CHAPTER VI
THE INDIAN EDUCATION SYSTEM

INTRODUCTION -

The five schools selected for study, as seen in
the previous chapter are scattered in different parts
of the country but they operéte within the same basic
framework of the Indian education sysfem, in particular

the secondary school system.

It is presumed that the salient features of the
education system, will be reflected to some extent in
these schools. It would be beyond the scope of this
study to review the entire education system in India,
at,differenf stages and at different levels. In this
chapter attention will be focussed on secondary education
reviewing its development, expansion, recent trends,
problems, lacks in the system, its merits and its

.rélevance fo the present social context. The structres
of the system too will be discussed., Since the Apostolic
Carmel schools are for girls, a brief review and
appraisal bf women's education in the country will also
be a relevant issue that will be dealt with here. An
understanding of the Christian educational efforts

through missionary schools in India seems to necessary to
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gain an insight into the background of the convent schools,

hence .this will be reviewed in this chapter.

GROWTH OF SECONDARY EDUCATION

Pre-independence period: The educational system in India

was first evolved by the Aryans. A farily long period
.0of education was prescribed both for boys and girls, in
the form of a religious practice. Thé curriculum included
the study which lasted nearly eight years of religious
texts and branches of culture and\kpowledge. The emphasis
was on memorizing and reciting religious texts, developing

creative thought, logical reasoning, and a spirit of enquiry.

Towards the end of the ancient period, the Hindu
system of education developed two main types of schools,
The 'pathséla' which imparted education through sanskrit,
in all traditional classics and the second type was an
elementary education, teaching the three R's to the pupils.
Both these types of education were accessible to boys of

the higher castes and classes of society.

During the muslim period, the makkab and madarasséhs
prepared a selective group of men for the professions,
priests, Jjudges, doctors etc. The chief aim was to obtain
knowledge of the Islamic_religion. Besides the learning

of Urdu, Persian and Arabic, Ariihmetic, conversation,
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correspondence, poetry and good manners were included in

the curriculum.

The British authorities directed their attention to the
revival of education in India. The Charter Act of 1813,
made an annual provision for a sum of not less than a
lac of rupees for the promotion of learning. The teaching
of the Indian classical languages was encouraged. A new
impetus was giveh to education by semi-rationalists and
the missionaries, There was a spur to the development
of vernacular literature. Committies for public instfuc-
tion were set up. The struggle between the orientalists
and anglicists led to the minute of 1855 of Macaulay.

The system of English education was adopted, during this
period, which has come to stay in India. In 1853, the
Bri;ish parlimentary enquiry into the contemporary educa-
tional system in India formed the basis of Wood's despatch
of1854, Its object was the diffusion of arts, science,
philosophy, and English literature., -The despatch contained
a scheme of education for éll India, that was wide and
comprehensive. The Indian education commission appointed
in 1882,recommended the promotion of elementary and primary
education, the opehing of indigenous schools, the opening'
of model schools and the introduction of the grant-in-aid

code. Between 1854 to 1870 there was a sharp increase in

the number of secondary schools conducted by the Government.



During thé period 1882 - 1902, there was a consider-
able expansion in the field of secondary education. The
growth of the educational institutions is given in Table 24,
The primary and secondary schools expanded very rapidly.

The education policy of 1904 suggested the improvement of
thé quality of secondary education. The main features
of the education resclutionsof the Qovernment of India
of 1913 have enduring effects on the education system of

the country.

The first quarter of the 20th century brought in
national consciousness which has an impact on education.
Gandhiji's basic education was designed to free Indians

from dependence on a foreign system of education.

The trend in secondary education between 1937 to 1947
has been to diversify.the courses of study, the provision
of vocational courses along with the literary type of
education and the introduction of technical, commércial
and agricultural schools. The Indian languages became

popular as medium of instruction in arts subjects.

Under the Government of India Act of 1919, education
was transferred to the control of Indian ministers in the
provinces., During the period 1921-37, secondary education
which was confined to urban areas was -spread to the rﬁral

areas. The depressed classes and women had greater access
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to secondary education; The number of secondary schools
almost doubled and the mother tongue was recognised as
medium of instruction for History and Geogra@hy. The
system of grant-in-aid struck root in Indian soil. The
private meangements were allowed to start and run secondary

schools for providing more opportunities for education,

In 1935, the Central Advisory Board of Education, was
revived and the Central Bureau of education was re-
established. A separate department of education was

created in 1945,

Post-independence period: The era of educational re-construc-

tion inevitably followed in the wake of social and economic

development initiated by the national government after 1947.

