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4.1 Introduction

This chapter will be devoted to the discussion of the 

analysis and interpretation of the data .collected by admini­

stering the four research tools described in the previous 

chapter, The data are collected from the responses of 300 

teacherf. educators belonging to the 35 sampled colleges of 

education of Gujarat. In most of the cases the data were 

collected by the investigator herself visiting the sampled 

colleges, staying at each place for a couple of days, meeting 

the staff members individually and informally and trying to 

find out what they feel about one or more dimensions included 

in the research tools. Though the analysis of the data is 

mostly based on the responses of the respondents, a feed-back 

from the meetings with the teacher-education is at times 

reflected in the discussion of one or more influencing factors 

on climate, morale, leadership or effectiveness of teacher 

education.

In the next section, the procedure for analysing the 

different research tools will be described and how results 

are arrived at will be shown. In doing this, some repetition 

is likely to occur. But that will be in the form of recall 

emphasis or further clarification of some pertinent points 

involved in the analysis.

The analysis and interpretation of the data will be 

hypothesis-wise.
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4.2 Identification of the Organizational Climate of Colleges

of Education in Gujarat.

The first Hypothesis is worded as under s

"Organizational Climate of Colleges of Education would 
show marked variations."

(Hypothesis I)

As stated earlier, six organizational climates on a 

continuum can he expected to he prevailing in educational 
institutions, viz., the Open Climate, the Autonomous Climate, 

the Controlled Climate, the familiar Climate, the Paternal 
Climate and the Closed Climate. It is hypothesised that all 
the six types would he found in.all the 35 teachers’ colleges 

sampled in the study.

In the study the OCDQ was used. She tool has 64 items.

The scale against which the respondent indicated the extent 

to which each statsnent characterized his college of education 
was defined hy four categories, viz., 'rarely occurs' (1 point), 

'sometimes occurd (2 points), 'often occurs', (3 points) and 

•very frequently occurs* (4 points). Thus, the maximum possible 

score that each respondent can have is 256.

The 64 items were distributed over eight dimensions or 

suh-tests as under s

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
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gable 4»1 s Distribution of Items of the 0033Q Dimension-wise

Glassifi- Dimensions Item Hos. Total
cation (sub-tests) Items

(15 Disengagement 2,6,9,13,17,21,25,
29,37,58

10

Teachers* (2) Hind^rence 4*,11,15,19,23 5
Behaviour

(5) Esprit 3,7,10,14,18,20,22,
26,30,34

10

(4) Intimacy 1,5,8,12,16,24*,54 7

(5) Aloofhess 33,39,43,49,51*,52, 
55,56,61*

9

(6) Production 
Emphasis

38,42,45,46,59,62,64 7

Princi-
pal’s 
Behaviour

(7) Thrust 27,31,35,40,47,50,53,
60,63

10

(8) Consideration 20,32,56,41,44,48 6

Total Items 64

H.B.s Items 4,24,51 and 61 were scored negatively i.e. in the 
order of 4,5,2 and 1.

The respondent’s score was computed for each_ subtest
V

by summing up the scores on respective items. The eight sums 

thus, obtained were divided by the respective number of items 

of the subtests. So construct the college profile, a college 

mean - subtest score for each of the eight sub tests ms 

computed. Shese scores define the average response of teachers 

for each respective sub-test. Hence, the profile of scores

— DEPARTMENT OF EDUCATIONAL ADMINISTRATION
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shows how most-of the teachers in a college of education 

characterize the organizational climate of their particular 

college. Specifically, the scores-indicate .how often certain 

types of behaviour "occur** among the teaehers and with the 

principal.

She 35 profiles were now in terms of raw scores. These 

raw scores were converted into standard scores first normatively 

and then ipsatively. Normative standardization was done 

across the sample of 35 colleges, so that each of the eight 

sub-test scores could be compared on a common scale.Thus, 

each sub-test was normatively standardized according to the 

mean and standard deviation of the total sample for that 

sub-test.

Ipsative standardization was done with respect-to the 

mean and standard deviation of the profile scores for each 

colleger] of education. Nor both standardization procedures, 

a standard score system based upon a mean of 50 and a standard 

deviation of 10 was chosen.

These standardized scores indicated two things* first, 

a score above 50 on a particular sub-test indicated that the 

given college of education scored above the mean of the sample 

on that sub-test and second, that the score on that sub-test 

was above the mean of the college's other sub-test scores. The 

converse, of course, indicated 1 > scores below 50. The distri-

--------------- ---------- --------DEPARTMENT OF EDUCATIONAL ADMINISTRATION——---------- ---- — -------- —
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bution of the college mean-standard scores is presented S

in Appendix II .

fhe next step was the classification of the 35 colleges 

with respect to organizational climate.Por this the prototype 

profiles for each of the six climates ranked in respect of 

Openness 7b, Closedness computed by Halpin and Croft’s (1966) 
was used.

fhe prototypic profiles are given in Sable 4.2. Each of 

the 35 colleges* profiles was compared, in turn, with each 

of the six prototypic profiles and the profile similarity 

scores, were computed by finding out the absolute differences 

between each subtest score in a college profile and the 

corresponding sub-test score in the first prototype profile 

given by Halpin. fhe same procedure was used in the second 

prototypic profile and so on. In each case, the sum of the 

absolute differences between thprofile scores was computed.

A low difference between the sum of the sub-test seores on 

each college profile and the prototype profile given by Halpin 

indicate the profiles are highly similar and a large-difference 

indicates that the profiles are dissimilar. Each of the 35 

colleges was assigned to the set defined by that prototypic 

profile for which its profile similarity score was the lowest.

-DEPARTMENT OF EDUCATIONAL ADMINISTRATION
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Appendix III shows the profiles for the 35 colleges
t

grouped in respect to profiles which are similar. The profile 

similarity scores are shown in the last column and the colleges 

which depicts each climate has been ranked in order from the 

lowest similarity score to the highest similarity score.

The analysis indicates that out of the 35 colleges of 

education in Gujarat State 8 falptmder Open Climate, 4 under 

Autonomous climate, 3 under Controlled climate, 3 under Fami­

liar climate, 3 under Paternal climate and 14 under Closed 

climate. The closed climate claiming the most followed by Open 

and Autonomous showing the percentage given below :

Table 4«3 • Distribution of Organizational Climates in 
Colleges of Education. N = 35.

Open Autono­
mous

Control­
led

Familiar Paternal Closed

Number 8 4 3 3 3 14

Percen­
tage 22.75 14.25 8.57 8.57 8.57 37.29

It would thus be seen that the colleges of education studied 

in Gujarat exhibit all types of organizational climate, from 

openness to closedness. There are more Closed type climate 
colleges (37.29 per cent) than the Open type climate colleges. 

This supports the hypothesis formulated for the study and pre­
sented at the beginning of this section 4^ ^ —3 '
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She results of the present study reveala almost the 

same treid of studies done so far on the organizational 

climate of secondary schools of Gujarat. Shisi will l»e evident 

from Table 4*4 which gives the. percentages of high schools 

identified with different climates in.each study.

The Table 4*4 clearly shows that trend revealed by earlier 

studies (which excepting Ho.1 were all doctoral studies) is 

also seen refleeted in the present study. Mke most of the 

studies on secondary sbhools in Gujarat, colleges of education 

reveal highest percentage for Closed climate and comparatively 

lower percentage for Open climate.Thus, the cluster of climate 

■type is the thickest at both the ends of the climate continuum.

In all the climate studies done in Gujarat as well as in 

India, one similarity that stands out is that the least number 

of schools are found to be under the category "familiar Climate"; 

this obviously indicates that such a climate with high intimacy 

and low production emphasis does not and most probably can not 

exist in an organizational system like the school.

In some studies done in some States of India, as the 

one done by Mehra (1967) in the state of Delhi, 'Closed* 

seems to be the most frequent -perceived type followed by "Open" 

and then "Paternal".

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
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In the study by Pillai (1972) a slight reverse was found,

with, 'Open climate* being the most frequently perceived,

followed by 'Closed* and familiar* bringing the rear end.
and

fhus, schools under study both in Gujarat/in some other States 

stand out on two extreme ends of the continuum of the dimate.

In the study by Kumar (1972) although the 'Open* climate 

exceeds the rest of the five climates the 'Closed* and 

'Controlled* climates have an equally significant weightage. 

While the 'Familiar* climate is the least like other studies 

done in India.

Sharraa (1972) in nis study of 95 schools of Rajasthan 

found more schools having the 'Paternal' climate.

Shelat (1974) in her study of '{Organizational Climate, 

leacher Morale, and Pupil Motivation towards Institution in 

Secondary schools of Baroda District found more schools having 

closed climate and the least number of schools falling under 

the "Familiar" type of climate.

Patel's (1974) study based on 162 high schools of 

South Gujarat found more schools in 'Closed' and 'Paternal* 

typesof climates.

Ihe present section on identification of organizational 

climate of colleges of education in Gujarat State can be 

concluded with reiteration of the conclusion that the

----------- ----------- ---------—DEPARTMENT OF EDUCATIONAL ADMINISTRATION------ —---------------- ------------
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Hypothesis Io.1 to the effect that colleges of education vary 

among themselves in the matter of climate types is sustained. 

A further conclusion is that the result of the present study 

reflects, more or less, the trend revealed in earlier studies 

done on secondary schools in Gujarat State and elsewhere in 

the country.

4.3 Morale Categories of Teacher Educators in Gujarat

The Second Hypothesis in the study pertains to the 

morale of the teacher educators of the colleges of education 

in Gujarat. It is hypothesised that the teacher educators would 

stand Detween high and low on morale. The investigator was led 

to formulate the Hypothesis hy the experience she had in 

seeting, talking and discussing the state of affairs in colleges 

of education with some of their staff members during her personal 

visit to the colleges.

The second Hypothesis is stated as under :

"The morale of Teacher educators would be ’average' 
rather than ’high' or 'low*. (Hypothesis II)

The Purdue Teacher Opinionaire was administered to JOO teacher 

educators of the sampled colleges of education.

The Purdue Teacher Opinionaire is a 100 item instrument with 

the items distributed under 10 factors (Table 4.5).

faculty of education and psychology-
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fable 4 .5 * Distribution of Itans in the P.T'.O.

Factor
3ffo. lame -of Factors Ho.of 

Items
Max.
Scores

1 feacher Rapport with Principal 20 80

2 Satisfaction wUfa teaching 20 80

3 Rapport among teachers 14 56

4 feacher salary 7 £6

5 feacher load 11 44-

6 Curriculum issues 5 20

7 feacher status 8 32

8 Community support of education 5 20

9 School facilities and services 5 20

I0 Community pressures 5 20

f otal 
Factors^

fotal
=10 Items

Ho.of 
» 100

Max. Scores 
=400

fhe PfO does not only yield a total score indicating the 

general level of a teacher1 s morale but it also provides 

meaningful sub-scores which break down morale into its ten 

dimensions, fhe factor scores were obtained by summing the 

weights assigned to the items belonging to a given factor, fhe 

total score is obtained by summing the factor scores.

fhe faculty morale score for each college was computed 

by finding the average total score and the average total scores 

for each of the ten dimensions, fhis total score for a college

--  —=■ -■     DEPARTMENT OF EDUCATIONAL ADMINISTRATION----------------- ----- ---------------
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gives one an idea as to what the average morale of the 

teachers of a particular college is. To interpret the score, 
i.e. to decide whether the score is indicative of 'high', 

•average* or *low* morale, the scores were converted into 

stanine scores i.e., .scores which range from 1 (low) to 9 

(high) with a mean of 5 and a standard deviation of 2. She 

stanine score, though crude enough to present a single digit 

to represent each class, it is precise enough for a practical 

and statistical comparison. As the stanines are equally spaced 

steps in a scale, level of morale in one college can he easily 

compared with the level of morale in another college.

Table 4.6 given on the next page shows the raw to stanine 

conversion table.

From the classification of scores given, in Table 4 .6, 

the following picture of morale category of the teacher educa­

tors of Gujarat emerge■

and Their Percentages.

Morale Category No. of colleges Percentage

High 5 14*28
Average 24 68.58
low 6 17.14

No. of Colleges 35 100.00

-DEPARTMENT OF EDUCATIONAL ADMINISTRATION
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It v?ould be seen that 68.58 per cent of the teacher 

educators belong to the 'Average Morale* category. Among the 

first category of 'High Morale' and the last category of 'low 

Morale' the percentages are slightly higher (17.14) than in the 

first category of 'High Morale' (14«28).

The results of Table 4.7 clearly show that: the teacher 

educators of the colleges of education in Gujarat belong largely 

to the Morale Category of 'Average'. This further supports 

1 the Hypothesis formulated in this regard. (Appendix IV)

4*4 Leadership Behaviour Patterns of Principals of Colleges 

of Education in Gujarat (Hypothesis III)

In order to identify the leadership behaviour of the 

principals of the colleges of education in Gujarat, the tool 

LBDQ was used. The LBDQ was devised by the Personnel Research 

Board at the Ohio State University, (Halpin, 1966). It measures,

as already indicated before, two specific dimensions of leader
\

behaviour, viz., the "Initiating Structure" and "Consideration". 

There are 15 items for each of the dimensions, making the 

questionnaire of 50 items in all.

The total score on the tool is worked out by the summation 

of the item seores. This was obtained for each individual 

principal separately for the 'Initiative Structure* and 'Consi­

deration' components of leadership behaviour. Institutions were

------—------------- ----- —---- DEPARTMENT OF EDUCATIONAL ADMINISTRATION--------------- ------------ ------------
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labelled as ’High' or 'Low* on the basis of their mean score 

position above or below the grand mean of the respective scores. 

Thus four different patterns of leadership viz., HH, LH, HL 

and LI have been obtained by combining the levels of ’Initiative 

Structure* goad ’Consideration* factors.

Initiative
Structure

Patterns of Leader Behaviour

Consideration

HH HL

- LH LL

In regard to leadership behaviour of principals of colleges 

of education, the following Hypothesis is formulated :

wMore College principals would exhibit the HH 
or the LL Patterns:- than the LH or the HL 
Pattern of leadership behaviour, and even 
between the HH and the LL Patterns, the 
proportion of the LL Pattern would be more 
than the former”.

(Hypothesis III)

The Hypothesis stipulates that more college 

principals would be found displ^ing lower, rather than higher, 

Initiating Structure and Consideration, but the percentages 

of principals showing either high Initiating Structure and 

Consideration or low Initiating Structure and Consideration 

would be greater than those who would be exhibiting either higher 

Initiating Structure and lower Consideration or higher Considera­

tion and lower Initiating Structure.
----- ------ ----------——DEPARTMENT OF EDUCATIONAL ADMINISTRATION——---------------------- ---------- -
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The scores of the responses of the 300 teacher educators, 

when analysed in the manner, indicated at the beginning of 
this section, yield the following results $&kTx*<J- I's ') •

Table 4.8 : Distribution of Principals of Colleges of Education
Under leadership Behaviour Patterns.

The HH 
Pattern

The HL 
Pattern

The LH 
Pattern

The 11 
Pattern Total

No.of Colle­
ges of 
Education

14 6 4 11 35

Percentage 433 .*dd- 17.14 :%U42 31.44 100.00

The table given above clearly shows that the percentage 

of principals exhibiting the HH Pattern of leadership behaviour 

is higher than those exhibiting the XiL Pattern. This result, 

thus, fails to support the second part of the Hypothesis. But 

the first part of the Hypothesis is amply supported by the 

results. The total percentagefbf the college principals exhi­

biting the HH or I! Patterns of leadership behaviour are higher 

(they are 71*^) than those exhibiting the HI or LH Patterns.

Thus, the Hypothesis III is partly supported and partly 

rejected.

4.5 Relationship Between Organizational Climate and Teacher 
Morale in Colleges of Education

After having obtained a general picture of the

organisational climate, teacher morale and leadership behaviour

------------------------------------ DEPARTMENT OF EDUCATIONAL ADMINISTRATION------—------ -------------------
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in the colleges of education in Gujarat, an attempt will now 

be made to examine and discover the relationship, if any, among 

these three major variables.The present seetiont would deal 

with relationship between climate and morale in colleges of 

education.

The Hypothesis is worded as under :

11 Organizational Climate" and "Teachers’ Morale 
in Colleges of Education would be closely 
related.

(Hypothesis IV)

The two variables in this study are "Organizational 

Climate" and "Teachers’ Morale" in the colleges of education 

in Gujarat State. Here, the ’Climate’, indicates as clarified 

earlier, the functioning pattern of an organization, while the 

’morale’ gives the index of the espfrit - de - eorps of the 

group in that organization. One obvious approach to the domain 

of organizational climate is the attempt to encapsulate every­

thing important to be said about the climate within the single 

global concept of morale. With this approach the best that can 

be hoped is to estimate how high or how low.the morale of a given 

organization is. (Haipin, 1966, p.141). With this approach the
i

investigator has made an attempt to determine the relationship 

between the organizational climate (00) and teachers’ morale 

(TM) in colleges of education in Gujarat.

To investigate such a relationship between OC and TM

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
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tne identification of organizational climate and teacher morale 
done earlier (and shown in Sections 4*2 and 4*3) would be useful*

It may be recalled here that the sampled 35 colleges of 

education revealed the following climate types. The Table 4*3 
shows that 37*29 per cent (14 colleges) of the total population 

fall in the category of ’Closed' climate; 22*75 par cent (S 

colleges) fall in the 'Open* climate; H*25 per cent ( 4 colleges) 

in 'Autonomous* climate and 8*57 per cent (3 colleges each) 

under 'Controlled', 'familiar'and 'Paternal’ climates respectively.

Since the climate categories devised on a continuum do-, o 
not possess porcelain perfection (Halpin, 1966), the investigator 

had grouped the climate categories with two main groups, namely, 

climates showing open tardency and climates showing closed 

tendency. The climate categories of 'Open', 'Autonomous', and 

'Controlled' are grouped into one, showing open tendency while 

'familiar', 'Paternal', and 'Closed' climates in the other group 

showing closed tendency. Grouping the obtained frequencies of 

the climate categories, the result indicates that around 54 per­

cent of the colleges of education fall into the classification
and

of closed tendency/_around/a./. 46 per cent fall into the cla­

ssification of open tendency of climates^ This indicates that 

out of 35 colleges of education in Gujarat state more colleges 

have an organizational climate with a closed tendency than open.

As the climates in the colleges of education was identified,

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
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it was appropriate also to measure the morale of the teacher 

educators in order to calculate the relationship between these

two variables.
'

The teachers’ morale was measured by adopting the Purdue 

Teacher Opinionaire (PTO) and the results are presented in 

Tables 4.6 and 4.7. Table 4.9 given below throws further light 

on the performance of the colleges of education on the morale 

measurement tool.

Table 4.9 $ frequency Distribution of Colleges into Morale 
Categories on the Stanine.

S tanine Very
High

High Above
Ave­
rage

Little
above
avera­
ge

Aver a- Little 
ge beLow

ave­
rage

Below
ave­
rage

Low Very 
Low

College
Pre- 0 0 5 9 7 8 3 3 0
quencies

The table indicates that the spread of the frequencies of 

teachers’ morale on the stanine is clustered towards the middle 

of the continuum.

This morale score distribution on the stanine ranging from 
•Very High* -to ’Very low’ into nine classifications gives a micro 

classification of the morale categories. However Table 4*7 gives 

a clear, simple and a comprehensive picture of morale to a 

common human mind.Therefore for the benefit of making the

— DEPARTMENT OF EDUCATIONAL ADMINISTRATION
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results more clear, the same raw score - stanine - conversion 

Table 4»6 has "been applied separately to all the ten factors 

of morale included in the instrument, the Purdue Teacher Opi- 

nionaire (PTO). Thus, the morale level for each of the ten 

dimensions is measured.

The morale scores on each of these ten factors are then 
converted into the stanine scale^^'^ ^ •

Table 4*11 gives an overall picture of morale of the 

teacher educators of 35 colleges in Gujarat with respect to 

each of tne 10 factors on Purdue Teacher Opinionaire.

The table indicates that out of the 10 factors measuring 

teachers’ morale, the measurement of ncrale in nine factors 

spread over the stanine points of 4, 5 and 6, meaning thereby 

that the morale in respect to these factors spread from the 

“little abov^&verage" to “average” and “little below average" 

morale categories. Only on one factor i.e. “Community Pressure" 

the measurement scale goes down to point 3 i.e. "below average" 

category, touching the upper level, of "low" morale category.

Therefore, it is concluded that the morale of the teacher 

educators in colleges of education ranges from "aoove average" 

to “below average” categories of morale classification on the 

Stanine. On the whole, morale of the teacher educators in 

Gujarat is average.
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fable 4*11 : Stanine Distribution Under Each factor of Morale.

factors 
of Morale 1 2 3 4 5 6 7 8 9 10

Stanine 6 5 4 5 5 4 5 6 6 3

Percenta­
ges

68 50 32 50 50 32 50 68 68 17

Once the climate was identified and the morale was 

measured on the same sample of colleges of education, the 

correlation between the two variables viz., ’"Organizational 

climate” and "Teacher's morale" could easily be computed. As 

it is evident from the Tables 4*3 and 4.7 the two variables 

under study are classified into a number of categories, namely, 

open, autonomous, controlled, familiar, Paternal and Closed 

(six) categories for organizational climate and High, Average 

and low (three) for Teachers’ morale. The contingency coe­

fficient of correlation (c) was applied to determine the 

significance of relationship between the two variables, with 

Yets’ correction.

To compute the contingency coefficient between the scores 

of these two variables, a contingency table (Table 4.12) was 

prepared by arranging the frequencies into rows and columns.
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gable 4.12 s Contingency gable - Climate Categories

Morale
Categories

Climate
’

Open Auto­
nomous

Control­
led

fami­
liar

Pater­
nal

Clo­
sed

Total

High (1.25) (0.62) (0.31) (0.31) (0.31) (2.18)
2 0 2 0 0 1 5

Average (0.75) .o o (1.50) (1.50) (1.50)00.50)
6 4 0 2 2 10 24

Low (0.75) (0.37) (0.18) (0.18) (0.18) (1.51)
0 0 1 1 1 3 6

Total 8 4 3 3 5 14 35

The table is a 6 x 3 contingency table, where the climate 

frequencies are into six groups viz., Open, Autonomous, 

Controlled, Familiar, Paternal and Closed; and; the morale 

frequencies are grouped as High, Average and Low. She expected 

frequencies within parentheses for each cell is determined by 

multiplying the two marginal totals common to that cell and 

then dividing this product by H, the total number of cases.

The Chi-square was then obtained in order to see the 
significance of C. *0* and chi-square (X2 ) have the relation­

ship of

Prom the Table 4*12 the value of C = .799
value of X2= 56.488 (df = 10)

—-------- —---------------DEPARTMENT OF EDUCATIONAL ADMINISTRATION---------- —-
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She Chi-square value is found significant at .01 level of 

confidence with 10 degrees of freedom. Hence '0* is significant 
through its relation with the x1 2 3 4 5 • therefore it can he concluded 

that the relationship between the two variables, viz., organi­

zational climate and teachers* morale is significant and 

positive. This result indicates that the two variables, 

'•Organizational climate" and "Teachers' morale" are related. 

Therefore the hypothesis that "Organizational climate" and 

"Teachers morale" would be closely related is accepted.

From the Table 4.12 showing the observed frequency distri­

bution of morale categories under the six climate categories,

it is also indicated that

(1) the colleges of education with 'open* climate have 

'average' morale with a tendency towards the higher 

morale category.

