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GHAPTER VI

CASE  STUDIES

%

RN

The present chapter -‘deals Jith the description
of twelve selected case studies. The subjects for the
case studies were selected on the basis of their response
scores in the different instruments used in the study.
A more detailed and in-depth study of the following cases

was made with a four-part interview schedule.
Four High-Purpose and Low/Moderate Burnout
Four Low-Purpose and High/Moderate Burnout
Two High-Purpose and High/Moderate Burnout
Two Low-purpose and Low/Moderate Burnout

Graphs 6.1 to 6.10 represent the relative position of

the twelve subjects in some of the measures wutilised.
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6.1.0 CASE STUDY 1

E R : HIGH-PURPOSE AND LOW/MODERATE BURNOUT

Brief Description R

s

Male; 29 years; Single; Bengali Christian; Trained

Post-Graduate; 7 years of teaching experience; Teaches
in a highly reputed English-medium Jesuit Missionary

Boys' School.

Scores
PIL : 127 (High)
SRM : 5 (High)
MIL : 46 (Mod)
MIT : 65 (Mod) i
TSS : 87 (Low)
SRS : 1 (Low)
EEF : 14 (Mod)
EEI : 28 (Mod)
DF : 0 (Low)
DI : 0 (Low)
PAE : 35 (Mod)
PAI : 45 (Low)
SATISFACTION: 5 (High)

LIFE-SPACE OCCUPIED BY TEACHING : 70%

6.1.1 Early History

E R grew up in Calcutta in a lower middle class

family. Education of both parents is upto secondary level
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only. Father 1is a head\ cook in a well-known restaurant;
mother is a housewife.j%he’family was nuclear but large -
there were four boys and three girls, the subject being

the second son and third in the bfrﬁh'o:der.

4

Economic condition was just comfortable. Values
and disciplines were enforced. He was more of an introvert
and had a few good friends. He had no adjustment problem

as a child or an adolescent.

Being a Roman Catholic, he had access to one of
the best schools 1in Calcutta which gives scholarships
to deserving Catholic students. The school had a very
strong influence on him. He loved going to school and
had a strong sense of identification with it. He- regards
éhe teachers he had as average with the exception of
two who had impressed him greatly. He describes one of
them as a teacher par excellence - who could communicate
and explain perfectly and whatever he had taught, the
subject still remembers. He knew the weak points of the
students and could bring out the best in them; he inspired
the studepts to try and excel and after coming in contact
with him;&here was an improvement in the subject's perfor-
mance in all subjeéts, even those which were not taught
by this teacher. The second teacher 1is remembered for
his very patignt and understand&dg nature - he was always
ready to giyé time to the student and-try and help in

every possible way.



The parents were concerned about his education
but did not give mucqf attention, or interfere or push

hard.

Academically the gubjegt ;é;'dood. After finishing
Higher Secondary, he did B.Com. from St. Xavier'sj; while
wogking as a teacher he attended the evening classes
in Jadavpur University and passed his B.Ed. examination

with a High II Class and M.A. Education with a I Class.
Academic Record

Higher Secondary (Class XI) : I Division

B.Com. ' : II Class
B.Ed. + II Class
M.A. (Education) : I Class

6.1.2 Teaching Career

Teaching was the subject's second choice. He did
B.Com. in college with the intention of becoming a Char-
tered Accountant. However, due to financial problems
it was necessary for him to take up a job quickly and
it takes}a number of years to qualify as a C.A.. So he
could no{ pursue the occupation of his choice. He worked
as an Accountant f&r 8 months but did .not like the work.
He did a short course on Restaurant and Counter Service
and worked fof 6 months as a Steward in a hotel but did
not like thg hotél line. During. the 1long vacation after
Class XI examination, he was asked by the Prefect to

teach in the <coaching classes organised by the school
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for weak and poor studgnt;. From this brief experience
he felt that he coul@f co&municate well and would fit
in well into the teachidg profession. His own happy experi-
ence of school 1life iﬁfluenced “Itis . decision to beconme
a teécher. The following weré the major attractions that

teaching held for him at that point, given in order of

importance
1. Liking for own school and séhool gnvironment
2. Respectability of the profession
3. Opportunity to work with young peéple

The tremendous school-spirit and 1loyalty among
the students as well as teachers in his school, the happy,
ghallenging, lively atmosphere attracted him to the school.
ge wanted to become a school teacher only if he could
teach here. He mef' the Prefect and the Head and after
a demonstration lesson, was selected. E R is teaching
middle school - classes VI(and VII and is a class teacher.
He is very happy with this arﬁﬁgement. He teaches the
subjects he wants to teach except Geography which he
did not have in High School. He is absolutely free to
carry out the functions of teébhing and evaluation as

he thinks best, there is no interference.

He spends 11 - 15 hours  working at home in the
average week: on - teaching relat;d duties. If he could
get -a gift of 10 more hours a week, he would spend the

extra time on his private preparation. He feels that
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compared to other teachers in his school in the amount
of effort and time gi{én to work, he works harder than

most.

EY
o

When asked if he knew ady “outstanding teacher
among his contempories today, he mentioned the same person

who had inspired him as a student - he 1s still teaching

in the school.

E R felt especially proud on two occasions when
his class was rated the best in school, in which everything
- studies, games, cocurricular activities, discipline
etc. - 1is taken into consideration. He cannot recall
any occasion when he felt ashamed of something he had

done as a teacher. -

/’,
E R thinks warmth, friendliness and closeness

to students are more important than teaching efficiently
and making students work effectively. The former solves
many problems and allows one to teach more effectively.
If he could choose his sfudents he would like to teach
underprivileged children from difficult homes for whom
school can be a major oppoftunity. (Perhaps, he himself

is an example)

The most important satisfactioﬁ that he receives
from teaching is his students' achievements in all spheres
of life. Out’ of .the 7 years he has been teaching, the
first six yéars in Class VI, the Best Conduct Medal (for

conduct as well as all-round achievement) was won by
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a .student from his section. What is more, these boys

*

still come back to him far duidance and help.

E R regards his ability to break the barriers

Rt

ES

with students his greatest, strength- as a teacher. He

cannot think of any weakness.

-

There 1s nothing E R dislikes about teaching.

He does not regard teaching in India to be very stressful.

E R thinks that open communication betwen adminis-
tration and staff, more efficient administration of school
work, less clerical and ?aper work and better teaching
aids and laboratory facilities will increase his satisfac-

tion in work and will enable him to do a better job.

E R spends about 1 - 5 hours a week on private
¢

tuition. (As his -evenings were occupied by the B.Ed.
and M.A. classes, hhe has not been doing many tuitions.)
He regards being forced to take up tuitions a major source
of stress -for teachers. And he believes that teachers
would stop giving private tuitions 1f their salaries
and other benefits like houserent etc. became reasonably

adequate;f and this would also improve the quality of

teaching in schools and make teachers more committed.

The general atmosphere in the staff room in his
school is friendly and cooperative, more so since last

2/3 years. Formdtion of Teachers' Association and its

monthly meefings have brought the teachers closer. Also,
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since the school startéﬂ supplying tea free to teachers
in the téa break, evef;body comes down to the staffroom
for tea and this has helped. If he has some problems
with students, the administ;atizﬁ or his personal life
he can turn to some of his colleagues for help and support.

He has also some genuine friends among his colleagues

with whom he has social relations outside school hours.

E R would rate his Head as democratic. He can
discuss his problems, even personal ones, frankly with
him. He has confidence in his Head that he can be firm
and just in the face of parental, political or vested
interest pressures. However, he does not think the Head
is completely fair or impartial 1in his dealings with

the staff.

E R found teaching to be more exciting than he
thought it would be when he had joined the profession.
However, he did not expect the correction woréﬁgg taxing
and heavy. He does not think he loses anything in parti-

cular by being a teacher.

He! expects to remain 1in the teaching profession

and given a choice, would again become a school teacher.

He has not yet attended any refresher course but
is prepared to- spend his own money and timeuto participate
in them.' He ‘is mémbe; of a teé&hers' union but not of
any professi%nal association. He subscribes to a profe-

ssional journal.
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He is extremely (satisfied with teaching and thinks

5

he has eénjoyed great - success as a teacher. His major

%

gy

interests and activities outside of teaching 1s reading
and music. He plays “the 4Tabl§f"-a}most professionally
and gives programmes on T.;. and Radio. About 70% of
his total 1life-space and interest, he rates, belong to

his work as a teacher.

6.1.3 Marriage and Family Life

E R is wunmarried. He lives with his parents and
five younger siblings and have a well-knit family. He
is very attached to them. The total family income 1is

Rs.4,001 - Rs.5,000 a month.

The main sources of stress in his personal and
%amily life is the imminent retirement of his father
and the prospect o% depleted family income and his three

unmarried sisters.

6.1.4 Goals, Purposes and Values

For E R the main purpose of life is to help mankind
in every ,possible way. The more immediate goal in his

life 1is to see everyone in his family - brothers and

sisters - happy and well-settled.

He used to be a regular church-goer till in school.
But now he thinks  that religiou’s practices and rituals
are not imporiant.”Whaf one does in life is more important,

serving humanity is the true religion.



If he were to be born again, he would like to

by

be born as the same per;ﬁn and help mankind.

Values are extgemely important for him and the

=+
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most cherished value is being,humané;”He is not traditional
in following societal values and can be individualistic,
if‘ the need arises. He never suffers from loneliness,
boredom or a feeling that 1life has 1lost 1its meaning.
The most important purpose in his 1life is to become an

even better teacher and a better person.

6.1.5 Comments

E R 1Is the ideal teacher - enthusiastic, satisfied,

loves teaching and finds his life extremely meaningful.

’ His happy school 1life and the role-model he had
in his own teache; and love for young people prepared
him favourably for teaching as a profession. He has dlso
been fortunate in working in the same school as a teacher.
The obviously favourable . school climate, relationship
with the Head and the colleagues, strong identification
with the school and pride in being associated with it,

&

give meaning and value to his work.
~

E R has achiéved great success in his short teaching
career as evident from the achievements of his students.
He also shows}a constant desire‘tg improve his educational
gualification andf professional growth. -‘Doing B.Ed. and

i
M.A. by attending evening classes for four years after
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a strenuous full day's yorg is a proof of his motivation.
This 1is also shown i§£ hfs readiness to spend his own
time and money for attending refresher courses. Genuine
interest in music andk read%ng “gives additional meaning
to his 1life. Familial support and strong family bond
are noticeable in his concern for his brothers and sisters.
He does not find teaching at all stressful. His level
of emotional exhaustion and personal accomplishment 1is
moderate and low.' He does not experience depersonalisation
at all - his obvious 1liking for his young students and
involvement with and pgide in them is a proof that he
does not have a dehumanised perception of them. His strong
sense of values and 1love for humanity, his high self-
goncept and self-acceptance and identification wifh teach-
gng from which he seems to derive a great deal of joy
and meaning, seem "to be the positive factors which give

a meaning to his life and make him immune to stress and

burnout.
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6.2.0 CASE .STUDY 2
SKS : HIGH-PURPOSE ANb LOW/MODERATE BURNOUT

Brief Description- ..

Male; 45 vyears; Marfﬁed;- Bengali Hindu; Ph.D.;
21- years of teaching experience; Teaches 1in a Bengali
medium Boys' School which, though an officially recognised
model school, is no longer one of the best schools in

the city from the point of attracting meritorious students

or of examination results.

Scores
PIL : 130 (High)
SRM : 4 (High)
7 MIL : 55 (High) )
TMIT : 65 (Mod)
TSS . 165 (High)
SRS : 3 (High)
EEF : 13 (Mod)
EEI : 25 (Mod)
DF : 1 (Low)
DI * S 6 (Mod)
PAF o 31 (Mod)
PAI : 51 (Low)
SATISFACTION : 3 (Mod)

LIFE-SPACE OCCUPIED BY TEACHING : 55%



6.2.1 Early History

SKS grew up in a small town in East Bengal. After
partition, at the age Ef 12 he came to Calcutta and stayed
with distant relatives. ‘%he ,res;)RdF‘ the family managed
to .come away after two years. He grew up in a joint family.

His own family was large - seven boys and four girls.

he was fourth son and sixth in birth order.

Father was a graduate - he "'was in the police for
sometime but later became a teacher. Mother was educated

upto primary level only and was a housewife.

The economic condition of the family was comfortable
originally. But after coming to Calcutta as refugees,
it was definitely impoverished. The subject had "to give
érivate tuitions while 1in high school and college to

o

support himself.

His childhood was happy and busy among many sib-
lings, cousins and friends:- enough freedom was available.
Values and discipline were 1imbibed from the parents and
especially the father who was a great scholar and a strong
personalify. He had no adjustment problem as a child
oT an aaolescent even‘ though the circumstances became
hard after he came to Calcutta as a( refugee from East

Pakistan.
His school experience was quite happy. He came

i
first upto primary level. He would rate the school as good.

Teachers were sincere and he was rather in awe of them.



At that time he never thought of becoming a teacher as

he did not think he possessed the requisite qualities.‘

The teacher who most influenced him was his father,
whoataught in the same school anénﬁﬁém he hero-worshipped.
Father was handsome and had an impressive personality.
Heﬂ had a deep, scholarly knowledge of English, Sénskrit
and Mathematics. He had a strong idealism. He was also

very affectionate and friendly - the proverbial friend,

philosopher and guide.

Inspite of having so many children the parents
were very much concerned about their education, especially
the father. The subject rates himself an average student
academically. He completed his school education,- college
and university education in Calcutta. He had a II Class

in all the examinations.

6.2.2 Teaching Career

Teaching was his last choice. He wanted to join
the administrative service and become a high-ranking

executive. Because of family responsibilities and many

3

depgndenté - vyounger- siblings who had to be settled,
he had to start 3earning immediately after completing
his M.Com. He was selected for a good executive job in

Bombay. But his father who was.rather dependent on him

-

made him resign and come back to Calcutta. He was soon

H

married.
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A vacancy in the present school~ was ;d§e§tised
He just ‘applied as 1t was near his re51de@EFM¢\@é /was
number 1 in the panel, was appointed and started éeaching
He was recognised as a gooq teacher, by the authorities
and became rather indispensable. He found he liked teaching
ana has now become an important part of the school. He

started and organised the Higher Secondg¢ary Commerce

Stream in the school.

After three years he started working alsoc as a
lecturer in an evening Commerce College. Aﬁ present he
is also teaching as a part-time lecturer in the Governmnent
Polytechnic for Women. While teaching he had sat for
the West Bengal Civil Service examination but _did not

dualify. He did not try again.

Thus, he Jjust drifted into teaching and then stayed

on. The main attractions of téaching were,
1. Easy availability of the profession
2. Opportunity for rendering important service.

For a number of years he suffered from an inferiority
complex ?; most of his relatives were in high positions.
Gradually he became' reconciled to being a school teacher.
But his wife still has not accepted the idea. He did
his Ph.D. aﬁd“has also retained .the lecturer's job mainly
for the satis%aci@ion.of his wife. He can now get a post

in the wuniversity but it would mean much 1less income

as private tuition would not be so freely avai%able.
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Also, it would mean comguting from South to North Calcutta
every day in public tramsport. At present both the institu-
tions where he is teabhing are very near from his resi-

dence. So he has remained with thé school.

s

SKS mainly teaches Accountancy in Classes XI and
XII and also English in the junior classes. He is teaching
the subjects he likes to teach - Accountancy, his speci-
alisation; and English, his favourite. However, he feels
he is not able to carfy out his work according to his
satisfaction for two reasons - (1) Adequate number of
classes for the heavy plus 2 syllabus in Accountancy
are not provided by the Board / Education Department;
(2) the rigidity of the authorities which does not allow
?he teachers reasonable freedom to arrange classes and

schedules.

L

He spends 6 -~ 10 h&urs in the average week on
teaching-related work at home. Ifhehad extra ten hours
a week, he would spend it on private preparation. He
considers he works about tﬁe same as most teachers in

his school.