Free India launched the five year plans in 1951.
The new goals of economic growth had important implications
for education, The first plan made it quite clear that
in a democratic set-up, the role of education becomes
crucial, as it can function effectively only if there is
an intelligent participation of the masses in the affairs
of the country. The second five-year plan provided for a
large emphasis on Basic educatibn, expansion of
elementary education, diversification of secondary education,

extension of facilities for technical, vocational, social



and cultural education., The third plan refers to education
as the most important single factor governing the economic
and technological growth of the country. It also considers
education as an effective instrument, for creating é social
order based on the values of freedom, social Jjustice and
equal opportunity. The broad goals of this plan were

defined in the following terms.

"One of the major aims of the Third Plan is

to expand and intensify the educational

effort and to bring every home within its

fold, so that, -from now on, in all branches

of national life, education b=comes the

focal point of planned development."1

The Fourth Plan concentrated more on providing

vocational courses. The main efforts Qere to enrich the
content and improve the quality of secondary education.
A programme for large-scale: introduction of educational
television was implemented during the Fourth Plan period,

The state governments nationalised the production of text

books,

The Fifth Plan, gave high priority to elementary
education- A greater involvement at the secondary stage~

was visualised and vocationalization at the secondary

1. Government of India, Planning Commission, Third
Five Year Plan, 1965-66.
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stage was considered. Non-formal education was expected

to cover a larger section of the illiterate masses.

The Sixth Plan had the following educational goals
in focus:
i) Equality of opportunity for education, with
facilities for life-long education.

ii) To provide beneficial linkages between education,
employment and development.

iii) To strengthen the concepts and participation
in programmes of national integration.

iv) To support the growth of Indian art in its
various forms.,

The Fourth all-India educational sufvey conducted in
1978 high _lighted important areas which exhibited strengths .
and deficiencies of the system. The survey revealed that;
a greater number; 52.12 percent of the primary and 57.76 of
the secondary schools are run by private managements,aided
by the government in most cases and that there was a lack
of physical facilities like buildings, libraries, black-

boards and playgrounds, particularly in the rural areas.,

The National Policy on education, 1968, outlined basic
guidelines for a reconstruction of education. The basic
principles were intented to make education help towards
the ecénomic and cultrual developgpent of the country for

national integration and to make education related more
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closely to the life of the people. Expansion of

educational opportunities, raising the gquality of education
at all stages and an emphasis on the development of

science and technology was recommended. A broad structure
of 10 + 2 + 3 was suggested, as a means of having a uniform

pattern of education in the country.

The national policy on education 1986, has recommended
a national system of education which implies that up to
a given leyel, all students irrespective of caste, creead,
location, or sex have access to education of comparable
quality. The policy has suggested programmes for removal
of disparities, a child-centred approach in education,
vocationalisation of education and work experience. Value
education, environmental education and a cultural
perspective in education have been given great emphasis.
Pace-setting schools for deserving gifted children, which
are residential and free of charge have been set up in

various parts of the country,.

Figure 5_ indicates the growth of educational
institutions. The primary and secondary schools have
expanded at a very high rate. The enrolment.of students
to the various c;urses of study is seen in Table 25 and

Figure 6 - 8. Though there has been a steady increase

in the number of students, it has not kept pace with the
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FIGURE 5
1982 -83 IN THOUSANDS

7
120 6 - -
100 -
80 / 4
60 3
40 ZZ /F 2

U )
20 % / 1~ ]
. e oo — o EHIEHE
UNIVERSITIES | |NSTUTUTIONS oF | QESEARCH INST- INSTITUTIONS OF mﬁlmomg/pmew{
NATIONAL IMPORTANCE |  1TyTIONS. DEGREE STANDARD TUNIG R COLLEGES
: AND ABGQVE (oL pATIERN)
INSTHTUTIONS BOARDS OF INTERMEDIATE
OLEMED TO BE UNWERSITIES AND JoR INSTITUTIONS IMPARTING
SECONDARY EQUCATION. INSTLUETIONS N POST= MATRICULATION
QIPL-0MA [CERTIRICATE COURSE
{BELow DEGRRE LEVEL)
6 —
° 1
4 P
3
e
1 [ | e
y

o __-mrum P %m % l S S ooozc M !

HIGHER SECONDARY SCiipalS] HiGH / POST BASIC PRIMARY /TUNIOR SCHOOLS FOR VOCATIONAL
(o 2 pATTEEN) SCHOOL S BASIC SCHOOLS PROEE SSION AL [SPECIALE"
OTHER EQUCATION.
HIGHER SECNOARY ScHO6LS Mg OlE /SENtoR BASIC PRE ~PRIMARY,

(oLo pATTRRN) SCHODLS PRE BASIC SCHOOLS.