(2) The colleges of education with 'open' climate do not have 

'How* teachers* morale.

(3) In the 'dosed' dimate the teachers' morale extending is 

towards the low Morale.

(4) In all the climate categories except 'controlled' dimate, 

there is a fair distribution of average morale.

(5) On the whole the morale of the teacher educators in 

colleges of education in Gujarat is Average.
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A number of research studies showing the relationship
of organizational climate and teachers' morale have been

conducted in other countries and a few in India as well, where

a significant relationship is indicated between these two
these

variables. A few of/studies are mentioned here

Studies of Eberlain (1968), Pettibone (1970), Cleugh (1971), 

Grassie and Carr (1972), Clayton (1973), ELlenburg (1973),

Smith (1973), Pillai (1972) and others concluded that teachers* 

attitude was positively related to the perception of climate.
The studies of Bayti (1970), Kumar (1972), Pillai (1972), and 

Sharma (1973) also identify the organizational climates of 

schools in different states of India. Hoagland (1968), Turner 

(1969), Priedlander (1969), Sharma (1971), Houriuchi (1973),

Morris (1973), Buch (1972), Shelat (197#) and others have also 

confirmed that teacher satisfaction variable was found positive 

and significantly related to openness of climate.

4.6 Variation in Relationship Between Climate Dimensions 

and Teacher Morale.,

The results of the previous Hypothesis IV indicate 

a significant relationship between the organizational climate 

of colleges of education and the teaeher morale of the teacher 

educators working in them in Gujarat at .01 level of signifi­

cance with 10 degrees of freedom.
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2

However, it must be remembered that organizational 

climate is a global concept comp/irising of eight dimensions 

viz., Disengagement, Hindrance, Esprit, Intimacy, Aloofness, 

Production Emphasis, Ehrust and Consideration. Ehe qu$£ry 

posed by the investigator was, which of the eight dimensions 

of the OCDQ are contributing to either in raising the morale 

of the teachers or bringing it down. For this, the result 

was further and differently examined. She mean of morale 

scores on all the 10 factors of the Morale opinionaire (the 

PEO) were summated to give an overall morale score for 

colleges fa/ling under the six climate categories.

Ehe results indicate that the colleges having Open, 

Autonomous and Controlled climates, which show a tendency 

towards openness, the morale of the teacher educators is 

’above average'. However, the colleges having 'Familiar' 

and 'Paternal’ climates the morale of the teachers is 

•average';while colleges having 'closed* climate the morale 

of the teachers is ’below average' touching the 'low morale' 

category. Ehis led to the formulation of Hypothesis V which, 

in fact, grows out of the Hypothesis IV. It reads as under :

"Ehere exist;; marked variations in relationship 
between different dimensions of Organizational 
Climate and the global MoraleScore of teacher 
educators.”

(Eypothesis V)
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This variation;:: in the morale category of the teacher 
educators according to the variations in the organizational 
climate type of the colleges further confirms the theory 
expounded "by Halpin and Croft (1966, p.162), namely, that 

as one moves towards the open climate end of the continuum, 
the morale index goes high.,The converse is tie case when one 
moves awagp from the open end but towards the close end.
Therefore, the querpy which dimension or dimensions of the 
OCBQ are adversely affecting the morale of the teachers was 
further put to test. The colleges having high, morale with

j

Open,Autonomous and Controlled climates were,however, not 
tested.

The coefficient of correlation by the Product Moment 
Method between the scores obtained on the eight dimensions 
of the OCBQ viz., Disengagement, Hindrance, Esprit, Intimacy, 
Aloofness, Production Emphasis,Thrust, Consideration and the 
total morale scores of the teacher educators under the ’Familiar’, 
’Paternal and Closed* climate categories having average and 
low morale was computerized.

Table 4.13 shows the correlation results between the 
scores of the teacher educators on eight dimensions of OCBQ 
and the morale scores under the climate categories viz., 
’Familiar’, ’Paternal*, and ’Closed*.
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Familiar Climate

The morale score of the teacher educators under Familiar 

Climate is average. The correlations between the eight dimensions of 

the OC33Q and the morale scores of the teacher educators in this 

climate are as follows t

(1) Disengagement : Correlation between the scores on

’disengagement* and ’morale* of the respondents (r = -.469 with 

df 265 is significant at .05 level.The negative correlation 

indicates that since the morale of the teacher educators under 

•Familiar’ climate is * average* the disengagement on the part

of the teacher educators is not so low.The teachers are accompli­

shing something in tasK-oriented situation, although they do 

net feel fully one- with the college

(2) Hind prance : Correlation between the scores on

'hindrance* and * morale' scores of the respondents (r * -.147 

with df 26) is not significant.

(3) Esprit s correlation between the scores on 'esprit* 

and the 'morale* scores of the teachers (r = .607 with df 26) 

is significant at .01 level. This indicates a corporate life 

among the teachers contributing to the maintenance of the morale.

(4) Intimacy correlation between the scores on 'Intimacy* 

and 'morale' scores of the respondents (r * .536 with df 26) is 

not significant.

_____------- —-------------------- ---------M. S. UNIVERSITY OF BARODA
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(5) Aloofness correlation between the scores on ’Aloofness' 

and 'morale' scores of the respondents (r = -.182 with df 26)

is not significant.

(6) Production Emphasis correlation between the scores on 

’production emphasis' and 'morale* scores of the respondents

(r = .384 with df 26) is significant at .05 level.Shis means 

that the production emphasis on the part of the principal is 

contributing to the maintenance of the morale of the teachers.

(7) Thrust : The correlation between the scores on 'thrust' 

and the 'morale' scores of the respondents (r = .629 with df 26) 

is significant at *01 level. This indicates mat thrust from the 

principal is taken as an attribute by the teacher and so the 

morale is maintained*

(8) Consideration s The correlation between the scores 

on 'consideration' and 'morale* of the respondents (r *= .626 

with df 26) is significant afc .01 level. This indicates that 

consideration on the part of the principal is contributing

to the maintenance of the morale of the teachers.

On the whole the results indicate that there is no dis­

engagement^ on the part of the teachers, the corporate life 

,among the teachers is maintaining their morale as a group; the 

principal is also a help in the task-oriented situations, and 

is considerate in social needs situations. However, there is 

no intimacy among the teacher educators. Probably, the principal

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
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is also a bit aloof, impersonal and official." Procedural 

helps to the teachers are not available. The conspicuous 

friendly manner of the principal as well as the teachers both, 

is missing. The teachers have not developed an inter-personal 

relationship like a big happy family and the principal is 

equally indifferent toward them. Therefore, it can be concluded 

that the colleges of education in Gujarat need to develop a 

friendly and helping atmosphere. The principals need to be more 

humane and concerned with the social as well as academic wel­

fare of the teachers, in order to make the morale of the 

teacher high*

(b) Paternal Climate

The morale score of the teach a? educators under 

Paternal climate is average. The correlations between the eight 

dimensions of OCDQ and the morale scores of the teacher 

educators in this climate are as follows :

(1) Disengagement: ^he correlations between the scores on 

•disengagement* and 'morale* scores of the respondents 

(r = -.680 with df 12) is significant at .01 level.The negative
correlation indicates that when morale scores^re high or average

/

the disengagement on the part of the teachers is low, meaning 

thereby that the teachers work well together and are busy and 

cooperation in the task achievement of the college and the 

activities of the teachers are well under the control of the 

Principal.
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(2) Hindrance : The correlation between the scores on

’Hindrance* and ’morale* scores of the respondents (r = -.655 

with df 12) is significant at .05 level.The negative correla­

tion here indicates that there is low hindrance on the teacher 

activities, there is no burden of routine reports, administra­

tive duties and committee requirements because the principal 

takes care of these things himself.

(3) Esprit : The correlation between the scores on

’esprit' and ’morale* scores of the respondents (r = .311 with 

df 12) is not significant*

(4) Intimacy: The correlation between the scores on 

•intimacy' and 'moraleJ -scores of the respondents (r * .459 

with df 12) is not significant.

(5) Aloofliess s The correlation between the scores on 

’aloofness' and 'morale* scores of the respondents (r = -.800 

with df 12) is significant at .01 level. This indicates that 

the principal’s behaviour is not completely aloof. He is very 

much present in the activities of the college and checking on 

things without being int^r&sive.
•»

(6) Production Emphasis s The correlation between the 

scores on ’Production emphasis* and 'morale* scores of the 

respondents (r = -.024 with df 12) is not significant.

(7) Thrust s The correlation between the scores on
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'thrust1 and 'morale' scores of the respondents (r = .560 

with df 12) is significant at .01 level. Shis indicates that 

thrust is provided by the principal but without motivating 

the teachers as be personally does not provide an example.

(8) Consideration s

The correlation between the scores on 'consideration' 

and 'morale' scares of the respondents (r * .665 with df 12) 

is significant at .01 leveL. This indicates that the principals 

are considerate, Therefore the morale level of the teachers is 

average.

On the whole, the results indicate that the principal is 

considerate and helpful both in the task-oriented situation 

and the social needs situation and he is not aloof from the 

teachers. Therefore, there is no hindrance from the principal 

and no disengagement on the part of the teachers. But the 

dimensions esprit, intimacy and production emphasis have no 

significant correlation with morale scores of the teachers. 

Therefore, these dimensions are not contributing to morale level. 

Since the intimacy end friendliness among the teachers is 

missing, the group morale of the teachers i.e. esp^rit de 

corps is also missing which is affecting the morale adversely.

The production emphasis on the part of the principal is absent 

or even when it is partly there, the work does not seem to be 

got across because the teachers are not motivated.
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Therefore, the colleges of education need to establish 

J a good rapport among the teachers to maintain the group 

morale.The principals need to emphasise production and also 

to see that the things are got done.Aloofness an the part of 

the principal resulting into a situation where things are not 

got done is not helping to motivate the teachers and there­

fore, affecting 1416 morale adversely*She principals of colleges 

of education in Gujarat need to emphasise task-achievement by 

setting the examples himself.

t

(c) Closed Climate

Morale Scores of the Teacher Educators under Closed 

climate is below average, touching the low morale category.

The correlations between the eight dimensions of OCDQ and the 

morale scores of the teacher educators in this climate are as 

follows i

(1) Disengagement : The correlation between the scores on

•disengagement* and 'morale* scores of the respondents (r = -.4-23 

with df 79) is significant at *01 level.This indicates that the
t

disengagement on the,part of the teachers is high.They do not 

work well together, the group achievement is minimum and they 

do not feel one with the college.

(2) Hindrance s The correlation between the scores on 

•hindrance* and 'morale* scores of the respondents (r » -.423
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with df 79) is significant at .01 level.Shis means that the 

hindrance on the part of the .teacher is high and the principal 

does not facilitate task accomplishments.

(3) Esprit s The correlation between the scores on 

'esprit* and 'morale* scores of the respondents (r = .354 with 

df 79) is significant at *01 level.This indicates that the 

group morale of the teachers is low.

(4) intimacy s The correlation between the scores on 

'intimacy' and 'morale* scores of the respondents (r = .183 

with df 79) is not significant.

(5) Aloofness s The correlation between the scores on 

•aloofness* and the 'morale* scores of the Respondents 

(r = -.229 with df 79) is not significant.

(6) Production Emphasis s The correlation between the 

scores on 'production emphasis' and the 'morale* scores of the 

respondents (r = .147 .with df 79) is not significant.

(7) Thrust i The correlation between the scores on 

'Thrust* and 'morale* scores of the respondents (r = .562 with 

df 79) is significant at .01 level.This indicates that the 

emphasis made by the principal, on production and task-achieve­

ment is not motivating as the principals themselves do not work 

hard.
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(8) Con siAeration i The correlation between ‘Considera­
tion* and 'morale' scores of the respondents (r » .434 with I

df 79) is significant at .01 level.This indicates that since 

the morale scores are low the consideration shown by the 

principal is also low. He is not concerned with the social needs 

of the teachers.

On the whole, the results indicate, that dimension 
•intimacy*, •aloofhess*, and 'production emphasis' are not ,

significantly related withmorale scares.Probably the absence 

of friendliness and rapport among the teachers and aloofness 

on the part of the principal? and his low concern for the social 

needs of the teachers and their job satisfaction and task- 

achievement needs are not satisfied, and, therefore, the morale 
of the teachers in colleges of education is towards the 'low* 

category of morale.

The conclusions based on the correlations between the
'

scores on the eight dimensions of OCDQ and 'morale' scores of 

of the teacher educators in colleges of education in Gujarat 

are as fellows s

(1) The morale of the teacher educators under*familiar and
•Paternal climate categories is 'average' because -

(a) interpersonal relationship among the teachers and a 

rapport between the teachers and the principal is 

missing.
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(b) She principals are aloof although at times th^r show 

concern for the social as well as academic needs of 

the teachers. But this is done at -foe whims of the 

principal who considers his judgements to be the 

right and appropriate to satisfy the needs of the 

teachersj very similar to the attitude of the daddy 

or father who thinks he knows the needs of the 
children best. (Paternal).

(c) Esprit or the group morale is absent. This probably 

is due to the lack of friendly relationships among 

the teachers as well as with the principals. The 

teachers have given up trying.They let the principal 

take care of things as best he can.The result is that 

the teachers obtain inadequate satisfaction in respect 

to both task-accomplishment and social-needs.

(2) The morale of the teacher under the 'closed1 climate is

towards the 'low' category because :

(a) There is low intimacy among teachers.

(b) There is aloofness on the part of the principal.

(c) Production emphasis is pointed out by the principal 

by setting up rules and regulations about things in 

an arbitary way.

Thus, the Hypothesis V stands substantially the results 

yields by correlations between different dimension mean scores

I
and morale mean score.
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The findings of the present study in the three general 

factors of organizational climate -viz., social needs, esprit, 

and social control - describing the types of behaviour that 
occur among members of the school teachers (Halpin, 1966) are 

quite similar to the college situation.The findings seen to be 

more in affinity with Schultz*s (1958) three factors of inter­

personal needs which are also parallel to the three factors 

identified in OCBQ. Th^y are Affection, Inclusion and Control, 

where ‘affection* refers to satisfaction of the interpersonal 

need for affection, ’inclusion*, is the satisfaction of the
Xinterpersonal need for inclusion refering to behaviourism 

that connotes ‘belongingness*, ’communication* and ’together­

ness’ and 'control* is for the satisfaction of interpersonal 

need through control i.e. dominance, authority and the rule 

practiced by the principal in order to meet individuals needs 

and thereby obtain satisfaction.

4.7 Correlation between Individual Factor of Morale and 

Organizational Climate.

So far the present study has made an attonpt to deter­

mine the relationship between "Organizational climate" and 

"teachers' morale", and has encapsulate everything important 

to be said about the climate within the single global concept 

of morale. And with this approach an estimate of High, Average 

and low morale of the teacher educators was made. This reading
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on the thermometer of morale, classified under the climate 

categories gave the relationship between the variable 

"Organizational climate" and leach ears morale".

But this assumption in organizational climates is not 

correct.

The difficulty in this approach is the assumption’ that 

a single dimension - that is, morale, can usefully summarize 

the essence of variations that occur in organizational climates. 

This approach is untenable, for research on. morale has yielded, 

above all, one unequivocal finding viz., morale, whatever it 

may be or may not be, is not unidimengional in its structure. 
Whatever is being described by the term ’morale' is multi­

faceted; any attempt to describe this "something" as if it had 

a single face does violence to the phenomena that one seeks to 

understand." Halpin (1966).

Therefore a further analysis of the variable 'morale*, 

with its 10 facets given in the PTO and 'Organizational climates' 

of colleges of Education classified into six categories has 

been made.The instrument the Purdue Teacher Opinionaire (PTO) 

gives 10 factors of morale taking care of the ten important 

aspects of the educational institutio'ns. Shese are s

(1) Teacher rapport with the principal

(2) Satisfaction with teaching
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(3) Rapport among teachers

(4) Teacher salary
(5) Teacher load

(6) Curriculum issues

(7) Teacher status

(8) Community support of Education
(9) School facilities and services

(10) Community pressures.

Therefore, another related Hypothesis was formulated.

It reads as under :

"There also exists -W; marked vacations in relation­
ship between different factor-constituents of 
morale of teacher educators and different types 
of climates of colleges of education."

(Eypothesis VI)

The relationship between each of the ten morale factors 

on the one hand and the six climate categories on the other.

The technique applied for analysis is the analysis of 

variance. This simple composite test will compare all the 

mean scores of morale, classified into six climate categories 

simultaneously and will indicate #1 ether or not a statistically 

significant difference exists somewhere in the mean scores of 

morale.This will also answer the question whether the variability 

between groups is large enough to compare with the variability
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in
with/groups, to justify the inference that the means of the 

population from which the different groups were sampled are 

not all the same. In other words, if the variability between 

group means is large enough, one can conclude that they proba­

bly come from different populations and that there is a statis­

tically significant difference in the data.

The formula applied for testing the 'I" ratio is :

i> s Between group variance 
r “ f I thin" group var ian'oe

If *3?* ratio is significant, a post-Hoe *t* test is 

applied to find the difference between the mean scores of 

the pairs made on the classification of six climate categories.

MOYA taM.es are thus prepared for each of the 10 factors 

of morale scores classified into six categories of organiza­

tional climate.

(1) Teachers Rapport with the Principal : The morale scores

on "Teacher Rapport with the Principal" classified into six 

categories of organizational climate show a significant rela­

tionship. *1” ratio is 4.74 which is significant at .01 level 

with the degree of freedom 5/184 (Table 4.14).

‘
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gable 4»14 : Morale Spores on "Teacher Rapport with the

Principal Olaasifled1'into Six Climate Categories,

(ANOVA Tabl e I)

Sources of Variance df ss MS(v) f

Between Mean 5 4946.60 989*32 4.74

Within conditions 184 38355.70 208.45

Total 189 43302.30

F, (5,184) = 4.74**

** significant at *01 level

The Table 4.15 given on the next page shows that -

(1) The difference between the mean morale scores of the 

teacher educators on "Open” climate with '’Familiar” 

climate category is 9.728 in favour of the 'Open’ climate 
and the 't* ratio is 2*751 indicates a significant rela­

tionship at .01 level of significance df, 67*This means 

that the ’teacha* rapport with the principal* in ’Open’ 

climate is more than in colleges having familiar climate.

(2) The difference between the mean morale scores of the 

teacher educators on the 'Open* and 'Paternal' climate 

categories is 9.442 in favour of tue 'Open climate' and 

the 't' ratio is 2.122 which is significant at .05 level 

of significance, (df = 53), meaning thereby-that the
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Table 4.15 ; The Morale Scores on "Teacher Rapport with

Principal" and the Mean Difference Between

Climate Groups.

Groups Mean
Difference

t value df

1 Ys 2 0.217 0.054 58

1 Vs 3 ,2.165 0.388 47

1 Ys 4 9.728 2.751** 67

1 Ys 5 9.442 2.122** 53

1 Ys 6 11.647 4.252** 119

2 Vs 3 2.382 0.391 25

2 Ys 4 9.511 2.221* 45

2 Ys 5 9.225 1.815 31

2 Ys 6 11.730 3.187* 97

3 Vs 4 11.893 2.053** 34

3 Ys 5 11.607 1.816 20

3 Ys 6 13.812 2.575* 86

4 Ys 5 0.286 0.060 40

4 Ys 6 1.919 0.607 106

5 Vs 6 2.205 0.527 92

** Significant at .01 level 
* Significant at .05 level

N.B.: The numericals of climate groups stand for the following: 
1 - Open, 2 - Autonomous, 3 - Controlled, 4 - familiar,
5 - Paternal and 6 - Closed.
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•teacher rapport with the principal is more in colleges 
of education having ’Open’ climate than the 'Paternal* 

climate.

(3) The difference between the mean morale of the teacher
educators on the 'Open* and ’Closed* climate categories I

is 11.647 in favour of the 'Open' climate. She 't' ratio

is 4.252 which is significant at *01 level of significance 
(df = 119). This means that the 'teacher.rapport with the 

principal' in 'Open* climate colleges is more than in the I 
'closed' climate colleges.

(4) The difference between the mean morale scores of the 

teacher educators on 'Autonomous* and 'Familiar' climate 

categories is 9.511 in favour of the 'Autonomous climate.
The *t' ratio is 2.221 which is significant at #05 level 
of significance (df = 45).This means that the 'teacher 

rapport with the principal is more in colleges having 
'Autonomous' climate than 'Familiar*.

■

(5) The difference between the mean morale scores of the 

teacher educators on 'Autonomous* and 'closed' climate 

categories is 11.750 in favour of autonomous climate.
The 't' ratio is 5*187 which is significant at .01 level
(df =97). This indicates that the 'teacher rapport with 1

the principal* is more in Autonomous climate colleges than ' 
in 'closed' climate ones. I
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(6) She difference between the mean morale scores of the 

teacher educators on the ’Controlled' and 'Familiar' 

climate categories is 11.893 in favour of the 'controlled 

climate'. She 't' ratio is 2.053 which is significant at 

.01 level of significance (df = 34)i Shis means that the 

teacher rapport with the principal in the colleges of 

education having 'controlled* climate is more than the 

'Familiar' climate.

(7) She difference between the mean morale scores of the 

teacher educators on 'controlled' and 'dosed' climate 

categories is 13.812 in favour of 'controlled* dimate.

She 'tV ratio is 2.575 which is significant at *05 level 

(df =86). Shis means that the teacher rapport with the 

principal in colleges of education having * controlled' 

dimate is more than 'dosed' climate.

In conclusion,it can be statedthat in colleges of education 

having dimate with a tendency towards opennnss have a signi­

ficant rapport established between the teacher educators and 

the principal than in colleges having a dimate with a tendency 

towards closedness.

(2) Satisfaction with Seaching : She morale scores on

"satisfaction with teaching", classified into six categories 

of organizational dimate show a significant rdationship .
A
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•F* ratio is 4*72,which is statistically significant at *01 

level with df 5/184 (vide Table 4.16).

Table 4.16 : Morale Scores on 11 Satis faction with Teaching” 

Classified into Six Climate Categories.

(AHOTA TABLE II)

Sources of Variance df ss MS(v) F

Between mean 5 1331.10 266.22 4.72

Within conditions 184 10376.38 56.39

Total 109 11707.48

F (5,184) = 4.72**

** significant at .01 level.

Table 4.17 given on the next page shows that -

(1) The difference between the mean morale scores of the 

teacher educators on the ’Open’ and 'Controlled* climate 

categories is 6.174 in favour of the ’Controlled* climate.

The *t* ratio is 2.130, which is significant at .05 level of 

significance, (df = 47). This means that the satisfaction with 

teaching is more in 14ie teachers’ colleges where there is 

’Controlled* climate than ’Open*.

(2) The difference between the mean morale scores of the 

teacher educators on the ’Open' and 'Closed' climate categories 

is 2.951, in favour of the 'Open* climate. The *t' ratio is 2.071,
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gable 4.17 : ^he Mean Difference of Morale Spores on

"Satisfaction With TeacfaingllBetweenCliffiate 

Groups.