?

0f\ the teacheré he knows today he considers one
to be outstandingl - the Assistant Head of his school
who teaches Bengali even though he was a student of Eng-
lish. What hfﬂ finds outstanding- in him are his power
of expreséio? an&l explanation, Hhis art of teaching, and
his wvast knowledge - the students do not have to read

textbooks after his class.
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He recalls an dccasion when he felt especially
proud of himself. Early in 'his teaching career a visiting
Principal from U.K. observed his class and commented
very highly on his teaéhing jand’rﬁléss management to the
Headmaster. He had felt ashamed of himself ~sometimes

after losing his temper and hitting a student.

SKS regards warmth, friendliness and closeness
to students as more important than teaching well. Tﬁe
former would help a teacher to get the best out of his

students.

If he could choose his students, he would 1like
to teach underprivileged children from difficult homes
to give them the self-confidence and opportunity which

fhey lack.

What gives him the most satisfaction in teaching

is the success of his pupils in examinations and in life.

His greatest strenggh as a teacher 1s his 'courage
of convictions' - he 1is ‘not afraid to speak out if he
thinks something 1is wrong gnd 1is not afraid of social
disapprovél. His greatest ‘weakness is that he is too

soft - he cannot be harsh and hates punishing a student.

What he likes least about teaching is the rigidity
in our schoolg; also routine paper work and daily schedules

; -
of homework and corrections.
; -

He thinks teaching as considerably stressful as

one is involved with human beings with their personalities
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and problems but it may be regarded as stimulation rather
than stress. The main 'sources of stress in his work are
two - heavy syllabus " and inadequate time to cover it

~

and following of too many rulss an§§fegulations.
P

He recommends the following for reducing staff

stress in our schools

1. The institution should function as one unit,

as a family, with a team spirit.

-

2. The syllabus should be made more practical

and life-oriented.

3. There should be more flexibility in the organi-
sation of the school and teachers should have more freedom

within a framework of accountability for their own sub-
7

jects.

SKS spends 11 - 15 hours a week on giving private
tuition. He admits that it is a great source of stress
in the 1life of teachers « it 1s soul-killing, there is
no free time, no social. life. Immediately after school
teachers start with ©batches of students and continue
till diﬁ?%r time. But a feacher cannot survive on the
present salary of ‘Rs.?,OOO to 1,500. 'Two rooms in the
suburbs of Calcutta would cost Rs.800, while the houserent
a teacher Qe§s is about Rs.150. He believes that 80%
of teachers éoulé: stop giving ﬁ;ivate tuition or would

, .

not do more than one or two, if teachers' salary and

perks were made equal to that of a Bank Officer or a
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Class 1 Government Officer. Soclal status of teachers
would rise automaticalLy, lbetter people would join the
profession, would be ‘more committed to the profession
and would have more ti&e an% engfgy¢ﬁo devote to work.
At the moment one enters school teaching as a last resort

and stays on through habit and inertia.

There is a 1lot of tension, Jjealousy and groupism
among the staff but he is too busy to be involved in
them. If he has a problem in his work or personal 1life
he can seek the help and support of some of his colleagues.
He has made some good friends but he does not have any

sgcial relations with them outside school hours.

SKS regards his Head as fair in his dealings with
f%e staff. He rates him as fairly democratic with a tenden-
cy to assert himself. If he has any problem, he feels
confident that the Head wiil understand and cooperate.
He can also discuss his personal problems with him. He
has confidence that the Head can be firm and just in
the face of pressures - pdrental, political or from vested

interests.

He:i did not find teaching better\ than his initial
expectation. It is worse as far as lack of social status
is concerned, even former studenfs advise him to leave
the professio@; He- thinks one loses everything by being

v

a teacher, by, being an outcaste in society.

He 1s wundecided about remaining in the teaching

profession. And if he had to do it all over again, he
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would not choose school teaching as a " profession. He

does not want his son pr déughter to be a school teacher.

SKS has not aﬁtended any refresher course but
is prepared to spend his own,mon;fbéﬁd time to participate
in it. He is a member of the All Bengal Teachers' Associ-
ation but he is not member of any professional association

and does not subscribe to any professional journal.

He Is equally satisfied and dissatisfied with
teaching - he is in the middle. But he feels he has enjoyed
great success as a teacher; His major interests outside
of teaching consist of his own study and research, religi-
ous discussions and study, 1listening to good music as

well as singing and occasionally watching T.V. -

! He thinks, approximately 55% of his total 1life

space belong to his"work as a teacher.

6.2.3 Marriage and Family Life

SKS has been marriéd for nearly 22 years. He was
married rather young. It was arranged by his father.
He was so much under thz influence of his father's persona-

1
lity tha€ he could not protest. His wife is a graduate

]

and was herself a~’good student. Howeger, she opted for
the role of a full;time housewife and mother as he cannot

give much time or attention to the children.
1 ! .

”

He r@gard55 his marriage as very happy. He has
a very good understanding and adjustment with his wife -

mental, emotional, physical. If any serious problem arose
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in his work or something }nteresting happened, he would
discuss if first with:ﬁis;wife. They communicate freely,
at the same 'wave length', so to say, she takes a genuine
interest in his work tﬁough}sh€5}§‘dot very happy about

his remaining in school teaching.

He feels that he cannot give adequate time and
attention to his spouse and children as private tuition
takes up all his spare time and energy. He often feels
depressed and %rustrated because of it. He has two teen-
agéd sons, who are well-behaved and good in studies.
His wife 1is supportive and takes full care of the home

and the family so that he is not unduly bothered.

He lives with his wife and two sons in -his own

P

I4
house. The monthly income of the family is from Rs.2,001 -

Rs.3,000. There is no major source of stress in his person-

al life.

6.2.4 Goals, Purposes and Values

The meaning and purpose of 1life for him is self-
realisati?n through commun;oh with God. He 1s extremely
religiou%?and has been-so since childhood. It was intuitive
faith in childhood and youth. Later ‘on he has studied
religion, mainly Ramakrishna's and Vivekananda's philosophy
and teachings. At‘ the age of \32 he took 'Diksha' from
a 'Guru' \Freé tﬁ% 'Ramakrishna Mission. He regularly prays

and meditatés and feels that his faith has influenced

his actions and attitude to his work.
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Regarding goals éndlconditions that make his 1life
meaningfui, he thinks gﬁé is born to work, which is allot-
ted to the person. He believes in 'Karma Yoga' - we are
born to work, to utili;e our 1ifé” to do something useful

and meaningful, to leave an impression on earth.

Attainment of mundane objects, money and material
possessions 1is not important for him but he wants it
for his family and especially his wife. He wants to compen-
sate for her feeling of inferiority and frustration that
she is a school teacher's wife by ensuring that she does
not lack any material comfort (e.g. she can give as expen-
sive presents as her sisters or cousins who are married
to hiéh officials in social occasions 1like weddings).
He also tried to give her a feeling of pride by his acade-
mic achievements (e.g. his Ph.D.). At the moment he has
started work on a research Eproject which he hopes will

ultimately lead to his D.Litt.

If he were to be born again, he would like to
be a follower of Vivekananda and spend his life on social

service without publicity fo:’uneself.

-

The values which are most important in his life
are : realisation of self through Karmayoga, self-respect

and self-confidence.
SKS regards himself as individualistic and not
traditional in hié value system. If needed and convinced

he can go against societal norms.
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He never suf?e§§ from a feeling of loneliness
- God is always with hiﬁ. He does not suffer from a feeling
of boredom. Life is so busy that there is no time for

feeling bored. Co , T

4

The most important goal in his life now is to
see his sons established in life, to help them to become

good persons and successful in life.

He never has the feeling that 1life has lost its
meaning. He had experienced this feeling once when at
his father's 1insistence he had to leave his Jjob with
the Central Government in Bombay and return to Calcutta
to be near his father and then become a school teacher.
But now 1life 1is full of meaning for him and he enjoys

gvery moment of it.

6.2.5 Comments

The subject perhaps represents a substantial major-
ity among the teaching profession who joined teaching
not because they had a love for the calling but were

forced to do so due to economic reasons or lack of other
i

suitable ‘opportunities. He has not yet fully accepted

~
his role as a schooﬂ teacher as evident from his statements

that he would not choose to be a school teacher again

and does not want his son or daughter to be a school

teacher. _J o

.t

s

{ .
He has high stress scores but at the same time

he has not become burned out anditries to find a meaning
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in life from other souiges: His MIL is high but his MIT
is moderate again indiqﬁtinb that he is not very satisfied
with school teaching. }he fact that he is the only Ph.D.
in his school and is% alsoi a 75§rtntime lecturer gives
him a status among the students, colleagues and authorities
beéides enhancing his self-esteem. The sense of achievement
and his status in the school act as a reinforcement,
generate pride in himself. His working towards a D.Litt.
confirms +this desire to compensate for his low social
status with his academic dchievements. He has not allowed

his frustrations to get the better of him.

Even though he finds teaching as considerably
stressful and has a relatively high TSS score, the stress
ﬁad not led to burnout. Two other factors contribute
to high meaning and low burnout - his happy family life
and strong religious faith. These provide two strong

support systems.

LV



6.3.0 CASE STubY 3

MD : HIGH PURPESE AND LOW/MODERATE BURNQUT

Brief Description - . #oe
/

Male; 30 vyears; Married; Anglo-Indian Christian;

'S

Trained undergraduate; 8 years of teaching experience;

" Teaches in a large Protestant Missionary Co-educational

School.

Scores

PIL : 138 (High)

SRM : 5 (High)

MIL : 51 (High)
, MIT : 61 (Mod) )
! TSS : 156 (High)

SRS : 3 (High)

EEF 2 7:(L;;)

EEI : 8 (Low)

DF : 27 (Mod)

DI : i (Mod)

PA% : 48!(L0w)

PAT :, ~ 55 (Low) i

SATISFACTION 5 (High)  °

LIFE-SPACE OCCUPIED BY TEACHING : 75%

.“ . . -



6.3.1 Early History

MD grew up in éalcdtta in an impoverished Anglo-
Indian family. Father was the transport officer, in-charge
of the vehiciés of the Churgh ;réaﬁisation which manages
the school where he is teaching. Mother was a housewife.
Bo%h were educated upto secondary school level. The subject
was fourth among nine siblings. With so many mouths to
feed, naturally money was scarce, not even encugh for

basic necessities till he was about 14.

Both parents were strict wherediscipline was concer-
ned. The subject had many friends, took leadership in
class. He had certain adjustment problem; - arising from
crowded living quarters and in school, from an inferiority
ébmplex vis a vis rich classmates. When he was in Class
VIII, financial position of the family improved as elder

siblings started working.

MD went to a good English medium school with a
tradition of academic stgndard as well as sports and
activities. Last three yéars of secondary education he
had in the school in which:he is now serving, which is
also verylgood. His}school days were hﬁppy and enjoyable.
He 1liked most teachers except the Mathematics teacher
who was generally hated. One teacher stands out in his
memory, the Eggli§h.teacher in the second school. Besides
being a has;er of his subject, this teacher was very

sympathetic and took a special interest in the Anglo-
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Indian boyé and tried ito ‘motivate them to do something
worthwhile in life. H& heiped them when they were going
astray, taking to drug;, MD started taking drugs at Class
IX and continued for ‘£W0 ysarsf”He‘ failed in Class X.
Finally he succeeded in giving up the habit mainly due
toi this teacher's help and efforts. The 'subject feels
the main reason behind his drug habit was bad company

and not so much insecurity or family problems.

Parents were rather indifferent towards his educa-
tion. With nine children, they had no time - préblems
of survival kept them preoccupied. He had free education
in schools - he was sponsored by Church and had scholar-
ships. He rates himself ‘'average' academically._ He had
?is college education in Darjeeling and he had a II Divi-

sion in his examinations.

6.3.2 Teaching Career

Teaching was MD's Kfirst choice. He decided to
become a teacher while }n school and immediately after
Higher Secondary examinationtjoined TTC (The Undergraduate
Teacher @iaining Coursg). He did not consider any other
Occupatio}. So many teachers sincerely trying to help
the students inspired him. After hié own history and
experience, he_ wanted to help the young people who despe-
rately needed hglb and guidangé. The admired teacher

was the rolel modéi who influenced his decision to become

a teacher. Besides he 1liked children; he had knowledge



and experience of games and could easily get along wit
people. So he thought he would fit in well into the life

of a teacher.

As he was an ex-student of the present schoﬁl,
he wanted to teach here. There was a sultable vacancy,
he got in and has continued. He 1is the class teacher
of Class VI and is happy with it but would 1like to teach
English in Class VII. As a class teacher he has to teach
all subjects, some of which are not his favourites. He
is free to do his work as he thinks best - being the

‘class teacher he has more time and flexibility.

MD spends 6 - 10 hours a week at home on teaching-
related work. He would like to spend the extra 10 hours
on counselling individual students. He feels he is working
a little less than most teachers in his school. Firstly,
a class teacher has less work measuring in time but more
responsibility. And secondly, because of pressing family
(marital) problems, this year he feels he is not able

to do his utmost.

He considers the administrator of his school an
putstanding educationist - besides being a very good
teacher, an able administrator - very understanding and

considerate.

He has felt especially proud as a teacher when
in the combined ranking on most occasions students from

his class have done best. He has felt ashamed when his
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private tuition student copied the question paper from
his marks book and this was discovered and the reflection

fell on him.

MD regards warmth, friendliness and <closeness
to students as more important than efficlent teaching
as students respond to such a teacher more and eventually

learns better.

He would 1like to teach wunder-privileged children

from difficult homes as they need the most help.

The important satisfactions he receives from the
behaviour of old students, the warmth with which they

greet him and hearing about their success in later 1life.

His greatest strength as a teacher is his ability
to capture the interest of the pupils and toc come down
to their level. His weakness is his inability to be harsh

to girls in his class.

The things he likes least about teaching is the
daily corrections, especially when 50 students in a class

have to Se given a few written homework daily.

MD regards teaching as considerably stressful.
For example, compared to a bank or office worker, dealing
with 40-50 children the whole day is much more strenuous.
Besides a teacher does not leave his work in school -
preparation and corrections take up a lot of time even
after the working hours. The main sources of stress in

his working environment are - lack of space; non-availabi-
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lity of aids; and too many students in class.

MD recommnends the following measures for reducing
teacher stress - limiting the number of students in a class
to 30, stopping the practice of substitution classes, and

making the syllabus more flexible and activity-oriented.

He spends 1-5 hours a week in giving private tuiti-
on. He regards private tuition as a major source of stress
only if one does too many tuitions. He doces not think
improving salary and perks would stop the practice comple-
tely. fFree time in the mornings and the offer of tuition
would be tempting. However, teachers would give fewer
tuition. He does not think improvement of salary and facili-
ties would make teachers more committed - those who are

sincere are already doing their best.

The general atmosphere in his staffroom 1is on
the whole friendly and cooperative though some pettiness
and groupism prevail. He has made a few genuine friends
from his colleagues towhom he can turn for help and sup-

port.

He rates the Head in his school as democratic
but not completely fair in his dealings with the staff.
However, he feels that if he had any problem in work
or even 1in personal life he could discuss it with the
Head who would be understanding and cooperative. But
he does not have the confidence that the Head cdn be

firm and just in the face of varied pressures.



MD feels the only thing he loses by being a teacheg87
is financial comfort and security. He finds teaching
better than his expectation in the opportunity it provides
for continuing to study. He did no? expéct the work-load
to be so high - so many unscheduled tests and corrections

and such large number of students in class.

Given a chance he would again choose school teaching
and expects to remain in the profession. He would 1like
his children to be school teachers though he would not

like his daugher to teach in a co-educational school.

MD has attended three refresher courses and is
prepared to spend his own money and time for them. He
is not a member of any teachers Union or Professional
association and does not subscribe to any professional

journal.