) *98~G86L JO0F SOTISTIBIS TBUOTIEBONPY PS3}ODTdg
GL6L~0G6L JOJ UOTIROTIQNG TETUUSD3(] ‘BIPUI UT UOTIEONDE
L6l =166l J0F uoTiEONDF JO H0OQ JBSA 1SITF Woay paTTdwop

$90an0g

*9TQETTBAY 30N B3BQ -~ °V °N

68L°69'49's weLlotey's 98-G86L
L1G*h9 gy | 190 18 L1999 w6 9 . | BLO'LBIGL Y LeLhistL Lheientos 2621066 2BEtec ‘e | GL-ml6L
LL0*Lz0L B | 896 cG LelasL L6 66 C | 2L9'6Leste | 60Lf0LtL goz‘iL8'el ANV L88°LS L | 0L-696L
79LfLEen | ze6tcligL |La9‘Letec e 9¢¢‘an'ocL 06L°L9°¢ GLo‘He‘L Le6‘2LL ¢Ho‘6L 09-6561
ceotes‘ana | LeL gL LL imeiaL‘uLtL 6L 9z Ly caniofL gLe66te 026 gy HG0 L 0G-6761
29206 LL L | L6 86y [BLY G0 LY L 1269062 VY °N . 2on ‘g6l VIR L 'V N Ly-9n6L
LLLSLnhGeL | Bow 8Ly |LB9G0‘LE L 7,8°86°9L ¥ N 76L 8L L 166492 v N et-Ly6l
ggn‘zziizL | ¥60‘LL e |086°L 0L ARAR A VY °N 6cl 6L cee ‘sl 'Y N 2e-Le6l
Gzalentll | 6£L°2CCL |€€etl6'89 | 9Lw'es’'S v N - SLLGh 299°¢L v N | zz-L26L
62L8zL9 626°6LL |91 ‘u6 NG 960°8L % YV N 8962 9¢9°9 'Y N 2L-LL6L
¢oeniopiag 08¢ ‘9¢ geln9fsg 286‘z9'z 'V N LG9‘LL 8ac ‘s ‘Y N 20-L061
oL6'ghice | e€l'tz. |zEstizilc 6Lc68°L v N 58642l 262¢ v N 26-168L
8L6EH 92 ‘Y N 'V N ¥ N Y N 'V N 'V °N VN 28-1881
J €] T 9T sTOOYD .
Crmeon) R | IR | R | R, | o iy |
FOVIS XE SINIANIS J0 ¥AGWNN Gz ATEVI




3

{Mu311v8 a16)

ABywid ABYaro33s IZHOIH/ MO

(1 912 a5 1)
“AAYNIEL = 30d 37Q01W (N¥21v8 2+01)

T 9% ¥ - "t o

o0t

oo

o]e 8

ela) 4

x

005

e ‘%‘%‘%ﬁ&%ﬁl‘?&é

009

Q0L

R

008

JIVUNVLS TOOHOS

SRV

CIEELELE

Srvoraneas fyworde  (Nsiivd G1e)

“ANBLYW - 150d HYRAVIH-130d AL1TAIMNN-930

. {nw2a1va a10)
Fuvorda0/yWoTdiq smamen yoiNas [3ynaa

3389490

JAYNOvyR-250d

(>13) g 0 Qe

vnavya9 xuda\m:&o INBIIN 239930 3LyNIVeY uk{ﬂﬁkuoc\—ouat.uwwm

3
o SO . +00

Ea

g1

* 8t

12

AYVANV.Ls TDI'ITOO

£8-2361

S NOLIVONAT TVIAINHD
- NOLL¥DONAH 40 ADWIS A9 STIdNd J0 ¥HIINON

‘

¥e

12
SHAVT N




148

2UYIILNED S YWQIdIg 3349930

"I00N7S 24007 100K TunGion  TOTMIYW- 1504 JiIviaYED -1$04 F1IVNBY A0 ~150d
qavany1s 10 Sas
(smwous) davanys 3937100 ANY WNOISSII0NE TIV 3 ivora1ed 32/ vigatdia EELDPES
ot ivona “wix3ds FLYNTYEO Jrvnava9 290L0C
i i
) T
U °
P e
' 14
- g
9
SHAY TN

N

Y9762 %@
NI d4HLO

(dVANV.LS
TOOHDS

AIVANV.LS HPATION

€3 -736!