Climate Types 
(Groups;

Mean
Difference

t value df

1 Vs 2 4.049 1.943 58

1 Vs 3 6.174 2.130* 47

1 Vs 4 1.299 0.706 67

1 Vs 5 0.737 0.318 53

1 Vs 6 2.951 / 2.071* 119

2 Vs 3 2.125 / 0.671 25

2 Vs 4 2.750 1.234 45

2 Vs 5 4.786 1.810 31
2 Vs 6 7.000, 3.655** 97

3 Vs 4 ^ 4.875 1.618 34

3 Vs 5 6.911 2.078 20

3 Vs 6 * . 9.125 3.271** 86

4 Vs 5 2.036 0.829 40

4 Vs 6 4.250 2.584* 106

5 Vs 6 2.214 1.017 92

** Significant at .01 level 

* Significant at .05 level
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which is signifies!t at .05 level of significance, (df = 119). 

This means that the satisfaction with teaching is more in the 

colleges of education where, there is *0paa' climate than 

'closed" climate.

(5) She difference between toe mean morale scores of the 

teacher educators on the ’Autonomous" and 'Closed" climate 

categories is 7.000, in favour of the ’Autonomous’ climate. 

The "t" ratio is 5.655, which is significant at .01 level of 

significance (df =97). Shis means that the satisfaction with 

teaching is more in the colleges of education where there is 

'Autonomous* climate than ’Closed" climate.

(4) The difference between the mean morale scores of 

the teacher educators on "Controlled* climate and 'Closed' 

climate categories is 9.125, in favour of the 'Controlled' 

climate.The *t* ratio is 3.271, which is significant at .01 

leveL of significance, (df =86). This means that the satis­

faction with teaching is more in the colleges where there is

'Controlled' climate than 'Closed*.

(5) The difference between the mean morale scores of the 

teacher educators on the 'Familiar* and 'Closed" climate 

categories is 4.250, in favour of 'Familiar* climate. The 't' 

ratio is 2.584, which is significant at .05 level of signifi­

cance, (df = 106). This means that the satisfaction with 

teaching is more in the colleges where there is "Familiar" 

climate than 'Closed'.
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In conclusion, it can be stated that the teacher 

educators are satisfied with teacning in colleges of education 

where there is ’Controlled’ climate in comparison to ’Open’ 

climate, whereas in comparison to ’Closed* the satisfaction 

with teaching is more in ’Open’ climate.Also, .’Autonomous* 

climate indicates more satisfaction in teaching than ’Closed* 

and ’familiar' more than ’Closed’.

Therefore, the ” satis faction with teaching” derived by 

the teacher educators, according to climate categories come in 

the order of Controlled, Open, Autonomous, familiar and Closed. 

She ’Controlled' climate as first in the series of climate 

categories for ’’satisfaction with teaching” indicates that 

teacher educators are more satisfied with teaching in colleges 

where there is 'Controlled* dimate.This depicts a typical 

characteristic of the Indian situation, which is culturally- 

oriented towards the ’’Controlled” patterijdn this country.

With controlled type of climate, the teacher educators 

find an easy availability of certain teaching&aterisls such 

as books in the library, audio-visual aids and equipments for 

teaching through which the teachers get teaching satisfaction 

in their job.

Similar result has been indicated while calculating the 

mean differences between the morale scores on "Esprit” and the 

4th.factor of .’effectiveness of the teacher education programme
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which is in favour of the "less" effective colleges, indicating 

that the esprit of the teacher educators is making the teacher 

education programme less effective because of probably the 

inadequate supplies of books and reading material and non­

availability of the audio-visual aids and equipments.

Therefore, it can be stated that adequate supplies and 

availability of books in the library and the use of audio­

visual equipments and material is much needed in the colleges 

of education in Gujarat in order that the teacher education 

programme has a fair chance to be effective.

3* Rapport Among Teachers : The morale scores on Hrapport

among teachers" classified into six categories of organizational 

climate show a significant relationship. *F' ratio is 7.26 

which is statistically significant at .01 level with df 5/184 

(vide Table 4.18).

Table 4*18 : Morale Scores ,'dn "Rapport Among Teachers"
Classified into Six Climate Categories 
(ANOVA TABLE III)

Sources of Variance df SS MS (v) F

Between Mean

Within conditions

5

184

1175.98

, 5956.24

255.19

23.37
7.26

Total 189 7132.22 .

F (5,184) = 7,26**
** Significant at .01 level.
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The Table 4*19 given on the next page shows that -

(1) the difference between the mean morale scores of the 

teacher educators on ’Open* and 'familiar' climate categories 

is 4.730, in favour of the 'Open' climate. The 't' ratio is 

3.393» which is significant at .01 level of confidence,

(df,67).This means that the rapport among teacher educators 

is more in the colleges with 'Open' climate than 'familiar' 

climate.

(2) The difference between the mean morale scores of the 

teacher educators on 'Open* and 'Paternal' climate categories 

is 3*730, in favour of the 'Open* climate. The *t* ratio is 

2.127,which is significant at .05 level of confidence (df,53)» 

This means that the rapport among teacher educators is more 

in the colleges with 'Open' climate than 'Paternal' climate.

(3) She difference between the mean morale scores of the 

teacher educators on 'Open' and 'Closed* climate categories is 

5.230, in favour of the 'Open' climate. The 't* ratio is 4.847, 

which is significant at .01 level of confidence, (df,119). This 

means that the rapport among teacher educators is more in the 

colleges with 'Open' climate than 'Closed' climate.

(4) The difference between the mean morale scores of the 

teacher educators on .’Autonomous* and 'familiar' climate 

categories is 5.790, in favour of the 'Autonomous' climate.
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TaPle 4.19 .: fhe Mean Differences of MoraleSpores on "Rapport 

Among Teachers11 between Climate Groups.

Groups Mean
Difference *t' value df

1 Vs 2 1.060 0.671 58

1 Vs 3 1.890 0.861 47

1 Vs 4 4.730 3.393** 67

1 Vs 5 3.730 2.127* 53

1 Vs 6 5.230 4.847** 119

2 Vs 3 2.950 1.229 25

2 Vs 4 5.790 3.430** 45

2 Vs 5 4.790 2.391* 31

2 Vs 6 6.290 4.335** 97

3 Vs 4 2.840 1.244 34

3 Vs 5 1.840 0.730 20

3 Vs 6 3.340 1.580 86

4 Vs 5 1.000 0.538 40

4 Vs 6 0.500 0.401 106

5 Vs 6 1.500 0.910 92

** Significant at .01 level 

* Significant at .05 level
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The *t' ratio is 3.430, which is significant as .01 level of ~ 

confidence, (df,45). This means that the rapport among teacher 

educators is more in the colleges with ‘Autonomous1 climate 

tnan 'familiar* Climate*
•>

(5) Tne difference between the mean morale scores of the 

teacher educators on 'Autonomous* and 'Paternal' climate 

categories is 4.790, in favour of the ‘Autonomous climate.

The 't* ratio is 2.391, which is significant at .05 level of 

confidence, (df, 31)« Shis means that the rapport among teacher 

educators is more in the colleges with 'Autonomous' climate 

than 'Paternal* cdimate.
t

(6) The difference between the mean morale scores of the 

teacher educators on 'Autonomous' and 'Closed' climate cate­

gories is 6.290, in favour of the'Autonomous* climate. The 

‘t‘ ratio is 4*335, which is significant at .01 level of 

confidence, (df, 97). This means that the rapport among teacher 

educators is more in the colleges with 'Autonomous* climate 

than ‘Closed' climate.

In conclusion, it can be stated that colleges of education 

in Gujarat having 'Open* and 'Autonomous* climates show more 

rapport among teacher educators than controlled, familiar, 

Paternal and Closed Climates.
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4. Teacher Salary s The morale scores on "Teacher Salary" 

classified into six categories of organizational climate show 

a significant relationship. *F' ratio is 4*80, which is statis­

tically significant at .01 level of confidence, with df 5,184. 

(Vide Table 4.20).

Table 4.20: Morale Scores on "Teacher Salary" Classified into 

Six Climate Categories. (MSELIMLRJI) •

Sources of Variance df. S.S. M.S. (v) F

Between Means 

Within conditions

Total 189 3442.35

F (5,184) = 4.80**

** Significant at .01 level.

The Table 4.21 given on the next page shows the mean 

differences of Morale Scores on the factor * teacher Salary* 

between the six climate groups.

The Table 4.21 shows that -

(1) ®he difference between the mean morale scores of.the 

teacher educators on ’Open* and ‘Familiar* climate categories 

is 2.882, in favour of the 'Open* climate. The 't* ratio is 

2.894, which is significant at .01 level of confidence at df,67.
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Table 4.21 i ^he Mean Differenoes of Morale Scores on 

♦Teacher Salary', Between Climate Groups.

Group Mean
Difference

♦t' value df

1 Vs 2 0.350 0.310 58

1 Vs 5 1.560 0.994 47

1 Vs 4 2.882 2.894** 67

1 Vs 5 2.775 2.215* 53

1 Vs 6 2.848 3.694** 119

2 Vs 3 1.915 1.116 25

2 Vs 4 2.532 2.100* 45

2 Vs 5 2.425 1.693 31

2 Vs 6 2.4y8 2.409* 97

3 Vs 4 4.447 2.725** 34

3 Vs 5 4.340 2.410* 20

3 Vs 6 4.413 2.921**

4 Vs 5 0.107 0,080 40

4 Vs 6 0.034 0.038 106

5 Vs 6 0.073 0.062 92

** Significant at .01 level 

* Significant at .05 level
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This means that the satisfaction with salaiy an~the 'Open'
^ *

climate is more than with ’familiar climate.

(2) The difference between the mean morale scores of the 

teacher educators on 'Open* and 'Paternal' climate categories 

is 2.775 in favour of the ’Open' climate. £he *t* ratio is 

2.215, which is significant at .05 level of confidence with 

df,53* ®his means tha,t the satisfaction with salaiy is more 

on the ’Open' climate than 'Paternal*.

(3) She difference between the mean morale scores of the 

teacher educators on *0pen' and 'Closed' climate categories is 

2.848, in favour of the 'Open' climate. The *t* ratio is 3*694, 

which is significant at .01 level of confidence with df,119* 

This means that the satisfaction with salazjr is more on the 

'Open' climate than 'Closed' climate.

(4) The difference between the mean morale scores of the 

teacher educators on 'Autonomous* and 'familiar* climate 

categories is 2.532, in favour of the 'Autonomous* climate.

The *t* ratio is 2.100 which is significant at .05 level, df=45, 

which means that the satisfaction with salary is more on the 

'Autonomous* climate than 'familiar*.

(5) She difference between the mean morale scores of the 

teacher educators on 'Autonomous* and 'Closed' climate cate­

gories is 2.498, in favour of the 'Autonomous' climate. The 

*t* ratio is 2.409, which is significant at .05 level of
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confidence with df,97» Shis means that the satisfaction 

with salary is more ton i- ’Autonomous* climate than ‘Closed* 

climate.

(6) The difference between the mean moral scores of the 

teacher educators on ‘Controlled* and 'familiar* climate 

categories is 4,447* in favour of the ‘Controlled* dLimate.

The *t* ratio is 2.725 which is significant at .01 level of 

confidence with df,34. This means that the satisfaction with 
salary is more on 'Controlled' climate than 'familiar'.

(7) The difference between the mean morale scores of the 

teacher educators on 'Controlled' and 'Paterml* climate 

categories is 4.340, in favour of the 'Controlled' climate.

The 't* ratio is 2.410 which is significant at .05 level of 

confidence with df,20. This means that the satisfaction with 

salary is more on 'Controlled' climate than 'Paternal*.

(8) The difference between the mean morale scores of the 

teacher.educators on 'Controlled' and 'Closed' climate cate­

gories is 4.413, which is in favour of the 'Controlled' climate. 

The *t' ratio is 2.921 which is significant at .01 level of 

confidence with df,86. This means that the satisfaction with 

salary is more on 'controlled' climate than 'Closed'.

In conclusion, therefore, it can be stated that teacher 

educators have satisfaction with salary in the colleges of 

education that have Open, Autonomous and Controlled climates
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(showing a tendency of openness) than colleges having 

organizational climate of closed tendency.

(5) Teacher Load : The morale seores on “Teacher Load”

classified into six categories of organizational climate 

show a significant relationship. *f* ratio is 3*70, which is 

statistically significant at .01 level of confidence at df 5,124 

(Vide Table 4.22 given below).

Table 4*22 s Morale Scores on ”Teaoher Load” Classified into

Six Climate Categories (ANOVA TABLE V).

Sources of Variance df. S.S. M.S. (v) 1

Between Means

Within conditions

5

184 '

544.74

5418.53

108.94

29*4*4*
3.70

Total 189 5963.27

F (5,184) = 3»70**

** Significant at .01 level

The Table 4*23 given on the next page shows that -

(1) The difference between the mean morale scores of the 

teacher educators on 'Open* and Closed' climate categories 

is 3.514, in favour of the 'Open* climate* The *t* ratio is 

3.411, which is significant at .01 level of confidence at df,119. 

This means that tne satisfaction on "Teacher load” is more in 

the colleges with 'Open* climate than ‘Closed’.

—— ---------- -------------- DEPARTMENT OF EDUCATIONAL ADMINISTRATION—------- — ---------- —  --------



M, S. UNIVERSITY OF BARODA

25 8

gable 4.23 : ^he Mean Difference of Morale Spores on 

11Teacher Load” between Climate groups.

Groups Mean
Difference

* t’ value df

1 Vs 2 0.982 0.652 58

1 Vs 3 0.314 0.149 47

1 Vs 4 1.082 0.814 67

1 Vs 5 1.511 0.903 53

1 Vs 6 3.514 3.411** 119

2 Vs 3 1.296 0.566 25

2 Vs 4 2.064 1.281 45

2 Vs 5 2.493 1.304 31

2 Vs 6 4.496 3.248** 97

3 Vs 4 0.768 0.352 34

3 Vs 5 1.197 0.498 20

3 Vs 6 3.200 1.587 86

4 Vs 5 0.429 0.241 40

4 Vs 6 2.432 2.045 106

5 Vs 6 2.003 1.273 92

** Significant at .01 leg el 

* Significant at .05 level
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(2) The difference between the mean morale scores of the 

teacher educators on 'Autonomous' and 'Closed* climate 

categories is 4.496, in favour of the 'Autonomous* climate.

The *t* ratio is 3»248,which is significant at .01 level of 

confidence at df,97» This means that the satisfaction on 

'Teacher load* is more in colleges with 'Autonomous' climate 

than 'Closed* climate.

Therefore, it can be concluded that the teacher educators 

are more satisfied in respect of the work load in colleges 

having 'Open' and 'Autonomous* climate than in any other type 

of climates. It seems that the work load is fairly and equally 

distributed among the Teacher educators in colleges having 
Open andjjkutonomous climates.

(6) Curriculum Issues :

The morale scores on "Curriculum issues" classified 

into six categories of organizational climate does not show 

a significant relationship on any of the groupings. The '¥' 

ratio is 2.07, which is statistically not significant with 

df, 5,184. (Vide Table 4.24).

Table 4.24 Moral encores on Morale, Factor "Curriculum Issues" t
Classified into Six Climate Categories (AITOVA TABLE VI)

Sources of Variance - df S.S. M.S. (v) »

Between Means 5 71.63 14.32 2.07
Within conditions 184 1269.34 6.89

Total 189 1340.97
3? (5,184) is not significant.
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Therefore, it is concluded that as far as the satis­

faction of the teacher educator on 'Curriculum issues' is. 

concerned there is no significant relationship between the 

morale scores on the "Curriculum issues" and Climaue types.

This is so, because, the curriculum and courses of study 

are outlined by the Board of studies at the University level 

in India; and it is followed in all the colleges of education, 

which are either at the University itself as Department of 

Education or affiliated with one University or the other of 

Gujarat State. The teacher educators,perhaps, find it satis­

factory and therefore no difference is observed on the morale 

scores in any of the climatic categories of the colleges.

(7) Teacher Status : The morale scores on "Teacher Status"

classified into six categories of organizational climate show 

a significant relationship. *5" ratio is 2.57, which is statis­

tically significant at .05 level of confidence, at df 5,184 

(-Tide Table 4.25 below)

Table 4.25 : Morale Scores on "Teacher Status", Classified into 
Six Climate Categories.' (AHOYA TABLE VII)

Sources of Variance df S.S. ..S."S"...(v7. i*
Between Means 5 442.09 88 *41

2.57*
Within conditions ' 184 . 6321.96 .34.35

- To tal 189 6764.05

I (5,184) = 2.57*
* Significant at *05 level-.
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The Table 4.26 shows that -

(1) The difference between the mean morale scores of the
teacher educators on ’Opoa' and 'Closed' climate categories I

is 2.502, in favour of the 'Open* climate. The 't' ratio is 

2.250, which is significant at .05 level of confidence at 

df,119. This means that the satisfaction on "Teacher status" 

enjoyed by the teacher educators is more in colleges having 

'Open* climate than 'Closed*.

(2) The difference between the mean morale scores of 

the teacher educators on 'Autonomous* and 'Familiar' climate 

categories is 4*037, in favour of the "Autonomous" climate.

The *t* ratio is 2.321, which is significant at .05 level of 

confidence at df, 45. This means that the satisfaction on 

'Teacher status' is more in colleges having 'Autonomous' 

climate than 'Familiar* which is more on the Open side of 

climate.

(3) The difference between the mean morale scores of the 

teacher educators on 'Autonomous* and 'Closed' climate cate­

gories is 4.494, in favour of the 'Autonomous* elimate. The

't' ratio is 3*0®, which is significant at .01 level of con- j

fidence of df, 97. This means that the satisfaction on 'Teacher 

status' is more in colleges having 'Autonomous' climate than 

Closed.
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fable 4.26 s fhe Mean Difference of Morale Scores on 

"Teacher Status*1 Between Climate Groups

Groups Mean
Difference

*t' value df

1 Ys 2 1.992 1.225 58

1 Vs 3 0.848 - 0.374 47

1 Ys 4 2.045 1.424 67

1 Vs 5 - 1.331 0.735 53

1 Vs 6 2.502 2.250# 119

2 Vs 3 1.144 0.462 25

2 Vs 4 4.037 2.321* 45

2 Vs 5 3.323 1.609 31

2 Vs 6 4.494 3.008** 97

3 Vs 4 2.893 1.230 34

3 Vs 5 1.999 0.770 20

3 Vs 6 3.350 1.538 86

4 Vs 5 0.714 0.372 40

4 Vs 6 0.457 0.355 106

5 Vs 6 1.171 0.689 92

** Significant at ♦ 01 1 evel

* Significant at .05 level
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This indicates that the satisfaction of the teacher 

educators on status they enjoy is more in colleges having 

’Open* and ’Autonomous* climates.

(8) Community Support of Education : The morale scores on

"Community Support of Education" into six categories of Organi­

zational climate show a significant relationship. *1* ratio is 

3.54» which is statistically significant at .01 level of 

confidence, at df, 5,184 (vide Table 4*27 below ).

Table 4.27 : Morale Scores on "Community Support of Education11.

Classified into Six Climate Cstt6£orl6S •

(ANOVA TABLE VIII).

Sources of Variance df S.S. M.S. (v) F

Between Means 5 199.15 39.83 3.54**

Within conditions 184 2068.62 11.24

Total 189 2267.77

E (5,184) * 3.54**

** Significant at .01 level.

Table 4*28 given on the next page shows that -

(1) The difference between the mean morale scores of 

the teacher educators ,,on 'Open' and 'familiar* climate' cate­

gories is 1.799, in favour of the ’Open’ climate. The *t’ 

ratio is 2.191, which is significant at .05 level of confidence
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gable 4*28 s ghe Mean Difference of Morale Scores on the Factor 

’’Community Support of Education" Between Climate 

Groups*

Groups Mean * V value df
Difference

Vs 2 0.861 0.925 . 58

Vs 3 0.809 0.625 47

Vs 4 1.799 2.191* 67

Vs 5 0.477 0.461 53

Vs 6 1.754 2.757** 119

Vs 3 0.052 0.036 25

Vs 4 2.660 2.676* 45

Vs 5 1.338 1.133 31

Vs 6 2.615 3.058** 97

Vs 4 2.608 1.939 34

Vs 5 1.286 0.866 20

Vs 6 2.563 2.083* 86

Vs 5 1.322 1.205 40

Vs 5 0.045 0.061 106

Vs 6 1.277 1.314 92

** Significant at .01 level 

* Significant at .05 level
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at df,67. This means that the ’Community support of education' 

given to the teacher educators is more in colleges having 

’Open’ climate than ’Familiar' climate.

(2) The difference between the mean morale scores of 

the teacher educators on 'Open' and 'Closed' climate categories 

is 1.754, in favour of tne 'Open' climate.The *t' ratio is 

2.757 which is significant at .01 level of confidence at df,119. 

This means that the "Community support of Education" given to 

the teacher educators is more in colleges having 'Open* climate 

than 'Glosed' climate.

" (5) The difference between the mean morale scores of

the teacher educators on 'Autonomous' and 'Familiar * climate 

categories is 2.660, in favour of 'Autonomous' climate. The 

't* ratio is 2.676 wlxfch is significant at .05 level of confi­

dence at df, 45. This means that the 'Community support of 

Education* given to teacher educators is more in colleges 

having 'Autonomous' climate than 'Familiar' climate.

(4) The difference between the mean morale scores of the 

teacher educators on 'Autonomous' and 'Closed* climate cate­

gories is 2.615, in favour of 'Autonomous' climate. The 't' 

ratio is 5.058 which is significant at .01 level of confidence 

at df, 97. This means that the "Community support of Education" 

given to teacher educators is more in 'Autonomous' climate than 

'Closed* climate.
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(5) She difference between the mean morale scores of the 

teacher educators on 'Controlled' climate and 'Closed* climate 

categories is 2.563, in favour of 'Controlled' climate. She 

't* ratio is 2.083 which is significant at .05 level of confi­

dence at df, 86.Shis means that the 'Community support of 

education* given to the teacher educators is more in colleges 
having 'Controlled* climate than 'Closed' climate.

Thus, the conclusion is, that colleges having open, 

Autonomous, and controlled climates receive more community 

support than colleges having climates towards closed tendency 

i.e. familiar, Paternal and Closed.

(9) College facilities & Services 8 The morale score on 

"College facilities and Services" into six categories of 

organizational climate show a significant relationship. '1* 

ratio is 5*16, which is significant at .01 level of confidence 

at df, 5,184 (vide Table 4.29).

Classified into Six Climate Categories
(AFOVA TABLE IX) •

Sources of Variance df S'.S. ..M.S.Iv) ?
Between Means 5 286.22 57.24

5.16**
Within conditions 184 2040.00 11.08

Total 189 2326.22
f (5,184) = 5.16**

** Significant at .01 level
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The Cable 4.30 given on the next page shows that -

(1) Che difference between the mean morale scores of the 

teacher educators on 'Open* and * Closed' climate categories 

is 2.590, in favour of the open climate. Che 't* ratio is 

4.098, which is significant at .01 leveLof confidence at df, 119. 

This means that the 'College facilities and services' provided 

to the teacher educators in colleges of Education having 'Open* 

climate is more than 'Closed* climate.

(2) Che difference between the mean morale scores of 

the teacher educators on 'Autonomous* and 'Closed* climate 

categories is 2.400, in favour of the 'Autonomous' climate.

Che *t* ratio is 2.830, which is significant at .01 level of 

confidence at df, 97.Shis means that the 'College facilities 

and services' provided to the teacher educators in colleges 

of Education having 'Autonomous* climate is more than 'Closed' 

climate.