All in all, MD is extremely satisfied with teaching
as an occupation. His major interests and activities
putside teaching are reading fiction and sports and games.
He feels he has ‘%chieved average success as a teacher.
And he regards teaching as occupying about 75% of his

lifeHspace.

6.3.3 Marriage and Family Life

MD has been married for five years to an Anglo-
Indian girl of his own choice. She has studied upto Class

IX and is a typist. They have a three year old daughter.
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However, his marriage is breaking up. There was not much
in common between the two of them - she had different
mentality, interests and values. They are separated -
a court case is going on for Hivorce which seems to be
on the point of being granted. The personal problem has
caused a great deal of stress during the last year. How-
ever, he did not feel that his work had prevented him
from giving adequate time to his family or were affecting

his relationship with them.

6.3.4 Goals, Purposes and Values

The meaning and purpose of 1life for him is to

help people and to be of service to society.

The most important goal in his 1life now 1s to
improve his educational gqualification - he 1is preparing
privately for his B.A. - and ultimately to become a Senior

Master and Principal.

Religion is not very significant in his 1life.
He 1s a Protestant. He believes in God but does not pray

or attend Church regularly.

MD would 1like to be born as a person with some
authority to <change the social system, the corruption

and injustice and to lay out values.

Values are more important in his 1ife than religion.
The values he cherishes most are honesty, integrity,

sobriety in behaviour and loyalty - to one's self, friends



and society. He regards himself more as traditionaffig

in following societal values.

MD never suffers from a feeling of loneliness. There
is no time for it - life is too busy. Nor -does he suffer
from a feeling of boredom or from a feeling that 1life

has lost its meaning.

6.3.5 Comments

MD is a person with a tremendous resilience who
overcame poverty, neglect and deprivation 1in childhood
as well as more serious disasters like drug addiction
to find a meaning in 1life and to function as an effective
social being. The person who helped him to get out of
the drug habit and find a new purpose in life was an
admired and beloved teacher who was genuinely concerned.
This teacher became a role model for him and influenced
his decision to become a teacher and help other young
people in need of sympathy and guidance. He wanted to
be a teacher and remains satisfied and committed to it
even though he finds the work-load tooc heavy and stressful.
It is remarkable that the tragedy in his personal 1life
and marital break-up has not made him bitter or led to
his burn out. His interest in games and sports help him
to get along with his young clients and the rapport makes

his work easier.

MD appears to be honest and straight-forward and

discussed his drug addiction and marital break-up in



a very frank manner. 270

The fact that he would like to teach under-privile-
ged children and spend the extra ten hours on seeing
and counselling individual children shows his concern

and desire to help them.

His positive relationship with the Head-master
and Administrator and some genuine friends among his

colleagues provide a support system.

He shows a desire <¥or enhancing his profesional
gualification and is privately prparing to sit for B.A.

examination.

He has been able to withstand a number of negative

experiences in life and still retain a meaning in 1life.
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6.4.0 CASE STUDY 4

SJ : HIGH-PURPOSE AND LOW/MODERATE BURNOUT

Brief Description

Female; 54 years; Married; Keralite Christian;
Post-Graduate; Teaching experience - 33 years; Teaches

in a Protestant English-medium Girls' School.

Scores
PIL : 116 (High)
SRM : 4 (High)
MIL : 52 (High)
MIT : 70 (High)
TSS :- . 163 (High)
SRS : 3 (High)
EEF : 11 (Mod)
EEI : 21 (Mod)
DF : 2 (Low)
DI : 2 (Low)
PAF : 43 (Low)
PAI : 54 (Low)
SATISFACTION 5 (High)
LIFE-SPACE OCCUPIED BY TEACH&NG . 65%

6.4.1 Early History

SJ grew up in a small town in Kerala. Education

'

of both parents were upto Secondary level only. Father's
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occupation was agriculture, mother was a housewife. Family
was large - 5 boys and 3 girls. From the age of 12 to
17, the subject stayed in a boarding school. The economic
condition of the family was almost impoverished - money
was often scarce. Father was a follower of Gandhi - his
values and principles were taught, but not imposed. She
had many friends in childhood, was an extrovert but after
the age of 35 or so, has become more quiet and serious.
The subject failed in Class VII and had some adjustment
problems in school. She was then sent to a boarding school

run on Wardha System where she was very happy.

School days, especially in the boarding school
were busy, happy, fruitful. There were many activities.
It was a very good schocl, run on the Gurukula System.
Teachers were trained from Shantiniketan and Wardha.

She has many happy memories of the school.

In the primary school, teachers were average.
Teachers in the senior school were sincere, idealistic
who are still rgmembered. The teacher who influenced
SJ greatly was the founder of the Gandhian School - a
Very powerful personality, an impressive public speaker,
excellent teacher, affectionate and involved with students.
Father was indifferent toward her education. But mother
was very much concerned - as her own education was negle-

cted, she wanted the daughters get the best of education.

E4
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Academically, SJ rates herself as average. After
her high school, mother died. She had to stay home to
look after vyounger siblings, being the eldest daughter.
She passed Intermediate and B.A. privately and also passed
'Rashtrabhasha Visharad' in Hindi. She passed her M.A.
from Banaras Hindu University as a casual student. She
had a II Division in School Final and Intermediate and

III Class in B.A. and M.A.

6.4.2 Teaching Career .

SJ had no conscious plan or decision to become
a teacher. After she passed I.A., her old day school
started a college section and she was 1invited to teach
Hindi as there were not so many Hindi teachers in small
towns in Kerala at that time. She Jjoined, liked teaching
and continued. She had thought of becoming a lawyer as
a child but did not seriously think of pursuing it. The
Principal of the Boarding School influenced her decision
to become a teacher, by being an admired role model and
also by allowing her to teach the Jjunior classes when
teachers were absent, which gave her the confidence that
she would be able to teach. Her patience and tolerance
and clarity of expression were the qualities which she

thought would help her to become a successful teacher.

SJ's husband toock a job in St. Xavier's College
at Calcutta and they came to the city. She came te the

present school on a 1leave vacancy and then stayed on
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permanently. As it is a Christian denominational institu-

tion, there are many Christian teachers.

SJ teaches Hindi in Classes VII, VIII, XI and
XII. She 1is happy with the arrangement but would prefer

to teach IX and X instead of VII and VIII.

She has enough freedom to teach as she thinks
best - there is no interference from authorities. However,
she feels there is not enough time to do Jjustice to the

course which is too heavy.

SJ3 spends 1-5 hours a week at home on teaching-
related work. She would spend the extra 10 hours on class
teaching. She feels she works harder than most teachers

in her school.

SJ considers a Mathematics teacher in La Martiniere
School for Girls an outstanding teacher, who creates
love for the subject in students by taking real pain
to teach, by finding out problems and sums from various

sources to make lessons interesting.

She feels especially proud when some ex-students
who became Hindi teachers in other schools said that
they had developed an interest in Hindi because of her
teaching and that they were following her methods of

teaching.

She has regretted a few occasions when she was

misled or influenced by some colleagues in formiﬁg an
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opinion about some students which was not correct.

SJ prefers warmth and friendliness in teachers.
An excellent teacher may not be fully effective if the

students are afraid of her or dislike her.

She would prefer to teach nice kids from average

homes who are respectful and hard-working.

The important satisfactions she gets from teaching
well, making even a difficult lesson easy for the pupils.

And ofcourse, the money helps the family.

Her genuine 1liking for teaching and knowledge
of the subject matter are her greatest strengths. Her
greatest weakness is to keep on giving unnecessary expla-

nations when students have already understocod.

What she likes least about her work is the heavy
work load. Teaching is more than the periods you actually
teach 1in school. Corrections, especially for language
teachers, take a great deal of time but they have the
same number of periods (31 a week) and hardly any free

time.

There 1s considerable stress, in teaching, mainly
arising from heavy work load and time pressures, especially
during the time of examinations when hundreds of papers
have to be corrected withina short time. The heavy work

load is the main source of stress for her in work.

®

Less number of teaching periods and doing away with

substitufion for absent teachers would help to reduce
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stress in teachers.

SJ spends about 5 hours a week on private tuition
which 1is not a major source of stress for her. It may
be for many male teachers who spend most of their spare
time giving tuitions. She does not think improving teach-
ers' salary and other benefits would stop the practice -
the possibility of getting more money would tempt them
to earn extra. But quality of teaching would improve
as better students would Jjoin the profession and they

would not be so frustrated or worried about finance.

There is a lot of tension, Jjealousy and groupism
among the staff in her school. She has genuiqe friends
in a few of her colleagues, dabout 5 out of 25 of them,
and especially the Vice-Principal to whom she can turn

for help and support when'having a problem.

She rates her Principal as autocratic and can
discuss problems arising in work with her but not personal
problems. But she has confidence in her ability to stand

up to parental or vested interest pressures.

The only thing SJ feels she loses by being a teacher
is money - an adeguate remunefation for the effort she
puts in. The satisfaction derived from a close contact
with vyoung minds 1is more than what she expected when
she had Jjoined the profession. What she finds worse is
the students' lack of motivation, their failing to realise
the true meaning of education and becoming examination-

oriented.
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SJ would again choose teaching as a profession,
but she would like to teach at pollege level. She would
also like her children to become teachers. She has attended
a couple of refresher courses and toa moderate extent
is prepared to spend her own money and vacation time
for them. She is member of a teacher's union but not
of a professional association or journal. She is extremely
satisfied with teaching as an occupation and she thinks

she has enjoyed great success in her career as a teacher.

Her major interests and hobbies outside of teaching
are organising and participating in debates and dramatics
of the ’Malayalee Association at Calcutta. She thinks
teaching occupies about 65% of her total 1life space and

interests.

6.4.3 Marriage and Family Life

SJ3 has been married for 30 years to a person of
her own choice. He belonged to another faith and she
took his religion and became a Christian after marriage.
He 1is a post-graduate and 1is teaching in a school and
a college. As both are in the same line, they often discuss
their problems at work. Her husband takes a genuine inte-
rest in her work. She 1is very open and free with her

spouse.

She has three children - they are all grown up

and in college. She has some problem with her son L she



278

does not approve of some of his friends and companions.
9

Total number of family members living together are five.

Total income of the family is in the range of Rs.3,000 -

Rs.4,000 a month,

5J does not feel that her work is preventing her
from giving adequate time and attention to her spouse

and children.

The main source of stress in her personal 1life
is coping with the irritability and hot temper of her
husband, who gets annoyed easily and is loud in expressing

anger.

6.4.4 Goals, Purposes and Values

The meaning and purpose of 1life for SJ is derived
from serving humanity. Being influenced by Gandhian ideals,
she had wanted to do sacial work among the poor but finds
no time now, aftgr full day's teaching and looking after
the family. But she feels she is leading a wuseful and
meaningful 1life. The most important goal in her 1life
now 1is to educate her children and to see them grow up

as good citizens.

Religion is not very important in her life though
she believes ‘in God and not in rituals. She got married
to a person from a different faith but no problems arose

as he is also liberal in his views.

»

If she were to be born again, she would like to
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teach at a higher 1level and do more research, writing

and cultural activities.

Values are very important for her. The most impor-
tant values are truth, honesty and kindness. She 1s not
a traditional or conformist and can face wup to social

pressures and criticism.

She does not have a feeling of loneliness or boredom
- there is hardly any time for feeling bored. And inspite
of many problems and hardships (e.g. financial), 1life
has still retained its meaning. The strength comes from
a belief that one has taken a correct path and is following

it.
6.4.5 Comments

In the case of SJ too, the influence of the school
which was based on Gandhian ideals, the role model in
an admired teacher who was dedicated to the school and
ideals was great. Her faith in the higher values of life,
sincerity of purpose and commitment to the profession
of teaching gives her work and 1life meaning. A happy
family 1life, support from a few good friends, recognition
from students, active involvement and identification
withncultural group of Malayalee Association have contri-

buted to make her life meaningful.

SJ is a qulet, thoughtful person - with firm convic-

tions and an equable, restful temperament. That is perhaps
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the reason why she prefers to teach nice kids from average
homes who are respectful and hardworking - she appears
to be rather timid and not the type to take on a difficult
but challenging job. Her timidity and desire for avoiding
any strife and problems 1is shown by her statement that
she finds it stressful to cope with the volatile tempera-
ment of her husband. However, she is not totally satisfied
with school teaching as she maintains that she would
prefer to teach in a college or do research. Her PIL
is moderately high - almost at the borderline. And with
her placid temperament, and average academic attainments,
teaching was a suitable career for her and she is satis-

fied.



6.5.0 CASE STUDY 5

AR : HIGH PURPOSE AND HIGH/MODERATE BURNOUT

Brief Description

Male, 42 years; Married; Bengali Hindu; Trained
Post-Graduate; 19 vyears of teaching experience; Teaches

in an English-medium Coeducational Private School.

Scores
PIL : 126 (High)
SRM : 5 (High)
MIL, ot 45 (Mod)
MIT : 61 (Mod)
TSS : 187 (High)
SRS : 3 (High)
EEF : 15 (Mod)
EE; : 20 (Mod)
DF : 16 (High)
DI ; 15 (High)
PAF : 32 (Mod)
PAI : 35 (Mod)
SATISFACTION 5 (High)

LIFE SPACE BELONGING 7O TEACHING : 50%

6.5.1 Early History

AR grew up in a village close to the city of Cal-
cutta. Father was a graduate, a stenographer in a Calcutta

office. Mother had studied upto Primary level only and
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was a housewife. There were 4 boys and 2 girls in the
family and the subject was the eldest son, and second
in the birth order. The economic condition of the family
was impoverished. Mother was more strict but he had enough
freedom. He was basically a lonely child but did not

have much adjustment problem at home or in school.

He did not 1like going. to school much. It was a
village school with poor facilities and mechanical teach-
ing. Students in the class were not homogenous, culturally
as well as socially. He found it difficult to adjust
to them fully. So he does not have very happy memories

of school days.

A few teachers were popular and respected for
their personality, sincerity and human values but majority
seemed frustrated and disinterested. He thought of becoming
a teacher even then, but teacher in a college or univer-
sity. There was an academic atmosphere at home - many

books, his father and uncle were well-read.

A teacher who had made a great impact on AR was
his English teacher who had an attractive, simple way
of expression, discussed many things outside the textbook,
acted well, knew every student and gave them a 1lot of

time outside his class.

Parental interest in his education was medium.

Mother took more interest but there was not much pressure.
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He rates himself average academically. He passed his
B.A. from a Calcutta College and M.A. and B.Ed. from
Calcutta University, commuting daily from his wvillage
home. He had a II Class in Higher Secondary, B.A. and

M.A. and a I Class in B.Ed.

6.5.2 Teaching Career

Teaching was his first choice as d career though
he did not want to be a school teacher. Besides the acade-
‘mic atmosphere at home to inspire him, AR feels this
to be the profession through which he could best express
his personality and realise himself. He did not accept
jobs in a Bank and a Central Government O0Office because
he did not want to deal all his 1life with ledgers and

files. He had also thought of jourpalism as a career.

No one really influenced his decision to join
the teaching profession. He had seen the popularity of
some teachers in college who could communicate and identify
with students. He felt that if he became a teacher he
would also be able to get along with young people and
would be popular with them.

AR taught 1in a suburban school for 11 years and
joined the present school in 1977. He met someone in
the National Library who suggested this school, he applied
and got the job. This was a well-reputed sch;ol with

¥

better students and a higher academic standard He teaches
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Classes X, XI and XII and is happy with the arrangement.
He is teaching Bengali, his specialisation. He is not
completely free to teach as he thinks best as he is bound
by rigid schedules, rules and syllabi. There 1is also

some interference from the authorities.

AR works about 1-5 hours a week at home on his
teaching~related work. He would have spent the extra
10 hours on counselling individual students. He thinks,
in the amount of time and effort given to work he works

much harder than 95% of teachers in his school.