NAH TVDINHDIHAL /T¥NOISSAI0Ud

NOLIV¥2NAT 10 HOVLS X4 &

dQd A0 HENN

L3ynoisg




149

AARY FTADIE MOIE)
(~aziiva &™o) brana

TNodudnLe S NS _ S7eowas Js.mrwm \<§o““m_ns :MMFMMN_&M%«“ g4 3
E ° o1 SNGILALIASN  S3ILSYIAMND 38 0L 0IWISQG
T«zo:mmwoum\._¢zo.k<u0> QYR OINAL  5100HDS NEVE LSO 1s0d N SNOILDOBLsNL
woa $100H28 JAavnirag [ o AUVINOITS PG HNILYYAWI ENOILALLLSN HOUYESIY SNOILALILENY
. ?uﬁré a10) . ﬁzuuwra 210) AA0R oMY 3
“$T00HIT NEVE-~3U STCOHIT MsvE YOINIS seQuS SIHTIOD 20MNL|  OUVENS 233930 | PNVIA0ANE TWNOUIYN -
\VdSz_an - 39d \m..ao_ W Auyanoag d3NoIN mamo.m&\mpsongpz_ 40 BNOLLNIILTN 30 SNOLINILSN S LISBIAIND
* | I , _ * * | .
@ 22 V. \ \ \\\ ‘ a4 {7 L \\ Y Q "o + | VAV 4
/]
\ \ I.t\ oot
“ “ G0l
“ \ 008
\ oor
N - QQ8
oHAyT N

£8-%861

9dAL AS SNOLLOLLLENT NI STIdNd J0 SI8NNN

g8 3409l




¢ 150 :

high growth rate of population in the cbuntry. The
number of teachers, as illustrated in PFigure 9
particularly trained teachers, is on the increase as is-
seen in the Table 26, The teacher-pupil ratio at the
primary school, is rather high, which makes it difficult

to provide individual attention to the pupils,

STRUCTURES OF THE INDIAN EDUCATIONAL SYSTEM

The Agencies at the Nationai level concerned with the
development of school education are the ministry of
education, the National Council of Educational Research

and Training and the National Board of School Education.

The Ministry is responsible for the general national
policies, for planning, organizing and directing the state
government, for allocating funds and for introducing
pilot projects, according to the Five Year Plans., It
functions through various advisory bodies, The NCERT
is an autonomous organization which serves as an academic
wing of the ininstry of education, In particular, it
undertakes independently and in collaboration with other
organizations, reserch in the field of school education,
develops training programmes, curriculum and prepares

instructional material for teaching in schools.
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Education in India is a centre-state partnership.
However it is primarily the responsibility of state
governments. The State Department of Education is
organized at two focal points; the policy-making and
co-ordination function at the Secretariat and the direction,

regulation and inspection function at the directorate.

v

The State Education Departments are the principal
agencies of the State Government. They have the respon-
sibilities of developing intensive programmes for school
improvement, prescribing standards to be maintained in
schools, inspection and supervision of schools, diréctly

or through state Boards of school education,

The State Education Board has administrative functions
of holding examinations etc. and academic functions of

inspection of schools.

The Education Commission of 1964-66, has suggested

the educational structure for schooling as given below:

i) One to three years of pre-school education.

ii) A primary stage of 7 to 8 years divided
into a lower primary stage of 4 to 5 years
and a higher primary stage of 2 to 3 years.

iii) A lower secondary stage of 2 to 3 years.
iv) A higher secondary stage of two years of

general education or one to three yvears
of vocational education.
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Secondary schools in India are managed by three

distinct Agencies:

i) Government, both State and Central.
ii) Local Bodies such as District Boards,
Muncipal Committees, and town area
Committees.
iii) Private enterprises; Religious and
Denominational Bodies, Endowment
Trusts and Individuals,
A few autonomous schools in accordance with the
recommendations of the education commission of 1964, also
exist in the country. Table 27 gives the educational

institutions under different types of management and their

growth over a period of 30 years.,

Educational Finante

Financial resources are certainly most crucial and
indicative both for the institution and the system. The
expenditure alotted for education in thebudgets at the
Central and State levels is given in Table 28, nearly 15%
of the income is reserved~for the development of education.
The growth indicators on educational expenditure presented
in Table 29 reveal the increasing importance given to
education, in the planning of finances. This is
further affirmed in Table 30 which indicates the high

investments on education; particularly primary and
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TABLE: 28 \ BUDGET EXPENDITURE - 1977-78
Budget for Education Percentage to total
. Budget
State 2,313,82 24,5
Central " 240.98 3,2
Total 2,554,80 15.0

Source: Ministry of Education & Culture, Government of India.
Education In India - Volume II, 1977-78.