This result indicates that the colleges of Education 

having 'Open' and 'Autonomous' climate are the colleges which 

provide facilities and services to the teacher educators.
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gable 4*30 s fhe Mean Differences of Morale Spores on 

^College Facilities and Services** between 

Climate Groups.

Croups .
/

Mean
Difference

11* value df

1 Vs 2 0.190 0.206 58

1 Vs 3 1.690 1.315 47

1 Vs 4 1.190 1.460 67

1 Vs 5 1 .410 1.374 53

1 Vs 6 2.590 4.098** 119

2 Vs 3 1.500 1.068 25

2 Vs 4 1.000 1.013 45

2 Vs 5 1.220 1.041 31

2 Vs 6 2.400 2.830** 97

3 Vs 4 0.500 0.374 34

5 Vs 5 0.280 0.190 20

3 Vs 6 0.900 0.728 86

4 Vs 5 0.220 0.202 40 .

4 Vs 6 1.400 1.920 106

5 Vs 6 1.180 1 .223 92

** Significant at .01 level

* Significant at .05 level.
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(10) Community Pressures : The morale score on ’’Community

Pressures” into six categories of organizational climate show 

a significant relationship. *F* ratio is 2.47, which is signi­

ficant at .05 leyel of significance with df, 5#184 (vide Table 

4.31)

Table 4.31 s Morale £> cores on "Community Pressures" Classified

into Six Climate Categories (ANOTA TABLE X)

Sources of Variance df S.S. M.S.(v) F

Between Means - 5 178.45 35 .69
2.47*

Within Conditions 184 2653.92 14.42

Total 189 42925.00

F (5,184) - 2.47 

* Significant at .05 level

The Table 4.32 given on the next page shows that -

(1) The difference between the mean morale scores of the 

teacher educators on 'Open* and ’Paternal* climate categories 

is 2.640, in favour of the ’Open* climate.The *t* ratio is 

2.274 which is significant at *05 level of significance with 

df, 53* This means that the ’’CommunityPressure” is felt in 

colleges where there is ’Open* climate than 'Paternal*.

(2) The difference betweea the mean morale scores of the 

teacher educators on ’Controlled* and * Paternal* climate
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gable 4.32 t gbe Mean Difference of Morale Scores on

"Oomnaaniiar Pressures11 between Climate Groups.,

Groups Mean ' t* * Value df
Difference

1 Vs 2 

1 Vs 3 

1 Vs 4 

1 Vs 5

1 Vs 6

2 Vs 3 

2 Vs 4 

2 Vs 5

2 Vs 6

3 Vs 4 

3 Vs 5

3 Vs 6

4 Vs 5

4 Vs 6

5 Vs 6

** Significant at *01 level

* Significant at .05 level
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0*500 0.474 58 

2.580 1.767 47 

0.430 0.462 67 

2.640 2.274* 53 

0.770 .1*069 119 

3*080 1.923 25 

0.930 0.826 45 

2.140 1.601 31 

0.270 0.279 97 

2.150 1.410 34 

5.220 3-105** 20 

3.350 2.374* 86 

3.070 2.471* 40 

1.200 1.444 106 

1.870 1.698 92
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categories at 5,220, in favour of the •Controlled* climate.

The *t* ratio is 3.105, which is significant at #01 level of 

confidence with df, 20.This means that the '’Community Pressure" 

is felt in colleges where there is *Controlled* climate than 

•Paternal* climate.

(3) The difference between the mean morale scores of the 

teacher educators on 'Controlled* and 'Closed* climate 

categories is 3*350, in favour of the ’Controlled* climate.

The 't* ratio is 2.374, which is significant at .05 level of 

confidence with df, 86. This means that the 'Community 

Pressure* is felt in colleges where there is 'Controlled* 

climate than 'Closed*.

(4) The difference between the mean morale scores of the 

teacher educators on * familiar* and 'Paternal* climate cate­

gories is 3»070, in favour of the 'Familiar* climate. She *t* 

ratio is 2.471, which is significant at .05 level of confidence 

with df, 40. This means that the "Community Pressure" is felt 

in colleges where there is ’Familiar* climate than 'Paternal* 

climate.

Therefore,it can be concluded that 'Community Pressure' 

is felt by the teacher educators in colleges where there is 

Open, Controlled and Familiar climate.
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table 4.33 s Significant Relationship of 10 factors of Morale 

With Climate Categories.

No. factors on Morale Climate Categories

1. Rapport with the Principal Open, Autonomous, Controlled.

2. Satisfaction with teaching Controlled, Open, Autonomous.

3. Rapport among Teachers Open and Autonomous.

4*. Teacher Salary Open, Autonomous, Controlled.

5. Teacher load Open, Autonomous.

6. Curriculum issues Not Significant.

7. Teacher Status Opei, Autonomous.

8. Community Support of 
Education

Open, Autonomous, Controlled.

a. College facilities & 
Services

Open, Autonomous.

0. Community Pressure Open, Controlled.

Conclusion :

The relationship of "Teachers’ morale" on all the 10 

factors of the Purdue Teacher Opinionaire which measures an 

overall morale of the teachers on two components "task 

achievement" and "need satisfaction" with each of the six 

categories of the Organizational climates indicates that it is 

the Open, Autonomous and Controlled climate colleges, with a 

tendency toward Openness of the climate, show a significant 

relationship with the morale scores on all the nine factors
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of morale, viz., Rapport with the Principal, Satisfaction 

with leaching, Rapport among Teachers, Teacher salary, Teacher 

load, Teacher Status, Community Support of Education, School 

„ facilities and Services, and Community Pressures. It is on 

"Curriculum issues” that the Morale scores do not show any 

significant result.

Therefore, the hypothesis "J^ere existc marked variations 

between different factors constituents of morale of teacher 

educators and different types of climate” stands only in the 

case of one factor, viz., 'the Curriculum Issues' and in the 

case of other nine factor - constituents of morale, it falls. 

It further supports the fact that the organizational climate 

of colleges of education and morale in the teacher educators 

colleges would he closely related, is further endorsed. In the 

colleges of education in Gujarat where the organizational 

climate has a tendency towards openness, there does exist a 

significant relationship with the morale of the teacher 

educators.

Similar findings have been Indicated by SheLat (1974) 

in her study of Organizational Climate, Teacher Morale and. 

Pupil motivation towards institutions in .secondary schools 

of Baroda District. To quote - "A considerable number of 

schools have Open and Autonomous Climate having high and 

average level of Morale; Paternal and Closed climates with 

average and ^*ow level of morale of the teachers".
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4.8 Relationship Between Morale of Teacher Educators 

and leadership Behaviour of College Principals

Under this section, the Hypothesis formulated reads 

as under :

"It is hypothesized that Teachers’ Morale and 
Leadership Behaviour would show a definite
relationship with each other.” .

(Hypothesis VII)

In all social systems like educational institutions, the 

principal holds the key position. It is by virtue of this 

position that the principal delegates certain, responsibilities 

to the staff members and manipulates them into a work group.

But here the question that comes to the mind is * How successful 

is he in operating the organization effectively with due 

consideration to the task-accomplishment and the social needs 

of the organization? How does he behave with his colleagues?

What is the interaction between the work group end his leader­

ship behaviour? How human is the leader in his approach towards 

the teachers in achieving the goals of the institution succe­

ssfully? The answer to these questions will considerably 

depend upon the ability of the principal to take initiative 

in social situations and to plan and organize actions that 

evoke?: cooperation among the staff members. The "Initiative 

Structure” and ”Consideration” on the part of the principal 

helpr the organization to achieve the task for which it is 

meant, as well as uphold the morale of the group.
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It is with this assumption that the above hypothesis 

is formulated, viz., that the teachers' morale and 'leadership 

behaviour* would show a definite relationship with each other.

To assess the 'teacher behaviour* perceived by the teacher 

educators of colleges of education, the adaptation form of the 

questionnaire (viz. the EBDQ) devised by the Personnel Research 

Board at the Ohio State University, by Hal pin and Winer is 

used. The tool identifies Initiating Structure and Considera­

tion as two fundamental dimensions of leadership behaviour.

It offers a means of defining these leadership behaviour dimen­

sions operationally. Hence, it is all the more felt suitable 

to assess the leadership behaviour patterns in a group situa­

tion where the teachers and principal work together to 

accomplish the tasks and the goals of the college.

The analysis of the Leader Behaviour scores give the 

frequency distribution of colleges of education in Gujarat 

State, under the four patterns of leader behaviour (HH, HL,

LH, LL). Table 4-.34 gives a fairly clear picture of the 

leadership behaviour perceived by the teacher educators. On 

the sampled population, in 40 par cent of the colleges of 

education, the teacher educators perceive that their principal’s 

leadership behaviour being high on 'Initiative Structure* as 

well as on 'Consideration ' (the HH Pattern). While in 3/Mper 

cent of the colleges of education thq/ perceive their leader 

behaviour to be low in both 'Initiative Structure' and
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gable 4.34 : Quadrants showing leadership Patterns of

Principals of Colleges of Education of Gujarat*

Below Mean 

Quadrant IV

High Initiation Structure 
Bow Consideration 
(The HI Pattern)

(17.14 per cent)

Above Mean 

Quadrant I

High Initiating Structure 
and High Consideration 
(The HH Pattern)

(40 per cent)

Quadrant III

Low Initiating Structure 
Low Consideration 
(The EL Pattern)

(31.44 per cent)

Quadrant II
I*ow Initiating Structure 
High Consideration 
(The LH Pattern)

(11.42 per cent)

N = 35 colleges of Education

•Consideration* (The LL Pattern). In 17.14 per cent of colleges 

the teacher educators perceive that the leadership behaviour 

exhibited by their principals is a combination of high 

•Initiative Structure* and low *Consideration' (the HL 

Pattern). Only in 11.42 per cent colleges of education the

teacher educators-rpenceive. their .principals to be low in
. r

•Initiative Structure' and 'high in 'Consideration' (The LH 

Patt era).
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However, if these four patterns of leadership behaviour

are clubbed together into two categories of ’high* Initiative

Structure (the HH and HL Patterns) and ’low* Initiative

Structure (ihe LH and LL Patterns) the result shows that

in 57 per cent of the colleges, the leadership behaviour

perceived by the teacher educators on "Initiative Structure"

is high and in 4%. per cent of the colleges it is low, meaning 
athereby that in^majority of the colleges the principal’s 

behaviour perceived by the teacher educators in relation to 

himself and the members of the work group is high and that 

the principal is endeavouring to establish well defined 

patterns of organization, channels of communication and methods 

of procedure in their colleges of education., It is only in a 

few colleges (9 per cent) that the ’Initiative Structure' is 

low on the leadership behaviour.

Looking at the second variable "0 on si deration” of the 

leadership behaviour, there is a marked evidence of the pre­

sence of this factor also. Fifty per cent of tne teacher edu­

cators also perceive their principals to be exhibiting 'Consi­

deration* in their leadership behaviour.Ihus, it can be very 

clearly seen that a well balanced combination of both the 

variables "Initiative Structure" and ’Consideration* is present 

in the leadership behaviour of the principals of colleges of 

Education in Gujarat.
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The resultant combination of the ’Initiative Structure* 

ar& ’Consideration* demonstrated by the principals is an 

encouraging fact, because it is on the combination of these 

two leadership behaviour dimensions that the effectiveness and 

the success of the leader will depend, which consequently will 

contribute to making the teacher education programme effective.

The above findings are well supported by linnesqjr (1973)* 

In his study he has identified the two dimensions of leadership 

behaviour, viz., "Initiative Structure” and "Consideration”, 

and also the expectation of the teachers from the effective 

principals. The findings are that the teachers tested had 

significantly higher mean ’Initiating Structure* scores than 

•Consideration' leadership behaviour scores.The conclusion of 

the study is that (1) teachers generally expect an effective 

principal to exhibit more initiating structure leader behaviour 
than consideration leader behaviour, and (2) while teachers 

expect more initiating structure leadership behaviour they also 

expect a principal to demonstrate consideration behaviour.

The findings of the investigator on the leadership beha­

viour of the principals in colleges of education perceived by 

the teacher educators indicate effective leadership behaviour. 

This finding has an implicit bearing to the present study where 

an attempt is also being made to investigate the effects of 

leader behaviour in making the teacher education programme 

effective. The global picture of leadership behaviour of the
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principals of colleges of education that evolve out of this

a
study is that ii^jmajority of the colleges the principals are 

effective leaders. If this is so, it is expected that the 

morale of the teacher educators in these colleges of education 

would also be high. It is,„ therefore, hypothesised that the 

teachers’ morale and'leadership behaviour in the colleges of 

education in Gujarat will show a definite relationship.

Once the patterns of leadership behaviour of the principals 
in colleges of education are determined, a further quer/y - 

becomes necessary to investigate as to what extent this leader­

ship behaviour patterns of the principals contribute/' to the 

promotion of the morale of the teacher educators.

Bo the colleges with effective leadership behaviour rated 

high on 'Initiative Structure’ and 'Consideration* have high 

teachers'morale? Or, does the combination of low 'Initiative 

Structure* and low 'Consideration' demonstrated on the part 

of the principals in colleges of education bring! the morale 

of the teacher educators down? fne expected answer to the 

first question could be that the principals demonstrating 

high rating on both the dimensions of leadership behaviour 

would positively relate to high rating on the teachers' morale, 

thereby showing a significant relationship between the teachers' 

morale and leadership behaviour of the principals. On the 

other hand, the low rating on teacher behaviour will indicate 

low rating on the morale scale. In the present study, the
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investigator's expected result would be that effective 

leadership of the principal leads to high morale of the 

teacher educators in the colleges of education in Gujarat.

To determine the relationship between the leadership 

behaviour of the principal and the morale of the teacher 

educators, the obtained morale scores on the morale instrument 

(the PTO), classified into three categories of High, Average 

and Low, are further grouped into four categories of leader 

behaviour patterns of High-High, High-Low, Low-High and 

Low-Low. Thereby obtaining four groups of leadership behaviour 

and three groups of teachers’ morale variables, respectively*

To find out the significance of correlation between these two 

variables, a contingency coefficient of correlation was applied.

To compute the contingency coefficient of correlation 

between the scores of these two variables, a contingency ~T~abl e 

4*35 was prepared by arranging the frequencies into rows and 

columns.

The Table 4.35 given on next page is 4 x 3 contingency 

table, where the leadership Behaviour frequencies are into 

form groups, viz., High-High, High-Low, Low-High, Low-Low 

and the morale frequencies are grouped as High, Average and 

Low. Prom the observed frequencies the expected frequencies 

were calculated.
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Table 4*35 s Contingency Table - Morale Categories.

leadership
Behaviour
Categories

High Average low Total

HH (20.51) (9.750) (1.219)
5 9 0 14

HI (0.781) (3.750) (0.469)
0 6 0 6

I:.i LH (0.469) (2.250) (0.281)
0 4 0 4

11 (1.719) (2.250) (1.031)
0 8 3 11

Total •5 27 3 35

The Chi-square was obtained to see the significance of 

'C*. The formula showing the relationship of 'C' to Chi-square 

was applied.

Prom the table, the value of C = .558
Value of X2= 13.04

with 6 degrees of Freedom.

The Chi-square value is found to be significant at .05 level 

of confidence with 6 degrees of freedom. Hence *C’ is significant
pthrough its relation with the X . Therefore, it can be 

concluded that the relationship between the two variables 

teachers* morale and leadership behaviour of the principal is 

significant and positive. This means that if the college
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principals' leadership Behaviour is showing Initiative 

Structure and Consideration, the morale of the teacher edu­

cators will also he high. Therefore, the result confirms the 

hypothesis that there is a significant positive correlation 

existing between the teachers* morale and the leadership 

behaviour of the principals in colleges of education in Gujarat 

State.

However, another look at the Table 4.35 shows that -

(1) The colleges of education falling under the category of 

high teachers' morale show that the leadership behaviour 

is 100 per cent high both in Initiative Structure and 

Consideration variables of the teacher behaviour.

(2) The colleges of education falling under the category of 

low teachers morale show that the principal's leadership 

behaviour is 100 per cent flows'

These two results further confirm the hypothesis that 

in colleges of education where the leadership behaviour of the 

principal is effective, with high Initiative Structure and high 

Consideration scores, the morale of the teachers is also high 

and vice-versa.

(3) She colleges falling under the average morale category of 

teachers, however, indicate? that 22.8 per cent of the 

colleges have an average morale inspite of the low initia­

tive structure and low consideration of leader behaviour.
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Around 23 per cent of the colleges have a combination 

of high initiative and low consideration leader beha­

viour, and around 11 per cent of the colleges with low 

initiative structure and high consideration combination 

of the leadership behaviour and around 23 per cent of the 

colleges having both initiative structure and considera­

tion high.

A number of research studies have been conducted in this 
area where the relationship between the teachers' morale and 

the leadership behaviour of the principal have been established 

in other countries as well as in India; although the contri­

bution of researches done in India on this line is very 

negligible.The investigator feels that there is much scope for 

research in the area of leadership behaviour of the principal 

in our country especially at the college level.

A few studies supporting the findings of the present study 

by showing a significant relationship between the leadership 
behaviour and the teachers' morale are * Cronback (1949), 

Blumberg (1968), Appleberry (1969), Gubsev (1969), Watkins 

(1969), Cleugh (1971), Chatterjee (1972), Bendiv (1973),

Trone (1971), Bean (1973), Ellenburg (1973), Binnessey (1973), 

Ryans (1973), Howell (1974), Sharma (1972), Patel (1974),

Pillai (1972), Sharma and Parham (1972), Sharma and Shah (1972), 

Shelat (1974), Barji (1975), =ete.
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4.9 Impact of Climate and Leadership Behaviour on Morale 

of Teacher Educators.

On this issue, the Hypothesis formulated, readss as

Under s

"Both Organizational Climate and leadership 
behaviour affect morale of the teacher 
educators." (Hypothesis VIII)

The result of the present study Indicates a significant 

relationship between the "Organizational Climate" and "Teachers 

Morale" at .01 level of confidence with df, 10 and also a 

significant relationship between "Teachers Morale" and "leader­

ship Behaviour" at .05 level of confidence with df, 6. There­

fore it can be logically inferred that since organizational 

climate has a significant relationship with Teachers Morale, 

and leadership Behaviour has a significant relationship with 

Teachers Morale, both the Organizational Climate and leadership 

Behaviour of the principals would affect the morale of the 

teacher educators.

Therefore, the hypothesis that "both Organizational 

climate and leadership Behaviour affect morale of the teacher 

educators is accepted. This is the natural emerging conclusion.

The relationship between leadership behaviour of college 

principals and morale of teacher educators could be investigated 

with greater clarity and in depth by formulating another rela-
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ted Hypothesis which would affirm relationship between both 

the dimensions of leadership behaviour viz., the 'Initiating 

Structure* and * Con si deration on one hand, and would show that 

the two dimensions directly contribute greatly to the morale 

of teacher educators.

—...........................--......M, S. UNIVERSITY OF RARODa—-------- —------—....

The related Hypothesis is worded as under :

"Initiating Structure" and 'Consideration' of the 
principal would contribute greatly to the morale 
of the teacher educators. (Hypothesis X?)

The effectiveness of the leadership behaviour of the 

principal depends upmthe way he initiates his group into 

action and getting things done by the group of teacher educa­

tors in the colleges of education. Since he accomplishes his 

purposes through the group, he must also see that he does it 

without jeopardizing the intactness or the integrity of the 

group. Tnis fee can do maintaining good human relations with 

thS staff. In short, if the principal is to be successful, 

he must contribute to both initiative structure (goal achieve­

ment) and consideration (group maintenance), the two dimen­

sions of the leadership behaviour.

To assess, whether 'initiative structure' on the part 

of the principal affects the morale of the teacher educators, 

the investigator has formulated the above hypothesis. Since 

the leadership behaviour is significantly related with the
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morale of the teacher educator at .05 level of confidence 

in the present study, it is expected that both of the dimen­

sions of leader behaviour 'Initiative Structure* as well as 

•Consideration* would contribute greatly to the morale of 

the teacher educators.

To determine the relationship between the 'initiative 

structure* of the principal and the * teachers'morale*, a 

contingency coefficient of correlation was computed.

The frequencies of the two variables 'initiative struc­

ture' and 'Teachers' morale* were arranged in rows and columns. 

Table 4.36 gives a 2x3 contingency tabLe, where the initia­

tive structure is classified into two classifications 'High' 

and 'Low*, and morale categories into High, Average and Low.

The expected frequencies are then calculated (wifthin parenthesis).

.  , .M, <;, (.rjvuvfcRSll f OF RAROPA — ........ ■ ■ ■— 

Table 4.36 s Contingency Table : The Initiating Structure.

Morale Initiative Structure Classification
Categories High Low Total

High 6 (2.81) 0 (2.48) 6

Average 13 (13.50) 11 (10.50) 24

Low 0 (1.68) 5 (1.31) 5

Total 19 16 35
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The Chi-Square was then obtained in order to see the

significance of C. 'O' and Chi-square ( ) have the relation*

from the Table 4*36 the value of C * *438 and the value of
2'X = 7*579 with df, 2. Thus, theX value is found significant

at .05 level of confidence. Hence, 'C' is significant through
2its relation with the X .Therefore, it is concluded that the 

relationships betwem the two variables 'initiative structure' 

of the principal and the 'teachers' morale' is significant 

and positive, which means that if the 'initiative structure* 

of tne principal is high, the morale of the teachers will also 

be high. Thus, accepting the hypothesis that initiative struc­

ture' of the principal will greatly contribute to the morale 

of the teacher educators.The table also shows that under the 

low morale category, the Initiative Structure of the principal 

is 100 per cent low and under the High morale category the 

Initiative Structure of the principal is 100 per cent high.

In conclusion, it can be stated that if the principal esta­

blishes a good relationship between himself and the members 

of his staff, and is endeavouring to establish well defined 

patterns of organization, channels of communication and methods 

of procedure, he is showing nigh 'initiative structure' and 

therefore the morale of the teacher educators is also high.

And if the "initiative structure" of the principal is low the 

morale of the teacher educators is also low.

A few studies relevant to the above finding of the present
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study are s Seashore (1954), Argyris (1962), Qunaishi (1965)

White and Hall (1970), Cortcn (1971), Kavanaugh (1972), Good-
worth (l973)ft?j©^3^(l97i-)»iQQnwsar-S9»d'!A^le$.(1973)t Soar (1973), 
Sweet (1973) and Shelat (1974).

To determine the relationship between the ' Consideration' 

dimension of the principal and the ‘Teachers* morale* another 

con ting mcy coefficient of correlation was computed.

The frequencies of the two variables ‘Consideration* and 

'teachers* morale* were arranged in rows and columns. Table 

4.37 gives a 2 x 3 contingency table, where the dimension 

'consideration* is classified into two groups 'High* and *Low*, 

and morale categories into High, Average and Low. The expected 

frequencies are then calculated (within parentheses).

Table 4.37 : The Contingency Table : Consideration.

Morale Consideration Classification
Categories High Low Total

High 6(2.50) 0(2.50) 6

Average 11(12.00) 13(12.00) 24

Low 0(1.50) 5(1.50) 5

Total 17 18 35

The Chi-■square was then obtained in order to see the

significance of *C*. *C* and chi-square ( X2 ) have the rela-

tion. From the Table 4*37 the value of G = .442 and the value 
of X2 = 7.756 with df, 2. Thus the X^value is found significant
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at .05 level of confidence. Hence, 'O' is sigiificant through 
its relation with the X2 • Therefore, it is concluded that the, 

relationship between the two variables 'Consideration* of the 

principal and the 'teachers Morale* is significant and posi­

tive, which means that if 'Consideration* of the principal 

is high, morale of the teachers will also be high, thus 

accepting the hypothesis that 'Consideration* on the part of 

the principal affects the morale of the teacher educators.