Among the present generation of teachers he consi-
ders none to be outstanding -~ they have become highly
commercial. He felt especially proud when he got feedback
from outsiders about his teaching ability, his reputation
for teaching well. He cannot think of any occasion when
he did something of which he had felt ashamed. He gives
more importance to warmth and closeness to students than
efficient teaching. He would like to teach students whose
emotional needs are a challenge to the teacher because
he feels that a child who 1is emotionally deprived or
deficient cannot become a whole person and needs more
help. He finds it difficult to isolate what gives him
the most satisfaction in his work as teaching is a very
complex activity. He regards his patience and tolerance
his greatest strengths as a teacher and cannot  think

af any weakness.
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What he 1likes least about his work 1is the heavy
load of cofrections, the politics in the staffroom and
the authority's superior attitude. He does not regard
the act of teaching itself as stressful. In fact, he
feels that frustratioq, anxiety, tension are often forgo-
tten in the classrocom. But what causes stress are the
external factors, related to organisational matters and
attitudes of authorities and some teachers. He thinks
that improving teacher-pupil ratio and reducing the class
load and corrections and more activities like excursions

etc. would help to make a teacher's work less stressful.

AR spends 6-10 hours a week in giving private
tuition. He regards it as a major source of stress in
the life of most teachers. He does not hink that improving
salaries and perks would make all teachers stop giving
tuitions, some teachers would always be tempted to earn
extra money.BBut it will lead to qualitative improvement
of teaching as better people would join the profession
and they would not be so worried about financial diffi-

culties.

The general atmosphere in the staffroom in his
school is full of tension, jealousy, pettiness and group-
ism. He has not made any real friend from among his collea-
gues and there is no one to whom he can turn for help
and support. He would rate his Principal as both autocra-

tic and democratic - to different people - she 1is not
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completely fair in her dealings with the staff. He cannot
discuss his professional or personal problems with the
Head. And he does not have the confidence in the Head

that she can withstand external pressures.

AR does not think he has lost anything by becoming
a teacher. He has found teaching as he had expected -
neither better nor worse. He would again choose school
teaching as a profession and expects to remain in the
profession. He has no children but would like them to
be teachers. He has not attended any refresher course
and 1is prepared to spend his own money and free time
for it. He is member of a teachers' union but not of
any professional association or journal. He 1is extremely
satisfied with teaching. He feels he has enjoyed great
success as a teacher. His major interests and activties
outside of teaching are - (1) literary activities, reading
and writing; and (2) social activities - he is the secre-
tary of local library and school. About 50% of his total
life space belongs to tEaéhing and another 30% to his

own personal writings.

6.5.3 Marriage and Family Life

AR married quite late, Jjust five years back. It
was an arranged match. His wife 1is 34, a graduate and
teaches Science in a nearby secondary school. His marriage

is not very happy. They do not operate omn the same’” wave
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length, he rarely discusses his work with his wife. There
is a communication gap and perhaps he did not seriously
try to break the communication barrier. There is no deep
emotlional involvement with his wife, he is rather indiffe-
rent. He is not attracted to her in any way, she was
perhaps not upto his expectation. They have no children.
He does not think that his work 1s in anyway affecting
his relationship with her. The main source of stress
in his 1life 1is to some extent economic difficulties.
His mother and two younger siblings are dependent on
him. And the total family income of Rs.2,000 - Rs.3,000

is not sufficient for 6 members.

6.5.4 Goals, Purposes and Values

The meaning and purpose of 1life for AR is self-
realisation - to bring one's expectations and achievements
to culmination and to help society and humanity by one's
own life. The most important goal in his life 1is creative
attainment through writing some out of the ordinary poems
or books. There is no scope for professional advancement
but he 1looks forward to fulfilment from creative activi-

ties.

Religion is not very important 1in his life. Rituals

are not important to him, though he has some vague faith.

If he could be born again he would 1like to be

L

Rabindranath Tagore and write 1like him. However, it |is

too hypothetical a question.
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Values are very important in his life. In general,
the human values needed to be a good person, e.g. honesty,
integrity, sympathy, humaneness are the values which
he cherishes most. He 1s not traditional in following
societal values. If necessary he can flout conventional

values for the sake of his personal convictions.

AR often has a feeling of 1loneliness, especially
when in the midst of nature. Hg does not have any genuine
friend to whom he can reveal himself but his relationship
with his mother is very open. He occasionally experiences
a feeling of boredom, even though life is busy. Sometimes
there is a feeling of frustration and dullness. He never
feels that 1life has lost 1its meaning. Even in moments

of crisis hope is there.

6.5.5 Comments

There are a number of negative factors 1in the
history of AR which could contribute to high burnout.
For example, impoverished family situation in childhood;
unhappy school experience; lack of any friend among his
colleagues; lack of good relationship with the Head or
confidence in her; having no close friend; an indifferent
marriage; no children; financial problems. He 1s basically
a loner, a sensitive, introverted dreamer with creative
interest and potential, along with accompanying frustration

-

and restlessness.
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He says he 1is not happy Iin the work environment
and does not expect any professional advancement though
he has no complaint against his young students among

whom he can forget many of his frustrations.

However, there are certain positive factors which
have helped to retain his meaning in 1life. Love for the
work of teaching itself; human values; close and open
relationship with mother; and creative interests. AR
writes in Bengali - poetry and .short storles, his ideal
is Rabindranath Tagore and he would like to be born with
his many-sided genius. He is alsoc writing text-books
on Education in Bengali and has undertaken small research
studies among teachers. In spite of all the frustrations
of his 1life, his creative 1interests and ambitions keep
him going and make his 1life meaningful. His PIL and SRM
scores are high. His TSS score is high as many organisa-
tional factors and negative relationship with colleagues
and Head cause stress. But his SRS is moderate - he does
not rate being a teacher very stressful - stress 1is not
present in teaching itself but arises from extraneous
factors. Significant relationship has been found between
burnout and 1low synergism, low capacity for intimate
contact, passionate and idealistic nature. In AR's case,

personality factors seem to be at the root of his burnout.
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6.6.0 CASE STUDY 6

GG : HIGH-PURPOSE AND HIGH/LOW BURNOUT

Brief Description

Female; 40 years; Single, Anglo-Indian Christiang
Trained Post-Graduate; 20 years of Teaching experience;

Teaches 1in an English-medium Protestant Missionary Girls'

School.

Scores
PIL : 128 (High)
SRM : 4 (High)
MIL : 45 (Mod)
MIT : 75 (High)
1SS : 147 (Mod)
SRS : 3 (High)
EEF - 38 (High)
EEI : 43 (High)
DF : 13 (High)
DI’ : 20 (High)
PAF : 45 (Low)
PAL : 45 (Low)

SATISFACTION 5 (High)

LIFE-SPACE OCCUPIED BY TEACHING : 75%

6.6.1 Early History

L4

GG was born in a small seaside town in Andhra

Pradesh. Father, a British marine engineer, came to India
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in 1940 and died when the subject was two years old.
So she does not remember him at all. Mother was a trained
nurse. She 1lived alone with mother. Economic condition
was impoverished. There was not much interaction with
maternal family. She had a lonely childhood and few frie-
nds. However, she grew up to be quite independent, making
decisions for heréelf as mother was working most of the
time and had no time to be very protective or interfering.
With the mother relationship was warm and:friendly. Her
schooling was in a convent. There were temporary problems

with a few nuns, but no major problems of adjustment.

GG's memories of early school days is not very
happy, perhaps because she was not doing very well. In
senior school things improved - subjects were to her
liking, she was achieving better and was happier. She
rates her school 'average' academically but good otherwise
- well-disciplined, with many cocurricular activities

and good teachers.

GG had a positive image of teachers. She admired
and respected her teachers most of whom were nuns, dedi-
cated and sincere. She wanted to be a nurse or a teacher
but decided against nursing because of the hard work,

inconvenient hours, type of work etc.

GG had an admired teacher - who taught her in
Class VI - young, very good in P.T. and games, good disci-

plinarian but friendly, confident and outgoing and could
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handle the students easily. She was the only lay teacher.
Perhaps she was Jjust the opposite of GG who was shy and
timid. GG met her again when she started working in Loreto
Asansol and this teacher was in a nheighbouring boys'

school and both became very close.

Mother was interested in her education but could
not help her in daily homewark and could not finance

higher education.

Her academic performance was good in Jjunior clases
but average in senior scheol. GG has kept on learning
and improving her academic gqualification. While working
as a teacher, she passed her P.U.C. and B.A. and M.A.
in English privately from Calcutta University and B.Ed.
from St. Xavier's College. Her results in Senior Cambridge
was III Division; P.U.C., - II Division; B.A. - Pass course;

M.A. - II Class and B.Ed. - I Class.

6.6.2 Teaching Career

GG mentions the following factors 1influencing

her decision to become a teacher :
She liked the idea of working with children.

She was afraid to go into the unknown world. She
was not much exposed to society in childhood, having
only mother for company and being educated in a convent
among women. She hesitated to work in an office  with
male colleagues even though she had done the Commercial

Course after school.
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So, the major attractions of teachging were,

1. Opportunity to work with young people

2. Respectability of the profession

3. Opportunity for rendering important service.

The Mother Superior in Convent and her mother influenced
her ‘decision to become a teacher mainly because it would

be a safer place to work for a lone woman.

GG lacked in self-confidence and had some complex
for her short stature and lack of a forceful personality.
She was not outgoing in nature and wanted to work behind
the scenes. But she felt she would have the confidence
to handle young children who would be too young to ridicule

her.

With the intention of becoming a teacher, GG came
to Calcutta and joined' T.T.C. in Loreto College. For
the first time she was a boarder and was very happy for
two -wyears. After passing she took a job in Loreto School
in Asansol and stayed there for five years. She wanted
to do B.A. privately but Burdwan University (Asanscl
came under its Jjurisdiction) would not permit her as
she had no second language. So she decided to come to
Calcutta. She applied in a number of schools but the
first offer came from the present school. So she joined
and stayed on. The main consideration was that the school

provided accommocdation to single teachers within the

premises.
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GG 1is teaching Home Science in Classes IX to XII
and 1is happy with the arrangement. She 1is completely
free to do her work - there is no restriction or inter-
ference. In fact she helped to draw up the syllabus and
revise it when Home Science was introduced first in ICSE,
her school being the first one to start the course. She
was sent by the school to Battersea College of Home Science
in England for four weeks for studying their courses

and methods.

GG spends 11-15 hours a week at home on teaching-
related work. She would choose to spend the extra ten
hours on private preparation. She thinks she works about

the same as most teachers in her school. .

Among her coné@poraries GG knows no outstanding
teacher. She felt proud when a few students got more
than 90%¥ in the ISC examination. She has felt ashamed
on one occasion when she expelled a charity boarder on
disciplinary grounds and later on found the girl was
on the streets, leading an immoral life. GG regrets that
if she had not been so harsh and expelled her from school

she could perhaps been saved.

GG thinks that teaching well and making students
work effectively 1is more important for a teachér, for

the main purpose of the school is to instruct.

She would like to teach underprivileged children

from difficult homes as school compensates for their



295

deprivation of home. Such children are wusually ready

to work and respond better.

The important satisfaction she receives 1is from
appreciation from pupils, past and present and the self-

satisfaction of doing a job well.

The pride she takes in her work and her sincerity
of purpose - trying to do her best for the students are
her greatest strengths. Overanxiousness and undue worrying

are her greatest weaknesses.

What she likes least about teaching are the heavy

load of corrections and the Exfernal Examination tensions.

GG regards teaching as a very stressful occupation.
The nature of the work - dealing with complex human beings
with their feelings, emotions, problems make it stressful.
Besides a teacher 1is never free from work - one carries

home correctionsand has to prepare for next day's work.

The main sources of stress in her working environ-
ment are - too short periods of 30 minutes which is not
adequate especially in Home Science with practicals and

too much work to do.

She suffers from certain stress related symptoms
like tension headaches, frequent forgetfulness, hyper-

sensitibility to criticism and back pain.

GG suggests the following measures for reducing

staff stress - improving teacher-pupil ratio and reducing
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class load; regular staff meetings and Departmental meet-

ings to discuss various problems.

GG spends 11 to 15 hours a week in giving private
tuition. She agrees whole-heartedly that private tuition
is a major source of stress for teachers. It leads to
loss of free time and relaxation; it continues classroom
atmosphere after school causing monotony and fatigue.
She thinks improvement of salary and perks would make
the women teachers stop giving tuition as they have duties
at home too. For men, the opportunity and temptation
of earning extra would be there but they may reduce the
number of tuitions. She also thinks it would lead to
gualitative improvement as people would willingly come

to the profession.

The general atmosphere in her staffroom is not
very healthy - there are a 1lot of tension, jealousy,

pettiness and groupism.

GG has made no genuine friends from among her
colleagues and cannot turn to any of them for help and
support. She rates her Principal as democratic and fair
and impartial. She feels that the Principal can be firm
and just in the face of external pressures. She can discuss

her problems frankly with the Principal.

GG thinks what she loses by being a teacher 1is
the free time after work is over. She did not €xpect

such improvement of salary when she had joined the profe-
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ssion. But she did not expect the work locad to be so
heavy and the students to be so casual and indifferent

about their work.

GG would again choose school teaching as a profe-
ssion and expects to remain in it. She has attended more
than 10 refresher courses and is prepared to spend her
own money and time for them. She is a member of teachers'
union as well as of professional association and journal.
GG 1s extremely satisfied with teaching as her occupation
but feels she has achieved average success as a teacher
(perhaps, her lack of self-confidence leads to such asse-

ssment).

GG's major 1interests and activities outside of
teaching 1is Social Work - serving in the Committee of
YWCA. She also 1is an examiner for Loreto TTC. She has

no time for other hobbies.

She rates 75% of her total 1life-space belong to

teaching.

6.6.3 Marriage and Family Life

GG 1s not married. She 1lives in the staffquarters
attached to the boarding with her mother. She 1is the
warden of the boarding and has extra duties to perform.
She is close to her mother and discusses with her everyday
about her work. She sometimes feels though that stress
caused by her work is affecting her behaviour with her

mother by making her unduly impatient and irritable.
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The main socurce of stress in her 1life 1is the routine
school work, boarding work and housework -~ leaving no

free time for relaxation.

6.6.4 Goals, Purposes and Values

The meaning or purpose in 1life 1is to be wuseful
and helpful to people and to give one's best in the line
one has chosen. The most important goal in her life now
is to gain some recognition in society, from her social

work.
é
GG 1is extremely religious - a practising Roman

Catholic and a regular Churchgoer. She has strong religious

faith and derives much peace and consoclation from it.

If she wepe to be born again, she would like to
be a woman but in better financial and social circums-
tances, in a close-knit family with brothers, sisters,
husband and children. She would 1like to be a lady of

leisure.

Values are very important in her 1life - the values
of honesty, integrity, 1loyalty to one's vocation, firm

religious outlook.

GG regards herself as traditional, following soci-

etal values.

She often has a feeling of loneliness, specially
at night, at bed-time, she feels lonely and frighteéed -

old mother, not many relations to depend upon, all alone
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in the world. She has a few selected friends who are

important in her life.

She does not suffer from a feeling of boredom.
Life is so busy that there is nog time for feeling bored.
She never experiences that 1life has 1lost 1its meaning

- it is full of activities.

6.6.5 Comments

GG had a lonely, secluded childhood - which led
to her lack of self-confidence, timidity and fear of
male company and the wide world. Her sheltered upbringing
in a convent among nuns contributed to such inhibited
personality. She selected the profession of teaching
because she felt safe among children a&d the feminine
environment of a girls's school. She has dedicated her
life to teaching and te improving her educational career
but she has a fairly high stress and burnout score. Though
she says she 1is satisfied with teaching, she would choose
the 1life of a flady of 1leisure' if she had an option.
She craves for a different 1life, at the same time she
drives herself too hard and is trying to achieve success
and recognition from teaching, shouldering the responsi-
bility of the hostel and constantly trying to improve

her educational qualification.