TABLE: 29

MACR6~EDUCATIONAL AND RELATED GROWTH INDICATORS
1950-51 and 1975-76

s1. : Mean Annual
1.] National Population 361 605 1.09
(in millions)
2.| National Income 95,300 | 6,02,930 7.66

(NNP)(in millions)

3.! National Education-

(in millions)
'4,! Total enrolment 125 100 5.62
(in millions) ,
5.1 Educational
- Expenditure
a)Per Capita Rs. 3.2 32.5 : 9.70
b)Per Pupil Rs.44.7 197.0 - 6.11

Source: Published and unpublished documents of the Ministry
of Education and the Ministry of Finance,
Government of India,
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secondary education., It is evident from Figure 10

that the income from Government funds on. secondary and
primary education is equally matched with income from
other sources. The largest expenditure on educational
institutions is on secondary schools as illustrated in
Figure 11 and Table 31 . The greatest proportion of the
recurring expenditure is on salaries of the teaching and
non-teaching staff as is seen in Table 32 and _Figure 12.
The amount reserved for development and innovation seems
negligible., In the non-recurring expenéiture, the highest
investment is on buildings, the amount spent on providiﬁg
facilities is rather small. A close examination of the
economic pictﬁre of education system reveals thaf the
finances are inadequate to meet the demands of the growth
in population and expansion in educational institutions

in the country, with the result that a thin layer of |
resources is spread over a larger area of population.

The quantity-quality dilemma arises very clearly, in the

area of educational finances.
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FIGURE 11

EXPENDITURE BY TYPE OF EDUCATIONAL INSTITUTIONS

1982-83
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EDUCATION OF WOMEN IN INDIA

In order to understand the efforts of the Apostolic
Carmel in the education of women in the country, which
is its major focus, a view of the development of women's

education, would prove to be of great help,

N

In ancient India, among the védic Aryans, women
enjoyed equality of status and educational opportunity
with men. In medieval India the status of women received
a great set-ba;k aﬁd their education was almost totally
neglected, whatever little education they received had

purely cultural and spiritual valué.

At the beginning of the 19th century, the British
were confronted with the task of reforming and improying
the system of education, Qith the hope that it would
raise the status of women. Several modifications were
made in the Indian education policy, in favour of women.
FPee concessions,speciél scholarships were offered and the
grant~in-aid code was made more favourable to women.
During this period the girls were not allowed to attend
school, by custom and were married'at an early. age.

Lady teacheré‘were appointed to 'Zenanas', in order to

make it easy for the girls to be educated.
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The number of girls' schools kept on increasing till
1934, but declined thereafter owing to financial
difficulties. The schools for girls were more numerous

in urban centres but limited in rural areas.

Secondary education for girls made slower progress
than primary education. Up to 1901, the percentage of
students did not exceed 0.4. In 1921, it was a little
less than 2 and rose to 14 in 1947 and then to 26 in
1965-66, The emphasis on Domestic Science was favoured

by the girls and their parents.

Miss Carpenter's visit to India in 1866, was of great
significance. She visualised the need for training women
teachers and the first training colleges for women were
established by 1870. By 1882, there were 2,600 primary
schools, 81 secondary schools, 15 training institutions

and one college for education of girls.

The recommendations of the Indian education commission
(1882-83), on women's education, inbluded the support of
girls schools from public funds, The missionary societies
were the first to open girls schools in India. At first
they opened schools exclusively for Christians but soon
afterwards non-christians too were admitted into the schools.
Individual and private efforts too helped in the education

of women. By 1901-1902 private effort accounted for 11
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out of 12 women's colleges, 356 out of 422 secondary schools,
3,982 out of 5,305 primary schools and 32 out of 45 train-

ing institutions for women.

By 1921, there was a rapid expansion of women's
educational institutions, resulting from public awakening
to its need. By 1921-22, there were 19 colleges for women,

675 secondary schools and 21,956 primary schools for girls.

The promotion of education of women was facilitated
by a rise in the age of marriage, the'teachings of
Mahathma Gandhi and the phenomenal awakening of womanhood.
In 1946-47, there were 59 colleges, 2,370 secondary schools,
21,479 primary schools and 4,288 institutions for
professional and technical training for women. Out of a
total of 28,196 women's institutions, 16,979 were private

enterprises.

From 1947 onwards the trend for girls to study in
co-educational schools was growing stronger. More than

half the number of girls were studying in mixed schools.

A National Cotincil for the education of women was
set up in 1959. The steady growth in the educdation of
girls is seen in Table 33 and the enrolment participation
of girls in Table 34, The disparit& between the education

of men and women has been narrowed down considerably.



TABLE: 33

ENROLMENT RATIOS IN PRIMARY & MIDDLE STAGES OF SCHOOL EDUCATION

L3
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1950-51, 1973-74, 1978-79 & 1985-86

Primary (6-11) Middle (11-14)

Year Boys | Girls Total Boys Girls Total
1950-51 59.8 24,6 42 .6 20.7 4,5 12.7
1974-~75 98.2 66.1 82.7 48.0 23.1 36.0
1978-79 111.0 79.0 96.0 55.0 32.0 46.0
Source: Fifth Five Year Plan (1974-79) and Ministry of

Education and Selected Educational
Statistics 1985-86.
TABLE: 34
ENROLMENT PARTICIPATION OF GIRLS
1951-1976, 1979 & 1985-86
Year Percentage enrolment of girls to total enrolment
Classes I-V Classes VI-VIII|Classes IX-XI
1950-51 23.1 17.0 13,5
1985"86 77.1 38.1 Na Ao
Source: Fifth Five Year Plan and Ministry of Education and

Selected Educational Statistics 1985-86.
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The National Policy on Education - 1986, has
assured that there will be "a well éonceived edge in
favour of women" and that the national education system
will play "a positive interventionist role in the
empowerment of women" further that it will "foster the

development of new values, through re-designed curricula."