In conclusion it can be stated that if the principal's , 

behaviour is indicative of friendship, mutual trust, respect, 

and warmth in the relationship between him and the members of 

his staff he is showing high 'Consideration* and therefore 

the morale of the teacher educators is also high.

Supporting the findings of the above hypothesis are the 
following studies: Clengh (1971), Soar (1973), Ryan (1973), 

Hamilton (1973), Howell (1974), and Shelat (1974).

4.10 Relationship Between Climate and-Effectiveness of

Teacher Education Programme.

In this respect, the Hypothesis formulated is as under*

"The openness of the climate in colleges of education, 
in contrast to the dosedness of climate leads to 
high effectiveness of the teacher education pro­
gramme in colleges of education."

(Hypothesis IX)
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The effective functioning of an institution depends upon 

the type of climate the organization has. An Open climate gives 

a permissive atmosphere for all concerned in the organization 

to contribute their best and make the organization effective. 

This statement presupposes the fact that in colleges of edu­

cation in Gujarat, with an Open climate, the teacher educa­

tion programme would be more effective, whereas with a Closed 

climate, the program would be less effective. Therefore it is 

hypothesised, in the present study that the openness of the 

climate in colleges of education in contrast to the elosedness 

of climate, would lead to hi# effectiveness of the teacher 

education programme. And the expectation would bring out the 

result showing positive relationship between Open climate 

institutions and the effectiveness of teach er education prog­

ramme in colleges of education in Gujarat.

At this stage it would be appropriate to define the terms 

'Openness* and 'Closedness' used in the above hypothesis. It 

has been mentioned earlier in this study that the climates 

of the colleges of education in Gujarat were derived from the 

hierarchical and collegial interactions between the principal 

and the teachers in a college system. From this, &ix •types 

of climates were obtained, viz., 'the Open climate', 'the 

Autonomous climate', 'the Controlled climate', 'the Familiar 

climate', and 'the Closed climate*. As the climates are arranged 

on a line of continuum with no rigid lines of demarcation, the
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investigator has grouped these six climates into two groups,

One group of the climates showirg. the ’'Openness” (Open, Auto­

nomous and Controlled) and the other group showing ’’dosedness" 

(Familiar, Paternal and Closed). Shis is also in keeping with 

the views of Hialpin and Croft where they say cj- »We have said 

that these climates have "been ranked in respect to openness 

versus closedness. But we fully recognize how crude this rank­

ing is. As is the case in most methods of ranking or scaling, 

we are much more confident about the climates described at 

each end of this listing than we are about those described 
in between " (Halpin, 1963).

The "openness of the climate" here refers to an environ­

ment in which teachers obtain social needs satisfaction as 

well as job satisfaction and enjoy a sense of accomplishment 

in their job. They perceive their leader as highly considerate 

and democratic in behaviour and hence the group members as well 

as the principal feel 'all of a piece*, so. the group enjoys 

a high degree of integration. Although at times an absence of . 

active leadership mixed with average controls on the part of the 

principal is perceived as an element of psycho-physical 

hindrance.

The "Closedness of the climate" here is characterized 

by a considerable degree of apathy on the part of all the 

members of the organization. There is a lack of authenticity 

of behaviour. The principal constrains the emergence of leader-
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ship acts from the group, although at times the paternal 

guardianship of the principal does not ignore the individual 

interest, and he is perceived as considerate in character.

The group members secure neither social needs satisfaction
y*i

fully nor job satisfaction sten^ng out from the task accompli­

shment to its maximum. In short the organization is not 

moving, it seems to be stagnant.

In such an environment there are more chances of letting 

the things go as they are which jeopardize the effective 

functioning of a college. To enumerate further, the investi­

gator presumes -that one would find some colleges of education 

in Gujarat State functioning more effectively while some other 

functioning less effectively.

With this classification in mind, the investigator has 

grouped the colleges of education into colleges of 'High 

effectiveness* and 'How effectiveness'. This grouping is done 

by dividing the colleges as falling above or below the median 

effectiveness scores of each of the ten factors of the question­
naire 'Effectiveness of the Teacher Education Programme I

(the 1TEP) (Appendix i£k)

In the present study the effectiveness of the teacher 

education programme in colleges of education in Gujarat is 

judged by TO criterion variables. (Rj, Eg, E^, ^5, S7,

Eg, Eg and F^q) which will be treated at this stage as
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independent variables and the 8 dimensions of organizational 

climate will now he treated as dependent variables.

Independent Variable
Effectiveness of the Teacher
Education Program.

l.j - Criteria for Admission

Pg - Curriculum

F^ - Teacher Educators

P. - Physical Facilities,
4 Audio-Visual aids, 

library

P^ - Teaching techniques

Fg - Leadership of the 
principal

Pr, - Democratic staff-student. 
' Participation in admini- 

strative,academic deci­
sion-making

Po - Staff professional 
growth.

Pq - Periodical Evaluation 
y . of the work of students 

and staff and their 
feed-back.

P-q- Financial Adeq.uacy and 
regularity.

Dependent Variable
Organizational Climate
sions.

Dimen-

Disengagement OC-1

Hindrance OC-2

Esprit OC-3

Intimacy OC-4

Aloofness OC-5

Production Emphasis OC-6

Thrust QC-7

Consideration OC-8

Testing the Hypothesis

As stated earlier the colleges of education have been 

classified into two groups indicating “High” and "Low” 

effectiveness in their teacher education programme. For testing
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the hypothesis formulated in the present investigation, viz.,

that the colleges having *Opaa' climate will he more effective

than the colleges having 'closed* climate in implementing their

teacher education programme, the design adopted is to test

the significance of difference betweai the mean scores of 10

factors each (f^ - I^q) on the effectiveness of the teacher

educationprogramme under these two classified groups (High and 
i nesslow effective/!) and the mean scores on each of the eight 

dimensions (Disengagement, Hind4rence, Esprit, Intimacy, Aloof­

ness, Production Emphasis, Thrust, and Consideration) organi­

zational climate Description Questionnaire (OCDQ) respectively.

The mean score differences have been tested for signi­

ficance by applying the *t' test.The formula applied with the 

eight dimensions (Disengagement, Hindrance, Esprit, Intimacy, 

Aloofness, Production Emphasis, Thrust and Consideration) on 

OCDQ, according to the classification of the colleges of High 

and low effectiveness.

This programme was computerized for the purpose of accu­

racy and precision.The analyse of each variable using 't* test 

of significance wilh df=188 is discussed in the pages that 

follow :
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Disengagement

In Sable 4.38, the 't' values for the variable ‘Disengage­

ment’ with all the 10 factors of Effectiveness of the teacher 

EducationjProgramme treated separately does not show any signi­

ficant relationship, therefore, the disengagement tendency on 

the part of the teacher educators "not to be with it” does not 

influence the programme of the teacher education in Gujarat 

State, meaning thereby that even if the teacher educators-are 

‘not in gear' with respect to the task at hand, it does not 

effect the programme of the teacher education significantly.

Hindrance

In Table 4.39, the 't* values for the variable 'Hindrance' 

with all the 10 factors of effectiveness of the teacher educa­

tion programme treated separately does not show any significant 

relationship meaning thereby that the feelings of the teacher 

educators that the principal hinders in their work and burdens 

them with routine duties, committee demands, and other require­

ments which the teachers construe as unnecessaiy busy work is 

not significantly affecting the teacher education programme in 

Guj arat.

Esprit

Table 4*40 shows that 't' value for the variable "Esprit" 

on all the 10 factors of ETEP, treated separately. It does not 

indicate any significant relationship with any of the factors
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gable 4.38 s She * t * Value for the Variable^Disengagement”

on OGDQ and each of the 10 Factors of Effective' 
ness of the teacher Education Programme. df=188

factors on Significant
effective- level
ness of 
teacher 
Education 
Programme

Group Mean S.B. *t'
ratio

at
.05

at
.01

*1 Low effectiveness
High effectiveness

17.920
18.471

4.339
4.324 -0.873 -

*2 Low effectiveness
High effectiveness

18.081
18.327

4.389
4.295 -0.388 - -

e5
Low effectiveness
High effectiveness

17.849
18.567

4.640
4.600 -1.143 - -

*4 Low effectiveness 
High effectiveness

17.573
18.782

4.344
4.256 -1.935 - -

*5 Low effectiveness 
High effectiveness

18.147
18.284

4.623 
4.036 . -0.217 - -

F6 Low effectiveness
High effectiveness

18.043.
18.385

4.414
4.258 -0.545 - -

*7 Low effectiveness
High effectiveness

17.761
18.608

4.535
4.123 -1.347 -

*8 Low effectiveness
High effectiveness

18.154
18.273

4.501
4.185 -0.189 - -

*9 Low effectiveness
High effectiveness

17.761
18.608

4.535
4.123 -1.347 - -

»10 Low effectiveness
High effectiveness

18.253
18.179

4.372
4.307 0.117 - -

FACULTY OF EDUCATION AND PSYCHOLOGY.



-■■■-... *■..........—..■—..—-....... -—..M S UNIVERSITY OF ftARODA—.......-......... . T..,......... ..

%§ ?

gable 4*39 s The *t* Value for the Variable"Hindrance”on 
00BQ and Each of the 10 Factors of Effective­
ness of Teacher Education Programme«df=188.

factors on
Effective­
ness of ~Teacher Group
Education
Programme

Mean S.D.

Significant
level

ixi at at
ratio *°5 *01

F1 low effectiveness
High effectiveness

8.341
8.039

2.584
2.954 0;744 - -

*2 low effectiveness
High effectiveness

8.128
8.221

2.667
2.892 -0.229 -

'j low effectiveness
High effectiveness

8.312
8.052

3.030
2.558 0.643 -

low effectiveness
High effectiveness

7.989
8.347

2.475
5.036 -0.883 -

low effectiveness
High effectiveness

8.253
8.105

3.023
2.540 0.364 - -

*6 low effectiveness
High effectiveness

8.032
8.323

2.486
3.057 -0.719 -

j7 low effectiveness 
High effectiveness

8.114
8.235

2.643
2.914 -0.299 -

*8 low effeetiveness
High effectiveness

8.350
8.040

3.056
2.518 0.714 -

*9 low effectiveness
High effectiveness

8.114
8.235

2.643
2.914 -0.299 -

*10 low effectiveness
High effectiveness

8.189
8.168

3.010
2.557 0.052 - -
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Table 4.40 s The ' t* Yalue for the Yariable Esprit on OGDQ 

and each of the 10 Factors of Effectiveness of 
Teacher Education Programme with df=188.
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Factors of Significance
Effective- level
ness of Group
Teacher
Education
Programme

Mean S.B. *t'
ratio

at
.05

at
.01

■*1 Low effectiveness
High effectiveness

28.136
27.529

4.630 
5.100 , 0.853 - -

*2 Low effectiveness
High effectiveness

28.151
27.529

4.589
5.122

0.874 - -

F3 Low effectiveness
High effectiveness

27.882
27.742

4.667
5.108

0.196 _ -

Low effectiveness
High effectiveness

28.708
, 27.020

4.611
5.005

2.407 * -

Low effectiveness
High effectiveness

28.042
27.579

4.735
5.044

0.653 - -

*6 Low effectiveness
High effectiveness

28.138
27.490

4.937
4.837

0.915 - -

*7 Low effectiveness
High effectiveness

28.352
27.343

4.575 
5.113 .

1.424 -

*8
Low effectiveness
High effectiveness

27.681
27.929

4*662
5.101

-0.349 - -

f9 Low effectiveness
High effectiveness

28.352
27.343

4.575
5.113

1.424 - -

*10 Low effectiveness
High effectiveness

28.158
27.463

4.591
5.162

0.980 - • -

* Significant at *05 level
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on ETEP except P^.The value of * t* ratio is 2.4-07, which is 

significant at .05 level of confidence with df, 188, This means 

that the perceived behaviour of the teacher educators on 
"Esprit" (one dimension on OCEQ showing group behaviour) with 

the two categories of colleges of High and low effectiveness 

is significantly related.

(Here ’Esprit refers to morale (HSlpin, 1966) of the teacher 

educators and refers to the library, audio-visual and other 

physical facilities provided to the teacher educators in 

colleges of education)•

The difference between the mean scores of the two groups - 

of colleges having ’high’ and ’low’ effectiveness on this 

variable-is 1.688 in favour of the colleges of "low effective­

ness" .

This indicates that the physical facilities for common 

as well as personal'use like staff-room, independent cabins 

for teachers, library facilities and other reading material 

for the subject areas in which the teacher educators teach, and 

an easy accessibility and use of the audio-visual equipments 

are not well planned and adequately supplied to the teachers.

Therefore, it can be concluded that it is the non-availa­

bility of the equipments as teaching aids, library resources, 

and other facilities which causer hindrance in accomplishing 

a sense of achievement among the teacher* educators and thus
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adversely affecting morale. Aebi's (1972) study and the \

Herzbergs Hygiene factors support the findings of the present 

study. Consequently, 3? , is contributing to make the teacher 

education programme less effective.

A number of studies in India as well as in other countries 

have been made to investigate the morale of the teachers in 

schools as well as of the employees in the industrial organiza­

tions, in relation to the Herzbergs hygienic factors. Sue 

results indicate that the physical facilities, library, teaching 

equipments and other facilities of personal use in an organisa-, 

tion affect the morale of the employees, consequently affecting 

the achievement and the output of the organization.

The studies supporting the above findings are s Hunter 

(1955), Sharma (1971), Quraishi (1965), UelHavens (1973),

Johnson (1973), Strickland (1973), Harap (1959), Thomas (1973), 

\4hnru4 (1971).

Intimacy

In Table 4.41, the ’ t* values for the variable ’Intimacy’ 

with all the 10 factors of effectiveness of the teacher education 

programme, taken separately, does not show any significant 

relationship. Tnis indicates that even though the teacher 

educators enjoy the friendly social relations with each other 

and their social needs are satisfied by the colleges of educa­

tion, it does not show any significant ©ffect on the effective­

ness of the teacher education programme.
..............——-—  —FACULTY OF EDUCATION AND PSYCHOLOGY—  ——........... .....—  
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fable 4.41 8 fhe *$* Value for the Variable "intimacy'' on OODQ
and each .of the 10 factors of Effectiveness of

, feacher Education Programme.df=188*

factors of
Effective- 
nes on
feacher Group
Edu cation
Programme

Mean S.D. * t*
ratio

Significance
level

at at
♦05 .01

*1 Bow effectiveness
High effectiveness

15*966
16.588

5-270
5.206

-1.322 - -

*2 low effectiveness
High effectiveness

16.058
16.500

5.154
5.351

-0.935 - -

r3 low effectiveness
High effectiveness

16.172
16.425

2.935
3.523

-0.532 - -

*4 low effectiveness
High effectiveness

16.427
16.188

3.211
3.281

0.506 - -

*5
low effectiveness
High effectiveness

16.126
16.474

2.932
3.533

-0.738 - -

S6 low effectiveness
High effectiveness

15.840
16.750

3.170
3-266

-1.947 - -

Wrj low effectiveness
High effectiveness

16.250
16.545

3.142
3.342

-0.197 - -

*8 low effectiveness
High effectiveness

15.989
16.586

2.918
3.505

-1.270 - -

low effectiveness
High effectiveness

16.250
16.542

3.142 
‘ 3.342

-0.197 - -

*10 low effectiveness
High effectiveness

,16.516
16.284

3.163
3.336

0.067 - -
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Aloofness

In Table 4«42, the 't' values for the variable ’’Aloofness" 

on the part of the principal's behaviour and all 10 factors of 

effectiveness of the teacher education programme treated separa 

tely, does not show any significant relationship. Tnis means 

that the formal and impersonal behaviour of the principal which 

is guided by the rules and policies rather than solving the 

situations face-to-face in an informal way does not show any 

significant effect on the effectiveness of the teacher Educa­

tion Programme.

Production Emphasis

In Table 4»43, the * t' values for the variable "Production 

Emphasis" on the part of the principal's behaviour and all the 

10 factors of Effectiveness of the teacher education.- Programme 

treated separately does not show ary significant relationship. 

This means that even if the Principal who believes in the 

Close supervision of the staff and tends to have his own way, 

the communication without being sensitive to the feedback from 

the staff makes no significant difference on the effectiveness 

of the teacher education programme.

Thrust

In Table 4»44, the 't' values for the variable "Thrust" 

on the part of the principal and all the 10 factors of

FACULTY OF EDUCATION AND PSYCHOLOGY.
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gable 4*42 : ghe *t* Value for the VariablenAloofness'Ton OCDQ 
and each of the 10 Factors of Effectiveness of 
geacher Education Programme.df=188.

Factors of
Effective­
ness on „Seacher <5rou!’
Education
Programme

Mean S.L. *t»
ratio

Significance
leve

at at
.05 .01

*1 Low effectiveness
High effectiveness

17.977
18.608

3.272
3.422

-1.293 - -

*2 Low effectiveness
High effectiveness

18.058
18.529

3.261
3.439

-0.961 - -

*3 Low effectiveness
High effectiveness

18.258
18.371

5-576
5.559

-0.231 - -

*4 Low effectiveness
High effectiveness

18.034
18.564

3.224
3.471

-1.087 - -

*5 Low effectiveness
High effectiveness

18.579
18.053

3.529
3.177

1.080 - -

*6 Low effectiveness
High effeetiyeness

18.383
18.250

3.486
3.247

0.272 - -

F7 Low effectiveness
High effectiveness

17.955
18.627

3.278
3.413

-1.380 - -

?8 Low effectiveness
High effectiveness

18.363
18.273

3.353
3.381

0.184 - -

r9 Low effectiveness
High effectiveness

17.955
18.627

3.278
3.413

-1.380 - -

f10 Low effectiveness
High effectiveness

18.516
18.116

3.500
3.218

0.820 - -
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Table 4»43 : The *t* Value for the Variable Production Emphasis 
on OQBQ and each of the 10 Factor a of Effective­
ness of Teacher Education Programme* df=188.

Factors of
Effective­
ness on

Significance
level

Teacher Gr'oup
Education
Programme

Mean S.JD. * t* at
ratio .05

at
.01

Low- effectiveness
High effectiveness

16.864
16.735

3.865
3.965

0.225 - -

*2 Low effectiveness
High effectiveness

16.930
16.683

3.653
4.124

0.434 — -

*3 Low effectiveness
High effectiveness

16.495
17.082

3.359
4.371

-t.036" - -

Low effectiveness
High effectiveness

17.112
16.515

3.737
4.053

1.052 - -

Low effectiveness
High effectiveness

16.895
16.695

3.558
4.248

0.352 - -

*6 Low effectiveness
High effectiveness

16.766
16.823

3.760
4.070

-0.4 00 - -

*7 Low effectiveness
High effectiveness

16.557
17.000

3.608
4.159

-0.778 - -

Low effectiveness
High effectiveness

16.846
16.747

3.406
4.338

0.173 - -

Eg Low effectiveness
High effectiveness

16.557
17.000

3.608
4.159

-0.778 - -

P10 , Low effectiveness
High effectiveness

17.042
16.547

3.601
4.200 0.872 - -
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Table 4»44 J. ^he 't1 Value for the Variable "Thrust” on OCBQ 
and each of the 10 Factors of Effectiveness 
of Teaeher Education Pro gramme»f}f‘=iftR.
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Factors of 
Effective­
ness of 
Teacher 
Edu cation

Group Mean S «jD.
Significance

level
ratio at

.05
at

.01

*1 Low effectiveness 27.045 6.667 -0.506
High effectiveness 27.520 6.251

Fp Low effectiveness 26.919 6.402 -0.742C.

High effectiveness 27.615 6.475

Hz Low effectiveness 26.859 6.386 -0.967 _J High effectiveness 27.742 6.483

Low effectiveness 27.573 6.6O4 0.548 w* mm

4 High effectiveness 27.059 6.304

Low effectiveness 27.357 6.446 0.079P High effectiveness 27.263 6.457

f6 Low effectiveness 26.628 6.832 -1.429
High effectiveness 27.958 5.982

F? Low effectiveness 26.932 6.396 -0.732 mm
f High effectiveness 27.618 6.482

»8 Low effectiveness 26.824 6.391 -0.977 mm mm

High effectiveness 27.737 6.475

Low effectiveness 26.932 6.396 -0.732 mm

High effectiveness 27.618 6.482

?10 Low effectiveness** 27.568 6.532 0.574 mm mm

High effectiveness 27.032 6.359
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effectiveness of the teacher education programme, treated 

separately, does not show any significant relationship. This 

means that although the principal motivates the teacher edu­

cators by setting examples personally and is also viewed 

favourably by the teachers does not make any difference,on 

the effectiveness of the teacher Education Programme.

Consideration

In fable 4.45, the 't' values for the variable "Considera­

tion” on the part of the principal's behaviour and all the 10 

factors of Effectiveness of the teacher education programme, 

treated separately, are not significant, fhis means that the 

characteristic of the principal to be inclined towards humani­

stic and Psychological approach.by doing something extra for 

them in human terms does not make any significant difference on 

the effectiveness of the programme of leacher Education.

Principal's Behaviour

In fable 4*46, the 't' values between the scores of the 

"Principal's Behaviour" on OGDQ taken as the whole and each of 

the 10 factors of effectiveness of teacher education programme, 

each treated separately, does not show any significant relation­

ship.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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Table 4.4 5 : The ♦t* Value for the Variable”Consi deration" on 
OCBQ and each of the 10 Factors of Effectiveness 
of Teacher Education Programme.df=188.

factors of
Effective­
ness on
Teacher Group
Education
Programme

Significance
level

Mean S.B. * t*
ratio

at
.05

at
.01

*1 Low effectiveness 14.750 3.656 -0.132 — —

High effectiveness 14.824 3.989

Low effectiveness
High effectiveness

14.814
14.769

3.703
3.947

0.080 - -

15 Low effectiveness
High effectiveness

14 • 645
14.928

3.674
3-985

-0.508 -

f4 Low effectiveness
High effectiveness

15.101
14.515

4.014
3.655

1.054 - -

3?tj Low effectiveness
High effectiveness

14.947
14.632

3.640
4.021

0.567 - -

*6 Low effectiveness
High effectiveness

14.532
15.042

3.886
3.775

-0.917 - -

S7 Low effectiveness
High effectiveness

14.739
14.833

3.773
3.893

-0.170 - -

*8 Low effectiveness
High effectiveness

14.714
14.859

3.605 
4.040

-0.259 - -

F9 Low effectiveness
High effectiveness

14.739
14.833

3.773
3.893

-0.170 - -

F10 Low effectiveness
High effectiveness

15.116
14.463

3.847
3.803 1.176 - -
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Table 4.46 : The *~fe* Yalue of the "Principals Behaviour”
on 0033Q and each of the 10 Factors of Effective' 
ness of Teacher Education Programme* d£=188.