The negative factors in her case are her loneliness

and insecurity and fear of being left alone after mother's
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death; craving for a proper family life; lack of confi-
dence and a basic inferiority complex; not having any
friend among colleangs; too much of involvement in school
which leaves her tired and exhausted. These various fac-
tors, in combination, are producing stress and burnout.
She seems to be more 'worn out', tired by the routine
of daily school related work. She is deprived of the
fulfilment a woman receives from marriage and children
and the familial support system. She has no creative
hobbies or interests to take her mind off. Her world
revolves round the school and is confined to the school
building. She 1lives in quarters attached to the hostel
and has to supervise the kitchen and the dining hall

after school hours.

On the other hand she still tries to derive a
meaning in 1life from strong religious faith and clings
to it as an anchor. She is a regular Church-goer and
also participates in social work related to Christian
Church Organisation. A strong value system derived from

her religious upbringing also give a meaning to her life.



6.7.0 CASE STuUDY 7

RM : LOW PURPOSE - HIGH/MODERATE BURNOUT

Brief Description

Male; 52 years; Married; Bengali Hinduj; Trained
Post-Graduate; 25 years of Teaching experience; Teaches

in an English-medium Roman Catholic Boys' School.

Scores
PIL : 90 (Low)
SRM : 3 (Mod)
MIL : 42 (Mod)
MIT : 70 (High)
1SS . 175 (High)
SRS : 3 (High)
EEF : 35 (High)
EEI : 37 (High)
DF : 12 (High)
DI : 16 (High)
PAF : 30 (Mod)
PAL : 34 (Mod)
SATISFACTION 3 (Mod)

LIFE-SPACE OCCUPIED BY TEACHING : 35%

6.7.1 Early History

RM grew up in Calcutta in a large Jjoint family.
His father was a lawyer, mother had no formal education

and was "a housewife. He had five brothers and three
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sisters. The economic condition of the family was quite
good when he was a child. After 1946 riots the family
business was ruined and shops were destroyed and the
condition became impoverished. As a child, he had suffi-
cient freedom. With so many siblings it was not possible
for the parents to exercise much control. He had a busy
childhood among many cousins and neighbourhood peers.

.

There was no adjustment problem.

His school days were not happy. During the wartime
years of 1941-45, the family moved around. He joined
school in 1945 in Class VII. In that unsettled time many
students became turbulent, aggressive. Though it was
a reputed school, it was already deteriorating. Teachers
were old-fashioned, unsympathetic and indifferent - he
lost interest and did worse. There were no co-curricular
activities. He was bullied by bigger boys and did not
want to go to school, however, there were no serious

repurcussions.

But in college it was different. All the psycholo-
gical problems vanished. He took active part in social

activities and joined the Communist Party of India.

He had no affection or respect for his teachers
in school and never thought of becoming a teacher. But
there was one teacher who had impressed him greatly -

the History teacher who had a good physique and a sondrous
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voice; was well-mannered, friendly but distant; was inte-
rested in the subject; had a strong personality and did

not need to use corporal punishment.

The parents were concerned about his education
but they were so engrossed in the economic problems that
they could not give adequate time and guidance. His academic
career was average. He graduated and did his M.A. in
Hisfory from Calcutta University. And later on, B.Ed.
from Jadavpur University. He had a II Division/Class
in all examinations except B.Ed. in which he came 2nd

in the University.

6.7.2 Teahing Career

RM never consciously planned to become a teacher.
From 1951 to 1956 he was involved in active politics.
Being an active member of the Communist Party, there
was police reporf against him. He got a job as an Upper
Division Clerk in the P & T Department but thought he
would not be confirmed due to police verification. So
he took a job in a school. There was no positive factor
in favour of teaching. Anyway he never thought of a career
but of a revolution! His strong idealism worked against
hankering for security, prosperity and social status.
He did not consider other occupations for the same reason.
However, he knew he would be successful as a teacher.

He was a good speaker, was used to giving fiery, political
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speeches. Also, in the course of party work he had mixed

with many young people.

RM taught for one year in a village school and
for nine years in a Government-aided school in Bally,
80% of the teachers in the school were Communists. After
the Chinese aggression, in 1962, the Communist party
became divided. All other teachers joined the C.P.M.
he alone remained with the C.P.I. But, he left the school.
He worked in 3/4 schools for short periods and then became
the Political Confidential Assistant of Biswanath Mukherjee,
the Irrigation Minister in the first united front (Leftist)
government 1in West Bengal. But he was getting gradually
disillusioned with the Communist party and politics as
such. He left the party in 1972 and joined the present
school in 1974.

RM teaches History in Classes VI to X - his subject
of specialisation. He is also teaching Bengali as a third
language in middle school but does not find much satis-
faction from it as pupils are not interested in it because
third language is discontinued in Class VIII. He is abso-
lutely free to teach as he thinks best, there is no inter-

ference from the authorities.

RM spends about 1-5 hours a week on working at
home on school-related work. He would like to spend the
extra 10 hours for counselling individual students, He

feels he works about the same as most teachers in his

school.
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RM considers Amar Ghosh, a lecturer 1in Jadavpur
University an outstanding teacher among the contempo-
raries. He knows his subject well, has a good personality,
is an excellent speaker in both Bengali and English and

creates a strong impression on students.

_ He felt especially proud when History results
which were very bad in the school improved considerably
after his joining. After three months of his teaching,
all passed. Next year, 60% of students gotl above 60%
marks in the final -examination and he was congratulated

by the Head.

He now feels ashamed for introducing politics
in schools among the young impressionable minds when
he was an active Communist but at that time did not realise

its harmful effects.

He thinks teaching well and getting students to
work effectively 1is more important for a teacher than

being friendly and close with students.

He would 1like to teach creative and intellectually
demanding students as it will be interesting and challen-
ging. He would also like to teach underprivileged children

which would make his work rewarding.

In the existing education system he hardly receives
any satisfaction from teaching except helping some young

persons to get some education and enlightenment. This
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satisfaction 1is also limited as the whole system has
become completely examination-oriented.
e
He thinks his greatest strengths,in his ability
to present the 1lessons effectively and in his knowledge

of History. His weakness 1is his lack of patience - he

loses his temper very easily.

RM thinks teaching is gradually becoming stressful
in India too. Disarray in social order, decline in public
morality are being reflected in the educational system.
Conflicts, politics and social tensions are making their
impact in school. Students are not really interested
in learning; nor are teachers really interested in educa-
ting - in the majority of schools. In these schools stress
arises from relation with authorities, management, parents
and politicians - factors are extra-academic. In a Mission-
ary School tension and stress are more academic, to see

that the pupils achieve more.

The main sources of stress for him are (1) the
unsatisfactory staff-student ratio and too many teaching
periods, and (2) lack of mental adjustment with his collea-

gues.

He thinks reducing teaching periods to madmum
four a day; associating teachers with daily administration
of, the school and policy-making and decision-making;
and improving salary and other facilities would 'help

to reduce staff stress in schools.
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RM does not give any private tuition. He regards
it a major source of stress in the life of school teachers
as there is no free time, the teacher 1is fatigued and
does not have the energy to give his best in the classroom.
He does not think improving salary and perks would stop
the practice though some teachers would do less tuitions.
But if the teacheps are forced to do some academic work
like writing papers or doing some advanced course and
given incentives for it, then the spare time would be
spent on these instead of onh tuitions and would lead
to improvement of teaching. Improvement of salary and
other benefits would make teachers more. committed to
some extent even under the existing circumstances. Status
would come with money and will make teachers less frustra-
ted; better students will join the profession and they
would not like to lose their job easily - some discipline

would come.

The atmosphere in his staffroom is generally frien-
dly but sometimes become quite tense because of the perso-
nal complexes between teachers. He has made no genuine
friends from his colleagues and has no social relation

with any. He prefers to keep a friendly distance.

RM regards the Pincipal as more or less democratic.
He 1is not always fair in his dealings with the staff;

however, this is not favouritism but inconsistency, perhaps
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arising from his lack of experience. He does not have
the requisite strength of mind to withstand various press-
ures and be firm and Jjust. If he has any problem in work
RM can discuss with the Principal but not any personal

problem.

RM thinks he loses money, social recognition and
status by being a teacher. He did not find teaching in
any way better than what he had expected. The 1lack of
proper academic atmosphere in schools is worse than his

expectation.

RM would not choose school teaching as a profession
if he had a chance to do it all over again. He would
perhaps choose Archeology and Museology, stemming from
a genuine interest in History. He ofcourse expects to
remain in. the profession - it 1is too late for a change.
He would 1like his daughter to be a teacher but not his
son. He has so far attended 4-5 refresher courses and
is prepared to spend his own money and time upto a moderate
extent. He is a member of teachers' wunion but not of

any professional assocciation or journal.

RM is equally satisfied and dissatisfied with
teaching. He thinks he has achieved average success as

a teacher.

His major interests and activities outside of

teaching are water-colour painting and clay modelling



309

and an academic interest in 19th Century renaissance in
India with especial reference to Rammohan Roy which he
has been studying for a number of years. These are more
important parts of his being. Teaching 1s mainly a means
of earning money for him, so he gives it a professional
importance and wants to do it with sincerity but teaching
is not an essential part of his being and existence.
So, perhaps, about 35% of his total life space and interest

is occupied by teaching.

6.7.3 Marriage and Family Life

RM married quite 1late, about 9 years back. His
life in the beginning was devoted to politics. So there
was no time or thought for marriage. He did not allow
himself to be attracted to anyone - he was fully dedicated
to party work. At the age of 43 he went in for an arranged
marriage. His wife 1is a Library Science graduate but
does not have a job. His wife does not take a genuine
interest in his work though if he had a serious problem
or worry he would discuss it with her. They communicate
at the same wave length in some levels but not in some
others. There is some distance, but perhaps it is inevi-

table as it is in his nature and present with other persons

also.

RM has no children. A daughter died in 1979 at
the age of three. He feels that his work is preventing

him from giving adegquate attention to his wife and affe-
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cting his behaviour with her, however, she does not comp-
lain about it. There are 1less than 4 family members.

And the monthly income of the family is Rs.1,001-Rs.2,000.

His marriage and relationship with wife 1is average
and comfortable. There is no major conflict. Basic roman-
ticism was steam-rolled by Marxist training but perhaps

now tries to seek expression through painting etc.

The main sources of stress in his life are two.
Firstly economic hardship as his wife 1is not earning
and he does not do private tuition because he wants free
time for his own studies and interests. Secondly, he
is extremely distressed, frustrated and disillusioned
with politicians and leaders and the continuing deterio-

ration of the country.

He experiences certain stress-related symptoms
like inability to make decisions, inability to concentrate,
excessive smoking, frequent forgetfulness. His reaction
is withdrawal - he does not come to school for a day,

and rationalising - arguing with oneself.

6.7.4 Goals, Purposes and Values

’

The meaning and purpose of life for RM 1is to contri-
bute to the well-being of humanity and society in some
way. Life would be meaningful for him if he could achieve
"true' socialism in the éountry to eliminate poyerty
which is not possible by any other method. However, he

has not been trying for it during the last ten years
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as he feels that his efforts were not making any real

contribution to it.

The more obvious goals at the moment 1s to look
after his family members and dependents -~ wife, mother.
And to acquire knowledge and share it with others for
the well-being of society. At present he feels he 1is
doing something meaningful. He had changed six schools
in the previous 18 years but for the last ten years have
remained in the present school and has been confirmed.
In this school working conditions allow one to work -

there are no dirty politics or personal interest.

In his youth he was fully an atheist. Still now
he does not believe in institutional religion and tries
to be awéy from it. He believes in a personal religion
but 1% still waiting for evidence of God's existence

which could be expected from his Justice and goodness.

If he were to be born again he would like to contri-
bute to the world through social service and growth of

knowledge.

Values are very important for him - 1important
for the sake of one's own humanity because without values
one would go on floating in the current of 1life, there
would be no stability. The important values for him are
truth, beauty, integrity and sincerity. He does not regard
himself a traditional. He 1is gradually becoming indivi-

dualistic - heused to have many friends but now has become
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more or less a loner. He often experiences a feeling
of loneliness, after work. He does not wusually suffer
from a feeling of boredom or feel that 1ife has lost
its meaning. To avoid life becoming meaningless, he pur-

suits his interests.

6.7.5 Comments

RM is a rare type among teachers - his life has
been out of the ordinary. He did not join the teaching
profession for the wusual reasons. He started teaching
as a means of earning some money, but basically with
the aim of sowing the seeds of Marxist ideas among the
young, Aimpressionable minds. Today as a péson disillu-
sioned with the workings of political parties he regrets

the harth he might have done.

His experience with a number of indigenous schools
in the suburbs of Calcutta left him completely disillu-
sioned with the education system. The schools were domi-
nated by party-politics, the general atmosphere was viti-
ated by vested interests and no one really cared for
the students. His disenchantment with Marxism as well
as the schools have made him a frustrated, embittered
man and is the main cause of his burn out. Theprogressive
loss of the strong idealism to which he dedicated his
life for more than twenty years have left him frustrated
and disillusioned with +the whole social system. He is

gradually withdrawing himself from society and is becoming



313

a loner. He cannot get along with his colleagues as he
cannot find any common point of communion with them.
He 1is different from them -~ because of his principles,
his idealism, his varied experiences, his mentality.
He 1is very pained by the corporal punishment inflicted
by his colleagues on students. When the interview was
going on in the staffroom, one teacher was chastising
teenager with a few strokes of a cane. RM was disgusted
and told the investigator that he never resorted to such
behaviour. The progressive loss of 1idealism, commitment
and enthusiasm have led to burnout. His stress is caused
not by the day to day functioning of the school and class-
room problems but the wider and more deeprooted malaise
in the society and the dehumanising‘poverty in the country
for which he sees no solution. His PIL . :- 1s low. SRM
and MIL are moderate while MIT is high. He is quite satis-
fied with his present school. He tries to find some meaning
in life through artistic expression and aéademic study.
He 1s wunable to relate easily with others - there is
a distance even with his wife. The same 1inability is
perhaps noticeable in the importance he assigns to effici-
ent teaching in preference to friendliness and closeness
to students. He 1is very frank and honest in admitting
that teaching occupies an insignificant part of his total
existence, it 1is just a means of earning a livelihood

r

and nothing more.
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6.8.0 CASE STUDY 8

AH : LOW-PURPOSE AND HIGH/MODERATE BURNOUT

Birief Description

Male; 40 vyears; Married; Bengali Muslim; Trained
Post-Graduate, LLB; ' 15 years of Teaching experience;
Teaches 1in Govi. School for Mohammedan Boys - a premier

institution in India but now on a total decline.

Scores
PIL : 80 (Low)
SRM T 2 (Low)
MIL : 44 (Mod)
MIT : 58 (Low)
TSS : 181 (High)
SRS : 2 (Mod)
EEF : 39 (High)
EEI = 40 (High)
DF : 18 (High)
DI : 23 (High)
PAF : 43 (Low)
PAI : 29 (Mod)
SATISFACTION 3 (Mod)
LIFE SPACE OCCUPIED BY TEACHING : 25%

6.8.1 Early History

L

AH grew up in a village in West Bengal. Father's

occupation was farming and trading as a side business
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- education was upto primary level only. Mother had no
formal educétion and was a housewife. AH was the youngest
among four boys and one girl. He 1lived in a wmuclear
family and the economic condition was comfortable. He
had a few friends but was not basically lonely. He had

no adjustment problem.

AH's school days were happy though the standard
of the school was poor - being a village schocl. He respec-
ted and feared the teachers, who were sincere though
not very knowledgable. He never thought of becoming a
teacher at that time. He cannot think of any outstanding
teacher he had who influenced his personality. His father
died when he was 5 years old. His eldest brother who
was twenty at that time took over the guardianship of

the family. The family was concerned about his education.