"The following conclusions arise from a review of

women's education in India.

i) 52.18 percent of the urban women and
82.04 percent of the rural women still
remain illiterate. Education of
women, particularly in the rural areas
is a great need of the country.

ii) There is a growing aspiration for careers,
particularly professional careers, among
women as is seen in Table 35. The

- performance of girls at the examinations
‘ at different levels in the various
disciplines, surpasses that of the boys.

iii) There is a growing trend towards co-

: education and to provide equal
opportunities for girls to take up
courses and careers which were the
monopoly of boys earlier,
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TABLE: 35

EXAMINATION RESULTS - PASS PERCENTAGE - INDIA - 1977-78

Courses ) Boys Girls Total
MoA. (Humanitios, Arts and 73.6 78.1 75.2
M.Sc. 72.2 84,1 75.5
M.Com 65.3 65.6 65.3
M.E./M. Tech./M. Arch. 87.6 56.4 86.8
M. B, A, 88.6 88.7 88,6
M. Ed. (Education) 55.4 75.0 61.5
B. A. (Arts and Humanities) 57.9 61.7 59.4
B.Sc./B.Sc.(Home Science) 53.2 69.2 56.7
B.Com 56.3 63.5 56.9
B. E/B,Tech./B.Arch 87.8 84,7 87.7
B. Business Admn. 76.8 79.8 77.7
B. Ed. (Education) 83.6 87.5 85.2
L. L. B, (Law) 62.9 63.5 62.9
M. B, B, S./B.M.S./B.A.M.S. 66.6 70.4 67.2

B.Sc. (Pharmacy)

B.Sc. (Nursing ) etc.
Arts 53.2 54.8 53.6
Science 57.7 63.5 58.6
Commerce 58.9 69.9 59.2
Higher Secondary (Nig Eagtirn L6 .4 60.3 50.3
Higher Secondary (0ld Pattern) 50.8 55.6 52.1
Matriculation/S.L.C., etc. 46,2 47.8 46,6

Source: Education in India, Volume III - 1986
Ministry of Education and Culture,
Government of India.
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CHRISTIAN EDUCATIONAL INSTITUTIONS

The opening of Christian institutions of education
in India, was motivated by the spirit and teachings of
Jesus Chriét, in order to fulfil his mission  of total
development of the human person , spiritual, intellectual

and emotional. For the Christian students, it was to
help them to grow in human and Christian knowledge and
maturity. The Christian schools were known as

Missionary schools,

The involvement of the Christian community in education
in India dates back to 1540, when the great missionary
St. Francis Xavier, started St. Paul's Colleée in Goa, for
the intellectual and spiritual training of young natives,
preparing them for Christian priesthood. After the foreign
colonial powers came into thé country, organized christian

educational work toock on a serious dimension.

The first missionaries who started regular sthools
for general education were the Danes working in the
Madras presidency. Grundler opened two schools in 1717.
Lierrander in Calcutta, and Schwartz founded a number of
schools in the south between 1742 to 1772. The purpose of
these schools was to teach English language and other
subjects to the English, the Anglo-iﬁdians and fhe children

of Indian converts to Christianity. The Scottish trio
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was the next to start schools in West Bengal. It is quite
interesting to note that there was a deliberate policy to
use Indian languages as medium of instruction, in the
Chrigstian missionary schools duringlthis period. It was
much later in the century that the British missionary,
Charles Grant, advocated the use of English as medium of
instruction in the\missionary schools, The aim was to
improve the intellectual quality of the Indians through

a so-called superior language and also to facilitate

conversion to Christianity.

Macaulay's policy to start a public educational system
in India in 1835, set an irreversible trend in Indian
education, imparting westernized education through the
medium of a foreign language. The East India Company and
the colonial powers found it necessary to organize a
system of education in the country and to keep the
governﬁent expe_nditure on education a minimum. Private
enﬁerprises were encouraged by the grant-in-aid code, the
missionaries were the first ones to sieze this opportunity
to open schools, that were aided by the government. From
1835 onwards, several schools were opened by Christian
missionaries, all over the country. Till the beginning
of the 20th century missionary institutions .played a

leading role in the education of the Indian youth.
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This justifies J.P. Naik's remarks that "the
missionaries reigned supreme in 1854, government efforts
came next, and private Indian enterprise occupied the
lowest place.“2 The favourable attitude of the British
towards Christian missionaries prompted the mission
historian J. A, Richter to-say that the quarter century

1830-1857, is the age of the mission school.