Factors on
Effective­
ness of
Teacher Group
Education
Programme

Mean S.D. »t»
ratio

Significan ce 
level

at at
.05 . .01

Low effectiveness 76.409 13.108 -0.713
t High effectiveness 77.706 11.941

Fp ■ Low effectiveness 76.721 13.052 -0.385 mm mm

High effectiveness 77-425 12.037

F* Low effectiveness 76.237 12.556 -0.939 mm. mm

High effectiveness 77.938 12.412

F, Low effectiveness 77.820 13.826 0.740 mm rr

4 High effectiveness 76.475 11.189

S* Low effectiveness 77.758 12.619 0.720 mm mm

5 High effectiveness 76.453 12.370

F6 Low effectiveness 76.309 13.762 0.870 .a. mm

o High effectiveness 77.885 11.097 '

F? Low effectiveness 76.182 13.184 -0.947 mm mm

High effectiveness 77-902 11.844

f8 Low effectiveness 76.747 12.410 -0.378 m mm

High effectiveness 77.434 12.596

Fq Low effectiveness 76.182 13-184 -0.947 mm

High effectiveness 77.902 11.844

Low effectiveness 78.242 12.939*10
High effectiveness 75.968, 11.962 1.258 "
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so a
This indicates that the '’Principal’s Behaviour” of the 

colleges of education on the whole with its four dimensions 

viz., Aloofness, Production Emphasis, Thrust and Consideration 

on OCDQ, grouped together, does not show any significant 

relation in making the teacher education programme effective.

Group Behaviour

In Table 4.47, the 't' values of the ’’Group Behaviour” on 

OCDQ as one variable with all the 10 factors of Effectiveness 

of the teacher education programme, eacla treated separately, 

are not significant.-

This indicates that the ’’Group Behaviour” of the teacher 

educators on the four dimensions of OCDQ viz., Disengagement, 

Hindrance, Esprit, and Intimacy grouped together does not sho 

any significant relationship in making the teacher education 

programme effective.

Conclusion : An over-view of the colleges of education in

Gujarat State in respect to all the eight dimensions of the 

OCDQ and their related differences in making the teacher educa­

tion programme higher or lonrin effectiveness is as follows :

FACULTY OF EDUCATION AND PSYCHOLOGY—
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aid
gable 4»47 : The * t* Value of the "group Behaviour” on OGDQ 

and each of the 10 Factors of Effectiveness of 
the Teacher Education Programme* df =188.

factors on
Effective­
ness of ~Teach® &r0UI'
Edu cation
Programme

Significance
level

Mean S.D. »t»
ratio

at
.05

at
.01

f1 Low effectiveness
High effectiveness

70.375
70.618

7.084
7.426

-0.229 - -

*2 Low effectiveness
High effectiveness

70.430
70.567

7.041
7.455 -0.129 —

Low effectiveness
High effectiveness

70.226
70.773

7.274
7.257

-0.519 - -

*4 Low effectiveness
High effectiveness

70.708
70.327

6.988
7.506

0.361 - -

»5 Low effectiveness
High effectiveness

70.579
70.432

7.229
7.311

0.140 - _

F6 Low effectiveness
High effectiveness

70.064
70.938

7.477
7.035

-0.830 -

*7 Low effectiveness
High effectiveness

70.489
70.520

7.006
7.491

-0.029 - -

*8 Low effectiveness
High effectiveness

70.165
70.818

7.308
7.221

-0.619 - -

*9 Low effectiveness
High effectiveness

70.489
70.520

7.006
7.491

-0.029 _ -

p10 Low effectiveness
High effectiveness

70.926
70.084

7.429
7.884.

0.800 - -
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(1) The dimensions of the OCDQ, viz., Disengagement, Hindrance, 

and Intimacy treated independently as well as combined 

together as a ’'group behaviour” docs not make any signi­

ficant difference in making the teacher education programme 

high or low in effectiveness.

(2) One dimension on ’’Group Behaviour” in OCDQ, viz.,’Esprit’ 

where the mean scores computed on the basis of colleges of 

•High' and 'low* effectiveness indicate a difference of 

1.688 and the *t* ratio is 2.407, which is significant at 

.05 level in favour of the "low effectiveness” group.

(3) The dimensions of the OCDQ, viz., Aloofness, Production 

emphasis, Thrust and Consideration, treated independently 

as well as combined together as "Principal’s Behaviour”, 

does not make any significant difference in making the 

teacher education programme High or Low in effectiveness.

Therefore, it is concluded that neither the "Openness of 

the climate" nor "Closedness of the climate" in the colleges 

of education lead to ‘high* or ’low' effectiveness of the 

teacher education programme, ^t is the morale of the working 

group or the degree of frustration felt by the working group 

(Yoder and Heneman, 1958), that brings a negative effect to 

the programme. When the general enthusiasm of a group, its 
esprit-de-^corps is marred, it shows its repnrcushions on the 

task performance of the group (Vance Stanlay, 1959). While

FACULTY OF EDUCATION AND PSYCHOLOGY.
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considering the simple word "morale" the meaning given in 

School Executive's Guide (1964) is that "morale is not an 

end in itself, but it is a mean of-obtaining good results, 

therefore if the morale of the college educators is thwarted 

by the absence of certain physical and task-oriented facili­

ties its effect will be seen in the end result, i.e. lessening 

the effectiveness of the programme. So quote from Quraishi 

(1964)

"But morale is not something which can be bought 
or ordered or even pursued:. into existence.
It can be created only by introducing into 
the work situation certain conditions which 
are favourable to its development.”

Since the best simple indicator of morale is Esprit and 

Esprit as the key subtest fbr describing an organizational 

climate, where the loadings become increasingly smaller as one 
moves from the more Open to the more Closed climates (Halpin, 

1966) it can be inferred here in the present study that since 

the Esprit scores are in favour of the 'low* effectiveness of 

the teacher education programme indicating low morale in respect 

to physical facilities, library and audio-visual aids provided 

to the teacher educators, the Openness of the climate in colleges 

of education in contrast to the closedness of the climate does 

not lead to high effectiveness of the teacher education progra­

mme in colleges of Education. Ihus the Hypothesis is accepted 

partly.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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4.11 Bearing of Certain Morale Factors an. Effectiveness 

of Teacher Education Programme

Morale factors such as 'teacherfe' rapport with the 

principals*, * rapport among the teacher educators ’teacher 

educators' job satisfaction, satisfaction with salary, satis­

faction with status, satisfaction with workload, community 

support and pressure, the curriculum issues are presumed to 

have a bearing on the effectiveness of teacher education 

programme. Shis dimension is examined in this section. She 

following Hypotheses are formulated in this regard.

The teacher educators* rapport with the 
principals and the effectiveness of 
the teacher education programme would 
show a dose relation^iip.

(Evpothesis ,IX)

The rapport among teacher educators would 
relate to the effectiveness by the 
teacher education programme.

(Hypothesis Xt)

The teacher educators job satisfaction with 
salary, workload and status would show a 
significant relationship with effective­
ness of the teacher education Programme.

(Hypothesis XII)

—Faculty of education and psychology.
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Communily support and pressure in colleges of 
education would show a varying relationship 
with the effectiveness of the teacher edu­
cation programme.

(Hypothesis XIII)

The ’Curriculum issue' factor of morale would 
have a significant bearing on the effective­
ness of teacher education programme.

(Hypothesis XIT))

Each of these five Hypotheses would be examined serially 

in following pages.

Hypothesis X : It is as under :

"The,teacher educators* rapport with the principals 
and the effectiveness of the teacher education 
programme would stow a close relationship".

In the educational institutions a group of teachers with 

the principal as their leader work together in order to run 

the institution successfully. It is their conscious endeavour 

to make the existing education programme both efficient and 

effective. This team work on the part of the teachers and the 

principal makes it necessaiy to have a rapport established 

between them.

The organizational theoiy for educational institutions, 
expounded by Halpin and Croft (1966) also supports the above
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statement, that it is in an organization with 'Open' climate 

that the functioning of an organization becomes efficient and 

effective. In such an organization, the teachers as wail as 

the principal feel ‘all a piece' and enjoy a high degree of 

of integration. The teachers obtain social need satisfaction 

as well as job satisfaction, and as a team, both principal 

and the teachers enjoy a sense of accomplishment in their 

jobs. This type of organizational climate enhances the pro­

ductivity and the efficiency of the organization, resulting 
/

in the effectiveness of the programme whi ch is being practised 

in that organization.

With the assumption, the investigator has formulated 

the above Hypothesis in the present study,namely, that the 

teacher educators' rapport with -toe principals and the effective­

ness of the teacher education programme would show a close 

relationship. The expected result, obviously, would be that 

there is a relationship between the two.

To test the above Hypothesis in the presort investigation, 

the *t' test technique was applied to test the significance of 

the difference between "teacher educators* rapport with the 

principal" and each of the tor factors of "Effectiveness of 

the Teacher Education Programme", treated separately.

The programme was computerized.The results obtained are 

shown in the Table 4.48.
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gable 4.48 : She tt> Value for "Teacher Education Kapport with 
the Principals” on eacb of the 10 Factors of 
Effectiveness of the Teacher Education Programme 
With df 188.

factors of
Effective­
ness of
Teacher Group
Education
Programme

Mean S.D. *t*
ratio

Significance
level

at at
.05 .01

p„ Low effectiveness 63.739 12.296 0.119 — —

1 High effectiveness 63.520 13.032

Pp Low effectiveness 63.500 12.856 0.120 mm mm

d High effectiveness 63.721 12.563 '

Low effectiveness 65.032 12.277 1.509 mm mm

j High effectiveness 62.268 12.944

Low effectiveness 65.573 12.692 2.010 Sr

4 High effectiveness 61.901 12.451

J Low effectiveness 64.958 12.302 1.459 mm

High effectiveness 62.284 12.943

P6 Low effectiveness 63.021 13.431 0.645
High effectiveness 64.208 11.906

*7 Low effectiveness 64.352 12.805 0.738
f High effectiveness 62.990 12.569

F8 Low effectiveness 64.242 12.361 0.647
High effectiveness 63.051 12.972

Low effectiveness 64.352 12.805 0.738 mmy High effectiveness 62.990 12.569

Low effectiveness 65.116 12.126*10
High effectiveness 62.126 13.073 1.634
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Comparing the 't* values shown in the fable 4.48, the 

variables ■teacher educators* rapport with the principal” and 

each of the 10 factors of effectiveness of the teacher educa­

tion, programme, the result indicates a statistically significant 

relationship on P-4 (Physical facilities, Library, Audio-visual 

aids), while with other factors it does not show any signi­

ficant relationship with the effectiveness of the teacher 

education programme.

With the two categories of colleges having "High” and "Low” 

effectiveness on the teacher education programme on factor-4, 

the value of *t' ratio is 2.010 which is significant at .05 

level of confidence with df, 188. This means that the variable 

"teacher rapport with the .principal” is positively related with 
Pactor-4 (physical facilities, Libraiy and Audio-visual aids) 

on the effectiveness of the teacher education programme.

However, the difference between the mean scores of the 

two groups (Higher and Low effecctiveness) on Pactor-4 is 

5.672 which is significant at .05 level of confidence in favour 

of the 'Low* effectiveness, therefore, the relationship of 

"The teacher educators’ rapport with the principal" on Pactor-4 

is significantly related with 'Low* effectiveness of the 

colleges programme.

This indicates that the physical facilities provided to 

the teacher educators, as well as the libraiy and other reading
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resources needed by the teachers and the accessibility of <• 

audio-visual aids and teaching equipments to the teacher 

educators ace neither supplied adequately nor its distribution 

well organized, which is showing its impact towards the low 

effectiveness of the teacher education programme in Gujarat.

Therefore, the Hypothesis of the study that “teacher 

educators' rapport with the principal and the effectiveness 

of the teacher education programme" would show a dose rela­

tionship is only partly not accepted i.e. with Factor-4 of 

the tool on 'Effectiveness of the Teacher Education Programme'.

This partly accepted part of the hypothesis is doubly 

confirmed by the present investigation on the Hypothesis , 

where the 't' value tested between 'Esprit' as one dimension 

of organizational climate and 1-4 (Physical facilities,

Library and Audio-visual aids)on the ten factors of Effective­

ness of Teacher Education Programme, show a significant rela­

tionship at .05 level of confidence, which indicates that the 

morale of the teacher educators is down as far as the availa- 

bilily and accessibility of the reading material in the library 

and audio-visual aids and other facilities of personal use are 

provided by the colleges is concerned.

In condusion,it can be stated that on the whole the 

teacher educators' rapport with the principal and the effective-
r -

ness of the teacher educatiopprogramme does not show a
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significant relationship with the excepting of factor-4 of 

ETEP on the low effectiveness of the programme. Therefore 

teacher educators* rapport with the principal does not 

contribute to make the teacher education programme effective, 

Specifically, because of the policy adopted by the principals 

for the use of the library and other reading materials and 

audio-visual equipments. Certain physical facilities of 

personal use are also not provided. This relationship between 

the teacher educators and the principal in the colleges of 

education is jeopardising the morale of the teacher educators 

and hence the 'low' effectiveness of the teacher education 

programme in Gujarat.

Watkin’s study (1969) supports the findings of the present 

study by showing Teacher-Principal rapport negatively correla­

ted with organizational effectiveness. Howell (1974) and 

Hamilton (1975) are also supporting the above findings.(Coohe, 

1965, Syan 1973).

Hypothesis XI : It is as under :

“The rapport among teacher educators would relate 
to the effectiveness of the teacher education 
programme”.

One strong human characteristic found in man is the desire 

to be continuously associated with his fellows.The social
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scientists also emphasize the fact that an individual in an 

organization is not an isolated individual forming a casual 

congregation. He is a part of the group and the ghoup is the 

whole of this part. The colleges of'education are also a 

social organization where the interaction of the members of the 

teaching group is a natural phenomenon. How effective the 

interaction is and how well the rapport is established among 

them will depend to a considerable extent upon the opportunity 

the teachers get to know each other, sit together and talk in 

their free time, and meet while working together. Such an 

opportunity of communication develops a feeling of awareness 

and sensitively to the needs of others, respect for others and 

togetherness for. the purpose whi eh is common to all.

Such a rapport established among teachers strengthens the 

force behind the group to accomplish the goals and purposes for 

which the organization is meant .This socially cohesive and 

cooperative characteristic of the group also enhances the group 

morale.Thus, upholding each other's morale, together they will 

make an effort to see that the educational programme adopted 

in their college also runs effectively and successfully.

With this assumption the investigator has fomulated the 

above hypothesis that the "rapport among the teacher educators 

would be related to the effectiveness of the teacher education 

programme" adopted in the colleges of education in Gujarat.

FACULTY OP EDUCATION AND PSYCHOLOGY-
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fable 4.49 gives the *t* values for "rapport among teacher 

educators" on each of the 10 factors of the effectiveness of 

tne teacher education programme.

While comparing the *t' values given in the table between 

the variable "rapport among teacher educators" and each of the 

10 factors on "effective of teacher education programme", the 

result indicates that there is a significant relationship on 

F^, f5 and 110, while on the other factors via., P1, Fg, ly 
Fg, F^, Fq and Fg do not show any significant relationship 

with the variable "effectiveness of teacher education 

programme".

(i) Rapport Among feacher Educators and F^ on IfEP.

With the two categories of the colleges having "High"

and "low" effectiveness on F^, the't’ ratio is 3*248, which is

significant at .01 level of confidence.This means that the

variable "rapport among teacher educators" is positively

related to F..4

However, the difference between the mean scores of the 
two groups (high and Low effectiveness) on F^ is 2.815, v, ISa 

is in favour of the low effectiveness group. Therefore the 

"rapport among teacher educators" on F^ is significantly related 

to the colleges of ’low* effectiveness of the teacher education 

programme.
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gable 4*49 s ^he *t* Value for "Rapport Among Teachers 

Educators11 on each of the 10 Factors of 
Effectiveness of the Teacher Education 
Programme with df, 188.

Factors of
Effective­
ness on
Teacher Group
Education
Programme

Mean S.L. »t»
ratio

Significance 
level at

.05 .01

F„ low effectiveness 43.909 5.376 1.134 — —1 High effectiveness 42.902 6.672

Low effectiveness 44.151 5.249 1.612d High effectiveness 42.721 6.699

E~ low effectiveness 44.129 5.420 1.688 mm mm

j High effectiveness 42.639 6.654

E, low effectiveness 44.865 5-484 3.248 _ *•*4 High effectiveness 42.050 6.356

Ec Eow effectiveness 44*516 5.671 2.6285 High effectiveness 42.221 6.346

S6 Low effectiveness 43.947 6.165 1.293 mm mm

High effectiveness 42.802 6.036

E 7 Low effectiveness 44.216 5-239 1 .786
f High effectiveness" 42.637 6.715

Eg Low effectiveness 44.066 5.433 1.514 T- ^o High effectiveness 42.727 6.638

Eq Low effectiveness 44.216 5.239 1.786
y High effectiveness 42.637 6.715

f10 Low effectiveness 45.011 5.746 3.835 - **
High effectiveness 41.726 6.055
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Shis finding indicates that there is something missing in 

the formulation as well as the execution of the poliqf regarding 

the supply and distribution of the library, audio-visual equip­

ments and providing facilities for personal use like indepen­

dent cabins, work rooms, staff room etc., made by the principals 

of the colleges of education. Such a situation is either not 

giving the opportunity to the teacher educators to meet each 

other more frequently and establishing a rapport among them or 

the unfair distribution and availability of the books and other 

equipments for teaching purposes is brewing a feeling of discord 

and discontentment on the part of the teacher educators, conse­

quently affecting the rapport among teacher educators negatively.

She finding of the present study in this Hypothesis also

indicates the related finding (Sable 4.48) where the result

indicates that the rapport between the teacher educators and the

principal tilt towards the less effectiveness of the programme

on E. .4

Sherefore, it can be safely stated here that E^ is not 

only negatively affecting the teacher education programme in 

establishing rapport between the teacher educators and the 

principal but also rapport among teachers in the colleges of 

education in Gujarat.

In conclusion, the Hypothesis that "the rapport among 

teacher educators would reLate to the effectiveness of the
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teacher education programme” is, therefore, accepted.

The research studies of Schein (1965),Seashore (1965),

Abies and Conway (1973), Heck (1973), Chatterjee (1972), Argyris 

(1962), Wick and Begg (l971), Clough (1971), Soar (1973),

Sayles (1958) are some of the studies emphasizing the inter­

personal competence and organizational effectiveness, bearing 

somSimilarity or the other with the present finding.

(2) Rapport Among Teacher Educators and on the STEP

(1^ refers to teaching techniques applied by the teacher 
educators for theory, practice Teaching, tutorials, 
demonstration lessons, lesson planning, supervision work, 
and the evaluation in colleges of education In Gujarat.)

With the two categories of the colleges having ’’High” 

and ’’low" effectiveness on 1^, the ' t* ratio is 2.268, which is 

significant at .01 level of confidence.This means that the 

variable “rapport among teacher educators" is positively related 

to 3?^.

However, the difference between-'- the mean scores of the 
two groups (High and low effectiveness) on is 2.295 in favour 

of the low effectiveness. Tnerefore the "rapport among teacher 

educators" on 3?^ is significantly related to "low" effectiveness 

of the teacher education programme.
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At this juncture, it would he pertinent to elaborate a 

little on the nature of the work the teacher educators do in 

the colleges of education of Gujarat before any further inter­

pretation or inferences are enumerated.

(a) In all the colleges of education, lecture method is 

adopted by all the teacher educators for the respective courses 

taught by them.. However for practice teaching, tutorials, 

demonstration lessons, lesson planning, supervision work and 

evaluation the work load is distributed among the teachers in 

the ratio of 1 ’• 10 which is prescribed by the universities in 

Gujarat. Thus, the groups are formed with the purpose of 

organization of work and efficiency and effectiveness of the 

teacher education programme. In this situation the possibility 

of occurrence would be that the teachers in charge of the 

respective groups would tend to get so engrossed with their 

work and the group that the chances of meeting, talking and 

sharing with their colleagues would be lessened, and the oppor­

tunity of communication which develops a feeling of awareness 

and sensitivity to the needs of others and togetherness will be 

minimized.

(b) Left with the sole responsibility of the group, in 

respect of lesson planning, supervision and evaluation and 

tutorials, there could be a tendency on the part of the teacher 

educators to lax, at times, which instead of bringing
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efficiency and the effectiveness to the programme could make 

it less effective and less efficient.

(c) She techniques applied for teaching and supervision 

could he both up-to-date as well as "I did it in ny days” used 

by the teacher educators which may or may not prove vacy effective 

as far as the total programme of teacher education is concerned.

With all the three possibilities of occurrence associated 

with the nature of the work of the teacher educators in the 

colleges of education to arrive at a conclusion that the 
"rapport among teacher educators" is related to the ‘low 

effectiveness' of the teacher education programme is quite 

obvious.

In the present study the result indicates that the teaching

technique adopted in the colleges of education are towards the
established

less effectiveness and are effecting the rapport^among the 

the teacher educators.

Therefore, the Hypothesis formulated above that the "rapport 

among teacher educators would relate to the effectiveness of the 

teacher education programme is accepted.

(5) Rapport Among Teacher Educators and on BIER

(I^q - refers to financial Adequacy and Regularity 
adopted in the colleges of education)

—-------...-..... ............................... .. ■ M. S. UNTVTRSITY nr -
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With the two categories of tne colleges having ’High* and 

•Low* effectiveness on E.jq, the * t’ ratio is 3*835, which is 

significant at .01 level of confidence.lhis means that the 

variable "rapport among teacher educators" is positively related 

tO E.J Q.

However, the difference between the mean scores of the 

two groups (High and Low Effectiveness) on is 3.285 in 

favour of the low effectiveness, therefore, the rapport among 

teacher educators on E10 is significantly related to low 

effectiveness of the teacher education programme.

The result indicates that the financial adequacy and 

regularity adopted in the colleges of education is related to 

the rapport established among the teacher educators on the low 

effectiveness of the programme of the teacher education colleges.

In conclusion it can be stated that :

The rapport among teacher educators is related to the low 

effectiveness of the teacher education programme with :

(a) significant positive relation at .01 level of confidence 

with E^ (Physical facilities, Library and Audio-visual aids) 

on the "Low Effectiveness" of the college of education 

programme.

(b) significant positive relation at .01 level of confidence 

with E^ (teaching techniques).
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(c) significant positive relation at .01 level of confidence 

with F1q (Financial adequacy and Regularity).

Hypothesis XII : It reads as under :

"The teacher educators' job satisfaction, satisfaction 
with salary, work load and status would show a 
relationship witn the effectiveness of the teacher 
education programme."

The term 'satisfaction* as used here is more or less 

synonymous with 'contentment'. It should not be taken to 

include such additional concepts as agreement with institu­

tional objectives or the feeling that institutional environment 

is upto the individual's standards of technical or professional 

adequacy.fhe sense of 'contentment' here is a satisfaction 

which results from the absence of role-personality conflicts 

i.e. the individual is not required to do anything he does not 

want to do. In the present terms, satisfaction may be said to be 

a function of the congruence, between individual needs and 

institution expectations.

In college the teachers take up their jobs with two 

dilferent kinds of expectations. First, the desire and expecta­

tion to have responsibilities, achievements and an interest in

their work.. But, secondly, they also like to be recognized for
!

their efforts and to. be.praised for their work. The attainment 

of these aspirations and expectations produce a feeling of
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satisfaction. She lack of attainment, or the frustration of 

these objectives causes people to be dissatisfied with their 

jobs.

Therefore, job satisfaction is here regarded as the compo­

site of attitudes of the teacher educators, towards their job.

But the concept of job satisfaction is a many faceted one.

