facilities. So such key aspects werbetaleared to the Assessors
about where to put in the PTR and homogeneity shbelmaintained in providing
observations by different Peer Teams.

* Many infrastructural facilities as per requiremehiNAAC are not being used by
TEI. This needs to be examined.

» It seems there is overburden of work on the parPeér Team members. They
have to work more than 12 hours on first day. Ti@eds rethinking. More time to
be given for visit.

e There is poor research culture in TEI This requnethinking in the key aspect of
research.

e Curriculum design needs rethinking. TEIs follow tberriculum designed and
prescribed by respective affiliating University ynThe TEI have no flexibility in
designing the curriculum.

 NCTE must design the curriculum in such a way ihaheets with criteria of
NAAC AA.

 NCTE should examine that the curriculum suggestgdNIKTE needs to be
implemented by all TEls.

* The TEls were found to be poor in consultancy apithiboration. So there is an
urgent need and rethink about these key aspectthaimdveightage in AA.

* The concept of consultancy and collaboration wese properly understood by
many TEIs. This needs to be clarified in greateaitlen manual.

* Many TEIs were found having Adhoc or temporaryfstafso many TEIls did not
have qualified staff. This requires urgent attamtidppointment of teaching and
non-teaching staff is to be followed rigorously.

* Many TEI did not have proper placement cells. Ti@eds to be examined.

11



e Alumni Association was formed on adhoc basis, whichs per need of NAAC;
otherwise it did not function properly.

» Feedback mechanism needs to be strengthened. Ifowad that it is one slot
activity during NAAC. It is not considered as angoimg activity. Sometimes
simply feedback is taken but it lacks proper analysindings of feedback are not
discussed thoroughly and do not include in thetprac

e Out of 315 TEIs in Gujarat only 57 TEI have gone RAAC AA. There is an
urgent need to motivate the TEIs to go for NAAC Apecifically many private
TEIs need to be motivated for AA.

* There are many GIA TEIs with lower grade. This nb@ydue to lack of staff or
infrastructural facilities. These needs to be tasame of.

* Many Assessors suggested for introduction of Add:aurse in TEIs. But there is
no clarity about this on the part of TEls. Thislvagause further financial burden,

which requires rethinking in terms of staff andestfacilities.

4. DISCUSSION

The overall analysis of NAAC CGPA and grades shdhat, as a whole, the TE in

Gujarat were of the grade ‘B’. The similar findengevealed in Madhukar and Srinivas
(2004); and Rama and Sisodia (2008).

The criterion-1ll: Research, Consultancy and Extam$iad lowest mean CGPA for all

TEls. The similar findings revealed in (Sarkar, dikpillai, Varghese and Bajaj, 2004;

Pillai and Katre, 2007; and Pradhan, Stella and P@d4). The SF TEls have prepared
well for infrastructure and learning resources, pabr in other aspects. The similar
findings revealed by Rama and Sisodia (2008), iRall@ Rama (2004), and Pillai and
Katre (2007).

Few TEIs did not have Vision and Mission in aligmhe&vith the teacher education.

Colleges did not have clear and well-defined visaml goals was also revealed in in
Ummerkutty, Stella and Shyamasundar (2004).

The challenges were observed by Peer Teams insB&lag the benchmark for quality

for improving different aspects of education. Thingling was also revealed in Snyder
(2015).

The Assessors had attended Assessors' Interactemt dfganised by NAAC, where

the days for meet were two to five days. The daysHe meet were suggested to have

12



three to five days for adequate training. Pillad &rinivas (2006) also revealed the
findings for proper training of Assessors.

Assessor faced any difficulty or stress in AA ofITEhe reasons were heavy schedule
and the assessment to be completed in limited ¢ifrtevo days only. Two days time
was too short for comprehensive AA of college wias aevealed in Pillai and Srinivas
(2006). Subjectivity was found in AA due to hurry completion of the whole work
within a short period. The similar findings alseealed in Trivedi (1965). Other reason
was late joining of the Chairperson after the comeeenent of the visit and was in a
hurry to leave before the visit concluded. It rdedan findings of Pillai and Srinivas
(2006).

The Assessors were found learned, appropriatelyetla experienced experts, fair in
assessment Point to point and keen observatiomggoonstructive feedback and did
not take any gift. In contract, the Assessor’s balravas having aggressive, biased,
negative and rude. The similar findings about hasssessment work and aggressive
and dominating behavior of Assessors also revemieRillai and Srinivas (2006).
Trivedi (1965) findings also revealed mechanicayrried, surfaced, autocratic,
subjective inspection by school inspectors.

The respondents from TEI had responded ok, finerame, objective, positive,
satisfactory, transparent and overall good AA psscd&he similar findings revealed in
the findings of Chowdhury (2012). Respondents fibls had responded benefit of
TEIs from the AA process that the process was race necessary for TEI,
acknowledged about own professional status, broggality improvement in TEI, and
immediate follow-up of the assessment of perforreanEindings about quality
enhancement revealed in Pillai and Srinivas (2066) Sosa Lliteras (2002). The
Assessors had responded strengths of the AA progess the manual was written
well, Transparent, objective and wholistic. It helpTEIs to assess itself, getting
guality awareness and acknowledged their own lefvperformance. Prior study of AA
methodology for by institution was also revealedhie findings of Gagare (2014).

The respondents from TEI had responded weaknet#ias AA process were
expensive, boring work and too much paperwork. Bgpe process of AA was
revealed in the findings of Sosa Lliteras (2002).

The respondents from TEI had responded Opportgnitethe AA process were

positive attitude to AA process, learned from dsston with team members, located
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talent without considering the position or senigriend provided guidelines for
improvement of college. The similar findings reveshin Ganal (2014).

The Assessors had provided feedback about requiteofiechanges in the criteria and
few points might be removed for TEI for PTR. Thear findings revealed in Pillai
and Katre (2007). Allotment of more time would heipthe preparation of PTR.
Suggestions in the PTR were limited to ten poimly dut needed more to enhance the
quality of TEL. An AA organization for TEIs was toe established. It revealed in
findings of Pillai and Katre (2007). The respondefnom TEI had provided feedback
about the whole AA process that it was needed torddetroduced, modification
required in manual and types of questions, sepayaing system for TEI. (Lynne,
2014) also reveled the findings about reformationAA methodology. Regional
differences of TEIs were to be considered in AAgess. This finding also revealed in
Anzoise (2006).

Respondents had provided feedback that the NAAC rhade efforts to revise the
schedule, criteria, and weightage on feedback amgbestions given by various
teachers and institutions. It revealed in finding&nzoise (2006).

The duration for Peer Team visit of TEI should bethree days in order to observe the
practice teaching, which reflects on the effortslenhy the TEI to train student-teacher.

It revealed in findings of Pillai and Srinivas (B)0

5. SUGGESTIONSFOR FURTHER STUDIES
e Comparative study between Curriculum and NAAC mafwraAA of TEIs
* Follow up process by NAAC after accreditation ofl TE
» Efforts of NCTE and NAAC for quality improvement lower grade achieving
TEIs
* Analysis of PTRs of higher grade achieving TEIndi&.
» Consultancy, Collaboration and Extension activibeganized by TEI
» Case study of a higher grade achieving TEI
» Case study of a lower grade achieving TEI
e Comparative study between performance of TEls adinerd1Els
* Perceptions of Stakeholders about NAAC AA
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