There was a rapid growth in the number of Christian
schools until 1920, throughout the country, chiefly among
the Protestant denominations, working in north and central
India. The expansion slowed down in 1925. The reason for
the slowing down of missionary activity, arose chiefly

from the following situations:

i) The 1857 meeting led the British ruler to
accept the policy of religious neutrality,
which gave rise to an unsymphathetic attitude
towards mission agencies,

ii) The government multiplied its own schools
almost in competition with Christian
schools. This created two independent
subsystems, the state schools and the
missionary schools.

iii) By the end of the 19th century, the
missionaries adopted the policy of
consolidation above expansion, because
of lack of resources and insecurity of
position.

2. J.P. Naik, Social Content of Edﬁoation. p.232.
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After independence there was a spurt of Christian
schools and colleges up to 1970. The number of institutions
increased by 250 per cent over this period. Article 30 of
the Indian Constitution encouraged the minorities to
establish and administer educational institutions of their
choice. According to statistics available, the Christian
minority which numbered 14 million in 1969, was responsible
for the education of 3% lakhs of India's children, half
of whom were non-christians. To quote J.P> Naik "Christian
educational enterprise is larger than that of several
states of the Indian union."3

From 1970 onwards, the expansion in the number of
Christian schools has been much lower, owing to the

following reasons.

i) The relevance of formalised education
for the masses is debated upon after
Vatican II.

ii) Scarcity of resources.

iii) A re-thinking of the concept of
evangelisation, which was confined to
conversion of non-christians to the
Christian faith. It was re-interpreted
to give a fuller meaning; development of
persons, building values, character
formation and service to the nation.

3. J.,P. Naik, Op. Cit., p.175.
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-Christian schools are not evenly distributed
throughout the country. There is a heavy concentration
in the southern states, especially Kerala, where the

Christian population is comparatively higher.

Quantitatively, Christian involvement in education
in India is very massive compared to the size of the

Christian population in the country.

Qualitatively Christian educational institutions
are mostly traditional. They are considered to be more
effective for education in values and character formation,

which are Christian concerns,

Christian Objectives in Education

Referring to the early missionaries, J.P. Naik, states
that their educational work was "firstly, because they hoped
to secure converts from their pupils and secondly because
those schools enabled them to preach the Gospel to the
upper classes of society, tb whom they had hardly any other

4

means of approach."” To quote what T.A. Mathias says in
this connection, "The founders of Christian institutions

had three simple and relatively clear obJjectives before them:

4, J.P. Naik. Op. Cit., p.168.
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first the education of Christians themselves, in an
atmosphere which would help them to be good members of their
church and occupy influential positions in secular society;
second, to render a service to Indian youth at large and

in particular to the deprived sections of Indian ;ociety;
third, to build evangelical bridges towards the country's
intelligentia and thus pave the way for a more favourable

attitude to Christianity and perhaps even the acceptance

of faith.”5

The first two aims have been realised to a large
extent. After the Parsis, the Christians form the best
educated community in the country with an 80 percent rate
of literacy as against the country's average of 34.5 per
cent. Owing to their education in Catholic institutions,
the scheduled castes and tribes have come up in life and
are occupying influential positions in society, in spite

of their traditional backwardness.

The objective of serving the youth of the country has
also been largely met. Christian institutions rapidly became

known for the quality of the education they imparted, the

dedication of the teachers, the training in moral and

5. Matnias, T.A. Christian Education In India. p.167.
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spiritual values and discipline. A large number of top
leaders in professional, industrial and goverﬁment enter-
prises are the products of Christian institutions. The
youth belonging to the deprived sections, particularly
those in rural areas and the backward castes, have profited
Ffrom Christian education, to some extent. Education of
women was given a push by missionaries, in spite of

traditional barriers.

Conversion to the Christian faith through education
has not been fulfilled, Judging from the negative growth
rate of the Christian population. DMost of the Christian
schools educate a majority of non-christians and there
has not been any significant number of youth who have

embraced christianity.

The Present day Objectives of Christian Education

The situation in ‘India today is radically different
from what it was during the pre-independence period, when
the Christian schools\were founded. The country is no
longer a colony but an independent, democratic, socialist
republic committed to providing equality of opportunity
to its citizens. The rapidly changing social values arising
from increased technology and a scientific témper have
reduced the appeal for religious values. There has been

an emphasis on secular and purely human values, development
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of personality of the individual and a social sense of
community. There has been a new understanding of Gospel
values among the Christians after Vatican II. The Catholic
church sees itself as rendering a service to people of all
castes and creeds and encourages an appreciation for the
seeds of truth in every religion. New obJectives that are
more relevant to the times have emerged. The document

of the Cztholic Church entitled Declaration on Education
states that the Catholic school must "contribute to the
total formation of the human person in perspective of his
ultimate goal and at the same time to contribute to the

6

welfare of the societies of which it is a member."