Therefore in the Hypothesis given above the investigator, has, 

as well, included some of the other facets of satisfaction 

such as satisfaction with salary, work load and the status 

which the teacher educators expect from the colleges of education.

With the Hypothesis stated above, it is expected that the 

teacher educator's satisfaction with their job, salary, work 

load and status would show a relationship with the effectiveness 

of the teacher education programme.

lor the purpose of analysis and interaction each of the 

four facets i. e. job, salary, work load and status are taken 

separately.

(A) Teacher Educators' Job Satisfaction

Comparing the ' t* values shown in Table 4.50, the 

variables ’’teachers' job satisfaction" and each of the 10 

factors of effectiveness of teacher education programme’’, 

the result’indicates a statistically significant relationship
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gable 4»50i ^he *tf Talue for “Teacher Educators Job Satis­
faction With Teaching11. on each of the 10 Factors 
of Effectiveness of the Teacher Education Programme, 
with df, 188.

Factors of
Effective- Significance
ness on ~leacher Srou»
Education
Programme

Mean S.3). ‘t*
ratio

level at
"T05 .01

iy low effectiveness 67.761 8.024 0.252 '
High effectiveness 67.461 8.520

low effectiveness 69.070 7.589 2.281 **d High effectiveness 66.585 8.605

S', low effectiveness 67.806 8.055 0.541 •*» mm

j High effectiveness 67*402 8.525

fa ' low effectiveness 68.665 7.458 1 .693 m4 High effectiveness 66.665 8.685

low effectiveness 68.589 8.198 1.336
0 High effectiveness 66.811 8.097

low effectiveness 69.074 7.625 2.497 mm **
D High effectiveness 66.156 8.456

S’? low effectiveness 68.761 7.330 1.852 mmf High effectiveness 66.598 8.735

F8 low effectiveness 68.077 8.135 0.771
High effectiveness 67.162 8.208

*q low effectiveness 68.761 7.330 1.852 m*

High effectiveness 66.598 8.735

I'lO low effectiveness 67.968 7.717 0.621 mm. mm

High effectiveness 67.252 8.614
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on F2 and Fy where Pg refers, to Curriculum and its impact 

on the students and Pg refers to "leadership of the principal"; 

Other factors of effectiveness of teacher education programme 

i.e. Fjf Fy Fy Fy Frj, Eg, Fg and I^q the relationship has 

no significant value.

(1) Teachers1 3iob Satisfaction and Fg on BEEP

With the two categories of colleges having 'kigh' and 

'low' effectiveness of the teacher education programme on 

factor 2, the value of 't* ratio is 2.281 which is significant 

at .01 level of confidence with df, 188. This means that the 

variable "job satisfaction" is positively related with Fg 

(Curriculum) on the effectiveness of the teacher education 

programme.

However, the difference between the mean scores of the two 
groups (High and low) on factor-2 is 2.685 which is in favour 

of the low effectiveness. Therefore, the relationship of the 

"teacher educators’ on job satisfaction" on Pactor-2 (Curriculum) 

is significantly related with low effectiveness of the teacher 

colleges programme.

This indicates that the whole attitude of the teacher 

educators towards their job as far as the implementation of the 

Curriculum and its effective impact on the students is concerned 

is not satisfactory.for example, the students' orientation
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towards library and their reading habit, the idea of seminar 

and workshops for group mental exercise, practice of teaching 

to provide opportunity to implement theory into practice, and 

on the whole modifying the value system and attitudes among 

students, the purpose with which tne cirricuLum of the teacher 

education programme is outlined and impleaented, is not giving 

job satisfaction and a sense of achievement has no t been fulfilled 

by the teacher educators in Gujarat. It lessens the effective­

ness of the teacher education programme.

therefore, the first part of the Hypothesis of the present 

study that "the teacher educators job satisfaction would show 

a relationship, with the effectiveness of the. teacher education 

programme is not rejected”. However, the relationship is shown 

on the less effectiveness.

(2) leachers* Job Satisfaction and F^- on E11P

(ig refers to the Leadership of the Principal in the 
colleges of education)

With the two categories of colleges having ’High* and ‘low* 

effeetiveness of the teacher education programme of Factor 6, 

the value of * t* ratio is 2.497 which is significant at .01 

level of confidence with df, 188. This means that the variable 

'•job satisfaction" is positively related with Fg (leadership of 

the principal) on the effectiveness of the teacher education 

programme.
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However, the difference between the mean scores of the 
two groups (High and I»ow) on Factor 6 is 2.918 which is in 

favour of the "Low" effectiveness group, therefore the relation­

ship of the ’’teacher educators’ job satisfaction” on Factor 6 

(leadership of the principal) is significantly related with 

•low* effectiveness of the teacher education programme.

This indicates that the principals’ leadership with respect 

to staff involvement in academic decision-making, creating an 

academic atmosphere, distributing the responsibilities to ■ the 

staff members according to their experience and training and 

other human factors satisfying social needs of the teacher 

educators is not encouraging and job satisfying in the colleges 

of Education in Gujarat. There is much need of academic orienta­

tion, staff involvement in academic decision-making, team work, 

fair distribution of choiced subjects, and less of routine 

administrative work.

(B) Teacher Educator’s Satisfaction With Salary

Comparing the *t* values shown in Table 4.51, the 

variables "Teacher educators satisfaction with salary" and each 

of the 10 factors of "Effectiveness of the teacher education 

programme", the result indicates a statistically significant 

relationship on E^» Ey and Eg. With other factors it does not 

show any significant relationship.
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gable 4.51 : The *t* Yalue for “Teacher Salary” on each of the

10 Factors of Effectiveness of the Teacher Education 

Programme, with df, 188.

Factors of
Effective­
ness on
Teacher Group
Education
Programme

lean S.L. * t*
ratio

Significance 
level at

.05 .01

P-, - low effectiveness 21.136 3.862 1.126
High effectiveness 20.441 4.545

Fo low effectiveness 21.221 3.922 1.355Cm

High effectiveness 20.385 4.479

F™ low effectiveness 21.462 4.063 2.246 * _j High effectiveness 20.093 4.329

*4 Low effectiveness 21.742 3.951 3.046 - **
High effectiveness 19.901 4.329

Low effectiveness 21.295 4.122 1.735 _J High effectiveness 20.232 4.322

*6 Low effectiveness 20.787 4.341 0.077 mm

High effectiveness 20.740 4.171

f7 Low effectiveness 21.511 3.986 2.281 * _1 High effectiveness 20.118 4.375

Fq Low effectiveness 21.187 4.003 1.321 mm w

O - High effectiveness 20.374 4.442

P« Low effectiveness 21.511 3.986 2.281 * —y High effectiveness 20.118 4.375

*10 Low effectiveness 21.274 4.100 1.665 mm «

High effectiveness 20.253 4.348

at*
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F_ - refers to teacher educators and their academic 5
activities

F^ - refers to physical facilities, library and audio-visual 

aids
Jrj - refers to democratic staff and student participation 

in administrative and academic decision making

Eg - refers to periodical evaluation of the work of the 

students and staff and their feedback.

B-(1) leacher Educators1 Satisfaction with Salary and F^ on BTEP

With the two categories of colleges having 'High' and 

'Low* effectiveness of the teacher education programme on F^, 
the value of 't* ratio is 2.246, which is significant at .05 

leve^of confidence with df, 188. This means that the satisfa­

ction in relation to 'salary* is positively related with F^
(Teacher educators and their academic activities) on the effective­

ness of the teacher Education Programme.

However, the difference between the mean scores of the two 
groups (High and low) on Factor 3 is 1.369 in favour of the 

low effectiveness, therefore the relationship on the teacher 

educators' satisfaction on salary is significantly related with 

tne low effectiveness of-the teachers' education programme in 
colleges of education in Gujarat.
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This indicates teat the variety of jobs in which the 

teacher educators are involved and are expected to do during the 

period of their employment in colleges of Education does not 

give them significant satisfaction in terms of the salary they 

are paid.

In Gujarat state a teacher educator teaching in a college 

affiliated to a University is employed on a pay scale of 

Bs. 300-25-600-40-700 which is not satisfactory compared to the 

number of hours of work put in each day. During a certain part 

of the year when the practice teaching is carried on, the teacher 

educators go to the respective teaching schools in the morning 

and supervise the lessons taught by the student-teachers through 

out the school working hours. Besides, the cheeking of lesson 

plans along with discussion and guidance given to the teacher 

trainees individually, is an extra time devoted by the teacher 

educators. Thus, a major part of the day is spent in preparing 

for and supervising the practice teaching lessons of the 

student-teache rs.

With this "round the clock*1 nature of work and the pay 

scale adopted by the colleges of education under the University 

regulations is not satisfactory and therefore the mean difference 

of the scores between the "Teacher educators" salary and the 

Effectiveness of the teacher education programme is tilted 

towards the low effectiveness of the programme.
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Therefore, the Hypothesis formulated above that "teacher 

educators satisfaction with salary" would show a relationship 

with effectiveness of the teacher education programme is not 

rejected. However, it can be stated in conclusion that the 

teacher educators are not satisfied with the salary paid in 

colleges of education in Gujarat State, resulting in low 

effectiveness of the teacher education Programme.

B-(2) Teacher Educators Satisfaction With Salary and on ETEP 
(Table 4.51)

With the two categories of colleges having ‘High1 and 

'low' effectiveness of the teacher education programme on 

the value of 't' ratio is 3*046 which is significant at .01 

level of confidence with df, 188. This means that the satisfac­

tion in relation to the salary in colleges, of education is 

positively related with 3?^ (Physical facilities, Library and 

Audio-visual aids) on the Effectiveness of the teacher education 

Programme.

However, the difference between the mean scores of the two 

groups (High and Low) on Paetor-4 is 1.841 in favour of the low 

effectiveness. Therefore the relationship of the teacher educa­

tors'satisfaction on 'Salary' is significantly related with 

the low? effectiveness of the programme in colleges of education 

in Gujarat.

M, <?, UNIVERSITY OF BaROFK
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Similar results are also found in the present study while 

dealing with the Hypothesis relating to ’’teacher rapport with 

the principal” and also Hypothesis on a ’’rapport among teacher 

educators” on effectiveness of the teacher education programme.

This indicates that the Library and reading facilities, 

audio-visual aids aid equipments and other physical facilities 

of personal and common use are lacking in the colleges of 

Education in Gujarat.

In order to do their job effectively, expenses on books 

and other teaching aids pinch on the pockets of the teachers 

who can hardly make the bare necessities meet with the small 

faf-t packet they receive everjfponth.

B-(3) Teacher Educators Satisfaction with Salary and on ETEP

(Table 4.51)

With the two categories of colleges having 'High' and 

’Low' effectiveness of the teacher education programme on 3?y, 

the value of *t' ratio is 2.81, which is significant at .05 

level of confidence with df, 188. This means that the satisfac­

tion in relation to the ’’Salary” in colleges of education, is 
positively related with IV^, (.Democratic staff and student 

participation in administrative and academic decision making), 

on the effectiveness of the teacher education programme.
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However, the difference between the mean scores of the 
two groups (High and Low) on Factor-7 is 1.393 in favour of the 

low effectiveness, therefore, the relationship of the teacher 

educators’satisfaction on * salary' is significantly related 

with the 'Low' effectiveness of the programme in colleges of 

education in Gujarat.

This means that there is a relationship between the teacher 

educators'satisfaction with salary and democratic staff and 

student participation in administrative and academic decision­

making indicating the status difference of the teacher educa­

tors and their salary by which senior teachers have more parti­

cipation in decision-making than the junior teachers.

B-(4) Teacher Educators Satisfaction with Salary and Fq on ETEP 

(Table 4.51)

With the two categories of colleges having ’high* and 

•low' effectiveness of the teacher education programme on Fg, 

the value of ' t* ratio is 2.281, which is significant at .05 

level of confidence with df, 188. This means that the satisfac­

tion in relation to the ’’salary", in colleges of education, is 

positively related with Fg. - (Periodical evaluation of the work 

of students and staff and their feed-back) on the effectiveness 

of the teacher education programme.

However, the difference between the mean scores of the
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two groups (High and Low) on Factor-9 is 1.395 in favour of 

the ’Low* effectiveness, Therefore the relationship of the' 

teacher educators5 satisfaction on salaiy is significantly 

related with the ’Low* effectiyeness of the programme in 

colleges of education in Gujarat.

This indicates that the periodical evaluation of the work 

of students and staff is not acting as an incentive for the 

teachers in terms of increments or raises in the pay packets

of the teacher educators. No extrinsic factor in the job satis-
\

faction is being used by the colleges.

(C) Teacher Educators1 Satisfaction With Status

Comparing the * t1 values shown in Table 4.52, the 

variables "teacher satisfaction with status" and each of the 

10 factors of "effectiveness of the teacher education programme", 

the result indicates a statistically significant relationship 

on F^, T?rj and Fg. With other factors it does not show any 

significant relationship.

F^ - Physical facilities, Library and Audio-Yisual aids.

F^ - Democratic Staif-student Participation in administra­
tive and academic decision-making.

{

Fg - Periodical evaluation of the work of students and 
staff and their feedback.
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gable 4.52 ; the "t1 Value of ’'teacher Educators Status”, 

on each of the 10 factors of Effectiveness 
of the teacher Education Programme, with 
df, 188.

factors of
Effective­
ness on _teacher Group
Education

Significance 
level at

Mean S * D* *t»
ratio .05 .01

Programme

*1 low effectiveness 24.250 3.448 0.356
High effectiveness 24.059 4.535

% low effectiveness 24.523 3.490 1.195 mm

High effectiveness 23.817 4-467

low effectiveness 24.570 3.667 1.444J High effectiveness 23.722 4.381

*4 ■ low effectiveness 25.067 3.801 3.030*r High effectiveness 23.317 4.122

*5 low effectiveness 24.421 3.565 0.965
High effectiveness 23.853 4.500

*6 low effectiveness 24.372 3.716 0.791
High effectiveness 23.906 4.376

Jrj low effectiveness 24.909 3.685 2.468 * -f High effectiveness 23.471 4.263

F8 low effectiveness 24.198 3.446 0.198
High effectiveness 24.081 4.568

Fq low effectiveness 24.909 3.685 2.468 * —
j High effectiveness 23.471 4.263

F10 low effectiveness 24.505 3.685 1.253
High effectiveness 23.768 4.390
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G—(1) Teacher Educator*3 Satisfaction With Their Status and 

F^ on ETEP

With the two categories of colleges having 'High1 and 

’low* effectiveness of the teacher education programme on F^, 

the value of ’ t' ratio is 3.030, which is significant at .01 

level of confidence with df, 188. This means that the satisfaction 

in relation to "status" is positively related with F^ (physical 

facilities, library and audio-visual aids) on the effectiveness 

of the teacher education programme.

The difference between the mean scores of the two groups 

(high and low) on F^ is 1.750 in favour of the I*ow effectiveness. 

Therefore, the relationship of the teacher educator's satisfac­

tion on "Status" is significantly related with the low effective­

ness of the teacher education programme in colleges of educa­

tion in Gujarat.

This indicates that as far as the use of library books, 

audio-visual equipments and gadgets are concerned, the policy 

formulated and expected by the principal is making a differen­

tiation among the teacher educators on the basis of their status. 

Perhaps the senior teachers have more easy and free accessibility 

with regard to these facilities in comparison to the younger 

and junior staff members. This also throws light on the relation­

ship of the principal and the rapport established between him 

and his colleagues. The result of the hypothesis relating to 

"teacher educators’ rapport with the principal" and effectiveness
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of the teacher education programme indicated the significant 

relationship between the two variables but on the low effective­

ness group. Therefore, it can be concluded, here that it is the 

principal's relationship with the teacher educators biased by 

the seniority and juniority of the teachers status that the 

teacher educators are conscious of their status, and consequently 

not satisfied with it.

Thus, the Hypothesis that "the teacher educators* satis­

faction with their status" and effectiveness of the programme 

would show a relationship is,mot rejected.jt can be stated here 

in conclusion that the teacher educators are not satisfied with 

their status in the colleges of education m Gujarat.

C—(2) Teacher Educator^ Satisfaction with Their Status and 

F? on 1TBP

With the two categories of colleges having ’High* and 

’Low* effectiveness of the teacher education programme on F^» 

the value of *t’ ratio is 2.468, which is significant at .05 

level of confidence with df, 188. This means that the satisfac­

tion in relation to "Status" is positively related with 

(Democratic staff-student participation in administrative and 

academic decision-making^ on the effectiveness of the teacher 

education programme.

—..... .-T. ........................................................Nf, S. UNIVFRSTTY OF BARODA-------------------------------------------------------------------------
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She difference between the mean scores of the two groups 

(High and Low) on is 1.438 in favour of low effectiveness 

group, Therefore, the relationship of the teacher educators 

satisfaction on "Status" is significantly related with the low 

effectiveness of the teacher education programme in colleges 

of Education in Gujarat.

This indicates that, in respect to democratic staff-student 

participation in administrative and academic decision-making, 

the difference in the status of the teacher educator is showing 

its influence. In matters of the administrative and academic 

decision-making, the senior teachers "say" is more recognized 

than of the junior teachers. This differentiation made hy the 

principal is not an effective leadership given to the junior 

teacher educators. The result of this Hypothesis at an earlier 

stage has shown (Table 4-51 ) that the teacher educators' 

satisfaction with their, job has a significant relation with 

(E-6) the leadership of the principal tilting towards the low 

effectiveness.

Therefore, it can be concluded that differentiation made
to

by the principal with regard^/democratic staff-student parti­

cipation in administrative and academic decision making among 

tne teacher educators status-wise would ac^katee and the effective' 

ness of the teacher education programme is not rejected. However, 

the satisfaction in status is making the programme less 

effective.
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C-(5) Teacher Educators' Satisfaction With ^heir Status 

and gg on ETEP

With the two categories of colleges having ’High’ and 

•low' effectiveness of the teacher education programme on 1*9» 

the value of ’t' ratio is 2.468, which is significant at .05 

level of confidence with df, 188. %is means that the satisfac­

tion in relation to ’’Status” is positively related with Ig 

(Periodical evaluation of the work of students and staff and 

their feed-hack:) on the effectiveness of the teacher education 

programme.

She difference between the mean scores of the two groups 
is

(High and Low) on Ig^.1.438, in -favour of the low effectiveness 

group. Therefore, the relationship of the teacher educators 

satisfaction on ’’Status” is significantly related with the low 

effectiveness of the teacher education programme in colleges 

of education in Gujarat.

This indicates two things s

(1) The periodical evaluation of the work of students made by 

the senior teachers is given more weigh tag e than the 

periodical evaluation of the students made by the junior 

teachers, thus bringing in the difference of status among 

the teacher educators.

(2) The periodical evaluation of the work of the teacher

'
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educators "by the principal is not indicative of any feed­

back by way of appraisal and recognition for the efforts.

The expectation on the part of the teacher educators that 

their efforts will be recognized and their work would be 

praised is covered up by the senior teacher who is perhaps 

the man to shoulder the main responsibility.

Thus it can be concluded that teacher educators^ satisfaction 

of "status" is positively related with effectiveness of the 

teacher education programme by making it less effectives-'.*

(D) Teacher Educators* Satisfaction with Work Load

Comparing the ' t* Values shown in Table 4-53, the 

variables "Teacher Satisfaction with work load"and each of the 

10 factors of Effectiveness of the Teacher Education Programme, 

The result indicates that -

The value of ’ t' is not significant on any of the factors 

of Effectiveness of Teachers Education Programme. This indicates 

that the distribution of the. work load does not show any signi­

ficant relationship to the Effectiveness of the teacher educa­

tion programme.

"Teacher load" here means such matters as record keeping, 

clerical work, principal’s demand on lectures time, extra 

curricular load, and&eeping up-to-date professionally. Therefore, 

it can be concluded that the work of the teacher educators is not
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M, S. ITNIVRRSm' OF BARODA-—

34?
Table 4*53 : The *t* Value of teacher Work Load" on Each 

of the 10 Factors of Effectiveness of the 
Teacher Education Programme, with df, 188.

Factors of 1
Effective­
ness on
Teacher Group Mean <3 Ti i +»

Significance 
level at

W li/l 1#
ratio .05 .01Education

Programme

*1 low effectiveness 34.455 5.539 0.695
High effectiveness 35.020s 5.634

Loe effectiveness 34.640 5.483 0.265 aw. —

c. High effectiveness 34.856 5.688

F* Low effectiveness 35.011 . 5.665 0.6103 High effectiveness 34.515 5.521

Low effectiveness 35.202 5-387 1.030 mm mm

4 High effectiveness 34*366 5.748

P* Low effectiveness 34.874 5.599 0.285 mm •m

P High effectiveness 34.642 5-593

P* Low effectiveness 34.766 5.244 0.020
D High effectiveness 34.750 5.923

F™ Low effectiveness 34.920 5.505 0.372 mm mm

f High effectiveness 34.618 5.673

*8 Low effectiveness 34.747 5.654 0.025 mm mm

High effectiveness 34*768 5.545

*9 Low effectiveness 34.920 5.505 0.372 mm mm

High effectiveness 34.618 -5.673

*10 Low effectiveness 34.789 5.659 0.078 tmm _

High effectiveness 34.726 5.535
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loaded but fairly distributed for all ^the professional and 

extra curricular activities.

/

Hypothesis XEII s It is as under :

"nnmrmmi ty support and pressure at colleges of 
education would show a relationship with the 
effectiveness of the teacher education 
programme.”

4.55In Tables4.54£given on the next pagep,the value of ' t* 

is not significant on any of the factors of effectiveness of 

the teacher education programme. This means that the ’community 

support and pressure at colleges does not show any significant 

relationship to any of the 10 factors of the effectiveness of 

the teacher education programme.

'Communily support of education’ here refers to the extent 

to waich the society understands and is willing to support a 
sound educational programme and 'community pressure' refers to 

giving the special attention to the community's expectations 

with respect to the teacher's personal^standards, his partici­

pation in the outside activities and his freedom to discuss 

controversial issues in the classroom.

The Hypothesis in this study, that 'Community support’ 

and ’community pressure* would show a relationship with the 

effectiveness of the teacher education programme is, therefore, 

rejected.

FACULTY OF EDUCATION AND PSYCHOLOGY.
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Table 4.54: The ttl Value for "Community Support11 on each of 
the 10 Factors of Effectiveness of the Teacher 
Education Programme, with df.188.

-—m. s. university of barod

factors on 
Effective­
ness of the 
Teacher 
Education

Grou$ Mean S.D. *t' S?'f51f1B?lce
_„j.j _ level at ratio ^ ITJT"

*1 low effectiveness 
High effectiveness

15.4-55 . 
15.255

2.884
3.292 0.441 -

f2 low effectiveness
High effectiveness

15.616
15.125

3.016
3.170 1.087 - -

f3 low effectiveness
High effectiveness

15.581
15.124

3.224
2.982 1.015 - -

low effectiveness
High effectiveness

16.135
15.376

3.359
3.121 1.618 - -

*5 low effectiveness
High effectiveness

15.463
15.232

3.168
3.049 0.513 - -

low effectiveness
High effectiveness

15-585
15.115

2.948
3.246 1.045 - -

P? low effectiveness
High effectiveness

15.773
14.980

3.111
3.065 1.765 - -

f8 low effectiveness
High effectiveness

15.429
15.273

3.131
3.091 0.345 - -

*9 low effectiveness
High effectiveness

15.773
14.980

3.111
3.065 1.765 - -

*10 low effectiveness
High effectiveness

15.463
15.232

3.231
2.982 0.513 -
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T-ahle 4.55 i The *t» Value for "Community Pressure1* on each of
the 10 Factors of Effectiveness of the Teacher
Education Programme* with df=188.