AN

Academically he was above-average. He did his
Intermediate from Berhampore and B.Sc., B.Ed., M.Sc.
in Mathematics and LL.B. from Calcutta University. He

obtained a High II Class in all the examinations.

6.8.2 Teaching Career

AH chose teaching as a career because of the spare
time it offers. The major attractions that teaching held
for him were :

1. Easy availability of the profession ;

2. Long wvacations and convenient working hours

3. Respectability of the profession
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AH did not consciously choose teaching as a profe-
ssion. After M.Sc. examination, he worked in a village
school for 8 months on a leave vacancy. He had found
it easy to teach; and thought he could continue. He did
not analyse the qualities he had which would be suitable

for the work.

He got to know of a vacancy in the present school
through a friend and applied. Being a Government School
it had better pay scale, pension benefits and more secu-
rity; and being a muslim school, he would find it more

congenial -~ many of his acguaintances were on the staff.

He teaches mostly in the Morning Section which
leaves the whole day free. After joining 1in ,Caicutta
he passed LL.B. Now he works in the day as an Income-tax
Assistant on commission basis in the Law Firm of a C.A.

friend.

AH is teaching General Science in Classe§ III
and V which he 1is not happy to teach and Mathematics
in Classes IX and X in the Day Section. He would prefer
to teach all higher classes. He 1is absolutely free to
carry on his teaching work. He spends 1-5 heours a week
at home on his work. He would like to spend the extra
10 hours on counselling individual students. He thinks

he works about the same as most teachers in his school.

AH does not know of any outstanding teacher émong

his contemporaries. He cannot think of any occasion when
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he felt especially proud of something he had achleved
as a teacher or when he' felt ashamed or regretful. He
thinks warmth and friendliness in a teacher 1is more
effective than teaching efficiently. He would like to
teach a group of nice kids from average homes who are

respectful and hardworking.

He does not receive any real satisfaction in his
work as a teacher. He failed to think what 1is his greatest
strength as a teacher. His greatest weakness is his short

temper .

AH regards teaching as a stressful occupation
but not in this school where everyone takes it easy and
hardly any work 1is done. Students come from poor muslim
homes (fruitsellers, rickshaw-pullers etc.) where parents
are indifferent towards education. Attendance is irregular,
motivation and interest 1low. 'Teachers are also apathet@c
and disintersted. So there 1is nothing in his working
environment which causes stress for him. He has grown

to take it easy and do the least and is more interested

in his legal work.

In general, he recommends the following measures

to reduce staff stress in schools
- better teacher-pupil ratio

- scope for applying the methods and techniques

E

taught in B.Ed.

- residential quarters near school.
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AH does not do private tuition (the investigator
is not sure how far this information is correct. As a
teacher in a Government School, the subject is not offici-

ally allowed to give private tuition but everyone does).

He regards giving tuition a major source of stress
for teachers, but does not think majority would stop
the practice even 1if teachers' salary and perks were

made similar to those of a _Class 1 Government Officer.

He does not think only improving the financial
benefits would improve the quality of teaching or commit-
ment of teachers. It would depend more on the school

environment.

The general atmosphere in his staffroom 1is not
healthy. There is a great deal of tension, jealousy and
groupism among the staff. He has a 'few genuine friends
among his colleagues with whom he socialises and to whom

he can turn for help and support.

AH does not feel the Head is completely fair and
impartial 1in his dealings with teachers, and he tends
to be autocratic. He tries to be firm and Jjust but not
very effectively. AH can discuss his work problems with

the Head but not his personal problems.

AH thinks he loses sccial status by being a school

teacher. He did not expect much when he Jjoined teathing
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so he cannot say whether and how it has turned ogut to

be better or worse than his expectations.

If he had to do it all over again, he would not
choose téaching. He expects to remain in the profession
as it is now too late and difficult to change over. Besides
it is for him like a part-time work and very convenient.
He would not 1like his son ’or daughter to be a school

teacher.

He has not attended any refresher course but 1is
prepared to spend his own money and time for it. He is
member of teachers' union but not of any professional

association or journal.

He is equally satisfied and dissatisfied with
teaching as a career. He feels he has achieved average
success as a teacher. His major interests and activities
outside of teaching is his legal work (which is a liveli-
hood) and visiting friends and relatives - he has no
hobbies or interests. About 25% of his total 1life space

belongs to teaching.

6.8.3 Marriage and Family Life

AH has been married for ten years. It was arranged.
His wife 1is a graduate but does not work. His wife does
not take much interest in his work, he does not talk
to her about his work, unless some serious problem arises.

He cannot discuss many matters with her as he feels she
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will not really understand or appreciate. There 1is no

great emotional and mental involvement with his wife.

He has three children. Total number of family
members is five. His total monthly family income is between
Rs.1,000 - Rs.2,000 (which again is 1likely to be not

true).

He does not think his teaching work is preventing
him from giving his family adequate time or attention
or affecting his behaviour towards them. There 1is no

stress in his personal life.

6.8.4 Goals, Purposes and Values

AN

For AH, there is no ultimate meaning or purpose
of life. The most important goal in his 1life is to live
in comfort and harmony with his family without being

dishonest.

Religion 1is not very significant 1in his 1life.
He cannot say what contribution he would make to this
world if he were to be barn again as Islam does not believe

in rtebirth.

The important values for him are - discipline,
respect to elders, honouring one's word and commitment.
He follows societal values, though not very rigidly but

does not dare to flout conventions.

He does not have a feeling of loneliness. He occa-

sionally suffers from a feeling of boredom, especially



when he 1s visiting his village home. He does not feel
that 1life 1is without meaning - he 1is satisfied. Once
only he felt that way, when his eldest brother migrated
to East Pakistan after partition but he got over the

feeling in time.

6.8.5 Comments

AH seems to be typical of that class of teachers
whom the critics of the teaching profession like to point
cut as the stereotype of the Indian School teacher -
disinterested in the profession, who wuses it only as
an easy means of earning some money. He 1s honest about
his 1lack of involvement with his teaching work, which
gives him '‘neither any satisfaction nor causes much stress.
He is a low-level functioning person, who does not think
deeply about life or society and exists on a very superfi-
cial 1level. He has no frustration, no restlessness, no
creative hobbies or interests. His PIL and SRM are low
- he finds his life as 'slightly meaningful' but obviously
does not try to understand deeply why it 1is so and how
it could be made more meaningful. His 7SS 1is high and
SRS is moderate - the high TSS score is rather surprising
as he says that there is no stress in his school. But
when he responded to TSS, he was probably thinking of
the situation in most schools. His feelings of emotional
exhaustion and depersonalisation are high - he 1is not
interested or involved in his students encugh to care

for them. Because of the absence of any challenge or
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stimulation derived from his work he 1is burned out. But
then as he has a parallel occupation which takes more
of his time and energy, it 1is difficult to say 1if the
fatigue 1is caused by teaching only. In all probability,
the contribution of teaching would be the least. AH very
honestly admits that teaching occupies only 25% of his

life space.

AH is not really a case of burnout because burnout
presupposes some initial commitment, idealism and expecta-
tion. Rather he seems to be a case of 'rust out'. He
himself was an average person with no high ambition or
tendency for introspection and self-analysis. Unfortunately
he joined a school which is one of the worst in the city
and which completely destroyed whatever initiative and
spark he has had. Perhaps in a more challenging atmosphere,
he would be a different person. It 1is a great pity that
the school with its beautiful, spacious colonial building,
qualified teachers and all facilities have gone to seed
from sheer neglect. It has two sections -~ Urdu and Bengali-
medium. The Urdu section gets students from under-privile-
ged homes with no ‘tradition of education. The school
cannot admit boys of other religion. There are not enough
students in many classes. But due to political pressures
the school cannot change its character or admission policy

and it is a total waste of money, facilities and manpower.
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6.9.0 CASE STuDY 9

RA : LOW-PURPOSE AND HIGH BURNOUT

Brief Description

Male; 33 years; Married; Bengali Hinduj; Trained

Post-Graduate; 6 years of Teaching experience; Teaches

in a Bengali-medium Boys' School with a fairly good reputa-

tion and officially recognised as a model school.

Scores
PIL : 68 (Low)
SRM : 2 (Low)
MIL : 44 (Mod)
MIT : 60 (Mod)
TSS : 115 (Low)
SRS : 4 (High)
EEF : 35 (High)
EEI : 46 (High)
DF : 15 (High)
DI : 19 (High)
PAF : 30 (Mod)
PAI : 29 (High)
SATISFACTION 3 (Mod)
LIFE SPACE QOCCUPIED BY TEACHING : 30%
6.9.1 Early History
RA grew up in a village in the Howrah district
in an impoverished 1lower class household. His Ffather's



education was upto primary level and occupation hawking -
he would carry the goods and sell from door to door.
Mother was illiterate. There were_ five boys and three
girls - the subiegt was the eldest. Mother was the disci-
plinarian and the stronger influence on the children
-~ father was busy in eafning a livelihood. RA was basically
a lonely child and did not have many friends. The struggle
for existence and money becoming more scarce as the number
of siblings grew always created problem. RA was self-
conscious and lacked confidénce in mixing with people.
As an adoclescent, on entering college which was coeduca-
tional, he had suffered from extreme shyness and had

difficulty in interacting with the opposite sex.

His school days were ordinary. He went to a Govern-
ment-aided high school in his wvillage, which was of an
average standard. He had no 1liking for the school but
he had a strong desire to study and do well. He did not
have a very flattering immage of teachers who were just
ordinary. He <cannot think of any outstanding teacher
who had influenced his personality. And he never thought
of becoming a teacher at that time - he had no definite

aim.

His father was indifferent towards his education.
Mother was more concerned and encouraged him to study
inspite of all the economic pressures. But mainly he
was self-motivated. He was academically goad - among

his own school peers. In Higher Secondary he obtained
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a I Division and the Central Government Loan Scholarship.
He passed B.Sc. from a college in Howrah with 53% and
a II Class and M.Sc. in Chemistry from Calcutta University

with 48% marks and B.Ed. with a II Class.

6.9.2 Teaching Career

RA did not choose teaching as a career. He wanted
to go into research but did not get a chance due to low
marks in M.Sc. For the same reason he could not get a
college teacher's job. He never wanted to come to school

teaching because of the low status of school teachers.

During <college and wuniversity, for six years,
he maintained himself by a number of private tuitions
and daily commuted for four hours from his village home
and back. By the end of the day he was so tired that
he had no energy left for studying. That was the reason

for his unsatisfactory results.

The financial burden and frustration caused frequent
depression. The burden had increased as family grew and
as the eldest son, he was expected to take over some

of the responsibility.

His main desire and effort went into finding a
research post and he did not give much attention to other
office jobs. He did not try seriously for a bank job
as he was not interested in that kind of work. Eventually,
he made part-time arrangement for research - for one

year worked in a project in Science College without any
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From 1977 to middle of 1978 he worked as a part-
time "teacher in a couple of wvillage schools. Then was
appointed as a regular teacher in 'Plus 2' classes on
Rs.390/- a month. Throughout this period he continued
his research activities and interest but was irregular
due to fatigue and strain (school upto 2 p.m., then two
hours Jjourney to Science College for three or four hours
of work and another two hours to return home). He continued
this way for another couple of years. He wanted to get
a teaching post 1in Calcutta, near Science College to
be able to continue research. So he joined the David
Hare Training College for B.Ed. in 1980 and stayed in
the hostel and for the first time was relaxed and enjoyed
the course. Two months after completing B.Ed. he Jjoined

the present school.
The major attractors in teaching for him were

1+ Long vacations and convenient working hours.
2. Easy availability of the profession.

3. Interest in particular subject.

Therefore, no one influenced his decision to become
a teacher. Economic circumstances and ordinary result
in M.Sc. which did not qualify him for a college post

or. research fellowship pushed him to school teaching.

r

As it was not a chosen career, he did not analyse

consciously what qualities he possessed that would help
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rest in his own subject, Chemistry, must have made him

confident.

What attracted RA to his present school was 1ts
proximity to Science College which would make it easier
for him to carry on his part-time research activities.
And if research plans failed there would be greater scope

for fimancial improvement through private tuition.

RA teaches Chemistry 1in Classes IX to XII and
Life Science in Class VI ‘and VIII. He would prefer to
teach Mathematics instead of Life Science in the Jjunior

classes.

He is not free to teach as he thinks best; he
cannot conduct practical <classes or laboratory-based
teaching because of shortage of equipment and laboratory

facilities and too many teaching periods.

He spends 6-10 hours a week at home on his teaching-
related work. He would like to spend the extra ten hours
on parent conferences. He thinks he works harder than

75% of his colleagues.

He knows an outstanding teacher among his contem-
poraries - a present colleague who teaches Bengali. A
great scholar in his own subject and Mathematics, knows
seven languagues; participates and organises dramatics

and cultural activities; has an attractive personality

and 1is an excellent speaker; patient and -understanding
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with pupils, never hits students. (The same teacher menti-

oned by SKS, Case Study 2)

He felt wespecially proud of some occasions when
he was teaching in the previous school which was in a
rural community. For example, after conducting dramatic
activity successfully for children or helping some students
to enjoy a lession. In that school there was a greater
community feeling, it was like one family, children came
from poorer homes and he often had a sense of achievement,
of doing something really worthwhile. 1In the present
school most teachers are self-centred and commercial;
students are also not much interested as majority have
private tutors and they do not give much attention or

respect to teachers.

RA gives more importance to warmth and friendliness
to students as rapport 1is necessary to elicit proper
response from them. He would like to teach creative and
intellectually demanding students as this will motivate
him to increase his frontiers of knowledge and keep him
up to date. He would also like to teach underprivileged
children because he himself came from such a background

and would understand their mentality better.

Though he 1is still frustrated, he gets some satis-
faction from teaching young people. His greatest strength
is his command and interest in his subject. His weakness
is bhaving occasional bouts of depression which makes

him less alert and effective in class.
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RA regards teaching as extremely stressful as
an occupation. What he likes least about teaching as
such 1s the heavy load of corrections and the teaching

load - too many periods to teach.

For him especially the main sources of stress
are (1) living a long distance from school and spending
four hours daily in commuting and (2) unnecessary inter-

ference from authorities.

He thinks reducing class load, improving teacher-
pupil ratio and improved equipment and facilities besides
improving teachers salaries (e.g. Rs.2,000 a month salary +
Rs.500 houserent + LTC + Medical facilities) would help

reduce teacher stress.

RA spends 6-10 hours a week on private tuition.
He agrees that tuition 1is a major source of stress 1in
the life of teachers as it allows no free time and more
responsibility for achievement of private students. He
thinks if the financial benefits were improved as suggested
above, teachers would do much fewer tuitions and some
may stop altogether. He believes that it would improve.
the quality of teaching as better students would be attra-
cted to the profession and many from the existing ones,
released from the burden of earning extra from tuitions

would give more attention to their work.

The general atmosphere in the staffroom is friéndly

and cooperative. He has Jjust one or two genuine friends
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among his colleagues to whom he can turn for help and
support. He rates the Head as 'fairly democratic' and
not completely fair or impartial in his dealings with
the staff. He does not feel the Head can be firm and
just and withstand pressures, mainly in administrative
matters. He 1is not confident that the Head will always
be cooperative if he had any problem in work and he cannot

discuss his personal problems at all with him.

RA thinks he loses social status and recognition
by being a teacher. When he Jjoined he did not expect
the pay scales to improve even this much. However, the

educational environment is worse than what he had expected.

He would not choose school teaching again as a
profession. He would go in for scientific research. He
is wundecided if he would remain in school teaching. He

would not like his son or daughter to be a school teacher.

RA has not attended any refresher course so far.
And to a moderate extent he 1is ready to spend his own
money or time for it. He 1s not member of a teacher's

union but is member of a professional association.