The specific character of the Catholic schools is

spelt out in the document, The.Catholic School.

"The Catholic Scﬁool is committed thus to the
development of the whole man, since in Christ, the perfect
man, all human values find their fulfilment and unity.
Herein lies the specifically cathoic character of the
school, Its duty to cultivate human values in their own
legitimate right in accordance with its particular mission

to serve all men, has its origin in the figure of Christ.

6. Austin Flannery. Conciliar and Post Conciliar
Documents. p.656.
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He is the one who ennobles man, gives meaning to human
life, and is the model which the catholic school offers

to its pupils." 7

The task of the catholic schoql is fundamentally a
synthesis of culture and faith, and a synthesis of faith
and life: the first is reached by integratiﬁg all the -
different aspects of human knowledge through the subjects
faught, in the light of the Gospel; the second is the

growth of the virtues characteristic of the Christian,

The primary purpose of a christian institution is
to give a total education i.e. to produce intellectually
well-trained, morally upright, socially conscious and
spiritually-oriented men and women for the India of today.
‘As T.A. Mathias puts it, "It attempts to integrate good
secular education with moral and spiritual values and to
orientate it through reference to the chritian vision of
man and his relationship with God, with himself, with other

men and with nature." 8

7. Austin Flannery., Conciliar aﬁd Post conciliar
Documents. p.826.

8. T. A, Mathias, Op. Cit., p.168.
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The christian schools are rendering. to the nation
a service that is christian, by educating - its-citizens
and by working towards a closer collaboration with the

government and other agencies of education.

There is an awakening of social Jjustice among those
who run christian institutions. This has resulted in
re~-thinking and re-vamping admission policies to include
weaker sections and in opening schools for the rural and

underprivileged.

The education given by the missionary schools on the
one hand is appreciated, as.is evident from the pressures
for admission into these schools and the praétice of naming
non—chrisfian schools with christian names. The missionary
schools, on the other hand, have also been criticized like
the public schools in India as being elitist and
westernised, About 90 per ceni of the christian schools
come under the grant-in-aid code and are non-fee levying.
Only 10 per cent of the schools situdted particularly in
the northern cities are un-aided and charge a high rate of

fees which are necessary to maintain the school.

The Apostolic Carmel schools have primarily the
christian character. So they reflect the features of a
christian school, made more specific by the Apostolic

Carmel philosophy of education.



‘CONCLUSIONS

The following are the characteristics of the Indian

education system which emerge from a review of the

Indian Educational System.

1.

A rigid over-lcaded curriculum, which is more content-
oriented, leaving little room for the process of
education to be an enjoyable and creative one for the

students.

Scarcity of resources in a situation of rapid
expansion, which rendees any attempt towards
concentration futile. This results in sacrificing

quality for quantity.

A perpetuation of the colonial system. Dominance of
westernization and dependency which results in lack

of a creative, innovative, and indigenous approach.

Traditional bias, with education which is not linked

with social and technological needs and Jjobs.

A heavy pedagogical rather than academic orientation.

A compartmentalization of different stages of education

and disciplines without a harmonious interrelation,
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10.

11.
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Vested interest of political parties and upper class

society.

The predominance of examination results and certification,
which makes the system of education as Heredia puts it

a "System of Examinations."

India has made considerable progress since Independence.
in terms of increase of all types of institutions and
enrollment. But the nations aspirations in respect of
overall coverage, equitable distribution and quality

education have not been met.

A male-dominated approach to education, which ignores
the needs, aspirations and role of women in society
and a striking disparity in literacy between men and
women particularly in rural areas., Education of women
remains a major challenge both qualitatiyely and

guantitatively.

The goals of education spelt out in the Indian
Constitution, the five year plans'and the various .
educational policies remain mere statements and slogans
to a large extent, as these are not backed up by concrete,
long range action plans that take the various aspects of

development into considration,as also specific

' strategies for implementing these policies at various

1evels,stages.and in different localities.
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12. Christian involvement in education has been very
extensive quantitatively, and traditional

gualitatively.

13. Christian educational institutions have contributed
towards the development of the whole person, and
uplifting the deprived and backward sections of
society to some extent. There seems to be a lack of
a concerted and scientific approach in the education
of the masses.

14, The Apostolic Carmel Schools being christian schools
are categorised as minority institutions and enjoy
the privileges and benefits given by the Indian

constitution to institutions having a minority status.
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