Factors on
Effective­
ness of.the
Teacher uroup
Education
Programme

Mean S.D. ratio ■
Significance 

level at
.05 TOT

F1 Low effectiveness

High effectiveness

14.727

14.873

2.687

2.5 08
0.385 - -

*2 Low effectiveness
High effectiveness

15.023
14.625

2.478
2.672 1.057 - -

?5 Low effectiveness
High effectiveness

14.849
14.763

2.573
2.612 0.230 - -

Low effectiveness
High effectiveness

15.157
14.495

2.521
2.616 1.771 - -

'<S Low effectiveness 
High effectiveness

14*926
14.684

2.510
2.669 0.644 -

*6 Low effectiveness
High effectiveness

15.085
14.531

2.461
2.689 1.480 - -

*7 Low effectiveness
High effectiveness

14.875
14.745

2.516
2.6^5 O.344 - -

*8 Low effectiveness
High effectiveness

14.989
14.636

2.492
2.672 0.939 - -

*9
^ow effectiveness 
High effectiveness

14.875
14.745

2.566
2.615 0.344 - -

F10 Low effectiveness 
High effectiveness

14.884
14.726

2.294
2.860

0.420 - -
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This indicates that the ’Community pressure and support* 

in mateiagg the teacher education'programme effective is not 

felt at all by the teacher educators.

The finding in the present study can possibly be explained 

by the fact that there is no special involvement of the community, 

as such, ■with the colleges of education. The colleges are either 

managed by the private managemoat or are attached to the 

universities as Department of Education. -Sh^&ay in which the 

community is involved in running the schools and colleges in

eastern countries especially in the TJ.S.A. is absent in India.
\

Although, in certain colleges with private managanent, there are 

people of influence and status, who are involved in the manage­

ment do influence the colleges of Education.

Hypothesis XIY :

The ’Curriculum issue* would show a relation 
ship to the effectiveness of the teacher 
education programme.

The term ’Curriculum issues’ used in the present study 

means that the curriculum implemented in colleges of education 

Sbli-cit - 3 teacher reactions to the adequacy of the college 

programme in meeting the teacher trainees’ needs, in providing 

for individual differences and preparing them for effective 

teachers for secondary schools.
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With this approach it is hypothesised that the ’curriculum 

issues’ would show a relationship with the effectiveness of the 

teacher education programme, fable 5*5-6 showing the *t* value 

for 'Curriculum Issues on each of the 10 factors of Effective­

ness of the feacher Education Programme, df.188.

Comparing the * t' values shown in the fable 4*56 the 

variables ’Curriculum issues' and each of the 10 factors of the 

•effectiveness of the teacher education programme' the result 

indicates a statistically significant relationship on , Pg,

P^» P^> F7 and fg respectively. Where -

P1 - refers to the criteria for admission adopted in the 

colleges of education

1*2 - refers to the implementation of the curriculum, its 

effect on the students value system and attitudes.

1*2 - refers to the teacher educators, their professional 

and academic activities and contribution to the 

education programme

P^ - refers to the physical facilities, audio-visual aids
"

and library

P^ - refers to the democratic staff and student participa­

tion in administrative, academic decision-making.
\

Pg - Periodical Evaluation of the work of the students 

and staff and their feedback.
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gable 4.56 : She 't* Value for "Curriculum-Issues" on Each of 
the 10 Factors of Effectiveness of the leach er 
Education Programme, with df, 188.

Factors on 
Effective­
ness of the 
leacher 
Education

Group lean S.3). * t*
ratio

Significance 
level at

.05 .01

*1 low effectiveness 
High effectiveness

14.534
13.676

2.241
2.911 2.248 * _

*2 low effectiveness 
High effectiveness

14.558
13.673

2.111
2.976 2.318 * -

f3 low effectiveness 
High effectiveness

14.495
13.670

2.326
2.882 2.165 * -

v- low effectiveness 
High effectiveness'

14.787 
' 13.446

2.003
2.983 3*588 -

E5 low effectiveness 
High effectiveness

14.389
13.758

2.403
2.853 1.080 - -

*6 low effectiveness 
High effectiveness

14.340
13.813

2.684
2.603 1.376 - -

f7 low effectiveness 
High effectiveness

14.682
13.549

2.092
2.963 2.999 -

P8 low effectiveness 
High effectiveness

14.374
13.798

2.338
2.892 1.501 - -

'9 low effectiveness 
High effectiveness

14.682
13.549

2.092
2.963 2.999 - **

*10 low effectiveness 
High effectiveness

14.421
13.726

2.342
2.896 1.818 - -

Here the term "Curriculum Issues" used in the present study- 
means that the curriculum implemented in' colleges of Education, 
solicits teacher reactions to the adequacy of the College 
Programme in meeting the student needs, in providing for indi­
vidual differences and in preparing teacher trainees for effective 
teachers for Secondary Schools.

Vifith this approach it is hypothesised that tne "Curriculum 
issues" would show a relationship with the Effectiveness of the 
teacher Education Programme.
— -------- ----- - ------------ FACULTY OF EDUCATION AND PSYCHOLOGY———
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For the purpose of interpretation and better comprehension 

of the picture that would evolve out of the results obtained, 

each factor of effectiveness would be, taken separately as 

follows :

(1) Curriculum Issues* and F^ on ET1P

With the two categories of colleges having 'Hign' and 

'Low' effectiveness on F-1, the value of ' t' ratio is 2.248, 

which is significant at .05 level of confidence with df.188.

This means that the variable Curriculum Issues' is positively 

and significantly related with Fj (criteria for admission) an 

the effectiveness of the teacher education programme.

However, the difference between the mean scoreb of the two 

groups (High and Low) on Factor-1 is .858, which is in favour 

of the 'Low* effectiveness. Therefore, the relationship between 

the Curriculum Issues' and the 'Criteria for admission' in the 

Colleges of education in Gujarat is significantly related on the 

'Low' side of effectiveness.

This indicates that although the curriculum adopted in 

colleges of education is adequate in meeting the student 

teachers need, providing for individual differences and preparing 

them for efficient trained teachers for secondary schools, the 

criteria for admission formulated are making the edueation 

programme 'low* in effectiveness.

.. .....................................■■ ■ ■....--..... M. S- ttNiYEftSTIY OF BARODa-^tt.... -..--—..-..
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(2) 'Curriculum Issues* and Pp on ETEP

Comparing the two categories of 'High' and 'low' 

effectiveness on Pg, the value 't' ratio is 2.318 which is.' 

significant at *05 level of confidence with df.188. This means 

tnat the variable 'Curriculum issues' is positively and signi- 

ficantly related with Pg( curriculum) on the effectiveness of the 

teacher education programme.

However, the difference between the mean scores of the two 

groups (High and Low) on Pactor-2 is .885, which is in favour 

of the ’Low' effectiveness. Therefore, the relationship between 

the 'curriculum is axes* and the 'curriculum*, 'its implementation 

and end result', in the colleges of education in Gujarat is 

signifieantly related on the 'Low' side of effectiveness.

This means that although the curriculum outlined for 

colleges of education is meeting the needs of the student- 

-teachers and preparing them for professional career as teachers, 

the method of imparting the courses and training is not effective- 

in changing the value system and attitude of the teacher trainees 

and therefore the teacher education programme is weighing more 

on the side of the 'low' effectiveness of the programme.

(3) 'Curriculum Issues* and P^ pn etEP

Comparing the two categories of 'High' and 'low* 

effectiveness on P^, the value of 't' ratio is 2.165, which is
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significant.!.;7- at .05 level of confidence with df 188. This 

means that the variable ’Curriculum issues' is significantly 

related with F^ (teacher educators) on the effectiveness of the 

teacher education programme.

However, the difference between the mean scores of the two 

groups (High and Low) on Factor-3 is .825 which is in favour of 

the 'Low* effectiveness. Therefore the relationship between the 

•Curriculum issues' and 'Teacher educators' in the colleges of 

education in Gujarat is significantly related on the'Low' side 

of effectiveness.

This indicates that although the curriculum adopted in 

colleges of education is well throughout and meeting the needs 

and expectations of the teacher-trainees for their professional 

training as teachers, the activities of the teacher educators in 

these colleges are not very much academic and professionally 

oriented, therefore, perhaps, the teacher education, programmer 

is more on the less effectiveness of the programme.

(4) 'Curriculum Issues' and F^ on ETBP

Comparing the two categories of 'High' and 'Low 

effectiveness on F^, the value of 't' ratio is 3*588 which is 

significant at .01 level of confidence, with df. 188. This means 

that the variable 'Curriculum issues* is significantly related 

with F^- (physical facilities, library and audio-visual aids) 

on the effectiveness of the teacher education programme.
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However, the difference between the mean scores of the 

two groups (High and Low) on factor 4, is 1.341, which is in 

favour of the 'Low* effectiveness.Therefore, the relationship 

between the ’Curriculum Issues’ and ’physical facilities, 

library and. audio-visual aids* in the colleges of education 

in Gujarat is significantly related on the 'Low' side of 

effectiveness.

This result indicates that although the curriculum which 

is adopted in the colleges of Education is alalanced the 

teaching facilities like reading material and books in the 

library, teaching aids and audio-visual and other equipments 

which enhanceSjthe effective teaching are not provided adequately 

in the colleges of education, therefore, instead of making it 

run effectively it is making it ’low’ effective.

(5) ’Curriculum Issues' and I^ on ET1P

Comparing the two categories 'High' and 'Low' 

effectiveness on f^, the value of *t' ratio is 2.999, which is 

significant at .01 level of confidence with df 188. This means 

that the variable 'Curriculum issues* is significantly related 

with 3?^ (democratic staff and student participation in admini­

strative and academic decision-making) on effectiveness of the 

teacher education programme.

However, the difference between the mean scores of the two

FACULTY OF EDUCATION AND PSYCHOLOGY*.
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groups (High and low) on is 1.133, which is in favour of the 

•Low* effectiveness. Therefore, the relationship between the 

•curriculum issues' and 'teacher educators' in the colleges of 

education in Gujarat is significantly related on the 'low' side 

of effectiveness.

This means that the purpose with which the curriculum is 

formulated and adopted i.e. an attempt to bring out a change in 

the value systems and attitude of tne teacher-trainees and 

preparing them for teaching in a democratic country like India 

is not being fulfilled. The democratic staff and student 

participation in administrative and academic decision making is 

not being practised, therefore, the effectiveness of the teacher 

education programme in colleges of education in Gujarat 

towards the 'low' effectiveness.

(6) 'Curriculum Issues' and Fq on ETEP

Comparing the two categories 'High* and 'low* effective­

ness on Fg, the value of 't* ratio is 2.999 which is significant 

at .01 level of confidence with df. 188. Inis means that the 

variable 'Curriculum issues' is significantly related with Eg 

(periodical evaluation of the work of the students and staff 

and their feed-back) on effectiveness of teacher education 

programme.
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However, the difference between the mean scores of the - 

two groups (High and' iow) on Fg is 1.133* which is in favour 

of the ’Low' effectiveness. Therefore, the relationship between 

the 'Curriculum issues’ and ’periodical evaluation of the work 

of the students and staff and their feed-back' in colleges of 

education, in Gujarat, is significantly related on the 'Low' 

side of effectiveness.

The result here indicates that with a well thought out 

curriculum, specifically aimed at fulfilling the goals and 

objectives of the teacher education programme the periodical 

evaluation of the work of the teacher trainees and the teacher 

educators, to bring about improvements in the existing teacher 

education programme, is not being done effectively. Therefore, 

the relationship between the two variables is on the 'low' 

side of effectiveness.

4 *12 Morale of Teacher Educators in Relation to Certain 

Independent Variables.

It may be recalled that one of the conclusions of the 

present study drawn earlier that it is the morale of teacher 

educators rather than any other variables which contributes 

wholesomely to the effectiveness of teacher education programme. 

Therefore, the investigator has deemed it appropriate : to 

examine ’teacher morale' in relation to some independent variable 

such as urban-rural background of the teacher educators and
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the number of years' experience they possess. This constitutes 

the fabric of Hypothesis XV!and Hypothesis XVIIrespectively.

Hypothesis XYI

It is hypothesised that there would be a significant 

difference in morale between teacher educators with an urban 

background and the teacher educators with rural background.

In this study, the investigator assumes that the teacher 

educators coming from an urban background would have higher 

morale than the teachers coming from the rural background 

because with an urban up-bringing there are more opportunities 

for receiving education in colleges with exposure to richer 

academic life. Also, living in an urban society, perhaps, 1iiey 

have better socio-economic status of the family. All these 

factors give an urban orientation to the teachers which develops 

confidence in them and kindleso in them a desire to achieve 

bigger and better things in life and to be more competent, 

whereas, the teacher educators coming fran rural background 

may be less exposed to both academic and social life of the 

urban civilization.

Therefore, in the present study it is Hypothesised that 

there would be a significant difference in morale between 

teacher educators with urban background and rural background.
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3 61
-\

Therefore, in the present study it is Hypothesised that 

there would he a significant differmce in morale between 

teacher educators with urban background and rural background.

To test the significance of difference between the morale 

of the teach a* educators with urban and rural background, the 

’ f test technique was applied.

The formula applied to find out the value of 't’ is s 

ML, - SL.

.................. „................ -..... M, S UNIVERSITY OF BAROPA----------- ------- .-----

t =
- 'j? *

u1
a2
k2

Table 4.57 : She Yalue of 't* on the Urban and Rural Groups

Group Mean S.D. ' t* Ratio Level of Sig.

Urban

Rural

321.001

317.746

42.79

6.34
.97 X

The value of ' t* (.97) is not significant with df=228. 

Therefore, the hypothesis is rejected.

This means that the urban or rural background of the teacher 

educators does not contribute or affect the morale of the 

teacher educators in colleges of education in Gujarat.

This is some what contrary to the finding of some researches 
reported in the Encyclopedia of Educational Research (1955) .
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In one-study.it was found that geographical districts, ancestral 

patterns, family culture, social stratification and cleavages 

affect the morale.

Hypothesis XVII

Here, it is hypothesised that morale would he positively 

related with the number of years of teaching experience of the 

teacher educators.

In this study, it was assumed by the investigator that as 

the teacher educators would show.a seniority with the increase 

in number of years of service put—in in a college, they would 

also- show an increase in the morale scale. With this assumption 

the present Hypothesis is formulated.

To find out the correlation between the two variables, 

‘morale* and 'teaching experience', a contingency coefficient 

of correlation was applied. In order to do this, four groups 

of the variable 'teaching experience* were made on a class 

interval of 5^ The first group showing 0-5 years of teaching 

experience, second, 6-10, third 11-15 and the fourth 16 years 

and above.Ihe frequencies under each of these groups were then 

tabulated and regrouped under the 'morale' score categories of 

High, Average and Low for the same sample of population.

Io compute the contingency coefficient of correlation

FACULTY OF EDUCATION AND PSYCHOLOGY.
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between the two variables ‘morale1 and 'teaching experience' 

a contingency Table 4.56 was prepared by arranging the 

frequencies into rows and columns.

Table 4*56 • Contingency Table : Morale and Teaching Experience.

Morale ________Teaching Experience in years
Categories 0-5 6-10 11-15 16-

Above
Total

High 55 17 9 4 65
(32.861) (18.90) (8.21) (5.01)

Average 61 42 11 6 120
(62.60) (36.00) (15.65) (5.75)

Low 26 10 10 ■ 1 47
(24.52) (14.10) (6.13) (2.24)

Total 120 69 50 11 230

Table 4*58 is a 4 x 3 contingency table, where the fre-

quencies of the variable ' teaching experience* are grouped

into four groups and the morale frequencies into three, High, 

Average, and Low. from the observed frequencies the expected 

frequencies are calculated (in parentheses).

pX was obtained to see the significance of 'O'. The formula 

showing the relationship of 'O' to Chi-square was applied.

Prom the table, the value of C = .174
the value of X^= 7.183 with df,6.
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The y^j value is not significant hence • C* is not significant 

through its relation with the . Therefore, it can he concluded 

that there is no relationship between ’Morale’ and the teaching 

experience of the teacher educators in colleges of Education in 

Gujarat.Thus the hypothesis that ’Morale would he positively 

related with the number of years of teaching experience of the 

teacher educators' is rejected.

The result of the finding is supplemented by a study 

conducted at the M.Ed.level by Shukla (1973), investigating 

the teachers morale in high schools of Baroda.The study has 

shown that the teachers' morale is independent of the teaching 

experience.

However, Bender (1972) and Gubser (1970) indicate signi­

ficant relationship between teachers morale and teaching expe­

rience.

4.13 Background Bata of Teacher Educators and thqfalimate 

of their Colleges of Education.

Before concluding the present chapter on analysis and 

interpretation of the data, the investigator would like to try 

to relate some background data she could collect about teacher 

education to organizational climate types of the colleges of 

education in Gujarat. The last Hypothesis Ho.XVIII has been 

formulated to this end.

FACULTY OF EDUCATION AND PSYCHOLOGY.



3 6 5

M S. UNIVERSITY, OF BAROOA——..

The Hypothesis reads as follows :

"The background data of the teacher educators would 
vary according to the organizational climate to 
which they belong".

(Hypothesis XVIII)

The Table 4.59 given on the next page seeks to relate 

some bio-data of the teacher educators in Gujarat Colleges 

of Education with six climate categories.

(1) Urban-Rural Up-Bringing

Comparing the urban and rural up-bringing of the teacher 

educators under the six dLimate categories, it is seal from 

the table that in all the six categories of organizational 

climate a higher percentage of the teacher educators have their 

upbringing in the urban rather than rural areas, and a lower 

percentage comes from the rural areas. However, a fairly high 

percentage (45 per cent) of rural background is found in the 

colleges with *Paternal Climate*.

(2) Professional and Academic Background

The professional and academic background of the teacher 

educators under each of the six climatp categories indicatesa 

good qualified staff on the colleges of education in Gujarat.

On an average 80 per cent of the professionally trained teacher 

educators are employed in colleges having Familiar, Open, 

Controlled, Closed and Autonomous climates. This indicates that

—------  "■ ■ FACULTY OF EDUCATION AND PSYCHOLOGY----------- ----------------------- ----
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there is not much of difference between the teacher educators 

as far as their academic and professional qualification is 

concerned. Sixteen per cent of the teachers also have their 

doctorate degrees in education out of which the highest fall 

under the familiar' climate (50 per coat). However, under the 

'Paternal* Climate, the colleges have the lowest percentage 
(55 per cent) of the teacher educators professionally well 

qualified.

(3) teaching Experience
of

The teaching experience^the teacher educators both at 

school and college level indicates an average of 21 years under 

the 'Familiar* and 'Controlled' climate categories whereas in 

the other climate categories, it ranges from 13 to 1$f years. 

Therefore it can be concluded that in all the climate categories 

of colleges, the range of teaching experience is 13-14 years.

(4) Foreign Visit

The teacher educators who have been to other countries for 

further studies or teaching experience is the highest under 

'Familiar* climate category (15 per cent). In other climate

categories, it is below ten per cent.
(5) leadership experience
(3; The leadership experience in the administrative side of the 

college that the teacher educators have show the highest (38 
per cent) in the 'Open' climate category, and the lowest (5 

per cent) under 'Paternal' climate.
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(6) Motivation
v‘5. ^he descriptions of the motivation given by the teacher

educators with which thqy have joined the colleges of education

show a number of motivating factors like security, chance of

advancement, good working conditions, chance to serve society,

work with young people, prestige, personal satisfaction, social

contacts and others. for the convenience of calculation the

only'emphasis placed by the investigator in this study, is on

status factor, money or economic security and the academic

ambition. More than 50 per cent of the teacher educators have

joined colleges of education with an academic ambition. Some

of tne sampled Responses given by the teacher educator - for 
are

example,£'to prepare good teachers for the country', 'interested 

in teaching profession', to be in touch with academic life', and 

'to serve society' etc.,etc.

On the whole,the picture that evolves out of the'--bio-data 

given by the teacher educators in colleges of education in 

Gujarat, does not show any marked difference under the six 

climate categories, with the exception that under 'Paternal' 

climate there are more teacher educators with rural background.

This is quite relevant to their rural cultural orientation where 

paternal and authoritarian characteristic dominates.

Under 'familiar' climate the percentages for each of the 

bio-data stands out: such as more or less equal combination of 

urban, rural background, highest academic, professional qualified 

staff, maximum number of years of teaching experience, highest

—......-................. .. .............FACULTY OF EDUCATION AND PSYCHOLOGY................... ............ —...-———-



M S TiNiVERSITTY OF BaRODA«

369

percentage of teachers who have been abroad, a good percentage 

showing leadership background and motivation to be teacher 

educators.

Thus, the Hypothesis is not rejected - it is stands in 

some dimensions in more degree, in some less degree.

4.14 Conclusion

It would be seal that the present study has yielded some 

crucial data on teachers' colleges and their programme in Gujarat.

In 1973, there were 40 colleges of education having the 

provision of either B.Ed. degree programme or a programme 

leading to the diploma in Basic education. These teachers* 

training institutions at the Secondary school stage have mani­

fested all climate and categories on the climate continuum - 

the highest percentage (37*29) of colleges having Closed climate 

at one end, and the next highest position (22.75 i») going to 
Open climate at the other end. On the morale scores, the standing

I
 of teacher educators' is largely in the average category which

accounts for as high as 68.58 per cent of cases, with 14.28 per­

cent belonging to the 'high* category and 17.14 per cent to 

'low* category.The leadership behaviour patterns of college 

principals is distributed on the four patterns in the following 

order, the HH Pattern per cent, the H» Pattern 31 *44 per­

cent,, the EL Pattern 17*14 per cent and the LH Pattern 11. 4-2per- 

' cent.
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Some other significant facts about relationship between 

climate of the colleges of education and-morale of teacher 

educations have been brought to light, for instance, it is 

found that the colleges of education with ‘Open* climate have 

a high percentage of teacher educators, on their staff having 
•average' morale and in colleges with ‘Closed* climate, teacher 

educators tend to manifest low morale.

The study has thrown some significant light on some of 

the factors affecting the effectiveness of teacher education, 

programme in colleges of education in Gujarat, for instance, 

it is found that the disengagement tendency on the part of 

teacher educators does not materially affect the effectiveness 

of the teacher education programme. Similarly, the hindrance 

on the part of college principals in the work of the teacher 

educators also does not appear to be affecting the effectiveness 

of the programme. However, it is seen that non-availability of in­

structional materials and aids and inadequate physical facilities 

does affect seriously the effectiveness of the teacher education 

programme. Therefore, it becomes a crucial commitment on the part 

of the State Board of Teacher Education,State Government of 

Education and Professional -kssoelation of leaeher Educators to 

see that colleges of education are better equipped in the physical 

plant and in instructional materials and aids.

The crucial conclusion of the study is that staff morale
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in colleges of education in Gujarat, tends towards being of 

’average* category and physical facilities and instructional 

materials and aids in them are far from being satisfactory.

Any programme of improving the effective!ess of teacher educa­

tion programme in Gujarat should carefully provide for improve 

meat and enrichment in these vital facets.

The next chapter, which is also the last chapter in 

this research report, will be devoted to conclusion and 

suggestions.
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