He is equally satisfied and dissatisfied with
teaching and feels that he has achieved average success

as a teacher.

His major interests and activities outside of
teaching are his research activities which he 1is still

continuing halfheartedly (there 1is hardly any time) and
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social work in his wvillage community. He thinks about
30% of his total life space and 1life interests belong

to teaching.

6.9.3 Marriage and Family Life

RA has been married for five years to a girl from
his wvillage whose family was known to his father - a
girl of his parental choice. Her education is upto primary
level only. There 1is no real communication between him
and his wife. He does not talk to her about his work
or problems or desires or frustrations. They do not operate
at the same wave length. The relationship 1s not very
close, there is a great mental disparity between them
because of her lack of education. There is not much emotio-
nal involvement. He is not attracted to her, so physical
involvement 1is wunsatisfactory. He has a four year old
daughter. He does not feel that his work 1is preventing
him from giving adequate time and attention to his spouse

or child.

The main source of stress in his life are financial
difficulties and daily commuting for four hours which
saps his energy and free time. Total number of family
members living together is ten - his parents, wife, child,
himself and five younger siblings. Two brothers had studied
upto school level only and are working in Bombay as jewe-

llers (making ornaments). Family liability is a source of

stress. His total monthly income 1s 1less than Rs.2,000.
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6.9.4 Goals, Purposes and Values

For RA, meaning and purpose of 1life 1is derived
from making some contribution to knowledge through meaning-
ful research and from helping deserving students who
cannot go in for higher education due to poverty. The
more general goal in his 1life is to have a harmonious
family 1life, though he sometimes has a féeling that one
is really alone, everyone 1is after some self-interest.
The most important goal is to attain his Ph.D. and complete

his research.

Religion is not very important in his 1life. He
has no faith in institutionalised religion. He 1is more

concerned with serving humanity.

If he were to be born again, he would 1like to
be born in an upper middle class or rich family but with
the same mentality and sensibility. He would 1like to

make some original scientific contribution to the world.

Values that are most important for him are Eespect
to humanity, self-confidence; independence and selfreliance

in a socially-acceptable manner.

He feels the need to be individualistic where
societal values are concerned but he had often given
in to traditional norms and expectations due to circums-
tances or family pressures and did not have the strength

to resist (e.g. his marriage).
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He often has a feeling of loneliness arising from his
frustrations which he cannot express to others. He never
opens himself fully to another person, even to his close

friends.

Sometimes he feels so frustrated and oppressed
by his experiences in 1life that life seems to lose all
meaning. He tries to get out of such depression by reason-

ing with himself.

6.9.5 Comments

RA is an embittered, frustrated person. who came
to school teaching as a last resort. He is obviously
burned out and accepts teaching as a necessary evil.
His heart is not in the profession, he would not choose
teaching again and would not 1like his children to become

school teachers.

The negative factors in his case were his poor
and depressing background, not vary happy memories of
school days, no role model in an admired teacher. However,
inspite of gruelling poverty and lack of education in
the family he had the desire for educatioﬁ and knowledge
and research which had kept him going in the face of
sa much hardship. But he feels all the more frustrated
because he has not been able to do what he has wanted

sg intensely.

7

An indifferent and frustrating marriage to a partner

for whom he feels no attraction and has no mental communion
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is another factor contributing to stress and burnout.

He has no real friend‘. or relative with whom he
can open up and communicate. He has become more of a
loner. He is a misfit in his family because of the dispari-
ty in education and mental level. He 1s so oppressed
by his life and failure that he often has bouts of depre-
ssion and stomach upsets which are likely to be psycho-
somatic. His PIL and SRM are low and he seems to be very
depressed and graduall§ losing interest even in his resea-

rch and regarding it as a hopeless dream.



6.10.0 CASE STuDY 10

MM ¢ LOW-PURPOSE AND HIGH-MODERATE BURNGOUT

Brief Description

Female; 33 years; Single; Bengali Hindu; Trained
Graduate; Four vyears of Teaching experience; Teaches

in new English-medium Coeducational Private School.

Scores
PIL : 66 (Low)
SRM : 2 (Low)
MIL : 41 (Mod)
MIT : 59 (Low)
TSS : 177 (High)
SRS : 3 (High)
EEF : 36 (High)
EEI : 39 (High)
OF : 12 (High)
DI : 18 (High)
PAF : 33 (Mod)
PAT : 36 (Mod)
SATISFACTION 4 (High)

LIFE SPACE OCCUPIED BY TEACHING : 40%

6.10.1 Early History

MM grew up in a number of cities like Shillong,

,Cuttuck, Calcutta as her father was in the Central Govern-
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ment and in a transferable Jjob. Father was a qualified
Chartered Accountant. Mother had studied upto Class VIII
and was a housewife. The subject was the eldest of two

brothers and three sisters.

The economic condition of the family was comfor-
table. She had a strict upbringing - values and discipline
were often imposed. She was basically a 1lonely child,
suffered from shyness and had difficulty in mixing with

other children.

MM studied in five schools due to father's trans-
fers. Her school days were not very happy. She was not
very good in studies, failed occasionally. Private tutor
was provided after she failed. Some of these schools
were good, some were average. However, the frequent changes
affected her studies, she had difficulty in adjusting
to a new environment, new teachers and classmates because

of her shyness and lack of confidence.

There were other family problems. There were often
open conflicts between the parents. The subject suffered
from acute jealousy of the brother, just eighteen months
younger who had a more outgoing personality, who was popular
and good at various things. Mother was definitely partial
to the son. After a few years, the younger sister devé~
loped polio and mother brought her to Calcutta for treat-
ment and stayed there for three yeafs. During those .years
her education was neglected and generally the family

was disrupted.



337

MM had teachers who were of average calibre. She
did not admire or herco-worship or idolise them. She never
thought of becoming a teacher then, in fact she had no
ambition or thought of a career. She remembers one teacher
though, her Mathematics teacher 1in Classes IX and X.
She was very supportive and encouraging and this led
to improvement in MM's mathematics and also in many other

subjects.

Parents were concerned about her education and
kept track regularly but because of circumstances had

to neglect it to some extent.

Academically MM rates herself ‘'bad'. She had her
college and wuniversity education in Calcutta. She did
B.A. in the pass course. In Higher Secondary examination
she had a III Division. She passed B.Ed. with a II Class.
She was in the final year of M.A. Class of Jadavpur Univer-

sity at the time of the interview.

6.10.2 Teaching Career

Teaching was MM's first choice. Major attractors

were -

1. Respectability of the profession.
2. Easy availability of the profession.

3. Opportunity to work with young people.

She had considered law as a possible occupation

but not having a good power of expression, decided against
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it. She also decided against an office job as it needed
wé%ing with male colieagues. Parents were very strict,
male friends were not allowed and the parental restrictions
had become internalised in her as her own inhibitions.
The points in favour of teaching were safety, respectabi-

lity and not having to work in close proximity of men.

MM  thought about a career late. After graduation
her mother died and she had to remain home and take over
mother's responsibilities and look after younger siblings.
Her father influenced her decision to become a teacher.
She did B.Ed. in 1980 and started teaching. She did not
think clearly if she had any gqualities that would be

suitable for teaching.

An acquaintanceé.. known to the administration refe-
rred her to the school. Proximity to her residence and
easy availability attracted her to it. She teaches English
and History in Classes V, VI and VII and also Arithmetic
in Classes VI which she does not 1like to teach much.
She 1is not fully free 'to teach according to her liking
because of the heavy syllabus and rigid rules fixed by

the Head.

MM spends 1 to 5 hours a day at home on teaching-
related work. She would spend the exta ten hours for
private preparation. She feels compared to most teachers
iﬁ her school, she works harder. She does not know of

any outstanding teacher among her contemporaries. She
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feels proud when compared to other teachers she finds
she committed less errors in her work. She has occasionally
felt bad after being forced to punish a student. She
thinks teaéhing well and making students work 1is more
important for a teacher than warmth and friendliness
to students. She would like to teach nice kids from average
homes who are respectful and hard woking as they aré
less trouble. Her greatest strength as a teacher is since-
rity and her weakness 1is her 8loth in éorrections, record

keeping etc.

She receives satisfaction from the company of
children who are devoid of complexity and adult rtivalry
and pettiness and from the pleasure she gets from teaching

English.

J

MM regards teaching as one of the most stressful
occupations, much more stressful than bank or office
work. The things which she likes least in her Jjob 1is
the paper (clerical) work like keeping record of marks,
report books etc. and the arbitrary rules and regulations

of the Head. These are the main sources of stress for

her.

Reducing the heavy syllabus and teaching 1load
and improving teacher-pupil ratio ©besides improvement
of salary and other benefits would help to reduce staff

stress.



MM does not give private tuition. As she 1is busy
in the evenings with her M.A. class, she has no spare
time. However, she regards it as a major source of stress
for teachers. It 1leaves them tired and exhausted and
they have no energy or enthusiasm left for teaching in
class. She does not think improving the salary and perks
would stop the practice because greed has entered the
minds of teachers, a general phenomenon of today's society
which has become commercial and money-minded. It would
not improve the quality or commitment of teachers - there
is a general lack of sincerity and dedication in all

walks of 1life.

The general atmosphere in her' staffroom 1is not
healthy. There is a great deal of groupism, tension and
pettiness. She has not made any genuine friend from her
colleagues with whom she socialises. However, 1if she
has some problem in her work, she can turn to a few of

‘them for advice and help.

MM regards the Head as autocratic and not comple-
tely fair in her dealings with the staff. However, she
can be firm and just in the face of extarml pressures.
MM 1is not confident that the Head will be understanding
and cooperative if she has a problem in her work nor

can she discuss any personal problem with her.

MM thinks she 1loses her independent views and

freedom by being a teacher - she has always to be careful.



The satisfaction derived from the company of children
has been more than hery initial expectation and nothing
has been worse. She would again choose school teaching
as she cannot attain much else with her limited ability.
She expects to remain in the profession. She would nqt
mind if her son or daughter became a school teacher.
She has not attended any refresher course and is prepared
to spend her own money and time for it. She 1is not a
member of any teachers' wunion, professional association

or journal.

MM is 'fairly satisfied' with teaching as her
occupation and thinks she has achieved average success
as a teacher. Her interests and activities outside of
teaching are reading Jjournals and fictions and household
duties. She rates 40% of her total 1life space belongs

to teaching.

6.10.3 Marriage and Family Life

MM is not married. She has had a sheltered upbring-
ing and had never been interesbed in a man. Mother died
Just after her graduation. Father did not take interest
in getting her married. Total number of family membens
living together now are six. The total family income

is Rs.2,001 to Rs.3,000.

MM is close to her sister who is five years younger

and talks to her often about her work. MM communicates
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with her on certain matters very freely but not on some,
e.g. she would not be able to tell her sister of her
love gffairs if she had any. She feels that her teaching
related duties are preventing her from giving adequate
time and attention to her family and to some extent are

affecting her behaviour toward them.

The main sources of stress in her 1life now are
two -~ getting a better job and regret for not getting
married and having a family of her own. She often suffers

from depression and apathy.

6.10.4 Goals, Purposes and Values

For MM the meaning of life is to help the society
in which one 1is born. And a more immediate goal is to

find a more suitable teaching job.

Religion 1s only moderately important in her life.
She is not a regular practitioner of religion like going
to temples etc. Morale values, the ethical aspects of

religion is more important.

If she could be born again, she would like to

be an outstanding painter or a brilliant lawyer.

The most important values for her are truth, hone-
sty, integrity. She regards herself as traditional -

she follows societal values.

MM often has a feeling of 1loneliness - wheﬁ she

is not able to break the barrier and mix freely with



others. She thinks friendship 1is essential for fulfilment
but she has no real friend. She often suffers from a
feeling of boredoms., from a feeling that 1life has no
meaning. She then +tries to rise above the depression
and do something concrete and positive as e.g. Jjoining

the M.A. course to improve her qualification.

6.10.5 Comments

MM is a shy, inhibited, logw-level functioning. person-
ality, 1lacking 1in self-esteem and self-confidence. Her
childhood experiences and strict parental control have
undermined her self-confidence. 1In teaching she saught
a safe haven, away from male company and more challenging
competitive wérld. Like GG (Case ’Study 6) she wanted
to teach young children who would not make her feel infe-
rior or ridiculed. MM is lonely - a frustrated, repressed
spinster who regrets and misses not being married. She
was repressed by a dominating father and early responsi-
bilities after her mother's death and is afraid of male
company. The stress and burnout are caused mostly by
her personality make wup - the anxiety and insecurity,
loneliness and lack of confidence. She has no friend
among her colleagues, and her relation with the Head
is not friendly - so there is no support from colleagues.
There 1s no strong role model, no spiritual anchor from
a strong religious faith. Her PIL and SRM are very low.

She often feels lonely, bored and life seems meaningless.



The vacuum in her life is caused mainly by lack of meaning-
ful personal relationships. She seems to have felt emoticon-
ally deprived in childhood, rejected in favour of a more
popular brother and later” on felt abandoned when mother

left her for three years for the treatment of her sister.

MM has chosen teaching by a proces of elimination.
She had no positive attitude or liking for teaching like
ER and MD who always wanted to teach. Teaching occupies
only 40% of her total life-space. But then she has no
-stpong interest or creative activity outside of teaching
which could give a meaning to her life. She has accepted
that she has no talent or ability and 1is even afraid
to try ‘and find a meaning from other sources, or new

friendships.

The cause of burnout- - in this case seems to lie
in her personality make-up and past experiences and not
so much on objective factors inherent in teaching or

school environment.



6.11.0 CASE STUDY 11

JR : LOW PURPOSE AND LOW/MODERATE BURNOUT

Brief Description

Male; 38 vyears; Married; Anglo-Indian Christian;g
Trained Graduate; 5 years of Teaching experience; Teaches

in an English-medium Protestant Missionary Co-educational

School.
Scores
PIL 89 (Low)
SRM 3 (Mod)
MIL 47  (Maod)
MIT 57 (Low)
TSS 160 (High)
SRS 4  (High)
EEF 8 (Low)
EEI 10 (Low)
DF 3 (Mod)
DI 4 (Mad)
PAF 36 (Mod)
PAI 44 (Mod)

SATISFACTION 3 (Mod)

LIFE-SPACE OCCUPIED BY TEACHING : 50%

t

6.11.1 Early Life

b

JR was an orphan, brought up in Dr. Graham's Homes

in Kalimpong. He does not remember his parents and does
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not know clearly who they were. In the Homes, his 1life was

comfortable. He had enough freedom to grow, many friends

and was popular with them. He had no adjustment problem.

It was a good, residential co-educational school
catering to all-round development and discipline. His

school days were happy.

He had a positive image of his teachers who were
in general sincere, dedicated and good - there were many

European teachers.

JR had a favourite teacher in Class VII - Ms. Ruth
Mane - an attractive lady who taught well and was involved
with the students in their activities. She had a soft
corner for him as he was an orphan and also good in studies.

He visited her occasionally for guidance.

Academically JR rates himself good - he came among
the first few in class. After passing the Senior Cambridge
examination with a high II Division he joined the Defence
Services - in the Wireless branch. Being an orphan he
did not want to remain on charity and wanted to be independent
as soon as possible. He was good in Sports and while
in the army he did the Physical Education course. He was

in the Army for fifteen years.

Y

6.11.2 Teaching Career

Teaching was not a chosen career for JR. .When

he decided to leave the Army, he did not have the qualifi-

P
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cations to choose many lines. He decided to join a school
as a physical instructor. He was good in Sports and games
and had a Diploma in Physical Education. No one influenced

his decision.

The following were the major attractions of teaching

for him.
1. Long vacations and convenient working hours.
2. Opportunity to work with young people.

3. Respectability of the profession.

Being an ex-serviceman, JR was superior in smartness,
appearance, discipline and health. During the last three
years of his Army career he was an NCC instructor in
Colleges and knew how to handle students. He thought

these qualities will help him to manage young persons.

He knew the authorities here, who offered him
the present job. This is a good school - salary is high

and the working environment is congenial.

After joining teaching he privately passed B.A.
in the pass course. He 1is taking Physical Education with
all <classes. He 1is also teaching English 1language 1in
Class VI and History and Civics in Class VII. He 1s happy
with the arrangement. He 1s more or less free to teach

though there are occasional interferences from the authorities.

JR spends 1 - 5 hours a week at home on teaching-

related work. He would spend the extra ten hours on class



teaching. He feels that compared to other teachers he
works harder. He gives even the weekends for co-curricular

activities 1like inter-class matches, inter-school sports.

He does not know of any outstanding teacher among

his contemporaries.

He remembers with pride an occasion in 1981 when
he organised the School Sports so well that the Chairman
personally wrote him a congratulatory letter. He felt

ashamed when once he lost his temper and slapped a student.

He regards teaching efficiently and getting the
students to work effectively as more important. He would
like to teach nice kids from average homes as they would

be the least problem forthe teacher.

The really important satisfaction he receives
is from the company of young people. He regards his ability
to get the best out of the students by his own involvement
in the progﬁﬁmes and activities as his greatest strength
as a teacher. His greatest weakness 1is his tendency to

lose his temper fast.

What JR 1likes least in his work 1is the routine
clerical work - filling in papers, registers etc. and
also unnecessary advice and interference from some colleagues.
He regards teaching as very stressful - dealing with
large number of children and parents is more strenuous

-

than working with files. The main sources of stress in



his working environment are - too large classes; lack of
teaching aids; and lack of space. Improving teacher-pupil

ratio will help to reduce staff stress in schools.

JR spends 6 - 10 hours a week 1in giving private
tuition. He does not regard it as a major source of stress
for teachers who are motivated by greed. Stress is caused
when one 1is forced to do something. For the same reason,
improvement of salary and perks will not stop the practice
though it may reduce the number of tuitions a teacher
gives. He does not think such improvement will improve
the quality of teaching - the malaise lies in our national
character, 1in the lack of discipline, dedication and

work ethics.

The general atmosphere in the staff-room is friendly.
However, he does not go to his colleagues for help and

support because generally he fights his own battles.

He rates his Head as democratic but not strong
enough to be impartial or to withstand various external
pressures. He cannot discuss his problems, personal or

professional, frankly with the Head.

JR thinks he loses various financial benefits
like pension. L.T.C., bonus etc. by being a teacher.
He did not find teaching in any way bettér than his initial
expectation. The crowded classrooms and so much clerical

’

work are worse than he expected.
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Given a chance, he would not choose school teaching
again, he would choose Medicine. However, he expectg
to remain in the profession as it is difficult to change
now. He does not want his son or daughter to be a teacher

because of low remuneration and low social status.

JR has attended two refresher courses. He is prepared
to spend his own money and spare time upto a moderate
extent. He 1is member of a teachers' wunion but not of

any professional association or journal.

JR feels he 1is equally satisfied and dissatisfied
with teaching as his occupation and he has attained average
success as a teacher. His major interests and activities
outside teaching are playing tennis and visiting friends.
He thinks about 50% of his 1life space 1is occupied by

teaching.

6.11.3 Marriage and Family Life

This 1is JR's second marriage. The first marriage
lasted for two years. He'’® has been married now for five
years, to a person of his own choice. She is a typist
but she 1is not working after the birth of the second
child. Her educational qualification is wupto Class VI.

There is a mental and intellectual disparity between
them - they do not communicate at the same wave length.
He does not talk to her abdut his work and problems -

.

she 1s not really interested. -
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The number of family members 1is four. The faﬁiégyméﬁ@@mpﬁ’
is Rs.1,001 - Rs.2,000. He feels that teaching-related

duties are preventing him from giving adequate time to
his family. He comes home late, after supervising matches.
On Sundays he has to attend the Teachers' Association
meeting as he 1is the school's representative. He is too
tired and irritable when he comes home after a long day.
The main source of stress in his 1ife 1is conflict with

his spouse - frequent bickerings and differences of opinion.

6.11.4 Goals, Purposes and Values

There is no ultimate meaning or purpose in JR's
life. A general goal 1s to help his daughters become
well-settled and attain a position in society which he

could not attain.

Religion is not very important in his life. He

does not pray: regularly.

If he were to be born again he would like to be
a doctor and heal people. The values he cherishes most
are respect for humanity and dignity of labour. He regards

himself individualistic where values are concerned.

JR often has a feeling of loneliness, especially
when at home, arising from a lack of communication with
spouse. He has no close friend and never thought it necessary

to have close friends. He sometimes suffers from a feeling
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of boredom, especially during the long holidays. At times
he feels that 1life has no meaning. And then tries' to

do something to keep his mind off from such thoughts.

6.11.5 Comments

An emotionally deprived childhood has left 1its
trauma and is noticeable in JR's failures in establishing
affectional 'bonds or relationships. Both his marriages
are failures even though both the partners were chosen
by him. This inability to relate to others is also evident
from his comments that he likes to fight his own battles
and does not believe in going to his colleagues or the
Head for help and support; in fact he resents their advice
as unnecessary interference. He does not have any claose
friend either. His emphasis on discipline and his preference
for efficiency ratherthan warmth and closeness to students

are also significant.

Absence‘ of a meaning or purpose in 1life, or any
immediate goal; absence of strong religious faith; absence
of any creative or intellectual interest; absence of
fulfilment from a chosen profession also contribute to
a lack of meaning in 1life. His stress score is high but
burnout score 1is low to moderate. He 1is not satisfied
with teaching and would not choose it again for himself
or- his childrn. His MIT is low. He does not derive any

meaning from teaching which is just a means of livelihood.
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He is not emotionally involved enough with his work to be
burned out. His need for self-actualisation is not strong
as evident from a general lack of goal or purpose 1in

life, personal as well as professional.



6.12.0 CASE STUDY 12

MDG : LOW PURPOSE AND LOW/MODERATE BURNOUT

Brief Description

Female; 35 years; Married; Bengali Hindu; Trained
Post-Graduate; 5 years of Teaching experience; Teaches

in an English-medium Government-Sponsored Girls' School.

Scores
PIL : 62 (Low)
SRM : 3 (Mod)
MIL : 49 (High)
MIT : 60 (Mod)
TSS : 160 (High)
SRS : 2 (Mod)
EEF : 16 (Mod)
EEI : 18 (Mod)
OF : 0 (Low)
DI : 0 (Low)
PAF : 38 (Mod)
PAI : 45 (Low)
SATISFACTION : 4 (High)

LIFE-SPACE OCCUPIED BY TEACHING : 40%

6.12.1 Early History

MDG grew up in a small town in a coal mine area

till she was ten, after which the family came to Calcutta.

Her father was a mining engineer; mother was a matriculate
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and a housewife. The subject has an elder sister and
her twin sister. The family was nuclear. Economic condition
was comfortable. Parents were friendly with the children
but rules had to be followed, especially regarding friends
and going out. She had many friends, and the company of
her twin sister. Her early education was at home. When
she joined school for the first time after coming to
Calcutta, she had some difficulty in adjusting to the

girls in her class.

MDG's school days were very happy. She went to
a Christian Missionary Girls' School, which she thinks
was excellent coméared to many so-called good schools.
It had good discipline, good teaching (till 1965 it had
European teachers). She has put hér daughter into the
same school. She had very positive image of her teachers.
She especially remembers her two headmistresses who had
such impressive personality and were so dedicated to
the institution that they demanded spontaneocus Trespect
and admiration. Her mother was indifferent about her
education but father was very concerned and encouraged
tpe daughters to do well in studies even at the cost
of other aspects of development. The subject was good
academically. She had her higher -education in Jadavpur
University and did B.Ed. from Calcutta University. Her

results
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Higher Secondary - I Division(Letter in Mathematics)
B.A. Honours in Economics - I Class
M.A. in Economics - I Class, Ist position

B.Ed. - I Class

6.12.2 Teachiﬁg Career

Teaching was MDG's last choice. She wanted to
be a Chemical Engineer but because of her very bad eyesight
her father did not allow it. She studied Economics and
did very well in examinations, but she never liked study-
ing. She did not think of taking up a job. She got married
to an engineer one year after her M.A. and lived in Tata-
nagar for 2 V2 years. She had started research in Indus-
trial development but gave up six months after marriage.
After her husband shifted to Calcutta, she decided to
do B.Ed., just to acquire a qualification. Then she joined
the Indian Institute of Management, Calcutta as a Project
Assistant for one year. Next three years she did not
work - Jjust relaxed. She worked as a part-time lecturer
in a B.Ed. college - for a cduple of years. But she was
getting only Rs.175.00 a month and she had to travel
a great deal during practice teaching. So she resigned.
After some time a post was advertised by the present
school. She applied as it was in the neighbourhood, was
selected and has continued since. So there was no conscious
décision or plan to become a teacher. Basically she wanted
to be a housewife. Even now, if she has to give up teaching

she will not miss it.
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The major attractions of teaching for her were :
1. Easy availability of the profession

2. Interest in particular subject

3. Respectability of the profession.

She did not think very rationally about what quali-
ties she had which would fit in well with teaching. During
practice teaching she realised that she could teach well)
besides she liked children. The location of the present
school was its main attraction. It was very near her
parental home and she could conveniently leave her young

daughter with her mother during work.

MDG 1is teaching Economics 1in Classes XI and XII
and Bengali and Arithmetic in Classes VI and VII. She
is happy with the arrangement except teaching Bengali.
She has full freedom to teach as she thinks best but
the groupism ang tension among teachers vitiate the atmos-
phere and even affect performance in class. She feels
she works harder than most other teachers, e.g. she does
more correction work and many unpleasant duties which

others can avoid.

She spends 6-10 hours a day at home on her work-
related duties. She would spend the extra ten hours on

private preparation.

She cannot think of any outstanding teacher amaong

her contemporaries. She felt especially proud when her
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first batch of Economics method students scored high
marks in B.Ed. She cannot think of any occasion when
she felt ashamed. She thinks teaching well and making
students work are more important than being friendly
and close with students. She would like to teach nice
kids from average homes who are respectful and hardworkihg
which would make it easy to teach. The most important
satisfaction she receives is from the sense of achievement
after teaching well. She thinks her greatest strengths
as a teacher 1lie in her clarity of expression, patience,
and friendly nature. Her greatest weaknesses are lack
of preparation at times and rather lenient attitude towards

pupils.

MDG regards teaching as a very stressful occupation -
it is in nature of the work. What bothers her most 1is
the heavy 1load of corrections and the fuss the staff
make about small things. The main sources of stress in
her working environment are politics and groupism among
the staff; inconsistency and lack of a definite poligy
of the édministration; and lack of discipline among pupils.
She thinks the stress 1is causing general irritability
and bad temper in her and some family conflict. Increasing
teacher-pupil ratio and reducing the work load of teachers

would help to reduce teacher stress.

MDG admits private tuition 1is a major source of

stress for teachers. She herself does not do private
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tuition. She does not think improvement of financial
benefits would stop the practice. Availability of tuitions
and temptation to earn extra money would remain. However,

it will improve the quality of teachers.

The atmosphere in the staffroom is most unhealthy.
There are two distinct groups, pro and anti Head and
there are constant tension and unpleasantness. Still
she has some genulne friends among her colleagues with
whom she has social relations and to whom she can turn

for help and support.

MDG rates her Head as autocratic j partial in
her dealings with teachers and not capable of being firm
and Jjust wunder external pressures. She cannot discuss
her personal problems with the Head. Regarding problems
in Her work, the Head can be understanding, depending
on her prevailing mood. There 1s no consistency 1in her

behaviour.

MDG feels she only loses good remuneration being
a school teacher, nothing else. The satisfaction she
gets sometimes from contact with the students 1is more
than what she had expected. She did not expect such lack
of cooperation and fellow feeling from teachers. She
would not choose school teaching again as a profession.
She would become a chemical engineer. She expects to
remain in the profession now. She would not 1like her

san or daughter to be a school teacher.
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MDG has not attended any refresher course, but
she 1is prepared to spend her own money and time for it.
She 1is not a member of any teacher's union, professional
association or Jjournal. She 1is fairlykrsatisfied with
teaching. She feels she has achieved more than averagé
success as a teacher. Her major interests and activities
outside teaching are household work and 1looking after
the daughter; embroidery and knitting; reading magazines
and fiction. About 40% of her 1life space, she thinks,

is occupied by teaching.

6.12.3 Marriage and Family Life

MDG has been married for eleven years to a person
of her own choice. He is an M.Tech. from I.I.7., now
doing his own business. ﬁer marriage is happy. Her rela-
tionship with her spouse is open - he takes a genuine
interest in her work and she discusses all her problems

with him.

However, she feels that her work 1is preventing
her from giving adequate time and attention to her husband
and child and 1s affecting her behaviour with them ;
making her unduly impatient, dirritable and intolerant.
She has a nine-year old daughter who is no problem. The
total monthly income of the family is more than Rs.5,000/-.
The number of family members is three. The main sources
of stress in her life are the following : old and diling

parents who need to be looked after; husband is setting
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up his own business - the teething problems and constant

servant problem and worry of housework after school.

6.11.4 Goals, Values and Purposes

MDG does not think of any wultimate meaning or
purpose of 1life. The most important éoal of her 1life
is to live in harmony and good health with her family

and to help her daughter to grow up well.

Religion is moderately important to her - she
believes in a personal religion but does not have a strong
faith or belief in God. She does not regularly practise

religion.

If she were to be born again, she would like to
be a man. And if she had a choice, she would like to
be just a housewife, relaxing at home, 1locking after

the family, reading.

The most important values in her life are patience,
sincerity and honesty. She regards herself an individual

in the matter of following societal values.

She does not have a feeling of loneliness, there
is no time for it. In fact she would sometimes like to

be alone.

Friendship is very important in her 1life. She

has a8 few close firends.

I

She often suffers from a feeling of boredom, especi-
ally at  scheol and coming to school daily. She does not

feel that life has lost all its meaning.



6.14.5 Comments

MDG's PIL 1is wvery 1low. She 1is generally bored
with 1life, not much interested in or enthusiastic about
anything. Even -though she has had a very good academic
career and had obtained a First class in every examination,

her activities and inteYests do not include any intellectual
pursuits. Like any ordinary, less educated woman, her
primary interests are household work, and caring for
her daughter, embroidery, knitting - typical housewifely
pursuits. Her interests in reading run to popular magazines
and fictions. She 1is bored with her work, is not really
involved in teaching which gives her no great satisfaction
or meaning. She says 1f she gave up her job tomorrow
she would not miss it. In fact the only cause of boredom
in her 1life is the daily going to school and teaching.
She will remain in teaching because now she 1is used to
the regular income from it. But she would not like her
children to be a teacher or would not choose teaching
again. Teaching occupies less than half of her life space
and 1life interests. At first, it seemed that her apathy
was due to frustration of not being able to pursue her
chosen occupation - Chemical Engineering. But again,
she says if she had a continuous 1life she would 1like
to spend it 'relaxing at home'. Inspite of her superior
ability and intelligence she lacks ambitiaon - her level

.

of aspiration is low. She gave up doing research midway;
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she did not seriously try for a full-time college lectu-
rer's job. Her material needs are well met and she appears
to be satisfied with that. Higher order needs, the need
for self-actualisation and meaning or purpose are absent

in her.

MDG finds 1little meaning in teaching. She feels
teaching stressful. The extraneous factors will cause
stress more if intrinsic, psychic rewards are missing.
However, as she 1is not really involved 1in teaching, her
burnout 1is also low/moderate. A person is 1likely to be
burned out only if the investment of the self 1is too

much in the work.
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DEPERSONALISATION FREQUENCY (DF)
AND INTENSITY (D1) SCORES
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